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Maija Brede
University of Latvia

Prominence on Function Words

Discourse studies focus on the functional properties of a speech event
whereas the forrnal properties of an item are studied by grammar
(Sinclair, Coulthard, 1992).

As concerns different speech genres, each of them is characterized
by a set of linguistic and paralinguistic features. For spoken discourse,
together with such linguistic features as grammatical, lexical and
textual, it is prosodic features like pitch, stress, tempe that are of
particular importance. As has been proved on the basis of numerous
investigations prosodic features may turn out to be decisive for spoken
discourse (Tench, 1988}

D.Bolinger indicates that individual lexical items take different meanings
when different intonations are imposed. Intonation is attached to the
pragmatic rather than literal meaning of an expression (Bolinger, 1989},
D.Bolinger states it is natural that the “content” use of expressions (as
opposed to the “function” use) is cued by accent.

Different speech genres are related to different uses of intonation
system. However, the analysis (here reference is made to styles of
reading) show there may be considerable variation in mode in the
same reading ( Brazil, 1985).

According to M.Coulthard, "...intonation is primarily concerned with
adding specific interactional significance to lexico-grammatical items
and thus enabling the speaker to refine and at times redefine the
meaning oppositions given by the language system” (Coulthard, 1977).
It is up to the speaker (or reader) to make choices from a set of
paradigmatic options in accordance with the purpose of communication.
On the prosodic level these choices include the division of the utterance
into intonation groups and the realization of prominence since the
selection represents what the speaker considers prominent or
non-prominent matter.



In his work on the communicative value of intonation in English D.Brazil
specifies prominence as a linguistic choice (Brazil, 1985). In each tone
unit there are syllables that can be recognized as being more emphatic

than others. These syllables have prominence. each prominent
syllable serves to give prominence to aword, and  prominent words
realize sense selections™ (Brazil, 1985:58). the distribution of

prominence depends upon speakers’ decisions, and because in making
their decisions speakers are able to exploit the meaning potential of
the system... (Brazil, 1985:49).

A.Gimson points out that a syllable can be made prominent by stress,
pitch, quality, quantity any or all of these factors (Gimson, 1991).
Stress, defined as energy of articulation for the speaker and loudness
for the listener, turns out to be the least effective means of conveying
prominence.

“Accentuation in connected speech differs, however, from the usual
case of a polysyllable in that the situation of the accent in connected
speech is determined largely by the meaning which the utterance is
intended to convey™(Gimson, 1991:261). Although connected speech
permits a freer approach to accentual patterns, speakers usually
highlight content or lexical words in contrast to function or grammatical
words.

S F.Schmering argues against the traditionally stated direct correlation
hetween stressability and category membership (Schmerling, 1973).
Also contrastive stress that has been described as recognizable by
purely phonetic properties and semantic characterization according
to S.F.Schmerling is not a clearly definable entity.

On the other hand, there are numercus cases when following certain
pragmatic considerations function words are made prominent.

If speakers treat certain items in an utterance as relatively insignificant
the items consequently fail to be assigned stress.

The present analysis looks closer at the treatment of function words in
Latvian. Its purpose is to establish to what extent prominence, as
realized on function words, may indicate a shift of meaning in
comparison with an ordinary usage of the above-mentioned category
of words. The study examines their treatment in two discourse modes,



beth intended for public multiple audience: a) prepared material (reading
a report at a conference); b) semi-prepared material (radio and TV
inteviews).

Latvian linguists discussing word accent and accent in connected
speech use the traditional terms "stress”/ “"accent” (“uzsvars®/
“akcents™). It has also been pointed out that stressing of grammatical
words brings about special meaning to the utterance.

The material for the analysis consists of a set of utterances (in most
cases they correspond to sentences) with the following prominent
grammatical words: conjunctions, relative pronouns, prepositions and
particles. Generally they are pronounced with the level tone in which
case the tone is not marked; on few occasions they are pronounced
with one of the principal kinetic tones, i.e. the falling or the rising tone.
These are accordingly marked in the sampies. There are also instances
when the speaker singles out the grammatical word in a separate tone
unit. The illustrative samples contain the following pause marks:

§ (a short pause), | {a medium length pause), || (a relatively long pause},
[l (a considerably long pause).

A. Conjunctions

Most of the ufterances contain coordinative conjunctions simple
{un, an, bet, toties) and composite (nevis - bet gan, ne tikai - bet
ari, ne - ne). Among prominent subordinative conjunctions ja and
lai were fixed.

1) Psihologiska barjera deputatos jaiznicina, || un vispirms
deputatos; || jo vini jau pienem likumus. ||
Deputies have to overcome their psychological barrier.
And first of alf deputies since they are the ones who pass
bills.

2) Es, k& Nacionalo Brunoto Speku komandieris, | saredzu | musu
brunoto } struktiiru ka vienu sastavdalu no visas valsts drosi-
bas, || un | ja gribat, | ka vienu sastavdalu i no valsts izglitibas
un audzinasanas sistemas. ||
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As the Commander of the National Armed Forces, | see
the armed structure as a constituent part of the whole
state security, and if you please, as part of the state
education system.

In (1) the speaker apparenfly makes un prominent for the sake of
emphasis. On the lexical level it is clearly indicated by the repetition of
the key word “deputati” Besides, the short tone unit with un helps to
form an easily perceivable rhytmical pattern that also serves to create
an effect of emphasis. In (2) the number of pauses suggests that the
speaker attaches great importance to his words. The prominent un
connecting the two thoughts adds to the emphatic manner of the
presentation. However, constituting a single tone unitun alsc indicates
a certain hesitation as part of the thought formation process.

3) Skolas jaatbalsta militara sagatavosana, || ari augstskolas. ||
We have to support military training in schools, also in
universities.

This structure can be easily paraphrased substituting the single
conjunction ari by the composite ne ‘tikai - bet ‘arlin which case ari
bears a regular stress. In the concrete utterance the simple conjunction
ari seems to add to the importance of the statement.

4) Bet || kas palidzes cilvekam mainities? ||
But who will help man fo change?

From the point of view of a good style the use of bet at the beginning
of a sentence is generally not approved. However, in (4) appearing in
a separate tone unit and being pronounced with a low fall bet focuses
the listeners’ attention on the following question.

5) Tie bija parsvara gados jauni cilveki. ||| Toties | 3ie cilveki pazina
savas tautas tradiciju. ||| Bet | varbut vini to darija, | ka vienkarsi
ta pienakas. ||

Mostly they were young people. But these people knew
the tradition of their nation. But probably they did it
because if is the right thing to do.

10



The speaker's relatively slow tempo and the use of both bet and toties
at the beginning of a sentence implies the speaker's wish to make
the point very clear to the audience. This might also be taken as
an experienced public speaker's way of involving the listeners in
discussing the current matter.

6) Tad més sasniegtu 30 mérki un varetu palidzet citiem, || bet tas
nenozime, | ka Sobrid mums butu jasez klusiem ||
Then we would achieve this aim and could help others,
but it does not mean that we need to be silent now.

Bet is used in one and the same tone unit with a verb in the negative
form which in somebody else’s interpretation might have been treated
as the most prominent word. Here it gives an idea of emphatic contrast
and simultaneously indicates to some hesitation.

7) Protams, | tas neatrisinas $o problemu, || bet  tas bus stimuls. ||
Tas skan naivi, | bet ||| bet, | kapec ne? Bet || varbut
izsiudinat, | ka Riga tiks apmaksats, | nopirkts dziveklis... ||

Certainly it won't solve this problern but it will be a
stimulus. It sounds naive, but, butwhy not? But probably
we should declare that a flat will be paid, bought in Riga...

The repetition of bet in this short chunk of utterance first of all suggests
that the speaker is trying to formulate his thoughts in the process of
speaking. In the first instance bet can still be recognized as an indicator
of emphasis for contrast. However, the following instances with the
conjunction in separate tone units and also the prominent relative
pronoun ka clearly confirm the function of hesitation.

8) Tas neatbilst teiktajam 3 ne pec nozimes, | ne péc merka. ||
It does not correspond to what has been said either in
respect of the meaning or the aim.

Here the relatively short tone units with parts of the negative composite
conjunction create the effect of precise rhythm in such a way
emphasizing the negative statement. On the other hand it must be
admitted that a nen-prominent conjunctian in this particular context
would make up an equally neat rhythmical pattern.
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9) Mums jaspej redzet ne tikai negacijas, || bet $ ari pozitiva
programma. ||
We have to be able to see not only negations but also
the positive programme.

10) leceretie parkartojumi 3 nevis sekmes lidzsvarotu attistibu, ||
bet gan vérsti socialas vides degradacijas virziena. ||
The planned reforrns will not facilitate a balanced
development, instead (lit. but) they are aimed in the
direction of the social environment degradation.

The regular use of the composite conjunction has it unstressed. In
(10) by making one part of it prominent the speaker in fact produces a
misshaped structure with an illogical accent. It doces not contribute
very much to specifying one part of the utterance as prominent.

11)  Visvairak mes iegutu, | ja Latvija izdzivolu. ||
We would gain most (of all) if Latvia survived.

12)  Ja Skéles vieta biitu kads cits, | es to uztvertu tapat. ||
If there were somebody else instead of Skéle | would
take it in the same way.

In both utterances by making the subordinate conditional conjunction
prominent the speakers seem to underline the significance of what is
coming next. In (12) the relative importance appears to be associated
with the speaker’s personal emotional attitude (it is suggested by
mentioning of a person’s name}.

13) Mes arinevelamies, |lai nauda, | kuru mes prasam, | tiktu kadam
nanemta. ||
We do not want in any way thatthe money we are asking
for would be deprived of somebody else.

This in our opinion is another illustration of a careless approach to
expressing one's thoughts. Making lai prominent the speaker hardly
adds to the presupposed importance; instead the natural flow of speech
is distorted.
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14)  Vaita ir ta pati padomju laiku uzspiesta attieksme, | vai | jauna, |
brivpratiga | un tadei vél jo ciniskaka? ||
Is it the same Soviet time imposed attitude, or is it new,
voluntary and consequently even more cynical?

Appearing in a tane unit of its own and introducing two hecmogeneous
members of the sentence vai serves for contrastive emphasis.

B.Relative Pronouns

Relative pronouns registered in the material introduce attributive and
objective clauses.

15)  Sodienas prakse mums vésta, | ka, ||| diemZ&l, | minoritadu skolu
veidoSanas jautajums | ir atstats pasu minoritaSu un kulturas
biedribu zina. ||

Today's practice shows that unfortunately the problem
of the organization of mincrity schools has been left in
hands of the minorities themselves and culture societies.

Ka used in a tone unit of its own signals of bath hesitation and
simultaneous concentration on the following piece of information.

16) Es personigi gribu izteikt viedokli, | ka ||| deputatam tomer
botu ||| jabdt tadam, | kuru var atsaukt. ||
| personalfy want to express an opinion that a deputy
should be someone who could be recafled.

The falling tone on the relative pronoun with a long pause after it
produces even a dramatic effect.

17)  Jautajums ir tikai par to, | ka gudrak un efektivak aizstavet $0
mazo tautu tiesibas. |}
The gquestion is only about how to protect the rights of
these small nations in a smarter and more effective way.

Here the speaker apparently seeks to attach greater significance to
the thought expressed in the clause, although the words “gudrak” and
"efektivak” already give the necessary weight to the statement.
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18) Mes dzivojam valsti, | kura ir | mainigi procesi. ||
We live in a state where there are variable processes.

The prominent relative pronoun and an extra pause in the short
utterance distinctly point to hesitation.

19)  Un mes domajam, || kas meés esam, | ka mums rikoties, || kas

ir patiesi svarigakais, | vertigakais mana dzive... |||

Kas tad ir pats svarigakais? ||| Tas, | kas esmu es pats, | tas, ||

kads esmu es pats. ||
And we are thinking who we are, how we should act,
what really is the most important, valuable in my life
Well, what is the most important? It is who | am myself,
(it is) what | am fike.

The syntactic structure that includes homogeneous subordinate
clauses introduced by prominent relative pronouns provides also an
effective rhythmical structure. The speaker deliberately chooses to
repeat the same words, and it also contributes to the effect of emphasis.

20) Neviena no ministrijam nav iesniegusi aprekinus, | cik valsts
budzeta nepiecieSams, | lai palielinatu minimalo algu. {|
Not a single ministry has submitted their calculations how
muchitis necessary to have in the state budget to enlarge
the minimal salfary.

The negative information included in the utterance is made all the more
prominent by accenting the pronoun. Cik appears to be the key word
not only because of its lexical meaning but also following its role in
balancing rhythm.

C. Prepositions

Prepositions seem to belong to those grammatical words that are rarely
made prominent. The material for analysis has six cases fixed out of
which only in two the listeners are suggested a kind of attention being
drawn to the following piece of information (21, 22). However, it may
be partially understood just as hesitation.
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21)  Loti gruti nostaties ir | pa | vidu. ||
It is very difficult not to take sides (lit. to come in between).

22) Tagad | par deputatiem valsts uznemumu un banku padomes. ||
Now about deputies in state business and bank councils.

The preposition ar (23) pronounced with a high fall in a rather imposing
manner introduces an enumeration that in the speaker’s view cannot
be missed.

23) Pirmam kartam tas saistitos } ar: || zemnieku jautajuma
izstradi; ||  (utt.)
In the first place it would be connected with: working out
of the farmers’ question... {elc.)

In (24) and (25) the prominent prepositions together with the pausation
signal of hesitation so that the speaker can choose the most appropriate
word.

24)  Vini doma tikai par | o te | muskulu masu, | kas jauzaudze. ||
They are thinking only about this mass of muscles
they have to grow.

25)  Krievija to, protams, | uztvers || ka | izaicinajumu. ||
Russia will certainly take it as challenge.

26} Mes esam virzijusi savu skatu uz | NATO. ||
We have been looking in the direction of NATO.

(26) passes as an illustration of making part of an utterance prominent
for no particular reason. What follows the preposition uz cannot be a
word that has just sprung to the speaker's mind.

D. Particles

Particles in contrast to other grammatical words in standard Latvian
are more closely linked with accent. There are particles that are
a) always accented, b} never accented, c) accented or unaccented
{(MLLVG, 1959:780).

15



Out of the rich set of this category only three were registered as
accented.

The particle vai when introducing a question is usually unstressed. In
(27) and (28) the speaker has made it prominent.

27) Vai| pec neatkaribas atgusanas | §is budzets | ir bijis citads |
neka izspiests citrons? ||
Has this budget after the reestablishment of independence
been anything else but a squeezed-out lemon?

The tempo being deliberately slowed down as can be seen from pauses
implies the significance of the whole question. Vai just fits in
conveniently in this emphatic design.

28) Vai|sobnd, | jusuprat, | situaciju spej ietekmet tas, | kas notiek
ar valdibas veidosanu? ||
Is it possible in your opinion that the present situation be
effected by what is happening with the formation of the
government?

Here the use of vai is quite similar to (27), except that apart from
focusing the listeners’ attention to the topic itself there is an implication
to the interviewer's personal view on the matter.
The limiting particle tikai belongs to particles with a variable stress
factor. In (29) its prominence is cbviously directed to emphasis.
29) Finansejums pagaidam skar tikai mainigo dalu. ||
Financing for the time being regards only its changeable
part.

The particle lai is usually unaccented. In (30) the effect of emphasisis
connected with certain criticism, even irony.

30) Tad lai 5i vienota valsts novertesSanas sistema noverte, | kurir
labak sagatavoti berni. ||
Then let this united state assessment system declare
where there are better prepared children.

No real difference was discovered in the two analysed discourse modes
in terms of the speaker's and/or reader’s strategies that would have
function words prominent. The most obvious reason for singling them
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out is the speaker's wish to emphasize the following piece of the
utterance. There are instances when the speaker seeks to contrast
some thought or fact with another in a different chunk of discourse.
Besides, prominent function words indicate hesitation, mostly to
formulate the thought.

There is also a possibility that prominence, as it appears in some cases,
is not directly connected with communicative purposes. Slowing down
the tempo and filling the pause with a stressed conjunction or
preposition may be due to a momentary loss of thought or just missing
the right line on the paper. There are instances where prominent
function words add to the rhythmical effect of the utterance. Among
the particular subgroups of the function words analysed it seems that
prominent conjuncticns are especially favoured. In a few cases the
natural flow of speech has been distorted because of the speaker’s
inconsiderate choice of prominence that hardly bears any explanation
at all.
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llga Jansone
Latviedu valodas institits

K.Firekera devums latviesu leksikografija

“Musu rakstniecibas tevi Mancelis, Gliks (1), Stenders nav tikai
rakstnieki, bet viri, kas nes daZadus atbildigus amata pienakumus,
ienemdami nozimigus, pat augstus amatus, pie kam vinu miZs un
muza darbs cieSi saistas ar tevuzemes likteniem. Lidz ar to par iem
viriem netrikst zinu. Citaditas ir ar Furekeru. Siiznémuma stavokla
dé| Flirekera muzs tinas miglas plivuri” ta 1928. gada par Kristoforu
Firekeru rakstija L.Berzins (Berzins, 1928:801) (2).

Tomer an par Kristoforu Firekeru 3is tas ir zinams. Dzimis ap
1615.gadu Neretas macitaja Kristiana Firekera gimeng. No 1632 gada
studéjis teologiju Terbatas universitata. Stradajis par majskolotaju
Pienavas muiza, velak Dzukste. Apprecgjis latvieti un dzivojis un
stradajis Dobelg, bet, ka minéts enciklopedija “LatvieSu rakstnieciba
biografijas” (Latviesu rakstnieciba bicgrafijas, 1992:104) (3), muza
beigas pavadijis Tukuma vai Sloka. L.Berzins gan raksta: “Ta nu ar
Dobeli saistas ari Firekera slavas mirdzums. Bet talak atkal cela
nezinam. Ir mums Adolfija atstatas zinas par to, ka Farekeram radusies
noslepumaini kavekli; ka vind pats iekritis slimibas gulta, lidz beidzot
miris” {Berzins, 1928:12) (4). Tas vargja but bijis ap 1684. vai
1685.gadu.

Lielakais, lidz 5im atzitais K.Firekera ieguldijums ir literatdra,
proti, ving iedibinajis fatviedu sillabotoniskas dzejas tradicijas, sacergjis
garigas dziesmas, tulkaojis reformacijas laika garigo dzeju (M.Luters,
P.Gerhards).

K.Firekera devums valodnieciba, seviski latviesu leksikografija,
lidz 3im nav pietiekami novertets. Viens no iemesliem varetu bt tas,
ka vins savus valodnieciskos darbus ta ari neieraudzija iespiesta veida
savas dzives laika, tie neparadijas atklatiba ari tuvako trissimt gadu
laika, jo, ka raksta l_\dolfijs: “Pa slimibas laiku neuzticamas rokas
izvazajusas vina rakstus” un "Tai laik@ naca starpa visadi kavekli, ko
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mes tagad nevaram pieminet, ta ka daudz gadiem vajadzeja aiziet,
tomer katkisms, Zalamana sakami vardi un Ziraka gudribas gramata
tulkojuma, ka an pilniga lugsanu gramata nevareja klut gatava, lidz
ving, Firekera kgs, beidzot valodu un roku trieka pazaudejis, bij
piespiests no §i darba gluzi atstaties" (Berzins, 1928:12) (5). Tomer,
lai ari nepublicéts, vina valodnieciskais devums nebija mazs, jo ka
norada U.Cimmermanis darba "Versuch einer Geschichte der lettischen
Literatur™ “Er war aber auch zugleich der erste, welcher darauf Bedacht
nahm, die lettische Sprache auf bestimmte, in sich selbst begrindete
Regeln zuruckzufilhren.  Er verfertigte die ersten gereimten lettischen
Kirchengesange, und hinterliell ein lettisches Wérterbuch in der
Handschrift  und, ebenso wie die lettische Sprachlehre, welche sich
nur auf die Deklinationen und Konjugationen beschrankte, nie gedruckt
worden ist” (Zimmermann, 1812:29) (6). K Firekera izstradata grama-
tika, vai pareizak sakot Sis deklinaciju un konjugaciju apskats, tiek
iepludinats H.Adolfija gramatika "Erster Versuch einer kurtz verfasseten
Anleitung zur lettischen Sprache” kas nzk klaja Jelgava, 1685.gada
(Grisle, 1958:245-256; Grabis, 1955:5-22) (7), ka arl iespgjams G.Dre-
sela gramatika "Gantz kurtze Anleitung Zur Lettischen Sprache”, kas
tiek izdota tai pasa gada Riga (Dravini, 1965:83-114; Fennelis,
1995:121-127) (8). DiemZel H.Adolfijs sava gramatika atmet K Firekera
izstradato racionalo grafétiku, kur garie patskani un Snaceni apzimeti
parsvitrojot burta kajinu.

Bet lasitaji, varbut pareizak petnieki, vardnicu ierauga péc vairak
nekd 300 gadu ilga manuskripta perioda, pateicoties LZA arzemju
locekla T.G .Fennela uznemibai un iegulditajiem lidzekliem. Tagad i
vardnica ir pieejama katram interesentam, pie kam jaatzime T.G.Fen-
nela godbijiga attieksme pret manuskriptu, jo publicgjot tiek noradits
katrs cita rokraksta izdarits labojums un katrs svitrojums.

Ir saglabajusies divi vardnicas manuskripti;
1 LETTISCHES UND TEUTSCHES WORTERBUCH ZUSAHMEN
GESCHRIEBEN UND MIT FLEIR GESAMLET VON CHRISTOPHER
FURECKER (Fennell, 1997:320) (9);
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2. CHRISTOPH FURECKERS CANDIDAT DES PREDIGTAMS IN
KURLAND LETTISCH-DEUTSCHEN WORTERBUCHS erster theil
A-P un CHRISTOPH FURECKERS CANDIDAT DES PREDIGTAMS
IN KURLAND LETTISCH-DEUTSCHEN WORTERBUCHS zweiter
Theil R-Z (Fennell, 1998:382) (10).

Sie abi ir vienas vardnicas divi manuskripti, ko parrakstijusi dazadi
cilveki. Domajams, ka pirma manuskripta sakuma un beigu dalas
parrakstitajs ir bijis G.Dreselis, bet pirma manuskripta vidus dajas un
otra manuskripta parrakstitajs I|kSkiles macitajs L. Kanenbergs.
Pirmaja manuskripta vardi vel nav pilnigi sakartoti pec alfabeta. Viena
burta robezas alfabetiskais kartojums atsakas no jauna tris un pat
Cetras reizes. Otrs manuskripts ir sakartots pec alfabéta, papildinats
ar jauniem vardiem, reizeém an grozita rakstiba. Verojamas ari
parrakstiSanas kludas (Zemzare, 1961:73-83) (11).

Biezi ir izskanejusas Saubas par to, vai K.Firekers ir vardnicas
autors. Par K Firekeru ka vardnicas autoru liek domat 5adi fakti:

1. Rujienas macitaja G.Bergmana uzraksts uz otra manuskripta;
“Christoph Fureckers Candidatdes Predigltarns in Kurland lettisch
- deutschen Worterbuchs™ (12).

2. Manuskriptos vietam neiziabota K.Firekera rakstiba - ar parsvitrotu
burta kajinu.

3. K.Firekera laba latviesu valodas prasme, ko apliecina H.Adolfija
piezimes: "Es loti sev par labu [latvieSu valodu macidamies] izlietoju
nelaika Kristoforu Flrekera kgu, svetu rakstu studiosu, kas nevien
pamatvalodas un teologija bij darijis kas nakas, bet visvairak, cakii
pakal petidams, bij ieguvis itin neparastu prasdanu latvieSu valoda”
(Bérzins, 1928:8) (13). “Itin ka citas valodas ar macitu pratinu caklu
pardomasanu pamazam ir vestas uz daudz |abaku pilntbu, neka
vinas priekS seniem laikiem visparigi ir biju3as lietojamas, ta ir
atgadijies arl ar latvieSu valodu, ka Jusu augstdzimtigas Spodribas
bijusais zemesberns un pavalstnieks, Christoptorus Fiireccerus,
svetu rakstu maceklis, ir bijis ipasi €akls, krietni iemanities latviesu
valodas pazi$ana, kas vinam ar ir paskiries vairak neka daudz
citiem, ta ka ving ne tikai smalki noverojis latviedu izloksni, labi
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noklausijies vinu frazeologiju, bet ari sakrajis daudz skaistas
piezimes” (Berzins, 1928:11) (14).

4. Vardnicas pamatleksika nak no loti seniem laikiemn, jo Bibeles un
Dziesmu gramatas vardu krajums te vél nav vai irjoti maz iestradats.

5. Vardnicas teksta vairakkart sastopami noradijumi uz Kurzemi un
Zemgali, kas liecina, ka autoram ir bijusi tuva Kurzemes hercogistes
teritorija.

6. 17.gs. autoru atsauces uz K.Firekera darbiem, piemeram, G.Drese-
lis 1685.gada izdevuma “Ganz kurtze Anleitung Zur Lettischen
Sprache” priek$varda raksta, ka plano izdot K Firekera darbus,
t.sk., vardnicu: "Geliebt's Gott, so dursste wohl ehestens mein so
genanter vollkommener Lettus worinnen alle das sehl. Hn. Fureckers
Sachen, die so wohl allbereit am Tage liegen, ats die noch bis dato
verborgen, nebst einem Lexico enthailten sehn, solgen " (15).

Tatad, neSaubidamies par K.Firekeru ka 8o manuskriptu autoru, varam
noveértet vina ieguldijumu latviedu leksikografija.

Kristofors Firekers bija pirmais, kas sagatavoja tulkcjoo vardni-
cu ar latviedu valodu pirmaja aktivaja dala. Japiebilst gan, ka ar
iespejamo K.Firekera naves gadu - 1685 - datéta ari Langija LatvieSu-
vacu vardnica, kas publiceta tikai 1936.gada (Blese, 1936} (16). Nav
zinams, vai K.Firekeram bija pieejamas Rietumeiropa izdotas vardni-
cas, kuru skaits lidz ar J.Gutenberga gramatu iespiesanas izgudrojumu
15.gs. strauji pieauga. 15.gs. beigas un 16.gs. sakuma bija radits visu
lielo Eiropas valodu pamatfonds ar latinu valodu aktivaja un pasivaja
dala {Zaunmdller, 1958) (17). Rietumeiropas 16.un 17.gs. leksikografi-
jas centra Parizé bija iespiestas pirmas skaidrojosas latinu un fran-
¢u valodas vardnicas, piemeram, R.Etiena (R Estienne) Thesaurus
linguae latinae 1531, Z Niko (J.Nicot) Thresor de /a langue fran¢oyse...
1606. Ir zinams, ka K.Firekers bija labi apguvis latinu un sengrieku
valodu, bet kuras no iznakusajam vardnicam bija sastopamas Terbata
un Riga? To var tikai minet. Musu kaimini lietuviesi var lepoties ar
agrak - 1620.gada - sastaditu trisvalodu vardnicu K.Sirvida “Dictiona-
rium trium linguarum” (Zinkevicius, 1988:246-266; Sirvydo, 1997:572)
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{18), bet pirma vardnica ar lietuvieSu valodu aktivaja dala bija F.V.Haka
"“Vocabvlarivm littvanico-Germanicvm et germanico-litthvanicvm”, kas
naca klaja Halle 1730. gada un kura bija ieklauti tikai Jaunaja Deriba
un psalmos lietotie vardi (Kabelka, 1982:126) (19).

AlgrieZoties pie K.Firekera vardnicas, jasecina, ka tam laikam ta
ir liels leksikografisks sasniegums. Tadé| ieskatam vardnicas vertejums
pec galvenajiem leksikografiskajiem kritérijiem, proti, pec vardu atlases,
skirklu kartojuma, skaidrojumu izveides, leksikografiskajam noradém,
sinonimijas, polisemnijas un homonimijas Skiruma.

Vardu atlase

Skiet, ka K.Firekers sava vardnicas manuskripta ieklavis visus
zinamos latviedu valodas vardus. Manuskripta leksému skaits butu
rekinams gan pec Skirklu skaita, gan pec kopgja leksemu skaita, resp.,
Skirkla vardu un ligzda iek|auto vardu kopskaita.

Otra manuskripta leksemu skaits - 3000-3500 (6000-7500).

Par to, cik plasa leksika ieklauta vardnica, labak var spriest pec
kadas tematiskas grupas atspogulojuma vardnica. leskatam no pirma
manuskripta ekscerpeta apgerbu leksika.

Vardnica nav iespejams Skirt virie$u un sieviedu apgerbu (to nepie-
lauj tulkojo$o vardnicu specifika), taéu ir izdalamas vairakas apgerba
nosaukumu tematiskas grupas:

1. Visparinatie apgérba nosaukumi: Apgehrbs — Kleidung Fir.| 81,
Drahna, drahnas — Kleid, Tuch, Pahr=mihjamas drahnas, Gohdu,
Swehtku drahnas — feyer Kleider. Laiku drahnas Firl 63, Drehbe,
drehbes — Kleid Fir.| 63, Appaksch=drahnas — dafl unterkleid Fir.l 11,

2 Virsdrebes: Tuhba - fillz, filtzmantel Fir.| 290, Pahr mats, pahrmatti,
pahrmuzzi, Ap=mutschi— ein Gber wurff, Gber Rock tuber decke. Auch
woh! ein Mantel Palt - oder Regen=Rcok Fir.l 188.

3. Pamatapgérbs: Uhsas — hosen Fir.| 292, Bikse, Bikses — hooRen,
blichsen Fir.| 50, lindraks — ein leinen, oder lein=wand Rock, Audekiu
Swahrks Fir.l 129,
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4. Galvas un plecu segas: Auts — ein tuch, Galwas=auts — Ein haupt
tuch Firl 25, Sakumnts auts Ein Uber ein ander gewickeltes Tuch, ein
full Tuch Fir.l 255, Bannitis — Ein kleines Mitzchen Fir.| 38, willane —
eine wepe Firl 308, Wihpole — eine kieine wepe, iiber deke Cur.,
pamawe Sem. Fir.| 299, Zeppure — ein hut, Seemas zeppure - eine
miitze, Plikka zeppure — ein hut, Mallam atseeta in atlohzita zeppure —
ein auffgeschiagener, auffgekriimpfter hut, ein hut mit der Krumpfe
Firl 317, Wainaks — ein Krantz oder bandel. Wie die baur méagde
tragen Fir.| 294.

5. Apavi: Sabaks — ein Stieffel Fir 211.

6. Cimdi un zekes: Cimds — ein handschuch, Duhraimi Cimdi —
ddumilinge, Plaukstoni—faustiinge Fir.| 314, Seetauas — die fu=Tiicher
umb die Waaden, Kahjahs Kahjas auti — sind die fu3=blats=Tucher.
Apkilias Curl. Fir| 242, Apauas, Kahjas=auti - fuhstiicher. Seetauas
- die beinling, wahden tiicher Fir.l 25.

7 Aksesuari: Johsta— Ein giirtel Fir.| 94, Sakta — Eine breeze Fir1 255.

8. Apgérba detalas: Apkakle — Ein halb hembde, Kragen Fir.l 11,
Peedroksne — ein Ermel. Peedruksne. Feedrukne. Fir.l 180, Kabata,
Klintze — fubsack, Schnibsack Fir.| 95, Schnore — Schniire, da man
die Kleider mit besetzetFir.| 238, Pasaini— bénder, Schniirchen. Linten
hosen bander Firl 182, Preewite, apsehja — ein hosen=band Fir.|
176, Krokas — die Kraken, falten Fir.| 106, Pakelle — das hosen band
Fir.| 182, Stehrbele — das unterste vom rock oder hosen. Der Stoof3,
Saum Fir.| 264, Knohpe - Knopff, Haak am Rock Fir.| 111

Skirk|u kartojums

Skirklu kartojuma izmantots alfabétiskais princips ar iekéjo
ligzdas principu, tadu tas ir visai nosacits. Pieméram, Firekera vardnicas
pirmaja manuskripta ir izdalits Skirklis melns.

Mels, Meln. schwarz. Eemelns schwarziich. Melle=
nes. Schwarzte heidei=beeren. Alij. Zuhzenes
Misenes idem. Meln=Flauki. das schwarzte
Korn, brand=Kom, so im Roggen wéchst. Firl 160,
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Seit viena kirkla ligzda kartots: 1) pamatvards un tas pasas vard-
Skiras priedeklvards (melns-iemelns), 2} citas vardskiras atvasingjumi
ar piedekliem un salikteni (melns-mellenes, melnplauki), 3) ligzdas
kada varda sinonimi (mellenes-cdcenes, misenes).

Oftraja manuskripta jau izdaliti divi 3kirklt melns un mellenes.
Mels, Meln. schwarz.
Eemelns schwarz=licht. Fir.ll 185
Mellenes. Schwarzt=heidel=beeren. Alij. Zuhzenes
Misenes idem. Meln=Plauki, das schwarzte Kom
brand=Korn, so im Korn ist u. wiachset. Fir.ll 185.

Abos manuskriptos ir plagi Skirkli ar ligzda ieklautiem priedek]-
verbiem, pieméram, addikle.
Addikle Addamais. Das Kniitt=Werck.

Aisaddiht. zukniitten, das Versdumete
wieder=holen, ersetzen

Eeaddiht einkniitten, den Anfang ein
Kniitten.

Isaddiht. aulknutten.

Noaddiht. abkniitten endigen

Pa=addiht. ein Wenig kniitten.

Pahr=addiht, dber=kniitten. (kniiften)

Pee-addiht, an - mit - kniften, genug

Kaut gan addijis, winpas ne weens warr
peeaddiht. Man kniitte (so viel man wolle)
gleich genug, so kann man ihnen doch
nicht genug knitten.

Sa=addiht, zusamen kniitten
Reds, ko es Sekku esmu sa=addijis
Siehe was fur ein Hauffen Striimpffe
habe ich gekniittet.

Usaddiht. Auff=kniitten. Us=addi wehl
weenu Kahrtinnu. Kniitte noch ein
Striimpfflein auff. Firll 9.
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Seit skirkla ligzda ar piedekli atvasinatam substantivam pakartoti
visi ar priedekli atvasinatie verbi, tadu nav fiksets primarais verbs adh.
Nakosaja 3kirkli ievietots verbs additees ar refleksivo nozimi skaidro-
juma, bet primaro nozimi ilustrativaja materiala.

Skaidrojuma izvele

Vardnicas manuskriptos izmantoti divi galvenie skaidrojuma prin-
cipi tulkojoSais un enciklopédiskais {un/vai lingvistiskais). Biezak
izmantots tulkojosais princips ar 5adam modifikacijam:

latviedu valodas viennozimes vardam atbilst viennozimes vacu
tulkojums, piemeram,

Kamene, ein humei Fir.ll 127,

Sahbaks ein Stieffel Fir.1l 251,

latviesu valodas polisémiskam vardam atbilst polisemisks vacu
vards, piemeram,

Balts, a, weifl Firl 43,

Doht geben Fir 1l 73;

polisemiskajam latvieSu vardam atbilst divi vai vairaki monose-
miski vai polisEmiski vacu vardi, piemeram,

Mehle. die Zunge. Sprache Fir.ll 185,

Laiwa. ein boot. Schiff. Firll 161,

Kult. pritgein, schiagen, kfopfien, dreschen Kohbern. Firll 154.
Paraleli tulkojosajam tiek lietots ari enciklopédiskais un/vai filologiskais
skaidrojuma princips (nemot véra, ka mineta vardnica ir tulkojosa, §is
skaidrojums tiek dots vacu valoda) etnografisko realiju, augu, atsevigku
abstraktu jedzienu u.c.diferencésanai, piemeram,

Wainaks. ein Krantz oder Bandel, wie die baur=Magde tragen.
Firli 345,

pipenes ein Kraut mit gelben bluhmen, bliihet fri im VorJahr,
die bauren [sagen,] von des biiiit soll lehpas. Hufflattig wachsen,
welches falsch, Er blihet vorJahr ohne blétter, nach der biit, u. stengel
kommen erst die biatter, da her Stengel u. bldtter Nimmer zu sammen
zu finden Fir1 190,
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Nuihjineeks ein Schrmarufzer, ein ungebetener der mit einem
Priigef des Abends=komt Fir.ll 202,

Lahma eine Niedrigung, da gut Korn u. Grald wachset Fir. [l 161,

Jummis, Jummitis, Zwei an ein ander gewachsene Ahren. Firll
124.

Atseviskos gadijumos blakus vaciskajam skaidrojurmam dots ari
latiniskais skaidrojums, piemeéram,

Durstiht. haesitare, confundere. Stecken bieiben, zweiffeln, sich
irren. Fir.ll 88,

Dsihwiba, das feben. Vita. Fir.ll 85,

Luhschana das brechen. Aclus ipse. Firll 177

Leksikografiskas norades

Vardnicas manuskriptus papildina daudz un dazadas leksiko-
grafiskas norades. Ir meginats ar norazu sistemu dot maksimalu papild-
informaciju par $kirk|a varda un/vati ligzdas varda izplatibu, cilmi, piede-
ribu noteiktai vardskirai u.tml. Visas izmantotas norades nosaciti var
iedaht vairakas grupas.

1 Norades uz leksémas izplatibas arealu. Tas gan aprobezojas
tikai ar noradem Kurzeme un Zerngalé, vietam otraja manuskripta ar
Lietuva (un ar “citu roku” rakstitas ari Cesis, Riga u.c.). Sis lingvo-
geografiskds norades ir atspogulotas ar saisinajumiem Curl. Cur.
Semgal., Semg., Sem. Litthu., Lithu. pieméram,

kakts ein winkel. Danga Curl. Firll 126
Kenseke, der Schib, fupsack Semgq. Klintze. Curd. Firll 133
Mets eine Jahr=Zeit. Litthu. & Cur. Fir.ll 189
Pawalgs Zugemiise zum brod a_Lithu. Fir.ll 209
Pluhkstis. Sem. F alij. Pluhkschni. pl. Fir.ll 222
Reddeles. Curl. pl. eine Treppe. leiter.

Semgal. Pferde. réfen, rauffen. Fir.ll 241
Bangas. tahs. Cur. Wellen. v.p. Fir.ll 50

Vietam ir [fdz galam neizstradatas (pat ar vienu burtu apzimetas)
vietas norades, pieméram, im Wenden, imWend., w.  Belsens. n.
hieb im Wend. v. belst. p. 63 Fir.ll 54.
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2. Etimologiskas norades. Divvalodu vardnicu merkis nav sniegt
zinas par vardu cilmi, tacu senas latviesu-vacu vardnicas it ka “iziet
arpus” nateiktiem merkiem un uzdevumiem, tadél tajas ir rodamas ari
etimologiskas zinas, kas gan K Firekera vardnica aprobezojas tikai ar
noradi uz germanismiem. Par germanismiem pamatoti atziti daudzi
pazistami, agrak lietoti vardi, kuru vieta miisdienas stajusies mantoti
vai no citam valodam aizguti vardi, pieméeram,

Bahdmohdere. eine Baadmutter Germ. Fir.ll 40

Ehlende. Germ. Nabbagu Nams ein Arm hauf3. Fir.ll 81

Lattes. pl. Latten. Germ. Fir.ll 162

Rikts. Germ. Ein Gericht an eflen etc. Fir.ll 245

Werwe Werwes pl. Germ. die farbe Fir.ll 358

3. Gramatiskas norades. Viens no tulkojoSo vardnicu svarigaka-
jiem uzdevumiem ir sniegt zinas par akiivas un pasivas valodas grama-
tisko sistemu, jo ka norada J.Valdrnanis "ipasi tulkojosajas vardnicas
varda sintaktisko ipasibu ignorésana, varda lietojuma nepilniga atkla-
Sana, manuprat, ir butisks trukums, jo tiesi uz Sim ipasibam pamatojas
teikumu un citu sazinasanas vienibu izveide. Ta ka tulkojosa vardnica
ir domata ne tikai teksta dekodeSanai, bet, ka zinams, ir paredzeta ari
ka instruments teksta veidoSanai "labas puses” valoda, tad tulkojo3a
vardnica ar minetajiem trukumiem nespej pilniba veikt vienu no savam
divam funkcijam” (Valdmanis, 1997 47-48) (20). K .Firekers lieliskiie-
saka gramatisko kategoriju atspogulojumu, tacu diemzel konsekventi
to neieveroja. Vardnicas abos manuskriptos verojami Sadu morfolo-
gisko kategoriju atspogulojuma iedigh:

» skailla, pieméram,
Lattes. pl. Laften. Germ. Firll 162
Klihjas, Kleyen. furfur - pl. Firll 140

s locijuma, piemeéram,
Kehwe, Kehwite eine Stutte. Gen.pl. Kehwju
Kehw=puppi Morchein. Fir.ll 134
Kahrt Praep. Cum Acc. urnb, Kahrt wakaru, ump
den abend. Firll 129
Eeksch. praep. cum Genit. Acc. & Abl. Gr. 238.in. Fir.11 91
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» vardskiras, piemeram,
Is. Praep. aufi, ent, is Semmes. vid. Gr. p. 240. Fir.1l 123
gremst murren. gremscha. subst. Fir.ll 111
Glehws, Glehwis. Loty ein Lohjer, Glehw. adverb. Firll 105
Da. particula. da=eet. dalikt. Fir.ll 68

+ laika, piemeram,

Guldsitees, sich brechen, tbergeben, speyen. Praes.
Es guldsohs, ka winsch guldsijahs, wie
wiirgete er sich. Fir.ll 114

Eeraudsiht, ersehen, es eeraugu. Eeraudsi=
gu. imperf. Firll 92

Dehkla=Laima. die Wiegen, Geburts Géttin. Ka
tam Zilwehkam | tai Seewai Dehkla=laime
nolehmusi, un nolikkusi, ta winsch| winna: |
mirris | mirrusi  fut. mirs. Fir.ll 74

o dzimtes, pieméram,
Dabba. f. die Natur. Art. beschaffenheit.
nikna dabba. bése art. Fir.ll 68
Bars. n. Menge. Curl. im Wend. bars. gen. barra. Fir.!l 50
Bebris m. ein bieber - bebra kahrkli Hinschkraut. Fir.11 51

¢ deklinacijas, piemeram,
Wehsts. 6. Decl. {. die bottschafft Fir.ll 359
Rinde. eine Reihe, Reige. vid. Exod. 28, 171, 4.ded. Firll 245

+ formas - deminutiva, piemeram,
Ahbols der Apffel. Ahbolinsch. dimin. Fir.Il 6
Ammatneezinsch. Dim. Fir.ll 16.

4. Latiniskas norades. Varda nozimes, gramatisko kategoriju un
citu lingvistisko un ekstralingvistisko paradibu atspogulosanai nereti
tiek izrmantotas latinu valoda rakstitas norades, kuras iedalamas vai-
rakas grupas:

s vardu nozimes vaciskajam skaidrojumam paraléls latiniskais
skaidrojums, piemeram,
Kirsahta eine Eydex. Lacerta. Fir.il 171
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Leeka Seewa. ein Kehbs=Weib. Concubina. Fir.ll 165
Padohms, ein Schalz. it. ein Raht Consilium. Fir.ll 204

s valodniecisko terminu lietojums latinu valoda, piemeram,
No Praep.reg.Abl. von, auf, ab, Gr.p. 241 no
bikkera aufl dem Keich. noluhgt. abbitten. Fir.ll 201
Ohlekts {. die Elle. Gen.pl. Ohlekschu. der Elfen. Fir.ll 203

» ekstralingvistisko saisinajumu lietcjums latinu valoda, piemeéram,
Alksnis. m. ein Elfenbaum.
Alksnitis idem. Fir.ll 13
Leekt. beugen, apleekt. abbeugen. unde
leezinis ein Killmet. von dinnen hoitz
zusamen gebeugt, pee Seemes noleek=
tees sich zur Erden nieder=beugen, neigen
biicken. Fir.ll 164
Maksaht, zahlen, etc. Fir.ll 179

5. Ka savdabigas norades jamin ari sasaiste ar 17.gs. tekstiem,
gramatikam u.c. lingvistiskajiem petjumiem. Leksikografisko izdevumu
uzdevums ir atspogulot valodas gramatiskas sistémas likumsakaribas
vardnicas ietvaros, nevis veikt sasaisti ar esoSajam gramatikam un
citiem izdevumiem ar tieS8am noradem. Ta ka Sis piezimes parasti ir
rakstitas ar citu roku manuskriptu malas, var domat, ka tas arf nebija
iecerétas ka vardnicas sastavdala, drizak gan ka gramatikas autoru
vai valodas apguveju individualas piezimes, jo avotu saraksts dots ar
saisinajumiem, kuri nav atsifreti, tadel ne vienmer ir precizi nosakams
konkr&tais teksts, gramatika u.tml. BieZi avotu saisinajumiem ir pievie-
notas ari citas norades, atsevidkos gadijumos, Skiet, ir fiksetas tikai
lappuses vai paragrafi, piemeram,

Dagglaina Wista. ist nicht recht, sondern raiba. vid, Manc. Vad. Mec

praefat: avj.(?)fac. 6.lin. 10 dagglains wird von denen
bunten streifigten ferkeln gebraucht. Fir|l 78

Kungs. der Herr, 1 decl. in_Bibl. Lettic. Deut. 18. v. 3. Fir.ll 153

Labba labbad Praepos. post. cum Genit. wegen etc. Gr. 240. fine

Fir.1l 158.
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Homonimija un polisemija

Teoretiski un praktiski valodnieki polisemijas un homonimijas
problemu sak apzinat leksikografijas attistibas tre$aja posma, kas
Eiropa sakas 18.gs. un kam rakstuniga dazadu vardnicu, t.sk. skai-
drojo3o izveide. K. Firekers polisemijas un homonimijas Skirumu me-
ginajis risinat intuitivi. Vina vardnicas manuskriptos homonimi netiek
Skirti vai ari tie tiek Skirti nenoradot uz to, piemeram, pirmaja manu-
skripta homonimi /auks ievietoti pat daZzadas lappuses

lauks eine blef3e am Pferde. Sirgs ar lauku peera? eine blesse Fir.l

125 lauks feld. lauka oder mescha Semme Streuland, busch land,

das nicht ans feld reichet Fir.1 139.

Otraja manuskripta homonimi dze/t novietoti blakus daZzados Skirklos

Dselt. Neut. schreyen, brennen, wie ein Nellel.

Nahtra pawassari atsehlusi tudahl
dsell. die Nessel brennet so bald sie
sich herfir gethan im friiling.
Manni ne=dsel|, kaut man gan
dseldejs. mich brennets nicht, ob du
mich gleich genug schreyest. Firll 81
Dselt. grinen. vid. Selt Firll 81.
Uz vardu polisémiju norada:

1) tulkojums ar polis€ misku vardu, pieméram,
Eet. gehen. Firll 94
Raisiht. /dsen. Fir.ll 236

2) tulkojums ar divam vai vairakam nesinonimiskam leksemam,
piemeram,

Panta eine Reige. Glied. Ordnung. Fir.ll 207

Rohta. Schmuck, Zierde. Lieberey, Zeichen. Firll 247

Meesa, Meesas. pl. der Leib, das fleisch. Meesinas. idem. Fir.|| 186

llustrativais materials

K Firekera vardnicas manuskriptos leksemu nozimes palidz atklat
ilustrativais materials. Ta izvele, Skiet, ka izmantots princips - ieklaut
visu, kas vardnicas autoram ir zinams vai pierakstits.
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Manuskriptos tadejadi ieklauti daudzi tauta dzirdeti teicieni, piemeram,
Saglam Sagla alga, Ein dib be komt

diebisch lohn. Fir.l 254 (sub voce Sagt)

teem Muischneekeem

dascham labbam leels gohds,

masa Slawa. Mancher Edelman hatt

grof3e Ehre, aber schiechtes lob - Ruhm. Firl 221 (sub voce Slawa)
ko te knohsees? wai tew uttis, was schubbestu dich?

Ach, du hast lduse. Fir.l 100 (sub voce Knohsitees)

Mums buhs ar drebbeschanu, in bai=

libu dsihtees peht tahs muhschigas

dsiwoschanas. wir mallen mit Zittern

und furcht nach dem ewigen leben trachten

nngen. Fir.ll 85 (sub voce Dsihtees)

Winsch bij Skahdes pa=darnjis, bett jau

isbalwojees. Er hatte Schaden gethan, aber

erhatt sich schon durch gefreflen. Fir.ll 49 (sub voce Balwotees)

Sis K.Firekera ieguldijums |atviesu leksikografija ir atstajis dzilas
pédas, jo, ka norada L.Berzins, "neviens no veco laiku darbiniekiem
nav latviesu tautas garu tik pilnigi seviuzpemis ka vind, "pareizi dziedat
varédams” un dzivi puSkodams priekos un bedas. Un ja Furekera vards
nekur nav kaldinats ne vara, ne akmeni, latvieSu tauta vina C.F. ir
rakstiti neizdzesama karta” (Berzinsg, 1928:74) (21).
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Summary
C.Furecker and Latvian Lexicography

C.Firecker was one of the most outstanding linguists of the 17
century. The manuscript of a Latvian-German dictionary, to be more
precise — two manuscripts of it, was his greatest contribution to the
Latvian lexicography.

The article dwells on Flrecker as the author of the manuscripts
and proves the compliance of his lexicographical interprelation with
the European standard of lexicography of that time. The manuscripts
of Firecker's Latvian-German dictionary have been discussed in
accordance with the main lexicographicat criteria: selection of words,
arrangement of entries, choice of explanations, lexicographical
references, homonymic and polysemic division, inclusion of illustrative
material.
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Selection of words. All words known and used in Latvian
everyday colloguial speech have been included without any particular
selection in the dictionary (vocabulary used in ecclesiastical texts has
been represented very poorly).

Arrangement of entries. The alphabetical arrangement of entries
with the principle of inner clusters has been used. The author has not
always kept to the principles of the arrangement.

The choise of explanations — two main ways of explanation
have been chosen:

1. direct translation; 2. encyclopedic and/or linguistic explanation
in German.

Lexicographical references — the vocabulary presents various
lexicographical references, the most important being:

1) references to the prevalence area of lexeme,

2) etymological references,

3) grammatical references,

4) the different references in Latin,

5) links to grammatical systems of the 17" century.

Homonymy and polysemy — in some cases homonyms have
been assigned separate entries. Different explanations, or translations
point at polysemy.

lilustrative material excellently supplements entries of the
vocabulary. Seemingly nc principles have been observed here,
meaning that everything known to the author has been included into
the vocabulary.

The evaluation of Furecker's contribution according to these
lexicographical criteria allows us to make a conclusion that Firecker,
and J.Langy, are the founders of Latvian active lexicography infroducing
a number of lexicographical parameters.
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Situational Context Analysis as a Relevant Component
of Translation Process and Translation Assessment
Didactic Aspects

The competence of translation quality assessment is named as
one of the essential competences required of a translator (see Nord,
1992:43) by the majority of modern translation theorists including those
engaged in translators training. Several models of translation
assessment have been worked out and all of them, with no exception,
include the source text analysis as an essential element. Some authors
suggest the following procedure of the source language (SL) text
analysis: a statement of the author’s purpose; characterisation of the
readership; an indication of its category and type; an assessment of
the quality of the language to determine the translator's degree of
licence; a brief statement of the topic or themes (Newmark, 1995:186 ).

However, the procedure described above might prove to be
insufficient especially in case of expressive (i.e. authoritative) text
translation where the form of the SL text is no less important than its
content. Here | would suggest that a rather detailed analysis of the
text should be made, with utmost attention being paid not only to the
linguistic but also to the situational context, by which | mean the
termporal, spacial and other circumstances under which a source text
was produced as well as all facts which the receptor is expected to
know so that he could adequately interpret the message ( Komissarov,
1990:21).

As a rule, translator students of the University of Latvia
experience no problems with the linguistic context analysis as this
particular procedure is familiar to the students and is regularly practiced
by them at the text interpretation and analysis English classes. On the
contrary the situational context is commonly totally ignored which
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results in many slips or even referential errors being overlooked in
translations assessed. It should be mentioned though that even
professional translators frequently fail to consider the situational context
{Chernov, 1988:58; Florin, 1983), as they are convinced of the
irrelevance of situational implications. As often as not their convictions
are justified by the fact that the comprehension of a text and
consequently the adequacy of a text translation does not often depend
on situational context implications.

Nevertheless, translator students should be aware of the important
role the situational context analysis might play in translation process
and assessment.

To substantiate this statement | would like to present some typical
samples of translator’s mistakes both referential and pragmatic caused
by ignoring the situational context which have been also unnoticed by
the students producing an assessment. These samples are taken from
students' translations of essays from George Mikes' “How to be an
Alien”

| would like to start with a very primitive example, “It is very
important that you should not pronounce anybody's name in a way
that the other party may be able to catch it. Generally speaking, your
pronunciation is a sound guarantee for that." The linguistic (i.e.
semantic) content of the example given seems and indeed is very
simple, so translators as well as their editors did not hesitate that the
fallowing translation version “Bofiem, Balwe NponaHOWEHWE ABNAETCA
HagexHoW rapaHTued Tomy.” was perfectly acceptable and only after
the instructor's questions concerning the situational context, namely
about the addressee, students became concious of the loss of
connotation which bears the key importance in the text and had no
prablem with improving the translation by adding more emphasis to
"your pronunciation” meaning that of a foreigner, and the new version
ran as "BobLiem, ye caMo BaLle NPOUIHOLLEHWE ABMAETCH HAAEK-
HOW TOMY rapaHTuen.”
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The next example “Many continentals think life is a game; the
English think cricket is a game.” was unanimously rendered as "MHorue
eBponedLbl CHATAT XU3Hb MIPOA, SHIMWHAHE CHUTAIOT KPUKET UIpoA”
which obviously fails to convey the hidden irony of the author as the
situational (here, cultural) implication that cricket is nct a usual game
but a very boring one has been overlooked. After the necessary analysis
the translation altered as ...aHrnuuaxe c4WTarOT Wrpoid 3aHYOHbHA
KpukeT”

In the abstract “ | had a drink with an English friend of mine in a
pub. We were sitting on the high chairs in front of the counter when a
flying bamb exploded about 2 hundred yards away™ the collocation
“flying bomb” was taken for a free word combination and translated
accordingly as “netAwas bomba” The students involved in assessing
translation were able to identify the mistake no sooner than the
situational context, the fact that the event described tock place in
Londen during the World War |l when bombs were dropped by German
planes, had been explicated.

Another example " When some years ago, knowing ten words of
English and using them all wrong, | applied for a translator’s job...
was rendered into Russian as "Korpa Heckonbko NeT Haslan, aHas
DEeCATOK CNOB NO-AHIMACKA 43 U T UCNONLAYH HEBNONaA, A noaan
lasaneHue Ha paboTy...” due o the fact that the linguistic context,
“apply for a job”, induced the translator to choose the equivalent offered
by the dictionary: * nogaeaTtt 3asenenue (06sIKH. © npueme Ha paboTy,
B yqyebHoe aasefieHne n1.n.)" However, from the situational context it
is obvious that the author did not write any applications but asked for
a job personally, and logically the translation should run like * A neiITancs
yCTpomTheR {Ha paboTy) nepesoaYMKOmM”

Lexical mistakes of the same type were made and failed to be
detected by student editors in the following cases: “When | am alone
in a forest at night-time and jump from one tree to another, | often think
that life is so strange.” and “You must not refuse any additional cup of
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tea under the following cicumstances: if it is hot; if it is cold; if you are
tired..." In the first sentence the word “jump” conveys both direct and
figurative meaning, while in the Russian version supplied by students:”
Korna s o4wH B Necy HOYLIO NPLIFaD OT 0AHOrO Aepesa K ApyroMy
the verb “npeirate” preserves only the direct meaning with no
implication to disorderly movement caused by fear and produces rather
humorous than ironic effect which contradicts the author’s intention. It
took an analysis of the situational context, the students were asked to
imagine a real-life situation described inthe text, to enable the students
to recognise and correct the mistake. Finally, an appropriate equivalent
“meTaTeca” was found, which would have been impossible if students
had operated at the linguistic context level alone. As to the second
sentence, here most translator students had problems with the
interpretation of the proncun “it”; within the tinguistic context it may be
interpreted as the personal pronoun substituting the noun “cup” as
well as the impersonal proun used in the patiern it+be+ an adjective
to describe weather. However, the situational context makes it clear
that the second interpretation is more plausible, since normally people
do not refuse to drink hot tea, but they do so if the weather is hot.

The last two examples illustrate the mistakes caused by students’
ignoring the cultural context.

Thus, in the sentence “This translated into any continental
language would mean:; 'Jean, kick this gentleman down the steps.
“Jean”, presumably, is a French not an English name, as British peole
referring to the Continent mean France mainly and the name is much
more widespread among French common people than among English
ones. Consequently, the name should be transcribed into Russian as
“Wan" not as “[kmH”, the variant chosen by the students.

Accordingly, in the abstract “These remarks are very un-English
and are the results of foreign influence. { Dating back, however, to the
era of the Danish invasion.)” “the Danish invasion” translated as
“naTtckve Habern” testifies either to the lack of translator's background
knowledge or to the disregard of the situational context as “parckue
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Habern” bears no implicit information as concerns the times these
events belong to. Nevertheless, after additional questions aimed to
analyse the situational context were put to the students, it caused no
problems to define the historical period and state that “Danish” here is
an equvalent of *Viking”, so, the collocation was adequately translated
as "Haberu BUKMHros”
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Summary

Translation quality assessment competence is an essential
competence required of a translator. Text analysis plays an important
role in translation process as well as in translation assessment. Special
attention should be paid to the situational context analysis in the course
of translators' training.
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Linguistic Theories Underlying Multi-purpose
Language Learning

Introduction

The current demand for the knowledge of foreign languages brings to
language classrooms learners with different interests and different
purposes of language learning. This is true not only to language courses
and academic language learning at secondary schools, even university
students studying the target language in academic and professional
programmes intend to use the target language for different purposes.
Thus, students qualifying for BA degree in English Philology might
have varied purposes of language studies: some students might be
interested in the grammatical structure of the language, others might
take interest in the prosody of the target language, still others might
choose the whole language approach to linguistic studies.

The fist of different interests in language studies could be continued
endlessly regarding also the professional purposes of the target
language application, such as

= [anguage teaching to young learners;

» language teaching to adolescents;

« language teaching at differentlevels, to adult leamners specialised
in different fields of science, law, medicine, art , economy etc.

» language teaching to learners with specific needs, e.g. visually
impaired; application of language for translation of technical
texts,;

» application of language for translation of fiction (verse and prose),

» application of language for interpreting, etc.
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However, all these students with various language application purposes
are studying in the same academic programme. Hence the problem of
designing academic course programmes applicable for multi-purpose
language studies.

Successful multiple-purpose language studies are impossible unless
the relevant linguistic, methodological and educational principles are
observed.

The aim of the present article is to analyse linguistic basis for multiple-
purpose language teaching.

The Nature of Human Language

As the subject of our research is the process of tanguage learning, itis
necessary to discuss different views on language and to form our
opinion concerning language, its functions and language leaming.
Whatever else people may do when they come together - they talk.
They live in a world of words.

“To understand man's humanity one must understand the language
that makes him human. According to the philcsophy expressed in the
myths and religions of many peoples, it is the language which is the
source of human life and power. To some people of Africa, a new-
born child is a kuntu, a “thing”, not yet a muntu, a “person” Only by the
act of learning does child become a human being” (Fromkin/Rodman,
1974:1).

Thus, according to this tradition, we all become “human" because we
all know at least one language. The possession of language, more
than any attribute, distinguishes man from other animals.

“Man stands apart from other animals. It seems that some alterations
in the patterning of his genes in man's early development caused him
to be born with a predisposition to language and that this was decisive
to his future development” (Hutcheroft, 1981:1).

The kind of consensus on language which is normally available to
teachers is represented in Lyons' Language and Linguistics (1981).
Only Chomsky's definition, contrary to other definitions presented by
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Lyons, does not view language primarily as a conventional symbol
system concerned with communication or co-operation between
people.

Lyons himself sees language as one among a number of other semiotic
systems {Lyons, 1981 3-11). This empbhasis follows the lead of
Saussure (1916: 33) in a concern to see language in the context of
other communication frameworks.

Chomsky gives a rather formal definition in 1957 “From now on | will
consider a language to be a set (finite or infinite) of sentences, each
finite in length and constructed out of a finite set of elements” (Chomsky,
1957 13).

In 1965 Noam Chomsky made a distinction very similar to the one that
Ferdinand de Saussure had made between "language” and “parole”
in 1916. The distinction made by Chomsky was between “competence”
- a speaker's intuitive knowledge of the rules of his native language
and “performance” - what he actually produces by applying these rules.

“We thus make a fundamental distinction between competence (the
speaker-hearer’'s knowledge of his language) and performance (the
actual use of language in concrete situations)” (Chomsky, 1965: 4).

Chomsky was talking about grarmmatical rules. Chomsky considered
that a native speaker knows intuitively which sentences are
grammatical and which are not, and it is his linguistic competence
which tells him this.

“The problem is that, while “competence” has been specified with some
precision, “performance” seems to include not merely the lapses in
performance which occur when knowledge is interfered with by fatigue
or inattention, but also stylistic variations and acceptability” (Chomsky,
1965: 10 - 15, 27).

According to Brumfit (1994) performance thus seems to embrace both
the failure to achieve competence which is found in the traditional
psychological distinction between what is known and what is actually
done and also certain other kinds of knowledge which allow us to
produce utterances which are appropriate as well as grammatical.
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Many linguists (among them Hymes and Halliday) came to feel that
Chomsky did not go far enough: his “ideal speaker-listener in a
completely homogeneous speech community” (1965: 3) took no
account of any socic-cultural features, of the fact that we talk to different
people, in different situations, about different things and different
problems.

The study of language in relation to the situations in which it is used

is a theoretical pursuit, no less interesting and central to linguistics
than psycholinguistic investigations relating the structure of language
to the structure of human brain” (Halliday, 1970:145).

Besides the above described views a third position exists which accepts
a competence/performance distinction but extends the notion of
competence to embrace all rule-systems which describe our knowledge
of language. This view has lead to the concept of communicative
competence, implied by Campbell, Wales and Marshall (1966) and
Cooper, R. L. (1968) and discussed by a range of scholars including
Jakobovits (1970}, Habermas (1970), Hymes (1971}, and Savignon
(1972).

Thus, in 1970 Campbell and Wales proposed that the Chomskyan
notion of competence should be extended beyond purely grammatical
competence to include a more general communicative ability. Language
does not occur in isolation, as Chomsky seems to suggest; it occurs
in a social context and reflects social rather than linguistic purposes.

The literature on communicative competence has been surveyed by
various authars with varying emphases (Le Page, 1975; Munby, 1978;
Canale and Swain, 1980; Brumfit, 1994). There is a general agreement
among applied linguists that it is necessary to specify as clearly as
possible not only the formal features of linguistic systems but the ways
in which these features may legitimately be operated.

Throughout the 1960s Dell Hymes (1964,1967, 1968, 1971) explored
ways in which utierances may be defined as appropriate to specific
social “speech events” {1967). According to Hymes, “a child acquires
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a knowledge of sentences not only as grammatical, but also as
appropriate to the context in which they are made. He has
cornmunicalive as well as /inguistic competence. He knows when and
when not to speak, what to talk about with whom, when, where, and in
what manner” (Hymes, 1972: 277).

This ethnographic approach, according to Brumfit (1994) leads to a
consideration of communicative competence, in direct and deliberate
opposition to Chomsky's linguistic competence. Evaluating Hymes’
contribution to apptied linguistics and language teaching Brumfit points
out:

What Hymes has done conveniently, though, is to provide a broad
framework, even if often no more than metaphorical, for subsequent
discussion of language as a system which is performed as well as
known. "Hymes' categories provide a useful descriptive framework,
even though they are not intended to provide a basis for generative
rules” (Brumfit, 1994: 26).

The purpose of the preceding discussion has been to illustrate the
way in which scholars in many disciplines have attempted to show the
vast range of approaches to language. What they show cumulatively
is that language cannot be thought of solely as a “system of formal
elements” (Brumfit, 1994: 27) without taking away its major functions.
This leads us to our next theme - Language in Use.

Language in Use

One possible way of investigating what people actually do when
communicating is to look at language variations. Labov has examined
relations between sociolinguistic and formal patterns of language in
order to develop rules on probability (Labav, 1972).

Another statement of similar character, viewing language in
concordance with the sphere of its use, was expressed by Brown and
Yule when speaking about discourse analysis: the analysis of
discourse is, necessarily, the analysis of language in use. As such, it
cannot be restricted to the description of linguistic forms independent
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of the purposes or functions which these forms are designed to serve
in human affairs” {Brown and Yule, 1983: 1).

As these views make clear the analysis of language use cannot be
independent of the analysis of the purposes and functions of language
in human life. In Fairclough's view, “language and society partially
constitute one another. Thus language, being part of society, linguistic
phenomena are social phenomena of a special sort, and social
phencmena are ( in part) linguistic phencmena” {Fairclough, 1989;
23).

The views quoted above are functionalist views and assume discourse
to be interdependent with social life, such that its analysis necessarily
intersects with meanings, activities, and systems outside of itself
{Schiffrin, 1995: 31).

According to Schiffrin {1995), “a definition of discourse as language
use is consistent with functionalism in general: discourse is viewed as
a system - a socially and culturally organised way of speaking through
which particular functions are realised” { Schiffrin, 1995: 32).

Further consideration of "language in use” has emerged from various
traditions in philosophy. “Speech act" theory has been most influential
Speech acl theory begins with the work of John Austin "How to Do
Things With Words” (1962}. John Searle’s "SpeechActs” (1969) build
upon Austin’'s work to propose systematic framework by which to
incorporate speech acts into linguistic theory. Searle proposes that
“the speech act is the basic unit of communication™ (Searle, 1969,
1969: 21).

What allows the integration of speech act theory into linguistic theory
is Searle’'s principle of expressibility what can be meant can be
said” (Searle, 1969; 18-21).

This principle establishes that it is possible (in theory) for a speaker to
be able to say exactly what he/she means either by increasing his/her
knowledge of the language or by enriching the language {p.19). The
principle of expressibility has several different consequences which
directly influence language learning/ teaching process.
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Searle's understanding of language as a series of acts in the world
rather than a collection of sentences has been taken up extensively
by Widdowson (1978) when relating to language teaching.

The co-operative principle of Grice (1975) provides through a series
of maxims a list of presuppositions about the nature of an authentic
conversation:  "be as informative as required, truthful, relevant, brief
and orderly” (Grice, 1975: 45).

"Attemnpts to codify the ways in which we make sense have fed inio
ethnomethodological approaches to language, and into mare formal
attempts to describe the features of discourse” {Cook, 1992; Schiffrin
1994).

These presuppositions help the language user preserve the authentic
aftitude towards the target language and enable him/her to use the
newly acquired language as a means of communication in relevant
life situations If we might question whether or not there is any value in
isolating a situation as a variable in the analysis of the social function
of language then concerning language teaching the value of the
situation is undeniable.

If, with this notion of situation in mind, we lcok at the possible range of
human language activities, we would come to the conclusion that in
this respect "language behaviour is a continuum” (Wilkins, 1974). At
one end of the scale the form and content of utterances is fairly
predictable from the description of the situational context. Language
occurs predictably in situations like registering for a flight at the airport,
bocking a room in a hotel, changing money in a bank, shopping in a
supermarket, turning for help in a tourist information bureau or making
introductions. According to Wilkins {1974), language occurs less
predictably in law court where, although there may be quite a large
number of recurrent forms, there will be almost no limit on the form
and content and ufterances that can occur.

At the other end of the scale the situational context of utterance is
almost totally unimportant and prediction would only be possible if one
knew what in practice one cannot know the learned and inherited
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characteristics of the participants (Wilkins,1974: 144). This, in our
opinion, is true to literature or most conversations between friends.

From the discussion so far it is important to note that language is a
dynamic, not a static system and therefore also the views on language
are in constant development. The same might refer to views on
language teaching, which in their turn are built and develop on the
relevant linguistic theories, Thus we can assume from the theoretical
concepts analysed above that a situational syllabus would be an
alternative to the conventional grammatical syllabus in cases where a
situational analysis of needs seems relevant. It would not necessarily
be a valuable aiternative for an advanced language learner studying
the target language for both academic and professional purposes at
tertiary level.

Another item, worth mentioning, is the vast scale of language use. As
the target of our investigation is the process of English language
learning, it is important to keep in the focus of attention its different
possible spheres of application. Such an attitude is of paramount
importance during the very process of language learning. The modern
language learner of 90s will not be satisfied with the possibility to use
the language only in the classroom, however friendly the atmosphere
might be and however encouraging and helpful the teacher might be.
Hence, the significance of learners' needs and wants. Teaching aids,
materials and methodologies should be relevant to learners' age,
language experience and needs and should take them through varied
language use in the classroom, bringing it as close as possible to its
authentic variants used in real life situations.

Few of us are aware of the range and variety of our uses of language
even during one typical day. Language will occur almost wherever we
come into contact with other people and will be different according to
the nature of the contact. Language also assails a us even in situations
inwhich no other people are present or when other people are present
but are not producing language for our consumption. Even people
whose jobs may not appear to demand extensive use  of language
are placed in numerous situations which will require characteristic
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pieces of language. The individuals choice of language enables him
to perform his social functions. The social functions in their tum produce
social influences on language use. These influences may express
themselves as:

dialect features;

register;

s the medium of communication;
status;

situation.

Dialect features.

Dialect features are the product of the individual's geographical and
class origin. If two speakers differ in grammar, pronunciation and
vocabulary, we will conclude that they speak different dialects. Dialect
is not an important type of language variation for teaching. Although
the potential teacher and the advanced learner might be made sensitive
to the fact that there is dialect variation in the target language just as
there is in their mother-tongue.

Register.
Vanation according to use in specific situations is also studied in terms

of register (Yule, 1994: 194). Our daily lives take us through a
succession of activities requiring the use of language. The activities
are very diverse and, whatever dialect we speak, have specific features
of language associated with them. Many activities are connected with
our job. We may be a teacher delivering a lesson in the target language,
an engineer giving instructions to a workman, a lawyer advising a client,
a trade union official discussing some problems with the administration,
etc.. Other activities are part of our leisure. We may play tennis, chess
or bridge. Or relating to our home life, we may be acting as mother,
father, husband, wife, son or daughter. Look at the life of any individual
and you will find that every day he/she passes through a succession
of such roles, and in each he/she will produce or hear features of
language that are typical of the activity involved. Teaching and learning
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the target language a carefui study of the aciivity should enable us to
establish what the linguistic features are that mark each concrete role.
Although these features have scarcely been investigated yet, it is
supposed that there are distinct varieties of language associated with
people's occupations and, according to Wilkins (1974), to these
varieties the name register has been given.

The medium of communication.

Just the same way as the users of language switch their roles and
activities they switch also the channel through which communication takes
place:

= the auditory channel - speaking and hearing;

» the visual channel - reading and writing.

Status.

By status we understand social relationships between people which
are marked by features of language. Language teaching has been
and still is more occupied with instilling a general system of language
than with enabling the pupil to modulate his language in accordance
with features of the social situation. Even at the most advanced levels
teaching suffers from the same drawback more attention is
concentrated on a more formal or neutral style, although this may not
be of great practical value since it may not be related to situations in
which the student might find himself/herself. If he converses with a
native speaker, he/she will find that he/she is using a more formal
style than the person he is talking to.

Situation.

As it has been mentioned above language occurs in situations and
should be adequately taught. All the above mentioned features of the
target language might be logically familiar to the learner but will never
be duly acquired by a language learmer in a language classroom without
being exposed to authentic use of the language in culturally relevant
language situations. The only substitute of language situations that
can be successfully used for this purpose are interactive multimedia
language programmes.
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Summary

The theories discussed above are of crucial importance for elaborating
a profound linguistic background for multi-purpose language
programmes.

Our approach to the English language teaching is based on Chomsky's
theory that human language is unique and that it can be acquired by
any human being. We are also aware of the complexity a foreign
language competence and performance might present tc a language
learner. Concerning this aspect of language our presumptions rest on
the thearies developed by Brumfit, Hymes and Halliday.

Practical significance of the analysed linguistic theories.
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The notions: speech acts and cormmunicative competence, though
contradicting Chomsky's linguistic competence, are essential when
setting the goals and working out enabling objectives for interactive
language programmes.

Multi-purpose language learning programmes should give the learners
assurance and belief in themselves by proving in practice thatlanguage
is a system which is performed as well as known and that, as
considered by Searle and Widdowson, language is a series of acts in
the world rather than a collection of sentences.

However, this statement does not release any language learner from
the tedious, sometimes monoctonous, procedure of memorising words,
phrases, idioms and even grammatical structures typical and
characteristic of the target language. Hence, the role of the specially
designed language programmes — to make the process of learning
and memorisation active and interesting.
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Luise Lieflinder-Koistinen
Universitat Joensuu

Ubersetzer- und Dolmetscherausbildung in Finnland

1. Ausbildungsstatten

Es gibt in Finnland vier Institute fir Ubersetzen und Dolmetschen, an
denen ein vollwertiges Hochschulstudium in diesem Bereich absolviert
werden kann. Es sind dies die Institute in Tampere, Institut fir
Ubersetzungswissenschaft der Universitat Tampere, in Turku,
zugehorig zur Universitat Turku, in Savonlinna das Institut fiir
Interkulturelle Kommunikation, zugehdrig zur Universitat Joensuu,
und das Institut fir Ubersetzen und Dolmetschen in Kouvola,
zugehorig zur Universitat Helsinki.

Das Lehrpersonal an den Ubersetzerinstituten besteht hauptséchlich
aus Fremdsprachenlektorinnen, wobei ca. die Halfte von ihnen
Muttersprachlehrerinnen sind. Dazu gibt es an allen Instituten
Professorinnen fur die jeweiligen Hauptsprachen, alsc Englisch,
Deutsch, Russisch und Franzosisch, sowie in Savonlinna und Kouvola
fachiibergreifende Professuren fiir Sprachtheorie und Ubersetzen mit
dazugehdérigen Assistenturen.

2. Studium
2.1. Studienangebot und Voraussetzungen

Die Ubersetzerausbildung wird an den Instituten schon seit ca. 30
Jahren betrieben, erst zu Beginn der achtziger Jahre wurden die
Institute jedoch an die Universitidten angegliedert und das bis dahin
2- bzw. 3-jéhrige Studium zu einem 5-jahrigen Universitatsstudium
aufgestockt. Dieses Studium erfordert zur Edangung des Magister-
grades insgesamt 160 sog. Studienwachen (= Einheit, die ca. 40
Arbeitsstunden entspricht), ungefahr die Halfte davon wird im Haupt-
fach {z.B. Deutsch, Englisch, Russisch, Schwedisch, Franzdsisch)
absolviert, als Nebenfacher konnen andere Sprachen, aber auch
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andere Facher wie etwa Wirtschaftswissenschaften, Recht,
Kommunikationswissenschaften o.a. studiert werden. Es kann aber
auch das Examen als sog. Kandidatin der Humanistischen
Wissenschaften abgelegt werden, fur das nur 120 Studienwechen und
eine Abschiussarbeit nebst schriftlicher Abschlussprifung verlangt
werden.

Nach einer Aufnahrmepnifung werden jedes Jahr ca. 20-25 Studierende
pro Hauptfach und Institut zum Studium neu zugelassen. Die
Voraussetzung zum Studium ist in der Regel das Abitur und das
Bestehen der Aufnahmeprifung. Die Gesamtzahl der Studierenden
pro Institut liegt bei 300 - 500 Studenten.

2.2. Grund- und Hauptstudium

Im Hauptfach muss zunachst ein Grundstudium abgelegt werden, das
u.a. Obersetzungswissenschaftlich orientierte Ubungen zum
schriftichen und mundlichen Ausdruck sowie Kurse zur Kommunikativen
Grammatik, Kultur und Literatur beinhaltet. Auch erste Ubungen zum
Ubersetzen aus der Fremdsprache und in die Fremdsprache sowie
Konsekutivdolmetschen gehoren schon zum Programm.

Im Hauptstudium werden anspruchsvolle Kurse zum Ubersetzen
(z.B. auch computergestitztes Ubersetzen) und Dolmetschen (z.B.
Konferenzdolmetschen) sowie u.a.Vorlesungen und Ubungen zu den
Fachbereichen Technik, Handel und Recht angeboten, wie auch erste
wissenschaftliche Seminare im Rahmen von Sprach- und
Ubersetzungswissenschaft. Auch Kurse zum audio-visuellen
Ubersetzen, z.B. Untertitelung bei Fernsehfilmen, und Ubungen zum
Dolmetschen bei Video-Konferenzschaltungen werden angeboten. Bei
der Ausbildung der zukiinftigen Ubersetzerinnen wird von Anfang an die
Funktionsorientiertheit und Rezipientenorientiertheit einer jeden
Ubersetzung betont und dementsprechend wird jede Ubersetzung wie
ein "echter” Ubersetzungsauftrag mit genauer Aufgabe hinsichtlich
Funktion und Zielpublikum der Ubersetzung versehen. Eine wichtige
Rolle spielt auch das zusatzliche Studium der Muttersprache, d.h.
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Finnisch, in der ebenfalls obligatorische Kurse zur miindlichen und
schriftlichen Sprachbehemrschung absolviert werden miissen.

Prifungen werden jeweils am Ende des betreffenden Kurses abgelegt,
und zwar meist in schriftlicher Form, z.B. als Seminararbeiten oder
Klausuren. Mindliche Tests werden bei den Dolmetschiibungen und
Kursen zum miindlichen Ausdruck absolviert,

2.3 Vertiefende Studien und Studienabschluss

Fur Studentinnen, die das Grund- und Hauptstudium absolviert haben,
werden in den vertiefenden Studien weitere Seminare zum Ubersetzen
und Dolmetschen wie auch zu den Fachsprachen angeboten. Die
Verwendung neuester Kommunikationstechnalogien ist auch hierbei
eine wichtige Voraussetzung. Ab dem 4. Studienjahr wird in einem
Seminar fir Examenskandidatinnenen unter Leitung der Professorin
das Thema der zu erstellenden Abschlussarbeit erarbeitet und in der
Gruppe behandelt.

Daneben werden Vorlesungen z.B. zu den Gebieten der Ubersetzungs-
und Dolmetschtheorien, Kommunikationswissenschaft, Pragmalinguistik,
Psycholinguistik, Soziolinguistik, Textlinguistik und Diskursanalyse
absolviert.

Zum Abschluss des Studiums muss die oben erwahnte wissen-
schaftliche Arbeit, die sog. Pro-Gradu-Arbeit, verfasst werden. Diese
Abschlussarbeiten sind meist ca. 70-120 Seiten lang und es werden
20 Studienwochen dafir angerechnet. Die Pro-Gradu-Arbeiten, die
an den Ubersetzerinstituten geschrieben werden, befassen sich meist
mit einem (bersetzungs- oder doimetschtheoretisch wichtigen Thema
(z.B. Untersuchung der Ubersetzung von kulturspezifischen Realien-
bezeichnungen in deutschen Ubersetzungen finnischer Literatur,
empirische Untersuchungen zum Ubersetzungs- oder Dolmetschprozess
anhand von Ton- bzw. Videocaufnahmen und speziellen Computer-
programmen, vergleichende terminologische Untersuchungen zu
bestimmten technischen o.a. fachsprachlichen Bereichen, Unter-
suchungen zur Funktion von Modalpartikeln beim Ubersetzen und
Dolmetschen etc.).
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Zusatzlich muss an allen Instituten eine schriftliche Abschlusspriifung
zum Thema der Arbeit abgelegt werden, sowie an einigen Instituten
auch eine Schlussprufung mit Ubersetzungswissenschaftlicher
Thematik.

3. Praxisorientiertheit und Forschung

Schon immer waren Praxisorientierheit und Kontakte mit den
Auftraggebern von Ubersetzungen und Dolmetschauftragen in
Wirtschaft und Verwaltung bei den finnischen Ubersetzerinstituten eine
Selbstverstandlichkeit. Durch den Beitritt Finnlands zur EU im Jahre
1995 jedoch wurden auch an die Ubersetzer- und Dolmetscher-
ausbildung neue und noch groflere Anforderungen gestellt. An den
Instituten in Turku und Savonlinna gibt es seit einiger Zeit Projekte zur
Ausbildung von Konferenzdolmetscherinnen, und zwar in Turku einen
einjahrigen Intensivlehrgang fur EU-Konferenzdolmetscherinnen, der
ein abgeschlossenes Hochschulstudium voraussetzt, und in Savon-
linna eine zweijahrige Ausbildung fur Konferenzdolmetscherinnen in
den Sprachen Russisch-Finnisch / Finnisch-Russisch und Englisch-
Russisch. Beide Projekte werden u.a. durch EU-Mittel finanziert. In
Savonlinna lauft zudem ein von der Finnischen Akademie fur weitere
drei Jahre unterstiitztes elektronisches Forschungsprojekt "Uber-
setzungsfinnisch und die Universalien des Ubersetzens” an dem
mehrere Forscherinnen mit ihren Promotionsvorhaben beteiligt sind.

Durch die Mitgliedschaft Finnlands in der EUJ haben sich auch
Bedarf und Erfordernisse in Bezug auf Ubersetzungs- und Doimetsch-
leistungen z.T. geéndert. So hat z.B. das Ubersetzen von EU-Texten
eine deutliche Hinwendung zum dokumentarischen Ubersetzen mit
sich gebracht, d.h. eine enge Orientierung am Ausgangstext ist oft
schon aus juridischen Griinden beim Ubersetzen von EU-Texten
notwendig. Auch ist eine Vielzahl von situationsbezogenen Textsorten
zu beriicksichtigen, wie: Informationsblatter, Vertrage, Vorvertrage,
Dokumente, Erkdarungen, Direktiven etc. EU-Texte sind auch oft Texte
uber andere Texte, die diese referieren, kommentieren und erklaren.
Wichtig ist auch, dass die im Rahmen der EU-Kommunikation ver-
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wendeten und ubersetzten Texte besonders glaubwurdig und “wertvoll”
wirken mussen,

Der Bedarf an EU-Dolmetschern ist gerade jetzt besonders hoch, wo
Finnland ab dem 1.7 1999 den Vorsitz in Briussel haben wird. Vor
altem Dolmetscher aus dem Finnischen in andere europaische
Sprachen sind z.Zt. sehr gefragt. Die Ubersetzerinstitute in Finnland
sind seit dem finnischen EU-Beitritt vor eine Aufgabe gestellt, der sie
versuchen mit gezielter Ausbildung gerecht zu werden.
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Historical Aspects of the Advertising Language:
Subtext-related Features of English Advertising
in the Second Half of the 20* Century

In the second half of the 20" century, when under the Soviet rule,
Latvian commercial advertising was still dormant, English advertising
language was seeking effective new ways of informing the customer
about the attractions and benefits of new products. On numerous
occasions, copywriters use a subtext, an implicit way of presenting
information, finding it much more effective.

Subtext is a semantic category. It is a stream of hidden meanings
caused by interactions and combinations of the explicit language units
at different levels (Unaibayeva, 1980: 3). In advertising, subtext can
be created not only by language units, but by non-linguistic means as
well — in the form of images. In the following example the advertisement
consists of a headline and a picture. “The British are famous for their
reserve” {(Good Housekeeping, 1979, May: 53) runs the headline
reminding us of the British restraint and coolness. The picture of the
bottle of Cockburn's port wine with “Special Reserve” written on its
label, reminds us of another meaning of the word reserve: the wine
comes from a special stock.

Headlines of advertisements (AHs) demonstrate condensed
means for creating subtext and were therefore chosen for analysis.
The following hypotheses were advanced:

1) Subtext in AHs has an evaluative component;

2} AHs demonstrate different degrees of implication;

3) Evaluative implicatures imply censumer benefits satisfying
needs which, due to existing social norms, are not openly discussed.
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The analysis of the examples proved the first hypothesis correct.
The advertisement for a special kind of cheque, for example, had a
headline “The travelers cheque your bank puts its name on” (The
Australian Women's Weekly, 1983, March: 94) with a play on the
structural changes in the phraseological unit “to put one’s name to
sth.” (to sign one's name). in reality, the name of the bank appeared
on the cheque, thus the headline had a more direct meaning than the
phraseolcgical one. However, the transparency of the changed
phraseological unit allowed both meanings to be perceived. In this
example the evaluation has an implicit quality: the bank puts its name
to the cheque, in other words, guarantees the security and integrity of
its operations.

Evaluative information about the qualities of a product can be
both explicit and implicit: "Mattesson’s new fresh MMMayonnaise. it's
got one or two things missing” (Woman, 1984, Apr: 47) - a headline
for a mayonnaise advertisement. Evaluative information about the
freshness and novelty of the product is presented explicitly (the words:
new, fresh). The evaluative information of its special taste, however,
is presented in an implicit way, by means of fancy graphics in the
word: MMMayonnaise. The explicit ways of evaluation are traditional,
the implicit ones, however, seem interesting enough for further
consideration.

| found two levels of implication in the AHs examined. A subtext
which provided the evaluation by reference to clearly mentioned
benefits the customer will enjoy after having used the product, |
considered one with a smaller rate of implication. A high rate of
implication | found in the subtext which provided the evaluation by
indirect hinting at the benefits the consumer will enjoy after having
used the product. The distinction between the two is seen in the
following examples. The evaluation of the product in both examples
comes from the reference to the same benefit a woman would enjoy
after having bought the product: in the advertisement for lingerie,
copywriters play on every woman's want to be attractive: "The Glossies
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from Gosard. See how glamorous you really are” (Good Housekeeping,
1979, May: 132) and “Get spoifed in pure silk!" (Elle, 1987, Jan: 158).
In the first example (“The Glossies from Gosard. See how glamorous
you really are™) the implicature is perceived easily: the beauty and
charm a woman acquires by putting on the advertised underwear is
an indirect evaluation of the advertised product and, in a consumer’s
mind, is easily linked with the product. The same paositive evaluaticn is
expressed by a subtext with a higher rate of implication in the second
example: the benefits acquired from the product are mentioned less
directly — the phrase “get spoiled” in this context implies a reference to
the success in relations with the opposite sex. This is proved by the
subtitle: “Sensuous sitk pampering for body and soul ~ clearly the
sexiest lingerie around!” where “the sexiest lingerie” is an explication
of the evaluation.

In order to understand what kind of information is presented
by deep implications, it seems appropriate to consider consumer
behaviour. Throughout the history of research into advertising,
psychologists have stressed every person’s urge to satisfy his/her
needs and to reach his/her goals in life {cf. the woks by Srith, Osborne,
1925; Hotchkiss, 1940; Borden, 1944; Dunn, 1969; Mc Gregoer, 1973;
Packard, 1974; Williams, 1974; Bovée, Arens, 1989). The copywriter’s
task is to show that these needs could be satisfied and these goals
achieved with the help of the advertised product. The total number of
human needs indicated by different researchers varies from 8 {health,
wealth, career, social status, success, recognition, comfort,
convenience) mentioned by Mc Gregor (Mc Gregor, 1973: 59}, to 20
indicated by Samuel Watson Dunn {Dunn, 1969: 207). Dunn believes
that there are several needs about which it is not polite to speak in
public according to the norms of social behaviour. For example, the
need to be better than one’s neighbour can be, to have abiggerand a
more expensive car. It seems that information about the product's ability
to satisfy such needs which cannot be mantioned openly, is represented
in the deep implications of the subtexts of AHs. in a way this
corresponds to the concept of flouting the Gricean rmaxims of manner
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{Avoid obscurity of expression; Avoid ambiguity (Grice, 1975: 45-46))
which is described in linguistic literature. To my mind, the copywriter
blatantly fails to avoid obscurity of expression and ambiguity in cases
where he/she hints at satisfaction of the inherent unmentionable needs.

The analysis revealed that a promise that the product will help the
consumer to be better and cleverer than the others may be "hidden” in
the deep implicature. The headiine to the advertisement for the
magazine “Ms.” reads: “The fact that you are a reader of Ms. fefls us a
lot about you” (Ms., 1972, Sept: 109). It contains implicit information
about the extracrdinary intelligence of a woman who reads the
advertised magazine.

The same group of motives includes a consumer's wish to posses
other extraordinary qualities, such as exceptional taste and style, for
example. Satisfaction of such a need is implicitly promised to those
who smoke “555" cigarettes. The advert for the cigaretftes consists of
a headline, a picture and a trademark. The headline “555 Stands Out
for taste” (High Life, 1982, July: 41) makes an explicit evaluation of
the exceptional taste of the advertised cigarettes: the phrasal verb to
stand out means “to be easily seen among the others” which is easily
linked with one of the meanings of the noun taste: “quality of a
substance made known by the sense by which flavour is known”
However, implicit evaluative information is encoded in the same
sentence. The word combination fo stand out for means “to demand
firmly” (Courtney, 1986: 608) and the noun taste — “ability to form
judgments about beauty, esp. in art and literature™ Thus, the fact that
one smokes "555" cigarettes proves his/her taste.

Deep implications may contain a hint that the advertised product/
service will help a potential customer to realize his/her wish to make a
career. This hint is made in the AH to the advert for a PC: “Looks like
Pete’s been using his PC-8000 again” (High Life, 1982, July: 95). The
subtext is decoded with the help of a picture of a boy hanging a new
name-plate “Peter Stanton” on an office door.

OCnly the deep implicatures can reveal the customer's need to
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reach a higher social position. The adveriisement for glamorous
avening dresses of a classical design has a headline “Lunch at the
Ritz?" (Good Housekeeping, 1979, May: 204). Ritz — a chain of very
prestigious hotels and restaurants founded by the Swedish
businessman Ritz at the beginning of the 20th century. The fact thata
woman in such a dress can look wonderful in a place like the Ritz
restaurant, provides a positive evaluation for the product.

The headline “Spend some time on the Riviera” (Ideal Home, 1983,
June: 79} {an advertisement for kitchen fumiture) creates associations
with the well-known resort. The prestige and glamour of the resort is
linked in the consumer’'s rind with the prestige such furniture can
give him/her. The image of the kitchen set is created: this is furniture
for the élite.

The names of famous historic figures can be used as implicit
means for indicating that the advertised product can satisfy the need
of the consumer to improve his/her social status. The advertisement
for Cognac has a headline “Courvoisier. The Cognac of Napoleon.”
{Ideal Home, 1983, June: 132). The advert for a resort in Maryland
has a long headline: “Here at their favorite campsite, Henry Ford,
Thomas Edison and Harvey Firestone tatked until dawn. If you listen
closely, you can aimost hear their laughter now" (An Advertising
Supplement to Mid-Atlantic Country, 1986, Sept: 79).

An interesting case of evaluative subtext based on the consumer's
need to obtain a higher social position is demonstrated in the
advertisement for wine. The headline runs: “it's Marvelfous What An
Oxford Education Can Give You” (ldeal Home, 1983, June: 166), The
prestigious Oxford education, for a consumer, should also mean
knowledge about wines.

The advertisement for a bathroom set (a sink, a bidet and a toilet
bowl) aspires to give not only prestige to the set, but also artistic value.
The headline “Michelangelo sculptured ltalian design™ (Good
Housekeeping, 1979, May: 218) causes positive associations and a
positive evaluation in the mind of a potential customer.
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The names of historic figures and well-known characters from
world literature and mythclogy have their own “banks of meanings”
which depend on an individual experience. Used in AHs, such words
help to create positive associations as, e.g., in the headline “You can
afford to give Hamlet the run of the home"{Good Housekeeping, 1979,
May: 230). Advertising is special due to the fact that cultural and
philosophical associations are here contrasted with its down-to-the-
earth nature. Thus, the ambiguous top headline is followed by the text
about the furniture named after the Danish prince, Hamlet.

There are cases where deep implications are created by an
atmosphere of romance which attracts the customer. In the AHs “Here
in The Blue Ridge Mountains, We've Always Been Partial To
Moonshine” (An Advertising Supplement to Mid-Atlantic Country, 1986,
Sept: 7) (an advert for a holiday resort), ‘Relive A Dream Seaside
Vacation” (An Advertising Supplement to Mid-Atlantic Country, 19886,
Sept: 10) (an advert for a hotel) and “Return to romance™ (Good
Housekeeping, 1979, May: 244) (an adven for bed linen), the copywriter
plays on the romantic feelings almost every person has. Thus an implicit
positive evaluation of an advertised product or a service is created.
These AHs demonstrate different rate of implicitness ranging from a
high rate (“Here In The Blue Ridge Mountains, We've Always Been
Partial To Moonshine™) to a low rate (“Return to romance"). Headlines
of this type, depending on a person's character and experience, evoke
a variety of personal associations. The personal quality of associations
plays an important role here. | consider a subtext of the above type as
one of deep implicitness.

The hypothesis formulated in the beginning of the article has
proved true. Inthe AHs of the 1970s to 1990s, subtext has an evaluative
component and demonstrates different levels of implications. Evaluative
implicatures imply consumer benefits satisfying to the needs which,
due to the existing social norms, are not discussed in the open. At the
end of the 20th century, the social norms seem to be shifting. The
impact of this tendency on implicitness in advertising deserves further
investigation.
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Anita Naciscione
Latvian Academy of Culture

The Reflection of the Stylistic Use of Phraseological
Units in Dictionaries of Idioms and Proverbs

Style is fundamental for the analysis of phraseoclogical units {PUs) in
discourse and their reflection in dictionaries. Actually style is part of
the meaning of PUs, an essential element of their semantic structure.
The stylistic analysis of PUs is a transdisciplinary search. It calls for
new ways of thinking about phraseology and style, and their close
links with fringe disciplines, such as psychcelinguistics. It is essential to
acknowledge the role of psychology in discourse comprehension,
learning and teaching, especially for complex language units like PUs.
The cognitive dimension is particularly important to understand the
process of creating phraseological meaning in text. This approach calls
for a greater awareness of changes in discourse and the readiness to
accept the new stylistic formations as facts of both discourse and
lexicographical sources.

Historically attitudes towards unusual discoursal forms of PUs have
differed greatly, they also vary today. One has been that of open
criticism. The stylistic changes of PUs have been seen as something
unwanted and therefore something to be changed to get back to
“normal” There are teachers who tend to mark stylistic changes of
PUs as incorrect both for native learners and L2 learners or even label
them as wrong. Interestingly, the famous English lexicographer Dr.
Johnson is known to have been dead against them as something
undesired. It certainly shows the attitude.

Another practice is that of deliberate avoidance or unacceptance of
the stylistic changes of PUs, e.g. the English writer George Orwell
was against any stylistic “flourishes” of this type both in theory and his
own works.

There is also covert criticism of this phenomenon manifest in the
terminology used by researchers: violation, infringement, distortion,
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deviation and similar terms. This type of approach implies that there
are two concepts: a concept of normality which conforms to the
standard, and a concept of abnormality which does not comply with
the rules of language use. This reasoning is encountered not only in
cases of the stylistic use of PUs, but also in cases of the creative use
of any lexical items when "regular (literal) interpretations are blocked
by semantic viclation” (Leech, 1969:89). Terminology reflects the
theoretical conception.

The actual texts show that the stylistic changes of PUs have been an
accepted fact of language throughout the history of English, see, for
instance, Shakespeare’s works which abound in the creative use of
language. Interestingly, even the Middle English writings present ample
evidence of this phenomenon. In the Complete Works of Geoffrey
Chaucer there are 3610 cases of use of PUs, out of these 1164
(32.24%) are cases with meaningful stylistic changes (Nacis&ione,
1976:180). The occurrence of these changes in contemporary texts
varies depending on the author and the type of discourse. What
matters is not only the frequency of stylistic use, but also the scope of
text that one instance encompasses. For example, in the works of D.
H. Lawrence about 25% of PUs undergo stylistic change, but they
differ in their discoursal significance, e.g. in The Lost Girl a single
metaphoric PU is sustained over a long stretch of text covering about
25 pages.

Thus the stylistic use of PUs is not a violation or infringement, but a
deliberate choice. It is a new perception, a different point of view, a
novel vision calling for a change of the standard form. Frequently it is
a channel for expressing intensely personal experience.’

An interesting indicator of theoretical and practical stance is the
treatment of the stylistic use of PUs in dictionaries? and various teaching
materials, especially textbooks, as well as commentaries and
glossaries that literary texts are supplied with. Are stylistic changes of
PUs reflected at all, and if so, how fully and explicitly are they
presented?
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Traditionally many lexicographers and authors of textbooks tended to
ignore or overlook non-standard forms of PUs fully or parily. This is
not surprising in the face of insufficient development of the theory of
both phraseology and stylistics, terminological obscurity and specific
lexicographical or, if | may use the term, phraseographical difficulties
as PUs do not lend themselves easily to processing.?

A closer look at dictionaries of idioms, as they are commeonly called,
reveals widely differing treatment of PUs. Several approaches seem
to emerge. One is no reflection of the stylistic use of PUs of any type,
that is, complete absence of any stylistic changes in the registered
examples. The illustrations supplied after the PU are perfecily
standard with a one-to-one correspondence to the head form of the
entry (except for minor grammatical changes which are necessary to
introduce the PU into context and which are not stylistically relevant),
e.g. Longman Dictionary of English Idioms 1979, The Penguin
Dictionary of English ldioms [1986] 1994, Chambers English Idioms:

from the Acid test to the Zero hour [1982]) 1995, Chambers
Dictionary of Idioms and Cafch Phrases 1995. These compilers seem
to have a purist type of attitude and choose only those illustrations
which serve the purpose of attesting correspondence to the head form
of the entry.

In some cases this approach is manifest in the title, as is the case with
Kirkpatrick's Dictionary of Clichés published in 1996. In her Introduction
to the dictionary Kirkpatrick brands all familiar PUs as clichés which
are overused and over-abused stereotypes, lacking freshness. At the
same time she admits that it is also a colourful spectrum of the English
language today (Kirkpatrick 1996b). Although Kirkpatrick writes at the
end of the Introduction that the book is nct a condemnation of clichés,
the term itself is perfectly pejorative.

The basic reasons for the absence of the stylistic changes of PUs in
dictionary entries are the theoretical premise and lack of awareness
of semantic and stylistic differences of PUs in various contexts.
Another reason is practical, that of the choice of the example. In all the
dictionaries mentioned above the illustrations are provided by the
compilers themselves with the exception of Longrman Dictionary of
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English Idioms where a certain amount of the examples are from
fiction (1979:387).

There are also a number of dictionaries of idioms which are more
text-oriented. A considerable amount of actual stylistic use is recorded
in the Oxford Dictionary of English Idioms by Cowie, Mackin and
McCaig ([1993] 1994a). Example sentences are drawn from a wide
range of contemparary sources, including modern fiction, newspapers
and daily and weekly press, and radio and television broadcasts.
Theoretically, though, the authors believe that occasionally idioms may
be “manipulated” to achieve a variety of striking effects. They call this
phenomenon nonce variation which calls for a degree of cultural or
literary awareness possessed only by mature native speakers of
English (Cowie, Mackin and McCaig, [1993] 1994b: xv - xvi).

The advent of computer technology has also brought about a revolution
in lexicographical practice. The use of large computer-held corpora of
English texts has yielded remarkable results. An outstanding
achievement is Collins Cobuild Dictionary of Idioms (1995) in which
authentic examples are drawn from the Bank of English. The text in
the corpus includes fiction, newspapers, magazines and transcribed
conversations. The dictionary provides coverage of the ways in which
idioms and their contexts of use vary, and therefore it teems with
illustrations of stylistic use. It is not only that the live language material
has prompted the recognition of the possibility of the stylistic use of
PUs in discourse. It is also the thearetical approach of the analysts
who have performed an extensive study of a large corpus of Modem
English texts. Thus the dictionary is in a unique positicn to describe
idioms in current English.

It may seem surprising that there are dictionaries based on a large
corpus which do not register stylistic use. For example, Chambers
Dictionary of Idioms {1996) draws on the British National Corpus
containing 100 million words. The corpus has been recorded and
gathered from books, magazines, newspapers, radio and TV, formal
meetings and ordinary people’s everyday conversations of ordinary
people. However, stylistic use is conspiciously absent in this edition.
This absence clearly indicates the attitude of the compilers and
editors. The exemplifications seem to have been selected to fit the
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“desirable” clear-cut head form of the entry. They lock very “neat” Itis
evident that there is a big difference between these two corpus-based
dictionaries in the reflection of the use of PUs in discourse.*

Cf.;

Chambers Dictionary of Idioms
(1996)
the British National Corpus

Collins Cobuild Dictionary of Idioms
(1995)
the Bank of English

like looking for a needle in
a haystack
)I think you're wasting your time,
to be honest. It will be like looking
for a needle in a haystachk. Far
too many young people arrive
from England every day.

like looking for a needle in
a haystack

Y Police have told Mrs Barrow
that searching for the dog will
be looking for a needle in a
haystack. She agrees that once
a greyhound has disappeared,
the chances of recovering the
animal are slim.

) Finding a gene amongst the hun
dreds of thousands of genes
contained on a chromosome
is rather like looking for a
needle in several haystacks.

> Then of course we've got to find
the antibody that we want, and
that's the problem with the new
technology. it's really like the
needle in the haystack. We've
gotto go through the
haystack, straw by straw,
pulling out the needle.

he who pays the piper calls
the tune
»The relationship of artist to
the public must be considered.
How far should he who pays
the piper call the tune?

he who pays the piper calls

the tune

» Chairman John Elfred Jones,
said: ‘He who pays the piper
should call the tune. it's
important...
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»if Europe and Japan are to
pay the piper they will
expect atieast some say
inhis choice of tune.

)He said there was a strong
tendency to call the tune
without paying_the piper
or providing the pipe.

not to have two pennies
to rub together
W-Ever since they bought that
house, they haven't had two
pennies to rub together.

not to have two pennies

to rub together

»And from all those interviews
her family gave to the Press
they sounded as if they

hadn't two pennies
together.

) Out of 17 named singers there
are nottwo true Rossini

voices of international
gquality to rub together.

)Anyone withtwo brain cells
to rub together could have
spotted she wasn't to be
trusted.

you can't make an omelette
without breaking eqgs

Y| take the view that one
cannot make omelettes
without breaking eggs. It is
almost impossible to forge any
sort of career associated with
public life where you do not
yoursel hecome the object of
hostility in some quarter.

you can't make an omelette

without breaking eqgs

» You can't make an omelette
without breaking eggs. If you
want universal health care
there's just no way of getting
it without us putting more
money in it.

) He adds, 'You can't make an
omelette without breaking
eags - you just have 1o
break as few as possible.
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> The ‘radiant future' promised
in Lenin's name simply failed

to materialise. The eqgs were
broken, but with no omelette

Collins Cobuild Dictionary of Idioms (1995} deserves special praise
for the treatment of PUs. Although the compilers do not exactly specify
that they register stylistic use, they give the idea tentatively in a
descriptive way, pointing out that the expression may be varied and
exploited in a number of ways or saying that “people often vary this
expression” (Collins Cobuild Dictionary of Idioms 1995: 300). The merit
of the dictionary lies in showing that stylistic changes are a fact of life.

One type of dictionary which seems to reflect the actual discoursal
use very accurately is the historical dictionary of idioms and proverbs
thanks to a diachronic approach and a truthful presentation of the
respective piece of text, Here | could mention Whiting's dictionary
Proverbs, Sentences and Proverbial Phrases from English Writings
Mainly Before 1500 (1968), Apperson's Proverbs and Proverbial
Phrases: A Historical Dictionary (1969), The Concise Oxford Dictionary
of Proverbs ([1982] 1992, compiled by J. Simpson} and Pickering's
Dictionary of Proverbs {1997). These historical dictionaries provide
the context, or at lteast a good part of it, which gives the analyst a
wonderful opportunity to research into the use of PUs.

More comprehensive and advanced reflection of PUs in use will
undoubtedly improve and develop dictionaries, and promote both the
study of discoursal stylistic features of phraseology and the acquisition
of English vocabulary in use in all its complexity. Focusing on discoursal
use enhances students’ awareness and appreciative faculties. McRae
and Boardman consider that intermediate and advanced foreign
language learners should progress to the reading of literature while it
is also true that literature makes an irreplaceable contribution to the
development of communicative competence. Literature is generally
believed to be language in use. The ability to understand and enjoy
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literary texts is “a fundamental component of that communicative
competence of the educated native speaker which is the final goal of
foreign students and their teachers” (McRae and Boardman, 1989:1).
Literature reading competence is unthinkable without the understanding
of the discoursal use of phraseology. The same is true in respect of
other types of texts, such as, the oral and the written discourse of the
media. The role of phraseological dictionaries in the comprehension
of the stylistic use of PUs and the acquisition of a foreign language is
enormous for L2 learners. EFL teachers and methodologists welcome
dictionaries which are text-based as they suit teaching cbjectives best.
Hence the reflection of the stylistic use of PUs in dictionaries is an
area which merits further investigation and development.

Notes

Style is a fact of language and hence it is worth exploring. | beg to
differ with Toolan that "stylisticians busy themselves with exploring
the putative unigqueness of allegedly unique texts" (1937:85).

See Veisbergs (1996: 241-245) for the “provision of occasional
transformation use in the iilustrations” of idiom dictionaries. Veisbergs
explores dictionaries published before 1994,

See Cowie (1981:223 - 235} for an analysis of lexicographical prablerms
in the work on dictionaries of idioms. Cowie does not deal with aspects
of style.

I have indicated the forms of PUs for emphasis.
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Arvils Salme
Latvijas Universitate

Valodas komunikativas funkcijas un to eksponenti
latviesu valodas macibu kursa iesacejiem

Komunikativas funkcijas istenojas to ekspenentos jeb izteiksmes
lidzeklos — raksturigos vardos, vardu savienojumos, iztelkumos, frazes
un parauga teikumos. Tie izsaka to, ko valodas lietotajs vélas paust,
darit zinamu un izmantot, lai ar valodiskiem lidzekliem dazadas sa-
skarsmes situacijas risinatu sarunu. Komunikativo funkciju atbilstigie
eksponenti ir grupeti tipizetos modelos un plasi tiek izmantoti dazadu
temu un situaciju macisana svesvalodas vai ofras valcdas apguves
programmas.

LatvieSu valodas macibas pamatkursa skoleni/studenti parasti
velas atri apgut nepiecieSamo sazinas minimumu, t. i., prasmi saru-
naties par vienkariam temam sadzives un darba attiecibas. Sim
nolukam ir nepiecieSams sistematizets lingvistisko lidzeklu saturs, kas
veidotu komunikativa macibu kursa didaktisko pamatu. Ta ka latviesu
valodas macidana komunikativa pieeja ir samera jauna paradiba un
maz ir petijumu par sazinas funkcijam un to situativajam izpausmem,
valodas macibas satura izstradei ir jaizmanto dazadu citu svesvalodu
didaktikas pieredze.

1990. gada Eiropas Padomes apgada tika izdots van Eka un
Trima "Slieksna limenis 1990" (Threshold Level, 1990}. Taja ietverts
anglu valodas pamata limeni apgustamo zinaSanu svarigakais saturs,
struktureti un sistematizeti dazadi valodas sistemas elementi (leksika,
komunikativas frazes, gramatika u.c.). Ta ka valodas komunikativas
funkcijas ir universalas, tadel sis izdevumns kalpojis vairaku citu valodu
attiecigu izstradnu radisanai. Dotais petijums ir izmantots an ‘Latviesu
valodas prasmes imeni” (Council of Europe Publishing, 1997). Ta nav
konkreta programma vai macibu lidzeklis, bet gan matenals, kas dod
pamatu daZadu valodas macisanas programmu un lidzeklu izstradei,
resp., ir svarigs valodas macibas didaktiska satura izveides avots.
“Parkapjot slieksni”, runatajam jasasniedz noteikta valodas lietosanas
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kvalitates pakape, japrot sniegt un sanemt vajadzigo informaciju,
orientéties apgutas valodas izplatibas telpa un jabut gatavam turpinat
pilnveidot savas zinaSanas augstakos valodas prasmes limenos.

Komunikativo situaciju un to eksponentu izmanto§ana ir modemas
svesSvalodu macidanas didaktikas svariga satura dala. Praktiska va-
lodas macisanas programma galveno kodolu veido komunikativa
pieeja, kura tiek izmantoti tikai tie valodiskie lidzeklus, kas kalpo sazinas
stratégijas veidoSanai. Organizejot dialogu, runatajam ir jaievero divi
svarngi nosacijumi: pirmkart, par noteiktu temu javeido reala, saprotama
un produkiiva saruna (transakcionala komunikacija), otrkart, — jaat-
veido noteiktas sazinas situacijam atbilstoSas socialas lomas,
psihologiski pareizi javeido kontakts ar sarunas partneri, japarvalda
dazadi neverbalas komunikacijas elementi (interakcionala komunika-
cija). To ne vienmeér macas, iztélojoties un atklajot daudzveidigas runas
situacijas klase. Lai elementara limeni apgutu transakcionalo komu-
nikaciju, nav vajadziba izlauzties cauri sareZgitiem valodas gramatiskas
struktiras teorijjas jautajumiem. Daudzas runas vienibas var iemacities
mehaniski un dialoga veido3anas laika tas sekmigi iesaistit teksta.
Biezi vien daudzi iesaceji nav psihologiski gatavi ilgstosi un neatlaidigi
stradat ar abstraktiem teorijas jautajumiem — vini velas iemacities sazina
nepiecieSamo leksiku, komunikativas frazes, teikumus un dialogu
fragmentus reproduktiva limeni, sava runa izmantojot tikai |oti elermen-
taras leksiskas vienibas, standartfrazes vai trafaretus teikumus.
Dzivojot valodas vidé, daudzas paradibas var uztvert un iegaumet
netiesSi — atsevisku vardu, vardu savienojumu, frazu un vienkar3u tei-
kumu veida un ar to pietiek, lai apmierinatu elementaras sazinas
vajadzibas. Skolotaja uzdevums ir rosinat atcereties $is valodas vie-
nibas, pareizi tas lietot un papildinat ar jauniem variativajiem modeliem.
Ja valodu maca cilvekiem, kas nav saistiti ar valodas lieto3anas vidi,
tad nodarbiba apgiotas frazes biezi ir vienigais aktivais sazinas mate-
maciSanu labak saistit ar gramatikas strukturas izpratni un eksponentu
iegaumesana ieverot stingru pakapenibu un ierobeZotu tematisko vai
situativo izvéli.
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Joprojam aktuals ir jautajurns par dominejoso pieeju valedas ma-
cisana: vispirms rupigi apgut valodas teoretisko sistemu un tad pariet
pie realas prakses vai praktizet aktivu sarunvalodu un tad pakapeniski
izprast macamas valodas strukturu. Daudzu lielo sveSvalodu macisa-
nas prakse ir pieradijusi, ka starp abam pieejam ir jaatrod “zelta vidus-
cel§” — jasamero valodas sistémas elementu abstrakta izpratne ar
komunikativam situacijam atbilstoSu vaicdas vienibu izvéeli un nostipri-
nasanu aktiva runa. Ja skolens/students sistemnatiski un regular macas
gramatiku, vina macisanas motivaciju var padzilinat atklajums, ka
daudzas paradibas iespejams izteikt “bez gramatikas”, prasmigi izman-
tojot situacijai atbilstoSus valodas izteiksmes hdzeklus Savukart tie,
kuri cer valodu iemacities tikai no standartizetam frazem, realaja sa-
zinas strategjja itin bieZi sastapsies ar daudzam valodiskam proble-
mam.

Komunikativo funkciju universalas dabas un daudzveidibas del
gandriz visas valodas funkcijas un to eksponentus var talak paplasinat
un attistit sarezgitakos lietojuma limenos, tapec ir svarigi konstatet
kadu “atskaites punktu” “nosacitu minimumu®, ar kuru pabeigt noteiktu
valodas maciSanas pakapi vai posmu. Ir jaatbrivojas no agrako gadu
virspusejiem priekSstatiem par valodas macisanu vispar, kad nebija
gandnz nekadu kvalitativo raditaju, kas apliecinatu skolena/studenta
lingvistiskas kompetences attistibu. BieZi vienu un to pasu temu ar
lidzigu saturu macija gandriz visos valodas kursu limenas, tapéec
skoleniemystudentiern biezi zuda interese vai paSapjausma par to, kada
pakape un kvalitate vini valodu ir spejigi lietot. Musdieniga valodas
maciSanas kursa jaietver merktiecigi izstradats apgustamas vielas
i€dzieniskais kodols, kura dominé skolencentréta pieeja un kas pie-
merots noteiktam cilveku grupas vecuma, zina8anu un prasmju hme-
nim.

Komunikativas funkcijas visos valodas lietodanas limenos iespé-
jams variét ar dazadas sarezgitibas pakapes eksponentiem, izpildot
gan to pamatuzdevumu nodroSinat vismaz minimalo sazinu un papla-
Sinot runataja lingvistisko pieredzi dzilaka valodas lietoSanas pakapé
(izmantojot ekstralingvistiskus, paralingvistiskus, metalingvistiskus
izteiksmes hdzek]us, resp., macat ari interakcionalo komunikaciju).
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Valodas macibas satura merktiecigi jaizvelas tadi elementi, kas
realizejami noteikta komunikativa merka sasniegSanai. Parlieku sa-
rezgitas formas, nepiemérota valodas lidzek|u izvele rada dazadas
psihologiskas barjeras, parslodzi, nevajadzigas, bezmérkigas
informacijas uzkradanu, maciSanas motivacijas mazinasanos un neliet-
dengi pavaditu laiku auditorija “Sliek3na limenis” ir atvérts valodisko
vienibu kopums, no kura skolotajs izvelas tadu materialu, kas audito-
rijai, programmai un realiem valodas macisanas merkiem. Lai iesaceju
programmas veido3ana skolotajam butu vieglak orienteties daudzveidi-
gajas runas situacijas un to eksponentos, sakotneji butu jaievero seko-
jo3i materiala izveles nosacijumi:

1. Sazina izprast komunikativo merki un lietot tam atbilstoSos valo-
diskos izteiksmes dzeklus:

1) kontaktveidoSanas (sociativa) —

ar noluku pieverst runas adresata uzmanibu, veidot, attistit

un noslegt sarunu, prast atbildet uz jautajumiem, pasam
pareizi formulet jautajumus un izmantot runas situacijai
atbilstosu leksiku un komunikativas vienibas {piemeram,
meklet apstiprinajumu — Vai Jds esat ... Ja, es esmu ../ Né, es
neesmu ..., lukot un sniegt informaciju — Sakiet, cik ir
pulkstenis? — Pulkstenis ir divpadsmit., |Ggt palidzibu — Vai
Jis man nepateiktu, kurir ..., Palidzief man, lidzu, ... u.tml.

2) apelativa —
kad runatajs versas pie adresata stingri reglamentetas
starppersonu attiecibas un situacija, ievero komunikacijas
norises faktam atbilstoSu iztureSanos, runas standartus,
adresata stavokli, socialas lomas un konkretas
pragmatiskds vajadzibas (piemeram, kafejnica, veikala,
pie arsta, macibu iestadeé v.c.. Dodiet man, lddzu..., Sakiet
man, lddzu... Cik maksa....?, Vai drikstu iziet? u.c.). Sis
frazes apgust iztelojoties un model&jot daZadas tipiskas
situdcijam, pieméram “lepirkdanas veikala", “ApkalpoSana
kafejnica”, “Bilesu iegade kaseé" u.c.

77



3) voluntara -
prasme komunikacija izteikt paveli, pamudinajumu,
vajadzibas, nepiecieSamibu, gribu u.c. ISus un precizus
izteikumus (piemeram, ricibas ieteikums — Lasi/el!,
Domal, aizliegums — Tur neej! Peldéties aizliegts!,
vajadziba — Man vajag/nepiecie§ams...u.c.

4) emotiva —
prasme komunikacija izteikt emocionalo stavokli, jutas vai
psihologisko noskanojumu — prieku, bedas, sasutumu,
nosodijumu, komplimentu u.c., pareizi un meérktiecigi lietot
runa emocicnalos iestarpinajumus, aizvietotajus vardus un
izteicienus. Cik jauki!, Man ir prieks! Neticarni! Sausmas!,
Vai, dienin!u.c.

2. Prast replika izteikt svarngakos attieksmju veidus pret sanemto
informaciju — piekrist kadam izteikumam (1), ncliegt to (2), atbildet
izvairigi, nenoteikti, paildzinat atbildes sniegSanu (3):

— Sodien ir auksts laiks.
(1) — Ja, Sodien ir auksts.
(2) — Neé, Sodien nav auksts.
(3) — Nezinu gan. Varbit...

3. Prasme variét replikas saturu un atkariba no sarunas satura
atbildét |oti isi (1) vai lietot pla§akas un sarezgitakas frazes (2, 3, 4)
— Kaltev klajas?

{(1)— Labi!

(2) — Paldies, man iet labi!

(3) — Paldies, man klajas labi, un jums?

(4) — Man Sobrid tiesam iet labi un domaju, ka
ies val labak! Bet tev, ka dzirdéju, labi
neiet!?

4. Prasme at$kirt un sazina lietot dazadus gramatiskos modelus,
ar kuriem izsaka lidzigas vai tuvas nozimes (konversacijas macibu
kursa gan skolenus/studentus varetu rosinat akfivaja runa valoda
izveleties un lietot vienu, bet saprast ari parejos):
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(1Y — Mes ejam caur meiu.
Mes efam cauri meZam.
(2) — Es eju ciemos pie drauga.
Es apciemoju draugu.
Es ciemojos drauga maja. u.tml.

7 Parvaldit svarigakos neverbalas komunikacijas elementus
atbilstosi standartsituacijai un izteikuma saturam (piemeram, apstipri-
najums ar galvas majienu, norade uz objektu ar roku, zesti, lai paraditu
kadu vardos neizsakamu priek$metu, paradibu u.tml.

Komunikativi orienteta pieeja ir svariga miisdieniga valodas ma-
cianas Kursa sastavdala — Sobrid ari latviedu valodai, kura ir jamaca
redlai lietoSanai. Komunikative funkciju un to eksponentu mérktieciga
izmanto$ana paver skolotdjam plasas un daudzveidigas iespejas, kuras
teoretiski vajadzetu apzinat ar latviesu valodas ka svedvalodas (vai
otras valodas) maciSanas didaktika.
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Summary

Communicative functions are realized in their exponents or means
of expression, i.e. in typical words, word combinations, expressions,
phrases and sample sentences. They express the speaker’s idea and
determine the respective linguistic means in different communicative
situations. The corresponding exponents are grouped in typifying
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models widely applied in teaching different conversational themes in
foreign language or second language training course.

The present article deals with problems of the communicative
method contents and communicative strategies. Since this approach
in teaching Latvian to foreigners has been introduced relatively re-
cently, the questions regarding its contents and strategy have notbeen
sufficiently investigated. However, the comprehension of the commu-
nicative situation and adaptation of appropriate linguistic expression
means is one of the basic questions for communicative training orien-
tation. In the course of training, various situations from real life and
conversational themes should be introduced, and students should find
the corresponding linguistic means and use these adequately. Atten-
tion should be paid to skilful application of listening comprehension
strategics. The articie points out several approaches and suggestions
of communicative language teaching methed, envisaged for the be-
ginners' training course.
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Compounding in English and Latvian

Compounding (composition) is the joining together of several words
which occur separately in a language to produce a new single form.
Elements of compounding are present also in blending and there are
similarities between compounding and affixation, most prominently
seen in so called semi-affixes. Compounding is very commaon both in
English and Latvian and extremely popular in some Germanic
languages, e.g. German and Dutch. Icelandic¢ for example turns not
only most of the foreign compounds into loan translations but also
prefers compounding of native components for translation of foreign
stemwords, e.g. fire-flight (rocket), giant’'s apple (melon). This was
to some extent true of Old English (See further: leech-craft, gold
hoard) and Early Latvian too, when many new notions were expressed
by means of interesting word combinations and compounds, later to
be ousted by borrowings or derivatives: meza zirgs (kamielis), skolas-
bémns (skolnieks), zemes-strékis (apgabals), putru-abols (kirbis),
gaju-zvaigzne (planéta), laiku gramata (kalendars), biszales ({§au-
jam)pulveris), krievu abols (gurkis), Vaczemes abols {citrons).
The German ftradition seems to have affected Latvian compounding
pattern very much and compounding is the most productive word-
formation type in Modern Latvian while second after affixation in
English. Among the English neolegisms composition accounts for
29.5%, thus being the primary word-formation pattern (Cannon, 1987
279). Comparing with the two main contact languages compounding
in Latvian is less common than in German but more popular than in
Russian. Depending on the text type it can constitute from 3% of word
use in Latvian fiction to more than 10% in science texts (Ahero, 1979).
Compounding is less spread in Romanic languages, e.g. Spanish and
French. As English has borrowed extensively from Latin and French,
sorme of the early Anglo-Saxon compounds have disappeared leech-
craft being superseded by medicine and gold-hoard by treasure.
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Still others are unrecognizable today, e.g. the Old English wer-eld
(age of man) with its modem meaning of world. Contact with the
Romance languages has somewhat limited compounding in English
in comparison with German.

In linguistics there is a long controversy as to the essence of
compounding. There is no one formal criterion that can be used for a
general definition of compounds in English. Various approaches have
been suggested as concerns the main criteria of compounding. Usually
structure, pronunciation and spelling are taken into account, but often
the semantic aspectis involved (Quirk, 1972: 1020) to supplement the
syntactic Transformational Generative approach (Levi, 1978), which
did not see much difference between sentence and compound models.
There exist also other definitions of compounding, for example, the
language-independent one (Hacken, 1992), which is based on the
relation between the elements of a compound and the behaviour of
compounds in semantics and discourse.

The notion of compounds in English is broader than that in Latvian.
Partly due to the rather flexible spelling system (see further) there is a
mass aof compounds which go in and out of the language according to
need (Lint, 1983). This makes the borderline between compounds and
free phrases rather vague.

Compounds in Latvian (unless neologisms) are generally suggestive
of the “established compounds” as generally in Latvian the tendency
to fuse is much stroenger and stable units (especially two-component
ones) tend to melt together in solid form.

In both Latvian and English compounds normally consist of two
elements, while, for example, in German more extended compound
structures are not infrequent, e.g. Selbsterhaltungstrieb — seff
preservation instinct, Selbstanschlussfernsprechamt — automatic
telephone exchange, or the notorious Vierwaldstattersee-
schraubendampfschiffgesellschaft — Vier-wald-statter lake screw
steamn shipping agency, Kraftfahrzeugreparaturwerkstatten (motor
vehicle repair shop). For comparison Russian rentgenoelektrokar-
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diographicheskiy roentenoelectrocardiographic. There are
occasional three and more stem compounds in English, too, yet they
are not really characteristic of the language, (usually being lexicalized
syntactic groups), e.g. mother-in-law, deaf-and-dumb, good-for-
nothing, commander-in-chief, aircraft-carrier, forget-me-not, stick-
in-the-mud. Latvian multi-component words are rarely lexicalized
syntactic groups (those are of occasional character only) but mainly
words of terminological character fluorudenrazskabe, pamatvidus-
skola, siltumvaditspéja, resorlaikraksts, saldskabmaize, viendigl-
lapji, devinviruspéeks.

A huge number of English compounds and an increasing number of
Latvian (internationalisms) are compounds which deo not contain free
forms bhut Latin and Greek elements — often called neoclassical
compounds {Adams 1973: 31). In English linking of Greek stemn with
Latin one is quite widespread: television (Greek tele + Latin visio),
genocide (Gr.genos + L.cide). English — a semihybrid language
itself, has no constraints in coining hybrid compounds (Ayers, 1986),
e.g. battle-ax (Latin battle + native ax) though in the past they were
viewed as barbarisms. As international compounds are borrowed in
large numbers in Latvian this trait is widely spread in Latvian too.
Modern Latvian though prefering non-hybrid forms in fact does not
have constraints on hybrid compounds either, e.g. ultraskana, infra
(Latin ultra or infra plus Latvian skana), antiviela, antidalinas (Greek
anti plus Latvian viela, dalinas), augstfrekvence (Latvian augsts
plus Latin frequentia), makrolimenis, makrostavoklis {Greek makro
plus Latvian limenis or stavoklis), aerofotouznémums (Greek aero
plus Greek foto plus Latvian uznemums). The hybrid formations in
contrast to English are generally words of terminclogical character
only. Basic stock has few hybrids lielskungs (Latvian liels plus
Germanic kunig), augstskola (Latvian augsts + Germanic, schole,
from Latin, Greek), ratsnams (German Rat + Latvian nams), though
a tendency to use some semiaffixes with Latvian stems is growing
{See further).
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Compounds can be divided in the following way:

1. Proper compounds
® English

1. In English the two stems are typically joined together without any
connecling elements, e.g. wallpaper, textbook, teapot, gunboat,
airport so they can be viewed as compounds of free forms. Here one
should include also the open compounds: business man, world view,
coffee cup.

2. The bound or linked forms in English occur relatively rarely, e.g.
(infix -o-, -i-, etc.}) Anglo-American, Afro-American, Balto-Slavic,
socio-economic, politico-social, speedometer, tragicemic
handicraft; old Genitive boatsman, statesman, sportsman, dog's-
ear or old plural beeswax, salesman, are rather uncharacteristic.

3. Compounds with linking elements — usually prepositions or
conjunctions matter-of-fact, bread and butter, gin and tonic, good-
for-nothing, son-in-law, up-and-coming, forget-me-not.

s Latvian
In Latvian the joining of two stems usually takes some additional
elements or changes, i.e. the forms are normally bound:

1. Loss of ending of the first component, e.g. vienalga, mugurkauls,
zilpeleks, klavierkoncerts, biezpienmaize, upmala, véjdzirnavas,
skablietus, krusturis, kruSkabata, laikraksts, treddala, kontrol-
svari, kulmasina, vindien, labprat, nakosnedel (more than 90% of
cases). The first components in genitive of 1st, 2nd and 4th
declension and plurat normally drop the ending abolkuka, kajsargs,
saulsardzene. The ending is alsc dropped if the second component
starts with a vowel darbaudzinagana, kulturainava.

2. The first component retains its genitive or accusative endings. There
may be vowel loss, e.g. rudzupuke, dazubrid, galapunkts, sét(a)s-
vidus, katr({ujreiz, sniegavirs, acumirklis, jurastrice, krusutels.
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3. The first component retains nominative case ending, e.g. lielskungs,
trisdesmit, vecaistéevs.

4. The use of infix -0- in Latvian is characteristic of compound loans
biokimija, sociologija, in which the first, second or both elements
are of international wordstock, even if compounding itself takes place
in Latvian: elektrosakari, velotiirisms, velobrauciens, politologija,
magnetoterapija, magnetofons. There are some parallel forms
magnétterapija, magnetoterapija especially in the new borrowings.
In these cases a loss of ending in the first component is preferred if
the second component is an independently used word in Latvian
(Skujina, 1993).

2. Derivational compounds where a suffix keeps the two stems
together — without it the second element does not exist separately:

s English
Very many of these would be hyphenated in English, e.g. kind-hearted,
high-minded, absent-minded, eye-opener, latecomer, blue-eyed.

« Latvian

In Latvian these would be the predominantly old nominal compounds
like labdaris, mijkréslis, kajgalis, galvgalis, zeltkalis, plikadida,
garlaiciba, sirtvaidzis, gaiSmatis, meZmale, (often connected with
a change in gender), and words functioning in attributive function anly,
e.g. pieczaru, divstavu, aplveida, cetrmotoru. Some traits of this
type are similar to the confixative derivatives.

3. Compound phrases.

« English

In English compound phrases are widespread, especially when used
attributively, e.g. do-it-yourself idea, Alice-in-the-Wonderland idea.
This phenomenon often affects free word groups which when used
attributively may turn into compounds, e.g. old age but old-age
pensioner, last minute but last-minute change. Compound phrases
can reach considerable length, e.g.
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None of this can-you-get-by-with-half-a-ball-of-string
nonsense. (lan McEwan. The Innocent)

s Latvian
In Latvian this is a rare and always occasional phenomenon, pos-
sessing certain stylistic effect:

Rdditais [ai - ar - kadi - véji - pas politikis Nikolajs, jeb k& vinu
mili dévé Uldis Gérmanis, Kofa Neilands... (Diena,7.3.1994.)

Tiedi tada meéra kada dzeja ir nelietderiga un bez saistibam, ta
ir nepiecieSama, jo ta sniedz cilvekiem prieksstatu par realitati
- aiz - realitates. (Gramatu Apskats, 1994, 13. 1., lpp.)
Musdienu zindtniekiem, kad klonéganas briesmas un sazin -

vel - kas draud, noteikti nebis griti panakt, ka katra meitene
dzimtu jau ar vijoli rokdas  (Diena; |zklaide, 2.1.1999.)

“Laima sev raksturigaja bet - es - tacu - arf - esmu - zvaigzne
manieré atbild {Diena, 20.1.1999))

4. Reduplicative compounds are words formed from a repetition of
a radical element in an older word. Some linguists set up reduplication
as a separate word-formation type, but as the result is somewhat
reminiscent of compaosition it is usually viewed under compounding
{Marchand 1968). In English reduplication mainly concerns nouns and
adjectives. Reduplication is based on repetition and repetition is a
basic method of emphasizing something, e.g. The noise gof louder
and louder. He is such a goody-goody.

1. Reduplicative compounds proper are mostly based on onomato-
poeic stem repetition, €.g. hush-hush, murmur, pooh-pooh, blah-
blah, ga-ga, pretty-pretty, goody goody, hear-hear, beriberi, tut-
tut, tsk-tsk nursery puff-puff, quack-quack

In Latvian reduplicative compounds proper are practically all of nurs-
ery language and immitate the sounds of animals:

nam nam, tuk tuk, vau-vau, mi-mu, cibric-cibric, pluncu-plunéu,
tid-tu, zum-zum, ol - oi - oi.
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There are other reduplicative compounds (adjectives) where repeti-
tion of the stem carries intensifying function vecvecais, sensenais,
sursurais, similar to the free reduplication, e.g. mazs mazs virins.
Some of the words are stable in the language others are of occasional
character. Similarly occasional reduplication can be applied to verbs
skrietin skriet, baztin bazt.

2. Ablaut combinations are forms consisting of one basic morpheme
which is repeated in the other constituent with a different medial or
final vowel, besides the member containing a higher vowel always
precedes the one that has a lower level (Marchand, 1968:429), e.g.
sing song, chit-chat, dilly-dally, knick-knack, zig-zag, ding-dong,
pingponag, flip-flop, tip-top, criss-cross, riff-raff, mish-mash, tittle-
tattle, tick-tock, see-saw, tip-top, slip slap, shilly-shally, dilly-dally.

In Latvian ablaut combinations are characteristic of sound imitation
words designating some activity. There are many of them, and their
origin is rather old — already in folksongs (Ozols, 1993: 116): &ibu-
¢abu, tik-tak, piéu paéu, ciku caku, Sniku-Snaku, tu-ta, pliku-plaku,
klipu klapu, nigu- negu, briks braks, briku braku, limpadu
lampadu:

Visi éd no $niku $naku,

Pats cep citas pliku plaku. (Rainis. Kopotie raksti. 1949. 6. sgj. 193.
ipp.)

Apart from the mentioned ones there are numerous occasional ones.

3. Rhyme combinations are forms with a change of the initial
consonants. These forms may be accidental or may often consist of
two meaningless or fanciful elements joined in a rhyme, e.g.
humdrum, hurry-scurry, hob-nob, teeny-weeny, willy-nilly,
higgledy-piggledy, harum-scarum, nit-wit, boogie-woogie, helter-
skelter, hocus-pocus, hanky-panky, mumbo-jumbo, walkie-talkie,
hotshot, fender-bender, bow-vow, razzle- dazzle, jet set, fat-cat,
okey-dokey, rat-a-tat, hodge podge.

English rhyming slang also contributes to compounding with the
binominal phrases like lion's lair for chair, lean and fat for hat, etc.
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(Franklyn, 1960) as these phrases cannot be split or changed, though
here the rhyme is not between the components but between the sense
word and the last component.

Rhyme combinations are present also in Latvian, some frequently used
ones are to be found already in folk songs {Ozols, 1961) (sometimes

pokus, trallall3, kikerigd, murmulis, oki doki.
Further we look at the four aspects of compounding.
Semantics.

Semantic aspect is very important, as in many languages compound
structures are widely different and orthography and phonology are not
always sufficient to determine the status of a compound, e.g. French
pomme de terre (apple of earth = potato). Many Latvian proper
compounds, for example, have similar parallel word groups: cela ma-
la — celmala, usually the word group has additional meanings (Ahero,
1965: 18), the compound is more precise or particular, augstceltne —
augsta celtne, there is a slight nuance differentiation jauna celtne —
jaunceltne, lauku saimnieciba — lauksaimnieciba.

Semantically compounds in both languages can be endocentric —
denoting a subclass of the items denoted by one of their elements, like
English fingerprints, airport, haircut and Latvian svetdienskola,
augstskola and exocentric (bahuvrihi) compounds which are not
hyponyms of either of their elements: brainwash, butterfly,
bluestocking and Latvian vienalga, ugunsgréks, pilseta, lielgabals.
Endocentric compounds are normally motivated while exocentric —
unmotivated (idiomatic). Historically many of the latter, though, are
also motivated.

In the process of composition dernotivation often takes place. Itis an
etymological isolation when a word loses its link with other words with
which it was formerly connected and associated. Thus the compound
loses association with the original components and is usually not
perceived as a compound anymore. The process of demotivation
begins with semantic change, sometimes followed by graphical and
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sound form change when the new meaning and structure predomi-
nates.

Thus in English lady (hlaf dige} (bread kneeder) lord (hlaf weard)
{bread keeper) have undergone the full change while already (all
ready) has changed the spelling but not pronunciation. Breakfast
(break fast) has retained the original spelling, though it has fused
together, while changing pronunciation.

In Latvian one can mention pilseta (pils seta), vientulis {viens tulis-
related totiila), vienalga {viena alga), paldies (palidz Dievs), diemzeél
(Dievam zéel), diezin (Dievs zina).

Structure.

Structurally compounds can be characterized by a specific order in
which components follow one another. English and Latvian has a fixed
order of compound components and the second component in
two-component words is normally the siructural and semantic centre
of the compound which preconditions grammatical and semantic
features of the first component. Thus in both languages determinative
compounds predominate with the first component characterizing the
second, unless they are reduplicative, copulative, e.g. diennakts,
kurlmems, gaisména or of other exceptional cases.

English has a wide variety of stem compaosition, yet exceedingly
dominated by the noun + noun combination. Compounding in
general is mainly used in noun coinage: among compound neclogisms
more than 80% are nouns. (One should take into account that in
English conversion makes practically any word combinations possible,
e.g. an also-ran.) The most usual compaosition patterns are the
following:

Nouns:

noun + noun litterbin, dustbinman, swordfish, gasworks, price-
reduction
noun + (verb +erfor) bottle-opener, radio-operator, rope-dancer
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noun + verbal noun windsurfing, faultfinding, brainwashing,
sleepwalking

noun + (verb conversion) hand-shake, table talk, gunfight, night
fall, haircut, bee-sting, rainfall

adj + noun blackboard, blackshirt, greengrocer, pale-face

verb + noun pickpocket, cut-throat, hovercraft,
crash-helmet, watchdog

adverb + noun aftershock, overcoat, afterbirth, afterlife

adverb + (verb conversion) downpour, outbreak, upkeep

numeral + noun  first-aid, three wheeler, four-eyes

pronoun + noun  he-goat, she-devil

verbal noun + noun sleeping-bag, sleeping-pill, working party,
drinking-water, hiding-place

Conversion cases of phrasal verbs: play-off, hangover, passer-by,

onlooker

Adjectives:

noun + adjective  threadbare, world-wide, sky-high, oil-rich,
duty-free

noun + participle 2 gas-heated, home-made, moth-eaten,
man-made, red-lipped

noun + participle 1 rent-paying, peace-loving, heart-breaking

numeral + noun  first-class, second-hand, four-stroke

adjective/adverb + participle 2 far-fetched, widespread, well-read,
thunder-struck

adjective/adverb + participle 1 hard-working, far-reaching,
everlasting

adjective/adverb + adjective dark-blue, pale-green, bitter-sweet,
Anglo-American, overanxious, over-sensitive

There is a strong tendency to use various structures in attributive

function: long-distance (runner), run-of-the-day, fingers-only,

all-weather, state-of-the-art.
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Adverbs:

There are few compound adverbs and no strong models: double-
quick, off-hand, over-night, meanwhile, whenever, sometimes,
fourfold.

Verbs:

There are few compound verbs, usually they are cases of conversion

from nominal compounds or backformations:

verb + verb ty pewrite from typewriter,

noun+ verb brainwash, lip-read, spotlight, stage-manage
from stage-manager, playact

adjective + verb  dryclean, whitewash, blacklist

adverb + verb overdo, underestimate, outlive

Pronouns:
There are few compound pronouns anything, everyone, somebody.
Numerals:

Numeral compounds generally consist of numerals: twenty-five,
seventeenth.

Conjuctions:
Onto, into, out of.

Latvian has a broad system of componential make-up models of
compounds consisting of the following components:

Nouns:

noun + neun valstsvirs, sétsvidus, darbietilpiba, pirkstgali,
sérkocins

adj + noun vecamate, garausis, sartvaidzis, gaisalus

pronoun + noun  vinpasaule, musmajas

numeral + noun tresdala, pirmapstrade

verb (stem, participle, Infinitive} + noun kulmasina, sakamvards,
dzivotspéja, ilg(t)spéja

adverb + noun majupcels, atpakalcel$, klatesamiba, prombutne
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There is wide use of international elements (semiaffixes) in coining
new terms both in prepositive and postpositive position (or as first or
second elements). e.g. aero-, avio-, fono-, -grafs, -grafija, -gramma,
-logs, -teka: aerodroms, aerodinamika, aviobumba, aviopasts,
fonoteka, fonogramma, fonostudija, etc.

Adjectives:

adjective + adjective kurlmeéms, labsirdigs, atrdarbigs, gaisredzigs,
vecuvecais

pronoun + adjective visvarens, daznedazads

noun + adjective  brninumskaists, draudpilns, mantkars,
saliztungs,

adverb + adjective tumszils

numeral+ adjective pirmskirigs, otrreizejs, Cetrkajains

Among the adjectival compounds in Latvian there are very many
translation loans from German: pasaulslavens, sniegbalts, debeszils,
where the first nominal element describes or details the second
adjectival component. This noun + adjective structure was occasionally
viewed as unacceptable (Endzelins, 1951), yet it is productive and it
seems there can be no serious objections to this structure.

Verbs:

adverb + verb garamiet, prombraukt
noun/ adjective + verb pilnvarot, godalgot, labpatikt
Verbs are generally prefixed sc composition is not so popular.

Adverbs:

noun + adverb vietvietam, diendiena

adjective + noun dazubrid, labprat

pronoun + adverb/ noun Sorit, Sovakar, Sonedél, citkart
verb (participle) + noun nakosnedé|, nakamgad

numeral + noun pirmdien, vienmer, otrreiz

adverb + adverb/ noun tikdaudz, vakarnakt

In other word classes compounding is less relevant, though
occasionally applied.
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Numerals, numeral + numeral piecpadsmit, seSdesmit, piecsimt,
Cetrtakstos

Pronouns, particles + pronoun jebkurs, ikkatrs, ikviens, neviens

Conjuctions tiklidz, kolidz, turpreti

Prepositions arpus, lejpus, Saipus.

Phonology.

Pronunciation is one of the criteria that help differentiating compounds
from phrases. English compounds usually acquire a new stress
pattern. The usual options are:

1. one common stress on the first component, e.g. claptrap,
hothouse, dashboard

2. more often there is double stress with a primary and secondary
stress, e.g. walk-on, white-collar

In some cases stress may vary according to the part of speech of the
compound: overwork (verb and noun) as well as sometimes it may
differentiate two meanings of one compound: mankind 1. human
race, 2. men. There is also a stress difference between British and
American English.

In Latvian a compound is 2 phonetically bound unit and the stress
practically always falls on the first component (except in some
compound pronouns and numerals).

In spoken speech stress helps to differentiate between the free phrase
and the compound:

‘cela 'mala— 'celmala

Spelling.

Spelling in Latvian is one of tr% criteria for compound and phrase
differentiation, while only a partial criterion in English. The spelling of
compounds — separately or together — is an inconsistent one in
English. With different dictionaries and different authors the spelling of
the same words varies. Thus the same combination can be spelled
either together (solid compounds) headmaster, airline, loudspeaker;
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with a hyphen (hyphenated compounds) head-master, air-line, loud-
speaker; or with a break between the words (open compounds) head
master, air line, loud speaker. This may cause great problems for
lexicography and has to be kept in mind, e.g. timelag, time-lag and
time lag {Jackson, 1988: 3) Moreover the types of spelling do not
usually indicate different degrees of semantic fusion, e.g. common sense,
commonsensical; blue whale, bluefish, bluebird, bluepencil,
blueprint; the White House.

The general tendency is to have solid compounds when the
components are short, e.g. teapot, blackbird, while those that would
look strange if combined are likely to be open e.g. coffee cup. Also,
the older the component the more likely it is to be solid which points to
a gradual and slow evolution towards the solid form of composition.
But beyond that the traditional practice appears to be “When in doubt,
use a hyphen” (Oxford, 1992: 245).

In Latvian uncertainty in spelling of compounds lasted up to the end of
the 18th century and beginning of 20th century. Until then the German
tradition was mainly employed (Bergmane, 1988: 99) — generally more
compounds were written separately than today or double hyphen (=)
was used which is not the tradition now, e.g. Preekscha=Sihme,
Deenas=Widdus, Karra=Spehks, (in the Bible). From 1880 A.Sterste
"Latviesu valodas maciba” it was determined that compound elements
are to be written together if they constitute one meaning and the stress
lies on the first word. This is the general rule adhered to. The few
exceptions would concern mainly the reduplicative compounds (see
above). Smaller and particular problems have been dealt with later
and one can consider the spelling of Latvian compounds as rather
well codified and normalized. [ ]

In Latvian there is a distinct historical tendency for phrases to turn into

compounds; kara virs - karavirs, medus ménesis - medusmenesis,

zila zeke - zilzeke, mietu pilsonis - mietpilsonis, dons Zuans -

donzuans:

... Jo mietu pilsoniem... Ludermands savu "Sodu” sarakstijis { Baltijas
Véstnesis, 1894, 63.)
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..dévédams vipu par Cirulenes un Elku muizas Donu Zuanu un
slepkavu (J. Jan3evskis. Dzimtene, 4.)

This becomes apparent when viewing older sources: caurais véjs
(caurvejs), veja dzirnas (véjdzirnavas), acim redzot (acimredzot)
in Stenders' grammar, aéu mirklis {acumirklis), dzerama nauda
(dzeramnauda), sakams vards (sakamvards) (Mancelius, 1638), but
can be felt also in Modern Latvian. Most two-component terms tend to
take the form of a solid compound from the moment of coinage, even
when the phonological aspect seems to interfere: ilg(t)spégja,
skab(j)lietus, matricprinteris.

Also the modern tendencies seem to be similar in both languages —
there is a widespread use of semi-affixes ar pseudo-stems (first or
second components) which seem to massproduce large quantities of
neologisms (Buis, 1986) and occasional words of the type of
quasihemidemisemiquaver or simpler and more usual ones, e.g.

-proof shockproof, bombproof, kissproof, foolproof

-friendly  reader-friendly, user-friendly, environment-friendly,
computer-friendly

-burger hamburger, beefburger, fishburger, beanburger,

cheeseburger

-pot crackpot, fusspot, sexpot, tinpot, gluepot, fleshpot,
rurnpot

para- parasailing, parascending, paranormal

Euro- Europarliament, Eurojet, Eurofighter, Eurccredit,
Eurofarmer, Eurotunnel

post- post-communist, post-modernist, post-boomer,
postworld

E.g. an excerpt from Financial Times article May 17, 1994: Tokyo banks
tire of Euro-mess. Japanese banks are experiencing a bad case of
Euro-phobia.. anything which starts with 'Euro’ ends up in a
mess.. Large European projects such as Eurotunnel and Euro Disney
have become big disappointments.
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or from 'Time’ 1992, 52: Eurosclerosis /I On the eve of 1993 and the
advent of the E.C’s Single Market, Europhoria has been replaced by
Euroangst.

There are fewer desemantized second components of this type in
Latvian, mainly semi-prefixes or first components, which constitute
more than 90% of the compounds (less than 10% of the compounds
have a first component which does not repeat in another compound)
{{Ahero, 1979). The same to lesser degree is true of the second ele-
ments (semi-suffixes):

pseido- pseidozinatne, pseidokultura, pseidohumanisms,
pseidouzvara

pus- pusatbilde, pusnodeviba, pusfolkiora,
puskompromiss, pusbads

vien- vienpatnis, viensliezu, vienvadiba, vienvaldiba,
vienveida, viendabigs

pas- pasizzina, pasciena, pasapsiidziba

maz- mazlaucing, mazlietotajs, mazSkunitis

retro- retromuzika, retroizstade, retrokomédija, retrotoni

super- superdarbinsg, superideja, supermarionete,
superspecigs,

eiro - eironauda, eirodomasana, eirovirziens, eiroparvalde,
eirogars,

kop- kopsaimnieciba, kopgalds, kopdarbs, kopsaucejs

-veida akveida, cigarveida, gripveida, sirdsveida,

trissturveida, tarpveida

-veidigs vienveidigs, daudzveidigs, veiveidigs, masveidigs,
planveidigs

As mentioned above the semi-affixes occasionally enter into hybrid

compounds: antiviela, infraskana, makrostavoklis,

diskodeja, diskomiizika, diskomeitene, diskolaikmets,
diskolaukums,

pseidoberniskigs, pseidoizpratne,

retrodziesma, retroatkape etc.

Of late one can note quite many occasicnal (and stylistically charged)
compounds sometimes having more than two components: (Veisbergs,
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1997; 1998) Natoremonts, fotoaugstskola, sportseksbalets,
seksamatierfoto, popkorntita, ultraseksigs, veSmasina, jalautini,
eksvirs

Eihmana sankotajam natoremontam bus sekas(Diena, 13.10. 1998).

Ratio.

Contrastive analysis of parallel texts shows that in a translation from
German the ratio of compounds is 100 to 8 which means of German
compounds ohly 8% are translated as compounds. About 70% of
Gemmnan compounds turn into word groups in Latvian, about 10% into
simple rcot words or derivatives. More detailed analysis of the semantic
processes behind this phenomenon has been provided by |, Celmrauga
(1969).

Several studies of compounding in English and Latvian produced the
following results. In parallel and paired, binary translated texts the
number of compounds used in English exceeded that in Latvian by
about 30% (J. K. Jerome, J. Galsworthy, R. Kipling).

An experiment with an English translation into Latvian shows that 25-
35% of English compounds turn into Latvian compounds, about 35%
into a word groups, about 5% into rootwords or derivatives. However,
a number of compounds are created during the translation having no
counterparts in the English original. As a result the Latvian text
normally stayed at some 25% below the general “norm” {(of being 30%
“poorer”) in compounds than the English text.
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Summary

Compounding exists and is well spread and productive in both English
and Latvian. There is a large number of identical compounds both in
structure and meaning. These are the intemationally widespread words,
usually of Latin and Greek origin, where the constituents border on
semi-affixes. Moreover, the compound types (proper, derivational,
phrases, reduplicative) are similar (seen in translation). In both
languages the qualifying component normally takes the first
component place. Both languages have endocentric and exocentric
compounds. In both demotivation of compounds has been historically
relevant. The types of connectives used, component order and
componential make-up are similar, though their distribution varies. In
English the simple composition (components are free forms) as well
as noun + noun type predominates. In Latvian compound elements
usually consist of bound forms. Loss of ending of the first component
is most frequent. Most Latvian compounds comrespond to the model
adj + noun.

In Latvian spelling, structure semantics and pronunciation are the
criteria for compound identification, in English the phonological,
semantic and structural aspects are similarly valid, while orthography
cannot be viewed as a determining criterion. Thus English is
characterized by absence of formal signs of composition, difficulty of
separating compounds from phrases.

In both languages verbal compounds are not widespread. Latvian
compensates this relative shortage by prefixation, English mainly by
use of postposition (which is similar as to the semantic result to Latvian
prefixation) as well as by conversion where noun or adjective
compounds are converted into verbs (handcuff — to handcuff,
blacklist —to blacklist), hackformation (baby-sitter — to baby-sit.
Both languages show a close link between affixation and compounding.
English has freer, more individual and occasional compounds, not
present in dictionaries, especially of the attributive type: birth-related,
mind-controlled, sun-drenched, much-needed as well as extended
compound phrases which are very rare in Latvian.
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leva Zauberga
University of Latvia

Translating across Power Differentials

In this paper | would like to offer a reconciliatory approach towards the
allegedly hegemonistic aspirations of the so-called major languages
and cultures. | would like to question if their assimilationist ethics
towards the so-called minority discourse is as pronounced in all
contexts as some postcolonial translation scholars proclaim. Hasn't
translation been demonized, as Douglas Robinson asks (1998:106).
Having been involved in the compilation and translation of anthology
of Latvian literature, | tend to see a major language, in our case Enghsh,
as a “gateway language” for opening up to other cultures rather than a
tool of power.

Representing a culture of undeniable marginality, | was and still am
fascinated by post-colonial theories of translation which see translation
as ideology-driven manipulation. Over the last five years translation
studies have been considerably affected by Lawrence Venuti who
vehemently claims that translation is an unequal cultural exchange
where the minor cufture is exposed to the hegemony of the major
culture. Consequently translation enacts an imperialistic domestication
and exclusion of a cultural other, fostering values and policies grounded
in inequality and exploitation (1998:89).

Indeed, there are well-known cases revealing the tendency to negate
the strangeness of the foreign work. | would like to mention the Peter
Hoeg case, a Danish writer whose novel "Miss Smilla’s Feeling for
Snow" in its British translation and “Smilla’ s Sense of Snow” in its
American translation has now become an international bestseller. At
least in the icebound Northern part of Europe, we all followed with
bated breath the success story of Miss Smilla. She did it irrespective
of her impossible name, irrespective of too much ice and snow all
around, her odd expression and tone of voice which is not “normal’
As Merete Reis, Peter Hoeg's Danish publisher tells us, it was not
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easy. Initially letters were not answered, carefully prepared summaries
and translated excerpts remained unread. Afterwards there were
requirements “to straighten and smoothen and adjust the peculiar text
to fit the standard”, e.g. to cut out, say, 100 pages of ice and snow and
things which would only frighten the reader in a more sunny part of
Europe. It was only because "the gentle, sweet and modest young
Dane was self-assured and not to be pushed around” that the book
survived in the shape we know it today. And even after the baok became
an international bestseller and publishers from all over the world
suddenly found their way to the remotest corners of the Frankfurt Book
Fair, at the proposal to publish all the wonderful writers and marvelous
bocks that deserve to be translated into the sc-called major languages,
made the faces go blank again. No, not a woman, not a middle aged
writer, not somebody writing in this or that style about this or that topic.
They wanted someone like, you know, like Peter Hoeg (“Danish Literary
Magazine” 1998: 36-38).

True, inAmerica Miss Smilla had to fight harder as, apart from revision
or deletion of discursive features that emphasize cultural differences,
requirements for political correctness had to be met. "Miss” was out of
the question but then just Smilla after all is not that bad considering
thatAndersen’s little mermaid was not allowed to have white arms, as
anything that can remotely be considered racist is subject to scrutiny
irrespective of whether the 19th century author ever thought in these
terms or not. The little mermaid was deprived even further - the prince
is allowed to sleep with his head on the mermaid's shoulder, not on
her breast, as he does in the original and also, for example, Latvian
translation, to keep safe of sexual allusions. Well, one has to be careful,
considering how sensitized the American citizen is today to sexual
frivolities. Thus cautious, fluent style is adopted in order to
accommodate the majoritarian target reader. In this case the English
language is used as part and tool of American culture. Andersen’s
English translator William Glyn Jones complains that Andersen’s
American publishers ignored his objections and the only thing he could
do was to withdraw his name from his own translation (1993).
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My contention is, however, that English as a target language may be
used in a variety of culture situations which are not always so easy to
identify. The existence of variety of Englishes has blurred the
boundares of Anglophone culture to the extent that the language —
culture unity is disrupted.

| will resort now to another case study. In 1997 we completed work on
compiling and also translating an anthology of Latvian literature into
English. Our aim was cultural, naturally not commercial, to create a
work of minor literature within the major language. This anthology under
an exotic title “Bear's Ears” (compiled and edited by leva Zauberga,
Andrejs Veisbergs and Andrew Chesterman) has been published by
Helsinki University Press. A rather typical arrangement for minority
literary works which are as a rule perceived as difficult, mysterious,
inscrutable, esoteric and in need of a small circle of intellectuals to
interpret them. Naturally to be published in minuscule quantities for a
specialist audience by small presses and academic publishing houses.
The purpose of this book was {o create a representative picture of
Latvian literature from its origins to 1940 (the Soviet invasion) and
offer it to as mixed an audience as “the rest of the world™ This anthology
was created in response to the interest in Latvian culture and literature
expressed by a number of visitors of Riga, mainly intellectuals of various
cultural backgrounds, who were astonished by the fact that there were
no translations of Latvian literature available. We decided upon the
English language even though we did not aim at specifically Anglo—
American readership. This definitely is not a case when the use of the
English language facilitates the hegemony of Anglo-American cultures.
These franslations serve as just another example of English being
used as a system of communication for mutual understanding. In this
case it hardly qualifies as a dominant language which is forced on
other people along with the foreign world-view and culture, like Russian
in the Baltic states during the Soviet period. Neither can it be any
longer regarded as “the stepmother language” [ term John Skinner
uses to describe old and new literatures in old and new worlds in the
new postcolonial situation (1998:92)]. Well, some stepmothers
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eventually become part of the family which { find an appealing metaphor.
Mary Snell-Hornby, among other scholars, argues that the world wide
application of English as intemational means of communication has
actually made the English language lose track of its cultural identity
and turns it into reduced “plastic” language (1997:30). General
accessibility makes the language lose the edge of its expressivity and
when the intemational expansion of the English language and Anglo-
American culture is discussed, we also need to consider the other
side of the coin. As we recoegnize today variants of the English language
depending on the geographical region in which it is spoken (the so
called “old Englishes” like American, Australian or Canadian English
and “new Englishes” like the Singapore, Philippines or South African
English), we could distinguish native English from intermational English
which is used by representatives of different cultures as a language of
communication in the modern world. Robert Wilkinson uses the term
“European English” which is “a convergence that obtains between
functionally adequate varieties of English existing in various European
language communities which permits sophisticated communicaticon
between the members of these communities without necessarily
requiring the application of the same rules of syntax, morpholegy,
phonology, semantics, discourse etc. that native speakers of English
would use” {1990:325). Sounds very much like bad English! And this
variety of English may as well work in the interests of the source
culture as anglophone values have been submitted tolocal differentiation.

The bias of the translation thus does not depend cn the target language
but on the skopos or purpose of the translation. The hidden agenda of
“Bear's Ears” was “packaging of Latvian culture™ Consequently, we
went for foreignizing translation strategy. In case of Latvian folksongs
we even went as far as almost literal commented translation which
qualifies as minoritizing translation in Lawrence Venuti's terminology.
Relying on discursive hetereogeneity, minoritizing translation promotes
cultural innovation as well as the understanding of cultural difference
(1998:12). True, it may frustrate a majoritarian reader but we never
hoped for such readership. Actually in cases where the source texts
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were less culture-bound, like literary fairy-tales, translations were made
more fluent. The choice of foreignizing translation was not so much
determined by the wish t0 oppose assimilationist ethic, as purely
pragmatic ones — translating canonical works of a marginal culture, it
is more realistic to draw certain readership by enhancing the informative
function and leaving the literary effect in a secondary position. Such
translation scopos autormatically excludes “the average reader” and
confirms the elitist element in the whole approach, so aptly pointed
out by Douglas Robinson: “Foreignism just becomes a catch-all term
for translations that appeal to me and people like me {because they’re
difficult, because they require special knowledge, because they achieve
unusual effects that only a few of us are able to recognize and
appreciate}, domestication for everything else, everything bought in
great numbers by the large audience and praised by the pecple whao
write book reviews for that audience” (1997 112). Whatever were the
background and motivation of the prospective reader of this anthology,
it is clear the target audience cannot be but restricted.

This anthology is an imposition on the part of compilers, to use the
term coined by Cay Dollerup (1997:46), i.e. itis source culture driven.
Itis not a translation desired by a target culture in which case it would
qualify as a requisition and might as well be pragmatically adapted. It
is the Latvian side who wants to tell a story and does is using the
English language. So these translations act in the interests of Latvian
culture without too much regard for the average expectations of the
recipient culture. Actually we have a vague idea about the recipient
culture — the book was meant to be published in Finland, included in
the cooperation project with Germany, used as a course book for
American students and intended to be made generally available to
visitors of Latvia. To serve all these purposes, the language of
translation had to be English which is difficult to be perceived as a tool
of power in this case. On the contrary, the English language is often
abused in the course of its multifunctional application as the language
for airplanes, the language of translations made by non-native speakers
like myself, the working language in Brussels organized workshops in
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East European countries with the participation of Spanish, French and
(Germman speakers, the working language of Nordic feminist congress
in Riga. Till it has developed into a European variety of English — a
safe, if somewhat deprived, gateway language for lesser known
cultures. And | certainly do not want to blame the self-sufficiency of
great impact cultures for the fact that the anthology has received
meager response. Actually a "museum piece”, it has not enjoyed much
of appreciation among any readers. In fact, the hardest nut to crack
was Latvian distributors who could not be persuaded to order even a
limited number of copies from the Finnish publishers, even with a
considerable discount. My conclusion is that there are many forces at
play to achieve the recognition for a literary work in the modern world,
above all, the general decline in the reading habits in the consumer
postworld, the importance of market forces in publishing business,
translational planning and only among other factors the position the
source culture takes on the cultural map.

| would like to end on an optimistic note — we did not think we were
launching a bestseller, our objective was to create a “cultural
bridgehead™ (i. e. Webster's Dictionary) an advanced position seized
in hostile territory as a foothold for further advance. And this we feel
we may have achieved.
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Veneta Zigure
Latvijas Universitate

Biezak sastopamas kludas, apgustot
latvieSu valodas elementarkursu

Si raksta pamata ir verojumi, kas ieguti ilgaka laika perioda, macot
latviesu valodu dazadu tautibu studentiem, kuri agrak nav macijusies
baltu valodas. Lielaka dala studentu prot vairakas svesvalodas, un
uzturoties Latvija, vinu motivacija latvieSu valodas apgusanai ir
nepiecieSmiba apgit sazinas minimumu praktiskai lietoSanai sadzives
situacijas.

LatvieSu valodas pamatkursa sakotngja posma valoda tiek macita
galvenokart ar netieSo metodi, t.i., ar anglu valodas ka kontakivalodas
starpniecibu. Macibu procesa gaita noverotas lidzigas kludas
fonétiskaja un morfologiskaja imem, kuras atkartoti pielauj dazadu
tautibu studenti dazadas grupas. Pastav relativas situacijas, kuras tiek
pielautas kludas, pie kam to variacijas atkarigas no individualiem
faktoriemn. Pie tiem pieder, piemeram, valodu interference, kad jaunas
valodas apgusana trauce dzimtajai valodai raksturigo foneétisko ipatnibu
un valodas gramatisko strukturu ietekme, vai ari kadas citas
indoeiropiedu saimes valodas, ka svedvalodas, iepriek3ejas zinasanas.
Turpmak gribetu noradit uz nedaudziem tipiskiem klddu gadijumiem
latvieSu valodas izrund un morfologisko struktiiru pielietojuma.

Biezak sastopamas izrunas kjidas

Runajot par fonétisko aspektu valodas apgusanas procesa nodarbibu
kursa iesacgjiem, tiek noradits, ka latvie3u valoda skanu un burtu
atbilstiba ir salidzino§i preciza. Tadejadi jau apmacibas sakuma posma
studenti tiek aicinati lasit nelielus tekstus, piezimejot, ka izruna
nesagada ipasas grutibas. Tomeér ari latvieSu valoda, ka jebkura cita
valoda, atseviSku skanu artikulacija at3kiras no tadu pasu skanu
artikulacijas citas valodas.
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Sis ir iemesls, kadel nereti atkartojas izrunas klidas, kuras pielauj
daZadu tautibu (amerikanu, norvegu, zviedru, vacu u.c.) studenti. Ta,
piemeram, par problematiskam var uzskatit skanas /c /un / dz /, kas
nav sastopamas citas valodas. Macot to izrunu, jamin piemen aptuve-
nai izrunai no studentu dzimtas valodas,

piem., “citi” - parents; cats (angl.)
*dziesma” - buds (angl.).

Tapat jaatzime, ka burtam “¢” latvieSu valoda, ipaSi varda sakuma,
atbilst tikai viena skana, turpreti anglu valoda §i burta skanas atveides
varianti var but /k/un/s/, piem, “class”-{'kla:s ], “city“-['siti]
{angl.), kas nereti ir iemesls nepareizai varda izrunai latviesu va-
loda.

Skana /g / sagada zinamas grutibas, jo tai gruti atrast atbilstodu skanas
izrunas variantu citds valodas, piem., anglu vai norvégu valoda.
Valodniece T.Budina-Lazdina gramata “Teach yourself Latvian®, ka
aptuveni atbilstoSu skanu kopu min [ dj], piemé&ram, “due” (angl.). Lai
iegtu latvisko skanu / g /, studenti izrunajot savieno skanas/d/un/j/,
tadéjadi iegistot skanu, kas tomér nav adekvata latviskajai / g /
skanai,
piem., gimene ['djimene]
gérbt ['dje rpt]

Lidziga problema pastav ar skanas / k / izrunu, kuru daudzi angliski
runajosie studenti izruna ka palatalizetu /t /,

piem., kibele['tjibele]
kert[‘tjert].
Seit gribetu pieminét kadu interesantu faktu attieciba uz nedaudzajiem
kinieSu un korejieSu studentiem, kas macijusies latviedu valodu miisu
fakultaté. Ta ka palatalizeto skanu spekirs Sajas valodas ir |oti plass,
vairumam studentu nesagada nekadas grutibas izrunat latviesu valoda
vardus, kuros vienkopus sastopami gan mikstinati lidzskani, gan
divskani,

piem., "Saursliezu dzelzce|5"
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Skanas / k /, / p /, / t / daudzas valodas izruna ar stipru aspiraciju,
turpreti latviedu valoda 3is skanas netiek aspirétas. Pieméram, skanai
/ tf anglu valoda ir apikali alveolara artikulacija, bet latviedu valoda -
apikali dentala (Laua, 1997:113). 51 atskiriba izruna ir iemesls tam, ka
lielaka dala studentu, kuriem dzimta valoda ir anglu valoda, ka ari
angliski runajosie emigracija dzivojosie latviesi , piem., vardus “tevs”
“tev” u.c. izruna ar stipru aspiraciju [t"e:vs];,[t"ev].

Savukart, Saura un plata patskana /e; &/, / &, a:/ pareiza izruna
sagada grutibas studentiem galvenokart tapéc, ka $im fonémam ir
viena rakstu zime. Piemeram, V.Lasmanes latvieSu valodas macibu
gramata (A Course of Modem Latvian), fonemu/ae /un/2e:/ platais
variants apzimeéts ar diakritisku zimi zem attieciga burta. Sakuma
perioda tas ievércjami atvieglo studentiem So patskanu izrunas
apgusanu,

Pou,—:i=m U

piem., “egle” - “elpa” “vej§" - “zens”

Divskani/ie/ un/uo/ no paré&jiem divskaniem latvieSu valoda atskiras
ar to, ka to otrais komponents ir plats un nav viendabigs (Laua,
1997:28). Tas varetu but par iemeslu tam, kapec grutak izrunajami
vardi, kuros divskani atkartojas vairakkart, piem.,

piedodiet, viesoties, iepazities u.c.
Anglu valoda divskanis / ia/, piem., vardos “near” [‘nia]; “dear”
[ ‘d ia], nedaudz atgadina steidzigu latviesu valodas divskana / ie /
izrunu. Tas izskaidro, kapec amerikanu studentiem ir tieksme izrunat
Sos divskanus ar sameéra garu pirmo koemponentu.
[filepaziisimias]['piidaduodiet]uc.
Savukart norvégu studentiem raksturigi izrunat / ie / kd / es /, kas ir
visvairak lietotais divskanis no éetriem norvegu valoda sastopamajiem.
['peadadest], ['veosateas]u.c.
Lai gan isie un garie patskanu latvie$u valoda veido divas patstavigas
fonémas, tiem ir viena artikulara kvalitate, vieniga atskinba starp isajiem
un garajiem patskaniem ir ta, ka pédéjos artikulé nedaudz spriegak
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(Laua, 1997:14). Arzemju studentu izrund ne vienmeér tiek realizeta
atbilstosa patskanu kvantitate.

Savukart patskanu garumzimju lietoSana sagada daudz raizu rakstu
darbos.

Studenti atzist, ka sarunvaloda vini nespé] saklausit un atskirt isos
patskanus no garajiem.

Protams, izrunas procesa var but loti individualas iezimes, kas liela
mera atkarigas no studentu dzimtas valodas, ka an no sveSvalodu
zinaSanam. Tiem studentiem, kas apguvusi vairakas svesvalodas, ir
nesalidzinami vieglak pieméroties jaunas valodas skanu izrunas
ipatnibam.

BieZak sastopamas klidas morfologiskaja imeni

Pargjot no fonétiska aspekta pie morfologiska, grib&tu noradit uz
grufibam, apgustot lietvardu, vietniekvardu, ipadibas vardu un skaitla
vardu deklinedanu. Galotnu maina dzimtes, skaitlos un locijumos rada
sevi§kas grutibas tiem studentiem, kuri nav macijusies latinu valodu
vai kadu svesvalodu, kura vardskiras tiek deklinetas. Nereti nakas
skaidrot ari pasu vardskiru butibu, jo daudzi studenti atzist, ka
gramatikas macidanai skola nav pieversta pietiekama uzmaniba.

Macoties latviesu valodu, jau pirmajas nodarbibas studentiem nakas
apgut ieverojamu jauno vardu krajumu. Tiem studentiem, kuri sakotneji
neiegaume virieSu un sievieSu dzimtes nominativa formas, velak
grutibas sagada atskirt dzimtes, pargjo locijumu un daudzskaitla
formas. Macoties genitiva locijumu, studentiem nav gruti saprast, ka
tas norada uz piedenbu. Lidziga nozime ir anglu valodas piederibas
formai, ko rakstiba apzime ar apostrofu varda beigas vai prepoziciju
“of " Tomer bieZi vien, lasot tekstu latvie3u valoda, studenti neatpazist
lietvarda genitiva locijumu, noturot ta par sievieSu dzimtes lietvardu
daudzskaitla nominativa. LatvieSu valoda homonimiskas formas nav
retums. Ka rakstungus piemerus var minet: masas gramata, meitenes
skolotaja u.c.

Lidzigas kliidas nereti tiek pielautas vietniekvardu flietojuma, noturot
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3. personas viriesu dzimtes vietniekvardus genitiva par 3. personas
sievieSu dzimtes vietniekvardiem nominativa, piem.,

vina masa / vina ir masa.

Tredas personas sieviedu dzimtes vienskaitja genitiva forma tiek
saprasta ka tre5as personas sievieSu dzimtes daudzskaitla nominativs,
piem.,
vinas maja / vinas ir maja.

Tas izteikumu padara neskaidru, nereti zud teikuma jega. An piedenbas
vietniekvardu “mans” “tavs’, "savs" pareiza locisana kopa ar liet-
vardiem pieskaitama pie grutak apgustamas gramatikas vielas. DaZas
paradibas latvieSu gramatika studentiem liekas ipasi interesantas,
piemeram, ipasvardu, taja skaita vardu un uzvardu deklinesana.

Apgustot dativa formas, ipaSa veriba japiegriez tam, lai sarunvaloda
un rakstita teksta studenti nekludigi atskirtu esamibas vai piederibas
nozimi. Nereti kludas rodas sekojoSos piemeéros:

vins ir draugs / vinam ir draugs,

vina ir vecmamina / vinai ir vecrmamina.
Pieversot galveno uzmanibu verba “but” 3.personas formai “ir*, studenti
nesaskata dafiva formu personu vietniekvarda. Lidziga situacija rodas
ari, lietojot lietvardu dativu piederibas nozime, piem.,

masa ir skolotaja / masai ir skolotaja.

Akuzativa formas, liekas, sagada mazak grufibu, jo §Tlocijuma galotnes
ir samera viegli iegaumejamas. Akuzativa pielietojumu visai ikdieniSkas
situacijas, piemeram,
“Man, ludzu, kafiju!” u.tml. frazes studenti atri iemacas lietot
sadzivé.

An lokativa formas, dazkart, iznemaot virieSu dzimtes daudzskaitli,
pieméram, meZos, laukos, ciemos u.c. studentilieto samera nekludigi.
Turpreti seviSkas grutibas sagada ipasibas vardu noteikto galotnu, ka
ari kartas skaitla varda lietoana. Ipasibas vardu noteiktas galotnes
izveido savu ipatnejo deklinaciju, kas atskiras no lietvarda un nenoteikto
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Ipasibas vardu deklinacijas. Valodas apguves sakumposma nepiecie-
sSams iegaumet vismaz bieZak lietotas kartas skaitla vardu formas,
resp., vienskaitla nominativu un lokativu, piemeram,

Pirmais janvaris ir pirmdiena;

Otrdiena ir nedelas otra diena;

Sanaksme notiek tresaja stava;

Koncerts bus ceturtaja marta.

Vairums priek&statu par vieglo un grito, macoties svesvalodu, balstas
uz dzimtas valodas un svesvalodu salidzinajuma pamata, bet tas ne
vienmeér apstiprinas, analizéjot klidas. Nav vienadas attiecibas starp
atskiribam un gritibam valoda. Skanu artikulacijas atskiribas dzimtaja
valoda un svesvaloda ir galvenais faktors, kas rada gritibas pareizai
skanu izrunai apgustamaja valoda. Tomer tas sameéra atri noversamas
nodarbibu gait3, atkartojot izrunas vingrinajumus, ka ar izmantejot
audio, video materialus, kas atrak palidz uztvert izrunas nianses.
Studentu saskarsmei ar dzimtas valodas lietotajiern sadzives situacijas
ir butiska nozime jebkuras jaunas valodas apguve. Savukart latviski
runajosiem, japievers Jpasa uzmaniba tadiem valodas aspektiem, ka
runas temps, intonacija un morfologiska precizitate (pareizs un pilnigs
vardu galotnu izrunas lietojumns). Pretgja gadijuma, raugoties no psiho-
logiska viedokla, students nesaskatis savu latviesu valodas zinasanu
pielietojumu un izjutis diskomfortu. Isaja praktiskas latviesu valodas
apguves kursa, kas parasti ilgst tns menesus, sakumposma |oti svarigi
ir sniegt studentiem izpratni par valodas gramatikas pamatstrukturu,
tas formam, funkcijam un pielietojumu. Pakapeniski ievieSot komuni-
kativo valodas maciSanas pieeju, ta bus efektiva ar nosacijumu, ja
studentiem ir pietieckamas zinasanas latviesu valodas morfologijas
pamatkursa.
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Summary

The article reflects several observations based on the experience of
teaching a course of elementary Latvian to fareign students. In this
stage of the training course the indirect method of instruction is applied,
namely English is used as a contact language. In leaming a new foreign
language problems usually arise with respect to the linguistic units
different in the native and the foreign language. The survey singles
out a relatively stable error corpus on the phonological and
morphological level. In the phonetic error analysis attention is focused
on the realization of the articulation of several sounds peculiar to
Latvian, which are frequently the source of learning difficulties.

The morphological features of Latvian that cause problems to foreign
students include an inadequate usage of such grammatical
characteristics of the noun, pronoun and adjective as gender, number
and declension cases. These apparently are caused by substantial
differences in the systems of the respective languages. Discovering
characteristic errors in the course of learning a foreign language
contributes to reconsidering and occasionally changing the teaching
methods.
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Newsletter of the Department of Contrastive Linguistics
January - December, 1998.

Visitors

Klauss Bischoff, Tony Scot, Roderick Jones
from SCIC, EU, Brussels, coordinated cooperation in training MA students of
the Faculty of Foreign Languages, September 3 - 5.

Dr. Schmidt
from University of Mainz, Germersheim, Germany lectured to BA and MA
students of the Faculty of Foreign Languages, Oclober 2 - 10.

Prof.Karl-Heinz Stoll
from University of Mainz, Germersheim, Germany lectured to BA and MA
students of the Faculty of Foreign Languages, Octcber 25 - 29,

Staff Activities

leva Zauberga
Delivered a Course of Lectures on Methodological Aspects of Translation in
the State Language Centre, Riga, January 6.

Andrejs Veisbergs, leva Zauberga
Participated in the TAIEX seminar “Training of Interpreter Trainers”, Prague,
January 28 - 31.

Gunta Locmele

Participated with a paper “Jauna profesionalo studiju programma anglu
valodas tulkotaju kvalifikacijas iegUsanai” in LU 4" Annua! Academic
Conference, Riga, February 2.

Andrejs Veisbergs
Visited Britain meeting Simon Cave from ITI and Joanna Tulloch from Oxford
University Press. London, Oxford, February 5 - 8.

Gunta Loémele
Participated in EU Translator Training seminar in legal translation. Riga,
February 6-7

Salme Arvils
Lectured, researched, conducted a Latvian Language course in University of
Manster, Germany, February 20 - Marz 1.

Andrejs Veisbergs
Participated with a paper “Viltus draugi latviesu valoda, problemas un
atspogulojums vardnica” in Endzelins conference, Riga, February 23 - 24.
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Maija Brede
Participated with a paper “DaZi vEérojumi par sonanta /| / variantiem latviesu
valoda” in Endzelins conference, Riga, February 23 - 24.

Gunta Locmele
Participated with a paper “LatvieSu reklamas valodas attistibas tendences:
informacijas kompresija™ in Endzelins conference Riga, February 23 - 24.

Gunta Locmele
Participated in LINGUA launching conference, Riga, March 1.

Andrejs Veishergs, leva Zauberga
Visited and observed classes at Ventspils College, March 5.

leva Zauberga
Conducted EU simultaneous interpreting training programme in Brussels,
February 8- March 14,

Andrejs Veisbergs
Conducted EU simultaneous interpreting training programme in Brussels,
March 16 - 20.

Andrejs Veisbergs

Participated in the Ninth International Symposium on Lexicography at
Copenhagen University with a report “Latvian Bilingual Dictionaries: Tradition
and Change” Copenhagen, April 23 - 25.

leva Zauberga
Participated with a paper “English "Gateway Language” for Minor Literatures”
in the 7™ Nordic conference of English Studies, Turku, Finland, May 28-31.

Andrejs Veisbergs, leva Zauberga
Participated as examiners in the European Commission's Latvian interpreters
examination. Riga, June 29 - 30.

Andrejs Veishergs, leva Zauberga
Participated in an seminar on European Union Institutions for interpreters.
Strasbourg, July 16 - 22.

Andrejs Veisbergs
Participated in EURALEX 98 Congress. Liege, August 4 - 8.

Andrejs Veisbergs
Was elected Chairman of Latvian Association of Translators and Interpreters.
Riga, August 12.

Andrejs Veisbergs
Lectured in Translation and Terminology Centre. Riga, August 31.
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Andrejs Veisbergs
Participated in ELSNET Bullet course in Terminclogy Management. Bergen,
Seplember 7 - 9.

leva Zauberga
Organized the cooperation and delivered 2 lectures in Translation and
Terminology Centre, Riga, September 7 - 28.

Andrejs Veisbergs, leva Zauberga
Participated in a TAIEX seminar of Training of Interpreter Trainers. Riga,
September 14-15.

Andrejs Veisbergs
Lectured in Valmiera High School on Latvian Language. Valmiera, September
23

leva Zauberga
Participated with a paper “Rethinking Translator's Reliability” in the EST
Congress in Granada, Spain, September 23-26.

Gunta Lo€émele

Participated with a paper in the ‘“Translated Advertisements in Latvia: the
Battlefield of Cultural Influences” in Third ITI International Colloquium on
Literary Translation. Sheffield, October 1 - 3.

Gunta Loémele

Participated with a paper "Translation of Advertisements in Latvia: Cultural
Aspects” in International colloguium. Translation and Cognition, in University
of Joensuu, Savonlinna School of Translation Studies. Savonlinna, October
2-3

Andrejs Veisbergs

Participated with a paper "Translation as a Form of language Contact and its
Impact on Modern Latvian” in Ventspils College conference “Interpreting
and Translation as Intercultural communication: Theory, Practice, Instruction
Methods” Ventspils, October 29-31.

leva Zauberga

Participated with a paper “Rethinking Translator's Reliability” in Ventspils
college conference “Interpreting and Translation as Intercultural communication:
Theory, Practice, Instruction Methods™ in Ventspils, October 29-31.

Gunta LoCmele

Participated with a paper in "On the Developmenl of Latvian and English
Languages of Advertising: Compression of Information and Methods of
Translation” in Venlspils college conference “Interpreting and Translation as
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Intercultural communication: Theory, Practice, Instruction Methods" in
Ventspils, October 29-31.

Andrejs Veisbergs
Lectured on Contrastive Linguistics in Torino University. November 3 - 5.

Andrejs Veishergs
Participated in AFinLA symposium with a presentation “Latvian Bilingual
Dictionaries” Abo Academia. November 13 - 14.

Andrejs Veisbergs, leva Zauberga
Participated in setting up TIARA Latvian database at SCIC Brussels,
December 10 - 11.



