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Maija Bréde
University of Latvia

Vague Expression in Latvian

'The fundamental function of every langunage system is to link expression to
content - to provide verbal expression for thought and feeling, All linguists
would agree that human communication must be described in terms of at
least three levels meaning, form and substance (Coulthard 1998:1).
According to D.Hymes, linguistcs ought to concern itself with
communicative competence, the speaker’s ability to produce approprate
utterances (Hymes 1971).The content cannot always be grasped from the
expression alone. The factor that plays an outstanding role for
communicating and interpreting meaning is context. The listener therefore
has to examine the content in context, and sometimes also guess what the
speaker at by his/her utterance. It is only in a partcular context that the
meaning of an expression conveys the speaker’s intended content.

Context refers to the social situation in which the expression is uttered. To
various  significant situadonal factors belong the purpose of
cormmunication, its topic, sodal relations. These determine also the degree
of preciseness on the part of the speaker. “Constructing a speech event
means not only having a choice of grammatical and lexical features, but
deciding which to choose from, depending on one’s assessment of the
whole situation of communication, and on the expectations raised in the
speaker and the listener by thart situation” (Kramsch 2000:35). Participants
of unstructured conversation are likely to form gramatically incomplete
secuons, have false starts and overlaps. This particular form of
communication to a greater extent than others is apt to involve sagwe
expressions. Elements of vague expression are typical also for prepared and
semi-prepared utterances.

“Vague expressions are not empty fillers, inserted by speakers to give
processing time. They are deliberately chosen for their contribution to the
communicative message. Nor are vague expressions evidence of linguistic
inadequacy on the part of the speaker or writer. They are part of the
linguistic repertoire of the competent language user, who uses them to
accomplish particular communicative goals” (Channell 1994:3).



Vague language is related to a particular treatment of information and
certain emotional aspects. This is a way of piving the right amount of
information by deliberately withholding some. Speakets use vague language
when they are uncertain about what they want to say. Sometimes vague
words appear when speakers do not have at their disposal words with
more precise meanings. Vague language also adds to the atmosphere of
informality. These factors mark the importance of bringing social context
into the study of language. As B.Spolsky points out the study of language
“must deal with the “real” texts that make up human communication and
the social situadons in which they are used” (Spolsky 1998:14).

The present analysis looks at the treatment of vague expression in spoken
Latvian. Its purpose is to descdbe linguistic features in real stretches of
discourse as produced in a non-experimental linguisdc situation and
establish what grammatical categories contribute in creating the effect of
vagueness.

An attempt has also been made to interpret reasons for the speaker’s
choice of using vague language. The study examines a semi-prepared
material (radio and TV interviews) in programmes of informational
character. The data were collected by audio-recording and note taking. The
illustratve material in the paper is presented at the sentence level since in
most cases it provides a context sufficient for interpreting the range of
vague expressions introduced. The speakers are people of different age
groups, both sexes, and they represent different occupational and
professional groups.

Since this is spoken language, nearly in every strech of speech there is some
element characteristc of colloquial style. It may be the structure of the
whole urterance, it may be a word that would not be used in a written
form.

There are a number of ways m which speakers can avoid being precise.
Classes of words that express vagueness comprise

o indefinite pronouns like (daZs, kaut kas, kaut kads, diezin kas),
® defining pronouns (jebkas, jebkurs, viss kas),
o demonstrative promouns (is, tas, tads),



o adverbs of repefition or frequency, adverbs of degree, measure and guantity (daudz,
maz, daudzmaz, cik necik),

adverbs of place (dazviet) and #me (kaut kad),

adfectives (vispanigs, visvisids),

nouns (daudzums, dala)

® yerbs - usually in the Subjunctive and Relative Mood,

e particles expressing doubt (diezin, varbiit, nezin).

Here is a set of illustrations with those words that semantically fit the idea
of vapueness

Particles
1. Varbiit es §eit nebisu originils un neatklasu lasitdjiemn neko jaunu.
Perhaps_ won’t be original and won't discover anything new for
the readers.
Without varbGt this is a categoric statement. VarbOt concedes 2
probability of the opposite. At the same time it can be understood as
something to create a falsc impression of modesty or timidity.

2.]a ta, es varbit gribétu atkirtot ieprieks sacito.

If it is so, I perhaps wosld like to repeat the afore-mentioned.
The choice of the particular form could be ascrbed to an individual
manner, however it is common knowledge that varbat is favoured by
speakers of different social groups.
‘The speaker as if reduces his/her own importance which is not really true.
Interviews are usually taken from either specialists in their own field or
knowledgeable people in general.

3. Valsts nav nodro3inajusi normalu desu darbu. Tagad varbit par

Sodienu.

The state bas not ensured normal work of courts. Now perhaps

about the present situation.
Here the speaker introduces another issue in a particularly non-emphatic
way. That has nothing to do with his lack of confidence or uncertainty.

4. Latvijas Bankas prezidents drosi vien zina, kidu kandidatiru
1zvirza.
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The President of the Bank of Latvia most probably knows what
candidate he has nominated.

This leaves to assume that there is some doubt included but a broader
context (not presented here) suggests that the speaker is also being slighdy
sceptical and even ironic.

5. Diez vai kads darba devéjs btitu ar to aprierdnats.

Ir's highly improbable there were employers who would be content

with it.
‘This utterance conveys vagueness with the help of the partcle expressing
doubt, and yet another potential bearer of vague expression - a verb in the
Subjuncdve Mood form.

6. Es nedomaju, ka tas kaut ko amisindtu.

Idon't think it could resolve anything.
One can easily see how an Indicative Mood form can change a statement
like that into a definite categoric expression:

Es nedomiju, ka tas kaut ko atrisinds:

I don’t think it will resolve anything.

7 No §t apsvéruma, man liktos, jaatsakas:
This consideration I would think ought to be given up.

Indefinite pronouns is another grammatical class that bears a strong sense
of vagueness.

Indefinite pronouns

8. Ik gadu nik klit kaut kas jauns.
Every year there is Something new.

9. Par Rigas centra apbuvi - Seit ir bijusi kaut kida ieinteresétiba.
About the construction of the Riga centre - there has been @ kind of
material incentive
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There are instances when speakers use two or more descriptives, one of
them being a word with vague meaning. The ususal effect is emphasis. On
the other hand the speaker can also infer a value judgement:
10 Es neesmu kaut kida viena Zanrz piekritgjs.

I am not a supporier of one genre only ( hit. of SOIME partionlar ONE

genre).
11, kaut kidi galigi nepareizi togi

... SOME absolutely wrong shades (as part of a TV advertisement).

Demonstrative pronouns
Among demonstrative pronouns there is one that plays an especially
important role tads (such). From the point of view of accurate

expression it may be considered redundant:
12. Més to nevaram izdarit tini taidu finansialu apsvérumu del.
We cannot db it just because of (kt. SUCR) financial considerations.
This vague expression is a common turn of the phrase, and is especially
characterstic of the informatl register.

13. Ar kaut kidam tadam lietim nenodarbojos.

I arm not dealing with anything of the sort.
Here the combination of two pronouns leads to a considerable emphasis
implying that the speaker is keeping aloof.

Quantifiers
There are a number of words representing different grammatical classes
thar function as quantifiers. Among the registered ones there ate some very
popular like the indefinite pronoun dabs (some, a few):
14. Ir daZas lietas, par kuram derétu parunat.

There are @_few things we ought to talk about.

The indefinite pronoun daudz kas (z /)):
15. Daudz kas ir padarits, bet vél daudz kas jidara,
A 1Ot has been done, and @& lOE bas is be s3] done.

The adjective liels (greas, big, large):
16. Skaidrs, ka interese par Latvijas kultaru ir liela.
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I¥'s obvious that there is Greqr interest about Latvia’s culture.
17. Tagad, ja més pagemsim misus uzgémumus, vini nav visai lieli.
Take our businesses, they're not very big.

The noun dala (part):

18. Ir da]a cilveku, kas apzinas, ko vini dara; ir viena dala, kas to
nezina.
There are SOME people (kz. Pt Of) who realize what they’re doing;
there are those (. One PArt) who don't know it.

The adverbd daléji (partialh):

19. Druscig nodarbojamies ar véziem. Foreles mes da]éji pardevam
pavasari zemniekiem.
We are breeding cray fish @ little. Part of the trout was sold to
Jarmers in spring.

The utterance contains yet another quantifier the adverb of measure
druscin(« srk).

The adverb gandriz (nearly, abmosd):
20. Latvija gandriz 4000 bérnu dzivo bérnu namos.
Nearly 4000 children in 1atvia live in children’s homes.

The adverd dazviet/vietam (somewbhere):
21, DaZviet gaidams kietus.

Occasilonal showers expected.
There are also words whose choice signals of informal register:
22, Tas nes lidzi lielu 1érumu adaizu.

That involves 0odles of reduction.

Thete are also adfectives that owing to their semantic properties express
the idea of vagueness:
23. Pilnigi skaidrs nav. Tikai visparigos vilcienos.
125 not very clear. Onby in general knes.
24. Ir janodrodina pienacigs finansejums.
We bave to secure proper finanang.
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There are words that can serve the purpose of vague language despite the
strong clement of definiteness they possess semandcally:
25. Zurnilisti ir tikai priek$ tam, lai ievérotu noteiktus sabiedriskus
idealus.
Journalists are only for following Certain pubkc ideals.
26. To neviens Ipadi augstu neverte.
Nobody estimates it especially highiy.
27. Es nezinu, vai $is partijas spéj veidot valdibu, bet,
gadijuma, vinas spgj sagraut §o valsti.
I don’t know if these parties are capable of forming the
Lovernment; in QMY CASE they can destroy the state.

The present material comprises also collocations in which two words are
habitually used together for the sake of emphasis. A certzin rhythmical
pattern or even rhyme adds to the effece:
28 Tetekmét var to vai citu lietu.

We can influence one or another (fit. this or that) matter.
29.Vigai § Ipasiba piemnit lielaki vai mazaka méri.

She possesses this feature to a greater or smaller extent.
30. Sadu vai citadu apstakju d&] més agrak par to nevaréjim runit.

Ouwing to certain (. one or another type of) circumstances we

could not speak about it before.

There are instances when the speaker deliberately combines two words
eXpressing vagueness:
31. Manuprit, eit, iesp&jams, savijas ckonomiskas un polidskis

intereses.

1 think it’s possible the economic and political interests come

together.
Either this is the result of hesitation, or a kind of stepping back, sometimes
shrugging off responsibility. The same effect is achieved with the help of
such expressions as ja es pareizi saprotu, ja nemaldos ( i I'm right, if I'm
not mristaken):
32. Ja nemaldos, Valmierz bija tids periods, kad zag€ja radiatorus

nost.

IfI'm not mistaken there was a period in Valmicra swhen radiators
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were taken off.

The speaker should in fact know exactly what he is saying as the utterance
contains precise information.

Also discourse markers apart from their function of structuring discourse, can
bring about the idea of vagueness, for instance:
33. Tas ad, teiksim, skar privatu sektoru.

That also, SQY, concerns the private sector.
The plural Imperatve form of the discourse marker very well supports the
impression that the speaker sounds quite cautious about his statement.
There is even a possibility he is afraid of offending somebody’s feelings.

There are instances when vague expression words may be qualified as
language errors.
Despite the efforts of linguists we can very often hear something like:
34. Mode kaut kur ir filozofija.
Fashion In @ way (k. somewhere) is philosophy.
35. Tas apméram ir kaut kur 2,4 santimi.
That's about (i somewhere) 2,4 santims.

Vague expression is very common in phadc communication:
36, -Kaiet?
-Nuta  tnekas, ne seviski ki nem, ka kuro reizi
- How does it go?
Well, so - quite all right, not particularly well, well, it depends.

Conclusions

Among grammatical categosies thar express vagueness in Latvian there are
particles, promouns, adverbs, adjectives, verbs, nouns.

A notable feature is that words with very concrete lexical meanings in a
certain context can bring about a sense of indefiniteness. The use of two
vague expressions in the same chunk of the utterance tends to create the
effect of emphasis.

Speakers seem to resort to vague language if they lack specific informaton,
or they doubt or hesitate. On the other hand, it can be connected with
deliberate withholding of information. Turning to vague language seems a
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convenient way to avoid responsibility for what one is saying, and also
create an impression the speaker is belittling himself/herself. It is
apparently related to social roles speakers take up in various situations.
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Monta Farneste
University of Latvia

The Text as a Product and a Process in Written
Communication

In theoretical books on writing, the text is usually associated with a
product, but less often with a process. The text can be the product of
either composing or translating process, ie. monolingual and bilingual
communication. Each text carries a certain load of informadon as it
performs several functions in the process of communication with the
reader of a definite culture. In order to start the discussion about the
process of written communication, it is essential to define a text and
describe its basic features.

Definitions of a Text

There are two approaches how to view a text. The first approach focuses
on the text as a product which has a certain construction that “can be
presented in systematic terms” (Halliday, Hasan 1991: 10) This, quite a
static approach to the text, helps to understand its structure for contrastive
analysis or educational purposes. The other approach focuses on the text
as a process, and it is defined by showing its relationship to its functional
character, especially its social context. For example, Christopher I'ribble
considers that “a text is nothing more than a product of the categories of
social interacdons that are realized by genres” (Trbble 1996: 57) Janis
Rozenbergs perceives the text as the result of a communicadon process,
the content, form and length of which is determined by a particular
information, a communicative situation and the authot’s attitude to the
content and to the recipients (Rozenbergs 1989: 147). Communicators’
individual and social experience and the components of a person’s
intellectual and emotonal actdon cumulate in a text (Koamramckmi 1984
152). It is the most informadve unit of the language. (32) Michael Halliday
defines a text as “‘an interactive event, a social exchange of meanings”, *“ a
product of a continuous process of choices in meaning that we can
represent as multiple paths or passes through the networks that constitute
the linguisdc systemn” (Halliday, Hasan 1991: 10-11). These definidons
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reveal a text as a flexible concept. The perception of the text could be
influenced by many circumstances: a situation, the writer’s and the reader’s
knowledge, skills and attitude towards the process of communication.

Features of A Written Text

The written text is usually accurately tailored because it should comprise all
the necessary information encoded in a predictable form in order to be
easily decoded by the receiver. The text as a product of written discourse
has different features in comparison with spoken discourse.

¢ A written text is persistent and static (atemporal), 1.e it is organized spatially
but nof temporally.

% A written text is made up of disarere ymbols, i.e. letters and words, which
are organized according to various norms.

*» As wrtten text lacks an immediate context, it should be relatively expéiiz
and relatively antonomous or context-free so that different people can decode
it at any place.

% Written language is linked with abstract knowledge, explict norms and with
intensive training (Linell: Chapter 02 html).

Penny Ur distinguishes similar features of written versus oral discourse:
permanence and explicitness of the text, its detachment, definite
organisation and standard language. Ur also points out some other
features, such as the density of content, the slowness of production and
the speed of reception, and a sheer amount and importance opposed to the
redundancy in spoken language (Ur 1996: 159-161). The main functon of a
text is to achieve its purpose, i.c. to create a definite effect on the reader.
Hans-Georg Gadamer holds the view that a text should reveal itself and
therefore it should be released from all the unintendonal (Gadamers 1999:
368-374).

Production of 2 Text in the Process of Communication

According to Ron White, there are four approaches to writing. It is an
individual and creative, social, transactional and interactive process. (White
1997: 18-19). Tt could be also said about translation. If you translate just for
yourself because you want to train or you want to enjoy the process then it
could be closely linked with self-expression. Translation is linked with the
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decoding-encoding of particular meanings, and this process in most cases
is creative and unique. Translation as a social, transactional and interactive
process is closely related to the understanding of the expectations and
conventons of a definite discourse community of another culture.

The writer and the translator should possess certain knowledge and skills
to secure a successful process of communication, i.e. to achieve his or her
purpose. White considers that writing involves:

% knowledge of the topic;

< knowledge of the world;

% knowledge of the readership;

*%» developing and using schemata regarding discoursal conventons;

** developing and using schemata regarding content conventions;

** developing and using a range of writing processcs;

%+ developing criteria for judging effective writing performance.
(White 1997: 17-18)

This Imowledge and skills also underlie the process of translation. In fact,
the translator should be an expert of the conventions of a particular
discourse in two or more languages as one text sometimes contains words
from several languages. Nils Erik Enkvist supports the idea that a
translator could even find it essential to reorganise text units and even
argument patterns into those which are more familiar to the target
audience in order to ease the decoding process of the meaning (Enkvist
1999: 80). Thus ranslators to some extent are also writers. They should
know how a text is processed, i.e. which are the basic similarites and
differences between the texts of the source and the target language.

Differen: theoreticians have analysed traditions of composing a text and
have come to the conclusion that different cultures view this process in
their own way. Although later critised for a simplified approach Robert
B.Kaplan has drawn attention to the fact that there exist different
traditions how to structure texts. For example, English writers directly
develop the main idea, which is already stated in the introduction, while
Russians accept digressions in their texts (Kaplan 1966: 15). White holds a
similar viewpoint that, according to the Anglo-Saxon tradition, the writer is
responsible for a successful process of communication. Writets should be
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fully aware of the readers, their “values, attitudes, tolerance, knowledge,
expectations and requirements” (White 1997: 20). The information, the
organisation and the language of a text are selected depending on the
purpose of communication and the needs of the reader.

Michael Clyne has investigated academic wrting and has come to the
conclusion that in Australia the instruction of writing focuses on linearity
even regardless of the content and relevance, but in Germany the main
concern is content, lexical and grammatical errors, and register while
repedtions and digressions are accepted. In comparison with English-
speaking scholars, Germans are less likely to “lead the reader through the
text in an introductory section” and “develop the first section from the
dtle” Some German-educated linguists will enumerate their examples at
the end of the section, but not incorporate them in the text Clyne has
found freedom of format and “the reiteration of knowledge” instead of the
expected discussion and analysis. German academic discourse may seem
“heavy, longwinded or even incoherent” for Anglo-Saxon academics.
However, Clyne also indicates some “weaknesses” which Germans will
nouce in the scentific texts written by English-speaking scholars, i.e. lack
of “lexical and syntactic markers of a general academic register” (Clyne
1987: 73-81).

At the internatonal advanced wrtng conference in 1997, Mare-Anne
Laane’s report on the research, carred out by 2 non-native and a nadve
(the USA) speaker at Tallinn Technical University, sugpested that writing in
Estonia is influenced by German and Russian academic traditions and the
lack of knowledge about Enpglish-speaking readers’ expectancies. The
major differences, found in students’ written reports and academic research
articles, were the organisation of the text, lack of textual connectors, an
inadequate paragraphing, the use of digressions, hedging and inappropriate
theme-rheme development. Speaking about the sentence level, the research
revealed a tendency to transfer Estonian sentence patterns to English
{Laane 1997: 58-62). It is interesting to point out that Finns alse frequently
use hedging and that their arguments are revealed unsystematically
(Enkvist 1999: 78).
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The above mentioned results of researches can seem helpful in explaining
differences between the Latvian and the English way of writing. We can
also notice similar problems in some students’ writing (essays, reports and
research papers) at the University of Latvia: lack of linking words, vague
development of the main idea and imprecise division of the text into
paragraphs, the use of general statements without sufficient amount of
supporting ideas. But still this question should be researched in a more
detailed way because we cannot claim that it is only the case of culmural
differences. We should also take into consideration differences in language
proficiency and writing fluency (see also Connor and McCagg 1987) which
could be improved by the necessary knowledge and training,.

Monolingual Communication versus Bilingual Communication

As it was discussed before, the text can be viewed as a product, but it is
essential to understand it as a process too, ie. as a continuous process of
semantic choice. Roger T.Bell has designed a simplified model of the
bilingual communication process, which is based on the model of the
monolingual communication process. He has added another code system:
(1) translator receives signal 1 containing message; (2) recognizes code 1;
(3) decodes signal 1; (4) retrieves message; (5) comprehends message; (6)
translator selects code 2; (7) encodes message by means of code 2; (8)
selects channel; (9) transmits signal 2 containing message. His model
shows that translators decode the message into a universal semantic
representation with the help of the analysis of the source language and
encode the message into the target language with the help of the synthesis
of this semantic representation (Bell 1995: 17- 21).

Text-processing can be viewed as a problem-solving process: the discovery
of content, purpose and context. (ibid.: 201) Although text-processing is a
continuous process, it should be terminated when “the text is adequate to
achieve the goal set for it” (ibid.: 213) Both the writing and the translating
processes are not linear as a translator can move back to the previous
stages, e.g. rereading the source text to check the adequacy of the target
text.

According to Bell, during the process of communicaton the sender and
the receiver go through five stages, sequence of which may depend on the
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direction of processing: (1) plans and goals; (Z) main ideas; (3) sequencing;
(4) propositions; (3} linear sequences and grammatical structures; (6)
surface text. (214) We cannot claim that the process of reading will always
go through the same stages. The way how the receiver will process the text
depends on the purpose of reading, e.g. scanning or skimming, and several
other circumstances, e.g. the type of the text, its length, the level of its
difficulty. The receiver can look for the main idea first and then analyse
each sentence separately. However, if the text is too complicated, its
decoding could start with the sentence level, e.g. clarifying of the unknown
words or phrases.

To understand sentences and their relation in a text, it is necessary to know
socio-cultural context. One linguistic form may perform several
communicative functions while one communicative function may be
cxpressed by different linguistic forms (Widdowson 1987: 119). Timothy
W.Crusius considers that hetmeneutics is linked with culture and situation
which influence decisions (Crusius 1991: xii). Rhetorical hermeneutics
analyses how understanding is influenced by pre-understanding. Writers
should know rhetoric (the art of composing, style, editing and so on), but
readers who are interpreters, should have knowledge about hermeneutics,
the semantic code of the text (Crusius 1991). Per Linell compares linguistic
expressions with containers which are “filled with content to be
uansmitted” Meanings are expressed in “many ways in different
languages” The main task of the translator is to preserve the content of
the message. Linell points out that translations are creative and therefore
they are never identical (Linell: Chapter 09). We can distinguish “personal
variztions” in similar social sitnations. The variety is due to the different
use of the sodio-cultural repertoire of knowledge (vanDijk 1997: 17).

In the process of communication people make use of common knowledge
about the world. They not only convey experience, but also create
experience by linking it with their social identity and culture, Language
users have learnt to encode and decode semantic signs and to expect
certain behaviours from others. This knowledge is based on some definite
frames or schemata of reference, which depend on a sodo-cultural context.
The text therefore should be viewed as discourse, i.e. a text in a definite
context. Claire Kramsch draws attention to the fact that genre cannot be



viewed as “a universal type, fixed by literary and othet conventions™ as it is
also closely linked with a definite context of situation and of culture.
Kramsch has expressed an essential idea that “the natve speaker” is “a
monolingual and monocultural abstraction™ as language users “partake of
various languages and language varieties and live by various cultures and
subcultures” (Kramsch 1998: 80). The recent survey about the English
language in the 21" century shows that there is no central authority which
guards “the purity of the language” Each country has been adding some
new aspects to the usage of the language and that can result in
“supranational vatiety that all people would have to leam” (Melvia 2000).
This diversity is mainly linked with pronunciation, borrowing of new
words from different languages of the world, varieties in the use of
vocabulary, spelling and grammar. Up to now, it is not clearly stated
whether the existing variety of the language influences also the
organization of the text in English and whether we can speak about cerrain
changes in the traditions of composing a text.

In conclusion, monolingual and bilingual processes of communication
have much in common. The encoder and the decoder should be aware of
these processes to achieve their purpose in a definite situation. Thus we
should point out that a written text should be perceived not only as a
product, but also as a continucus process that depends on a particular
socio-cultural context.
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Barriers of Teaching Written Communication in a Foreign
Language at the Tertiary Level

Writing is usually viewed as the process of encoding a message in a text.
This process comprises several recursive stages (generating ideas, focusing,
structuring, drafting, revising and editing) the sequence of which can differ
from writer to writer. In fact, this process is oversimplified for teaching
purposes, as it does not explain the many-sidedness of communication.
Thete are several factors that can influence not only written discourse, but
also the process of developing these skills. Thus the barriers of teaching
written communication and the ways how to eliminate them are the focus
of this paper.

Process of Communication

One of the functions of language is to promote the tansmitting of a
message ot the exchanging of meanings between the sender and the
receiver. Lyle F.Bachman distinguishes three types of language use in
relation to its input and response: reciprocal, nonreciprocal and adaptive.
The model of recifjrocal language use {sec the illustration below) demonstrates the
communicative process with feedback from the receiver of the message. In the
sirnation of nonreciprocal and adaptive language use, the sender of the message does
not receive direct feedback about the effect of the message on the receiver (Bachman
1990: 149-151).

infoamation
incorporated into change in

the message information

¢ T channel £ T

—r ]
intention encode ) send . message g receive g interpret g—  effect
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(Bachman 1990: 149)



Although this language use is analysed in test-taking context, it can also be
interpreted in another context, namely teaching written communication.
For example, the teacher can read a report written by 2 student and
comment on its relevance to the task (the tedprocal type). Or the reader of
an announcement notices some spelling and grammatical mistakes but
does not say about it to the writer (the nonreciprocal type). Or after
reading the submitted essays, the teacher could give additional exercises to
help the students to master some difficult aspect of written discourse (the
adapdve type).

Communication is usually reflected as the process of encoding-decoding of
some message with the help of a definite semantic code. Marie M.Stewart
and Kenneth Zimmer hold the view that the most important circumstance
for effective communication is the choice of an appropriate code:
The fitst goal of effective communication is to convey a message that
the receiver perceives exactly as the sender intends, with no
difference in meaning in the minds of the two partes. [...] the
interpretadon of the message by both the sender and the receiver
should be identical (Stewart, Zimmer 1982:4).
Thus the process of communication should be perceived as purposeful
decoding of meanings to achieve some definite effect on the receiver of the
message. But this process is much more complex. In the process of
communication, it is essential to imagine the effect of the message on the
target audience. Receivers of a message are representatves of a particular
discourse community and accordingly they decode its meanings. Both
communicatots’ individual and social experience can influence the process
of communication. Therefore the message becomes meaningful only in
some particular context. The sender of the message can guess the adequacy
of the text and the probable effect on the receiver only by taking into
consideration several circumstances.

Barriers of Written Communication

According to Larry L.Barker, different barriers of communication can
affect any stage of communication, even the feedback (Barker 1987: 9).
The bamers of communicadon can lessen the quality and the quantity of
the received informaton. There could be different levels of
misunderstanding in wrtten communication: semantic, Syntactic and
logical (TTopmmes 1979: 51-52). The semantic barrier can be observed
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when communicators cannot decode or encode a message adequately
because of the polyserny of words. It is essential to have knowledge about
the use of words in a particular socio-cultural context. The syntactic barrier
refers to the knowledge and skills of decoding-encoding of a message in
the form which is suitable for a definite situation. The barder of logic can
be explained as the lack of knowledge about structuring of the text for the
target audience of 2 particular culture or unwillingness to understand the
logic of the sender of the message. Bors Porshnev distinguishes also “the
phonetic level” of misunderstanding (ibid.). Although it is linked more with
spoken discourse, the phonetic bamer can influence the reader’s
understanding of the meaning of the message if the writer uses for the
reader unknown semantic code to represent mispronounced words in the
written text. The amount of digressions from the expected norms or the
lack of knowledge about these norms may influence the encoding-
decoding process of a message.

One can observe some other factors, which can determine the process and

the result of communication while studying a foreign language at the

tertiary level:

* inappropriate level of a foreign language and composing/reading skills;

* inability to verbalise ideas, select the necessary amount of information
and structure it logically;

* preference to self-expression rather than participation in the process of
communication with a particular reader, as this process seems to be
more demanding from the writer;

* lack of patience and/ or skills to secure effective communication.

Barker links the encoding-decoding process with communicators’ field of

experience (Barker 1987: 12). This experence can influence the success of

communication, i.e. whether the meaning of the text will be encoded or
decoded as it was intended or it will be distorted.

Barriers of Leamning Written Cormmunication

The process of learning is similar to the process of communication as it
can also be influenced by different barriers. John MIvancevich and
Michael T.Matteson in their book “Organizational Behaviour and
Management” explain that the main cause of the problems of
communicaton can be due “to perceprual differences and interpersonal
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style differences” (Ivancevich, Matteson 1990: 557). The teacher’s message
or input will be interpreted depending on the students’ perception of the
sender and of themselves. According to Ivancevich and Marteson, the
world is perceived in terms of an individual’s “background, experences,
personality, frame of reference and attitude™ The interpersonal style is “the
way in which an individual prefers to relate to others” Communication can
be effective if both the sides share the same frames of reference, because
senders can encode and receivers can decode the same meaning only if
they share the same expedence (ibid.: 557-561).

Ivancevich and Matteson (562-565) distdnguish several factors that
influence the process of communicaton. These factors can also determine
the success of learning written communication:

® selective Kstening which helps to block out some part of undesirable
information, e.g. shortcomings of the submirted piece of writing;

® value judgements which, e.g. may be based on the students’ evaluation of
the importance of the theory or the necessity of particular skills in their
future career;

® source credibifity affects how students will perceive teacher’s input;

filtering of information could be used when students who claim thart their

piece of writing is the final copy although they have submitted only the

first draft without proper revising, editing and/or proofreading;

" rtatus differences between the teacher and the students can also influence
the teaching process of written communication — it could result in
students’ attempt to hide their problems while writing;

® fime pressure, eg. can influence the quality and the quandty of
communicaton;

® communication overioad may result in partial decoding of the necessary
information during a writing session.

There are also some other factors that can influence the process of learning
written communication. Student’s knowledge about wating as the process
of communication with different cultures and lmowledge about the
language used in ir. Another factor could be linked with students’
experiences in learning written communication and motivadon in doing it.
Student’s personality and his/her attirude are essental as well. Besides the
background of the communicators, Marie M.Stewart and Kenneth Zimmer
draw attention to
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» the importance of the appearance of the communicator or
communication (based on visual and aural impression);

* the communication skills of the sender and the receiver;

v several distracdons linked with environmental condidons, ability to
concentrate while receiving the message, etc. (1982: 5-6)

The basic factors that determine the student’s process of learming written
communication (see also Kramsch 1998, Skeham 1991: 4, 32; Sptinthall
and Sprinthall 1990: 8, Stewart and Zimmer 1982:5-6) can be grouped in
subjective and objective. The term “subjective factors™ may represent even
communication barrders which can be influenced by the student’s personal
feelings and opinions, existing only in the mind of a particular individual. Tt
means that these factors can vary form person to person although they are
put in the same communicative situaton. The objective factors can
influence subjectve factors, but not the other way round.

{bjective factors

Commentary

® the status of a foreign language
(FL) in personal, public,
educational, and occupational
domain;

historical and socio-cultural
influence on the communication
process and the teaching
traditions of writing in the natve
language (L1) and FL;

student’s cognitive abilities
(intelligence, language aptitude,
the appropracy of student’s
cognitive style to the modelled
learning situadon);

However, the
interpretation of the
status is also
determined by
individual’s attirude
towards FL.

One should admit that
during the
communjcation process
student’s and teacher’s
experience change, and
the teacher can
envisage tasks for
different learning styles.
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student’s knowledge and skills
(knowledge and skills of .1 and
FL, of written communicatdon
depending on 2 particular socio-
cultural context, and experience
in organizing the learning process
of wiitten communication);
teacher’s personality, his/her
psychological and physical

condition;

teacher’s expedence in
communication in FL, his/her
knowledge and skills in
organizing the process of learning
witten comimunication;

teaching style,

environmental factors
(temperature in the room, time of
the day, the day of the week,
length of the classes, noise in the
[00m, etc.)

availability of reference matetals
(course books, encyclopaedias,
dictionaries, etc.) outside and

during wtiting sessions.

Teacher's psychological
and physical condition
can also be influenced
by students during a
writing session.

The influence of these
factors depend on

student’s psychological
and physical condition.

on the one hand, it can
determine the quality
and quantity not only
of the input the teacher
can give to students but
also of students’
communication process
during writing sesstons;
on the other hand, a
number of students will
not feel need for
reference materials as
they consider that the




teacher should provide
them with the necessary
materials and do the
correction of mistakes.
Subjective factors Commentary
- student’s personality, his/her student’s psychological
psychological and physical and physical conditon
condition; as well as socio-

socio-affective factors (values,
pronties, needs, motivation, skills
of communication and co-

operation).

affective factors can be
influenced by the
teacher and peers
during a writing

session.

The above discussed factors can either foster or hinder the process of
learning written communication as their influence may differ from person
to person. Thus the teacher should be aware of these factors and flexible in
dealing with their negative effects.

Ways of Eliminating the Barriers of Communication

In theoretical literature about communication (see Ivancevich, Matteson
1990: 565-569; Kpmxanckas, Tpepsxos 1990: 97-127), several ways how to
eliminate the communicatdon gap or the barriers of communicaton are
suggested. As the process of teaching is a kind of communication, it would

be essential to draw again some parallels between them:
encoxraging mutual rust — it could foster student-student and student-

teacher or student-some other petson co-operation in the learning

process;

empathy with student’s problems in the leaming process;

principle of sufficiency or giving enough information and training to fulfil

the given task;

repetstion of some particular information could help students understand

a difficult theme;

ving the necessary metalanguage could help the students to be aware of their
own process of writing, and to be able to analyse and comment a

written text;

31
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® receiving writles and/ ororal feedback about the students’ process and result
of written communication, and the problems they encounter while
learning written discourse;

giving written and/ or oral feedback to students — it could be done by different
readers, e.g. peers, teacher(s), parents,

 effective pace or timing could be useful to avoid communication overload
during one writing session;

S ensuring the princaple of sequence or step-by-step approach by diagnosing
students’ experience of written communication and learning it;

v gving fime for writing, revising and reflecting on the process and results
of learning;

8 giving situational contexts could help the students imagine the needs of the
reader;

*  eliminating distractions, e.g. airing the room, moving to more silent room,
typing the text if the handwridng is illegible.

It is essendal to point out that these are only some ways how to eliminate

the communication gap but they can be helpful in fostering the learning

process.

To sum up, the process of teaching written discourse should be linked with
the process of communication. Understanding of the barrders of
communication will help not only the teacher to organize their work during
writing sessions, but also students to be successful in the process of
learning written communication and in the process of writing to achieve a
particular effect on the reader.
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Language Fashion and some Tendencies
in the Changes of Russian Lexis

The present article has been inspired by Ludmila Ferm’s book
“Osobennosti yazyka gazety v noveyshy petiod” (1993). Written about a
decade ago the book gives an insight into the relevant tendencies of
Russian lexis, in particular those based on bomowing and creating
semantic neologisms.

The author of the present article, being especially sensitive to the problem
of introducing neologisms or pseudo-neologisms { by these we mean old
words acquiring new meanings) into Russian translations of English source
texts, has noticed a peculiar trend of such words used by Russian natdve
speakers in their authentic speech or writing. Thus there is the question of
whether such new words enter the language due to negligent translations
or there are some other factors responsible. In this respect it is worthwhile
referring to V Kostomarov’s statement that there exist the language taste
and fashion of the epoch. According to Kostomarov (1994) the changes in
the psychological state of people using the Russian language, their
language taste and awareness underlie the current processes within the
language. We agree with the above mentioned taking into account the fact
of neologisms introduced not only into professional jargons used by
specialists buc also into everyday language used by laymen. This could be
illustrated by the following examples from LSP and general informatve
texts, translated as well as original.

The first group includes examples from a wanslated book of applied
psychology by Luisa Hays (2000). Though the book is targeted at general
non-specialist readers it abounds in specific “terms” apparently introduced
by the translator:

npoioH2ayun smoyuu  from emotion projongation

nosumusgras agpupmayus from positive affirmation
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IKCMEPRANUIAYUR IMOYULE from externalization of emotions
pecmpuxmuenste crmepeomunsi from restricive stereotypes
maxpobuomuyecxan ouema from macrobiotic diet.

These are but a few examples 1o be mentioned. The cited “Russian words”,
viz. npononzayur, agupmayun, IKCMEPHATUIAYUA, PECTNPUKINUGHDIE,
maxpobuomuueckan, have their more common Russian synonyms such as
- npadﬂeﬂue, ycmaroexa, GbIX00, O0ZPARUYUIMENTBHEBIE, OBOWHAA
( xnemuamounas) — presumably much more comprehensible in the given
context. Moreover, the former words/terms are not even listed in The
English-Russian Dictionary of Psychology published in 1998, though, one
may come across entries like “drive — dpails”, “synergy — cunepaua”, etc.
in this dicdonary (RUSSO/IP RAS; Moscow).We can only guess about the
motives of the translator. However, two possibilities seem to be plausible:
the translator was negligent and transcribed the words posing some
difficulties for translaton, or s/he wanted to anglicize or rather
americanize the translation in order to impress the target reader. As Ferm
(1993) states it is sometimes difficult to idendfy the motivation for using
foreign words, on the other hand such words often make a text sound
serious, scientific even somewhat prestigious. In this connection we would
like to quote from L.Krysin:

In the first place, foreign words are associated with bookishness — bookish culture, bookish
ityle and tome. Secondly, a consequence of a foreign linguistic foren is that the meaning of an “alien
word"” often becomes as if encrypted, sncomprebensibie for mrany speakers. On the otber hand, this
incomprehensibility serves as a symbol of an inaceestible sophisticated erudition, therefore the speech
using foreign words is frequently assessed as socgally prestigons (1989, pp. 87-96).

This can be illustrated by the following examples from authentic
Russian sources published both in Latvia and in Russia:

ouzumanshan mexuuxa instead of yugposasn
3apesepsuposamy 3a coboli npaso instead of coxpanumes
UHCIUMYyYUoHankan cucmema instead of uncmumyyuonnan

npunyun cybcuduaprocmu instead of npunyun noduunennocmu
mpetidepst instead of maxiepu
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mpeHY instead of Hanpaerenue

These examples taken from — busnecdbanmua  newspaper and
Mockoscxuit scyprarn mexncoynapoorozo npasa journal may be traced
back to the English sources. However, we can assume that they have been
introduced not by the authors. They are used as accepted borrowings, and
again the question of langnage fashion arses. Though, it should be
mentioned that this fashion has a strong objective foundadon, ie. the
transfer of realia typically associated with the life in English-speaking
(Western) countries to Russia; the strengthening of economic and thereby
political and etc. influence of the English-speaking countries in the world
( this mainly refers to the USA ) and, last but not least, the flow of
informadion in English via Isfemet and other sources. The above
mentioned causes seem to be interrelated.

Thus, if we had to establish the relationship between borrowing and
translaton, we would suggest that, apparently, field specialists
communicating and receiving information in  English transfer it into
Russian alongside with the corresponding terminology. This seems to be
quite natural in case of non-equivalent vocabulary, though, as has been
demostrated by the given examples it is not always the case.

To this end, we would like to return to Ludmila Fermn and her classification
of the qualitative changes (semantic and connotative ) in the Russian
borrowed lexis and  the tendencies in using/introducing foreign words.
She states that today one can distinguish the following qualitative
processes:

(a) change of ideological connotation;
(b) nomination reodentation alongside with connotative shifts;
(c) “terminological” (semantic) extension;

(d) activation of particular lexical layers due to the activation of realia and
“passivadon” of others;

(e) acquisition of new meanings by old words (semantic neologisms).

We find particularly useful for our discussion to draw attention to points

[ 2]

¢’ and “e” The terminological extension is desctibed by Ferm as the
penetration of terminological iexis into general literary language. This
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process of extension of the semantic boarders of a special term results
from the term acquiring new syntactical links and adapting to new
contexts. Thus, terrns start to be used in an extended meaning and
consequently this new meaning ( or sometimes several meanings) becomes
regular. As concems borrowed terms, their loss of a narrow tenminological
meaning often is due to secondary borrowing, ie. the non-specific meaning
is borrowed from the language where it already exists.

Indeed, if we consider the first group of examples and try to consult The
Dictionary of the Russian Language by S.Ozhegov & N.Shvedova about the
meanings of the tetms, in our opinion, used unduly, we can find out that

NpOAOK2AYUR — 0P, RPOOREHUE CPOKA Oeticmeus 002080pa,
CO2RAUIEHUA, 3aiLMAa, 8eKCenR 1 m.o.
or
pecmpuryus — 1) ozpanuvenue npouseoocmsa, npodaxcu u
IKCnopma, NPOSGOUMOE KaN. MOHONOAUAMY
€ YeNbI0 GIBUNILBANUA YeH HA mOoeapsl u
noayveHun 8picoKol npubsumy;

2} ozpanuverue Kpeoumos, npedocmagiaemMbix
YeHMpateHbiM bankom CmMpaxbl KOMMEDHECKUM
bankam,

apparently, have nothing to do with psychology (1992). However, the
contextual meaning of the collocations can be deduced from the specific
meanings of the dictionary entries, hense, npoaonzayun — npodnenue,
pecmpuxyua — ozpanuvenue, Thus, one can draw a conclusion that here,

according to Ferm, we deal with the phenomena of terminological
extension.

Further the second tendency, ic. the unjusdfied introducing of foreign
words, in the Russian lexical changes is going to be discussed. In the first
place, a distinction should be made between borrowed and foreign words.
Krysin (1989) describes borrowed words as those having been accepted
into the lexical system of the borrower-language, that is to say, registered in
the monolingual and foreign words dictionaries. Foreign, in contrast, are
words having recently appeared in the language and therefore not yet
registered in the dictionaries, e.g. JUZUMANBHAA, UHCNTUMYYUOHATLHAA,
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mpend, mpeiidep and sxcmepranuzayua. The problem with these words
is that they do not really perform any function of a foreign word
introduced into a language, that is nominating new realia, language
economy or particularising some nuances of meaning. Moreover,
some of them are longer and phonetically more awkward than native
Russian words ( cf. dueumanshbiid — yuppoeot, uHCMUMYYUOHATHBIE —
UHCMUMYYUOKHbI, 3KCmepramizayua — estxod ). We see no other
explanadon but language fashion for these words to be introduced into
Russian, for their usage can be justified neither by stylisdic nor genre
peculiarities of the texts nor their subjects.

To conclude with, the examples considered in the present article
illustrate some tendencies in the processes of lexical changes in the Russian
language, i.e. terminology extension and unjusdfied introducing foreign
words. While the first tendency would appear to be less innocuous, in fact
both tendencies seem, in our view, to be inefficient and misleading, and
cannot be explained but by the current language fashion which favours
( American ) English.
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Different Approaches to Language Teaching Materials

Introduction

The article is an attempt 1o present the author’s look at several approaches to

language materials design. The z2uthor’s attitude towards the theoretical concepts

discussed has been illustrated by practical examples two sets of teaching materials

created at the English Language Department of the Faculty of Modem Languages:

¢ 3 booklet of exercises and a tape containing authentic texts aimed at developing
students’ listening comprehension skills (Kramina 1996).

¢ a set of teaching aids consisting of a CD-ROM and a Students’ book aimed at
developing all four language skills: reading, writing, listening and speaking
(Kramiga 1998).

Teaching materals are the most effective tools for brdging the gap
between the academic goal of each particular academic course and the
students’ individual study purposes. However, not all teaching aids can be
used with equal success for that purpose.

In order to qualify for such a goal teaching materials should be relevandy
designed. There are at least five different approaches to teaching materials.
They are based on:

* the discourse analysis approach;

* the genre-analysis approach;

* the target-situation needs analysis approach;
* pedagogic needs analysis approach;

* learning- centred approach.

The discourse analysis approach was clearly set out by two of its principal
advocates Allen and Widowson as eatly as 1974

One might distinguish two kinds of ability which an English course at this level
should aim at developing. The first is the ability to recognise how sentences are used
in the performance of acts of communication, the ability to understand the rhetorical
functoning of language in use. The second is the ability to recognise and manipulate
the foemal devices which afe used to combine sentences to create continuous



passages of prose. We might say that the first has to do with thetorical coherence of
discourse, the second with thé grarnmatical cohesion of text
{Aller: & Widdowson 1974:2)

In practice we (teachers of the Faculty of Modern Languages; University of
Latvia) have used the discourse analysis approach to concentrate on “how
sentences are used in the performance of acts of communicadon” and to
generate materials based on functions, because, as Widdowson (1977)
points it out:

In discourse one has to work out what concepts, or propositions
are being expressed ...
(Widdowson 1977: 24)

Howevet, applying this approach we came across the main shortcoming of
this approach - fragmentary treatment of the text. The discourse approach
identifies the functional units of which discourse is composed at
sentence/utterance level but offers limited guidance of how functdons and
sentences fit together to form a text.

As a development of discourse analysis, the genre analysis approach seeks
to see text as 2 whole rather than as a collection of isolated units.

This was the reason why we decided to use this approach when analysing
radio news which are very specific texts and according to Dudley-Evans
(1987):

‘we need a system of analysis that shows how each type of text differs from other
types.

This is achieved by seeking to identfy the overall pattemn of the text
{(Johnson 1993:203) trough a seties of phases or ‘moves” The differences
between discourse analysis and genre analysis can be seen in the following
table based on an analysis of over 100 business telephone calls while
discourse analysis identifies the functional components of the calls, genre
analysis enables the materials writer to sequence these functions into a
series to capture the overall structure of such texts:
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DISCOURSE ANALYSIS GENRE ANALYSIS

e agreeing on action/informing | OPENING MOVE

of future action ¢ identfying self/company/
number/etc.
e preeting /opening e preeting/opening
+ identfying * phatic talking

self/number/company/etc. | e stating purpose/orienting
» leave taking

® negotating NEGOTIATING MOVE
® stating purpose/otienting ¢ negotiating
* phatic talking CLOSING MOVE
* recapping/summarising e agreeing on action/ informing
of future action
® recapping/summarising
s leavetaldng

(Johnson 1993: 203)

Needs analysis was firmly established in the mid  1970s as course
designers came to see learners’ purposes rather than specialist language as
the driving force behind ESP.

Munby (1977) established needs analysis by investgating the target
situation for which leamners were being prepared.

Munby’s model clearly established the place of needs as central to ESP,
indeed the necessary starting point in matetials or course design.

However, this model has been widely criticised for two apparently
conflicdng reasons - for its over-fullness in design and for what it fails to
take into account. The second is what concerns us here, for in declaring
that all except target-situation considerations were ‘irrelevant to the
spedfication of what the learner needs the target language for,” Munby
(1977: 7) excluded what he called socio-polidcal consideratons,
administradve considerations, psycho-pedagogic and methodologi-cal
considerations.
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To counter the shortcomings of tasget-situation needs analysis, various
forms of pedagogic needs have been identified to give more information
about the learner and the educational environment. These forms of needs
analysis should be seen as complementing target-situation needs analysis
and each other, rather than being alternatives:

* deficiency analysis gives the materials” designers information about what
the learnets’ learning needs are,ie., which of their target situation needs
they lack, or they feel they lack:

"The question of pdordties is ignored by standard needs analyses. In discussing
leamers’perceptions of their ““needs”™  we shall have to take into account lacks and
wants as well as “objective’ " needs.

(Allwrght 1982: 24)

s strategy analysis seeks to establish how the learners wish to learn rather
than what they need to learn. By investigating leamners’ preferred
learning styles and strategies we ‘get a picture of the learner’s
conception of leaming” (Allwright 1982: 28)

* means analysis investigates precisely those considerations that Munby excluded.
“These relate to educational environment in which the course is to take place and
the considerations involved have been conveniently summarised by Swales (1990)

The attention to strategy analysis which was discussed above gave tise to
new generation of ESP and EFLT materials which was founded as much
on conceptons of learning as on conceptons of language or conceptions
of need:

Qur concern in ESP is not with language use - although this will help to define the
course objectives. Our concem is with langunage leaming. We cannot simply assume
that describing and exemplifying what people do with language wii=ll cnable
someone o leam it At truly valid approach to ESP must be based on an
understanding of the process of language learning.

(Hurchinson & Waters 1982: 94)

Hutchinson and Waters call their approach the ‘learning-centred
approach and stress the importance of a lively, interesting and relevant
teaching /leaming style in ESP matenals. A list of items contributing to this
style is summarised in the table below (Hutchinson & Warters 1982: 119-
122).
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Eaps leaming demands thinking
variety the spice of leaming
predicton anticipate what is likely in a novel
situation.
enjoyment if it bores the learner , it is bad lesson
integration using a range of skills
coherence it should be clear whete the lesson is
going
preparation preparing the teacher to teach;
preparing the learner to learn
involvement don’t tell the learners the things they they
already know; get them to tell you and the
test of the class
creativity activities should allow for different
possible answers
atmosphere a cooperative social climate within the
class.

We tried to implement all these features in the teaching aid "Open Your
Mind" (Kramina 1996).

We provided learning gaps and observed a certain distance between what
the learner already knows and the new information. Thus, after reading the
newspaper article “Trwck collapse threatens 5,500 jobs® the learners are
expected to receive additional information by means of listening to the
radio news (Kramiga 1996:8) This leads us to another feature from
Hutchinson and Waters’ list - integration. Reading serves as support for
listening activides and the result is summed up either by speaking or
writing,.

The teaching aid offers a variety of topics, styles and moods  the
infornative style of radio news is followed by a radio talk on family
violence and then by a public discussion on passive smoking.

Another radio talk introduces us into the work and daily life of bomb
difusers and sdll another gives an insight into the most popular music



hits. The first side of the cassette ends in a series of adverisements. Thus
the feature termed "enjoyment” has not been neglected either. Due to their
variety the texts should not bote the listener.

We have used all these features also when designing the computer assisted
language leamning programme on CD-ROM ‘BALTIC® In this
programme, however, the main focus was on the leamner as a whole
personality and the learner’s autonomy.

Teaching materials and the learner’s autonomy

The roots of autonomy lie in a number of cultures and, as a consequence,
it has been subjected to a number of different interpretations and
definitions. It has been both labelled and described through such concepts
as independent learning, flexible learning and student-centred leaming.

Independent learning derives its force from a need to develop long-term learner
strategies which will be of use in current or future learning situations where a teacher
may not be available.

{Macaro 1997: 167}

Student-centred learning draws its rationale from theories of individual
leamner differences and proposes a learning environment which might best
cater for those differences.

Behind these concepts is the philosophy which argues that man is as much
a producer of a society as a product of it. Therefore the exercise of
responsibilides implies a degtee of autonomy from educatonal strucrures
and processes, an autonomy which will enable the adult to undertake a
processs of lifelong learning (Council of Europe 1996). In additon, the
replacement of behaviourist learning theory by cognitive theory in the
sphere of applied linguistcs has contributed to a perception of the
language learner as an intelligent, discriminating decision- maker (James
1990). The freedom which autonomy brings, therefore, should not be
associated only with external organisational considerations but with the
relaton between the learner, the content and the process of learning

(Gathercole 1990).
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Autonomy is an ability which is learnt through knowing how to make
decisions about the self as well as being allowed to make those decisions.
It ia an ability to take charge of one’s own language learning and an ability
to recognise the value of taking responsibility for one’s own objectives,
content, progress, method and techniques of learning. It is also an ability
to be responsible for the pace and rhythm of learning and the evaluation
of the learning process. In this respect 'distance learning’, for example
through television programmes, only enables autonomy of pace and
rhythm, not of objectives or content. Moreover, the presence or absence
of the teacher is not the yardstick by which one can judge autonomous
learning skills. Indeed, it may be that, paradoxically, a teacher has to be
present merely to demonstrate the degree of autonomous distance that the
learner is able to interpose between himself/herself and the teacher.
Ironically whereas the traditional teacher might have been replaceable with
a machine, the facilitator teacher becomes imreplaceable (Council of
Europe 1996).

As we have tred to argue throughout this article, we should always analyse
crtically theories or principles of second language acquisition that have
sprung from studies and practices carried out in very different instrutonal
leaming contexts. Having completed any of the analysis described above
we should, however, willingly test their applicability to our own language
learning context. The above initatives show that experimentation in
practice need not be confined to those geographical areas of the world
from which language pedagogy theory principally emanates.

Summary

Adequately designed teaching materials which are based on relevant
linguistic, methodological and educational theores are the most effective
tools for bridging the gap between the academic goals of the teacher and
the students’ individual needs and wants.

Teaching materials, created taking into account the presence of multiple
intelligences in the classroom, help their authors to avoid the ‘mass
instruction” approach, when a group of individuals are brought together in
a classroom or laboratory and are treated as multiple copies of one
“average’ individual.
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Gunta Loémele
University of Latvia

Means of Manipulation in Latvian Advertising — Products
of Change

Views about advertising have always differed. Advertising has been disliked
and criticized as something far from being art, or called the most important
of all arts (see Diena 16.02.2001:16). The truth is in the golden mean:
advertising lies on the margins of all arts and, whether we like it or not, is a
constituent part of our culture and life. It is also a changing, demanding
and merciless art, which does not accept yesterday’s news or let one be
content with yesterday's victodes (cf. Diena: 24.02,2001: 15).

Recent focus of public attention towards advertising in Latvia, as revealed
in vatious publications in mass media (cf. Diena, 27.10.2000; Diena,
09.02.2001: 14), is also a proof that the importance of advertising in our
lives and culture is constantly growing. Advertising is a metaphor of our
time — as unpredictable and mixed as the modern life itself it arouses mixed
feelings in its audience. The linguistic means used by copywriters to
manipulate the audience are also very mixed. A romantic statement “The
world is full of wonders” is 2 piece of political advert described in “Primary
Colors by Anonymous”, but, given the Latvian cultural context, a more
politically tinged “Satikas Rietumi un Awstrum?’ (The West and the East have
met} (Santa 1998: 15} - a fragment of an advert for Rochas fragrance in a
Latvian magazine. In fact, advertising, as life itself, is not very original in
sentences and phrases it uses: majority of them have been uttered and
heard at least once before, yet their meaning changes with the change of
tme (about repeated utterances in real life simations see Halliday 1996: 92).
The change of meanings is caused by global (economic, political, etc.) as
well as individual changes: cultures, social and individual values, and
psychology change. Changes occur in languages and in the role they play in
different societies or at different stages of the development of the same
society (Hymes 1983: 13). One can draw parallels berween language change
and advertising change in Latvia, as well as find peculiarities of change in
the Latvian culture by looking into language of advertising. Tradition is one
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of the elements in the process of change. History of advertising in Latvia
reveals lack of tradidon for advertsing. Some advertising existed during the
time of the First Republic (1920-1940), then a gap occurred during the
Soviet era (1940-1990), with a few attempts to advertise public institutions,
e.g. the Fire Brigade, and with examples of strange Soviet type slogans.
Due to the lack of true competition, beginnings of advertising after the
national awakening demonstrate lack of the antagonist type — a type, which
is regarded as another e¢lement of change. This caused many foreignized
transladons, as for example adverts for Whirlpoo! products were not
translated in 1997, but later, in 2000 appeared in Latvian mass media in
mansferred version. (About foreignized translations of adverts, see
Zauberga 1996, and Locmele 1997). Today we expedence a phase of a
more or less real advertising: the time of a real competition when working
for an advertising agency is considered a lifestyle, not a job.

Real competition should provide a fertle soil for marketable products, i.e.
adverts. Yet, for example, political advertising campaigns prove that some
adverts are more like serni-finished products, which are far from ready for
use. Infantile slogans, as "Ricibas ohék:s” (Action men), with even more
infantile adverts—replies by political dvals, as “Seeiks, Ridyiniek! Tu pats esi
ricibas alviks!” (Hi, Riga Citzen! You are an action man yourselfl), do not
reveal maturity of poliical advertising in Latviz, as the syntactic
constructon f pats esi ...(you are...yourself) reminds of similar ones used
by children as verbal counter attacks against their opponents, Thus a
political counter attack was reduced to an infantile quarrelling. And even
with no Code of Conduct for advertsing in Latvia, lack of fierce
competition with no new parties appearing on political stage has resulted
not only in weak benefits - little real political advertising, but also in weak
harm: there was little political blackmailing during the campaigns, except
for mild reproaches as ‘Izbeigim blédibas RIGAS DOMEL.. Bakgjiet par
DARBA PARTIJU!” (Let’s stop cheating in the Riga Coundl! Vote for the
Labour Partyl}. Another example of rivalry was the advertising case the
party Lamijas Ceff (Latvia’s Way) tded to stage against the Latvian Sodal
Democrats. The Latvian Social Democrats had based their campaign on
the slogan “Més fzam. Mums izdosies” (We believe. We will make if). On the
elecion day, the Latvian Independent Television, LNT, broadcast a
commercial where the Prime Minister, who represented the party Latvijas
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Cel, insisted that the arguments as “we might make it” could not give one
enough assurance to put one’s wellbeing at stke and cast one’s vote for
the people who were going to experiment with the future of the country.
Yet, the Social Democrats won leaving the Latvijas Cel$ far behind. Thus,
political advertising in Latvia is a proof that competition in the political
market has not been a sufficient cause for quality of advertising campaigns.
Even without any campaigns people managed to get the necessary number
of votes for being elected, on the other hand, staging one’s personal
campaign did not help some of the candidates to get into the city or town
Councils.

However, there seems to be more maturity in commerdial adverdsing in
Latvia. Thete is more collectvism and pluralism in creative wrting, and
rewriting, there is more thinking behind commercial advertising:
cooperation of translators with software designers, and — most importantly
— with commissioners. Cooperation, which is based both on similarity and
difference: similarity of intended effect in the difference of cultures.
Having started by “implantation” of foreign bodies into their culture,
presently Latvians try to find similatities of cultures in transferring
advertisements. Yet the question holds: is their own culture thus getting
influenced by the foreignness? Advertising serves as a media for new word
formation giving the Latvian language fresh features. Some of the new
features do not add to the beauty of the lanpuage face, like ‘“Jaunais
korekajas rollers” (LNT, 11.03.2001)- for a new correction roller, ot
“Ugradot o flgfert — iega 2 lati!”  Show the flier and pay 2 lats for
entrance! — an advert for a night party. Others act as a make-up for the
language face. This make-up adds featares which can easily be washed
away by the waters of time. Thus a porffoko in “...atrsti mums mazu vésinliti,
CV un gatavo portfolio” (SestDiena, 24.02.2001: 15) - send us a lenter, CV
and prepare a pordolio — is, probably, a wendy word, which might soon
disappear from Latvian, as the language has already assimilated borrowing
portfelis. Besides, a new word pertfolic would stick out of the Latvian
language system as a non-declinable noun (on the other hand, however,
Laonan has borrowed and uses non-declinable &ing, sodo, £immong, etc. ~ cf. in
Veisbergs, 1997: 30-31). Some borrowings may remain in the language as a
permanent make-up: e.g. in cosmetics, gphkators; acw kontiirtula vai 1. J.
laineris (Una Feb. 2001: 53).
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On the other hand, numerous adaptadons of TV commercials, as “Anna
Liepina ripéjas par savas fimenes veselibu™ (Anna Liepina takes care of her
family’s health — for Zentrum vitamins); "“Tas ir Ma@ris” (This is Mids — in
a commercial for Clean&Clear); Lienit, ir Kolgeita laiks (Lienit, it’s time for
your Colgate) show that transplantation of the elements of foreign culture
has been substantially replaced by localization. However, when translating
adverts, one should not forget about situatonal frames in the mental
structures of the addressees. They can be absolutely different among
different countries in general and between the Western countries and the
former Soviet bloc countries in particular. The frames can be gradually
leamed and activated, and sdll thete ate instances when even after all the
years of excessive influx of information, products, advertising, etc., they
can remain different among different cultures.

There is a cultural frame, which seems to be similar across cultures. Yet it
contains a cultural difference of a different type: children’s culture against
the grown-ups’ one. The adverts for teenagers as if say: we, kids are the
same all over the world, we fight against grown-up behaviour standards,
and by doing this, we drink the same Fanta everywhere — in Nevada and in
Latwia. We burp, and our friends do not say that somebody has stepped on
the duck. Moreover, the grown-ups are stupid enough to think that the
sound has been transmitted by an unknown civilization — “We got hello
from outer spacel” — they are informing the rest of the grown-ups’ world
(the commercial for Fanta, LTV: 11.03.2001). And we burp at their
stupidity again.

Dell HHymes wdtes that linguistic processes are less subjected to
secondary (conscious) ratonalizing. This is why they reflect the essence of
the cultural processes mote clearly. (Hymes 1983: 24). Even if everything
is rational in advertising, specific language features of advertising reflect
current language usage, and help to understand cultural processes under
way in society.

Latvian advertising has linguistic features or means of manipulating its
audience. One of these is a personal pronoun “@" for the second person
singular. Latvian has “m” for the second person singular, and ‘és” for the
second person plural. They are elements of social deixis in Latvian as well:
745" can be used for the second person singular in a polite or official
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address. It is only human for a person to wish to be accepted, and it is a
common practice to build adverts for deodorants, breath fresheners, and
fluoridated mouth-rinsing water on this wish. “Tw” is a signal that you are
welcome, you are an insider, a pal It seems that Latvians, both on national
and individual level, are increasingly afraid of being abandoned by the rest
of the world. Even adverts for expensive cars use ‘2" - a less polite yet
more intimate form of address. “SAAB — tw nokfiisi kur pribi, kad tev varag”
(SAAB ~ youlll get where you want when you want it). The text is
accompanied by the picture of an arxiving car - a symbol of an ardval and
closeness, as opposed to departure and distance. Even if you have to leave,
there is a promise that you will not be alone: “An gardkos parbrasdenos
astomasing var érti sasésties pieci clvéki” (for longer distances, there is enough
room for five people to feel comfortable). However, if you happen to be all
by yourself, you are not alone in the car, as your car is your best friend.
You are in the driver’s seat, the car takes care of the rest "“£.44B - &
atrodies vaditdta sédekli” (SAAB — you are in the driver’s seat). Only the prces
indicate that, in fact, you belong to wealthy people, who would rarely be
treated with such familianity in public. It might be the case that such people
really need a petsonal touch in advertising, introduced in this advert,
among other means, by the pronoun ‘"

“Tu esi Keliskakass garamgapéss pasoule” (you are the best passer-by in the
wotld) is another campaign, this time by the bank “Krajbanka”, which was
based on the personal pronoun “#%” The customer was an apple of the
banker’s eye: “the customer was the focus of our attention, he was like a
plum stone for our campaign”, one of the organizers of this campaign
confessed in an interview for the program “Reklimas Akis” (Latvian TV,
Ch. 1, 28.01.2001).

As opposed to manipulator “%/”, the pronouns “ér” (you), or s visi” (you
+everybody), appeal to collective way of thinking exercised so frequently
during the Soviet reign. “Firma Remember Riga: atmipas attistifana wun
psihologiska  noturiba. Kursi  skoléniem, vadosiem dorbinickiem, pedagogiem,
studentiem. .. VISTEM” (Karogs 1992: Nr.1: 253). (Company Remember
Riga: memory exercises, psychological training. Courses for pupils,
administrative staff, teachers, students... EVERYBODY).
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Manipulating power of the deictic pronoun ‘Jés” (you) has not vanished.
Wirtten with a capital “T” to increase its appeal, as well as to demonstrate
that the advertisers treat their customers with due honor, it is used in a
large variety of adverts ranging from banking services to coffee.

The usage of the names of popular politicians seems to make a very
personified impression on the audience: every reader would like to act as
they do. This is manifested by the use of a lexical manipulator — the first
person pronoun “es” (I). “Aigndm sadarboties ar Karogu! Un neaigmistiet
Karogu abonét, jo, ki redakaju informiza Anatolijs Gorbunovs: "NikoSajam gadam
ari es abonésu Karggu” (Karogs 1992: Nr. 1: 251) (We invite you to cooperate
with the journal “Karogs”! And don’t forget to subscribe for “Karogs”,
because, as Anatolijs Gorbunovs informed us, *T shall also subscribe for
the next year “Karogs”™). In 1992, Anatolijs Gorbunovs was a Chairman of
the Parltament. The example is in line with the tendency to refer to political
figures in advertising back in 1992 — they were a metaphor of time. As Dell
H. Hymes puts it, the language is not immune to cultural influences
(Hymes 1983: 38), and as Umberto Eco contemplates, a language is a
model of power (see in “Encyclopedia of Language and Linguistics”, 1994:
946). The first person pronoun “I”, used by a popular politician,
demonstrates that, just after the revival, it was particularly easy to
manipulate masses, as the psychology of collectivism was very strong yet.
‘The above example also proves that the Latvian language of advertising
just after the National Revival was as confused and listless as the power in
Latvia itself.

The pronoun “més”, “we”, is another powerful mantpulator, as it contains
the force one would like to be part of. The Bank Parex slogan "Més pindm,
k3" (We know how), has an atmosphere of assuring confidence. The
slogan by 2 fval bank “Krajbanka” “Més neginim, kd” (We don’t know
how), envisaged as a counter artack, was a failure, and as such was taken
out of the market a week after it was launched. “We” - 2 lexical
manipulator used by both banks — does not allow for incompetence, as
then, it would not be able to provide shelter for the ignorant.

The recent local government elections revealed another  extralinguistic
manipulator: the layout of the newspaper has often indicated the political
likes or dislikes of the editors. The adverts of the party “Tévgemes un
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Brivibaif LNNK (Fort Motherland and Freedom/ the Movement for
National Independence of Latvia) had the above slogan “Richar clvéks”
(Action men). It reminded one of popular toys, as was indicated by the
journalist Pauls Bankovskis (Bankovskis 2001: 14). These adverts were
often “innocently” placed in the newspaper “Diena” next to the
information containing words “criminal”, “corruption”, etc. Thus the
advert with a picture of Andsis Argalis, the former Mayor of Riga who was
a candidate from this party, was located next to the advert for a new TV 3
program titled “Krimindli inormdcja. Eksklugivs.” (Crminal Information.
Exclusive) -printed in big red letters (Diena 2001, Feb.27: 16). If one
such case could have been a2 mere coincidence or an editodal etror, a
second case, locating a web-site address, "Error! Reference source not
found", next to the picture of another “action woman”, the same party
candidate Inese Vaidere, could not have been interpreted as coincidence
any more.

Advertising discourse functions in social contexts, it is motivated, goal
oriented and should be effective. Adverdsing discourse functions in a
difficult cormmunicative situation with features as an indirect interaction of
a sender and an addressec, mass audience which is non-homogenous
socially and as to its age, the audience, which isn’t differentiated according
to sex, psychology and education. It is difficult to forecast the mood of a
person receiving the advertising message, as well as to consider all beliefs
and tastes simultaneously. The application of different means of
manipulation, as described in the paper, is an effective way of overcoming
the said differences.
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Gunta Roziga
Banking THE

Should Britieh and American English Diversities be
Considered When Teaching English for Specific Purposes?

Information technologies applied in the field of English language learning
and teaching, courses done overseas as well as mass media orginate a
number of new concemns for non-native English language users while
undergoing this language studies both for academic and professional
purposes.

Consequently, this paper is an attempt to reveal some of diversities of
Enplish language and their applicability, when teaching English for Specific
Purposes (ESP) as the vocabulary of English, especially Ametican English,
is expanding at an astonishing rate. Among all the varictics of English
around the world, British English including, it is American English that
undergoes remarkable changes, adding more and more new words. Even if
learners of English have acquired a powerful general vocabulary, they still
encounter difficulties with specialist vocabulary, e.g., in the areas of
business, economics and law provided that a great number of notions in
these fields have different equivalents in Briish and American English.

The author’s experience of teaching English for banking, finance purposes
proves that students have to be familiarized with these differences to
enable the leamners to identfy them, to avoid the potential for
misunderstanding and to communicate students’ thoughts efficiently and
with accuracy. In other words, non-native learners of English have to
acquire both communicative and linguistic competence when studying this
foreign language providing they wish to be able to apply the language
proftciency and skills effectively and approprately and participate in cross
— cultural communication.

While deliveting a course of banking English at Banking Institute of
Higher Educadon, the author has identfied difficuldes students
experienced with the study material provided, where one notion was
presented applying two different terms, e.g., when descrbing the company
organisation, the main manageral ttles had their terms with common
equivalents in American English.
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Thus, British English exploits =~ American English uses:
the terms:

Chairman | Chairperson President

Managing Director Semior Vice-President
Finance Director Vice. President Finance
Sales Manager Sales Director

As can be assessed from the above stated, non-native learners of English
share a common concemn over the problem of

a) handling semantics of a term, a phrase in Brtish English with its
common equivalent in American English,

b) reconciling the differences existing within one language in terms of
pronunciation, spelling, punctuation, vocabulary,

¢) conveying information precisely, facrually and with accuracy and in a
multiplicity of ways (as there is no one reliable way of measuring the
quality or effidency of any language).

According to S. Pinket, “Though being extensively characterized, Standard

English as a subject does not constitute homogenous identity”” The

linguist justifies Standard English as a subject to historical change and

vatation across the world. Meanwhile, it is stated that there is a close

relationship between Standard English and its written forms not only in

Great Britain, but also internationally. Other countries have a Standard

English as well, for example, American Standard English (Pinker

1995:374).

Referring to B.Bryson, “There are countless vardetes of English from
American to Australian” The linguist examines the ways “how a language
treated for centures as the inadequate and second — hand rate tongue of
peasants has now become the undisputed global language — mote than 30
million people in the world speak English and the rest, it sometimes seems,
try to...” (Bryson 1991:8).

Taking into account the above said, there exist considerable varieties
between the two great English speaking areas in terms of British English
and American English spelling and usage. Accordingly, the author of this
artcle has explicitly set herself the rask of dealing comprehensively with
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considering and teaching vaneties of English in terms of appropriateness
and relevance to banking, finance, enterpreneurship fields, ie., the
matching of language to its social context and function.

This concept is based on the classic statement introduced by the American
linguist Dell Hymes: “There are rules of use without which the rules of
grammar would be useless” (Hymes 1972:278).

When we teach any foreign language and when we use this language, we
need both to be able to perceive the social situation in which we are
operating and to be able to match the language we use to the particular
situation.

One aspect of this task is non-linguistic; however, both of them are so
closely related that the language teacher can not afford to neglect either
aspect. Cultural gaps pose problems to English language leamers, especially
where the polidcal, economical, social differences are noticeable.

Therefore, we may consider the extent to which English learning/teaching
course-baoks and study materials ground these important rules of language
application, how systematically and competently they do it.

Interaction in a cross—cultural context

American and British English started to diverge in the seventeenth century,
and the Americans have been far more flexible than the British to accept
innovations in their vocabulary,

Although the Americans and the Bntish encounter little difficulty
communicating with each other, each country nevertheless retains a
vocabulary of its own.

Words and phrases used specially by the British are referred to as
Briticisms, their American counterparts are known as Americanisms. ‘In
common speech more than 4 000 words are used differently in one
countty from the other.

Some are well known on both sides of the Atlantic, e.g., dws? bin/ garbage can,
biscuit/ cookse ctc., but many hundreds of others pose problems to travellers
(Bryson 1991:171).

America introduced a number of words and expressions that never existed
in Britain; among these words and phrases are e.g., nouns baby-sitter,
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teenager, telgphone, typewriter, shop, department store, ourrengy, etc., verbs fo noiify, fo
advocate, etc. (Bryson 1991:165).

One of the most-wide spread Americanism of all the new words without
any doubt is O.K grammatically being most versadle. It can function, e.g,
as

1. an adjective (Wars lunch O.K.?)

2. anoun (I want your O.K. on this)

3. an interjecdon (O.K,, I got your point)
4. and adverb (Everything was done O.K)

In smudy programs aimed at developing reading comprehension,
presentation, negotiation skills, students often are not precise while
expressing themselves in the context when a country or its inhabitants are
mentioned.

The author’s experience shows that in most contexts it is often admissible
to sacrifice preciseness to simplicity and use, for example, Brtain rather
than Great Britain or United Kingdom, and Amerca rather than the
United States of America. However, there are cases when learners have to
be exceptionally accurate about contexts being able to recognize that Great
Britain consists of England, Scotland and Whales, which together with
Northern Ireland make up the United Kingdom.

Although it is usually common to talk about the inhabitants of the United
States as Americans, the term also applies to everyone from Canada to
Cape Hom. Therefore, it may sometimes be necessary to use United States
atizens. Because of this, it is the best in all cases to refer to the specific
nationality; thus, Canadians, rather than North Americans.

Meanwhile, what is familiar in one culture may be entrely alien in another.
With the reference to the language applied in cither part of English
speaking world, it is often obvious that American English is mote direct
and vivid than its British English equivalent. Many American terms and
expressions have passed into British English because they are shorter. For
example, &y off (Am.E.) is preferable 2 make redundant (Br.E) or exit
(Am.E.} to »ay out (Br.E.).

A number of subjects within English for banking and English for finance
areas demand a highly detailed and specialised guidance. These areas
include company finance (types of shares), money and banking (types of
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banks), accounting basics {cost accounting), types of business, financial
instruments, government speading, etc.

Linguists (Gowers E., Pinker S., Bryson B.)) have studied varicties of
English within a long period of time, the author of this paper will limit
herself to reviewing some characteristic points which could be of
importance to a language learner:

a) usage of “and” in numerals in British and American English
For example, when dealing with hundreds, thousands, millions in Br.E., you
hear g bundred gnd twenty three In Am.E. you hear a hundred twenty three.
Thus, “and” is used in numbers in Br.E.
175 — a [one hundred and seventy five (Br.E.)
175 — a [one bundred seventy five (Am E.)
1005 — a [ one thousand and five (Br.E.)
1005 — a [ one thousand five (Am.E.)

(Breger 1994:100)
b) dealing with dates
The differences between the written and the spoken forms of British and
American English are noticeable:
We opened our new office on 5 April (Br.E. written) or on 2he fifth of April, nineteen
ninety —three (Br.E. spoken)

ot

On April 5, 1993 (Am.E. written) or on April the fifth, nineteen ninety — three
(Am. E. spoken)

(Brieger 1994:100)

Differences between formal and informal language forms should be
considered for factual and stylistic appropriateness.

Differences between speech and writing are fundamental and far-reaching,
therefore they have to be regarded when teaching dates in Bridsh and
American English.

¢) recruitment

Caurriculum witae or C1 is used in Br.E., while Resume is an exploited term in
AmE. Whereas Brtish companies have a personne! depariment, Americans
often use the term staff department ox human resources department. If British
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companies require references, job seekers applying for a post in American
companics present festimonials.

d) advertising

In Britain, media is a plural noun, thus, e.g. TV is @ medium. In the US, media
might sometimes also be used as a singular noun.

Ways of advertising: a poster on a hoarding (Br.E.), while a poster on a billboard
is used in American English.

¢) banking; finance area

A considerable number of terms of banking, finance area differ in Britsh
and American English, which sometimes might cause problems to
understand the concepts properly. Thus, coping with modem banking and
finance terms is often a daunting challenge owing to the lack of
counterpart terms in the Latvian language.

Further, these terms convey concepts, ideas and operational methods that
are new to the language of modern market-based banking and finance in
the context of their usage. Outside the context of banking and financial
text the same term in Br.E. and Am.E. may convey a different concept.
For example, gearing (Bt.E) or lwerage (Am.E.) or “attieciba starp
paradsaistibam un paSu kapitalu” is the concept of both terms in the
context of banking,

Current account (BL.E.) or checksng account (Am.E.)
Deposit account (Br.E.) or time or notice account (Am.E.)
(MacKenzie 1997:94)

Syntax and sentence structure

American English may use different syntax and sentence construction.
Wrtten Am.E. tends to be more declarative than its British counterpart.
British English tends to use more compound modifying phrases, while
American English prefers to use simpler sentence structure. “In Br.E. we
have @& rest at weskends (on weekends — Am.E.), we go o0 hospital BLE. (to the
hospital - Am E. ). Br.E. chooses between one or ather thing , Am.E. chooses
one thing or the other” (Bryson 1991: 124),
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LATE “Newsletter” dated March 1998, has revealed the results of a debate
conducted on the Internet by qualified teachers of English as to the usage
of the present perfect tense and the past simple tense in the UK and the
USA. From this discussion it is evident that there is a tendency for
Americans to use the past simple tense in favour of the present perfect
tense. A very common use of the present prefect in Am.E. is for repeated
actions in the past, and for indeterminate past when the speaker does not
know when the action was completed. For example, I bave asked you a
thousand of fimes not to use my razor.

We have already investigated the cause of the probiem (present perfect in Br.E.)
We haven't investigated the cause of the problem yet (present perfect in Br.E.)

We already investigated the cause of the problerr (past simple in Am, E.)

We didn't investigate the cause of the problem yet (past simple in Am. E.)
(Brieger 1994: 10}

a) The subjunctive

The subjunctive mainly is used in formal style; in informal style we use
should + infinidve
We suggest that you showld all be there at least ten minutes before the interview.
The subjunctive is more widely used in American English.
(Brieger 1994: 1006)

b) Verb + preposition
Meet

We are to meet a delegation from China (Br.E.).

We are to meet with a delegation from China (Am.E.).

(Brieger 1994: 56)

Meet with in Br.E. is properly used only where what is met is abstract, e.g,,
a chairman met with opposition or an expedition met with disaster.
Other Amercanisms are, e.g,, consult with ot visit with.

Considering the above stated, it is obvious that distinguishing the existing
differences in Br.E. and Am.E. could be of an undeniable value. While in
general we accept that teaching of technical vocabulary should not be the
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responsibility of an ESP teacher, checking that students use it as 2 carrier
of a context, is our responsibility.

Different Spelling Conventions

American English is more obviously phonedc than British English

{The Economist Style Guide 1996:86).

While teaching business English, it is vital to highlight the difference in
spelling conventions in Am. E. and Br.E. They are as follows:

1. - eable / -able: The silent —, created when forming some adjectives
with this suffix is more often omitted in Am.E., thus 4keabl in Br.E. is
spelt bkabl in Am.E, wnshaksable is spelt unshakable in Am.E., etc.
However, -e is sometimes retained in Am.E. where it affects the sound
of the preceding consonant; thus, tracgable or manageable.

2. - 11 /-I: In Br.E. when words ending in the consonant —/ (a suffix
beginning with a vowel is added), this consonant is doubled; thus, mode/
~ modelbing. In AmE, if the stress does not fall on the proceeding
vowel, the - /is not doubled, thus modef — modeling, travel — traveling.

3. —our / -or: Most Br.E. words ending in —owr, for example, bebamonr,
Javour, etc. lose the — » in Am.E., thus ardor, candor, etc., although there
are exceptions, e.g. glamour.

4. — t / -ed the simple past tense: Br.E. uses #, e.g., spens, bumnt, wheteas
Am.E. uses — ed, e.g., lkearned, burmned, etc.

5. ~ise / - ize : The American convention is to spell many words with —
7 those the British spell with —s, e.p. orpamize, characterize, itemrige, etc.
Though, some words must end in — ise, whichever spelling convention is
being followed, €.g., advertise, advise, arise, franchise, etc.

Punctuation

Alongside with spotting out diffetences in spelling convendons, it is
reasonable to convey differences in punctuation:

1. Comma in lists.



63

Americans put a comma before and, e.g. eges, strawberries, and milk. The
Bridsh more often write, e.g. eggs, Strawberries and milk.

2. Full stops
The American convention is to use full stops (periods) to identify almost
all abbreviations, while the Brtsh conventon is to keep them to a

3. Abbreviations and numerals

American usage is to follow abbreviations such as eg or i.e with full stops
and a comma. British usage often drops this. So Amefican texts would
write: Don’t use vulgar fractions, e.g., write 12.5 rother than 12 %2. Ameticans use
commas in numbers over 1000, e.g. 7,700 or 5,600,700.

Hyphenation

American English is more flexible than Brtish English to accept
compound words. In particular, many nouns made of two separate nouns
are spelt as one word in American English, while in Brtish English they
would either remain separate or be joined by a hyphen, e.g., applesance
(hyphenated in British English).

“British English also tends, more than American English, to use hyphens
as pronunciaton aids or to scparate identical letters in words such as co-
operation, pre-empt, re-examine” (The Economist Style Guide 1996:79).
With reference to the above said and to sum up, the author of this paper is
convinced that while teaching English for specific putposes, e.g., English
for banking, the learners have to be familiarized with current tendencies
and conventions regarding diversities existing within English language.
Small nations, as Latvians are, experience a reasonable need in acquiring an
international language competence and proficiency to be competitive and
to have good future prospects.

In conclusion and to sum up - learners have to be trained to handle the
peculiariies of Amedcan and British English in terms of vocabulary,
spelling, sentence structure, punctuation to use the language with accuracy
and proficiency.
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Abbreviations used:

ESP — English for Specific Purposes

Bt.E. — Bdtish English

Am.E. — American English

LATE - Latvian Association of Teachers of English
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Laimuté Stankevitiené
Siauliai University, Lithuania

Absolute Lexical Pseudo-Equivalents in English and
Lithuanian. A Contrastive Study

Semantic structures of lexical wunits identical or similar in form (spelling andfor
pronunciation) but different in meaning in English and Lithuanian have been investigated
and contrasted with an aim of establishing the level of their rystemic equivalence in the nwo
languages. Word pairs bave been further classified according 1o the type of semantic
simtilarity/ differsnce into absolute, partial and nuance-differentiated presdo-equivalents.
The paper deals with a comtrastive description and analysis of absolute pseudo-equivalents.
Imphications of the research for lamguage learming/ teaching, bilingual lexacography as well
as dransiation practice are discussed.

Comparative analysis of both related and non-related languages presents a
large corpus of similar or identical words. According to Veisbergs, even in
many non-related languages this phenomenon would reach the proportion of
10 to 20% (1998:12). A considerable share of these lexemes is made up by
pseudo-equivalents, a linguistic phenomenon best known as ‘interpreter’s
false friends’. Also under various other names: ‘faux amis’, ‘interlanguage
homonyms’, ‘intetlanguage analogues’, ‘deceptive doubles’, ‘deceptive
cognates’, ‘misleading words of foreign origin’, ‘false equivalents’,
‘unreliables’, Tookalikes’, ‘tautonyms’, etc. These are word pairs in different
languages identical or similar in form (spelling and/or pronunciation) but
different as to their semantic structure. They can be monosemantic words
with different meanings, or it can be one meaning of a polysemantic word
that a parallel word in another language misses. They may have different
nuances of meaning, such as connotation, style, register, frequency,
collocability, etc. Some of them are high-frequency pseudo-internationalisms
currently used in many European langunages, such as smoking for BE dinner-
Jacket/ AE tuxedo, autostop for BE bitch-hiking, dancing for BE dance-hall, frac for
BE frock-coat or tail-coat, golf for BE sweater, jumper cardigan, pocket for BE a
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(chtap) paperback - to name the most popular ones (Breitkreuz 1997). Used as
equivalents in another language, they lead to false associations,
misunderstanding, imprecision, disregard for the dght stylistic colouring, even
to distortion of the text, E.g. as in recent Lithuanian-English translations:

The reading ball of LSC stores DrOSPECLES (i.e. prospeciuses) of registration of securities
and periodically received copies of issuers’ annual and semi-annual reports... (Lithuanian
Securities Commission, 1999 Annual Report, p.39)(Lith. prospeRtas means ‘a

leafiet, a prospectus™).

He apphied to a few INSELANICES (i.c.organizations, authorities)... (an oral presentation
by Rimas Kriukas, 3 Year Enghish major, 1999) (Lith. INStancilja means “an offiial
body, an institution, organization”).

The main source of lexical pseudo-equivalents is loan words: the more
exposed a language has been to language contacts, especially with
intermediary languages, the more pseudo-equivalents one can expect.
Lithuanian, with its two main intermediary languages — Russian and Polish
serves as an excellent example for studies of lexical pseudo-equivalents. The
Polish linguist Wilczynska, rightly points out that lexical pseudo-equivalents
should not be identified either with the class of intemationalisms or with the
diachronic concept of borrowings. In her opinion, the category potentially
includes lexemes whose form may be individually perceived as foreign. She
defines them as subjectively ‘xenomorphic’ (1992:161). The probability that
these words will have the same semantic structure as in another language is
unreliable, the degree of unreliability depending on different aspects of their
semantic structure and the expected nomms of usage.

In this work the term ‘lexical pseudo-equivalents’has been chosen to define
words in the two languages that are identical or similar in form but differ in
meaning irrespective of their ongin, ie. accidental or etymologically
unconnected pairs of words. We believe that just as in the case of
monolingual homonymy, the language user rarely knows (or cares about) the
otigin of the word and thetefore will +use it because of its form.
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The research is based on the principle from separate to general, and though
contrastive studies are considered to have limited possibilides for
generalization, attempts have been made to draw some general conclusions.
Interlingual contrastive lexicographical method was employed since it
provides the possibility to reveal similarities and differences, that may slip by
in an internal linguistic analysis. English-Lithuanian lexical pseudo-
equivalents have been collected from the following one-volume monolingual
dictionaties:
1. The Concise Oxford Dictionary (Ninth edition).
2. Dabartinés Lietuviy kalbos Zodynas (The Dictionary of Contemporary
Lithuanian).
The Dictionary of International Words (Tarptautiniy ZodZiy Zodynas) has
been consulted in cases when a Lithuanian word was not included in the
Dictdonary of Contemporary Lithuanian. Examples with lexical pseudo-
cquivalents have been taken from ficdon and non-ficdon translatons,
newspapets, television, as well as students' oral and written texts.

The concept of equivalence

One of the most important concepts for the present research is the concept
of equivalence. 'Equivalent’ is defined by the Concise Oxford Dictionary as
“equal in value, amount, importance, etc; of words having the same
meaning”(1995:457). The Lithuanian linguists Armalyte and Papisis maintain
that it is “a relation between two units having the same value and sense”
(1990:57). 'Equivalence relation' is discussed by the authors of The
Linguistcs Encyclopedia in the context of the set theory as “a reflexive,
symmetrical, and transitive reladon” (1996:405). It is obvious that linguistic
equivalence is a relation of a certain correspondence between two or more
languages. Different authors have described its various aspects. In the Polish
linguist’s Krzeszowski’s opinion, equivalence is the relation that provides
justification for why things are chosen for comparison, it is a crudal notion in
identifying various kinds of fertium comparationis and determining their
character. Krzeszowsk: defines equivalence as “the principle, whereby zertium
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comparationis is established inasmuch as only such elements are equivalent for
which some terdum comparationis can be found, and the extent to which a
tertium comparationis can be found for a particular pair of items across
languages determines the extent to which these elements are equivalent
Thus, equivalence, and #erfium comparationis ate two sides of the same coin”
(1990:21). In our opinion, lexical equivalents could be broadly defined as
words in different languages that are closest to each other in their semantic
structure and are usually employed for translation from one language into
another.

It must be pointed cur, and this is important for our research, that
cquivalence is a gradable concept and its degree may vary. Catford (1965:101)
sugpests that the probabilistic character of equivalence can be expressed
statistically: the more often a word is translated by a certain equivalent, the
higher the degree of equivalence. The probability of appearance of a certain
equivalent may vary between 0 (total untranslatability or lack of equivalence,
non-equivalence) and 1 (when a given word is always translated by the same
equivalent). Contrastive analysis often employs the three logically possible
equivalence reladons full, partial, and zcro equivalence (Kromann, Riiber
and Rosbach, Zgusta et al. in Jarolova 2000). Other authors (Gudavidius
1985) distinguish between 5 types of equivalence: 1) full equivalence (X =Y),
2) the relaton of inclusion (X DY, i.e. X=Y+a), 3) the same relation but in
respect of another language (X <Y, X+a=Y), 4) partial correspondence (X
MY, i.e. X+a =Y+b), 5) the absence of equivalence X #Y.

What has been said about equivalence and equivalents, can be applied to
pseudo-equivalents, and because these are words in two or more languages
that look are perceived like equivalents but in fact are not (or at least, not in
all cases). It is the similarity of form (and sometimes meaning) that makes
words with different semantic structures look like equivalents. Again, the
degree of pseudo-equivalence may vary just as in the case of equivalents, but
in the reverse order.

1. We may start with the total absence of equivalence, in our case - with
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absolute pseudo-equivalents, when words in the two languages do not
share a2 common meaning (X #Y), e.g. E. bullon “a metal, esp. of gold and
sitver, in bulk before coining” # L. éwfonas ‘broth, clear soup”, E. bra
“undergarment worn by women” # L. s  a wall light”, E. disovee
“individually ~distinct, separate, discontinuous” # L. diskretifkar
“uzustworthy, able to keep a secret”

2. Pardal pseudo-equivalents:

2) (X MY, ie X+a =Y+b) words in two languages that share some common
meaning(s) and can be used as equivalents, but also bave their owm
individual meanings, which makes them pseudo-equivalents, e.g. E. zgphyr
and Lith. gefyras share 2 meanings: “a mild gentle wind ot breeze” and “a
fine cotton fabric”, but zepyr also has the meaning of “an athlete’s thin
gauzy jersey”, while gefyras has the meaning “marshmallow”,

b) X DY, ie. X=Y+a) an English word has all the meanings of the
Lithuanian word plus some of its own, e.g. E. progress and Lith. progresas
share the meaning “advance or development towards completon,
betterment, improvement (opposite to regress), but the English word also
has the meaning “forward or onward movement towards a destinaton”,
which Lithuanian word lacks. E. femor and Lith. emoras share the meaning
“a singing voice, a singer with this voice, a part written for it”, but E. zenor
has 3 more meanings: “the general purpot or drift of a document or
speech”, “a settled or prevailing course of direction esp. the course of a
petson’s life or habits”, and “the actual wording of a document, an exact
copy (in law)”,

¢) X <Y, X+a=Y), a Lithuanian word has all the meanings of the English
wortd plus some of its own, e.g. E. salad and Lith. salota/ salotos shate the
meaning “a cold dish of vanous mixtures of raw or cooked vegetables or
herbs”, but saktafes) has the meaning “lettuce” Gin and dfinar share the
meaning “an alcoholic spirit distilled from grain or malt”, but the
Lithuanian word also has the meaning “genie”

And, finally, there are cases of full equivalence (X =Y) between words
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similar/identical in form, e.g. viaduct-viadukas, tobacco-tabakas, cynic-cinikas, teni-
temtas, erc. which is not the subject of our research.

3. There are cases, however, when words have a very similar semantic
structure, i.e. the same propositional/denotative meaning, yet they have slight
connotative, style/register differences or frequency, collocztion or diachronic
limitations. These word pairs are usually called nuance-differentiated pseudo-
equivalents, e.g. E. chance- Lith. famsas (coll), E.aervsol (rare)- Lith. aerogolis,
E.student (school and university learner) — Lith. siwdentas (only university).
Thete are words which are terms in one language and general stock words in
another, e.g. E.bengene — L.benzinas (BrE “petrol”, AmE “gas™). The English
certificate has a Lithuanian correspondence serifikatas, however, it is only in
some cases that these words can be used interchangeably. Very often a
different word is used due to collocability norms to name the same realia, e.g.
E. a savings certificate is translated into Lith. as tawpymo lakStas, E.
birth/ death  certificate is gimimo/mirties liudifimas, etc. Wilczynska
(1992:166) and Muravyev (1969:5) also add to this group word pairs
associated with a different extralinguistic situatdon. For instance, the Polish
word eksternista, studia eksternistyegne seems transparent enough, however, it is
associated with different realia in Polish and French societies. One can find
similar example in English and Lithuanian. E.diplma/Lith.diplomas cannot be
treated as equivalents because of their different associations: for a long time
the Lithuanian word ‘diplomas” meant the first university degree (similar in
value to the present-day Master’s degtee), while in English ‘diploma’ is usually
a less valuable certificate.

Absolute lexical pseudo-equivalents

These are word pairs in the English and Lithuanian languages that do not
share any common meaning (X #Y, where X stands for the meaning of an
English word and Y-for that of a Lithuanian word). The total number of
word pairs under this category is about 320 or 33% of the English-Lithuanian
pseudo-equivalents. They can be further subdivided into the following

E'IOUPS'.
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1. Monosemantic words in both languages (X1#Y1).

2. A monosemantic word in one language, polysemantic in the other
(X1£Y1,2,3,...or X.1,2,3,... #Y1}).

3. Polysemantic words in both languages (X 1,2,3...#Y1,2,3,...}:
a) having more oz less the same number of meanings (X o #Yn)
b) an English word has more meanings (X1,2,3,4...#Y1,2)
¢) a Lithuanian word has more meanings (X1,2 #Y1,2,3,4...).

1. Monosemantic absolute pseudo-equivalents

These are words with only one meaning in each language, but the meanings
do not coincide, e.g. E.carton ‘a light box™L.kartonas “cardboard”,
Egmnasium “a sports hall” —L.gimmagia “a classical/grammar school”,
E grillage *“a heavy framework of metal beams”—L.grijagas “a sort of caramel”
However, the meanings differ to various degrees.

Some monosemantdc word pairs have no semantic link between them
whatsoevet, e.g. E. amfir “absurd or foolish behaviour or silly acnon”
L.antika “ancient Greece and Rome and their culture” This gtoup (about 66
word pairs or 20.6% of the total absolute pseudo-equivalents) contains the
following word pairs:

advertisement - advertismentas loop - liipa

appellation - apeliacija Macaroon - makaronai
arson - arsenas matrass - matracas

ball - balas mule - mulas, mula
barrette - bereté nephrite - nefritas
bassoon - basonas occupational - okupacinis
bra - bra pasta - pasta

browning - Brauningas perspective - perspektyvus

bullion - buljonas pistole - pistoletas
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calk (AmE), caulk (BfE) - kalké

census - cenzas

cassation - kasacija
charge-sarZas

compost — kompostens
compositor — kompozitotius
cox- koksas

crap - krapas

cross- krosas

departed (adj), the departed -
deportuotas

deportment — deportacija
deserts, desert () - desertas
discrete - diskretiSkas
etiquette - etiketé

executor - egzekutorius
factious - faktilkas

gallery - galera

genus - dZinas

graph - grafa, grafas, grafinas
island - Islandija

Lira - lyra

Lombatds - lombardas

premiere - premjeras

pase (AmE prizc) - ptizasprovisor
- provizorius

polka - dot - polka

physician - fizikas

physique - fizika
recourse-rakursas

resin/rosin - razina

sardelle - sardelé

secretaire - sckretoté

semen - sémenys

smoking, smocking - smokingas
sportive - sportiskas

stadonery - staclonaras, stacionarus
synopsist-sinoptikas

tabor- taboras

talk - talkas

tort - tortas

turkey - Turkija
valance/valence - valentingumas
virtuous - virtuoziskas

zonda - zondas

Words in these pairs are almost identical in spelling and/or pronunciation
(fort  tortas, crap  krapas, tabor- taboras, pasta - pasta, compositor - kompozitorixs,
nephrite  nefritas). The differences in spelling usually reflect regular English-
Lithuanian correspondences, such as ¢/k, ph/f, g/dp, etc. However, these
differences are important, as choosing a word with a slightly different
spelling may mean choosing a pseudo-equivalent (e.g. staffonary stacionaras
are equivalents, however, no one can guarantee that a learner will not choose
stationery instead). The same holds true in the case of the pairs valance/ valence -
valentingumas ‘“valency”, barrette - berete (“beret’™), pistole - pistoletas (“a pistol™),
deserts, desert - desertas (“dessert”), matrasi - mauacas (’mattress”), furkey -
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Turkija (Turkey), fort- tortas (“torte™), resin/ rosin - ragina (“‘raisin”),

In this group quite a few words are occasional pseudo-equivalents, i.e. there is
no etymological link between them, their formal coincidence is a matter of a
pure accident, e.g., E. bra (from Fr. brassiers “a child’s vest”) - L.bra (from Fr.
bras “‘an anm™) , E.Léra (Italian currency - via Provencal 4ura from Latin 4bra
“pound”(weight, etc)- L.hra (from Gr.yra- a string instrument of Ancient
Greece), E.zalk (“a conversaton™  L.talkar (from German Ta/k, Middle
Latin takws “‘a powdery substance, talc”). The same holds true for graph
grafa, prafas, grafinas, nephrte neffitas, mule mula, matrass- matracas,
loop - lipa, Polka-dot- polka, erap-krapas, etc.

The following monosemantic word pairs are also absolute pseudo-
equivalents, however, some semantic link is preserved between them (63
word pairs or 19.7%), e.g. E.morale “the mental attitude or bearing of a2 person
ot group”- L.moralé “morals”, moralas “moral”, E.debility “feebleness, esp.of
health”  L.debilumas “the mildest form of an inherited mental retardadon”,
E.expertise “‘expert skill, knowledge or judgement” -L.ekspertizé ” a special
investigadon to establish or witness smth.” These words share some
common semantic components or semes, however, their existence does not
guarantee even partial equivalence of meaning, these words can never be used
as equivalents in translation, that is why they can be ascrbed to absolure
pseudo-equivalents:

adequate - adekvatus commissionaire - komisionierius
annotation - anotacija communicative-kormnunikatyvus
antique - antkinis communicable-komunikabilus
antiquary - antikvariatas banquette - contuse, kontusion - kontiizyn,
banketas kontizija

benzene - benzinas conveyor- konvejeris

billion - bilijonas couplet - kupletai

boatman - bocmanas critique - kritika

carbonade - carbonadas curator- kuratorus

carton - kartonas decorator - dekoratorius
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censure - cenzumoti dictate - diktatas

cenmer - centneris dispensary, dispenser-dispanseris
douche - dusas periodical - periodika
exalted - egzaltuota personal (AmFE) - personalas
gastronome —gastronomas photograph - fotografas
gastronomy — gastronomija pincers - pincetas

genie- genijus pipette - pipeté

gymnasium — gimnazija physique - fizinis
honotarium — honoraras prescrvative - prezervatyvas
hymn - himnas puncture - punkcija
infarct/infarctdon purple - purpurinis

literate, literad - literatas recension - recenzija
naphtha - nafta reviser - revizorius

novel - novele, novelist - novelistas satin - satinas

officiant - oficiantas spinning - spiningas
orangety - oranperéja wampoline - tramplinas
pamphlet - pamfletas toumphal - tiumfuojantis
paraffin - parafinas velvet - velvetas

pathetic - patetiskas vine - vynas

pathos - patosas wagonette - vagoneté

All these word pairs are also characterized by a high degree of formal
closeness — they are almost identical in the compared languages in both
spelling and pronunciation. But the degree of semandc closeness slightly
differs: between some of them the difference of meaning is very subtde, e.g.
satin/satinas, velvet/velvetas — all four mean a kind of matenal
infarct/infarction/infarktas —both mean “a localized area of dead tssue™, but
in Lithuanian the same word is more often used to define a disease caused by
it "a heart artack”, recension/recenzija both deal with text revision, but the
Lithuanian word has an additional semantic component of “criticizing”,
honorarium/honoraras both have the semantic component of “a fee” which
is rendered for slightly different services. Other words in this group are
semantically less close, e.g. E. personal (Am.E)”an advertisement or notice”
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and L.personalas “the faculty, staff, personnel”, E. decorator “a person who
paints houses” and L. dekoratonius “scenery maker”, E. exalted “lofty, noble”-
L. egzaltuotas “full of admiradon” These wotds ate all cognates, we found
no accidental pseudo-equivalents among them.

A separate group (14 word pairs or 4.4%) of monosemantic absolute pseudo-
equivalents can be distinguished where words, besides having a different
meaning, belong to a different part of speech: e.g. E.akmentary (adj) “of,
relating to or providing nourishment or sustenance” -—L.alimentai (n)
“alimony, child support money”. This is not problematic in semandcs but
may causc a problem in usage.

active (ad].) - aktyvas (n) de jure (adj.,adv) - deZuruot (v)
aspirant (n, adj)-aspirantas {(n) invalid (adj) - invalidas (n)
austere {(adj.) - austré (n) literate (adj) - literatas (m)
autogenous (adj.) - autogenas (n) placate (v) - plakatas (n)
cursive (of writing) adj.- kursyvas (n) tick (n) - dk (particle)

chotal (adj)- choralas(n) young (adj, n) - junga (n)

doze (v) - dozé (n)

2a. A polysemantic absolute pseudo-equivalent in English - a
monosemantic word in Lithuanian.

This is probably the most numerous group of absolute pseudo-equivalents,
about 130 word pairs or 40.6%, reflecting the general pattem of borrowing;
only one of the meanings of a polysemantic lexeme has been borrowed into
Lithuanian and has not developed any additional meanings since. For
instance, E.replica 17’2 duplicate of 2 work made by the orginal artist”, 2”a
facsimile, an exact copy”, 3”a copy or model, esp. on a smaller scale”, Lith.
replika- “a reply usually to a speaker from the audence’; E.gffair —17a concem,
a business, a matter o be attended to”, 2”a celebrated or notordous
happening or sequence of events”, 3”a love affair”, 4 pl — ordinary pursuits
of life, business dealings, public matters” — Lith. gfers “fraud on a large scale,
a swindle, etc.”, E.conpent —17a religious community, esp. of nuns”, 2”the
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premises occupied by this, 3”a school attached to this” — Lith, &onventas — “a
meeting of representatives of a natdon”, etc. As there are so many absolute
equivalents of this type, we shall give only the ones that are more frequently

used:

actual-aktualus

academic -akademikas
ambulance-ambulatorija
application-aplikacija

ass-asas

attestation-atestacija, atestatas
attraction-attakcija
aaptism-baptizmas
climax-klimaksas
codex-kodeksas
comma-koma
concurrent-konlkurentas
complexion-kompleksija
denomination-denominavimas,
denominacija
extravagant-ekstravagantiskas
fan-fenas

fatal-faraliSkas

filial-filialas

flannel-flanelé
gallant-galanti§kas
genial-genialus
gracious-gracingas
ignorant-ignoruojants
instance-instancija

insult-insultas
intelligent-inteligentas
jest-Zestas, gestas
lunatic-lunatikas
momentum-momentas
obligation-obligacija
occupant-okupantas
paragraph-paragrafas
passive-pasyvas
polity-politika
procurator-prokuroras
profane-profanas
prophesy-profesija
public-publika
ramp-rampa
reactive-reaktyvinis
repetition-repeticija
sentence-sentencija
sophisticated-sofistifkas
speciality-specialybé
tactical-taktiSkas
translate-translivoti
tivial-trivialus
vacate-vakuoti

Probably the most misused word by Lithuanian speakers is acwal for akiualus,
meaning “urgent, pressing” Its rival could be inselbgent for inteligentas,
inteligensnifkas “cultured, educated” and repesition for repesicija “rehearsal” Other
often misused words are academizian for a university teacher, sodex for code and
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lunatic for a skep-walker because of the high degree of formal similarity.
Extravagant is used by Lithuanian learners/translators for strange unusual
behaviour, gellant is used instead of very polite, tidy’, #mivia* instead of
banal, comonplace, shallow’, and baptiom — to define a  religious
denomination. These mistakes are caused by a certain semantic similarity
between the words. There are some accidental pseudo-equivalents among
these word pairs (e.g. comma-koma, vacate-vakuoti), but the majority are
cognates, having preserved some semantic closeness, e.g. E.paragaraph 17a
distinct section of a piece of writing, beginning on a new line”, 2”a short item
in a newspaper” — Lith. paragrafas — *“a portion of the text devoted to one
topic/theme”; E.fan 1”an apparatus with rotating blades”, 2”a device for
agitating the air to cool oneself”, etc.- Lith.fenas “a hair dryer”. Sometimes it is
the stress/pronunciation that makes all the difference: insakbd/invalidas are
equivalents meaning a disabled person in both languages, but if we siress the
English word on the second syllable (“not valid, having no legal force™), then
the words become absolute pseudo-equivalents.

2b. There are only 16 word pairs (5%) of the model when an English word
1s monosemantic, and a Lithuanian word is polysemantic, and this is easily
explainable. Most lexical pseudo-equivalents are loan words, that enteted
Lithuanian much later than English so they had fewer chances to develop
numerous meanings. However, some of them did, eg., E.academnia means “the
academic world, scholastic life”, while aksademija in Lith. can mean both
”Academy, the highest sciendfic instumtion of the country”, and "a special
insdtution of higher educadon, e.g. Vetetinary, Art Academy”; English
requisite means “a thing needed for some purpose, required by circumstances,
necessaty to success”, while in Lith. it is either “references on headed paper”
or “‘various objects used by actors on the stage during the play” Other word
pairs of this group iclude:
amour-Amiras
cannon-kanonas
capot-kapotas
compensation(AME)-kompensacija
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corral-koralas
flagman-flagmanas

internat. (abbreviation of internadonal) — internatas
magistral, magistrate — magistras
marsh —mar§as

multiplication- muitiplikacija
philtre-filtras

phone —fonas

polygon, Polygonum-poligonas
referent — referentas

riff-rifas

The betrer half of them are occasional pseudo-equivalents, which is also
reflected in the degree of the difference of their semantic structure, e.g.
E . wultiplication “an arthmetical process of multiplying”- Lith. msltiplikaciia
“making copies, cartoons”- the common semantic feature of
making/becoming morte; in the case of occasional pseudo-equivalents, e.g.
E.capot “the winning of all the ticks by one player’-Lith &agpotas ‘the
hood/bonnet of the car”’- no semantic link whatsoever.

3.a Polysemantic words that have approximetely the same number
of meanings in both languages.

This 15 a relatively small group — 17 word pairs (5.3%). We realize that the
number of meanings in dictionaries may vary substantialy no two
dictonaties divide the semantic space of the word in exactly the same way.
Besides, there is always a problem between polysemy and homonymy. But if
we look upon the meaning of the word as representing a certain prototype, it
is possible to compare words in different languages. With all that in mind, we
may say that the words have ‘more or less the same number of meanings’
The most typical examples of this group would be the following word pairs:

E.decade 172 period of 10 years’, 27a set, sedes, group of 10”-L.dekada 172
period of 10 days™, 2”a cultural event lasting 10 days";

E.biller 172 place where troops are lodged, usu with civilians”,2”a situation,
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a job”, 3”a thick piece of firewood”, 4’a small metal bar”-L. bifetas 172
deket”, 2”a membership card”, 3’a bank note™, 4”an examination card”;

E. vinaigrerte 1.’a salad dressing of oil, wine vinegar and seasoning”, 27a
small omametal bottle for holding smelling salts”-L. vinegretar 1”a mixed
salad”, 272 mixture of diff.things, concepts, etc.”

Other polysemantic absolute pseudo-equivalents include the following word
pairs:

assignaton-asignacija mimic-mimika
benefice-benefisas persona-persona
chancellery-kanceliarija receipt-receptas
colon-kolona, kolonélé revision-revizija
collector- kolektorius sdnitary-sanitaras
critic-kritiskas strategem-strategija
mat-matas

Some of them bave an identical root morpheme and almost identical spelling
(mat-matas, persona-persond), others differ only by a few letters (chancellery-
kanceliarija, billet-bilietas), still others reflect the usual English-Lithuanian
correspondences (assignation-asignacija, collector-kolektorins, revision-revizgia). The
word mimic in English is a verb, a noun, and an adj,, in Lith. it is only a noun,
nevertheless, the prototypical meaning of the English word is “imitaton”,
while in Lith. it is “facial exptession” Next to the Lithuanian word kelona “a
columnn, a row of people, soldiers” there is a diminutive form &olonék,
meaning “a gas, petrol, water supply etc. station”, which is also an absolute
pseudo-equivalent to the English coon.

3.b Polysemantic words that in English have more meanings than in

Lithuaniaty.
Altogether 13 words (4%) were registered. The most misused word in this
group would be pmpathy/simpatiia. In Lith. it has mainly two meanings:
“liking smb.” and colloquial “a boyfriend, a girlfdend, a beloved”. In English
the meanings are more numerous and mainly deal with compassion,
commiseration, approval, agreement with a person in opinion or desire,
support of a cause. Anothet dangerous word in this group is extra/ekstra in



Lith. it means either smth. urgent, unusual, or of the highest quality. None of
these are at present among the meanings of the Enplish word ex#ra: it means
addidonal, a person engaged temporarily in 2 film, a special issue of a
newspapet, etc. In Lith.kontribucia is associated with the war — either goods
or money that the loser has to pay to the winner state, while in English
contribution 15 a very ‘peaceful’ word, meaning anything contributed, and
usually voluntarily. Other words of the group include:

Graphic-grafikas, grafika Roman-romanas

Radius- radijas Transparent-transparantas
Cadence-kadencija Decoration, decor-dekoracija
Principal-principas Refer-refernod

Privacy-pdvatus

3.c Polysemantic words that in Lithuanian have more meanings than
in English.
We found only 2 word pairs (0.6%): E.dame (“the title given to 2 woman or a
woman holding this title”, AmE slang”a woman”) -Lith. dama (1”histor. A
middle-class woman, a married woman”, 2”a woman dancer in a pair with
man”, 3”2 playing card”, 4”a draft having reached the last line of the
competitor”) and E.fon, fonne 17a unit of weight —a long or short ton”, 2”2
metric ton”— Lith.ésnas 17a sound, the frequency of sound vibration”, 2”the
quality of the colour of the painting, 3”the manner, bearing”
Quantitative results of the research into English-Lithuanian absolute lexical
pseudo-equivalents (ALPEs) are presented in Tablel:

Table 1

Monosemantc ALPEs (no semantic link) 66 word pairs 20.6%
Monosemandc ALPEs (some semantic link) 63 word pairs 19.7%
Monosemantic ALPEs (different parts of speech) 14 word pairs 4.4%
Total monosemantic ALPEs 143 word pairs 44.7%
Polysemantc ALPEs in E, monosemantc in Lith. | 130 word pairs 40.6%
Polysemantic ALPEs in Lith., monosemantic in E. 16 word pairs 5%

Total polysemantic ALPEs in one lang., 146 word pairs 45.6%
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monosemantic in another

Polysemantic AL.PEs with a similar number of 17 word pairs 5.3%
meanings

Polysemantic ALPEs with more meanings in 13 word pairs 4%
Linglish

Polysemantic ALPEs with more meanings in 2 word pairs 0.6%
Lithuanian

Total polysemantic ALPEs 32 word pairs 9,9%

Conclusions

As can be seen from the table above, almost half (44.7%) of English-
Lithuanian ALPEs are monosemantic words in both languages. Added to
these, which are monosemantic in at least one language they make the
absolute majority of 90.3%. The number of polysemantic ALPEs in English
and Lithuanian is relatively insignificant and amounts to 10%. There is almost
the same amount of monosemantic ALPEs with no semantic link between
the word pairs and some semantic link (20.6%)(19.7%), while the share of
monosemantic ALPEs belonging to diffetent patts of speech is insignificant
(4.4%). Almost half of English-Lithuanian ALPEs (40.6%) are polysemantc
in English and monosemantic in Lithuanian, while the reverse holds true only
for a very small number of ALPEs (5%). Among polysemantic ALPEs, there
is an almost equal distribution between word pairs with a similar number of
meanings and with a English word having more meanings (5.3 and 4%),
while there are only 2 ALPEs with a Lithuvanian word, having more
meanings.
4. Suggestions

Foreign language teachers very well know that learners tend to transfer the
semantic structure of words from their native language to the foreign
language lexemes. In the case of lexical pseudo equivalents this is even more
likely to happen due to a formal similarity of words. With partial pseudo-
equivalents, students may sometimes get by with such assumptions because
partial pseudo-equivalents share some common meanings and the mistake
may either pass by unnoticed or cause only a minor distortion of the context.
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With absolute pseudo-equivalents this is not the case: these words can never
be used as translation equivalents without causing a major misunderstanding.
That is why foreign language teachers should draw their learners’ attention to
the possible cases of the native language interference by emphasizing the fact
that formal similarity/identity in languages very rarely guarantees semantic
similarity/identity. Words, even if they sound familiar, should be
studied/learnt as all other foreign language lexical items. Leamers should be
encouraged to consult a dictionary every time they meet a word, which is
pronounced/spelt the same way as the Lithuanian word, if they are not
absolutely sure about its meaning. It is unrealistic to expect learners
memorize absolute pseudo-equivalents in lists. Teachers should probably first
give a few funny examples (like the famous word pairs bre/bra “a wall-lamp”,
preservative/ pregervatyvas “‘a condom”, ass/ asas “‘an expert, the best”, gffair/ afera
“a swindle”, cdmas/ klimaksas ‘'a menopause”, etc.) to introduce the linguistic
phenomenon to students, and later offer some translation exercises to
consolidate the knowledge and acquire skills especially in using such popular
ALPEs as gastrononry, genie, hymn, novel, occupant, photograph, purple, speciakity,
tactical, triumphal, velvet, etc. Very much depends on the age and the level of the
language knowledge of students, but in the specialist literature (Veisbergs
1998, Gottlieb 1972, Baker 1999, Karalitinas 1997, etc.) it has been pointed
out that lexical pseudo-equivalents are a cause of mistakes not only for the
beginners, but also for Dbilingual speakers and experenced
translators/interpreters. We have noticed the same, e.g. pathesic is translated
into Lithuanian as pare#ifiks, meaning “enthusiastic, full of passion and feeling,
solemn” which of course has nothing to do with the English meaning
“miserable, pitiful” strongly implied by the context (E.Wiirzel's novel “Prosac
Generation”, Vilnius, Tyto Alba, 2000,translated by Ausra Simanavi¢inté).
Humanitary dienos (the Days of the Humanities) are translated as the Humanistic
days in Vytautas the Great University research paper collection (Darbai ir
Dienos 1996. 3(12), Kaunas, p.5). More examples could be given to
demonstrate that even translators/interpreters and editors have a problem
with these words. That is why the results of the present research can be used
to improve the quality of the existing bilingual dictionades; Comparative
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analysis of the semantic structure of words in different languages is of utmost
importance in lexicography, so the existing Lithuanian-English and English-
Lithuanian dictionaries could probably be further improved. We also believe
that research materials could be useful for compiling an English-Lithuanian
and Lithuanian-English False Friends' dictionary: most European languages
have such dictionares, Lithuanian has none. A dictionary of interpreter’s false
friends’ would help English language learners, teachers and translators to
avoid mistakes and other difficulties caused by lexical pseudo-equivalents.
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Arvils Salme

Latvijas Universitate
Saskarsmes stils un komunikacijas morile

Pédgjos gadu desmitos strauji picaug sabiedribas interese par saskarsmes
jautijumiem un sazigas kultiiru, Zinimicki cenas izprast ne tikai esodis
cilvéku savstarpéjo attiedibu izpausmes, bet rast risinijumus mislaiku indi-
vidualds un sabiedriskds sazipas krizes anomalijdm. Jauna pieeja Siem jau-
tijumiem tiek mekléta ari Latvija, jo polidskis sistémas, sabiedriskds apzi-
nas, savstarpgjo attiectbu un dzivesveida izmaiqu rezultata veidojas pilnigi
jauni sabiedribas uzvedibas un attecibu paraugi.

Saskarsmes un komunikacijas jautajumi ir kluvusi par daudzu zinimu
(psihologijas, socialo zinatqu, pedagogijas, ekonomikas, lingvistikas w.c.)
izpétes objektu un arvien biezik tiek aprakstiti daudzdimensionila skatiju-
ma. Lai iegitu dzildku izprami par saskarsmes daudzpusigo dabu, ard va-
lodniecibi bitu japapladina 3o jautdjumu izpétes zinatniskd paradigma,
saistot to ar interesantikajam citu zindtpu idejam.

Saja raksta ir meginajums saskarsmes un sazipas kultiiras jautajuma in-
tefpretacija apvienot vairaku zinatu — valodniecibas, psihologijas, sodolo-
gijas un etikas atzigas.

Saskarsme ir jebkura personu mijiedarbiba, kuri atklajas cilvéku garigas
un fiziskids attiecibas, tiek apmierinitas vigu biologiskas, psihiskas un soci-
ilis vajadzibas. T3 ir dabiska cilvéka sociilds vzvedibas izpausme, pasaules
tzzina§anas pagémiens un personibas izaugsmi veicinods lidzeklis.

Saskarsmes procesa tiek istenota sadarbiba, kura atklajas tas dalibnicku
afektivas un kognitivas prasmes. Cilvéki ne tikai aprainis ar informiciju,
bet ari abpuséji saskago uzvedibu, emocijas un dispozicijas (nostidnes, at-
ticksmes, aktvitites un darbibu). PEtot saskarsmes procesu kopveselumna,
jaapliko vairaki savstarp€ji saistiti elementi — komunikidja, sociala per-
cepcija un interakcija.

Saskarsmi, kas apliko runas dalibnieku rficibu un attieksmes informacijas
apmainas laika var nosaukt par komunikative uzvedibu jeb komunika-
ciju.

Komunikicija ir viens no svarigakajiem saskarsmes aspektiern; ta ir in-
formicijas apmaina mijiedarbibas procesa, kur sazigai izmanto valodu vai
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atas zimes. Komunikicija ir “kolektiva vai dalita aktivitate” (Edeirs
1999:33). Komunikativais saskarsmes aspekts ietver informacijas veidu,
apjomu, kvalitad un interpretaciju. Sazinas gaitd notiek apmaiga ar daZzida
rakstura informaciju — idejam, faktiemn, uzskatiem, pricksstatiem, interesém,
jotim, noskagojumu u.c. Valodas likumi, kurus izmanto informicijas ap-
maigai, tek pasniegti noteiktu kodu veida. Zigojums ir saprotams, ja siti-
tija un uztvérdja iekodesanas un dekodesanas sistema saskan, ti., pastiv
tezaura atbilsmes. Procesa, kurd ar visparéju simbolu starpniecibu notiek
ideju apmaiga, vienlidz aktivi piedalds abas puses — pgan “devéji”, gan
“gémeji” Pirmajiem informaciju jimicids pasniegt partnerim piemérota,
skaidra un saprotama forma; otrajiem — prast klausities, atbilsto8i uztvert
un veicinat sazigas atgrezenisko sait, t.i., but uzmanigiem un atsaucigiem
sarunu parinerem.

Viens no sazigas svarigakajiem uzdevumiemn ir kopéja darbiba noteiktu
noliku sasniegSanai. Komunikicija veicina sadarbibu, sadarbiba — komu-
nikiciju (Edeirs 1999:37). Domu apmaina veidojas visparigi priekistati par
objektu, attistas sadarbibas un ricibas stratégija. Saskarsmes kvalitat nosaka
sazinas dalibnieku socidlas prasmes, sabiedriskais stavoklis, personibas so-
dilpsihologiskas ipatnibas, laika un telpas organizacija u.c. nosacijumi. So-
cidli psihologiskas kvalitites savukart veidojas socializicijas un personibas
palattstibas procesd. Saskarsmes kvalitad raksturo starppersonu sapratnes
limenis, uzticésanas pakipe, spéja cienit sevi un apkirtéjos, prasme izprast
un vadit sazipas situacijas (iedvesmot, parliecinat, ieinteresét, ietekmet, uz-
klausit, saprast), bat “atvértam”, dabiskam un godigam katra situacija pret
jebkuru cilveku, prasme radit mikrovidi un sarunai labveligu atmosferu.

Ka visas cilvéku savstarpéjds attiecibas, ad sazigu var novértét no laba
un |aund, pienemami — nepiegemarnd, atzistama — noraidimi woml, t
i, moralo normu viedok]a. Runataja izturéSanas, runas veids un saturs
var ietekmét klausitiju ne tikai informativi un psihologiski, bet skart ari vi-
na véraborientaciju un morali. Runitijam jaapzinas savu atbildibu par to,
lai sazias partneri vigu saprastu pareizi; izteikta informacija biitu patesa,
ta bitu klausitajam vajadziga, tiktu respcktéta percipienta (klausitdja) per-
soniba, dzimums, vecums, izglitiba, etniska piederiba un dd nosacfjumi.
(Salme 2000:51) Misdienu informicijas lavinas apstiklos ir nepiecieiama
tada komunikacija, “kas nerada nevajadzigu piepuli informicijas uzrvére-
jam”. Grit saprotama vai parprotama teksta autors “Skdez sabieddbas lo-
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cekju laiku un garigo enerfiju, apgritina vigus, nodara dem Jaunumu, tatad
— fikojas amorali” (Ceplitis 1980:5). Nepiemérota, nepatiesa, virspus€ja vai
gritd uztverama informdcija rada pasivu klausitaju vai pat izraisa negativu
pretdarbibu.
Saskana ar L.Ceplifa atzinumiem, komunikicijas morale ietver
tadas prasibas ki
nepiecie3amibu, lai informadija bitu vajadziga,
Informicija biitu atbilsto3a situdcijai un saziniSanas
parazam,
stils un forma biitu skaidri uztverama, nav piejaujama
informicijas nenoteiktiba,
informicija nedrikst bt nepatiesa — aplami apgalvojumi,
meligi un nepirbaudid fakd, virspuséja paridibu interpretacija;
“parak bieZi nostaja atspogujo nevis apkartéjo realitat, bet gan
to ki cilveks uztver situaciju” (Pikeringa 2000: 61),
nerekinajanas ar adresita interesém, spéjam un vajadzibam
(teksts ir parak sarezfits, klausitajam griti uztverams vai ard
vienkariots un virspuséjs),
informacijas atbilstiba situicijai, skaidrs sarunas métkis un
nolild: ja komunikators ir iesaistijis citus cilvekus
komunikicijas akta, tam jazina atbilde uz jautajumiem —
ko, kdpéc, kam un ka runat (Ceplitis 1980: 5 —13).

Saskarsmes stils it funkcionali nosacits verbalas un neverbalds rzture-
$anas, ficibas un atticksmju summars kopums, noteikti situicija izpildot
atbilstosu komunikativo uzdevurmu To nosaka personigd dzives pieredze,
zind3anas; atheksmes pret partnen, saskarsmes situacijas, vide un citi nosa-
cijumi. Kaut ard saskarsmes stils galvenokirt raksturo sazigas procesuilo
pusi, bet komunikacijas morile — saturisko, starp Siem aspektiem var atklat
noteiktas sakaribas. Dazadas saskarsmes situacijas tas dalibnieki izvélas
notetktu dcibu, kuru var novértét an no komunikicijas morales viedokla.
Psihologijas un socialaja zinames pastav dazadas saskarsmes stilu klasiftka-
cijas (skat., pieméram, Kau-Kanux 1995: 29-50; Saskarsme 1999: 30-34); 81
apraksta pamata izmantota V.Veica monografija “Uzvedibas kultira sa-
skarsmé” izstradatd saskarsmes stilu klasifikicija (Veics 1998: 29-30). Sajos
stilos ir méginajums atklit informaicijas apmaigas Ipatnibas morilaji as-
pekta.
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1.

Isigicdgo saskarsmes stilu raksturo nejausa (gadijuma) mijiedarbiba, kad
“partneris tiek uzskatits par vajadzigu dkai uz neilgu laiku”( Veics 1998:
29). To visbiezak novéro ikdiena, steigas un virspuséju attiecibu situaci-
jas. Tads stils ietver standartzatu uzvedibu, rutinétu diskursa risindju-
mu. Runas dalibnieki censas 1zpildit obligato saskarsmes pienzkumu vai
nepieciefamo pieklijibas ritualu. Daireiz slaicigas saskarsmes situacijas
izradas abam pusém traucéjosas, jo ir griti “notélot obligatis prasibas”,
kad sazina kiads no partneriem nemaz nav icintereséts. Islaicigas saskar-
smes informidjas saturs ir konvencionili nosacits, taji ir maz radodi
interpretetu izteikumu — parasti tie it vienkdrSoti un trafareti valodas
izteiksmes lidzek|i. Tacu steigd vai neverdba izteikts virds daZkart var
dzilak aizskart sarunu partneri nekd garaka izskaidro§anas. Par piekljigu
izteikumu saturu un formu jadoma katra ikdienas situacijz — pat tad, ja
sazina ar nejausu parmer ir nevélama.

. Standartizitais saskarsmes stils atklijas piespiedu vai obligitas, parasti islai-

cigas saskarsmes situicijds atbilsto$i tipveida prieksstatiem, formailajam
attiecibam un apkartejiern sterectipiem. Ta ir zema limega komunikaci-
ja, ko nosaka nevis reilds sazinas vajadzibas, bet gan pieniakumns to veikt.
Parasd sarunu partnerus nodarbina procesuals jautijumns - vai es “parei-
zi” pratidu jautat un atbildét, k3 es vérsidos pie sarunu partnera, ko cid
(netieSie klausitdji) domds, ki un cik plasi man jiizsaka savi spdedumi,
kad jabeidz saruna u.c. $idas saskarsmes gadijumnos visbiezik tiek izrau-
dzid neitrili un Joti formali sazigas lidzekli, kas padara sarunu mikslow
un neinteresantu. Tajis gandriz nekad nevar iegiit pilnvértigu informa-
ciju, neatkldjas sarunas partneru attieksmes un patesie nolaki.

. Manpulativais saskarsmes stild partnens tiek uztverts ki sancensis, konku-

rents vai pat lidzeklis noteiktu meérku sasniegSanai. Amerikigu psihologs
D Maijers $adu sazipu raksturo ki attieksmi: “es wzvargju — tu zaudgji”
(Maitepc 2000: 663-664). Tads stils nered piemit cilvekiem, “kas iekseji
jiitas nedro§i, neapzinas savu pasvértibu, nav stingri parliecinati par savas
fcibas pareizibu un apkartejo atteksmi” (Pikeringa 2000:67). Saruna tick
veidota uz sava parakuma un viszinibas demonstréSanu val partnera vie-
dokju noniecinifanu Vigi jitas apmierinati, ja parmer nav guvuii gan-
danjumu par sarunu (Maitepc 2000:664). Lai ieghtu “informativo parsva-
ru”, komunikants var sniegt nepatiesu informiciju, sagrozit faktus, no-
klusét “negrto” informéciju, apzinid sarezgit izteikumu saturu, apgrat-
nit runas partneni ar nelogiskiem argumentem un apzinad nostadit vigu
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nelidzvértigu attiecibu situicijd. Tadz saskarsme nav morali atzistama un
neizraisa atbalstu apkartejos, kaut ad dazkart norisinas pieklajiga, pat ofi-
cidla toni.

Sads stils saméra bie%i ir vérojams politisko vai ekonomisko spéku
¢ina, kad svargi ir nevis noskaidrot patiesibu, bet gan morili vai idejiski
pazemot un sakaut savu sancensi. Pozicija, ko dévé “visu vai neko” -
velesanis iegit pardkumu uz cta rekina vai aizskarot cita intereses nav
perspektiva (Kincans 2000: 94). Te gan japiezimé, ka socialis apmaigas
teorijas autora amerkigu sociologs DZ. Hournanss uzskata, ka savstar-
ptjo atdecibu sistema “cilveki censas péc iespejas samazinat ieguldfjumus
un péc iespéjas palielinat ieguvumus”, jo tas “izrer no cilveka egoistiskas
dabas” (Cilveks 1996: 30-31). No ta var secinit, ka daudzos gadifjumos
manipulativais, distanc€tais un autoritativais stils (skat. talak) parada visai
dpisku konkurences laikmeta izturéSanos un sabiedriskas atoecibas.

4. Konvengonadld saskarsmes stili attiecibas veidojas atbilstosi labajam tonim,
etikietei, kultiiras normam un saskarsmes protokolam, $adis saskarsmes
situdcijas runas pattneri apzinas un respekté situdcijas nozimibu, censas
ievérot vispirpiepemtas sabiedribas pieklajibas un valodas kulturas
normas. Kaut arf sarunas dalibnieku starpa valda laipniba, saronam var
bat virspuséjs un formals raksturs. Oficiald attnosférd ren kad veidojas
radosas domas un informicijas saturu pilnvértigi spéj/vélas uztvert
ldausitajs. Oficidlas runas biezi ir demonstratdvas, mazsaturigas un gar-
laicigas. Tas pasniedz un klausas, lai izpilditu noteiktu socialu ritualu vai
ceremonijas.

5. Distancéti saskearsmes stild partneri letur vésas, atturigas un formalas attie-
cibas, Tads sazinas stils parasti veidojas saistibd ar darba vai lietiSlajam
attiecibam. Saskarsmes dalibnieki cenas ievérot noteiktas lomas un ie-
prick piegemtu dialoga scenariju. Distancétas saskarsmes stila gadiju-
mos vat izpausties ari manipulativa vai autoritativa saskarsmes stila ie-
zimes un dialoga diskursi dominé augstik stivosais vai ambiciozakais
runas dalibnieks. Tadas attiecibas uztur ard aizspriedumaini, egocentriski
vai patmiligi cilvéki, kurus interesé tkai vigu personiskais viedoklis un
problémas. Loti bieZi distancétas saskarsmes pazimes novérojamas da-
zida vecurna cilvéku, socialas hierarhijas un atSkifigu socdalo lomu izpil-
ditdju starpa. Atturigas attiecibas padara kopdarbibu formailu, mazina
emocionilo un rado$o mijiedarbibu. Saruna, kas veidojas distancéta at-
mosfera, biezi ir samakslota, liekuliga, dazkirt pat nepatiesa.



6. Awtoritirais saskarsmes stils balstds uz speka un parikuma izridiSanu gan
savstarpéjas attiecibas, gan komunikacija. Sads stils parasti ir ot for-
mals, distancéts, bieZi pat konflikt€joss. Komunikators censas uzspiest
klausitijiem savus uzskatus. Viss, ko vigd saka, jauztver ka negrozama
un absolita patiesiba. Sada stila pérstivjus aizvaino vai sadusmo situ-
acijas, kad klausitaji izradas gudraki, zina vairik vai afd nepaklaujas ru-
nataja spriedumjem. Parasti $ida saziga nav produktiva, jo rada antipa-
tijas sarunas dalibnieku starpa. Kaut ari runataja informacija var izradi-
ties vértiga un noderiga, klausitaji bieZi to nepiepems negativa personi-
bas novértéjuma vai aizspriedumu dé].

7. Sadarbibas sl balstas uz abu pusu ieinteresétibu kopigu jautajumu risi-
pasanai. Attiecibas taksturigs radosums, lietifka sadarbiba, savstarpéja
uzticé§anas. Sadarbibas atmosfera vislabveligak ietekmé informacijas
apmaigu. Partneriem nav sléptu nodomu vai interedu, noteiktu meérku
laba vigi ir gatavi atzit savas kladas, ict uz sapratigu kompromisu. Vis-
biezak i ir vElésanas sniegt un iegit pilnvértigu informaciju. Nesapra-
fanas gadijuma iespéjams regulét sazipas attiecibas, atklati noskaidrot
parpratumus un radoi izmantot valodu ka instrumentu noteiktu mérku
saspiegsanai.

B. Lietitko saskarsmes stilu izmanto praktiskal sadarbibai un lietiSku uzde-
vumu veikanai T3 Ipatnibas ir lidzigas sadarbibas stilam. Lietdska sa-
skarsme balstis uz savstarpéju diegu, uzticédanos un uzskatu atklatumu.
Sadarbiga sazipa tis dalibnicki cendas bt precizi, skaidd izteikt savas
domas, noskaidrot parpratumus, atvieglot klausitijam mformacijas uz-
tver.

Interesantas sakaribas starp saskarsmes stiliem un komunikacija morali
var atlklie, izmantojot Dz. Ivancevi¢a un M. Matesona ta saukto "DZohari
logu" teoriju. "D#ohari logs" ir amerikinu psihologu DZozefa Lusta un
Harija Inghema izveidotais “Es” — koncepcijas modelis (Repge 1999:68-
69).

Katram individam ir zinims daudzums darba vajadzigas informacijas,
citu cilvéku ricibi ad ir kida dala no $is informacijas, bet neviens neparzina
$o informaciju pilniba. Sazigas dalibnicku ricibu sazipas laika var uzskatit
par “savtigu izvéli” Runatijam ir iespéjas izraudzities, ki vin$§ zinimo in-
formaciju pasniegs — ko atklis, ko noklusés, kuros gadijumos atklas tikai
objektivus faktus, kuros - subjektivo spriedumu. Atseviskos gadijumos
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vip$ var sniegt ari nepatiesu informaciju vai to izteikt sev izdevigd veida.
Savulart ar klausitajs var sniegto informaciju uztvert selekiivi: “sadzirder”
tikai to, kas vinam vajadzigs vai ki tas vigam ir tzdevigi un talik interpretéct
sev vElama forma. Tadai izvélei ir aff morals raksturs: izveidojoties daZi-
dim attieksmém pret informacijas saturu un runas partneriem, ievérojami
var ciest pati sazigas kultiira un zigojumna kvalitate. Savukart atdeksme pret
informaciju var ietckmét ari sazigas stilu: atseviSkos gadijumos nepilniga
informacija tiek kompenséta ar noteiktu izturéSanos (pieméram, sadatbi-
bu), attieksmi, partnera un zigojuma novértéjumu. "DZohari logu” teorijas
cetri tipi — “Aréna”, “Baltais laukums”, “Faside” un “Nezinamais”, nosaka
dazidus informacijas parzinafanas imequs un to var aplikot ar saistiba ar
runas dalibnicku saskarsmes stilu un kotnunikacijas morali.

1. "Aréna". Visa efektivai komunikicijai nepiecielami informicija ir zina-
ma gan individam (komunikatoram), gan citiem (adresatam). Sida sazi-
pas situdcijz ronatajs var izjust zinimu diskomfortu (pieméram, lasot
lekciju kompetentai auditorijai): vips apzinas, ka informacija klausitajiem
ir pazistarna vai pat labi zinama, tapéc atkirtojoties vai izsakot visiem
zinirnus atzinumus, komunikators var mazinde klausitiju wzmanibu un
interesi. Lai komunikicija tomér bitu pietiekami saisto$a abim pusém,
tas dalibniekiem ir jadalds savis zindSanis, iemanas, jGtds un uzskatos,
tatad, jicenfas ieturét sadarbigas sazinas stilu. Jo plasaks §is lauks un
vairak izteiktu viedok]u, jo efekfivaka un saistoSaka klast komunikacija.
Lai papladinaru "arénu", individam ir jabit atvértam un godigam. Zino-
$ai auditorijai vai atseviskam klausitajam ir interesants tikai tads ronitajs,
lurs prot pasniegt svaigu, nezinimu informaciju vai ard atklat visiem zi-
nimos jautdjumus neparastd, radodi interpretacija. Kaut and godiga atz-
§anas zind$anu un pieredzes trikuma nostada individu viegli ievainoja-
ma pozicija, tomér ta ir vieniga iespéja, ka saglabit atgriezenisko saiti ar
runas partnediem. Ja adresats atklas vai jutis nepatiesibu vai virspuséju
spriedelé$anu par tému, visdiizak runitaju starpi izveidosies distancétas
vai standartiz&tas attiecibas un turpmak pilnvértiga informicijas apmai-
na bits apgritinita.

2. "Baltois lawkums". Runitijs nezina to, ko zina citi {vai zina mazak ki cit).
Nezinot informacijas lauku un apjomu, kas ir citu ricib4, ir grid izprast
sarunas partneru uzvedibuy, spredumus un attieksmi. Tas var apgritinat
individa komunikiciju. Runitijam jarékinds ar padzilinitu reakciju no
klausitiju puses, vipd baidds par nepietiekamu kompetenci, virspuséjiemn
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spriedumiem u.tml. Sajos gadijumos klausitaji parasti distancéjas no sa-
runu partmeriem (distancétais saskarsmes stils), izmanto standartizétas
frazes un tafaretu komunikative uzvedibu (standartizéto saskarsmes
stilu), Vislabikais cel§ ir ieklausities partneru viedoklos, neizteikt
paekslaicigus spriedumus un secindjumus, neméginit ar visparéjam fra-
zém “télot viszinibu” vai ari norobeZoties no komunikicijas.

"Fasade”, Individs zina to, kas cidem nav zinims. Tad3 sitedcija komu-
nikatoram ir visas iespéjas gan izvéleties informaciju, gan ieturét stlu, ka
to izteikt. Tas dod neierobeZotu vam par auditodju vai adresatu, bet
vienlaicigi kalpo par saméri labu paSaizsardzibas Hdzekli (daudzi runitaji
jutas drosaki un parliecindtiki tadu sarunas biedru vidi, kas zina mazak
vai nejutas lidzvertigi sarunu partneri). Komunikators var sameérd brvi
manipulét ar informiciju, faktiem, viedokliem un noklusét to, kas sub-
jekavi vipam Skiet peérts (bet adresatam varbit vajadzgs). "Faside"
kalpo individam par sava veida drosibu, jo nepietiekami spéciga atgrie-
zeniska saite ar klausitaju, noved pie pilnigas informacijas patvalas un
manipulicijim ar cilveku nezinidanu vai neinformétibu, titad - pie au-
toritativa stila.

. "Nezinamais”. Pilnvértigas informicijas nav nevienam, péc komunika-

cija ir stipd apgrudnata. T3 ir jaieglist parrunu veida, saskagojot idejas,
papildus ievicot informaciju u.tml., titad, informicijas apmaiga iz-
mantot lietsko vai sadarbibas stilu. Ja grupai nav merkracionilas ricibas,
saruna par maz zinamiem vai iepricks nesagatavodem jautajumiem var
parvérsties tuk$a spriedeledand, kur kompetence tritkumu atseviskas
personas aizstdj ar autoritiriem vai manipulariviem spriedumiemn. Islai-
cigi izveidojusies sarunas dalibnieku grupia var valdit ad Islaicigas, dis-
tancétas vai konvencionila rakstura sazigas stila iezimes, kas ari neveici-
na radosas domas un dzilaku atzigu veidosanos. Ir nepiegemami, ja ti-
du parrunu secindjumus dalibnieki uztver ka “objektivu patiesibu” vai
ard tida veida “pratodanu” darba attiecibas padara par sistému. Ir nove-
rots, ka tadi informacijas apmaigas recidivi paradas ari dazadas sabied-
riskds darbibas norisés (nozimigu politisku un ckonomisku l&mumu
piegemsani, likumu izstride, administricijas sédés u.c.). Pieméram, pe-
dagogija, socialajas, vadibas u.c. zinitmés un praksé ek ieviestas rietu-
mos pazistamas interaktivas grupas darba metodes — smadzegu ofensi-
va, darbseminirs, plendra diskusija, “bidu strops” u.c. DiemzZél, ne
vienmér, tos organizéjot, pareizi if saprasti sarunu uzdevumi un mérl:
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diskusiju dalibnieki bez iepriek$&jds sagatavo$anids un ziniSanam impro-
vizéti apsprdeZz dazadus nopietnus jautijumus, nonak pie virspuséjiem
secinajumniem un saglaba priekSstatu par improvizet piepemtajiem atzi-
numiem ki absolito patiesibu ari péc $o parrunu beigim. Tida atdek-
sme var bit bistama svarign organizatodsku Jémumu pienemsani, pie-
meéram, izstridijot un akceptéjot nozimigus valsts likumus.

Saskarsmi vertiba atkldjas tas neatkirtojamiba, neprognozéjama attistiba
un daudzveidigas radosis izpausmes, Cilveka darba efektivitate balstas ne
tikai uz intelektuilo, bet ati emocionilo guddbu. Tas, ki vigs veido attieci-
bas ar apkartéjiem, atkldj vina emocionilo intelifenci un rado$umu. Pozi-
tivs pa3téls un uz sadarbibu vérsta riciba nodrodina padizjiita paaugstinisa-
nos, bet atteik§anas no pilnvertigas saskarsmes pasvertéjumu mazina.
Emocionala un intelektuila saskarsme ir ne tikai nozimigs informaicijas ie-
guves veids, bet ard pilnvertigas socialas personibas attistibas palvenais [i-
dzeklis. Kopdarbiba nepartraukti bagitinas daZadas nozimigas socialpsi-
hologiskas kvalitites — sociilis jiitas, vértibu orienticija, sociila uzvediba,
socidlds gaidas, pasaules uzskats, attieksmju stereotips u.c. Sazigas prakse
vislabak veidojas izpratne par valodas lomu un nozimi cilvéku savstarpéjas
attiecibas, attitas valodas kultiras un stila izjuta.

Reize ar sabiedriskas pieredzes un attistibas tendencém butu japéta
ari valodas kultiiras un stila jautdjumi. Sis raksts pavisam Isi ieziméja daZas
jaunas pieejas valodnieciskas paradipmas atifstiba, kura dazkart vérojamas
no dzives un redlim sabiedribas vajadzibim atrautas idejas. ZinaSanas par
socidlo uzvedibu, sazinas Ipatnibim un valodas lidzek]u izveli informicijas
apmaina ir nozimigas, pétot dazadus komunikativds valodniecibas jautiju-
mus, valodas funkcionalos stilus (Ipasi sarunvalodas stlu) un modemo va-
lodu maciSanas komunikativas pieejas jautijumus.

Summary
Interaction Style and Communication Ethics

In recent years there is a growing interest in issues related to human inter-
action and commuanication culture. Human interaction and communication
issues have become a concemn of research in many spheres (e.g. psychol-
ogy, social sciences, pedagogy, economy, linguistics etc) and are often
studied in an interdisciplinary mode. To develop a deeper understanding of
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the many facets of the communication process also linguists should
broaden their research paradigm.

This article is an attempt to incorporate within the framework of human
interaction and communication culture ideas which have emerged in such
spheres of scholarly activity as linguistics, psychology, sociology and ethics.
Issues of the language culture and style should be discussed in closer rela-
tion with tendencies of social experience and development. The knowledge
of social behavior, communication features and choice of language means
during the exchange of information is of great importance in the study of
issues of communicative linguistics, functional styles of the language (es-
pecially the colloquial style) and the communicative approach in modem
language teaching.

As any human reladons, also communication can be assessed from the
point of view of the good and the evil, the acceptable and unacceptable or
other moral norms. Authors of hard--to--understand texts or texts that
can easily be misunderstood, in fact act immorally — they waste the time
and mental energy of recipients, disregarding their needs and interests.
Observations show that in different communication styles a different de-
gree of information quality and interpretadon can be found. It is deter-
mined by the character of the given interaction, the needs of communica-
tion partners, the motivation of communication, the degree of impottance
of the given information and other aspects.

On the basis of "Johari Windows" developed by American psychologists
J-Lust and H.Inghem, this article secks to find a correlation between the
acquisition of information, communication style and communieation eth-
ics.
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Occasional Transformations of Idioms,
Wordplay in Intetpreting

This paper will try to link together three issues — occasional transformation
of idioms, its result — wordplay, and how this can be / is dealt with in
interpreting. The conclusions may be of interest for researchers of all three
fields as well as for the interpreter trainers.

1. Idioms.

By an idiom in this paper we mean a stable mult-component unit with at
least partially transferred meaning. This rather broad (Moon 1996)
understanding of an idiom is handy as transformations with similar stylistic
effect and interpretation problems affect also those mult-componentil
units which strictly cannot be considered idioms in the narrow meaning,
Idioms can be used in speech in their usual form and meaning, yet they can
also be deliberately changed in order to achieve certain semnantic and/or
stylistic goals. This semantic and often also structural change of the stable
and tradiional semantics (and structure) we call occasional
transformations. The other terms often used in linguistic literature to
describe this phenomenon (which like idioms themselves is universal
(Veisbergs 1986)) are nonce use (Cowie et al 1984), creative adaptadons
(Mc. Arthur 1992), modifications (Glucksberg 1983: 15; Burger 1989),
destruction of idioms (Vlahov 1980), contextual change (Veisbergs 1994:
2), etc. All the terms actnally stress the deliberate stylistically motivated
change of the usual form for idioms. The contrast between the old and
new creates the effect of defeated expectancy (in all the cases) and the
singular and unique meaning clash reflecting the particular idiom change in
the particular context, e.g.

We should remember that Breghney spent bis last years falling asiegp, Chernenko

arrived with one foot already in the Kremlin wall

As idioms are perceived as whole and stable monosemantic units, a change
is always contrasted in the receivers mind with the original form. The text
flows in a seemingly predictable current and suddenly two scripts (Raskin
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1985) -- segments of semantic information -- are evoked, where one script
is the idiom in its usual form and meaning, the other script -- the changed
form and meaning. The simultaneous stylistic and semantic conflict creates
a meaning clash and leads to the so called hypersemantized text, in the
translation/interpretation of which “the problem is vety easily detected
and rarely solved in 2 satisfactory way” (Schogt 1988: 109).

2, Wordplay.

Though the term is used widely, wordplay is a rather vague term and there
is litle agreement on what wordplay is. Thus “The Oxford Companion to
the English Language” even prefers to use the phrase playing with words
instead of the briefer term WORDPLAY: “Any adaptation or use of words
to achieve a humorous, ironic, satirical, dramatic, crtical, or other effect”
{Mc Arthur 1992: 787). We find this definition too broad as it seems to
include practically all rhetorical devices. Wordplay is also commonly
described as being “based somchow on a confrontadon or clash of two
meanings” (Alexieva 1997: 138). This definition sugpests a linguistic
phenomenon close to paradox. Pun, which is another often used word
(sometimes used interchangeably with wordplay), actally is only one
subtype of wordplay. Puns are created by conflating homonyms or near
homonyms to produce a humorous effect. In phraseology the same
process is called dual actualisation.

What is characteristic of all types of wordplay is in fact the effect
(humerous, stylistic, semantc); wordplay functions as *“attention grabbet”
(Redfern 1986) -- actracting the attention of the reader/listener to a specific
point in the text. On top of this comes the added pleasure of solving the
puzzle -- decoding it. For in cases of wordplay “language is not just means
of communication but also the subject of communicaton” (Koller 1977:
199). The effect comes as a result of a change of the usual, predictable
monosemantic flow of the language units (so necessary for normal
understanding process). The contrast breaks the expectancy norm. The
expressiveness born out of breaking the usual forms of language has been
pointed out already by Ch. Bally (1921). Such breech opens great
possibiliies for meaning variation and manipulation based on defeated
expectancy effect (Riffaterre 1960: 336).
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3. Types of Idiom-based Wordplay
There exists a multitude of classifications, types and subtypes of wordplay
that researchers have identified and classified (Hausmann 1974; Peotta
1991:20; Fill 1992:552). These classifications, however, usually tend to
reflect the specific aspect that is researched, rather than systematize such a
broad and variable phenomenon. As W. Redfern has pointed out (1986:
82) “Classifications... produced more confusion than enlightenment”
Most frequently wordplay, based on idiom transformations, comes as a
result of:
Substitution (synonymic, antonymic, paronymic, etc.)

o At the end of my speech I wouid just kke o say ‘Do your teeth a

Llavour” (do somebody a favour)
o [ think we must let these sleeping friendships le. (let sleeping
dogs lie)
Ellipsis
o There is no smoke without... (there is no smoke without fire)
Allusion
I suppose though two weeks have passed they are still looking for those birds
in the bush. (a bird in hand is worth two in the bush)
Insertion/addition
o [ think he Rilled two birds with one diplomatic, not to sqy
ingenious stone.
Sustained metaphor
o Couldn't we say this SOQP OPEra braimwashel whitest,
Idiomatic zeugma
o That was the onky time when he lOSt both his money and his heart
Dual actualization -- the literal and figurative meaning of the idiom is
evoked
o Some doctors take lffe very easily
o As you make your bed, so you must lie on it. But formunately I
never make my bed, my wife does it.....
Ambiguity on who is the doer, agent, patient
o [ do mot wsually draw pictures in the nude, I usually wear a jacket. etc.
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Idiom transformations account for a large number of wordplay cases.
Some scholars even consider the absolute majority of wordplay as based
on idiom use (Vlahov 1980: 293). There are quite a large number of types
of idiom transformations (Veisbergs 1997). Idiom based wordplay has
some peculiarities -- it often envelops larger chunks of text than the rather
compact lexical pun. There is also a smaller chance (in comparison with
puns) of ambiguous cases when the translator/interpreter cannot decide
when the wordplay is intentional and when it is non-functional. At least
structural idiom transformation points at a deliberate intention. On the
other hand some types of contexmal transformatons (leaving little original
material) do present the hazard of being bypassed uanoticed. This
generally refers to allusion, ellipsis and substiution.

4. Interpreting

Occasional transformations and wordplay in interpretation create grave

and sometimes insurmountable difficulties. Occurrence of wordplay by

way of over-focussing may lead to serious spill-over problems and possible
failure in the following interpretation.

Thete are several situations in which an interpreter might have to grapple

with this problem that would make a difference for the performance:

* Having the text of the speech long before the actual interpretation -- so
the interpreter can elaborate — act, in fact, like a translaror;

¢ Getung the text shortly before the speech and having little time to think
-- the time constraints grow, but one can sl devote some tdme to the
issue, even consult somebody who might suggest an idea and make a
dedision on how to treat the particular case;

» Meeting the transformations in consecutive means having a small time
margin for decision-malking at least about whether to tackle the
wotdplay or omit it. It allows seeing the idiom/metaphor in a wider
contex;

* Meeting transformations in simultaneous interpreting without prior
knowledge, without knowing how they might expand and develop while
under extreme time constraints.
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This paper will focus on the last situation as it is the simplest, most
interesting and most characteristic of what we call the “interpreting
situation”

Success in good rendering (and we proceed from the basic assumption that
one should try to preserve idiom and wordplay or its elements in the target
language (TL)) depends on: textual sitvation, broad background knowledge
and experience, knowledge of strategies, specific language pair peculiarities,
the concrete language situation, the “right turn of mind” for wordplay
interpretation (natural punsters, jokers).

One should, of course, take into account the overall interpreting situation
and the above-mentioned factors might be rated differently as to their
importance in each separate case.

The interpreting process consists of several stages and a number of choices
with regard to our central problem.

In the recognition stage the interpreter can overlook the idiom (its
elements) and wordplay (underread it}  all of it or its beginning and
accordingly the moment when something could be done is missed. Usually
this happens in cases of homonymy e.g. b prose (pros) without the cons...; 1
think the world has entered a mew war - a cold (rode) war. .., which goes unnoticed
as the interpreter takes up the most suitable corresponding meaning to the
occasion, and in cases of allusions, ellipsis, muld-componendal
substitutions of idioms where few orginal elements (that might point at
the underlying idiom) are left. It can also happen when the interpreter is
lulled by anticipation and fails to notice the change. (Chemov 1973). It is
also possible that the interpreter may miss the wordplay but feel that
something is missed (logic of the speech, reaction of a part of audience).

Finally one must menton the problem of ovetreading -- seeing wordplay
when it is not thete. One could even hypothesise that for example too
much attention on wordplay training for interpreters might lead to
“perversely ingenious punhunting” (Delabastita 1996: 132), e.g. It war #his
skeleton staff that messed everything up (heard as skeleton stuff and interpreted as
allusion to the skeleton in the cupboard).
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In case transformed idiom has been recognized/registered there may be

problems in the production stage:

¢ as problem solving demands time, speed of processing may be too slow,

¢ thete may be naturally gaps in background knowledge,

¢ the transformations can go on and take a turn which could not be
anticipated at the beginning,

 there may be language-pair-specific problems which could render
reproduction impossible,

* the interpreter should weigh discourse styles which might be different in
SL and TL, etc.

The speed of processing seems to be the single most important factor
which differentiates translation of transformed idioms from interpretation.
While a translator can often brood for weeks and months on the best way
of rendering wordplay the interpreter has just a second in which a huge
number of decisions has to be made:

¢ is it deliberately ambiguous or not (fruit of interpreter’s fancy),

can it be easily interpreted,

is it important or can wordplay be discarded altogether,

how much tme and effort can be given to the problem,

choosing between alternative variants (if one’s brain generates them, ie.

if they are available),

* how much of what might come later can be anticipated (e.g. wordplay
could roll on and by making an early and limiting choice, further
possibilities can be eliminated -- in sequential development you cannot
know where it leads).

The processing capacity of the audience could also be considered. A
sophisticated rendition of wordplay in interpreting (in difference from
translaton) may cause confusion (listener’s perception abilides) as well as
loss of other information, especially with fast speech. This is to be viewed
in the choice situation as well.
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5. Interpreting Strategies/Techniques
Strategies have been defined in various ways. Krings (1986) considers
strategies to be potentially conscious plans for solving a problem. Lorscher
(1991) calls these plans procedures. In interpreting we look at basic
knowledge of what transformatons and wordplay is and then planning
strategies (Moser-Mercer 1997: 258) for the production stage, combined
with worldoad management strategies to utilize processing optimally.

We can proceed from the basic assumptions that
1) wordplay based of occasional transforrations is a universal
phenomenon in languages,
2) wordplay is stylistically and semantically relevant,
3) that its wranslatability exists, and
4) there is a range of possible techniques.

Interpretadon of wordplay can be generally characterized as an artistic and
singular actvity that could be best described as the transfer of source
language stylistic effect and/or meaning. Quite often the source and target
language speech containing wordplay will be beyond formal similatity.
Both those scholars dealing with puns in peneral (as shown by Delabastita
(1994)) and those particularly interested in idiom wordplay seem to take
two extreme positions about interpretaton of wordplay -- one group tries
to prescribe ways how wordplay should be translated, puting it in a
relatively rigid framework, while the other dwells at length on the
untranslatable character of the phenomenon: “being pracucally
untranslatable  puns effectively scotch the myth of universality” (Egan
1994:2). Puns are viewed as untranslatable at least when compared with
other forms of wit and rhetoric (Jones 1998:124). Agreeing to the
statement that “no formulae nor systems can be of any help, as translation
of wordplay is a birth of 2 new wordplay in the other language. Everything
depends on  sudden inspiration” (translated by A.V.) (Florin 1983: 176)
would actually nullify the sense of any research. On the other hand it is
hard to believe a statement concerning wordplay interpretation that “what
may sometimes seem uncanny virtuosity or obsessive hair-splitting at the
moment will have to become commonplace practice with all interpreters,
young and old...” (Viaggio 1996:195). I suppose the auth is somewhere in
the middle. However different and idiosyncratic the individual translation
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may be, one can elucidate the main techniques or strategies that the
translators/interpreters have followed and accordingly can follow in the
future. The main divide, of course, lics in the basic approach -~ whether
transformed idiom is translated by transformed idiom or by something
else, or lost completely.

First thing to be mentioned is that interpreting strategies are not directly
related to the type of occasional transformation that the idiom has
undergone. If anything at all, one can generally state that there is a
tendency in interpretation of contextually transformed idioms to provide
fuller, lengthier forms (see further).

Here we offer a sample of an interpretation situadon. It contains an
allusion to an idiom with further extension of the underlying metaphor. An
catly (inevitable) choice of the TL substirute idiom creates problems as the
text develops.

People who live in glass houses should not throw stones.
Possible Latvian translations:
o Splaut akd, no kuras jadsger (to spit in a well from which you will drink)
o Zddét zaru, uz kura pats sé% (to saw the branch on which you sit)
s Calque, as the idiom it logical and rather transparent

Let us be careful, we are all bere people who kive in glass houses
Uzmanisimies, nesplansim sava aka,
(Gloss) Let us be careful, let us not spit in our own well,

Especially becasse the walls are so thin
J0 aka adens jau tdpat nay labs
Jor the water in the well is not too good anyway

and there are so many peaple from outside who are waiting before throwing their first
stone, maybe we will do it onrselyes.

Un ard vél ir dayds, splaveiu, kas gaida, lai més pasi to piekizitu
And there are many spitters who just wait for us to poliute it
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And when they throw, it will not be arguments ke ours, it will be serious accusations
that we might find difficult to refute.

Un kad vigi splass, tad sidens bius wedzerams. Tie biis nopieini apvaingjumsi.

And when they spit, the water will be unpotable. Those vill be serious accusations.

Here the interpretation manages more or less to carry the original meaning,
but the further the speech goes the more difficult it is to keep to the track
taken. On second thought calque might have worked better.

Further follow the basic techniques that can be applied to wordplay
interpretadon. However, it should be pointed out that even theoretically
some of the techniques may partially interface. The order the techniques
are enumerated is not meant to suggest or even illustrate a strict hierarchy
from best to worst. Though the techniques viewed first are closer to the
source text omiginal and gencrally preferable to the last, sometimes a
technique situated “lower” in this hierarchy can yield a better overall effect.

The theoretical ideal in rendering wordplay is a precise literal interpretation
which would carry over all the nuances of the SL into TL. It is an ideal
possibility, of course, only rarely seen in practice. Thus, interpreters use a
variety of transfers to cope with the problems which will be enumerated as
interpretation techniques further.

5.1. Equivalent and close analogue
If a speaker uses wordplay and interpreter sces a possible equivalent
transladon he/she should not bypass the case. Yet, the more complicated
the wordplay the more insunmountable problems appear for this most
straightforward approach. This strategy can usually be successfully applied
only to those cases when the target language has semantic, formal and
stylistic equivalents to the source text
1. word, phrase, idiom,
2. its components, and
3. the transformed elements.
This is rare and usually occurs only in closely related languages or in the
rather considerable stock of international units (many of which are based
on classical elements common to most of European languages).
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In many cases there is no equivalent in the TL, but close analogue linguistic
units can be found (formally different but semantically and stylistcally
close to the SL units). As wordplay is usually of primary importance, if an
analogue can yield to contextual transformation and transfer wordplay well,
it can serve as good means of interpretation, e.g.

o Remember, old doctors never die, they just lose their patience (nts).

o _Aterieties, arsti nemoveco, fie tikai gaudé praksi.

® Remember, doctors don’t age, they just lose their practice (2 meanings).

5.2. Calque

Calques (loan transladons) can be as handy and effective as equivalents
(which they actually are formally and often semantically and stylistically,
while often lacking the wordplay effect as the recipient does not see the
clash of the two forms. Yet in case of the idiom and its transformation
being generally logical its comprehension is assured. Unfortunately not all
idioms are logical, sall rarer are they and their transformations transparent.
The wordplay connected with a strange loan interpretation {a fresh
metaphor in the tatget language that is on top modified) will always be
rather sophisticated and slightly artificial and it will often be evident to the
teader that the interpreter has painstakingly preserved the SL structures.

One cannot make an omelette without breaking eggs.
o [ suppose you are aware that BIOREN epgs alone will not ensure having the
omelette.
o L ceru, ka jis saprotat, ka ar to, ka olas tiks sasistas, nepiettks, lai bitu
Lataps kullenis

o [ suppose you understand that the fact that the egos are broken will not be enongh
to have an omelette.

1f possible this is one of the easiest techniques for interpreting — close to
word-for-word transladon. Yet it can also be used in conjunction with
editonial comment and even giving both forms of the idiom.

5.3. Extension
A strategy rarely mentoned that often allows achieving good results is the
extension of the wordplay by introducing additional information -- in a
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way it is a blend of unobtrusive editorial comment coupled with 2 rather
exact rendering of the context (very often loan interpretation). Also when
reduction type transformations are used, fuller forms might be desirable in
interpreting,

o Well, though we might see certain grounds for worry if 1hir idea became a
domtinant one, 1 suppose we conld agree if our partners say it is the uswal practice
here. You know, when in Rome...

o [ ai ari mums biitu indmi iemerk ugtrankiies, ja 57 idzja saktu dominét,
domdin, més tomeér varitu piekrist. Sevi¥ls, fa moisu partnert ugstdy, ka td ir
pienents darit. K@ saka angfi, kad esi Roma, tad uzvedies ka
rorietls.

o Well, though we might see certain grounds for worry if this idea became a
dominant one, I suppose we could agree if our partners say it is the uswal practice
bere. As the English sqy, when in Rome, do as the Romans
do.

‘This technique improves the degree of perception by the audience and the
short chunks of wording added normally does not cause tirne-related
problems.

5.4. Substitution of the image
The interpretadon strategies viewed so far tend to retain both wordplay
and to a large extent also the source language contents. However, often
interpreters have to go further. Substitution (replacement (Chiaro 1992:86)
of the unit by a different one that lends itself to change can be practiced.
Substituton as different from use of an analogue involves a change of
semantics and itnage in order to preserve the wordplay effect.
o I ant not 50 optimistic as my colleague. We are now out of the frying
DAan..., but maybe it is better to move this point to tororrow.
o Exs neesu tik optimistiski noskapots ka mana kolige. No vilka ta@ ka batu
aizbegusi. .. bet varbit labik parcelsim $o jantdrumu sz, ritu.
o [ am not 50 optimistic as my colleague. We have run away, from the
WOIf... but maybe it is better to move this point to tomorrom.
(Latvian no vilka bédz uz lici krit — fly from the wolf, fall on the
bear)
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Restitution of the full form here is not necessary as the Latvian audience
would recognize the elliptic form.

5.5. Recreation
Recreation or compensation is possible in longer speeches with the
wordplay inserted in a more suitable place in order to preserve the overall
tonality and meaning of the speaker’s message. This actually means that in
order to preserve the form and effect, contents is changed freely (which is
generally rare in interpretation). Freedom from constraints helps retain the
effect of the stylistic device while formally the interpretation would deviate
strongly from the orginal. This strategy puts great emphasis on memory,
on feeling what can be manipulated, on empathy. This could be done in
longer consecutive speeches where the unit of interpretaton is not a
comment or replica containing wordplay but the whole speech, yet under
pressure this can hardly be considered viable for simultaneous interpreting.

5.6. Omission/ignoring
Omission of idiom and wordplay (loss, zero interpretation) can take several
forms  the text is omitted altogether or the prmary or the surface
meaning remains — thus the orginal idiom can be translated in its usual
form or the sense of the change somehow delivered. This certainly leaves
some room for manouvre, yet in any case the wordplay effect is lost, e.g.
o I think we should atways remember, permit me a small joke, that where
there Is a will there is a fraud.
o Vienmér arcerésimies — tur, kur darifana ar mantojumiem, vienmér iespéiama
&rapfana.
o Let's always remember where one deals with wills, there can always be fraud.

In a conference situation this of course may cause some problems as SL
listeners might be laughing. This technique can be applied if the wordplay
element is not very important (which is not usual) or if there is an
overabundance of wordplay, successful retenton of which is nearly
impossible and might create slightly artificial and strained effect. And, of
course, this technique is resorted to when the interpreter has nothing to
offer. Yet there is no allusion to the idiom which has no equivalent in
Latvian and no attempt of recreating wordplay.
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5.7. Metalinguistic comment/ additions — presumes the interpreter’s
comment on the linguistic peculianities, e.g. #his was a pun; with possibler
explanation of the linguistic tricks, mentioning of both meanings, etc. This
generally takes more time, but this technique can also be coupled with
calques and others.

o They to0 have their masters, the ones. .. under the bed.

o _Ari viniiern ir saimnieks — sarkanie, komunisti, rundtars 1o pateica
aplinkus.

o They too have their masters — the reds, the communists, ibe speaker
said it in a roundabout way.

4.8. Stylistic compensation presumes moving away from the
transformed idiom to some other related rhetorical device irony,
paradox, vagueness, rhyme, alliteration, intonation, etc. that might preserve
something of the effect of the ST.

6. Constraints

It is worth pointing out that the techniques viewed above are used in
various languages, thus they bear a general character. As wordplay in most
of the cases can be secen as a purposeful means of conveying some
semantic or pragmatic goal, not just stylistic frills, its retention is usually
more important than the retention of the exact wotding or even the use of
the idiom. The use of playful language often makes the interpreter
“subordinate semantic resemblance to other kinds of resemblance” (Gutt
1991:130) ie. resemblance of stylistic effect.

On the other hand it seems practically impossible to evaluate the adequacy
of the techniques in general, as each individual case of wordplay presents
us with a particular linguistic case and its transfer solution has its own
semantc and structural justfication, its limits and constraints. While
techniques 4.1. to 4.5. aim at retaining the wordplay effect of idiom
transformations, 4.6. omits it, 4.7. informs the recipient about its presence
in the source language, 4.8 offers something else, it does not follow that
the latter are necessarly to be considered an admission of failure or to
imply a “wrong” assessment of the priorides. The use of a different type of
wordplay in the target language is fully acceptable if it allows achieving



109

similar semantic and stylisdc effect. Also the use of other creative forms,
stylistic and rhetorical figures can compensate for the losses on the macro-
structural level. Returning to the full/unchanged forms of idioms in
interpreting is quite normal when dealing with reduction-type
transformations as the stylistic effect here is not that important and the
message is of more importance.

Apart from putely linguistic differences between languages (language
specificity) the interpreter also has to take into account the difference of

language codes and the absence of reference in those cases when the SL
wordplay contains information unknown to the target recipient. Target
orientation in interpretation also presupposes taking into account the
sociolinguistic aspects of the language  the relative character of the
wordplay  its great popularity in some languages and its less usual
character (acceptability) in others. This may be to a considerable extent
determined by language type (flecive or analytical), lexical and
morphological peculiarities -- spread of homonymy, polysemy. These can
leave an impact on the production stage. One can also consider
interpretation conventions of the particular language.

Cultural replacement takes place in the text system and the system of
culturte and the ignoring of these extratextual as well as pragmatic
considetations may lead to a break in the perception expectancy norm
which in case of wordplay has already been broken. Thus an interpretation
reducing the overabundant use of wordplay or substituting them by other
stylisdc means cannot always be considered as a bad interpretation. And an
interpretadon oversaturated with wordplay that has been painstakingly
retained, but making the utterance unnatural, too complicated and dense, is
not a good interpretation. The interpreter recreates the original balancing
between the old-fashioned literaniness, fidelity or modermn loyalty principle
on the one hand, and the lanpuage, cultural, textual and situational
possibilities on the other. The enumerated techniques and the constraints
behind them discussed in this paper are not meant to prescribe ways
wordplay should be interpreted, bur to show that apart from sudden
inspiration (Florin 1983: 176} (which can also be extremely useful), thete
are strategies that interpreters can use in order to tackle the challenging
task of interpretation of wordplay based on idiom transformation.
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Ideological Dimension in Translation

Introduction

In this arricle I will discuss the dependence of the meaning of the target
text on its ideological context. In the case of a restricted interpretation,
ideoclogy is related to power and domination and seen as a set of political
beliefs on which people and countries base their action. In translation
studies ideology is, as a rule, treated as a broader concept — as a manner or
content of thinking characteristic of an individual, group or culture, which
often is, but should not necessarily be restricted to a political agenda. The
study of translation goes hand in hand with the exploration of power
reladonship between the source and target texts which reflect power
stuctures within a wider cultural context. Contextualizadon or location of
the text in a concrete socio—cultural context in a real tme and place is
indispensable to be able to explain how and why the orginal text is
reinterpreted, manipulated and even subverted before it is incorporated
into the target culture. As pointed out by Susan Bassnett and Andre
Lefevere, translation, like all (re)writing is never innocent; there is always a
history from which a text emerges and into which a text is transposed
(1990:11). The translator is always part of a culture, part of a generadon,
part of an ideology. The ideological dimension of the translator is always
present. Translation tells us about the power of images and the way images
are made, the ways authoritics manipulate images and employ experts to
sanction that manipulation and to justify the trust of the audience. Susan

Bassnett argues that transladon is one of the most obvious ways of image
making (Bassnert 1991:21).

Translati ioulati

Today most scholars would agree that there is no such thing as
equivalence conceived of as sameness across languages and culrures. The
translated text will never be the same as the source text. This applies to any
translaton irrespective of its source or target text/culture bias. All
rewriting involves manipuladon, whether conscious or unconscious, of the
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orginal, insists Andre Lefevere (1992: 1-10). The image of the orginal
created by translations for the target reader may be rather different from
the reality, not necessarily because translators maliciously set out to distort
the reality, but because they produce their translations under certain
constaints. Translators are constrained in many ways by what the
dominant institutions and ideology expect of them, by their own ideology,
by the prevailing poetical rules at that tme, by the public for whom the
translation is intended, by their feeling of superiority or infedority towards
the target language and, last but not least, economic preconditions.

My contention is that a line should be drawn between deliberate and
unconscious manipulation. On the one hand, the translator may come out
with a clearly defined political message, in which case the translator acts
visibly and the text qualifies as a politicized translatdon. On the other hand,
wanslation strategies resulting in a somewhat modified image of the
original may evolve naturally from the cultural context of the target text, in
which case the translator tends to act in a way that can be descrbed as
systematic rather than idiosyncratic. In both cases the original meaning of
the source text may be transformed. The degree of transformation seems
noticably larger in case of open manipulation, but it has to be taken into
account that such ideological handling of the text usually takes place in a
politicized context where the readership is well--aware of transformation
procedures. Consequently the recipient tends not to take the text at face
value and seeks for a deeper meaning. Wherecas unconscious manipulation
is kind of “innocent” and transformations introduced in the process of
translation can easily pass unnocticed.

Translations done in the Soviet Union in the past and feminist
translation practice today may serve as examples of open manipulation.
Susanne de Lotbiniere--Harwood, for example, claims: “My translation
practice is a polidcal actvity aimed at making the language speak for
women” (quoted from Simon 1996:150). Feminist translators in fact go far
beyond the language issues, setting themselves the task of exposing
“phallocentrism of all Western insdtutions including the Church” (Simon
1996:17). But there may also be transformations that are not necessarly
openly political. For example, the 18th century French translators reshaped
translations according to the aesthetics of French classicism and had an
integrated theory which served as a basis to their practice of “improved



115

translations” In a satirical dialogue from 1798, A.W.Schlegel makes
explicit the national ideology at work:

Frenchman: The Germans translate every literary Tom, Dick and Harry, We either do
not translate at al], or else we translate according 10 our own taste.

German: Which is to say, you paraphrase and you disguise.

Frenchman: We look on a foreign author as a stranger in our company, who has to
dress and behave according to our customs, if he desires to please.
{quoted from Lefevere 1977: 50)

The approach revealed in this dialogue, depending on the receiving
culture and ideology, can evolve as hidden or open manipulation. Today in
Lawrence Venut’s (1995) terminology this opposite has been developed
into domestication and foreignization. Venut identifies domestication with
a policy of assimilation common in dominant cultures. An approach based
on domestication involves such steps as a careful selection of texts which
lend themselves to being translated in an assimilative manner, the
conscious adoption of a fluent style, the adaptation of the target text to
conform to rarget discourse types. Foreignizing translaton breaks the
target conventons by retaining something of the foreignness of the
orginal this way promotng the understanding of cultural difference.
Venud atgues that translation is not so much communication across
cultural barriers as inscribed with domestic intelligibilities which are
conditdoned by a political agenda: the domestic terms of the inscription
become the focus of rewriting in the wanslation, discursive strategies
where the hierarchies that rank the values in the domestic culwure are
disarranged to set going processes of defamiliarization, canon reformation,
ideological critique and institutional change (2000: 469).

In the Soviet Union open ideological manipulation prevailed. Further in
this article I will analyze its causes and effects on the basis of translation
policy implemented in the Latvian translations of the Soviet period.

Constraintg

The translator’s work is complex. On the one hand, the translator is
objectively conditioned by the cultural context is which s/he works. Under
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the Soviet system translators could be regarded as tools in the hands of
Soviet ideologists. Translators were under the strict control of publishers,
editors, proofreaders, ditectors, party officials and other initiators. On the
other hand, since translation is a creative actvity, there is always the
subjective element at work. Many writers of the time who were censored
for their own work, turned to translaton in order to say something else
that could not be ardculated within the dominant literary system at that
time. Gentzler (1996: 125) even argues that more creative work was going
on through translation than through odginal wrting. Much was said
becween the lines. However, translators first and foremost had to reckon
with the expectations of the dominant institutions and ideology. Soviet
publishing policies are well described by A.Nazarov in his book “Book on
the Soviet Society” (1964, quoted from Fridbergs: 32 -- my translation):
“Soviet publishing houses first and foremost emerge as ideological
institudons which base their work on imperturbable, profound party
affiliation, nationalism, research and planning. In their everyday activities
publishing houses follow the guidelines of the Communist Party. Their
ideological banner is the invincible Marxist Leninism which unerningly
points to the only way transforming the wotld. There is no need for the
Soviet publishing houses to hide their political credo, there is no need for
them to disguise their ideological bias under the shabby rags of
“impartiality” which are so often flaunted by bourgeois publishing houses
to cover their true class character. [.] Any Soviet publisher, before he
accepts and starts the publishing of a manuscript, must consider its
importance in the common Communist construction work and the degree
to which it will help people carry out their task.”

The implementadon of this sort of publishing policy was controlled by
the joint efforts of vadous local organizations, such as Writers” Unions and
party institudons. What was translated, how it was translated and presented
to the general public could play a major role in forming the wortld view of
a nation. Therefore all translations were subject to censorship. Censorship
was involved both in careful selection of works for translation as well as
“corrective measures” to ensure the compliance of translations with
Communist ideology.

Strategies

e Selection of works for translation
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The basic rule for selection of works for translation was “playing it safe”
As a rule, conventional, uncontroversial wotks were translated. In Latvian
thete was a requirement that only those works which had already been
translated in Russian could be translated into Latvian. For example, in the
1982 Latvian translation of the story collecion “The Ebony Tower” by
John Fowles only four out of five original stories wete included. The
translator had translated also the story “The Cloud” but publishers tarned
it down on the grounds that the story was, for some reason, excluded from
the Russian translation. As regards the choice of authors, Jack London,
John Galsworthy, Charles Dickens, Archibald Cronin, Theodote Dreiser,
for example, were seen as straightforward and “reliable”. Soviet censorship
was cautious not only with regard to the content but also with regard to
the form. A more sophisticated style of writing was seen as equally
dangerous as it gave more adventurous translators an opportunity for
undesirable ambiguities between the lines. Contemporary writers were
generally treated with caution as their further writing as well as public
statements wete difficult to predict and impossible to control. This does
not mean that they were not translated at all. Gerome David Salinger, John
Fowles, Kurt Vonnegut were the authors that stirred the minds of both
the readers and censors. The main methods used by censors to ensure full
compliance with the Communist ideology were deletion, attenuation and
external guidance.

¢ Deledon

Deletion of politically uncomplying statements or implications was a
widely used method to ensure acceptance. As an example the generally
liberalized 1987 Latvian translation of Kurt Vonnegut’s “Slaughterhouse
Nr.5” could be mentioned where Russian soldiers’ behaviour in a Soviet--
occupied German town is ¢improved; in comparison with the original In
the original they loot a clock factory whereas in the translation they just
come across it while the looting fact is omitted:

I remvember two Russian soldiers who bad looted a clock factory. They bad a borse~drawn wagon
Jull of clocks. They mere bappy and drunk. (1983:17)
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Es atcerijos divis krievs karavirus, keri bija uZgaJust pullesteny fabries. Vigi bija piekrivti
plinns ratus ar pulkdepiem wn brasca sed-grali um laimigi. (1987:18) [I remembered two
Russian soldiers who found a clock factory. They had 2 horse—drawn wagon full of
clocks and they were happy and drunk.]

In one of the episodes of the 1980 Latvian translation of Arthur Hailey’s
“The Airport” omissions have been made both on political and sexual
grounds:

She had come to the Unted States, not from Hungary as D.O. Guerrero bad supposed, bui from
Glaschau in the Southern portion of East Germany, via the Berlin Wall Bunnie {who was then
Grezchen Vorobiff, the homely flat-~chested daughter of @ minor Communist
offictal and a Young Communist herself} aossed the wall at night with two mate

companions. (1968 270).

Savienotajés Valshis viga bija ieradusies nevis no Ungarijas, kd domdja D.O. Gerero, bet no
kddas pilsétinas Austrumdeas dienvidos pdri Berltnes msirim. Banniia (kas foreisy bija Gréthena
arobjous, neizskatipa, sika reitene) pariida peri Berlines milvim nakti kopd ar diviem
viriefiem. (1980: 246) [She had come to the United States, not from Hungary as D.O.
Guerrero had supposed, but from Glauchau in the Southern part of Fast Germany,
via the Berlin Wall. Bunnie (who was then Gretchen Vorobioff, a homely, slim pirl)
crossed the wall at night with two male companions.]

Sex--related episodes were weeded with puritanical consistency. A small
episode from Graham Greene’s “The Comedians”:

There was a great yellow moon and a girf was making low in the pool. She had her breasts
pressed against the side and I could not see the man behind her.
(1966:49)

Spidia biels, dyelizns méness, un basting kdda wo meitenim nodewis milz. Vina bifa
pieklavusies VIrietim, un ¢s nevardin fo viriehi saskatir. (1985:47) [There was a great
yellow moon and a girl was making love in the pool She was pressing herself against
the man and I could not see the man.|

References to homosexuality, which was a criminally liable practice in the
Soviet Union, were also eliminated from translations. In Kurt Vonnegut’s
“Slaughterhouse N1.5” homosexuals have been substiuted by #ramps:

The British had no way of knowing if, but the candles and ibe soap were made from the fat of
rendersd Jews and gypiies and fairies and communists, and otber enemizs of the siore. (1983:67)
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Briti jau nevargia zindt, ka sveces un Jiepes izgatavotas no beigtu ebreju, Sgdnu, Riaidonu,
keamunistu un citw falistivkas valsts iengidnieky taukiens. (1987:73) [The British had no way
of knowing that the candles and the soap were made from the fat of rendered Jews
and pypsies and tramps and communists, and other enemies of the state ]

® Artenuaton was another widely used strategy. It means the
replacement, on ideological grounds, of something “too strong” or in
some way unacceptable, by something “softer”, more adequate to target
pole written tradition or to what could, in theory, be expected by readers --
was another widely used strategy. This strategy affected taboo words and
other substandard utterances. Substandard language has been fought
consistently in Latvian translations. The 1973 Latvian translation of Emest
Hemingway’s “Actoss the River and into the Trees” could serve as a
typical example of this method. The original abounds in four--letter words
which have been consistently neutralized in the translation:

Death is a Jot of Shit. (1970:219)
Nave ir riebiga. (1973:159) [Death is disgusting |

There are only three places in the translation, compared to dozens
in the orginal, where direct transfers have been used, which was enough
to label the translation as challenging and controversial.

It would be simplistic to say that attenuation was applied only in response
to the requirements of the Soviet censorship. In the Latvian language there
has always been a gap between wrtten and spoken language. Since
National Awakening Movement in the middle of the 1%th century, the
written language has been cultivated like a greenhouse plant as it had to
serve as a vehicle of nadonal self--assertion. Purity of the literary language
to this very day is one of the key issues in the Latvian language research, a
considerable part of which is still in its essence prescriptive. It has
consolidated a situation where the live language is meandering in arbitrary
ways which are often unacceptable to scholars who would like to see it
tame and complying with what is “correct” The long--standing difference
between written and spoken Latvian has affected the connotational
distribution of literary and colloquial layers in Latvian: in Latvian writing
slang and taboos have a much stronger substandard connotation than in
languages like English, where the gap is not so pronounced. So to attain
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the similarity of effect they must be softened and neutralized. Fewer
substandard elements are needed to reach the same effect. In this case it
can be seen how two different ideologies supplement each other leading
towards a common goal.

* External guidance - prefaces and commentaries -- was often used in
Soviet translations. Soviet ideologists considered that due to “inevitable
procapitalist and ant-Soviet prejudices” translations of western authors
hide sedous danger. Therefore translations should be accompanied by
prefaces and commentaries to help readers “understand correctly what is
valuable in the given book and what is tendentious and wrong” (Nazarov
1964; quoted from Fridbergs: 32  my translation). A typical example is
the end-note wrtten by Vladimir Skorodenko to the 1977 Latvian
translation of Muriel Spark’s novels and stories. The end-note consists of
two parts. Part I offers a Marxdst-Leninist analysis of the concept of
“middle class™: Those who have power and those who do not, the landlords and
deprived plodders -- these are just two extremes. The wide gap between the two is filled
by the enormous mass of people which in British ideology is named as middie class.. The
muddle class consists of small owners, servants, clerks — a motley crowd which Lenin
describes as “primordsal forces of petty owners and unrestrained egotism”. Lenin is
quoted repeatedly: “Petty bourgeoisie saturates the atmosphere with lendencies of
petty ownership”. This observation chavacterizes postwar England -- concludes the
author of the end-note. Finally Mayakovskiy is referred to: “In the works of
these authors we cam see clearly what Mayakovsksy called the ugly mug of the
philistine”. In part 11 the stodes and novels are analyzed. The analysis
includes statements such as the following: .4lthough the religions aspects to be
traced in works by such authors as Faulkner, Wangh, T.5.Eliot and others are not
acceptable to wi, the Sovier reader bolds in high regard their talent, bumanism, socal
aiticism their works contain (Sparka 1977: 283 -- my translation).

On the surface level, such ideological guidelines have been provided for
adequate reading of the wotk in question, but in point of fact they made
the publication of these translations possible. Prefaces and commentaries
are invaluable to discover not what the translators thought about
translation but what the whole culture thought about it or were supposed
to think.
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Conclusion

Translatdon always involves recontextualization of meaning. It is the
recetving culture which decides in each historical period to what extent the
source text should be inscribed with domestic values. In translations which
are not dominated by a clear--cut ideological agenda the terms of domestic
inscrption evolve naturally from the receiving language and culture
enabling the foreign to be received there. In such a case the target text
appears not to be a translation but an original, and is accepted by the rarget
system without questioning the authenticity of the offered “otherness” In
case of an openly pronounced ideological agenda on the target side,
receivers are alert to ideological manipulatons the translation is subjected
to. They know the mechanism of ideological “corrections” and therefore
are able to read between the lines. Gentzler (1996: 136) is right saying that
in the former Soviet Union “many translatons may have enjoyed a double
life -- consumed by patty supporters in one fashion but read by others in a
distinctly different fashion” In fact, a didactic preface attached to a
translation was seen as an invitation for close and often highly rewarding
reading, Therefore my conclusion is that in case of deliberate ideological
manipulation, the target text, in the hands of a perceptive reader, may
preserve mote of its orginal meaning than in case of unconsdous
domestic inscription, Ideological corrections tell much about power
relations in the receiving culture but often they touch only the surface of
the source text, inviting the reader to delve beyond the apparent.
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Every language constitutes a unique way of interpreting and relating
to the world. However, the increasing pace of globalization has lead
to an increase in the awareness of the local context so the problem of
survival capacity of minor languages has become a burning issue.
Although major Nordic languages, Norwegian among them, are in no
immediate danger, there is a risk that due to the great impact of
English they could suffer a decline in some particular areas.

The present analysis looks at the history of introduction of loan
words in Norwegian, methods of assimilating English loanwords into
Norwegian and their dissemination.

The enrichment of the wordstock of one language with words from
other languages is a common consequence of political, economic and
cultural relatons among different nations. The Norwegian language,
being one of the Scandinavian languages, belonging to the Germanic
language branch, in the course of history has assimilated a2 great
number of loanwords. About 30-40% of the Norwegian vocabulary is
borrowed wordstock. Some typical examples:
sem (iron) — from Celdc “iarn, iarann”; kyréje (church) — from Greek
“kyrikon, kyriakén”; plante (plant) — from Latin “planta™; snekke (to
speak) - from German “snacken, schnacken™; moderme (tmodemn) —
from French “moderne”;

konts (account) — from Italian “conto”; srilar (rawler) — from English;
&rendss

(celebrity) from Swedish “kindis”; sofs (sofa) from Arab

“suffah”, e.t.c.

In history, German and Dutch have had the greatest impact on
Norwegian. The perod from the Middle ages dll 1700 was
particularly intensive. According to linguist Gustav Indreb’s research
in 1932, Norwegian Riksmilwordbook was comprised of 40%
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loanwords, 30% of which were German and Dutch (Sandey 1997:
43).

French borrowings came into Norwegian in the pedod between
1600-1700 and are considered to have a longer historical tradition
compared to Anglo-american borrowings. It is interesting to mention
some typical peculiariies of “Norwegianizing” French words,
changing both their pronunciation and spelling, e.g:

paraplule (Fr.) — paraply Norw.) fumbrella/; fondue — fondy ; chauffeur —
sfdfer ; queue — ka ; pavillon — pavikong , jarpon — syargong and others.
Beginning with 1700, the language of seamen became one of the
most extensive channels of importing English wordstock in
Norwegian. Howevet, most of those words were easily assimilated
and fit into the structure of Norwegian language, e.g.,:

fender — fender Norw.); brig — brigg (Norw.); eutter — kutter Norw.),
el

Many terms, connected with sports terminology, e.g., “golf”’, were
introduced into Norwegian around 1800. More English loanwords
appeared in Norwegian around the tum of the century, however, they
gained a stable position after the World War II. In the pedod
between 1945-1975, 80-90% of new loans of foreign origin had come
from English (Leira 1982:48). The following table depicts a list of
widespread loanwords which entered Norwegian language in the
period between 1960-1990.

Popular borrowings of the after-war period (1960-1990)

1959 1970 panty
bddge beffel (buffalo} aps
match triks
soya 197
skire (score) 1975
1966 cereal
teip 1973 frilans
slippover
1969 1974 1976

design overall skuter (scooter)



125

lasagne cocker spaniel
maskara 1982
mysli drawback deadline
nugat (nougat) fastback facts
popkom comeback hotpants
pumpernikice] jogurt
script 1983 jojo (yo-yo)
handikap feedback kabriolet
lisens weekend kardigan
sponsor western kolesterol
kollasj (college)
1978 1984 shorts
essay avokado
sleid (sleide) bidé 1986
bleser (blazer) popp (pop)
1979 slapstick
jus (juice) slide 1987
ilreir (all right) smash punkar (punk)
spagetti
1980 stand-in 1989
brotsj (broach) squash skannar (scanner)
tusjere
1981 1991
chips 1985 fan

taksameter (taxi) manikyre

Extensive discussions regarding the influence of English as a threat to
national identty and development of Norwegian language have been
raised for many years.

English has become the dominant language in information technology
and in popular culture, and is rapidly gaining ground in industry and
commerce, in advertsing, in some sectors of science and international
relations.

As professor Kenneth Hyltenstam acknowledged in the Conference on
“The Impact of Globalization on Nordic Culture”, Oslo, March 1997,
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“The dominance of a language is inextricably linked to political and
economic power. In the case of the Nordic languages the key factor is the
power relationship vis-a-vis the English-speaking world”.

The aim of combating the national lingual inferiority complex and
snobbery, which are the preconditions of letting English sweep into the
Nordic language community more insistandy and uncontrollably, has
become one of the recutring topics.

Morover, the pressure from English undoubtedly posseses a threat to the
kinship between the Nordic languages, creating the risk that people could
abandon their efforts to communicate in the Nordic languages, switching
to an exclusive use of English.

However, the major problem is not that of borrowing English words and
expressions but that of abandoning the use of Norwegian in spedfic
areas, e.g. in the field of higher education. Therefore, it is important to
ensure that e.p. word processing programs are adapted to the
requirements of Norwegian, and that Norwegian can be used to its full
extent in new IT products.

Another step of keeping this expansion within reasonable limits is
issueing annual lists of Norwegianized borrowings accepted by the
Norwegian Department of Culture. Most of them are recognized
international words widely accepted by the language community.

Norwegianized borrowings accepted by
the Norwegian Department of Culture (year 1996)

Noruwegianized Oniginal spelling Possibly wsed
loanyords of the loanwords Noruggian substitution
fait fight kamp, kjempe
finisj finish

gaide guide vise om

innputt input inndata

innsidar insider

kaps caps skyggelue



ketsjup
kikk
konteinar
overhedd
pins
polisj
ponk
rafte
rapp

seif

seif
sjampanje
sjarter
skrpt
skvis)
streit
sEOrvis
taime
utputt
utsidar

outputt
outsider
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anfall
kriftkastar

jakkemerke
poleringsmiddel

pengeskap

sikker

teneste

utdata

Norwegianized borrowings which have not been accepted by
the Norwegian Department of Culture (year 1996)

fansy (fancy), kampus (campus), matsj (match), rusj (rush), sjabby
(shabby), snakkbar (snackbar), snaks (snacks), taksi (taxi), sprei (spray),

displei {display).

§si

S

According to statistics, the so called open word classes arc nouns (83%),
adjectives (8%) and vetbs (6%) which draw in borrowings from other

languages.
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There exist three basic methods of assimilating English loanwords into

Norwegian:

e The loanwords are constandy used in their original form in English,
e.g.. baby, team, brain-drain, sporty, etc. even if an object or
phenomenon has an original counterpart in Norwegian, e.g,.:,brain-
drain” — “ide-myldring”(Norw.), “jeans” — “olabukser”, “guts” — “tzl”,
etc.

® Since compounding is an extremely popular way of word formation in
Norwegian, foreign compounds are widely tumed into loan
translations and considered neologisms, e.g.,:
key word — nokkelord; biack box — svartboks; smowboard — snobrett;
offroad-tike — terrengsykkel; bome-pag: — hfemmeside

* A new word or compound is introduced into Norwegian, expressing
the adequate semantic meaning, e.g, computer — data maskin,
designer — formgiver, etc.

Concerning the spelling of the loanwords in Norwegian, there are two
alternative strategies:
the loanwords reflect the original spelling when written in Norwegian,
e.g., boring — boring;
English loanwords are transliterated, ie. during the process of
assimilation some letters and letter combinations not existing in
English are substituted by those existing in Norwegian, e.g.,:
crash /Rre@Sj/; lunch flungy/; country fRontri/

Many English loanwords are easily integrated into Norwegian since their
spelling is similar, and they fit the morphological and ortographic forms
of Norwegian grammar, e.g,: additty, astronaut, audiovisuell,
basal.

Other loanwords are adapted to the Norwegian word building patterns by
addinp suffixes -ere, -sjon, -isk, -or, -tiv, c.g.: advokere, automasjon,
akvatisk, aggressor, attraktiv.
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There are about 20% English loanwords which do not fit into Norwegian
system of ortography (Leira 1982:156), e.g.: action,
air conditioning, art director, babydoll, backlash.

The choice of the particular version of spelling depends on the degree of
dissemination of words, as well as the situation of the usage of certain
words.
Though mostly spelled in their onginal form, many loanwords, including
popular slang words, have more than one version of spelling,
transliterated with Norwegian letters, e.g.,:
party — partgy, parti, perti; nerd — nerd, nerd, nedrd; cragy — kreisi, crasy, kragy,
rzigy, kreisi; bappy — happi, bappy, happi, heppy; cash — kasy, kasj, kash,
kezsh, casf; babe ~ beib, baib; ugly — agly, o8k, uggly; boring — baring, boaring.

According to the public opinion questionnaire in 1992, which covered
respondents of different age groups, sex and place of residence as to the
choice of the two strategies of loanword spelling, the following results
were obtained:

Supporters of English spelling Supporters of Norwegian spelling

Common selection 50,2 498
Teenagers 46,4 53,6
Adulis 52,7 473
Men 51,5 48,5
Women 49 4 50,6
Students from Farsund 41,2 58,8
Students from Oslo 52,9 47.1

The corresponding results of the questionnaite show that about one half
of the common selecton respondents voted for the Norwegian spelling
version while the other half voted for the English version of loanword
spelling. It is worthwile to point out that the teenagers and students from
Farsund voted for the Norwegian version of loanword spelling.
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Common stylistic functions of the bomrowings in Norwegian are the
following (Graedler 1995:143)
anglicisms impart international trait to the texts in Norwegian, create
assocatons about English-speaking countries, their culture and
society;
English loanwords attach an impression of certain exclusiveness and
prestige, when used in spoken or written Norwegian;
non-translated English words ot temarks imply the sense of intimacy,
e.g. when interviewing an English speaking person;
most technical terms, if preserved in the text in English, impart a
certain degree of objectivity and authority.
The following graph depicts the functonal significance of applying
English loanwords in various social spheres:

Functional meaning
Referencial | Metalinguistic Poetically- emotional | Conotative
newspapers| 91% 0,3% 4% 5%
adverdzing | 82% 3% 15%
popmusic | 93% 0,5% 4% 2%
fashion 92,5% 0,7% 6,5% 0,3%

The dissemination of English loanwords is particularly extensive in slang
and colloquial speech among children and youngsters. From the recenty
introduced English borrowings 15 % "contribute™ to the Norwegian slang
wordstock.according to the questionnaite carred out in secondary
schools in 1979/98 the most popular slang words in Norwegian are:
party (fest); nerd (uinteressant person); crazy (Gal rar); happny
(ykkelig, glad); gqy (homoseksucll mann); cash, money (penger); babe
(jente); Ugly (stygg); Hip (moderne); sure (sykkert).

The attitude of the linguistic community towards the adoption of the new
loanwords in certain spheres of live is a question of major importance.
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To control an excessive intervention of borrowings and to keep it within
reasonable limits, it is necessary to include the area of linguistic awareness
in the framework of cultural policy. This has been done in Norway,
recently paying a particular artention to projects developing suitable
equivalents for the English terms used in such spheres as IT and mass
media.
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Sirkku Aaltonen. Time--Sharing on Stage. Drama Translation
in Theater and Society. Multilingual Matters LTD, Clevedon.
Buffalo. Toronto.Sydney, 2000. 121 pp., ISBN 1-85359--470--9

Sirklu Aaltonen’s book is a timely reminder that in the modem world
translation is not restricted to legal contracts, advertisements and various
informative texts only. Most of books on translation today focus on different
aspects of transfer of non--literary texts as, indeed, these texts consdtute the
overwhelming majority of professional translation. However, also expressive
texts have a noticeable share in translation market. Drama translation has so
far received fragmentary attention and has not before been dealt with in such
a comprehensive way.

It is the societal dimension that contributes to the importance of this study
for a broader readership. The book is aimed not only at people involved in
theatrical production. Drama translation is set against the background of
modern translation theories -- functionalist, polysystem, postcolonial theories
of translation -- thus providing valuable insights for any wanslator, translator
trainer and students of translation. It could be of interest for all who sall love
the theater, as apart from specific professional aspects, it discusses also
reception--related issues like ideological and historical context, relations
between the original text and its stage version, causes for digressions from the
orginal, translator’s accountability, copyright issues. The analysis of creation
and reception of concrete stage productions, mainly in the Finnish theater,
invites for a comparison with other cultural backgrounds thus helping sort
out ideas about our own theater.

In Chapter 1, sustaining the idea that transladons first and foremost reflect
expectations of the receiving system, the author underscores the necessity to
develop a clear idea of the target cultural context before any theatrical
production can be understood and analyzed. She uses the term imtercaitural
theater to emphasize the movement of foreign dramatic texts between
different culures. Much more than any other text theater translatons are
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conceived for a particular tme and place of reception which from the
translator requires a more creative attitude to the original.

In Chapter 2 the author juxtaposes translaton strategies in literary and
theatrical systems which could be summarized as page versus sfage translations,
ie. loyalty to details of the source text versus loyalty to expectations of the
receiving stage. Speakability, playability and performability are discussed as
terminologically confusing yet indispensable concepts for analysis of drama
translation.

Chapter 3 seems to me the central point of discussion where Aaltonen studies
the ways in which the discourse of foreign source texts is integrated in
tanslation into the discourse of the target society. She views translation as a
form of egotism as translation process starts with the Self and the Foreign is
only of secondary importance. The choice of a foreign text for translaton is
always determined by the needs of the indigenous system. Aaltonen shares
Venuti’s perception of translation as assimilation. The conclusion is drawn
that "translations provide mirrors in which we can see ourselves rather than
windows through which we see the rest of the world”.

Integrating Even-Zohar’s polysystem theory, Aaltonen admits that there may
be citcumstances under which reveremce is shown for the Foreign also in
theatre translation. The ofiginals may be weated with great respect as the
target theatrical systern hopes to increase its cultural capital through
translation. Similarly to other expressive texts drama translations may also be
seen as a vehicle for innovation and occupy a central position in the literary
polysystem. But in the majority of cases translation of theatrical texts can be
considered as  swhbversion of the ornginal The Foreign is not seen as
hierarchically higher than one’s own culture. Texts are rewritten for each
productdon and each audience and it adds to their attraction if they can be
used to serve new causcs and masters who may be histofically and culturally
far apart. Sometimes political reasons are involved. Among others, the author
provides examples where foreign classics have been brought into the service
of a patdotic cause and subverted to solve local issues.
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In Chapter 4 the author voices her concern about the unfair treatment of
translators under copyright legislation. She argues that theater translation is a
cooperative activity where each party - a foreign writer, translator(s), possibly
2 dramaturge who prepares the text for the stage, stage director, actors, dress
and light designers, even prompters  contribute creatively to the final
product like tenants who share an apartment house may make comparable
changes to their living quarters. But they are not all recognized as authors and
treated equally in law. She comes forward with a concept of collective
authorship and ends the book on an optimistic note observing that translators
are gradually becoming accepted as creators whose work deserves the same
recognition as the foreign author.

Having researched drama translation for many years and obviously being
devoted to the theater, the author is well familiar with all aspects of the
theatrical systemn. In this book she has managed to combine universals of
theatrical performance with several case studies, basically from the Finnish
theater. Thus the book offers a methodological framework within which
theater translation can be studied. This framework is one of the greatest
assets of this work as it offers a tool that can be used also in different cultural
contexts.

In conclusion it should be added that this work itself is a happy blend of
reseatch and art. The design, allusions, carcfully chosen and creatively
extended metaphors, such as mrirror, window and perrugue among others, serve
as a link between Theater and Translation Studies. By this book Aaltonen has
certainly managed to move drama translation from its somewhat isolated
position to an integrated system where it can be viewed against the
background of related theodes and practices thus acquinng a new and
broader scope.

leva Zauberga
Riga, The University of Latvia
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Newsletter January - December 2000
of the Department of Contrastive Linguistics,
Interpreting and Translation

Visitors

Harald Freudenstein
from the SCIC Brussels, training MA students in Interpreting of the
Faculty of Modern Languages, March 1-5.

Klauss Bischoff
from the SCIC Brussels, training MA students in Interpreting of the
Faculty of Modern Languages, March 20.

Frank Austermiihl
from the University of Mainz, lectured on Terminography to BA and MA
students of the Faculty of Modern Languages, March 27- Aprl 6.

Klauss Bischoff
from the SCIC Brussels, training MA students in Interpreting of the
Faculty of Modern Languages, May 18.

Renate von Bardeleben

professot from the University of Mainz, a course of 3 lectures on
American English Lexikology to BA and MA students of the Faculty of
Modern Languages, September 25-27.

Andreas Kelletat
from the University of Mainz, lectured to BA and MA students of the
Faculty of Modern Languages, September 25-27.

Else Ruen
from the University of Oslo, Institute of Linguistcs, lectured to BA and
MA students of the Faculty of Modem Languages October 2-4.
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Baar Sandvei
from the University of Oslo, Institute of Linguistics, lectured to BA and
MA students of the Faculty of Modern Languages, October 23-25.

Bergljot Bérens Tula¥
from University of Oslo, Institute of Linguistics, lectured to BA and MA
students of the Faculty of Modern Languages October 23-25.

Harald Freudenstein
from the SCIC Brussels, training MA students in Interpreting of the
Faculty of Modern Languages, November 5-12.

Sesilia Wadensijo
from the University of Linscheping (Sweden), lectured tc BA and MA
students of the Faculty of Modemn Languages, December 4-7.

Staff Activities
Andreja Veisbergs, leva Zauberga

Participated in “Training the Trainers” diplomna course at University of
Geneva, January 3-15.

Maija Bréde
Participated with a report “Function Words in English Discourse: Stress
Factor.” in Daugavpils Pedagogical University Conference, January 27.

Dina Sile
“Teaching retour and relay”- workshop organized in the framework of
EuroMastersin University Charles Prag January 28-30.

Andrejs Veisbergs
Participated with a report “Meaning and its Types™ in University of Latvia
research Conference, February 3.

Maija Bréde
Participaied with a report “Phatic Communication” in University of Latvia
research Conference, February 3.
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Ieva Zauberga

Participated with a report “The Relative Chatacter of Quality in
Interpretation” in the University of Latvia research Conference, February
3.

Gunta Locmele
Participated with a report “Discourse in Interpteter ‘Training” in
University of Latvia rescarch Conference, February 3.

Arvils 8alme
Participated with a report “Issues of Comunication Morals in Teaching
Latvian” in University of Latvia research Conference, February 3.

Veneta Zigure
Participated with a report “A few Problems of Translaton in New
Dentsty Terminology™ in University of Latvia research Confetence,

February 3.

Ilga Brigzna
Participated with a report “Traits of Science Language in German and
Latvian” in University of Latvia research Conference, February 3.

Lasma Vaivode
Participated with a report “Besonderheiten der Wissenschaftsprache im
Deutschen und Lettischen” in University of Latvia research Conference

February 3.

llze Zariga
Participated with a report “German Swearword Translation Problems™ in
University of Latvia research Conference, February 3.

Andrejs Veisbergs
Read a lecture course on English Lexicology in Joensuu University,
February 8-13.
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Gunta Loémele
Participated with a report “Language in Education. Reference Literature
for Children” in Janis Endzelins Conference “Valoda zinitné un

uzgliiba” Riga, Febrary 22,

Arvils Salme
Trained German students in Intensive Latvian Course, University of
Bonn, February 25-April 1.

Maija Bréde

Pardcipated with 2 report “Attempts of Cultivating cross-cultural
Awareness - An English-Latvian Experience” in “Sietar Europe 2000”
Congress, Brussels, March15-18.

Andrejs Veisbergs

Participated with a report “Interpreting Scene in Latvia” in the Baltic
Awareness semninar for National Decision Makers on Matters of
Conference Interpretation in the European Union Context. Riga, March
21,

Andrejs Veisbergs
Participared in SCIC Universities meeting, Brussels, March 27.

Andrejs Veisbergs, Ieva Zauberga
Participated in the meeting of Baltic Associations of
Interpreters/Translators Vilnius, Lithuania, March 29-30.

Ieva Zauberga, Dina Sile
Participated in the EU workshop on Euromaster programme in Budapest,
March.

Andrejs Veisbergs, Ieva Zauberga
Lectured, passed 3 examinations in Geneva University, April 4-10.

Svetlana Korojova
Exchange programme with Joensuu University, April 3-9.
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Andrejs Veisbergs

Participated with a report “Euphemisms in Bilingual Dictionaties” in
Maastricht session of the Conference “Translation and Meaning”
Maastricht, April 28.

Ieva Zaubetga
Participated in the Internatdonal Conference “Research Models in
Transladon”. Manchester, April 28-30.

Andrejs Veisbergs

Participated with a report “Euphemisms in monolingual Dictionares™ in
the Tenth International Symposium on Lexicography. Copenhagen, May 4-
0.

Lasma Vaivode

Participated with a report “Lehrbiicher fur DaF in Schulen Lettlands™ in
Conference “The Old and the New in the Systern of Education”. Riga,
May 9-12.

Gunta Loé¢mele

Participated with a report “Interpreting Discourse in Latvia: a Lingua
Franca Case” in Conference “10 let JTP” Budmerice, Slovakia 2000, May
26-27.

Veneta Zigure
Participated in the Seminar "Interaction for Better Teaching Skills" in
Vistra Nylands Folkhégskola, Kars, Finland, May 26-31.

Ilga Brigzna
Lectuted in the University of Mainz, June 6-10.

Gunta Lo¢mele

Paricipated with a report “Translating Reference Literature for Latvian
Children and Their Neigbors: Baltic Countries and Their Baltic Neighbors:
Rederfining Reladonships™ 17° Conference on Baltic studies. Georgetown
University, Washington, D.C., June 15-17.
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Dina Sile
Participated in an advanced interpreting course at the University of
Bradford June 18-July 15.

Andrejs Veisbergs

Participated with a report “Euphernisms in General ( Monolingual and
Bilingual) Dictionaries™ in EURALEX Intemnational Conference. Stuttgatt,
August 8-12.

Kersti Boiko
Participated with a report *“Liiv, Estonian and Latvian Language Contacts™
in the International Linguists workshop in Cirulidi (Latvia), July 24.

Kersti Boiko
Participated with a report “About a few Estonian and Liiv loans in
Latvian” in the Intemational Finougtstic Congress, Tartu, August 8.

Andrejs Veisbergs
Participated as an examiner in EC SCIC exam in Riga, August 28-30.

Dina Sile
Passed the EC SCIC exam in Riga (French-Latvian), August 28-30.

Ilga Brigzna

Participated with a report “Dic Besonderheiten der Wissenschaftsprache
von Alten Stender” in research Conference “Historische Sodolinguistlk™
in the University of Rostock, September 24-29.

Andrejs Veisbergs
Participated with a report “Shaping Legal Latvian - Results by Year 2000
in International BALTISTICA Congress. Riga, October 3-6.

Maija Bréde

Participated with a report “Vague Expression in Latvian” in International
BALTISTICA Congtess. Riga, October 3-6.
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Ieva Zauberga
Participated with a report “Latvian in the Context of EU Standartization”
in International BAL.TISTICA Congyess. Riga, October 3-6.

Gunta LoZmele
Participated with a report “Interpreting norms: Latvian Conference
Discourse.” in International BALTISTICA Congress. Riga, October 3-6.

Ilga Brigzna

Participated with a report “Terminologieprobleme bei der Uberzetzung der
Fachtexte vom Deutschen ins Lettische” in International BALTISTICA
Congress. Riga, October 3-6.

Andrejs Veisberpgs

Participated with 2 report “Media Translation in Latvia” in the 3™
International Conference “Languages and the Media” Berlin, October
11-14.

Ilze Zariga
Exchange programme with University of Mainz, October 22 - November
19.

Maija Bréde

Participated with a report “Why do Latvians say “no” when they mean
“yes”? Teaching Latvian as a Foreign Language in IALIC Conference
Leeds Metropolitan University, UK December 2-3.

Dina Sile, Anna Bakevica

Participated in Seminar for interpreter trainers from EU applicant states.
Organized by the Prench Ministry of Foreign Affairs and the French-
speaking community of Belgium in Brussel December 5-12,



