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PROMOCIJAS DARBA VISPARIGS
RAKSTUROJUMS

Viens no misdienu augstakas izglitibas galvenajiem uzdevumiem ir sekmét
ilgtspéjigu, lidzsvarotu un radosu cilvéka attistibu mainigajos apstaklos. Eiropas
Komisijas stratégiskaja plana lidz 2020. gadam (European Comission 2013)
izglitiba ir prioritate, akcentéjot sabiedribas mainigo lomu. Izglitibas procesa par
merki ir izvirzita zina$anu apguve, izmantojot efektivakas investicijas izglitiba,
pétnieciba / inovacija, kas nodrosina sabiedribas izaugsmi. Gudra izaugsme
nozimé veidot profesionalu izglitibu, rosinot jaunie$us macities un apgut ino-
vativas zinaganas un prasmes, integréjot tas praksé. 2013. gada Latvijas Kultiras
ministrijas kompetences ietvaros tika izstradats valsts izglitibas attistibas plans
ar meérki istenot valsts politiku kultaras izglitibas joma (LKM kultarizglitibas
koncepcija, 2013). Ta isteno$ana nozimiga vieta ieradita muzikas skolotaja un
skolas kora dirigenta profesionalitatei.

Skolu koru kustiba misdienas strauji paplasina savas darbibas robezas.
Veidojas jauna pieeja kora muzicé$anas maksla. To ietekmé multikulturala sa-
darbiba, par to liecina 8. Pasaules koru olimpiades (09.-19.07. 2014.) notikumi
Riga, kura piedalijas divdesmit septini tikstosi kora dziedataju, veicinot kora
mizikas, dazadu mizikas stilu un dziedasanas veidu pieredzes apmainu (World
Choir games, Riga 2014, Latvia). Tadé] ir vajadziba iegito informaciju uztvert,
saprast un analizét, lai sekmétu skolu koru attistibu, aktualizéjot muzikalas
audzinasanas inovacijas.

Lidz $im Latvija parsvara tika izglitoti koru dirigenti, kuru galvenais dar-
bibas meérkis ir pieauguso talakizglitiba un profesionala koncertdarbiba. Tacu
skolas kora dirigenta darbibas meérkis ir atskirigs: skoléna makslinieciska un
muzikala audzinasana. Tas pedagogiskas darbibas pamata ir noteiktas zinasanas
par dziedataja visparéjo attistibu un pedagogisko lidzeklu atbilstigu lieto$anu.

Musdienu apstaklos paradigmas maina izglitiba joprojam ir aktuala.
Tas nozimé - skolas kora dirigenta macibu procesa metodologijas un
organizacijas mainu, pareju jauna humanpedagogijas kvalitaté. To raksturo:
skola/augstskola - lidztiesiga, aktiva sadarbiba radosa macibu/studiju vide
doceétajs <> students <> students, kas sekmé profesionalu zinasanu apriti —
daudzfunkcionalu, radosu studiju / macibu metozu lietosanu praksé. Radosa
domasana, iniciativas un uzdriksté$anas palielinasana un paspieredze klust
par personigi nozimigam vértibam un ir neatnemama sastavdala skolas kora
dirigenta veiksmigai profesionalai darbibai prakseé.

Pétijjuma aktualitati nosaka probléma - pedagogiska darbiba skolas kori
Latvija vairakuma gadijumu tiek balstita uz pieaugus$o maciSanas/macisanas
metodém, nenemot véra noteikta vecuma skoléna/bérna uztveres procesus un
balss attistibas specifiku. Zinatniskas literataras analize liecina, ka skolas kora



dirigenta profesionalaja darbiba ir nepiecieSsamas noteiktas zinasanas skolas
kora dziedasanas pedagogiskaja procesa. Tas ir:

o specifiskas zinaSanas par pedagogisko pieeju dziedasanas procesam
noteikta vecuma visparizglitojosa skola;

o balstiSanas uz unisona, daudzbalsibas veido$anas pamatprincipiem;

o zinaSanas par skoléna balss aparata attistibu (ieskaitot mutacijas perio-
du), par iedziedasanas, vokalajiem vingrinajumiem un to efektivitati
atskirigos vecumos.

Ir nepiecieSams izzinat, kadas zinasanas, komunikativas un organizatoriskas
prasmes, specialas muzikalas spéjas, buitiskakas attieksmes un profesionalitatei
atbilstigas rakstura ipasibas nepiecieSamas profesionalam skolas kora dirigentam.
Ilggadéja pieredze rada, ka minétie komponenti tiek ierindoti mazsvarigako kri-
tériju kategorija. Latvija joprojam pedagogiska darbiba skolas kori tiek balstita
uz pieaugus$o maciSanas/macisanas modeli, nepietieko$i nemot véra skoléna
balss funkcionalas atskiribas, skoléna balss un tembra raksturigakas attistibas
iezimes. Jékabs Graubin$ (Graubins, 1931, 56), veidojot metodisko materialu
skolotajiem Pirmads notis dziedasanas stundas, akcentéja, ka butiskakais skolas
kora dirigenta darbiba ir dziedataja brivas un dabiskas skanas veido$ana, nosu
lasiSanas prasmju attistiSana, repertuara izvéle atbilstigi bérna vecumam. Janis
Paruka 1926. gada gramata Rokas gramata kora dziedatajiem raksta: ...balss
trakumiem (defektiem) ir dazadi céloni. Sabojatas balss célonus atrodam, vinas
nelietiga izmantosana bérniba, t.i., mutacijas laika, nodarbinot bérnus koros.
Pedéjie pa lielakai dalai atrodas tadu dziedasanas skolotaju vadiba, kuriem
nav vajadzigo zinasanu par balss higiénu un balss kultivésanu (Paruka, 1926,
53). Skolas kora dziedasanas procesa galvenais uzdevums ir veidot labskanigu,
dabisku, brivu, harmoniski un intonativi kvalitativu dziedajumu, kur nozimigs
nosacijums ir atbilstiga skoléna balss attistibas diagnostika. Kori veidojas sko-
léna pirmie prieksstati par skanas veido$anas kvalitates pamatprincipiem. Tas
norada nepieciesamibu augstakaja profesionalaja izglitiba istenot humanas un
ilgtspéjigas izglitibas paradigmu, radit iespéju paaugstinat izglito$anas meérka
izpratni par skolas kora dirigenta profesionalitates kritérijiem un raditajiem,
akcentéjot rado$as paspieredzes nozimibu kvalitativai makslinieciskai un peda-
gogiskai darbibai.

Skolas kora dirigenta profesionalas darbibas pamatu izstradei teorijas un
prakses vienotiba studijam augstskola promocijas darbam tika izvéléts temats:
Skolas kora dirigenta profesionalas paspieredzes pilnveidosanas pedagogiska-
ja procesa augstskola.

Pétijuma objekts: skolas kora dirigenta darbiba.

Pétijuma prieksmets: skolas kora dirigenta paspieredze.

Pétijuma meérkis: izveidot un parbaudit skolas kora dirigenta paspieredzes
attistibas modeli studiju procesa augstskola.



1

Pétijuma hipotéze:

Skolas kora dirigenta paspieredze studiju procesa veidojas sekmigak, ja
studijas ir mérktiecigi un lidztiesigi organizéts doceétdjs <> students <> stu-
dents sadarbibas process paspieredzes ka vértibas apguvei;

students aktivi un radosi apgitas zinaSanas un prasmes lieto mérktieciga
studiju procesa un pedagogiskaja praksé skola atbilstigi izstradatajam skolas
kora dirigenta paspieredzes attistibas modelim;

studijas tiek sistematiski pasvértéta un vértéta apgitas paspieredzes attistiba.

Petijuma uzdevumi:

. Analizét filozofijas, pedagogijas, psihologijas un muzikas pedagogijas zinat-

nisko literatru par skolas kora dirigenta profesionalitati.

. Izpétit skolu koru dirigentu paspieredzes butibu, tas veidoSanas procesu un

saturu.

. Pamatojoties uz zinatniskas literatiiras atzinam, analizét skolas kora dirigenta

profesionalas darbibas butibu, saturu un komponentus.

4. Izstradat skolas kora dirigenta profesionalas paspieredzes vértésanas kritéri-
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jus, raditajus un eksperimentali parbaudit tos pedagogiskaja praksé.

. Izveidot un teorétiski pamatot skolas kora dirigenta paspieredzes attistibas

modeli profesionalajai pilnveidei studijas, empiriski parbaudit modela efekti-
vitati, aprobéjot to reala pedagogiska procesa.

Pétijuma teorétisko pamatu veido:

Humana darbibas pieeja pedagogija - personigi nozimiga darbiba ka
attistibas lidzeklis skolas kora dirigenta profesionalitates pilnveidé, dar-
bibas procesuali strukturala pieeja, kas paredz macibas vienotiba realizét
objektivos un subjektivos darbibas komponentus, nodrosinot macisanas
jégu — Ananjevs (Ananves), 1969; Leontjevs (/leonmves), 1975; Rubinsteins
(Py6urwimeiin), 2003; Spona 2001, 2006.

Holistiska pieeja — skolas kora dirigents ka nedalams veselums darbojas,
apvienojot zinaganas, prasmes un spéjas lietot zinasanas teorijas un prakses
vienotiba saskana ar sevi darbojoties mérktiecigi, sekméjot lidzsvarotu at-
tistibu: Graubins, 1931; Medins, 1958; Anohins (Anoxuh), 1978; Aldersons
(Alderson), 1979; Birzkops, 1999; Nelsons un Bleids (Nelson & E. Blades),
2002; Guglhors (Guglhor), 2006; Vengruss (Benrpyc) 2009.
Fenomenologiska pieeja — trakté fenomenu par to, ka cilvéks atklaj par sevi
to Ipaso, kas ir vina sajitas, uztvérumos un paspieredzé: Huserls 1962; Kivle
2008; filozofu, psihologu un pedagogu teorijas par paspieredzes butibu ka
cilvéka ieksejas pasaules izzinas avotu — Noulzs (Knowles), 1970; Bolnovs
(Bollnow), 1974; Djui (Dewey), 2000; Burdjé, 2004; Tenorts, Tipelts (Tenorth,
Tippelt), 2007; Gize (Giese), 2010.



Dialogiska pieeja studiju procesam sadarbiba docétdjs <> students <>
students: Mids (Mead), 2001; Biibers, 2010; Jermolajeva, 2011; 1997; Spona,
2001, 2006.

Pétijuma metodes:

Teoretisko pamatu izpétes metodes:

1.1.  zinatniskas literatiiras teorétiska analize;

1.2. strukturala studiju procesa modelésana skolas kora dirigenta paspiere-
dzes attistibai profesionalitates pilnveidei;

1.3. lekciju kontentanalize studiju kursa Skolas kora darba metodika.

Datu vaksanas metodes:

2.1. anketé$ana — skolu koru dirigentu viedoklu noskaidrosana par skolas
kora dirigenta profesionalas darbibas komponentiem un realo pedago-
gisko situaciju visparizglitojosas skolas;

2.2.studiju kursa Skolas kora darba metodika studentu anketés$ana, lai no-
skaidrotu studentu viedokli par profesionalo pilnveidi studiju procesa;

2.3. pedagogiskais novérojums un situaciju analize paspieredzes pilnveidei
pedagogiskaja prakse.

Datu apstrades metodes: lai nodro$inatu iegiito rezultatu ticamibu, validitati

un objektivitati, iegitie kvalitativie un kvantitativie dati analizéti, izmanto-

jot kvantitativo datu apstradi un analizi ar Microsoft Office Exel, IBM SSPS

Statistical Package for the Social Sciences ar dispersiju un krostabulacijas

analizi.

Empiriska pétijuma baze: pieredzéjusu skolu koru dirigenti, virsdirigenti,

muzikas maciSanas metodiki un Jazepa Vitola Latvijas Muzikas akadémijas
Mugzikas skolotaju nodalas studenti. Tika veikta anketéSana projekta Profe-
sionalas kulturizglitibas pedagogu talakizglitiba Projekta Nr. 2009/0208/1DP/
1.2.1.1.2/09/IPIA/VIAA/005 ar Eiropas Savienibas lidzfinanséjumu sadarbiba
ar Jazepa Vitola Latvijas Muzikas akadémijas Muzikas skolotaju katedru. An-
keté$ana Ekspertu aptauja piedalijas 23 respondenti no Latvijas vésturiskajiem
novadiem. Anketés$ana par profesionalas pilnveides paspieredzes analizi studijas
piedalijas 15 respondenti no JVLMA (pirma anketé$ana norisinajas 2011./2012.
ak.g. janvari, IV semestri, atkartotas anketas aizpildi$ana un pedagogiska noveé-
rojuma un situaciju analize tika veikta 2013./2014. ak. g. maija, VIII semestri).

Pétijuma posmi:

Pétijums tika veikts no 2009. gada oktobra lidz 2014. gada janijam.
Promocijas darba izstrade notikusi $ados posmos:

Pirmsdoktorantiras posms - veikta zinatniskas literatGras apzinasana,
pedagogiskas paspieredzes analize darba ar skolénu kori (no 1996. gada).
Docétajas paspieredzes iegtiSana Skolas kora darba metodikas lekciju un



pedagogiskas prakses vadiba Jazepa Vitola Latvijas Miuzikas akadémija (no

2002. gada). Promocijas darba pétijjuma temata izvéle.

Pétijjuma posma (2009. gada oktobris — 2010. gada oktobris) — pétijuma

teorétisko pamatu, metodologijas izstrade. Saskana ar pétijjuma stratégiju

empiriskais pétljums noritéja trijos posmos:

1. No 2010. gada oktobra lidz 2011. gada oktobrim tika izstradats pétjjuma
teorétiskais pamatojums ka ari sagatavots Ekspertu aptaujas (anketas)
saturs un izvéléti konstatéjosa pétijuma dalibnieki.

2. No 2011. oktobra lidz 2012. gada oktobrim, pamatojoties uz pétijuma
teorétisko atzinu un metodologisko nostadnu konceptualo vienotibu,
tika izstradats paspieredzes attistibas modelis profesionalajai pilnveidei
studijas.

3. Izstradata modela empiriska parbaude laika no 2012. gada janvara lidz
2014. gada maijam ar mérki noskaidrot, ka veidojas skolas kora dirigen-
ta profesionalitate studiju procesa.

4. Pétijjuma posma no 2014. gada maija lidz 2015. gada janvarim - pé-
tijuma rezultatu datu analize un interpretacija. legiito datu un to
interpretacijas rezultata tika izveidota skolas kora dirigenta <> skoléna
sadarbibas procesualas pieejas aferentacijas spirale.

Pétijuma novitate, darba teorétiska nozime:

Teoreétiski pamatoti skolas kora dirigenta profesionalas darbibas veidojosie
komponenti.

Izveidots skolas kora dirigenta paspieredzes attistibas modelis profesionala-
jai pilnveidei studijas augstskola.

Izstradati skolas kora dirigenta profesionalas darbibas vértésanas kritériji un
raditaji.

Atklati skolas kora dirigenta profesionalas paspieredzes pilnveidojosie peda-
gogiski psihologiskie nosacijumi.

Empirisko datu analizes rezultata izveidota un teorétiski pamatota skolas
kora dirigenta <> skolénu sadarbibas procesualas pieejas aferentacijas spira-
le.

Pétijuma nozimiba praksei:

Pétijuma formulétas atzinas ieviestas JVLMA profesionalas bakalaura stu-
diju programmas Visparejas izglitibas miuizikas skolotajs studiju kursa Skolas
kora darba metodika.

Skolas kora dirigenta profesionalas darbibas kritériji un raditaji tiek realizéti
pedagogiskaja praksé diplomeksamena Darbs ar skolas kori.

Izstradata studiju kursa Skolas kora darba metodika saturs tiek istenots
realaja studiju procesa JVLMA un skolu koru dirigentu talakizglitiba Latvija.



Promocijas darba struktiira

Promocijas darbs sastav no ievada, divam dalam, nobeiguma, izmantotas
literataras un avotu saraksta, pielikumiem. Kopuma analizétas 206 zinatniskas
vienibas latvie$u, anglu, vacu un krievu valodas.

Aizstavésanai izvirzitas tézes

1. Skolas kora dirigenta profesionalo paspieredzes pilnveidi sekmé personigi
nozimigs augstskolas dialogiskais pedagogiskais process, kura mijiedarbojas
subjektivie un objektivie studiju darbibas komponenti.

2. Skolas kora dirigenta profesionalo pilnveidi veicina paspieredzes attistibas
profesionalas pilnveides modelis studijas, realizéjoties sadarbibai docétajs <>
students teorijas un prakses vienotiba.

3. Studentu iegita paspieredze pedagogiskaja procesa augstskola nodrosina
zinadanas un prasmes tas lietot patstaviga profesionala pedagogiskaja
darbiba.



PROMOCIJAS DARBA SATURS

Promocijas darba ievada ir pamatota temata izvéles aktualitate, raksturotas
risinamas problémas, noteikts pétijuma objekts, priek§mets, mérkis, izvirzita hi-
potéze, pétijjuma uzdevumi, atklats teorétiskais pamatojums, noraditas pétijuma
metodes, empiriska pétijuma baze, raksturoti pétijuma posmi, atklata zinatniska
novitate un praktiska nozimiba.

Promocijas darba 1. dala Skolas kora dirigenta paspieredzes veidosanas
teoretiskie pamati studiju procesa analizéta skolas kora dirigenta profesionalita-
te, tas veido$anas studijas pilnveidojot paspieredzi.

1.1. nodala Paspieredzes biitiba promocijas darba tiek analizéta Hégela,
1952; Noulza (Knowles), 1970; Bolnova (Bollnow), 1974; Békona (bakon), 1977;
Dijiija (Dewey), 2000; Sponas, 2001; Gizes (Giese), 2010; Burdjé, 2004; Tenorta,
Tipelta (Tenorth, Tippelt), 2007 u.c. autoru teorétiskas atzinas par paspieredzes
nozimibu profesionalitates attistiba. PaSpieredzes rezultata rados$a studiju
procesa sadarbiba tiek izmainits iepriek$éjas pieredzes rezultats, kas sekmeé
jaunu paspieredzi cita pedagogiska situacija. Paspieredze veidojas tikai perso-
nigi piedzivotas un pardzivotas, pasreflektéjosas darbibas rezultata, zinaganas
un prasmes ka spéjas tas lietot klist par personigi nozimigu vértibu. Zinaganu
nodosana un pieredzes parmanto$ana no sava skolotdja ir sociala paradiba, bet
zina$anu lieto$ana ir personigi nozimiga veértiba, kas klast par pasa pardzivotu,
pieredzétu, personigi lietotu pieredzi jeb paspieredzi. J. A. Students 19. gadsimta
sakuma analizé pieredzes jédzienu ka butisku cilvéka paspieredzes sastavdalu,
defingjot inteligences (intelligence) jédzienu - galvenais ir ne tikai domasana
un saprasana, bet inteligence ir spéja no jauna, piemérot reiz iegitu pieredzi.
Piemérot primaro pieredzi nozimé — agrakos vérojumus un visu, ko cilvéks
agrak ir iemacijies, prast radosi lietot jauna situicija, analizéjot piedzivoto, lai,
pieredzot atkartoti, cilvéks spéj pieméroties jaunai situacijai (Students, 1998,
227). O. E Bolnovs (Otto Friedrich Bollnow) ir secinajis, ka visa jauno laiku
zindtne jasaprot ka pieredzes zinatne, tatad zinatne balstas uz pieredzes jédzienu
(Bollnow, 1974, 19). Tas nozimé, ka ne tikai praksé, bet ari zinatné ipasi svarigi
ir pétijumi par pieredzes butibu un tas veido$anas procesu. Darbibas pamata ir
maci$anas process, kas ir pasatklasmes process. Pieredzes butiba tiek skaidrota
aktiva un pasiva vieniba. Aktiva darbiba nozimé darbibu, eksperimentu - cilvéks
iegtist pieredzi. Pasiva puse ir parcie$ana jeb kritiska analize. Abas §is pieredzes
ir nepiecieSamas (Dewey, 2000, 186). P. Burdjé (Pierre Bourdieu) paspieredzi no-
saucis par sevi reflektéjoso pieredzi. M. Gize (Martin Giese) to raksturo trispusé-
ju pieredzes sistematizaciju: no subjekta puses (janosaka, ka subjektam pasam ir
jaieglist personiga pieredze un ka teorétiska, tiri verbala pieredzes nodosana nav
iespéjama; tikai pasanalizes rezultata subjekts spéj apjaust paspieredzes nozimi),
no objekta puses (macisanas notiek paspieredzes rezultata un tam, kas ir japie-
redz obligati, jaatrodas subjekta redzes apvarsni, jo pretéja gadijuma nenotiek
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nedz maciSanas, nedz iepazi$ana; pilnigs pieredzes trikums kavé pieredzes gii-
$anu). Ja subjekts ir guvis kadu paspieredzi, ta strukturali atskiras ar runaanas
un domasanas operacijam, ir atbrivota no sava sakotnéja stavokla. Paspieredzes
rezultats veidojas apzina un pilda ricibu pavado$o funkciju nakotné (Giese,
2010, 69-89). Svarigs ir arl pats pieredz&jums un pardzivojums — apriori dota
iespéja pardzivot neatkarigi no ta, kas ir pardzivots. Tadéjadi veidojas subjekta
pieredze, kur pardzivotais saturs tiek objektivets, un uztveres norisé objekts tiek
veidots no pardzivota satura materiala (Huserls, 2002, 165). Paspieredze ir katra
cilveka kompetences pamats. Ta veidojas un attistas dazadas dzivesdarbibas
formas. A. Spona paspieredzi definé ka dzivesdarbiba iegiitas un izvértétas zina-
$anas, prasmes un attieksmes, kas kluvusas par personigi nozimigam vértibam
(Spona, 2001, 124). Macisanas ir cilvéka dzivesdarbibas forma. Paspieredzei ir
batiska loma skolas kora dirigenta profesionalitates attistiba. To sekmé studiju
process, kas ir komplicéta darbibas strukttira, ko raksturo objektivo un subjekti-
vo komponentu mijiedarbiba un attistiba. M. Noulzs (Malcolm Knowles) analizé
meérktiecigi virzitu macibu procesu un uzskata, ka cilvéka meérktiecigi virzits
macibu process tiek asociéts ar tadam personibas iezimém ka pasapzina, sasnie-
gumu motivacija, mérktiecigums, gribas ipasibu spéks, pasrefleksijas un pasvér-
téjuma prasmes, macibu darba visparigas prasmes un pieredze (Knowles,1970).
M. Gize maci$anas procesu definé ka uz pieredzi balstitu pedagogisku procesu
(Giese, 2010). V. Zelmenis analizé pieredzes transformaciju: attistoties cilveka
apzinai, lidztekus pilnveidojas pieredze, transforméjot to, veidojas jaunas mdcibu
metodes un pedagogijas teorijas. CelS no empirikas lidz teorijai ir ciesi saistits
ar cilveka prata attistibu, lietu un paradibu apjéegsanu un likumsakaribu atkla-
Sanu (Zelmenis, 2000, 74). Analizéjot paspieredzes jédzienu (selbsterfahrung),
Haincs — Elmars Tenorts un Rudolfs Tipelts (Heinz — Elmar Tenorth, Rudolf
Tippelt) to raksturo — uztverot atpazist un veido prieksstatu par individualas
attistibas iespéjam, tas atrodas kognitiva, emocionald, sociala limeni un notiek ka
process miiza garuma (Tenorth, Tippelt, 2007, 649). Apkopjot nodala analizéto
autoru teorétiskas atzinas par paspieredzes butibu, var secinat, ka maciSanas ir
neatnemama paspieredzes veidos$anas sastavdala. Paspieredzes iegi$anai notiek
trispuséjs pieredzésanas process: a) subjektiva pieredzé$ana; b) pieredzé$ana no
otra subjekta puses. Tam, kam ir japieredz, jaatrodas abu subjektu iepriekséjo
pieredzu joma; c) paspieredze ir pieredzé balstits macisanas process, kas ir vérsts
uz pasvirzitu maciSanos. Tas ir process muza garuma, kur$ atrodas kognitiva,
emocionala un sociala mijsakariba. Paspieredzes rezultata rado$a macibu pro-
cesa tiek izmainits iepriekséjas pieredzes rezultats. Paspieredze veidojas tikai
personigi piedzivotas un pardzivotas, pasreflektéjosas darbibas rezultata, kuras
zinasanas un prasmes ka spéjas tas lietot klast par personigi nozimigu vértibu.

Teorétiskas dalas 1.2. nodala ir analizéta Skolas kora dirigenta profesionali-
tates veidosanas studiju procesa. Skolas kora dirigenta profesionalitati raksturo
vairaku komponentu kopums: dirigéSanas / manualas tehnikas, dziedasanas,
instrumentspéles, muzikas un véstures stilistikas, interpretacijas zinaSanas un
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prasmes, pedagogiskas psihologijas zinasanu lietoSana studiju kursa Skolas
kora daba metodika satura apguvé, empatija muzikali makslinieciskaja darbiba,
organizatoriskas prasmes un spéja zinasanas lietot sadarbiba ka studijas, ta
pedagogiskaja praksé. Analizéjot Basa (1982); Zvirgzdinas, 1986; Basa, 1995;
Gudjona,1998; Anspaka, 2004; Guglhora, 2006; Bendiksena, 2008; Vaita, 2009;
Marnauzas, Basa, 2012, un citu autoru teorétiskas atzinas, tika apkopoti skolas
kora dirigenta profesionalas darbibas interiorizacijas un eksteriorizacijas (ZPA —
zinasanas, prasmes, attieksmes) profesionalas darbibas komponenti (sk. 1. att.).

Paspieredzes
/ lietoana
ZPA .
PEDAGOGISKAJA
;

; PSIHOLOGUA
S ZPA
MUZIKAS VESTURE,
FILOZOFIA UN TEORIJA

PERSONIBAS IPASIBAS, -~
HARISMATISKA LIDERTBA

i
R S <1 skoLAs KORA

I leksgja profesionala dzivesdarbiba (interiorizacija) | DIRIGENTA
1 o [ _
H paspieredzes bagatinasanas | PROFESIONALITATE

e
ORGANIZATORISKAS, L7

Aréja profesionala dzivesdarbiba
(eksteriorizaciia)

ZPA

SADARRBIBAS PRASMES MUZIKAS -
/’ PEDAGOGUA
L3 )
' ’
! ’ ZPA
; _— SKOLAS KORA DARBA
SPECIALAS MUZIKALAS - METODIKA
SPEJAS S
Paspieredzes
lieto3ana o

1. attéls. Skolas kora dirigenta profesionalas darbibas komponenti paspieredzes
pilnveidé un lietosana

Skolas kora dirigents ir ne tikai pedagogs, bet ari makslinieks. Personibas
ka makslinieka gara inteligences veido$anas nav iedomajama bez makslas un
estétikas kultiiras vértibu parmantos$anas un apgiu$anas, bez céla skaistuma
un jitu dziluma (Anspaks, 2004, 254). Skolas kora dirigents ir makslinieks
sava batiba, apgustot profesijai nepieciesamas zinaanas, prasmes un attiek-
smes. Makslinieciska darbiba ir radoss, vienlaicigi konstruktivs process, kas
ietver iekséjas un aréjas darbibas komponentus. Muzicé$anas galaprodukts ir
radoSa procesa prognozéta summara darbiba, kuras rezultata rodas muzikals
baudijums ka izpilditajam, ta klausitajam. Makslinieciskas darbibas meérkis
kora muzicé$ana - makslas (kora partitiras) darba tehniski preciza, vokali
izkopta, muzikala, radosa darbibas pieeja muzikas téla estétiska veidosana.
To virza skolas kora dirigents, kurs§ ir harmoniska, noteikta, gara inteligences
apveltita harismatiska, makslinieciska personiba. Lai istenotu savu iek$éjo
potencialu, savus talantus un spéjas, individam tie ir attistami saskana ar sevi
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paspieredzot, pasaktualizéjoties (Leclerc, 1998). Pasaktualizacija ir ka dzingjs,
kas motivé cilvékus attistit sev iedzimtas spé&jas pilniba, un tiesi tas ari ir katras
personibas dzives motivs un mérkis (Goldstain, 1963) profesionalajai izaugsmei.
Pagaktualizacijas psihiskie stavokli (pa$izzina, pasapzina, psihosintéze, rado-
$ums, pasapliecinasanas) mijiedarbiba veido harmoniskas personibas attistibas
pamatu. Harmonisku personibu ka makslinieku raksturo vina inteligence un
spéja savas ieks$éjas pasaules télus iedzivinat reala skaniska veidola. Garigas
izglitibas un pasizglitibas procesa veidojas makslinieka raksturs, ko dévé par
personibas aktivo centru, kad visus psihiskos komponentus un spékus savalda,
satur kopa skandarba tehniska darbiba un emocionalais sniegums, kas veido un
virza cilveka iek$éjas un aréjas dzives liniju profesionalaja darbiba, kas izpauzas
ka interiorizacija un eksteriorizacija (Tenorth, Tippelt, 2007, 208) (sk. 2. att.).

MAKSLINIEKA <«

PERSONIBAS
KODOLS

Harmoniskas, inteligentas : Aréia makslinieciskas
personibas attistiba ) fniect

1
1
dzivesdarbiba (eskteriorizacija) :
Psihosintéze

RadoSums

Pasapliecinasanas

Makslinieka personiba:
aktivais centrs

lekséja makslinieciska
dzivesdarbiba (interiorizacija) :

2. attéls. Makslinieka personibas kodola ieks$éjas un aréjas darbibas sakariba

Makslinieka personibas aktiva centra iek$éja un aréja makslinieciskas dzi-
vesdarbibas linijas ir apkartné eso$o vértibu individuala sintéze. Dzives vértibu
veido makslinieka personigi nozimigas vértiborientaciju sistémas komponentu
kopums. Tas izpauzas aktiva dzives pozicija ka emocionali vértéjosais, motivaci-
jas un izturé$anas komponents, kas veido labizjutu par paveikto (Auzina, 2008,
48). Rezultata veidojas harmoniska un inteligenta makslinieciska personiba
pedagogiskas un makslinieciskas darbibas sistéma un mijsakariba, ko iespé-
jams modelét. Promocijas darba balstoties uz analizéto teorétisko, zinatnisko
un metodisko literataru par skolas kora dirigenta profesionalitati, Stenhauss
(Stenhouse), 1975; Kerisa, Kemisa (Carr, Kemiss), 1986; Brezneva, 1982; Ab-
dulina (A6gynmmn), 1983; Sudnikas, 1989; Behtereva (Bextepes), 1994; Geidza,
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Berlinera, 1998; Birzkopa, 1999; Preta (Prets), 2000; u. c. autoru teorétiskajam
atzinam, tika secinats, ka skolas kora dirigenta profesionalitati raksturo intelek-
tualo zinasanu, komunikativas sadarbibas un organizatorisko prasmju, specialo
muzikalo spéju un attiecksmju kopums mijiedarbiba, kas meérktiecigi virzita
studiju procesa klust par cilvéka dzivesdarbibas profesionalo pamatu.

Promocijas darba meérka sasnieg$anai 1.3. nodala Dirigenta paspieredzes
veidosanas subjektivie un objektivie komponenti tika analizéta zinatniska lite-
ratara balstoties uz darbibas teorijas Ananjeva (AnanbeB), 1996, 1980; Leontjeva
(JleonThes), 1975; Rubinsteina (Py6unmreitn), 2003; Sponas 2001, 2004, 2006
u. c. autoru zinatniskajam atzinam.

1.3.1 apaks$nodala Studiju procesa raksturojums tika atklats, pamatojoties
uz darbibas procesuali strukturalo pieeju, kas paredz macibas vienotiba realizét
subjektivos un objektivos darbibas komponentus, nodrosinot maci$anas jégu.
Lai kados apstaklos més studentu neliktu, lai kadas prasibas tiem neizvirzitu,
lidz tam laikam, kamér apstakli un prasibas nav vajadzigas pasam studentam,
tie nekluist par studiju procesa, personibas attistibas faktoriem. Personigi nozi-
migai darbibai ir primara nozime cilvéka personibas attistiba (bo>xosud, 1960).
Pedagogiskais process augstskola ir speciali organizéts, mérktiecigs mijiedarbigs,
lidztiesigs, aktivs studiju dialogiski pedagogiskais process, kura lidztiesigi
sadarbojas doceétdjs <> students, kas sekmé profesionalu zinasanu apriti - daudz-
funkcionalu, rados$u studiju metozu lietoSanu praksé. Studijas ir sarezgits
maciSanas un maciSanas savstarpéjs garigas bagatinasanas process. Produktiva
studiju procesa docétajs ne tikai palidz studentiem apgut zinatnes pamatus, bet
macas ari pats (Spona, Camane, 2009, 223, 224). Pedagogiska procesa mérkis ir
pasorganizéjosa un pasreguléjosa sistéma ar noteiktu pasaudzinasanas gatavibas
pakapi (Spona, Maslo, 1991, 13). Lai izveidotu efektivu pedagogisko procesu
augstskola, ir svarigi aktualizét studiju procesa galvenos darbibas posmus. Tie
ir psihologiska gataviba studijam, praktiska gataviba studijam, studiju procesa
realizacija un rezultatu noteikSana. Studijas realizéjas darbibas procesuali
strukturala pieeja. Sis metodologiskais princips pedagogiskaja pétnieciba prasa
studiju procesu analizét izmainas, attistiba un atklat procesa struktaru (Vedins,
2008). Procesuala pieeja prasa pétit darbibu ka cilvéka attistibas lauku. Pedago-
giskajos pétijumos atklajas aizvien jauni, precizaki pedagogiskas darbibas paneé-
mieni konkréta cilvéka personibas attistibai. Svarigs ir studiju procesa meérkis.
A. Leontjevs (JleonTbes, 1975) gramata /JJesmenvrnocmo. Cosnanue. /Tuunocmeo.
(Riciba. Apzina. Personiba.) raksta, ka bez aréjas darbibas ir iekséja sistémiska
darbiba: 1) primari ta ir iek$éja motivacija darbibai, 2) sekundari darbojas jau
citi subjektivie un objektivie komponenti darbibas izvirzita mérka sasniegsanai.
Balstoties uz Leontjeva (Jleontbes, 1975), Rubinsteina (Py6umurreits, 2003),
Ananjeva (AnanbeB, 1969), A. Sponas (Spona, 2001, 2006) teorétiskajam
atzinam, tiek definéti procesualas darbibas galvenie struktiiras komponenti:
objektivie — prieksmets, lidzekli un produkts; subjektivie - meérkis, motivs,
vajadzibas, intereses, zina$anas, prasmes lietot zinasanas, paspieredze. Subjektivi
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darbiba tiek realizéta praksé. Darbibas motivs rosina subjektivu paspieredzes
un psihologisko pasvértéjumu ka rezultatu darbibas procesam - atklat radosus,
parveidojosus darbibas panémienus, kas cilvékam ir batiski un personigi nozi-
migi (Spona, 2004, 40).

1. dalas 1.3.2. apaks$nodala Docétdjs <> students sadarbiba studiju procesa
dialogiska sadarbiba, balstoties uz Velsa (Welss) 2000; Mida (Meads) 2001,
Bubera, 2010; Jermolajevas, 2011 u.c. autoru teorétiskajam atzinam, tiek skatita
plasak neka verbalais diskurss. Skolu koru dirigentu profesionalaja pilnveidé ba-
tiski ir stimulét dialoga dalibnieku daudzveidigas prasmes, kuras nepieciesamas
profesionalajai darbibai, to sekmé augsts racionalas domasanas un refleksijas
attistibas limenis (Jermolajeva, 2011, 194). Dialogiska didaktiska pieeja studijas
balstas uz diviem butiskakajiem procesiem: 1) uz sadarbibu un 2) zinasanu un
prasmju ka spéju tas lietot pedagogiskaja procesa, kas ir §is sadarbibas rezultats.

Analizgjot zinatniskas teorijas, tika secinats, ka skolas kora dirigenta paspie-
redzes veido$anas sadarbiba studiju procesa

a) subjektivie komponenti ir: vajadziba apgut profesionalas prasmes pe-
dagogiskajai darbibai; apzinats mérkis ka darbibas motivs, kur$ rosina
subjektivas paspieredzes veido$anos; psihologiskais pasvértéjums ka
personibas attistibai nepiecie$amais rezultats tuvojas novértéjumam
procesualaja darbiba; attieksmes, kas nostiprinajusas sistematiska
darbiba, veido nepiecieSamas personibas ipasibas profesija; paspiere-
dze - atklajot sev personigi nozimigus rado$us, parveidojosus darbibas
panémienus, rezultata tiek veicinata subjektiva darbiba zinasanu ka
prasmju lietoSana darbibas gaita;

b) objektivie komponenti ir: darbibas priek$mets, lidzekli un to lietoSana:
saturs, metodes, panémieni, formas un produkts, kas tiek parbaudits
un realizéts pedagogiskaja darbiba, iegtistot jaunu paspieredzi. Studiju
procesa realizacijas objektivs produkts — izmainitas zinaganas un pras-
mes tas lietot — jauna paspieredze. Studiju dialogiskais pedagogiskais
sadarbibas process docétdjs <> students ir virzits uz katra individa har-
moniskas personibas pasattistibas iespéjam un studiju apstaklu radisa-
nu, ta socializaciju atbilstigi humanam idealam. Tads studiju process ir
pasattisto$s un pasreguléjoss visu ta subjektu harmoniska mijiedarbiba.

Pétijjuma 1.4. nodala Skolas kora dirigenta paspieredzes vértésanas krite-
riji un raditaji dialogiska studiju procesa tika analizétas Rozi$a, 1929; Vitolina,
1947; Zelmena, 2000; Rubanas, 2004; Freires (Freire), 2005, Andersones, 2007;
Namsones, 2010; Robisnona, 2013 u. c. autoru teorétiskas atzinas par studiju
procesa dialogisko, metodisko pieeju studiju kursa Skolas kora darba metodi-
ka apguve. Saskana ar G. Velsa (Welss) dialogiskas izzinas (dialogic inquiry)
macibu teoriju - studiju pamata ir grupu darbs. Studiju procesa centra tiek
virzita izzina, kuras galvenais pedagogiskais lidzeklis ir pétniecisko jautajumu
izzinasana dialoga. Dialogiskaja macibu procesa, péc G. Velsa teorijas, rodas
zinasanu veido$anas spirale, izzinata informacija mijiedarbojas ar citu pieredzi,
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ta rezultata veidojas primara paspieredze. Saskaroties ar spirales loku, pieredze,
kas kluvusi par personigi nozimigu informaciju, atkartoti veic attistibas loku
caur spirali, bagatinas paspieredze, veidojot sekundaro paspieredzi (Welss, 2000,
62-68). Tatad jauna sekundara paspieredze vienmér parveido eso$as zinasanas
un to veidu, ta tiek ieghta turpmaka pieredze zinasanu lieto$ana, veidojot se-
kundaro paspieredzi. Tads studiju process ir personigi nozimigs. Ta galvenais
merkis ir dialogiskais macibu process studiju kursa satura apguvé. Apgustot
studiju kursa Skolas kora darba metodika saturu, butisks priek$nosacijums ir
studenta motivacijai, kas cie$i saistita ar studiju pasorganizaciju, macibu darba
formam, procesualo struktiru un kartibu, zinasanas zinu, ka, lietot zinu, ka
forma. Saja studiju satura apguvé darbojas spécigi domasanas impulsi, kuri
informaciju apkopo, atlasa, sistematizé un ieguto informaciju parnes lietosana,
iegtistot paspieredzi. Par maci$anas pamatu sadarbiba students <> docetajs klast
ka doma Tu, ka ideju realizét praksé, ko R. Fisers dévé par transformativo veidu
macibas (FiSers, 2005, 222). Apgut studiju kursu Skolas kora metodiku radosi,
ieklaujot analizétos studiju komponentus, nozimé lekcijas satura komponentus
veidot atbilstigi skolas kora dirigenta profesionalajai darbibai (sk. 3. att.).

P

Refeksija par Satura
apguto teorijas
sekundaro apguve \\
/ padpieredzi dialoga \
|
|

Dilogska o piogikas
metodes

procesa un paspieredzes
rezultatu attistibai

analize

3. attéls. Lekcijas struktira

Lekcijas satura komponentes savstarpéja mijiedarbiba vienmér ir mainiga
kartiba, saglabajot lekcijas temata satura galvenos uzdevumus un izvirzita mérka
realizaciju. Sadu studiju organizaciju var déveét par dialogiskas sadarbibas satura
apguves modeli.

Pagpieredzes veido$anas studiju kursa Skolas kora darba metodika sekmigi
veidojas, ja maciSanas process studijas ir personigi nozimigs un aktivs sadarbi-
bas process; ja macibu metode ir paspieredzi veidojo$s nozimigs studiju procesa
komponents; ja maciSana un macisanas realizéjas radosa teorijas un metodikas
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zina$anu ka prasmeés lietot vienotiba (zinu, ka; zinu, ka) dialoga; ja lekciju
kursa Skolas kora darba metodika saturs tiek realizéts objektivo un subjektivo
komponentu procesuala darbiba un savstarpéja mijiedarbiba. Apgustot studiju
kursu Skolas kora darba metodika, students (toposais skolas kora dirigents)
ieghist zinasanas, apgist prasmes un iemanas teorija un metodika, aprobé tas
pedagogiskaja praksé, iegiistot paspieredzi profesionalajai darbibai. Iegutas
zinasanas, prasmes un attieksmes nosaka katra studenta individualas spéjas un
psihologisko gatavibu apgat skolas kora dirigenta profesiju vienota veseluma.
Zinasanas, prasmes un attieksmes veido$anas notiek pedagogiskas darbibas
visos limenos, kad ir ieglitas nepiecieS$amas zinasanas, prasmes un attieksmes
skolas kora dirigenta darbibai. Skolas kora dirigenta profesionalitati raksturo
promocijas darba analizétie profesionalitates raksturojosie komponenti, kurus
nosaka to kritériji un raditaji, kuri izmantoti skolas kora dirigenta profesionalas
paspieredzes pilnveides izpétei empiriskaja pétijjuma (sk. 1. tab.).

1. tabula. Skolas kora dirigenta profesionalas darbibas paspieredzes kritériji un

raditaji
! Kriteriji ‘ Raditaji
Dirigésana,
Prasme lietot specialas : manualas tehnikas prasmes
dirigeSanas prasmes i Dziedasanas prasmes

Instrumentspéles prasmes

Muzikas teorijas, véstures un stilistikas interpretacij
prasmes

as

Profesionalas darbibas : Pedagogiskas
integrétas zinasanas un : psihologijas zinaSanu lietoSana
{ prasmes

kolas kora daba

i metodikas zinasanu Dialogiski
:lietosana i metodiska pieeja macibam, paspieredzes veidojosa procesa
: studijas :

Lai eksperimentdli parbauditu ka pilnveidojas skolas kora dirigenta
profesionalitati studijas tika izveidots un praksé parbaudits Paspieredzes attis-
tibas modelis profesionalajai pilnveidei studijas. Veidojot modeli, ka primarais
komponents studiju procesam tika izvéléta vajadziba péc zinasanam izvélétaja
profesija skolas kora dirigents, vajadziba pasaktualizéties, but patiesam, darbo-
ties profesionali, but zinatkaram un atraisitam mijiedarbiba ar apkartéjo vidi.
Studiju pasizglitosanas virzitajspéks ir personigi nozimigs studiju procesa mér-
kis. Mérkis rosina mérktiecigu ricibu sistematiski organizét maciSanas procesu.
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Lai sasniegtu sev izvirzito mérki, skolas kora dirigentam, uzsakot studijas Jazepa
Vitola Latvijas Muzikas akadémija, ir javeic profesionalajai darbibai atbilstigi
iestajparbaudijumi: dirigésana, klavierspéle, dziedasana, muzikas vésturé un
stilistika. IVsemestri dialogiska studiju procesa, iegtistot primaro paspieredzi,
toposais skolas kora dirigents apgtist metodikas kursu Skolas kora darba meto-
dika. V, VI un VII semestr1 studenti iegitas zinasanas parbauda pedagogiskaja
prakse, iegustot paspieredzi. Péc atklatajam nodarbibam pedagogiskaja prakse
sadarbiba ar docétaju refleksijas rezultata notiek pieredzes bagatinasanas. No-
slédzot studijas augstskola, VIII semestri toposais skolas kora dirigents karto
diplomeksamenu Darba ar skolas kori, iegustot kvalifikaciju Skolas kora dirigents
(sk. 4. att.).

Skolas kora dirigenta Personigi nozimigs mérkis Profesijai attistitas nepiecieSamas
vajadziba, attieksme specialas muzikalas spéjas
Studiju kursa Refleksija,
Skolas kora darba primara
metodika satura paspieredze

dialogiska apguve

Tegiito zinasanu aprobacija Refleksija,
teorijas un prakses vienotiba sekundara J

- N aunas

darba ar skolas kori paspieredze ¢piered
edagogiskaja praksé paspieredzes
P bagatinasanas

Rezultats
Skolas kora dirigenta profesionalitate

4. attéls. Paspieredzes attistibas modelis profesionalajai pilnveidei studijas

Analizéjot autoru teorétiskas atzinas tika definéts, ka skolas kora dirigenta
profesionalitate ir personigi nozimiga meérka realizacija muzikali makslinie-
ciskaja darbiba, specialo dirigésanas prasmju un integréto zinasanu lietosa-
na teorijas un prakses vienotiba. Skolas kora dirigenta Paspieredzes attistibas
modelis profesionalajai pilnveidei studijas tika parbaudits empiriskaja pétijjuma
laika no 2012. lidz 2014. gadam.

Promocijas darba empiriskaja dala Skolas kora dirigenta profesionalas
paspieredzes attistiba dialogiskaja procesa aprakstita pétijjuma norise, pétijuma
programma kopuma un katrs tas posms atseviski. Pétijuma otraja dala apkopoti,
analizéti un interpretéti pétjjuma gaita iegitie rezultati.
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2.1. nodala Skolas kora dirigenta paspieredzes attistibas empiriskas izpétes
saturs un organizacija raksturota empiriska pétijjuma norise, lai atklatu skolas
kora dirigenta profesionalas paspieredzes pilnveidosanas pedagogiskos nosaci-
jumus sadarbiba docetdjs <> students <> skoléns studiju procesa. Balstoties uz
teorétiskaja dala analizétajam zinatniskajam atzinam un izstradatajiem profe-
sionalas paspieredzes vértéSanas kritérijiem un raditajiem, tika noskaidrots, ka
veidojas skolas kora dirigenta profesionalitate studijas un pedagogiskaja prakseé
visparizglitojosaja skola darba ar skolas kori. Paspieredzes veido$anas studijas
un pedagogiskaja praksé tika realizéta eksperimentali personiga pieeja studiju
procesualajai darbibai macibas. Tas nozimé — spét analizét, izvértét un izdalit
sev atbilstigus subjektivas darbibas komponentus: meérki, motivu, vajadzibas
un prasmi apgut un lietot zinasanas personigi nozimiga profesionala darbiba.
Pagpieredzes metodiska pieeja studijas nozimeé spét zinasanas un prasmes lietot
zina$anas zinu, ka un zinu, ka praktiska, personigi nozimiga dialogiska sadarbi-
ba subjekts <> subjekts studiju kursa Skolas kora darba metodikas satura apguve.
Jazepa Vitola Latvijas Muzikas akadémija studiju programma Visparéjas izgli-
tibas mizikas skolotdjs, profesionala skolas kora dirigenta sagatavosana studiju
process tiek organizéts ta, lai 1) ikviens students iegtist profesionalajai darbibai
atbilstigas zinaSanas; 2) zinaSanas un prasmes ka spéjas tas lietot, apgistot
studiju kursa Skolas kora darba metodika saturu, radosa individuala sadarbiba
docetdjs <> students; 3) ikviens students spéj lietot integrétas un profesionalas
dirigéSanas prasmes pedagogiskaja praksé visparizglitojosaja skola darba ar
skolas kori. Paspieredzes veidosanos sekmé ieguto specialo dirigentam nepiecie-
$amo zinasanu praktisku lietoSanu personigi nozimiga profesionalaja darbiba.
Ta ir spéja lietot: 1) dirigésanas (manualo) tehniku muzikala un tehniska mérka
sasniegSanai dialogiska, neverbalad sadarbiba, sasniedzot maksliniecisko par-
dzivojumu; 2) vokalas un instrumentalas tehniskas un nosu lasiSanas prasmes
rado$a izpildijuma, atklajot individualas un ansambla muzicé$anas sadarbibas
prasmes; 3) zinasanas personigi nozimiga darbiba muzikas teorijas un stilistikas,
teorijas un prakses vienotiba.

2.2. nodala Empiriskas izpétes metodologija promocijas darba izvirzita
attistibas modeli studiju procesa, tika lietots pétijuma metozu komplekss, kas
atbilst doktora disertacijas pétijuma priek$émetam skolas kora dirigenta paspie-
redze. Profesionalas paspieredzes veidojosaja pétijjuma tika izmantota anketeé-
$ana, lekciju kontentanalize, intervijas un pedagogiskais novérojums ar meérki
noskaidrot paspieredzes veido$anos studiju procesa. Tika analizéta: 1) studiju
kursa Skolas kora metodikas satura teorétisko zinasanu lietodana sadarbiba doce-
tdjs <> students <> students lekcijas; 2) spéja lietot integrétas zinasanas teorijas
un prakses vienotiba, secigi, péctecigi realizéjot izvirzito mérki pedagogiskaja
praksé sadarbiba doceétdjs <> students <> skoléns; 3) spéja empatiski pardzivot
mizikas un teksta satura atklasmi kolektivaja muzicé$anas procesa. Lai par-
bauditu Skolas kora dirigenta profesionalas paspieredzes pilnveidosanas modela
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studijas efektivitati, saskana ar pétijuma izvirzito meérki empiriskais pétijums
tika organizéts trijos posmos (sk. 5. att.).

I PETIJUMA 11 PETIJUMA PPVP 1. pétijuma uzdevums: studiju kursa Skolas kora
POSMS POSMS darba metodika paSpieredzes veidosanas sadarbiba studiju
Konstatgjosais ol procesa (kontentanalize)
ET Profesionalds - - -
. paspieredzes PPVP 2. pétijuma u;devun?s: skolas korg duilgema zinasanas
Ekspertu aptauja un prasmes ki sp&ja tas lietot pedagogiskaja praksé skola

Datu kvantitativa veidoj oia_is (PR N (pedagogiskais novérojums)
apstrade, anketéSanal (turpmak PPVP)

MS Exel, 2013 2011.- 2014. ak.g. PPVP 3. pétijuma uzdevums: studiju kursa Skolas kora
2010.- 2011. ak.g. darba metodika studentu anketéSana
—_> (SSPS datu analize)

A4

111 PETIJUMA POSMS
Skolas kora dirigenta paspieredzes attistibas modela
profesionalajai pilnveidei empirisko datu interpretacija
teorijas un prakses vienotiba studiju procesa
2014.- 2015. ak.g.

5.atteéls. Empiriska pétijuma posmi

Lai noteiktu skolas kora dirigenta profesionalitates veidojo$os komponentus
toposo skolas kora dirigentu studijas 2.3. nodala Skolas kora dirigenta profe-
sionalitates limena noteiksana realitate, tika veikta profesionalu skolas kora
dirigentu anketésana. Pirma pétijuma posma meérkis bija noskaidrot skolu koru
dirigentu, muzikas maci$anas metodiku un Latvijas Skolu jaunatnes dziesmu
un deju svétku virsdirigentu viedokli par skolas kora dirigenta profesionala-
jam zina$anam, prasmém un attieksmém skolas kora pedagogiskaja darbiba.
Izvéloties anketéSanas metodi Ekspertu aptaujai, par pamatu anketas izstradei,
jautdjumu formulésanai un tas dizainam tika izmantotas divas starptautiski
aprobétas anketas par profesionalo identitati (Fernadezs, 2012) un miaziku
profesionalitati (Isbell, 2008), piemérojot tas pétjjuma teorétiskajam vajadzibam.
Anketas teorétiskais konstrukts balstits uz profesionalas darbibas izpratni ka
mijiedarbibas procesu starp pedagogisko psihologiju, muzikas teoriju, muzikas
pedagogiju, muzikas interpretaciju, filozofiju skolas kora dirigenta profesiona-
litati raksturojo$u darbibu. Lai sasniegtu pirma pétijuma posma mérki, tika
izmantota Ekspertu aptauja (Kristapsone, 2008, 267). Ekspertu aptaujas jauta-
jumi tika sastaditi péc skolas kora dirigenta profesionalas darbibas kritérijiem,
izmantojot Andersones, 2009; Brezneva, 1982 Graubina, 1931, Sudgikas, 1989,
Marnauzas, 2007; Vitolina, 1942; Boulza (Bowles), 2003; Vengrusa (Benrpyc),
2009; JakuSevas (fxymesa), 2010; Petrudina (Ilerpymms), 2009 teorétiskas
atzinas, atziméjot atbildes péc nozimibas no 1 lidz 10. Tika noskaidrots, kadas
zina$anas, komunikativas prasmes, organizatoriskas prasmes, specialas muzika-
las spéjas, butiskakas attieksmes un profesionalitatei atbilstosas rakstura ipasibas
nepiecie$amas profesionalam skolas kora dirigentam. Empiriskais pétijums tika
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veikts profesionalas kultarizglitibas pedagogu talakizglitibas kursos, projekta
Nr. 2009/0208/1DP/1.2.1.1.2/09/IPIA/VIAA/005 2011. gada marta un aprill.
Aptauja piedalijas 23 eksperti no veésturiskajiem Latvijas novadiem. Analizgjot
pétijuma datus, ipasa nozime tika pieskirta 1. jautdjumam Kddas zinasanas ir
nepiecieSamas profesionalam skolas kora dirigentam?, kur§ talakaja metodo-
logiskaja darbiba bija noteicosais lidzeklis skolas kora dirigenta studiju kursa
Skolas kora darba metodikas satura izveidé un ta aprobacija praksé. Veiksmigs,
uz dialogisko didaktisko pieeju balstits studiju process var istenoties situacija,
kad ir skaidri definéts skolas kora dirigenta profesionalas darbibas lauks un
pedagogiskie panémieni. Atbilstigi vecumam izvéléti pedagogiskie panémieni
un zinasanas skolas kora pedagogiskaja darbiba ir skolas kora dirigenta profe-
sionalitates raditajs. Analizéjot Ekspertu aptaujas anketu rezultatus, var secinat,
ka: specifiskas zinasanas par pieeju dziedasanas procesa noteiktd vecumposma,
unisona, daudzbalsibas veidosanas pamatprincipi, zinasanas par skoléna balss
apardta attistibu (ieskaitot mutacijas periodu), par iedziedasanas vingrindjumu
efektivitati atskirigos vecumos, péc respondentu viedokla, ir ierindoti mazsvari-
gako profesionalas darbibas kritériju kategorija. Tas liecina, ka Latvija pedago-
giska darbiba skolas kori tiek balstita uz pieauguso macisanas/macisanas modeli,
nepietiekosi nemot véra skoléna visparéjo attistibu. Skolas kora dziedasanas
procesa galvenais uzdevums ir veidot labskanigu, dabisku, brivu, harmoniski
un intonativi tiru dziedajumu, kur nozimigs nosacijums ir pareiza skoléna
balss attistibas diagnostika, kas veido skoléna prieksstatu par kvalitativas
skanas veido$anas pamatprincipiem. Konstatéjosa pétijuma iegutie rezultati
liecina, ka Latvija nepiecie$ams organizét inovativu, musdienam atbilstigu
studiju procesu. Batiskakie priek$nosacijumi skolas kora dziedasanas kvalitates
uzlabo$ana un skolas kora dirigentu sagatavo$ana ir nodrosinat pilnvértigu
dialogisku studiju procesu, sadarbibu augstskola docetdjs <> students, kura
zina$anas un prasmes ka spéjas tas lietot, tiek realizétas praksé darba ar skolas
kori. Tas veicina paspieredzes metodisko pieeju studijas, lai veicinatu skolu koru
profesionalaku attistibu. Ekspertu aptaujas rezultatu galvenas atzinas tika iestra-
datas studiju kursa Skolas kora darba metodika satura. Teorétiskas literatiras un
konstatéjosa pétijuma rezultatu analizes un sintézes var secinat, ka skolas kora
dirigenta profesionalitati veido zinasanu, prasmju un attieksmju integréts
veselums. Tas tiek parnestas un lietotas ikdienas pedagogiskaja darbiba un to
virza autonoma, briva, kritiski domajosa profesionala personiba ka augstaka
veértiba. II pétijuma posma 2.4. nodala Profesionaldas paspieredzes veidosands
studiju procesudlaja pieeja empiriska pieeja veidojosa eksperimenta mérkis bija
izstradata studiju kursa Skolas kora darba metodika satura realizacija praksé.
Meérka realizacijai tika izvirziti tris uzdevumi: 1) studiju kursa Skolas kora darba
metodika satura realizacija sadarbiba docétajs <> students <> students; 2) ap-
gata studiju kursa satura realizacija pedagogiskaja praksé visparizglitojosaja
skola darba ar skolas kori, iegiistot paspieredzi sadarbiba docétajs <> students
<> skolens; 3) studiju kursa Skolas kora darba metodika studentu anketé$ana,
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par izmainam paspieredzé uzsakot IV semestri un studiju kursu noslédzot péc

prakses diplomeksamena Darba ar skolas kori VIII semestri.

Empiriska pétijuma II posma Profesionalas paspieredzes veidojosa eksperi-
menta 1. uzdevuma mérkis bija atklat lekcijas satura apguves dialogisku
doceétdjs <> students <> students procesu paSpieredzes iegiiSanai. Veicot
II pétijuma posma 1. uzdevumu, tika analizétas noteiktas macibu metodes
dialogiska studiju procesa un parbauditi skolas kora dirigenta profesionali-
tati veidojosie kritériji un raditaji. Tika izmantota pedagogiska novérosana
un lekciju kontetanalize, kura tiek uzskatita par vispiemérotako pedagogijas
pétniecibas metodi, jo ta dod iespé&ju iegut noteiktu informaciju par stu-
dentu darbibas faktiskajam izmainam maciSanas procesa. Pedagogiskas
novéro$anas dati ticami atspogulo pedagogiskas darbibas procesu (Cohen,
2007, Moyles, 2002). Tapéc, lai novértétu studiju kursa Skolas kora darba
metodika satura apguves dialogisko procesu docétdjs <> students <> students
paspieredzes iegtsanai, tika veikta lekcijas nestrukturéta pedagogiska
novéro$ana un analize, kas lava situacijai veidoties intuitivi un radosi,
kombingjot tieSo (piezimés fikséto) novérosanu (Cooper, 2001). Metodisko
pamatu macibu procesa organizacija veido noteikti lekciju satura kom-
ponenti: 1. Lekcijas satura teorijas apguve dialoga (vienotiba ar e-studiju
kursu Skolas kora darba metodika teorétisko materialu), ar mérki aktualizét
teorétiskas zinasanas zinu, ka metodika (sk. 2. att.). 2. Lekcijas dialogisko
metoZu satura aprobacija daudzveidigas studiju /macibu metodés ar mérki
attistit paSpieredzi, zinasanu lietoSanu zinu, ka praksé. 3. Refleksija par
iegato sekundaro paspieredzi, rosinot analizét, ka? lekcijas saturs realizéjies
maciSanas procesa. Lekcijas satura aktualizé$ana un nostiprinasana ar mérki
zina$anas, prasmes un attieksmes nostiprinat un saglabat ilglaiciga atmina.
4. Dialogiska macibu procesa saturiska un rezultatu analize ir diskusija
par ieglitajam zina$anam, prasmém un attieksmju mainu ka teorijas un
prakses vienotibu, individualaja un grupas sadarbibas rezultata iegitajam
zina$anam, prasmém un attieksmém ka jaunu, personigi nozimigu vértibu
profesionalajai izaugsmei. Studiju kursa Skolas kora darba metodika satura
realizé$ana tika izmantotas interaktivas macibu metodes, veidojot dialogisku
maciSanas procesu. Nodarbiba svariga ir docétaja <> studenta un studenta <>
studenta dialogiska sadarbiba. Procesa galvenais uzdevums ir prasme lietot
zinasanas Seit un tagad, tas izvirza talitéju mérka sasniegsanu lekcija temata
ietvaros. Vérojot studentu aktivo sadarbibu lekcijas laika, varéja secinat, ka
dazadu metozu izmanto$ana aktiva darbiba bija ciesi saistita ar ieksgjiem
psihologiskiem procesiem: prats organizé, vada un kontrolé noteikta vingri-
najuma realizaciju noteikta laika, spéj reagét vienlaicigi izvirzot uzdevumu
un talit pat to realizét. Tika noskaidrots, ka spéja sagatavot uzdevumu zinu,
ka un tani pasa bridi zinu, ka izpildit noteiktu dziedasanas vingrinajumu,
ir sarezgits uzdevums IV semestra studentam. Galvena probléma bija pas-
pieredzes trikums vingrinajuma izpildes laika, jo vairak dominéja zinu, ka,
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bet, lai realizétu zinu, ka, pietriika zinasanu lieto$anas aktiva pedagogiska
procesa. PaSanalizes rezultata, lietojot zinasanas atkartota pedagogiska
macibu procesa, veidojas sekundara paspieredze. Sekundara pasieredze rada
jaunu paspieredzi, kas klast radosa paspieredze daudzveidiga pedagogiska
darbiba. Dialogisks macibu process bija kopéja pedagogiska sadarbiba, kura
notika sadarbiba docétdjs <> students, students <> students kopéja mérka
sasnieg8anai, par prioritati izvirzot zinaSanas un prasmes ka spéjas tas lietot
aktiva studiju procesa. Tatad profesionalas zina$anas un prasmes ka spéja
tas lietot veido paspieredzi: zinu, ka lietot iedziedasanas vingrinajumus kon-
kréta vecuma, zinu kddus vingrinajumus izvéléties, un zinu, ka labot vokalas
nepilnibas, lai veicinatu skoléna dziedasanas spéjas.
IT pétijuma posma Profesiondlas paspieredzes veidojosa eksperimenta
2. uzdevuma mérkis — pedagogiskas darbibas novérosana pedagogiskaja praksé
darba ar skolas kori. Tika analizéta 1) paspieredze lietot specialas dirigésanas
prasmes — ta ir spéja lietot dirigésanas manualas tehnikas prasmes, dziedasanas
prasmes, instrumentspéles prasmes, muzikas teorijas, véstures un stilistikas
interpretacijas prasmes, paspieredzes veidojosa procesa; 2) uz paSpieredzes
aktualizaciju balstits integréts maciSanas process — ta ir spéja lietot pedagogiskas
psihologijas zinasanas prakse, skolas kora vokalas darba metodikas lieto$ana
paspieredzé, empatija muzikali makslinieciskaja darbiba, organizatoriskas pras-
mes ka spéjas lietot zinasanas sadarbiba, paspieredze organizatoriski dialogiska
sadarbiba. Psihologiska gatavosanas pedagogiskajai praksei norit, sakotnéji ap-
gustot IV semestri studiju kursu Skolas kora darba metodika. Praktiska gataviba
norit V, VI, VIII un VIII semestri, realizéjot pedagogisko praksi visparizglitojosa
skola macibu nodarbiba Koris docétaja pavadiba saskana ar Jazepa Vitola Latvi-
jas Miuzikas akadémijas, profesionalas bakalaura studiju programmas Visparéjas
izglitibas miizikas skolotajs — kods 4214104, A - dalas, obligato studiju kursu
Pedagogiska prakse, Darbs ar skolas kori. Analizéjot primaras un sekundaras
paspieredzes datus pedagogiskaja procesa tika secinats, ka 1) zinasanu lietosa-
na pirmaja reizé, piedzivojot primaro zinasanu lietoSanu personigi nozimiga
pedagogiska darbiba, rada apjukumu, jo iecerétais organizatoriskais, tehniskais
un skanéjuma prieksstats nerealizéjas paspieredzes trukuma dé]. To ietekmeé
arl studenta emocionalais pardzivojums, ikviena neparedzéta darbiba nojauc
izplanotas darbibas mérki un uzdevumus. 2) Zinasanu lieto$ana atkartoti, to
nostiprinagana personigi nozimiga darbiba veicina skolas kora dirigenta spé&ju
izvirzito uzdevumu meérktiecigi realizét atkartoti, ka rezultata veidojas sekun-
dara paspieredze. Tikai personigi izvértétas, dzives paradumos nostiprinatas
zina$anas un prasmes ka spéjas tas lietot pasSpieredzé veicina skolas kora diri-
genta profesionalitati. Pedagogiska novérojuma iegato datu analizes rezultata,
salidzinot primaras un sekundaras paspieredzes lietosanu pedagogiskaja prakseé,
tika secinats, ka studenti, toposie skolu koru dirigenti pedagogiskas prakses
laika ievérojami uzlabo savas profesionalds zinasanas ki prasmes tas lietot
daudzveidigas macibu situacijas. Students, toposais skolas kora dirigents ir
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apguvis Skolas kora darba metodikas kursu, bet ieprieks rapigi izplanota stundas
gaita praksé nerealizéjas. Ta iemesls ir nepietickama personiga paspieredze, jo,
tikai bagatinot paspieredzi, ar laiku skolas kora dirigents spéj prognozét macibu
stundas gaitu, pieméram, tiek prognozéts rezultats, ka tiek sasniegts skandarba
augstakais realizacijas limenis, teicami parzinot unisona un daudzbalsibas
veido$anas metodiskos panémienos, skolas kora dziedataju balss attistibas fizio-
logiskos procesus, ka ari noteiktus dziesmas iestudé$anas un darba organizacijas
pedagogiskos darbibas panémienus.

IT petijuma posma Profesionalds paspieredzes veidojosa eksperimenta
3. uzdevuma parbaudei tika analizétas Jazepa Vitola Latvijas Miizikas akadémi-
jas Muzikas skolotaju nodalas 30 topo$o skolas kora dirigentu studentu anketas.
Tika izvertéts hipotézes tresais komponents — studijas tiek sistematiski pasverteta
un vertéta apgiitas paspieredzes attistiba — parbaudes process, kas saistits ar
studentu paspieredzes pasanalizi profesionalajai pilnveidei studiju procesa. Lai
salidzinatu pa$pieredzes veido$anas dinamiku, tika anketéti IV semestra 15 stu-
denti, noslédzot studiju kursu Skolas kora darba metodika, un VIII semestra
15 studenti péc diplomeksamena darba ar skolas kori. Anketas Profesionalds
pilnveides paspieredzes analizei studijas tika izstradata péc skolas kora dirigenta
profesionalas darbibas kritérijiem un raditajiem. Apkopojot anketu rezultatu
ieejas datus, tika ievaditas (IBM SSPS) 30 atbildes uz 8 jautajumiem, 1-15 atbil-
des ir IV semestra studentu anketu rezultati un 16-30 atbildes ir VIII semestra
studentu anketu rezultati. Katra anketé$anas reize tiek uzskatita ka atseviska
izlase jeb datu grupa. Anketa sastav no 8 paspieredzes veidojosiem jautajumiem
(datu apstrades laika tika parsaukts par raditaju) profesionalajai pilnveidei ar tris
limenu atbilzu variantiem A, B, C. Datu apstrades laika atbildes tika parkodétas:
A (ja) - 1, B (dalgjija) - 2, C (né) - 3. Apkopojot profesionalas paspieredzes vei-
dojosa eksperimenta 3. uzdevuma IV un VIII semestra studentu anketas datus
par 8 paspieredzes pasanalizes raditajiem studijas, tika secinats, ka IV semestra
studenti tikai daléji (50%) apjau$ skolas kora dirigenta profesionalas darbibas
uzdevumus, bet VIII semestra studenti studijas giitas zinasanas un prasmes tas
lietot ir parbaudijusi prakse, gastot paspieredzi un izprotot profesionalas piln-
veides nepartrauktu nepieciesamibu, 93% respondentu ir gatavi profesionalajam
darbam visparizglitojosaja skola.

2.5. nodala Skolas kora diri¢enta paspieredzes attistibas modela pro-
fesiondlajai pilnveidei studijas eksperimenta datu interpretdcija teorijas un
prakses vienotiba ir profesionalas paspieredzes veidojosa pétijuma III posms.
Ta meérkis — noveértét eksperimenta rezultatus ar uzdevumu analizét skolas kora
dirigenta profesionalitates paspieredzes veidojo$os komponentus. Tika secinats,
ka:

1. Ekspertu aptaujas par skolas kora dirigenta profesionalajam zinasanam,
prasmém un attieksmém - iegutie rezultati liecina, ka lielakoties Latvija
skolas koru dirigentu pedagogiska darbiba tiek balstita uz pieauguso maci-
$anas / maciSanas metodém.
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Ipasi svarigi ir studiju kursu Skolas kora darba metodika satura apgut dia-
logiska studiju procesa, macibu metozu daudzveidiga izmanto$ana. Lekcijas
pamatkomponentu realizacijai: 1) macibu procesa docétajs toposajiem skolu
koru dirigentiem sniedzot teorétiskas zinasanas, veicina apzinu zinu, ka;
2) zinasanas tiek lietotas praktiska darbiba, iegiistot primaro paspieredzi
zinu, ka; 3) reflektivais lekcijas noslégums veicina studentu prasmi analizét
un pasvértét pieredzéto lekcija; 4) velak zinasanas ka prasmes tas lietot
pedagogiskaja procesa, zinu, ka subjekts <> subjekts esoaja dialogiska ma-
cibu situacija atrodas un darbojas it ka divos limenos: ka macibu procesa
galvenais vaditajs, ka dialoga stimulétajs un vérotajs. Kopuma studentu
analizétas atzinas liecina, ka dialogisks studiju process veicina interesi par
studiju procesa galvenajiem tematiem, lekcijas ir interesantas un radosas.

Studenti dialogisko studiju procesu studijas vérté ka pozitivu (A - Ja) —
18 respondenti un lielaka dala (B - daléji ja) 11 respondenti - ka pozitivu.
Viens students (C - né) dialogisko macibu procesu uztver ka sarezgitu,
labprat maci$anas procesa prieksroku dodot citu viedoklu uzklausisanai,
neiesaistoties diskusijas, savas domas paturot pie sevis. 60% no respondentu
atbildém liecina, ka dialogisks studiju process mijiedarbiba subjekts <>
subjekts, kura tiek risinatas pedagogiskas macibu situacijas dialoga,
zina$anas lietojot praktiski personigi nozimiga studiju procesa, sekmé
paspieredzes veido$anos. Profesionalas paspieredzes veidojosa pétijuma
2. uzdevuma meérka sasnieg$anai tika veikta studentu macibu nodarbibas
Koris hospitacijas VII un VIII semestra studiju procesa laika. Pétijjuma
meérkis: noteikt studentu profesionalo gatavibu pedagogiskajai darbibai.
Ta sasniegSanai tika izstradata anketa studentu paspieredzes analizei. Lai
noteiktu dinamiku, pétijumu uzsakot, (2012. gada janvari) tika noteikts
15 studentu primaras paspieredzes limenis, bet péc diplomeksamena no-
karto$anas (2014. gada maija) tika noteikts to pasu 15 studentu sekundaras
paspieredzes limenis. Anketas Profesionalas pilnveides paspieredzes analizes
studijas 7. raditaja (jautdjuma) Primardas paspieredzes aktualizdcijas rezultati
liecinaja, ka primara paspieredze studentu profesionalajai izaugsmei ir no-
pietns apliecinajums, jo zinasanu lietoSana dazadas pedagogiskas situacijas
studentiem sagada gratibas. Izvértéjot rezultatus anketas Profesionaldas
pilnveides paspieredzes analizes studijas 8. raditaja (jautajuma) Sekundaras
paspieredzes aktualizacija studijas visu respondentu atbildés, var secinat, ka
dala respondentu atbild apstiprinosi (A - ja), 12 studenti, iegtistot primaro
paspieredzi, refleksijas rezultata atkartoti paspieredzéto realizé praksé,
iegtistot parliecibu, ka iegiito zinasanu realizacija praksé veicina studenta
ka toposa profesionala pasapzinu, izmantojot primaras un sekundaras pas-
pieredzes zina$anu, izpratnes, prasmju un attieksmju vienotibu. Procentuali
lielaka dala respondentu atbild dajéji ja (B - daléji ja), t.i., 17 studenti ne
vienmér spéj maciSanas procesa aktualizét primaro paspieredzi un parnest
to jauna macibu situacija. Tas liecina, ka $ada situacija ir nepiecieSams
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docétaja atbalsts un ieteikumi turpmakajai darbibai. Viens students apgalvo,
ka nespéj pats patstavigi primaro paspieredzi izmantotot jaunas informa-
cijas uztverei (C - né). Tas liecina, ka students neprot patstavigi atlasit
nepieciesamo informaciju noteiktai darbibai, iespéjams, macas automatiski,
nesaredz lietu kopsakaribas. Tada gadijuma ir nepiecieSama docétaja un
studenta cie$aka individuala sadarbiba. Var secinat, ka primaras paspiere-
dzes aktualizacija studijas sekmeé profesionalo pilnveidi, ta veicina studentu
interesi un attieksmi par zinasanu lieto$anu praktiska darbiba. Primaras un
sekundaras paspieredzes aktualizacija, par ko liecina empiriska pétijuma
II posma 2. uzdevums, ir dialogiska studiju procesa pozitivs rezultats,
kas veidojas individuala sadarbiba docetdjs <> students studiju procesa
vairaku semestru garuma. Anketé$anas datu konstatéjosa analizé Profesio-
nalds paspieredzes veidojosa eksperimenta 3. uzdevuma par studenta toposa
skolas kora dirigenta paspieredzes pasanalizi profesionalajai pilnveidei
tika parbaudita studentu pasanalize studiju procesa IV un VIII semestra
studentiem. Anketu analizes rezultata tika secinats, ka 60% respondentu
(A - ja, 18 studenti) spéj patstavigi refleksijas rezultata, izmantojot primaro
paspeieredzi, zinasanas, prasmes un attieksmes parnest jauna pedagogiska
situacija, ka rezultata bagatinas paspieredze. Tika secinats, ka 37% res-
pondentu (B - daléji ja, 11 studenti) ne vienmeér spéj patstavigi refleksijas
rezultata, izmantojot primaro paspieredzi, zinasanas, prasmes un attieksmes
parnest jauna pedagogiska situdcija. Viens students (3%) nespéj patstavigi

(C - né) izmantot primaras un sekundaras paspieredzes zinasanu vienotibu.

Tatad, var secinat, ka lielaka dala — 97% respondentu, 29 studenti — spgj

patstavigi vai daléji patstavigi realizét izvirzit mérki macibu/pedagogiskaja

procesa, refleksijas rezultata veicot primaras paspieredzes aktualizaciju, spéj
iegutas atzinas parnest uz jaunu macibu/pedagogisko situaciju.

Kopuma analizéjot empiriska pétijuma rezultatus par skolas kora dirigenta
profesionalas darbibas komponentiem uz I empiriska pétijjuma konstatéjosa
pétijuma Ekspertu aptaujas anketé$anas rezultata iegiitajiem secinajumiem, tika
meklétas atbildes uz aktualizéto probléemu: ka veidojas sadarbibas procesuala
pieeja skolas kora profesionalai darbibai? tika secinats, ka butiskaka atskiriba
starp pieaugu$o maciSanu/macisanos un skoléna maci$anas/maciSanos kora
dziedagana ir metodiska procesuala pieeja. Skolas kora dirigents ir macibu
procesa organizators, kas sistematiskos vingrinajumos sekmé uz paspieredzi
balstitu macisanos pozitiva sadarbiba skolas kora dirigents <> dziedatajs, kas tika
atspogulota sadarbibas procesualaja pieeja aferentacijas spiralé (Anoxus, 1978,
88-87).

Visparizglitojosaja skola macibu priek$§meta Koris maci$anas/maci$anas ir
balstita uz skolas kora dirigenta profesionalajam zinasanam par dziedataja ma-
ci$anas un attistibas savstarpéjo saistibu. Svarigi atzimét, ka dziedataja attistiba
skolas vecuma ir sarezgits process, kura laika notiek personibas, intelektualas,
socialas, uzvedibas un darbibas izmainas. Cilvéka attistibu nosaka iedzimtiba,
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audzinasana, macisanas un dzives apstakli kultarvidé. Skolénu dabiska (fiziska,
psihiska, intelektuala, emocionala, gribas) un socidla (saskarsme, sadarbiba)
attistiba (Spona, 2006, 21) noris atskirigi. Skolas vecuma bérniem tiek izdaliti
tris galvenie attistibas posmi: no 7 lidz 10 gadiem, 11-14 gadiem, 15-18 gadiem,
kuros visparéja attistiba noris loti atskirigi (Steinberga, 2013, 110-126). Dzie-
dasanas macisanas metozu atbilstiga izvéle ir butiska dziedatdja izzinas (atceré-
$anas, reproducésana, pamato$ana, reorganizacija, attiecinasana, refleksija) un
vajadzibu attistibai noteikta vecuma posma. Atbilstosi izvéloties macibu saturu,
macibu metodes un panémienus, tiek simuléts dziedataja darbibas pasvértéjums,
sekméjot individualitates attistibu kolektivas muzicésanas procesa. Skolas kora
dirigenta paspieredze ir zinasanas un prasmes ka spéjas tas lietot daudz-
veidigas pedagogiskas situacijas muzikali radosa sadarbiba skolas kori un
vajadziba realizét personigi nozimigas vértibas.

Empiriska pétjjuma rezultatu analizes nosléguma tika secinats, ka skolas
kora dirigenta profesionalas pilnveido$anas procesu augstskola sekme: personigi
nozimiga meérka izvirziSana un ta realizacija; muzikalo prasmju (dirigésana,
dziedasana, instrumentspéle, zina$anas mizikas teorija un vésturé, mizikas
stilistika) attistiSana; personigas procesualas darbibas pieeja studijam; empatija
muzikali makslinieciskaja darbiba; prasme veidot sadarbibu docetdjs <> stu-
dents <> skolens; dialogiska studiju kursa Skolas kora darba metodika satura
apguve; uz paspieredzes aktualizaciju balstits maci$anas process; zinaanu un
prasmju lieto$ana teorijas un prakses vienotiba.

Pétijuma rezultati aprobeéti
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GENERAL DESCRIPTION OF THE DOCTORAL
THESIS

One of the main objectives of the contemporary higher educational system
is to promote a sustainable, well-organized and creative progression in the ever
changing environment. The Growth Strategy for 2020 (Europe 2020) issued by
the European Commission (European Commission 2013) has set education as
the priority reminding about the society’s changing role. The aim is to improve
the acquisition of knowledge by applying effective investments in education,
research, innovations, thus strengthening the growth of the society. Smart
Growth is defined as the ability to obtain professional education by integrating
the innovative knowledge and skills into practice. In 2013 a national education
development plan was issued by the Ministry of Culture of the Republic of
Latvia. Its main goal is to implement the national policy of cultural education
(cultural concept of the Ministry of Culture, 2013), dedicating a special role to
professionalism of the music teacher and school choir’s conductor.

Nowadays the school choirs are rapidly expanding their working area. A
new approach to choral singing has emerged due to the intercultural com-
munication, as, for example, observed from the 8th World Choir Games in
Riga (9"-19" of July, 2014). The exchange of choral music, musical styles, and
manner of singing was supported by twenty-seven thousand singers from all
over the world (World Choir Games, Riga 2014, Latvia).It appears to be essential
to perceive, understand, and analyse the gained information and experience in
order to promote the development of school choirs, therefore actualizing in-
novations in musical education.

Until the present days, the main goal has been to educate those choir con-
ductors who concentrate on the further education for adults and professional
concert performance. However, the objective of the school choir conductor dif-
fers: it is based on the pupil’s artistic and musical education, taking into account
the pedagogical knowledge about the singer’s development and the appropriate-
ness of the pedagogical resources applied in the study process.

A paradigm shift in education is still an issue even nowadays. It is manifested
as the changes into the organization and methodology of the study process of
a school choir conductor, and transition into a new humanitarian-pedagogical
quality. It is characterized by: school/higher educational institution — equal, active
corporation into a creative study environment professor <> student <> student,
promoting the circulation of professional knowledge, i.e. multifunctional and
creative application of the study methodology into practice. Creative thinking,
increase in terms of initiative and daring, as well as personal experience become
personally significant values and integral part of the professional operations of a
school choir’s conductor.
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The topicality of the research is defined by the following problem: the
pedagogical operations in the school choirs in Latvia are mainly based on the
adult teaching/learning methodology, not taking into account the learning
process, perception, and voice development specifics of the pupils of a certain
age. The analysis of the secondary sources leads to the conclusion that the
school choir conductor’s professional operations requires certain pedagogical
knowledge of the school choir’s singing processes. This knowledge includes:

o Specific knowledge of the pedagogical approach to the singing process

of the pupils in a certain age in a secondary school;

«  Principles of unison and polyphony;

« Knowledge of the development of the pupil’s voice apparatus (including
the mutation period), paying attention to the warm-up and vocal
exercises and their efficiency among various age groups.

It is essential to understand the knowledge, communicative and
organizational skills, special musical skills, the most essential attitudes and
corresponding behavioural features necessary for a professional school choir
conductor. Many years of experience have proved that these components
belong to the category of unessential criteria. Thus, the pedagogical operations
in school choirs in Latvia are still based on the teaching/learning principles
typical of adults. The functional properties and features of the development of
pupil’s voice and tone are not considered to a sufficient extent. Jékabs Graubins
(Graubins, 1931:56) in his methodological material First Notes of Singing Lessons
(Latvian: Pirmas notis dziedasanas stundas) has stressed the formation of a free
and natural sound together with the development of musical score reading skills
and age-appropriate repertory as the most important factors essential for the
operations of a school choir’s conductor. Janis Paruka in his book ‘A Guide For a
Choir Singer” (Latvian: ‘Rokasgramata kora dziedatajien’) claims:

‘[..] voice deficiencies (defects) are caused by various reasons. Professor Sonki

finds that the causes for voice defects are originated in the childhood - when

the voice has been ‘used’ viciously, i.e. during the mutation period children
were obliged to sing in choirs. Mainly students are supervised by the teachers
lacking the required knowledge about hygiene and cultivation of voice’ (Paruka,

1926: 53).

The main objective in the singing process of a school choir is to form a
harmonious, natural, unforced, and accurate (in terms of intonation) manner
of singing. Here, an important aspect is an appropriate diagnostics of student’s
voice. Pupil’s form the initial principles of sound formation patterns while
singing in a choir. It demonstrates the need for the implementation of humane
and sustainable education in higher professional education. Also, there appears
to be a necessity to boost the understanding of the criteria and indicators
characterizing the school choir conductor’s professionalism, paying particular
attention to the creative self-experience in the qualitative pedagogical and
artistic acts.
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In order to develop the theoretical and practical grounds for the
professional activities of school choir’s conductor, Improvement of School
Choir Conductor’s Professional Self-Experience through the Pedagogical
Activities at the Institution of Higher Education was selected as the topic for
the Doctoral Thesis.

Research object: the activities performed by a school choir’s conductor.

Research subject: school choir conductor’s self-experience.

Goal: to establish and verify the model of the development of school choir
conductor’s self-experience through the studies at the institution of higher
education.

Hypothesis: The formation of school choir conductor’s experience is
promoted if:

*  The study process purposefully follows the professor <> student <> student
pattern of interaction;

*  According to the designed model of the development of the school choir
conductor’s experience, a student is able apply the gained knowledge
and skills actively and creatively during his/her studies and pedagogical
activities;

*  The development of the gained experience is systematically evaluated during
the study process.

Research Objectives:

1. Analyse the secondary sources devoted to the philosophical, pedagogical,
psychological, and musical matters related to professionalism of the school
choir conductor’s professionalism.

2. Examine the essence and formation principles of school choir conductor’s
self-experience.

3. Analyse the essence, content, and components of school choir conductor’s
professional activities on the basis of the conclusions derived from the
secondary analysis.

4. Develop the indicators and evaluation criteria of school choir conductor’s
professional self-experience, and verify them in a pedagogical training.

5. Establish and theoretically ground the model of the development of school
choir conductor’s self-experience relevant to the professional improvement;
study the model’s efficiency in practice by approbating it in a real pedagogical
process.

Theoretical grounds of the research work:

* Humane approach to pedagogy - personally important activity as a
means of improvement in school choir conductor’s professionalism; the
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procedurally structural approach to the activity comprising objective and
subjective components of the study process, thus, providing the purpose of
learning: Ananves (1969); /leonmves (1975); Py6unwmerin (2003); Spona
(2004, 2006).

Holistic approach - the school choir’s conductor unites the knowledge and
skills and is able to apply them in both theory and practice. In order to reach
the goal, a conductor operates in accordance with self-established physical
and mental unity: Graubins (1931); Medins$ (1958); Anoxus (1978); Alder-
son (1979); Birzkops (1999); Nelson and Blades (2002); Guglhor (2006);
Benrpyc (2009).

Phenomenological approach - reveals the phenomenological features of the
individual’s feelings, perception, and self-experience: Huserls (1962); Kivle
(2008); philosophical, psychological and pedagogical theories about self-
experience as a source of inquiry of an individual’s inner world: Knowles
(1970); Bollnow (1974); Dewey (2000); Giese (2010); Burdjé (2004); Tenorth
and Tippelt (2007).

Dialogical approach towards the study process in a form of professor <>
student <> student interaction: Mead (2001); Bubers (2010); Jermolajeva
(2011; 1997); Spona (2006).

Research methods:

Secondary analysis of the theoretical materials devoted to the development

of school choir conductor’s experience gained during the study process and

the modelling of structural study process for professionalism enhancement.

Empirical methods:

2.1. Questionnaire — applied in order to examine the school choir conduc-
tors’ opinion about the components constituting conductor’s profession-
alism, as well as the present pedagogical situation in the comprehensive
schools.

2.2. Content analysis of the 4% semester’s lectures in the course entitled
Methods of Work with School Choir; corporative pedagogical observa-
tion of the development of school choir conductor’s experience in the
8 semester.

2.3. Questionnaire among the students having the course Methods of Work
with School Choir in order to investigate their opinion about the profes-
sional improvement encountered during the study process.

2.4. Data processing methods: the validity, reliability, and objectivity were
supported by the qualitative and quantitative data analysis performed
by Microsoft Office Excel, IBM SSPS Statistical Package for the Social
Sciences, dispersion and cross-tabulation analysis.
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The basis of the empirical part consists of the responses provided by
experienced school choir conductors, chief conductors, methodologists of
musical pedagogy and the students of the music teacher department of the
Jazeps Vitols Latvian Academy of Music (JVLAM). A survey in the form of a
questionnaire was performed in the framework of the project Further Education
for Professional Culture Education Teachers, Agreement Nr. 2009/0208/1DP/
1.2.1.1.2/09/TPIA/VIAA/005.The project is co-financed by the European
Union. The questionnaire was arranged in cooperation with the department of
music teachers of Jazeps Vitols Latvian Academy of Music, and it comprised
15 respondents - students from the academy. The goal was to examine the
students’ opinion about the formation of the professional self-experience during
the study process (the first survey was performed on January 2012, 4" semester.
The recurrent survey and the analysis of pedagogical observation were performed
on May, 2014, 8" semester). Another questionnaire — Expert Questionnaire —
comprised 23 respondents from historical counties.

Research Stages:

The research was conducted from October, 2009 till June, 2014.

The research was performed into the following stages:

o Pre-doctoral stage - secondary analysis, analysis of the pedagogical self-
experience gained from the work with pupils’ choir (since year 1996).
Formation of self-experience while giving lectures in Methods of Work with
School Choir and leading the pedagogical practice in Jazeps Vitols Latvian
Academy of Music (since year 2002). Selection of the topic for the doctoral
thesis.

o Research stage (October, 2009 till October, 2010) - development of the
theoretical and methodological framework. According to the strategy of the
research, the empirical part of the dissertation was performed into three
stages:

1. Since October, 2010 till October, 2011 - development of the theoretical
substantiation; preparation of the content for the Expert Questionnaire
and selection of the respondents.

2. Since October, 2011 till October, 2012 — According to the unity of the
theoretical and methodological positions, the model of the development
of school choir conductor’s self-experience relevant to the professional
improvement was developed.

3. Since October, 2012 till January, 2014 - the practical verification of the
designed model with the aim to examine the process of the formation of
school choir conductor’s professionalism during the study process.

4. Since October, 2014 till January, 2015 —analysis and interpretation of the
gained data. The data gained during the research were used to form the
basis of the procedural afferentation model for school choir conductor <>
student interaction.
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Novelty and the theoretical significance of the research:

Theoretical substantiation of the components forming school choir conduc-
tor’s professional operations.

Determination of the pedagogical-psychological conditions responsible for
the improvement of school choir conductor’s professional self-experience.
Formation of the criteria and indicators of conductor’s professionalism.
Origination of the model of the development of school choir conductor’s self-
experience relevant to the professional improvement.

Formation of the procedural afferentation model for school choir conduc-
tor <> student interaction (On the basis of the data analysis. The model is
theoretically grounded).

Practical signification of the research results:

The main findings are introduced in the course Methods of Work with
School Choir (professional bachelor study programme General Education
Music Teacher at JVLAM);

The criteria and indicators of school choir conductor’s professionalism are
applied as a part of a diploma examination entitled Work with a School

Choir.

The content of the course Methods of Work with School Choir has become
an integral part of the study process in the JVLAM and further education of
school choir conductors in Latvia.

Structure of the doctoral thesis
The Doctoral Thesis comprises an introduction, two parts, conclusions,

list of references, and appendixes. 206 literary sources in the Latvian, English,
German, and Russian languages have been analysed on the scope of the present
research.

Theses set for the defence:

The dialogic — pedagogical approach (resulting in the gain of self-experience)
practiced at an institution of higher education results from the mutual
correlation of the objective and subjective components. It contributes to the
development of the professionalism of school choir’s conductor.

The development of school choir conductor’s professionalism encountered
during the study process is facilitated if the model of the development of school
choir conductor’s self-experience relevant to the professional improvement and
an interaction model professor <> student function in mutual correlation.

3. The self-experience gained during the pedagogical process at the institution of

higher education ensure the ability to apply the knowledge and skills in an
independent professional-pedagogical work.
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CONTENT OF THE DOCTORAL THESIS

The introductory part of the Thesis supports the choice and topicality of
the theme, states the research problem and objects, defines the research subject,
goal, objectives. It includes the theoretical substantiation, research methods,
basis of the empirical part, research stages, as well as characterizes the novelty
and practical significance of the problem.

The first part entitled The Theoretical Foundations of the Formation of
School Choir Conductor’s Self-Experience Encountered through the Study
Process is devoted to the analysis of the school choir conductor’s professionalism
and its formation as the result of the growing self-experience.

The sub-chapter 1.1 Essence of Self-Experience discusses the theoretical
assumptions regarding the role of self-experience in the formation of the pro-
fessionalism as considered by Hegel (1952), Knowles (1970), Bollnow (1974),
Bakon (1977), Dewey (2000), Spona (2001), Giese (2010), Burdje (2004),
Tenorth and Tippelt (2007), and others. The application of self-experience can
change the previous outcome of the study process. It facilitates different kind of
self-experience in different teaching situations. Self-experience is formed only
from an activity that is emotionally encountered and self-reflexive. Knowledge
of how to apply the necessary skills in teaching process becomes a highly
personal value. The transfer of knowledge and experience among the genera-
tions is a social occurrence, while the true application of knowledge is a value
of great personal importance as it transforms into self-experienced and applied
phenomenon - personal experience.

At the beginning of the 19" century, Julius Alexander Student acknowledged
the notion of experience as a significant component of an individuals
personal experience. He explained the essence of intelligence by claiming that
‘understanding’ and ‘thinking’ are not the most significant elements - it is the
intelligence that allows us to re-use the previously gained experience. In other
words, a human being is able to creatively apply previously gained principles
(i.e. experience, knowledge) in a new situation. It facilitates the adaptation skills
in other situations encountered further in the professional life (Students, 1998:
227). Otto Friedrich Bollnow has concluded that the contemporary science has to
be perceived as an experience science. Thus, the concept of science as such is based
on experience (Bollnow, 1974:19). It supports the necessity for investigating the
principles and formation process of self-experience in both science and practice.
The learning process is the basis of all the operations, and, simultaneously, it is
self-discovery, as well. Experience is expressed as a mutual correlation of its active
and passive forms. The active form denotes some kind of practical operation
or experiment in the course of which a person actually gains experience, while
the critical analysis is the passive form of the experience. However, both are
necessary (Dewey, 2000: 186). Pierre Bourdieu has named self-experience to
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be self-reflective experience. M Giese characterizes it by three distinct levels of
experience: Experience from the behalf of the subject (the subject has to gain this
experience by oneself, not only by verbal, theoretical transfer of the experience
as described by others. The role of self-experience is fully evaluated only through
its individual analysis); Experience from the behalf of the object (The process of
learning happens through self-experience. The ‘obligatory’ experience has to be
remembered; otherwise neither learning nor familiarization takes place. Total
experience deficiency prevents acquisition of any kind of experience). If the
subject has gained any self-experience, it (experience) structurally differs in
terms of speaking and thinking processes; it is free from its initial state. The final
‘product’ of self-experience is formed in one’s consciousness and governs the
actions taken in the future (Giese, 2010: 69-89). A significant role is devoted to
the possibility to encounter any kind of experience regardless of what is being
experienced. Thus, the subjective experience is formed in the acquisition of
which the content of the material is transformed into its objective manifestation
(Huserls, 2002: 165). Self-experience is the basis of the individual’s level of
competence. It develops through different forms of life activity. According to
Spona, self-experience is the knowledge, skills and attitudes gained during the life
activities, and that have become personally important values (Spona, 2006: 161).
Learning is one of the forms of life activity. Self-experience has a vital role in the
development of school choir conductor’s professionalism. It is facilitated by the
study process — an intricate structure of activities characterized by the mutual
correlation of the subjective and objective components. Malcolm Knowles has
analysed a purposeful study process and considered it to be associated with such
personal features as self-confidence, motivation towards success, purposefulness,
power of volition, skills of self-reflection and self-evaluation, general skills in
experience in study/learning process (Knowles, 1970). Giese defines learning as
a pedagogical process based on the experience (Giese, 2010). Zelmenis analyses
the transformation of experience: experience shapes itself simultaneously with
the development of human’s consciousness. The transformation of experience
results into new teaching methods and pedagogical theories. The ‘way’ from the
empirical observations till theoretical acknowledgements is strongly linked to the
development of human’s mind, and the understanding of various phenomena and
regularities. (Zelmenis, 2000:74). After analysing the concept of self-experience
(selbsterfahrung), Heinz — Elmar Tenorth and Rudolf Tippelt characterize it in
the following manner - recognize and form an opinion about the possibilities of
individual development. These possibilities manifest themselves at the cognitive,
emotional, and social level, and take place during one’s lifetime. (Tenorth and
Tippelt, 2007: 649). The summary of the acknowledgements derived by the
scholars mentioned in the theoretical analysis allows concluding that the
study process is an integral element for the formation of self-experience. This
formation process consists of three experiential stages: a) subjective experience;
b) experience from the perspective of another subject, i.e. the one commanded
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for the experience has to position oneself within the framework of the previous
experiences of both subjects; c) self-experience is a study process based on
experience, and pointed to self-directed learning. It is a lifelong process situated
within the mutual co-existence at cognitive, emotional and social states. When
applied in a creative study process, self-experience manipulates the previous
result (that originated from the previous experience). Self-experience forms
only if the action is personally encountered and self-reflexive; self-experience
becomes a personally significant value.

Chapter 1.2 is devoted to the analysis of the process of the formation of
school choir conductor’s professionalism through the study process. School
choir conductor’s professionalism is described by a body of various compo-
nents: knowledge and skills in: conducting/manual technique, singing, playing
a musical instrument; knowledge in music history and styles, interpretation;
application of pedagogic-psychological knowledge and competences during the
acquisition of the course Methods of Work with School Choir; empathic attitude
towards the musically artistic operations; organizational skills; capability of
employing the knowledge in both studies and pedagogical operations.

After analysing the theoretical acknowledgements derived by Bass (1982),
Zvirgzdina (1986), Bass (1995), Gudjons (1998), Anspaks (2004), Guglhor
(2006), Bendiksens (2008), White (2009), Marnauza and Bass (2012), and
others, a resume of the interiorizational and exteriorizational (KSA (Latvian:
ZPA) - knowledge, skills, attitudes) components of school choir conductor’s
professionalism was derived (Figure 1).
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Figure 1. Components of school choir conductor’s professionalism relevant to the
enhancement and application of self-experience
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The school choir’s conductor is both a teacher and an artist. The develop-
ment of personality is impossible without the acquisition and inheritance of
aesthetical and cultural values, without the noble beauty and depth of feelings
(Anspaks, 2004: 254). In its very essence, school choir’s conductor is an artist
who acquires the knowledge, skills, and attitudes relevant to his/her profession.
The artistic activity is a creative, constructive process implying the interioriza-
tional and exteriorizational components.

Musicality results in a forecasted summary of the creative activities enjoyed
by both the performer and the audience. The aim of the creative activities
practised in choral music - presentation of the vocal score in a technically
precise, refined, musically rich, creative, and aesthetically upgraded
approach that facilitates the disclosure of the musical image. This process
is guided by a school choir’s conductor - harmonious, determined, intelligent,
charismatic, and artistic personality. The inner potential, talents and abilities
can be comprehended and developed only through personal experience and self-
actualization (Leclerc, 1998). Self-actualization is like a ‘motor’ that motivates
the revelation of the inherited faculties and abilities. This is exactly the motive
and goal for the professional enhancement (Goldstain, 1963). The mutual
relation of the psychological states of self-actualization (i.e. self-inquiry, self-
confidence, psych synthesis, creativity, self-affirmation) functions as the basis
for the development of a harmonious personality. A harmonious personality —
as an artist — is characterized by the intelligence and the ability to transform the
characters of his/her imagination into a real musical piece of art. The process of
self-inquiry and intellectual education forms an artist’s character. It is referred to
as the active centre of the artist’s personality. All the psychological components
and the technical and emotional aspects of a composition are expressed as
interiorization and exteriorization (Tenorth and Tippelt, 2007: 208) (Figure 2).
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Figure 2. Coherence of the interior and exterior operations of the active centre of an
artist’s personality
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The interior and exterior life activity ‘bullets’ of the artist’s active centre
represent the outcome of the synthesis of the individual characteristics. The
value of life is constructed on the basis of a set of personally important values.
They form the active expression of life, and manifest themselves as the motivat-
ing, emotionally judgemental, and behavioural component responsible for the
satisfaction with the work done (Auzina, 2008: 48). Consequently, the pedagogi-
cal and creative manipulations shape a harmonious and intellectual personality.
The theoretical, scientific, and methodological sources devoted to the issue of
the school choir conductor’s professionalism, as observed by such scholars like
Stenhouse (1975), Carr and Kemmis (1986), Breznevs (1982), A6mymmu (1983),
Sudnika (1989), Bextepes (1994), Geidzs and Berliners (1998), Birzkops, (1999);
Prets (2000), and others permits to conclude that the school choir conductor’s
professionalism is a product of a mutual relationship between his/her intel-
lect, communicative and organizational skills, special musical abilities, and
attitudes. In addition, this set of components establishes itself as a basis of
the professionalism of life activity if practiced in a purposeful study process.

In order to reach the goal of the present doctoral thesis, Chapter 1.3 entitled
Subjective and Objective Components of the Formation of School Choir Con-
ductor’s Self-Experience was devoted to the analysis of the theoretical assump-
tions introduced by Anaubes (1996; 1980), JleontneB (1975), Pybunmireitn
(2003), Spona (2001; 2004; 2006) and others.

The sub-chapter 1.3.1 Characteristics of a Study Process revealed how, on
the basis of the procedurally structural approach, the subjective and objective
components are realised in a study process, thus, ensuring the purpose for
studying. Regardless of the conditions and requirements students are exposed to,
they are unlikely to improve their personality or study process, unless students
themselves evaluate the role of these factors personally. An activity that happens
to be personally significant has the major impact on the development of a
personality (boxxosuy, 1960). The pedagogical process typical of the institutions
of higher education is an active study process being specially organized,
purposeful, interactive, equal in rights. The interactive model professor <>
student enhances a professional exchange of information by the application of
multifunctional and diverse teaching/learning methods. The course of studies
is a complicated teaching-learning process during which the participants grow
intellectually. If the study process can be classified as productive one, then
both students and professor are acquiring some kind of knowledge (Spona
and Camane, 2009:223-224). The goal of a pedagogical activity is to establish
a self-controlled and self-adjusting system that possesses a definite degree of
self-education (Spona and Maslo, 1991:13). The main stages of the study process
become especially crucial when establishing a successful study process practiced
in the institution of higher education. The main stages imply the psychological
and pedagogical readiness for studies, implementation of the study process, and
determination of the final results. The procedurally structural approach towards
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an activity happens to be realized during the study process. The particular
methodological principle/approach demands the analysis of the study process
in terms of changes, development, and its structure (Vedins, 2008). According
to the procedurally structural approach, an activity performed by an individual
has to be regarded as evolving one. Pedagogical studies reveal ever new and
precise pedagogical approaches towards the development of personality. It is
important to have a goal for studying. In his book ‘Zesmenvrocmo. Cosnanue.
Jluunocmy’ Jleoutbes (1975) claims that apart from the external activities and
operations, there also exists the internal systematic activities and operations.
Primarly, it is the motivation. Secondly, those are the subjective and objective
components vital for the consummation of the goal. Jleontses (1975),
Py6unmrreitn (2003), AnanbeB (1969), Spona (2001; 2006) have defined the
main structural components forming a procedural activity: Objective — product,
tool, and object itself; Subjective: goal, motive, needs, interests, knowledge,
ability to apply the knowledge, self-experience. The subjective activity happens
to realized in practice. The motive of an activity facilitates subjective evaluation
of one’s self-experience and psychological condition. Also, it is responsible for
the comprehension of the result of an activity, i.e. finding creative methods to
activities that are personally crucial for a human being (Spona, 2004:40).

The sub-chapter 1.3.2 Professor <> Student Interaction in a Study Process
inspects the dialogical approach towards interaction in a wider sense in com-
parison to the verbal discourse (Welss (2000), Mead (2001), Babers (2010),
Jermolajeva (2011), and others). The stimulation of the participants’ various
skills has one of the major roles in the formation of school choir conductor’s
professional qualities. It is facilitated if the participants represent a high degree
of rational thinking and reflection ability (Jermolajeva, 2011: 194). The dialogic
approach is based mainly on two principles: 1) interaction 2) ability to success-
fully apply the knowledge and skills in the study process, which, consequently, is
the result of the interaction.

After the analysis of the theoretical sources, it was concluded that school
choir conductor’s professional competence and self-experience formed through
a study process is based on:

a) Subjective components: need to acquire professional skills relevant
to pedagogical activities; a purposeful goal that functions as a motive
for the accumulation of subjective self-experience; psychological self-
evaluation (relevant to the evaluation of the personal development);
attitudes originated from the procedural/systematic operations (they
shape the individual characteristics required by the profession);
self-experience as a tool promoting the understanding of personally
important approaches to work. Consequently, the application of know-
ledge and skills becomes a subjective process.

b) Objective components: content, methods, product verified in a
pedagogical process through which new self-experience is gained; the
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objective outcome of study process: modified knowledge and the ability
to apply them. Formation of product and self-experience. The dialogic
approach professor <> student is based on the ability to develop a har-
monious personality, and create appropriate study environment that can
be socialized according to the humane perfection. Such a study process
is self-evolving and self-regulatory due to the mutual correlation of all
its subjects.

Chapter 1.4 Indicators and Evaluation Criteria of School Choir Conductor’s
Self-Experience Encountered through Dialogic Approach implied the analysis
of the theoretical acknowledgements about the dialogical and methodological
approach relevant to the acquisition of the course Methods of Work with School
Choir (Rozitis (1929), Vitolins (1947), Zelmenis (2000), Rubana (2004), Freire
(2005), Andersone (2007), Namsone (2010), Robisnons (2013), and others).
In reference to the theory of dialogic inquiry proposed by Welss (2000:62-68),
group work forms the basis of a study process. The focal point of the study
process is inquiry itself, which adapts the form of the investigation of the
research question through a dialogic — pedagogical process. Dialogic approach
facilitates the formation of knowledge-acquisition spiral: the old information
responds to unfamiliar experience, and, finally, results into a primary self-
experience. Further, the personally significant information, when coming
into contact with the spiral, re-performs the developmental leap, resulting in
secondary self-experience (ibid.). Consequently, the primary self-experience
always de-constructs the existing knowledge. In such a manner, the further
experience of the application of knowledge is gained, forming the secondary
self-experience. If it happens so, the study process is considered to be of a high
personal significance. It is mainly focused on a dialogic approach/study process.
During the studies of Methods of Work with School Choir course, a vital role
is devoted to the student’s motivation, which is strongly connected with the
self-organization of studies, forms of learning/teaching, procedural structure,
approach to the concept of knowledge not in the form I know, that, but I know
how. This type of studying implies strong reasoning impulses responsible for the
collection, selection, and systematization of information, then transforming this
information into practice, thus, forming self-experience. The study/interaction
model professor <> student follows the formula How Do You Think. It deals with
the issue of the practical realization of an idea. According to Fisers, it is the
transformative learning (2005: 222). The course Methods of Work with School
Choir is regarded to be acquired in a creative manner if the components of the
content are structured according to the professional activities of a school choir’s
conductor (Figure 3).
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Figure 3. Structure of a Lecture

The components of the content of a lecture are always in a mutual correla-
tion, though, in inconsistent order, thereby preserving the main points of the
lecture and the realization of the main goal. This model of a lecture is recog-
nized as the dialogic approach to the study process.

The formation of self-experience in the course Methods of Work with School
Choir occurs when: the study process is personally significant and takes an active
form of interaction; the teaching/learning method is essential for the formation of
self-experience; learning and teaching process implies a creative co-occurrence
of theoretical and practical knowledge (I know, that; I know how); if the content
of the course Methods of Work with School Choir is delivered through mutual
interaction and procedural activity of the subjective and objective components.
With the help of the course Methods of Work with School Choir, students (the
prospective school choir conductors) gain theoretical and methodological
knowledge and skills, approbate them in pedagogical practice, and acquire self-
experience applicable in pedagogical work. The gained knowledge, skills, and
attitudes determine individual’s capabilities and psychological maturity for the
acquisition of school choir conductor’s profession. The formation of knowledge,
skills, and attitudes takes place at all levels of pedagogical activities, when the
necessary knowledge, skills, and attitudes for being a conductor are acquired.
The school choir conductor’s professional competence (i.e. professionalism) is
characterized by the components of professionalism described in the present
thesis. They are determined by the indicators and criteria applied in the
empirical part of the thesis in order to examine the formation of school choir
conductor’s professional self-experience (Table 1).
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Table 1. Indicators and Evaluation Criteria of School Choir Conductor’s
Professional Self-Experience

Indicators

; Conducting,
: Capability of using the Manual Technique skills
specific conducting skills  : Singing skills

- Skills of playing musical instrument

Skills in theory, history, stylistics, and interpretation of
music

Integratedknowledge o : Application of pedagogical-psychological skills

and skills for professional : Application of vocal methodology for school choir
‘activities {

. Empathy in a musically artistic-nonverbal interaction

. Dialogic approach/interaction

Appllcatlon of methods of  Personal, procedural approach to studies
i work with school choir in : Djalogic approach to studies for the formation of
Studyprocess . self-experience

In order to verify the formation of school choir conductor’s professionalism
through the study process, the model of the development of school choir
conductor’s self-experience relevant to the professional improvement was created
and tested in practice. During the development of the model, the primary
component of the study process was set to be the following: need for knowledge
in the profession school choir’s conductor (choral conducting), need for self-
actualization, willingness to be honest, ability to operate professionally, state
of being inquisitive and unrestricted in terms of the mutual relationship with
the surrounding environment. Self-education is a crucial aim of a study process
as such. The aim facilitates a purposeful systematization of the study process.
In order to reach the goal, the prospective students (school choir conductors)
of the Jazeps Vitols Latvian Academy of Music have to take the corresponding
entrance exams: conducting, piano playing, singing, history and stylistics of
music. In the 4" semester a student gains the primary self-experience as he/she
is expected to take a methodology course in Methodology of Work with School
Choir delivered in a dialogic approach. During the 5%, 6", and 7" semesters
students test the gained knowledge in pedagogical practice, simultaneously
acquiring self-experience. After the open lecture in pedagogical practice
conducted in corporation with the professor, the student experiences reflexive
improvement of self-experience. At the last semester of studies, the prospective
conductor has to take an exam in Work with School Choir being qualified (if
successfully) as a School Choir’s Conductor (Figure 4).
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Figure 4. Model of the development of school choir conductor’s self-experience
relevant to the professional improvement

The analysis of the theoretical sources permitted to acknowledge that school
choir conductor’s professionalism is the realization of a personally significant
goal through musically artistic activities, application of special conducting
skills and integrated knowledge in theory and practice. The model of the
development of school choir conductor’s self-experience relevant to the professional
improvement was verified in the empirical research performed during the period
of time from the year 2012 till 2014.

The second chapter of the empirical part entitled Formation of School
Choir Conductor’s Professional Self-experience through Dialogic Approach
describes the research procedure, research programme in general, as well as in
detail. The second part of the chapter is devoted to the summary, analysis, and
interpretation of the results.

Sub-chapter 2.1 Content and Organization of the Empirical Research of
Formation of School Choir Conductor’s Self-Experience provides information
about the procedure of the empirical research. It focuses on the disclosure of
the pedagogical conditions relevant to the formation of school choir conductor’s
professional self-experience as realized through professor <> student <> pupil
study process. In reference to the theoretically scientific conclusions, as well
as the indicators and evaluation criteria of the professional self-experience, it
was found out how the professionalism of school choir’s conductor is formed
through studies and pedagogical practice as realized through the work with a
comprehensive school’s choir. The formation of self-experience through studies
and pedagogical practice was realized in an experimental-individual approach
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to the procedural study process. In comprises the following: ability to analyse
and evaluate personally suitable subjective components (goal, motive, needs,
and the capability of acquiring and utilizing the knowledge in a personally sig-
nificant professional work). The methodological application of self-experience is
manifested as the competence to use the knowledge I know, that and I know how
in an individually purposeful and practical acquisition of the Methods of Work
with the School Choir course realized through subject <> subject interaction.
At the Jazeps Vitols Latvian Academy of Music, the study programme General
Education Music Teacher is organized so that the preparation of a professional
school choir conductor follows the following principles: 1) every student gains
knowledge necessary for professional activities 2) knowledge and skills of how
to creatively apply the interaction model professor <> student when acquiring
the content of the course Methods of Work with School Choir 3) every student
presents competence in applying the integrated and professional conducting
skills when engaged in the professional practice with the comprehensive school’s
choir. The formation of self-experience is facilitated if a student is able to apply
the specific knowledge in practice. It is the proficiency in: 1) using manual
conducting technique in order to reach the goal through dialogic, non-verbal
interaction model that results in an artistic experience 2) using the vocal and
instrumental “score-reading” and technical skills in a practical performance,
thus, revealing the peculiarities of individual and ensemble music 3) using
knowledge in terms of history, stylistics, theory and practice of music as such.

Sub-chapter 2.2 Methodology of Empirical Research states that in order to
reach the goal of the Doctoral Thesis, i.e. establish and verify the model of the
development of school choir conductor’s self-experience through the studies
at the institution of higher education, a set of research methods was applied.
It corresponded to the research subject of the dissertation — school choir con-
ductor’s self-experience. The data collection tools applied were questionnaire,
interview, content analysis of the lectures, pedagogical assessment. These
methods were used in order to investigate the formation of self-experience
through a study process. The following aspects were analysed: 1) The practical
application of the theoretical knowledge gained in the course Methods of Work
with School Choir as realized trough professor <> student <> student interaction
during the lectures 2) ability to use theoretical and practical knowledge mutu-
ally and gradually, thus, reaching the goal through professor <> student <> pupil
interaction 3) ability to emphatically experience the content of the music and
lyrics through collective activities. In order to verify the efficiency of the model
of the development of school choir conductor’s self-experience through the studies
at the institution of higher education, the empirical research was realized through
three stages (Figure 5).
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FIRST STAGE SECOND STAGE RFPSE: 1* research objective: Formation of self-experience
through interaction while studying the course Methods of
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THIRD STAGE
Interpretation of the empirical data gained from the analysis
of the theoretical and practical application of the model of
the development of school choir conductor’s self-experience
through the studies at the institution of higher education,
2014-2015 acad.y.

Figure 5. Stages of Empirical Research

In the scope of the chapter 2.3 Determination of the Level of School
Choir Conductor’s Professionalism, a questionnaire was administered among
professional school choir conductors in order to examine the components
forming school choir conductor’s professional competence. The goal of the first
research stage was to investigate what school choir conductors, methodologists of
music education, and chief conductors of Latvian School Youth Song and Dance
Festival think about school choir conductor’s professional knowledge, skills and
attitudes relevant to the pedagogical activities practiced during the work with a
school choir. The Expert Questionnaire — in terms of the formulation of questions,
design - was constructed on the basis of two internationally acknowledged
questionnaires concerned with the professional identity (Fernadezs, 2012) and
professionalism of musicians (Isbell, 2008). They were adjusted to the theoretical
needs of the research. The theoretical background of the questionnaire is based
on the comprehension of the professional activity as an interaction between
such concepts as pedagogical psychology, theory of music, music pedagogy,
interpretation of music, philosophy. In order to reach the goal of the first stage
of the empirical research, Expert Questionnaire was applied (Kristapsone, 2008:
267). The questions of the questionnaire were designed according to the criteria
of school choir conductor’s professional activities, as theoretically indicated
by Andersone (2009), Breznevs (1982), Graubin$ (1931), Sudnika (1989),
Marnauza (2007), Vitolins (1942), Bowles (2003), Benrpyc (2009), fxymieBa
(2010), ITerpymun (2009). The answers were asked to be chosen according to
their relevance as expressed through the scale from 1 to 10. It was investigated
what kind of knowledge, communication skills, organizational skills, special
musical abilities, relevant attitudes and professional characteristics are vital for a
professional school choir conductor. The empirical research was conduced in the
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framework of the project Further Education for Professional Culture Education
Teachers, project No. 2009/0208/1DP/1.2.1.1.2/09/IPIA/VIAA/005 in the period
of time from March to April, 2011. 23 experts from the cultural-historical districts
of the country were participating in the questionnaire. During the analysis of
the data, a special attention was paid to the first question: What knowledge does
a professional school choir conductor need? This question (and answers to it) was
the major tool for the development and approbation of the content of the course
Methods of Work with School Choir. A successful study process, that is based on
the dialogic interaction model, can be realized when the scope of the school
choir conductor’s professional activities and pedagogical approaches are clearly
defined. School choir conductor’s professional competence is indicated by the
selection of teaching methods relevant to the age of the pupils, as well as by the
knowledge about the pedagogical activities practiced with the school choir. The
analysis of the results from the Expert Questionnaire leads to the conclusion that
the most unessential criteria describing school choir conductor’s professionalism
are: specific knowledge about the singing techniques in different age; principles
of the formation of unison and polyphony, knowledge about the development of
pupil’s voice apparatus (including mutation period); knowledge about the efficiency
of warm-up activities among different age groups. The results give evidence to
the fact that the pedagogical process practiced with school choirs in Latvia is
based on the adult teaching/learning model, and insufficient attention is paid
to the general development of a pupil. The main task that should be fulfilled
in the singing process practiced in a school choir is to form a harmonious,
natural, unforced, and accurate (in terms of intonation) manner of singing.
Here, important aspect is an appropriate diagnostics of student’s voice, as it
forms the first impression about the principles of the formation of a sound.

The results obtained from the determining experiment show that there is
a need for innovations in a study process practiced in Latvia. The main pre-
condition for the improvement in singing quality and preparation of school
choir conductors is the practice of a dialogic teaching/learning approach realized
through the professor <> student interaction. In addition, the knowledge and
skills have to be utilized in pedagogical practice with a school choir. It facilitates
the application of self-experience in the study process, and, respectively, also
the professional development of school choirs. The main acknowledgements
derived from the results of the Expert Questionnaire were integrated in Methods
of Work with School Choir course content. In reference to the theoretical sources
and determining experiment, it can be concluded that school choir conductor’s
professional competence consists of the entirety of knowledge, skills, and
attitudes. They are applied in the pedagogical activities. The usage of these
elements is guided by an autonomous, free, critically thinking personality as
the highest value, i.e. professional.

In the second stage of the research, described in the chapter 2.4 Formation
of Professional Self-Experience through Empirical Approach to Procedural
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Study Process, the goal of the experiment was to realize the content of the
Methods of Work with School Choir in practice. For this reason, three objectives
were proposed: 1) The realization of the content of the course Methods of Work
with School Choir through professor <> student <> student interaction; 2) The
application of the gained knowledge when engaged in pedagogical practice
with comprehensive school choir. Acquisition of self-experience through
the interaction model professor <> student <> pupil; 3) Administration of a
questionnaire among the students having a course in Methods of Work with
School Choir in different periods of time: on the 4™ semester before taking
the course, and on the 8" semester after the defence of the exam in Work with
School Choir.

The goal of the first task implied in the second stage of the experiment -
Research of the Formation of Professional Self-Experience — was to reveal the
process of content acquisition through dialogic approach professor <> student
<> student, and its role in the acquisition of self-experience. At this stage,
particular methods of a dialogic study process, as well as the evaluation criteria
and indicators of school choir conductor’s professionalism, were analyzed.
For this reason, pedagogical assessment and content analysis were applied as
research methods. The latest is considered to be the most appropriate research
method in pedagogical settings as it provides a comprehensible insight into
the operational changes students encounter during the study process. The data
gained from the pedagogical assessment credibly reveal the pedagogical process
(Cohen, 2007; Moyles, 2002). As a result, in order to investigate how the content
of the course Methods of Work with School Choir is acquired through a dialogic
study model professor <> student <> student, an unstructured pedagogical
assessment and analysis was performed. Such an approach was considered to
be an appropriate tool because it facilitated the development of the situation
in an intuitive and creative manner, where the notes and observations were
combined (Cooper, 2001). The methodology of the study process consists of
definite lecture components: 1. The acquisition of the lecture content through
a dialogue (applying the theoretical material of the course Methods of Work
with School Choir provided in Moodle). The aim - actualize the theoretical
knowledge I know, that in practice. (see Figure 2) 2. Approbation of the content
of the dialogic approach in different teaching/learning methods with the aim
of developing self-experience and being able to use knowledge I know how
in practice. 3. Reflexion of the gained secondary experience, initiating the
analysis of how the content of the lecture has been realized in the study process.
Actualization and consolidation of the lecture content with the aim of making
knowledge, skills and attitudes sustainable. 4. The analysis of the content and
results of the dialogic study approach takes the form of discussing the gained
knowledge, skills, and changes in attitude as a reflection of interaction of
theory and practice; the discussion of the knowledge, skills and attitudes gained
through the individual and group work become a new and personally significant
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value. The teaching/learning process of the course Methods of Work with
School Choir was conducted by the application of interactive study process, i.e.
administrating dialogic study approach. Here, the major role is devoted to the
professor <> student and student <> student interaction. Priority is the capability
of using knowledge at the particular time and space, so that the goal of the
lecture can be attained efficiently. While observing the active corporation of
students during the lecture, it could be concluded that the utilization of various
methods was strongly linked to different psychological processes: the mind
organizes, leads and controls the accomplishment of a task, simultaneously
setting an objective and fulfilling it. Furthermore, the results indicated that
the 4™ semester students encountered inconsistency in operating with one and
the same task under labels I know, that and I know how. The main obstacle
was the lack of experience - students were better at I know, that, but failed at
I know how. The drawback originates from the insufficient pedagogical practice.
As result of self-inquiry - applying the knowledge in a repeated pedagogical
process — the secondary self-experience happens to be formed. The secondary
self-experience forms the ground for a totally new self-experience which grows
in its creativity through diverse pedagogical activities. The dialogic study
approach was a mutual pedagogical cooperation between professor <> student;
student <> student. The ability to use knowledge and skills in practice was set as
the priority. Consequently, the professional knowledge and skills form the self-
experience: I know how to manipulate with different warm-up exercises among
particular age groups, I know what type of exercises to use, and I know how to
deal with vocal deficiencies, so as to improve pupil’s singing skills.

The goal of the second task implied in the second stage of the experiment -
Research of the Formation of Professional Self-Experience — was to observe
the pedagogical activities employed during the work with contemporary school
choir. The analysis was devoted to 1) Capability to individually take an advantage
of special conducting skills. It comprises the application of manual techniques
of conducting, singing skills, ability to play a musical instrument, competencies
in theory, stylistics, and interpretation of music, all together being in advance
towards self-experience 2) an integrated study process that is based on the
actualization of self-experience — it is the quality of operating with pedagogical-
psychological knowledge, use of methodology of vocal aspects of singing,
empathy towards the artistic activities, organizational skills manifested as
competence of using knowledge in an interactive study process, self-experience
in dialogic study approach. The psychological preparation for the pedagogical
activities is integrated in the course Methods of Work with School Choir. The
pedagogical training takes place during the 4™, 5%, 8" semesters, when students
have to take a pedagogical internship in Choir subject at a comprehensive school.
The internship is guided by a professor, and the procedure is accomplished in
accordance with the Jazeps Vitols Latvian Academy of Music. The internship
is an integral part of the study programme General Education Music Teacher
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(course code 424104), which belongs to the set of mandatory courses (part A).
The internship is a part of the mandatory course Pedagogic Practice, Work with
School Choir. After the analysis of the primary and secondary self-experience
data, the following conclusions were drawn: 1) The initial application of
knowledge in a personally significant pedagogical setting originates confusion —
the intended organizational, technical, and musical concepts do not function
properly in practice because of the lack of self-experience. The negative outcome
is affected also by the students’ emotional state as every unpredictable side-
effect disturbs the goal and objectives of an activity. 2) Repeated application
and consolidation of knowledge in a personally significant activity facilitates
the success in repeating the task or goal for the second time. As a result,
the secondary experience is formed. School choir conductor’s professional
competence is strengthened only when the knowledge and skills necessary are
individually assessed and practically tested. The pedagogical observation of the
activities the prospective school choir conductors were engaged in proved that
they considerably improve their professional competence if allowed to utilize
primary, secondary experience and the relevant knowledge in their operations.
In spite of having taken the course in Methods of Work with School Choir, the
lesson plan developed previously does not function in reality. The reason for
that is the lack of self-experience. Only when a sufficient level of experience
is gained, a conductor ia able to envisage the pace of the lesson: procedure of
attaining the highest realization level of a composition; sufficient control over the
principles guiding the formation of unison and polyphony; physical peculiarities
of the development of pupils’ voice apparatus; methodology appropriate for the
organization of work and rehearsing of a song.

In order to accomplish the third task implied in the second stage of the
experiment — Research of the Formation of Professional Self-Experience, the
analysis of the questionnaires filled in by 30 respondents — prospective school
choir conductors studying at the Jazeps Vitols Latvian Academy of Music — were
analyzed. The particular task was necessary for testing the third point of the
hypothesis, i.e. the gained self-experience in systematically evaluated through the
study process. It is described as assessment process based on the students’ ability
to indivually evaluate the role of self-experience in terms of the development of
professionalism. To verify the dynamics of the development of self-experience,
15 4™ semester students were inquired at the end of the course Methods of Work
with School Choir, and 15 8™ semester students participated in the questionnaire
after completing the diploma examination with comprehensive school choir. The
questionnaire Analysis of the Formation of Professional Self-Experience through
Study Process was designed on the basis of the indicators and criteria of school
choir conductor’s professionalism. 30 responses covering 8 questions were ana-
lysed using IBM SSPS tool. The responses from 1 to 15 were provided by the
4™ semester students, while 16-30 were the 8™ semester students’ responses. Each
occasion of conducting a questionnaire was considered as a separate selection or
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data group. The questionnaire implied 8 questions concerning the formation of
self-experience relevant to the professional improvement (renamed indicator at
the stage of data processing). Three possible responses A, B, C were provided.
During the data processing stage, these responses were re-coded as follows: A
(yes) — 1, B (partly yes) — 2, C (no) - 3. The summary of the data gained at
the 3™ task of the experiment showed that the 4™ semester students are only
partially (50%) aware of the tasks a school choir conductor has to accomplish
in the scope of his/her professional activities. However, 93% of the 8" semes-
ter students are ready to fulfil professional duties at a comprehensive school
as they have had a possibility to encounter the gained knowledge in practice,
thus, acquiring self-experience and understanding the necessity for continuous
professional improvement.

Sub-chapter 2.5 Interpretation of Data Gained from the Experiment
Testifying the Model of Development of School Choir Conductor’s Self-
Experience Relevant to the Professional Improvement is the description of the
third stage of the experiment. The aim is to evaluate the results taking into ac-
count the experiment’s goal — analyse the components forming the school choir
conductor’s professionalism. The analysis demonstrated the following findings:
1. The results of the Expert Questionnaire (dealing with conductor’s profes-

sional knowledge, skills, and attitudes) provide evidence that the peda-

gogical activities practiced in Latvian school choirs are based on the adult’s
teaching/learning methodology.

2. It is vital that the course in Methods of Works with School Choir is acquired
by applying diverse methodology and dialogic approach. To realize the
basic concepts of a lecture: 1) the professor guides the students towards the
comprehension of the knowledge I know, that 2) the gained knowledge is
applied in practice, so that the primary experience I know how is acquired
3) the reflexive conclusion of a lecture enforces students” ability to analyse
and evaluate the information acquired during that lecture 4) further on,
the knowledge I know how, when realized in a dialogic subject <> subject
interaction process, functions at two levels: as the main guide of the study
process that simultaneously stimulates and oversee the dialogic interaction
process. In general, the students acknowledged that the interest about the
course topics is generated by the dialogic approach to studies, and the lec-
tures are creative and attractive.

3. The majority of students — (A - yes) 18 respondents and (B - partly yes)
11 respondents - evaluate the dialogic study approach as positive. One
respondent (C - no) considers dialogic study process as complicated, stating
that it would be preferable to listen to other opinions and do not participate
in discussions, thus maintaining one’s opinion by oneself. 60% of the
answers indicated the advancement in the formation of self-experience if the
pedagogical and personally significant situations are simulated and learnt
through dialogic subject <> subject interaction model. In the scope of the
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experiment, the goal of the 2™ task was expected to be reached by implying
the course Choir during the 7" and 8" semesters. The goal of experiment:
assess the students’ preparedness for pedagogical work. One of the objectives
was to design a questionnaire which would form the background for the
analysis of the students’ self-experience. To investigate the dynamics of
the development of experience, the level of the primary self-experience of
15 students was researched at the beginning of the research (January, 2012),
while the level of the secondary self-experience of the same 15 students
was observed after they had passed the diploma examination (May, 2014).
The answers provided to the 7" question (Actualization of the Primary Self-
Experience) of the questionnaire demonstrate that the primary experience
is a vital testimony for the professional improvement as the application of
knowledge in different learning situations causes difficulties. Examination
of the answers provided to the 8" question (Actualization of Secondary
Self-Experience) prove that a part of respondents — 12 — acknowledge that
the acquisition of the primary self-experience and its reflective application
in practice facilitates the self-esteem of the prospective conductor. In other
words, the knowledge, skills, and attitudes of the primary and secondary
self-experience have to function in mutual relationship. The majority -
17 respondents — have chosen the answer B (partly yes). Not at all occasions
they are able to actualize the primary self-experience and transform it
to various teaching/learning situations. It indicates to the necessity for
professor’s support and suggestions for future activities. One student revealed
incapability of utilizing the primary self-experience when encountering
new information (C - no). It indicates to the possible incomprehension in
information selection, possible automatic leaning without being aware of the
regularities between different concepts. In such cases, a strong individual
corporation between the professor and student is necessary. Thus, it leads
to the conclusion that the actualization of the primary self-experience plays
a crucial role in professional improvement; it facilitates students’ interest
and positive attitude towards the practical application of knowledge. The
actualization of the primary and secondary self-experience, as observed
from the 2™ task of the 2" stage of the experiment, is a positive outcome
of a dialogic approach originating during various semesters through
professor <> student interaction. The 3™ task of the experiment was designed
to investigate what and how the prospective conductors themselves assess
their self-experience as a vital component for professional improvement. It
was conducted among the 4" and 8" semester students. The investigation
demonstrated that 60 % (18) of the students (A - yes) can, without any
guidance, apply the primary self-experience, knowledge, skills, and attitudes
in new pedagogical situations. Consequently, they improve their self-
experience. However, 37% (11) respondents (B - partly yes) are not always
able to apply the primary self-experience, knowledge, skills, and attitudes
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in new pedagogical situations. 1 student, i.e. 3% (C - no) fails to apply

both primary and secondary self-experience. To sum everything up, the

majority of respondents (29/97%) present the absolute or partial proficiency
in reaching the goals of the pedagogical process without any guidance.

Students know how to actualize the primary self-experience in various

teaching/learning situations.

While interpreting the results from the empirical experiment that investi-
gates the components of the school choir conductor’s professionalism, as well as
taking into account the answers provided in the Expert Questionnaire, there was
an attempt to find an answer to the urgent problem: in what way is the proce-
dural interaction approach, relevant to the professional operation of a school choir,
formed? The main difference was set to be the methodology practiced during
adult and children teaching/learning. School choir conductor is the organizer of
the process. He/she facilitates the learning process through systematic exercises
derived from the application of self-experience in school choir conductor <>
singer interaction. It is depicted in procedural afferentation model (Anoxus,
1978: 88 - 87).

The teaching/learning process of the subject Choir at the comprehensive
schools is based on the school choir conductor’s professional knowledge and
relationship between students’ learning habits and overall development. It is
important to note that a pupil experiences rather difficult transformations
especially at school age - it comprises changes in terms of personality, intellect,
social behaviour. Development of a human being is determined by heredity,
upbringing, learning, and cultural environment. The natural (i.e. physical, mental,
intellectual, emotional, intentional) and social (i.e. interaction, communication)
development happens in different ways (Spona, 2006: 21). It is possible to
differentiate between 3 main stages of pupil’s development: age from 7 to 10,
from 11 to 14, and from 15 to 18 (Steinberga, 2013: 110-126). The selection
of sufficient methodology for teaching singing in different ages is important
for the advancement of pupil’s inquiry (memory, reproduction, substantiating,
reorganization, ascription, reflexion) and needs. By selecting appropriate study
content and teaching methodology, the self-esteem of the singer’s activities is
supported. As a result, the individual development is facilitated through the
collective musical activities. School choir conductor’s self-experience is the
capability of applying it (self-experience) in various pedagogical situations,
where the choir participants establish musically creative relationships and
fulfil personally significant values.

At the very end of the analysis of the results from the empirical part it was
concluded that the school choir conductor’s professional improvement at the
institution of higher education is facilitated by: setting and fulfilling a personally
significant goal; improving musical proficiency (conducting, singing, playing
musical instrument, knowledge in theory, history, and stylistics of music);
procedural approach towards studies; empathy experienced in musically artistic
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activities; ability to form professor <> student <> pupil interaction; dialogic
acquisition of the course Methods of Work with School Choir; actualizing elf-
experience; simultaneous appeal to theoretical and practical knowledge, skills.
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