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1. Ievads

Jau ilgaku laiku esmu v€l&jusies uzrakstit gramatu, kas palidzétu maniem draugiem,
kolégiem un plasakai sabiedribai labak saprast jautajumus, kas saistiti ar religisko izglitibu.
Nereti esmu dzird€jusi, ka religiska izglitiba ir privata lieta un tai nav nekada sakara ar valsts
skolas 1stenotu izglitibu.

Mana monografija ir pétijums, kas sniegs pamatotas atbildes skeptikiem, iedroSinas
svarstigos un palidzés argumentacija parliecinatajiem par religiskas izglitibas nepieciesamibu
valsts skolas. Viens no iemesliem, kapec kéros pie §is monografijas rakstiSanas, ir avotu trikums
latvieSu valoda. Pedgjie pétijumi, kas izdoti monografiju veida, ir veikti pirms Otra Pasaules
kara. Tas padara manu uzdevumu vél sarezgitaku, jo ir uzkrata ievérojama pieredze, izstradatas
teorijas un aprobétas prakses arpus Latvijas (un kop$ 1990. gada ari Latvija), ka ar vienu

monografiju vien varu iesakt plasaku sarunu par religisko izglitibu 21. gadsimta valsts skola.

1.1. Izveletas téemas aktualitate un pétijuma novitate

Kapéc 21. gadsimta runat par religiju un religisko izglitibu? Kapéc saruna par $im t€mam
biitu aktuala lasitajiem Latvija? Kas var€tu bt §1 pétijuma lasitajs un ko vins/vina varétu sagaidit
no Seit stastita? Tie ir tikai daZi jautajumi, uz kuriem vé&los sniegt atbildi pétijuma ievada.

Pedagogiskaja praksé atklajas ne vien aizspriedumaina attieksme pret vienu etnisku vai
religisku grupu, bet ari pilniga neizpratne par Tuvo Austrumu tautu kultiru un religiskajam
tradicijam. Sada veida socialais konteksts liecina, ka starpkultiiru un religiska kompetence ir
absoliiti nepiecieSamais pamatizglitibas mérkis. Es pat teiktu v€l vairak, nevis pamatizglitibas,
bet sabiedribas kopuma. Politiska retorika saistiba ar religiskiem jautajumiem liek sabiedribai
pardomat nepiecieSamibu péc religijas integracijas pilsoniskas un véstures izglitiba ar mérki
palidzét Latvijas iedzivotajiem klit neatkarigakiem un patstavigakiem sabiedrisko noriSu
izpratné un lémumu pienemsana attieciba uz savas valsts attistibu.

Kadu noteiktu zinasanu vai ideju ignoréSana izglitiba var kliit par sabiedribas vajumu
nakotn€. Sava pétijuma par vacbaltu socialpolitiskajam interes€m skolotaju izglitiba Latvija 19.
gadsimta norada Dr.Paed. Zane Akite: ,,ta ir dabiska norise, ka vienas pedagogiskas idejas un

prakse izglitiba tiek ieviestas, bet citas kadu apsvérumu dé] — neatbalstitas. Tomér, ja kadas



idejas tiek apzinati izstumtas un aizliegtas, tas raisa jautajumus par socialpolitiskiem nodomiem
un motivaciju, tatad par politisku un socidlu stratégiju.”

Tadg], manuprat, saruna par izglitibu un religiju ir aktuala un nepiecie$ama, lai atbildétu
jautajumu par izglitibas politikas veidotaju socialpolitiskajiem nolikiem, lai sarunas gaita
pilnveidotu religisko kompetenci gan sabiedriba kopuma, gan skolotaju profesionalas pilnveides
konteksta Latvija. Religija klaist par vienu no nozimigakajam socialajam paradibam runajot par
sabiedribas drogibas, sadarbibas un integricijas jautajumiem.?

Iepazistoties ar pétijumiem, kas veikti sabiedribas integracijas joma, jaatzist, ka vél
aizvien Latvijas sabiedriba nespéj pienemt gan etniski, gan rases, gan uzskatu zina citados®,
mediju diskursos iesp&jams saskatit neiecietibu pret atseviSsku etnisko un religisko grupu
parstavjiem®, Latvijas sabiedriba nevélas klat atvérta kultiru daudzveidibai.® Skolotaju
tolerances barometra pétjjums liecina, ka ,,dala skolotaju nav gatavi klas€ noveérst un risinat
konfliktus, kas ir saistiti ar skoléna atskiribu no citiem (tautibu, rasi, seksualo orientaciju) (..) un
kopuma skolotajiem pietriikst orientieru tolerances téma.”® Viens no minéta pétijuma rezultatiem
atklaj, ka skolotaju vidd ir salidzino$i augsti autoritarisma raditdji, kas liecina, ka daudzi
skolotaji Latvija palaujas uz autoritti un hierarhiju.” Tas nozimé, ka nesenais konflikts par
hinduistu vélmi izmantot Saeimas ltigSanu kapelu un atteikuma argumentacija varétu kalpot
skolotajiem par zinamu paraugu turpmakai attieksmei pret citadu religiju klasés. Nemot véra
iepriekSminétos pétljumu rezultatus un Latvijas vesturisko kontekstu ar padomju izglitibas
ateistisko ideologiju, jaatzimé, ka religiskas kompetences attistiba un pilnveide klast par
nozimigu izglitibas uzdevumu.

Starptautiska  sabiedriba religijai atvél nozimigu lomu izglitibai izvirzito mérku
sasniegSana. It Tpasi runajot par prasmi dzivot kopa (sadzivot, sadarboties, pozitivi attiekties) un
prasmi but (pasizzina, paSnoteiksanas, pozitiva attieksme pret sevi). Zinojums, ko starptautiska
komisija par izglittbu divdesmit pirmajam gadsimtam sniegusi UNESCO pauZ viedokli, ka
religija ir viens no avotiem, kas palidz sasniegt atbilstosus uzdevumus. Religiska izglitiba ir

nozimiga pilsoniskas apzinas attistiba, jo ta atklaj religijas un kultiiras attiecibu problému

! Akite, Z. Vachaltu sozidlpolitiskas intereses latviesu skolotaju izglitiba Vidzemé un Kurzemé (1802-1856).
Promocijas darbs. (Riga: LU PPMF, 2013), 6.
? Toledo Guiding Principles on Teaching about Religions and Beliefs in Public Schools. [atsauce 18.08.2009.] — OSCE,
pieejams: http://www.osce.org/item/28314.html
® Etniska tolerance un Latvijas sabiedribas integracija (R: Baltijas Socialo Zinatnu Institiits, 2004)
* Stilmane, 1 un Kruks, S. Neiecietibas izpausmes un iecietibas veicinasana Latvija. Laikrakstu publikaciju analize.
Nacionala programma iecietibas veicinasanai 2005.-2009.g.
® Imigranti Latvija: ieklauSands iespéjas un nosacijumi (R: Baltijas Socialo Zinatnpu institiits, 2009)
jAusters, I., Golubeva,M. un Strode,l. Skolotaju tolerances barometrs. (Riga: Providus, 2007), 19.

Ibid.
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risinajumus, ta maca par cilvéka dabu un cilvéces vésturi.® Turklat pec 2001.gada 11.septembra
terora aktiem Nujorka religiskas kompetences attistiba un pilnveide ir kluvusi par Starptautisko
organizaciju (ANO, NATO, EP, ES, EDSO) aktualas dienas kartibas jautajumiem.

Nemot véra iepriek§ minéto uzskatu, ka Pétljuma zinatniska novitate ir:

— religiskas izglitibas izpéte starpdisciplinara veida;

— sekundaru pétijumu apkopojums un analize religijas sociologija un religiskaja izglitiba
Latvija un Eiropa;

— ieguldijums p&tama fenomena aprakstosas terminologijas attistiba;

— definéts religiskas kompetences jédziens;

— daudzpusigi raksturota religiska izglitiba Latvija (1990-2013).

Péetijuma praktiska nozimiba:

— pirmais $ada veida péttjums Latvija kop$ pirmas republikas laika;

— apkopota un analizéta religiskas izglitibas prakse Latvija kops 1990.gada, minéta prakse
salidzinata ar musdienigas religiskas izglitibas sociali-politisko ietvaru, kas sekme
precizaku un Latvijas religiskajam, socialajam un politiskajam kontekstam atbilstoSaku
religiskas izglitibas modela izveli;

— pétijuma rezultati izmantojami sabiedribas religiskas kompetences pilnveidei,

— religiskas izglitibas jautajumu aktualizéSana Latvijas publiskaja diskursa.

1.2. Petijuma meérki un uzdevumi

Monografija ,,Macities biit... un dzivot kopa! Religiska izglitiba valsts skolas:
Latvijas un Eiropas pieredze.” veikta pétijuma priekSmets ir religiska izglitiba. Pétijjuma
objekts ir vésturiskais, teologiskais un pedagogiskais religiskas izglitibas konteksts, ka ari
daudzveidigas ta izpausmes valsts skolu sistémas Latvija un Eiropa.

Pétljuma meérkis: atklat musdienigas religiskas izglitibas pazimes un principus, un analiz&t
esosas religiskas izglitibas veidus, pedagogiskas pieejas un prakses Latvijas un Eiropas valsts
skolas atbilstoS§i §Tm pazimém un principiem, noteikt atbilstoSakas misdienigas religiskas
izglitibas pazimém un principiem.

Lai sasniegtu pétijuma mérki un atbild€tu izp&tes jautajumus, es izvirzu $adus pétijuma
uzdevumus:

1. Analiz&t teorétisko literatiiru, normativos dokumentus, ES un EP ieteikumus un

dokumentus, lai raksturotu maisdienigas religiskas izglitibas sociali-politisko ietvaru;

8 Macisanas ir zelts. Zinojums, ko starptautiska Komisija par izglitibu divdesmit pirmajam gadsimtam sniegusi
UNESCO (b.v..UNESCO LNK, 2001), 81.



2. Veikt sekundaro pétijumu analizi par religiskas izglitibas socialo un religisko kontekstu,
ka arT pedagogiskajam praksem,;
3. Salidzinat izstradato religiskas izglitibas sociali-politisko ietvaru ar eksist&josam teorijam

un praksém, nosakot izstradatajam ietvaram atbilstosakas.

1.3. Teéze un pétamie jautajumi. Iss metoZu raksturojums

Pétijuma lietota metodologija: religiskas izglitibas ka sociala fenomena raksturojums,
ieglito datu interpretacija un izvertgjums. Dotais petijums ir fenomenologisks, jo tiek atklats
pétniecka uztverts, pieredz&ts un pardomats fenomens jeb realitates izpausme — religiska
ingﬁba.g Minéta fenomena uztveri nosaka ne vien pats fenomens un ta konteksts, bet ari
pEtnicka patiba un uztveres Ipatnibas.lo Lai raksturotu religisko izglitibu ka fenomenu tiek
lietotas dazadas metodes datu ieguvei — novérosana, lauku p&tijums, tekstu (avotu, dokumentu)
petnieciba, aptaujas — kuru laika tika izmantota p&tnieka pieredze, izv€les, ve€sture, kultira,
domasanas veids u.c. Tiesi uzskaititie uztveres lidzekli ir konkréta pétijjuma autora 1&ca caur,
kuru tiek skatits religiskas izglitibas fenomens. Konkrétaja pétijuma tiek izmantota pieeja, kura
zinasanas tiek iegiitas Tstenojot empatisku attiecksmi pret dazadam fenomena izpausmeém (dazadi
konteksti, izglitibas veidi, pedagogiskas pieejas, psihologiskie nosacijumi, Tstenotas prakses
u.c.). Lai p&c iespé&jas visaptverosi aprakstitu religiskas izglitibas fenomenu, ir aptvertas vairakas
perspektivas. Konkrétas fenomena izpausmes netiek visparinatas (netiek reducétas lidz
universalai patiesibai), un ietver atbilstoSus jautdjumus un intuitivu atklasmi par fenomena
biitibu.

Pétljuma téze: 21. gadsimta prasibam atbilstosa religiska izglitiba isteno pedagogiskos
principus ,,macities bit” un ,,macities dzivot kopa”. Ta attista un pilnveido religisko un
starpkultiiru kompetenci, un ir saistita ar pilsonisko, cilveéktiesibu un véstures izglitibu.
Atbilstosi pétijuma mérkim un izvirzitajai t€zei, formul&ju izpétes jautajumu kopas:
1. Kads ir musdienigas, 21. gadsimtam atbilstosas, religiskas izglitibas sociali-politiskais
ietvars Eiropa?
2. Kuras no eso$ajam pedagogiskajam un teologiskajam teorétiskajam izstradném ir

atbilstosakas musdienigas religiskas izglitibas ietvaram?

® Rodrigues, H. and Harding, J.S. Introduction to the study of religion (New York, London: Routladge, 2009), 74.
10 Chryssides, G.D. and Geaves, R. The Study of Religion. An Introduction to Key Ideeas and Methods (London,
New York: The Continuum Publishing Group, 2007), 213.

1 Sharma, A. To the Things Themselves. Essays on the Discourse and Practice of the Phenomenology of religion.
(Berlin, New York: Walter de Gruyter, 2001), 11-19.



3. Kadi religiskas izglitibas modeli un prakses tiek Tstenotas Latvija un Eiropa, un kuri no

tiem ir atbilstoSakie muisdienigas religiskas izglitibas ietvaram?

Pétijuma teorétiska perspektiva.

Monografija ir starpdisciplinars pétijums latvieSu valoda par religiskas izglitibas satura,
vertibu un 1stenoSanas jautajumiem Eiropa un Latvija 20.gadsimta otraja pus€ un misdienas. Tas
tiek Tstenots teologijas zinatnes praktiskas teologijas (religijas pedagogijas) apak$nozar€, kas
nosaka nepiecieSamibu integrét un sintezét teologijas, religijpStniecibas, pedagogijas,
psihologijas un sociologijas zinatnu atzinas.

Pétijuma teorétiska baze: religiskas izglitibas religijpétnieciskais un sociologiskais pamats
(M. Vebers, N.Smarts, R.Bergers, Dz.Smits, M.Teilors, V.Téraudkalns, S. Krumina — Konkova,
A.Misane, ), religiskas izglitibas teologiskais un filozofiskais pamats (Augustins, Akvinas Toms,
M.Luters, Z.Kalvins, U.Cvinglijs, J.A.Komenskis, F. Sleiermahers, I.Kants, K.Markss, K.Barts,
P.Raners, P.Tillihs, A.N.Vaitheds, K.Kundzins, L.Adamovi¢s, V.Maldonis, V.V. Klive),
religiskas izglitibas pedagogiskais un psihologiskais pamats (V. Dzeimss, Dz.Faulers,
L.Kolbergs, E.Eriksons, A.H. Franke, J.H.Pestalocijs, J.F.Herbarts, Dz. Djuijs, Dz.Hals,
R.Dzeksons, A.Raits, M.Grimmits, T.Grims, P.Hobsons, Dz. Edvards, M. Miira, A.Filipsone,
Dz.1lisko, L.Geikina), petniecibas metodologijas un metozu izpéte (E.Huserls).

Pétijjuma robeZas: pétijuma ietvaros religiska izglitiba arpus valsts skolu sist€émas un arpus
Eiropas tiek raksturota ierobezota veida, tikai, lai salidzinatu un atklatu kadas religiskas

izglitibas fenomena specifiskas izpausmes.

1.4. Petijuma rezultatu aprobacija

Pétijuma metodologijas un iegiito rezultatu zinatniska aprobacija:
LU Teologijas doktora studiju programmas ietvaros:

2010.gada aprilis/septembris — metodologijas un rezultatu apsprieSsana LU Teologijas
fakultates doktoranttiras padomes sédé (profesora V.Teraudkalna vadiba);

2011.gada aprilis/septembris - metodologijas un rezultatu apsprieSana LU Teologijas
fakultates doktorantiiras padomes sédé (profesora V. Teraudkalna vadiba);

2012.gada aprilis/septembris - metodologijas un rezultatu apsprieSana LU Teologijas
fakultates doktoranttiras padomes séd€ (profesora V. Teraudkalna vadiba);

2013.gada maijs/julijs — metodologijas un rezultatu apspriesana LU Teologijas fakultates

doktorantiiras padomes sédé (profesora V. Teraudkalna vadiba);

10



Starptautiskas konferencés un seminaros:

2009.gada 24.-26.septembr ,,Finish-Baltic Initiative — 2009. Inter-cultural dialogue and
Religious Education.” Tartu Universitates Teologijas fakultate (Igaunija) referats “Toledo
Guiding principles in promotion of inter-cultural dialogue”

2009.gada 02.-03.oktobr1 Gori Universitates (Gruzija) 2.gadskartéja starptautiska konferencé
"New Trends in Education and Research" referats pedagogijas sekcija ,,Implications of
Totalitarian Values in the Post-Soviet Educational Space: Analysis of Narrative Interviews in
Latvia.”

2010. gada 16.aprili ISERT (International Society of Empirical Research in Theology)
konferenceé Roma “,Implications of Totalitarian Values in the Post-Soviet Educational
Space: Analysis of empirical data in Latvia.”

2011.gada 21.-22.oktobri LU TF un Baltisch-Deutches HochschulKontor konferencé
»Politics and Christianity” Riga, referats ,,Policy of the Religious Education in Latvia”
2011.gada 25.0ktobrT apvienotaja PLZK 3.kongresa un Letonikas 4.kongresa sekcijas s€édé
»Religiozitate Latvija: vésture un misdienu situacija” Riga, RARZI referats ,,Ateistiskas
izglitibas religiska butiba”

2011.gada 9.novembrT lidzdaliba konferencé LU Mazaja aula, Riga ,,Biskapam K.Irbem
150.” referats ,,K.Irbes pedagogiskais mantojums”

2012.gada 12.oktobrT1 NELCEE (Network for Ecumenical Learning in Central and Eastern
Europe) konference ,,The Challenges of Teaching Ecumenical Theology in Central and
Eastern Europe” referats ,,What Kind of Ecumenical Theology Would be Challenged by

Means of Teaching?”, Tallina, Igaunija

Peétijuma rezultatu publiska aprobacija:

Raksti interneta vietnés - 2010. Baznica un skola.

http://politika.lv/temas/izglitiba un nodarbinatiba/18465/

Lekcijas Latvijas Universitate:

2009-2010 LU Teologijas fakultates Religijas un &tikas skolotaja profesionalo studiju
programma studiju kursos: Religijas pedagogijas, Mactbu lidzek]i un metodika,
Peétnieciskais process pedagogija.

2009-2013 LU Teologijas fakultates Teologijas un religiju zinatnes bakalaura studiju
programma studiju kursos: Religijas pedagogija I: Interaktivas religijas macisanas
metodika, Religijas pedagogija II: Kristiga perspektiva un vértibas macibu programmas,
Religijas pedagogija I1l: Pétijumi par sabiedribu, gimeni un religiju, levads teologiskaja

antropologija, levads psihologija teologiem, levads praktiskaja teologija.
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2013 LU Teologijas fakultates Teologijas magistra studiju programma studiju kursa:
Teologijas un prakse.

2013 Rigas Juridiskaja augstskola kursa Intercultural Dialogue.

Publikacijas:

2.

2.1.

2009. ,,Toledo vadlinijas religiskaja izglitiba” rakstu krajuma ,,Religiskas dazadibas
tematika izglitiba — Eiropas, nacionala un regionala dimensija.”, Latvijas Bibeles Biedriba,
Riga, 2009. — 47-58 Ipp.

2010. Implications of Totalitarian Values in the Post-Soviet Educational Space: Analysis of
narrative interviews in Latvia.// Teacher of the 21st Century: Quality education for quality
teaching. ATEE Spring University 2010. — Riga, University of Latvia, 592-597. pp.

2010. ,,Kristiga skolotaja identitate un kristiga maciba skola Sv.Pavila skatijuma.” Religiski
zinatnisks Zzurnals ,,Terra Mariana” (Nr.1/42), Laterana Pontifikalas Universitates filiales
Rigas Teologijas Institita un Rigas Augstaka religijas zinatpu institiita izdevums — 99-106
Ipp.

2010. ,,Karlis Kundzins$ — izcila personiba un pedagogs.” LU rakstu krajuma ,,Cel$” (Nr.60),
LU, 2010. — 45-62 Ipp.

2011. Brikmane K., Geikina L., ,,Aspects of General Education Evaluation in the Minority
Schools of Latvia” rakstu krajuma ,Issues of State Language Teaching; Problems and
Challenges.”, Ivane Javakhishvili Tbilisi State University, Tbilisi, 2011 — 267-275 Ipp.

2012. ,,Karla Irbes pedagogiskais mantojums” rakstu krajuma ,,Karlis Irbe (1861-1934). 150
gadu jubilejas konferences materialu krajums.”, Luterisma mantojuma fonds, Riga, 2012. —
111-121 Ipp.

2012. Ateistiskas izglitibas religiska biitiba // Religiozitate Latvija: v€sture un misdienu
situacija. Kolektiva monografija S. Kruminas-Konkovas zinatniskaja redakcija. Riga: FSI,

2012. 138.-158. lpp. ar kopsavilkumu anglu valoda 316.-317. Ipp.

Pétijuma konspektivs izklasts

Religiskas izglitibas sociali-politiskais ietvars
S1nodala veltita religiskas izglitibas kontekstu — v@sturiska, politiska un sociala -

raksturojumam un analizei, ka arT sociali-politiska ietvara izstradei.

2.1.1.

Jedzienu raksturojums
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Seit tiek raksturoti pétijuma lietoto jedzienu religija, izglittba un religiska izglitiba
defin&Sanas problémjautajumi un atbilstosi piedavatas konkréta pétijuma vajadzibam veidotas So
jédzienu definicijas:
religija ir socials fenomens, kas dara jégpilnu individa eksistenci konkréta kulttira un sabiedriba;
izglitiba ir mérktiecigi organiz&tas un institucionaliz&tas macibas un audzinasana, kuru rezultata
jaunietis ir apguvis pamat prasmes un sagatavojies darba dzivei, ir tapis par individualitati un
socializgjies, ka arT ievadits konkrétas kultiras un sabiedribas tradicijas, simbolos un prasibas;
religiska izglitiba ir pluralas, meérktiecigi organizStas un institucionalizétas macibas un
audzinaSana, kas ir saistitas gan ar religiju, religijam un vértibam, un kas palidz cilvékam
organizet, izskaidrot, panest un attaisnot savu pieredzi jégpilna veida.

Mingtas definicijas veidotas p&tot konkréta jeédziena izpratnes attistibu un lietojuma

vesturi.

2.1.2. Religiskas izglitibas vésturiskais konteksts Eiropa

Saja nodala tiek raksturots un analizéts religiskas izglitibas vésturiskais konteksts Eiropa.

»Misdienu izpratne par izglitibu ir mantojums no antikas pasaules. Ta radusies,
parveidojoties kristietibai, notiekot sekularizacijai renesanses laika un diskutgjot kops
apgaismibas laikiem.”"?

Isuma apkopojot religijas un izglitibas attiecibu attistibas raksturojumu, vélos atzimét, ka
atbilstosi religijas, izglitibas un religiskas izglitibas definicijam, iezZim&jas religijas un konkréta
laika perioda izglitibas idealu (ne) saistiba: 1) sakotngji religija izglitiba, lai kada ta bitu —
gimenes, formala, neformala — sagatavo individu religisku ritualu pildiSanai un tada veida
lojalitates demonstréjumam institucionalai religijai (judu izglitibas tradicijas, antika sabiedriba,
viduslaiki); 2) kop§ Roterdamas FErasma laika religiska izglitiba no ritualu pildiSanas
nepiecieSamibas parnes akcentu uz individa iek$€ja gariguma attistibu un mégina lidzsvarot
religijas un izglitibas attiecibas; 3) islama ietekmé religiskas izglitibas mérkis klust vairak
pragmatisks — sagatavot dzivoSanai zemes virsl, ne tik daudz ticibas uzturéSanai saistiba ar
nepiecieSamibu pilnveidoties dzivei debesu valstiba. PieveérSanas Aristotela filozofijai atklajas ar1
sholastikas méginajumos saistit ticibu ar kritisku domasanu; 4) Komenska atzina, ka religija ir
speks, kas palidz sasniegt izvirzitos izglitibas mérkus iezimé religiskas izglitibas izpratni, ka ta ir
definéta §1 pétijuma vajadzibam — ta palidz cilvékam organizet, izskaidrot, panest un attaisnot
savu pieredzi jégpilna veida — un atbilst misdienu izpratnei par religisko izglitibu; 5)

reformacijas un renesanses iespaida izglitiba sekularizgjas, 11dz ar to mainas izglitibas ideali —

2 Gudjons, H. Pedagogijas pamatatzinas (Riga: Zvaigzne ABC, 1998) , 83.
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lielaks uzsvars ir racionalitatei un empirikai; 6) apgaismibas ideju iespaida un nacionalo valstu
veidoSanas iespaida par izglitibas idealu klust kritisks, patstavigs un atbildigs pilsonis; 7)
teologiski pastav tris dazadas stratégijas ka religiskaja izglitiba reagét jauno laiku izaicinajumiem
— pievieno$anas, noraidijuma un izlidzinajuma jeb pievienoSanas stratégija. Atbilstos$i minétajam
stratégijam veidojas musdienu religiskas izglitibas prakses — Kkristiga izglitiba, kas akcenté
kristietibai kopigo (piemé&ram, kristiga &tika), konfesionala ticibas maciba (dievbijibas un ticibas
kopsana), un religijas maciba, kas ietver izpratni par dazadam religijam un ir orientéta mekI&t
religiskas atbildes uz sociali un eksistenciali nozimigiem sava laika jautajumiem.

20. gadsimta beigas un 21. gadsimta sakuma, kad industrialo sabiedribu nomaina
informacijas sabiedriba, tehnologiju straujais uzplaukums rada jaunus izaicinajumus religiskajai
izglitibai. Miisdienu diskusijas par religisko izglitibu centra ir jautajumi par individa apzinas un
ticibas brivibu, humanitates saglabasanu iepretim tehnokratiskajam spiedienam, un religijas ka
individa stabilitates, psihologiskas noturibas, personibas identitates avotu dzivojot globala un
daudzkultiru sabiedriba. Pamazam tiek uzsaktas diskusijas par globalas pilsonibas un

eiropeiskas dimensijas icklauSanu religiskaja izglitiba.

2.1.3. religiskas izglitibas vésturiskais konteksts Latvija

Seit tiek raksturots un analizéts religiskas izglitibas vésturiskais konteksts Latvija. Latvija
ka Eiropas un precizak Ziemelu Eiropas valsts sava izglitibas vesturé nosaciti ir lidziga visai
pargjai Eiropai. Vien jamin fakts, ka tagad€jas Latvijas teritorija izglitiba formalizgjas laika, kad
pargja Eiropa jau ir dibinatas universitates un eksisté noteiktas izglitibas tradicijas. Turklat art
rakstisko avotu neesamiba apgriitina atbilzu meklgjumus uz jautagjumu: kadas bija religijas un
izglitibas attiecibas kurSu, latgalu, libiesu, s€lu un zemgalu ciltis? kada bija senlatviesu religija?
rundjot par viduslaikiem jaruna par dazam ciltim, kas apdzivo Latvijas tagad€jo teritoriju un
valodas, tradiciju un kultiiras zina ir atSkirigas. Ari vélak argjam varam dalot Latvijas teritoriju
sava starpa nakas runat par Latvijas regioniem, kas ir atSkirigi sava starpa. Lielu iespaidu
latviesu ka nacijas attistiba devusi tiesi religiskie stravojumi un religiskie darbinieki, kas pasi
nereti bija sveStautieSi. Piem&ram, bralu draudzu vaditaji un atbalstitaji Vidzemé, vacu
garidzniecibas parstavji tadi ka Garlibs Merkelis, Ernsts Gliks, Ernsts Johans Birons, grafs
Cincendorfs, Elizabete Margarita Hallarte, Kristians Davids, Gothards Fridrihs Stenders,
Augusts Bilensteins, Johans Kristofs Broce u.c. Tapéc lietojot jédzienu Latvija tiek domata
misdienu Latvijas teritorija.

Apkopojot religiskas izglitibas veésturiska konteksta izp&tes rezultatus, iesp&jams secinat,
ka: 1) religiskas izglitibas norises Latvija bija Iidzigas ka kopuma Eiropa lidz pat 18. gadsimtam,

kad ka ieintereséta puse religiskas izglitibas TstenoSana iesaistijas pareizticiga baznica; 2) kops
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19.gadsimta sakuma religiska izglitiba evanggliski luteriskas baznicas kontrolétajas Latvijas
dalas balstTjas noraidijuma stratégija iepretim jauno laiku un Apgaismibas ideju izaicinajumam,
kas izpaudas luteriskas ortodoksijas un pictisma teologiskajos uzskatos; 3) $adu teologisko
uzskatu gaisma religiskas izglitibas uzdevums ir dievbijigas un kristigas dzives kop$ana un nevis
kritiskas intelektualas refleksijas par religiskiem jautajumiem; 4) sabiedribas sekularizacijas
apstaklos, pirmas brivvalsts laikos tika raditi apstakli baznicas lomas mazinasanai un satura
reformai religiskaja izglitiba. Saja procesa nozimigu lomu spéléja akadémiskas teologijas
parstavji tadi ka K.Kundzin$, V. Maldonis, L. Adamovics, kuri parstavéja izlidzinajuma jeb
apvienojuma stratégija balstitu teologiju; 5) K.Ulmana apvérsuma rezultata religiska izglitiba
atgriezas pie 19. gadsimta iStnotas prakses; 6) PSRS laika religiskas izglitibas funkciju pilda
ateistiska izglitiba; 7) religiska izglitiba trimdas situacija pilda nacionalas identitates uzturétaja
funkciju; 8) p&c neatkaribas atjaunoSanas Latvija tiek atjaunots K.Ulmanpa laika religiskas

izglitibas modelis.

2.1.4. Globalizacija un pluralisms

Saja nodala tiek raksturots un analizéts religiskas izglitibas socialais konteksts
misdienas, pievérioties tadiem fenomeniem ka globalizacija un pluralisms. Saja p&tijuma dala es
mekl&ju atbildes uz jautagjumiem: kads ir miisdienu socialais konteksts, kas iespaido religisko
izglitibu? kadas ir §1 sociala konteksta nozimigakas paradibas?

Postmoderns un post-postmoderns ir noteikta laikmeta apzim&ums, kas ienes
paradigmatiskas parmainas cilvéku domasana, pasaules uztveré un dzives veida. Globalizacija ir
process §is paradigmu mainas ietvara, kas denacionaliz€ visu, kas kadreiz ir ticis radits ka
nacionals: politika, kapitals, industrija, informacija un daba.”*Lidz ar to globalizacija
denacionalizé ar1 izglitibu, kas parasti ir naciondlo valstu bitisko intereSu subjekts. Izglitibas
denacionalizacija paredz, ka joma bitiski risinamie jautajumi tiek skatiti ne vairs vienas valsts
intereSu konteksta, bet gan globalas sabiedribas konteksta. Tas attiecas ari uz religisko izglitibu.
Tade] tadu globali nozimigo organizaciju ka UNESCO u.c. ieteikumi religiskas izglitibas joma ir
vera nemami, pienemot 1€mumus nacionalo valstu lIimeni. Par izglitibas uzdevumu kliist attistit
globalas komptences un izpratni par globalo pilsonibu. Pateicoties masu médijiem un internetam
globalizacija rada apstaklus sava veida kulturu lielveikala esamibai. Tik liels piedavajums
nosaka nepiecieSamibu péc apdomigas un sapratigas izvéles un tadel izglitibai, tai skaita
religiskajai izglitibai ir ievérojama nozime. Ta sniedz iesp&ju klit par gudru patérétaju religisko

piedavajumu tirgii. Vairums pasaules iedzivotajiem ir ierobeZota iesp€ja izmantot globalas

13 Sassen, S. Territory, Authority, Rights: From Medieval to Global Assamblages (Princeton, New York: Princeton
University Press, 2006)
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kultaras vértibas un Tstenot savas izvéles, jo, iesp&jams, mazak izsmalcinatas tehnologijas un
informacijas ieguves tehnikas tiek lietotas, jo lielakas iespgas paklauties masu kultiras
manipulacijam.* Personiskas identitates veidoganas kultiiras lielvaikala apstaklos tick sekméta
stenojot izglitibas balsta mdcities biit prasibas. Tadg] religiskas izglitibas viens no pilariem ir
mdcities bit (par to tiks vairak runats nedaudz vélak), kas palidz apzinaties savu (ne)religisko
parliecibu un tolerét atskirigu (ne)religisko parliecibu. V&l viens no globalizacijas bitiskiem
raditajiem ir mobilitate. Pateicoties straujajai transporta un informacijas tehnologiju attistibai tiek
nojauktas geografiskas un kultaru robezas.® Cilveku migracijas iemesli, sakot no darba un
labakas dzives mekl€jumiem un beidzot ar celojumiem atvalinajumu laika, veido ta déveéto
sabiedribu, kura tiecas vienoties par kopigdm veérttbam, normam un kultiiras izpausmém. Lai
sekm@tu So procesu merktiecigi un jégpilni So uzdevumu risina viens no izglitibas balstiem
mdcities dzivot kopa. Macities dzivot kopa palidz saglabat stabilitati, psihologisko noturibu un
uzturt personibas identitati dzivojot sveSas kulttiras apstaklos. Par stirakmeni $adai perspektivai
klust spgja pienemt atSkirigo un citado, jo globala sabiedriba ir plurala sabiedriba. Plurals un
pluralisms ir divi jédzieni, kas jaapluko arT $1 pétijuma konteksta. Plurdls nozimé ,tads, kas
sastav no daudzam vienibam™® un pluralismu ir iesp&jams skaidrot divos veidos gan ka
filozofisku koncepciju, kas ir pretstats monismam, gan ka iesp&ju dazadiem sabiedribas slaniem
un grupam paust un istenot savus uzskatus, aizstavét savas intereses.'’ P&tfjuma konteksta
nozimigaka ir otrd izpratne par jeédzienu pluralisms.

Pluralisma iespaids religijas joma nozimé to, ka individs savas dzives laika var mainit
savus religiskos uzskatus, tai skaita izvéloties sekularus avotus, pieméram, sekularo humanismu.
Vai ari izvéloties veidot savu religisko identitati, izmantojot dazadus religiskus un nereligiskus
avotus, pieméram, kristiettbu un humanismu. Pluralisma apstak]os individi var uztver religiju
nevis ka sekoSanu tradicionalas ticibas sisttmam, bet drizak ka garigas un &tiskas dzives celu.
Parfrazgjot iepriek$ teikto par kultiru, individs religiju un ideologiju lielveikala izv€las tos
dazados garigos un religiskos elementus, kas visprecizak atbilst vina vajadzibam un interesém.
Sadu pluralismu médz devét par postmoderno plurdlismu un tas ir japem véra religiskas
izglitibas konteksta, it Tpasi, lai mazinatu stereotipus vienam par otru.'® Sada religiska pluralisma
konteksta janem véra apstaklis, ka religijas nav homoggnas sistémas, tas ir pluralas sava bitiba.

Piemeéram, kristietiba nav sava izpausmé vienada Latinamerika, Dienvidafrika un Eiropa. Tadel

4 Mathews, G. Global Culture/Individual Identity: Searching for home in the cultural supermarket (London:
Routledge, 2000), 19-23.

5 patel, F., Li M. and Sooknanan, P. Intercultural Communication. Building a Global community (Los Angeles,
London, New Dheli, Singapore, Washington: SAGE, 2011), 5.

'8 plurals. Skaidrojo3a vardnica [atsauce 11.07.2013.] — pieejams www.tezaurs.lv

Y pluralisms. Skaidrojo§a vardnica [atsauce 11.07.2013.] — pieejams: www.tezaurs.lv

18 Jackson, R. ,,Religious and cultural diversity: some key concepts” in Religious diversity ans intercultural
education: a reference book for schools. ed. by Keast J. (Strasbourg: Council of Europe, 2008), 31-33.
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galvenais religiskas izglitibas uzdevums ir iesaistit skolénus dazadas religiskas valodas, prakses
un pieredzes kritiska analizg, kas tiek saistita ar socidlo kontekstu un pasa skoléna pieredzi. Sada
veida gan tiek parbauditas atSkirigas religijas izpausmes, gan parbaudita un precizéta vai

nostiprinata personiska ka art vienaudzu parlieciba un ticiba.

2.1.5. 21.gadsimta sociali-politiskais ietvars religiskajai izglitibai

Saja pétijuma dala tiek raksturots un izveidots sociali-politiskais ietvars 21.gadsimta
religiskajai izglitibai. Galvenie jautajumi, ko es skatiju pétijuma turpinajuma ir: kadas globalas
un Eiropas sociali politiskas institlicijas runa par religijas un izglitibas attiecibam? Kadi
ieteikumi religiskas izglitibas istenotajiem tiek piedavati? Kas ir $o ieteikumu pamata?

Kops 2001. gada 11. septembra pasaule ir radikali mainfjusies. STs parmainas iezZimé ari
jaunas dimensijas paradiSanos izglitiba: religiska dazadiba, kas raksturiga multikulturalajai
Latvijai, Eiropai un pasaulei. Religiskais aspekts kltist par nozimigu elementu gan pilsoniskaja,
gan cilvektiesibu izglitiba, kas ir priekSnosacijums demokratizacijas procesam. Atslégas vardi
Sajas izglitibas jomas ir pluralisms, dazadais, citadais, empatija, ciena, tolerance. Tai skaita
religiskais pluralisms un savstarpgja ciena, tolerance un empatija dazadu religiju, ideologiju un
pasaules uzskatu starpa. Par to liecina p&dgjas dekades dazadu organizaciju (UNESCO, Eiropas
Padomes, EDSO u.c.) izstradatie ieteikumi un izzinas materiali, kas akcent€ un aicina sapratigi
atbildét parmainu izaicinajumam.

Minétas organizacijas ir globalas un Eiropas sabiedribas veidotas institiicijas, kuras
parstav sabiedribas intereses un daudzpusigu diskusiju un konsultaciju rezultata izstrada kopigas
nostadnes un ieteikumus dazados sociali nozimigos jautajumos, taja skaita, religiskaja izglitiba.

Ietvara veidoSanai izmantoti §adi avoti: 1) Macisanas ir zelts. Zinojums, ko starptautiska
Komisija par izglitibu divdesmit pirmajam gadsimtam sniegusi UNESCO, UNESCO LNK,
2001.; 2) White Paper on Intercultural Dialogue “Living together as equals in dignity”,
launched by the Council of Europe Ministers of Foreign Affairs at their 118th Ministerial
Session, Strasbourg, 7 May 2008; 3) UNESCO Guidelines on Intercultural Education. Paris:
UNESCO, 2006; 4) Education and religion Parliamentary Assembly Recommendation 1720
(2005); 5) Toledo Guiding Principles on Teaching about Religions and Beliefs in Public Schools,
Prepared by the ODIHR Advisory Council of Eksperts on Freedom of Religion and Belief. -
Warsaw: OSCE/ODIHR, 2007.

Analizes rezultata veidojas noteiktu vertibu un macibu sasniegumu saraksts, kur§ kalpo
par miisdienigas religiskas izglitibas ietvaru. Ikviens pedagogs vai izglitibas politikas veidotajs
drikst izveleties kadu no pedagogiskajiem principiem vai izglitibas veidiem, lai attistitu savu

religiskas izglitibas modeli un programmu. Tada veida liekot uzsvaru vai nu individuacijas un
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socializacijas veértibam un sasniegumiem, starpkultiru un starpreligiju dialoga vértibam un
macibu sasniegumiem, vai vispargjo cilvektiestbu un sabiedribas droSibas vértibam un
sasniegumiem. Tomér, lai méginatu izvertét eksistejosos religiskas izglitibas modelus péc
iesp€jas plasi, ir raksturotas religiskas izglitibas vertibas un macibu sasniegumi, izmantojot visus
avotus, pedagogiskos principus un izglitibas veidus.

Raksturojumam atlasitas tas vertibas un macibu sasniegumi, kas ietverti visos avotos.
Atseviskas vertibas ir izteiktas macibu sasniegumu dala un otradi, izriet no principiem, mérkiem
un uzdevumiem, tomér tas ir klatesosas peéc biitibas (piemé&ram, tolerance un solidaritate, ka art
prasme uznemties atbildibu). Kopigas pazimes, kas veido ietvaru musdienigai religiskai izglitibai
ir $adas:

Vertibas — briviba, ciena, dazadiba, empatija, drosiba, tolerance, dialogs, vispargjas cilvéku
tiesibas, solidaritate, sadarbiba, demokratiska sabiedriba.

Macibu sasniegumi:

zinasanas un izpratne - attistit kritiskas domasanas spg€jas; izprast sevi un pasauli sev apkart
vestures, kultiiras, social-ekonomiskajos, religijas aspektos; apgiit pamatzinasanas par religijam
un parliecibam; izprast vispargjas cilvéku tiesibas, specifiski tiesibas uz religijas un parliecibas
brivibu,

prasmes un spéjas - prasme izvairities no citu stereotipiz€Sanas un aizspriedumiem; prasme
sadarboties; prasme Iidzdarboties socialas aktivitates; prasme risinat ar neiecietibu un rasismu
saistitas problémas; prasme uznemties atbildibu par saviem lémumiem un ricibu

attieksmes - apzinaties savstarp&jo lidzatkaribu; cienit dazadibu un toleranti attiekties; atzit

solidaritates vertibu.

2.2.  Religiskas izglitibas teoretiskie modeli

Nodala veltita religiskas izglitibas teorétisko nosacijumu izpétei. Saja nodala definéta
religiska kompetence, raksturoti ticibas attistibas nosacijumi skolas vecuma bérniem, religiskas
izglitibas pedagogiskas pieejas un religiskas izglitibas veidi, kristigas izglitibas teologiskie

pamati to salidzinamiba.
2.2.1. Religiskas kompetences saturs
Misdienu izglitibas viens no galvenajiem uzdevumiem ir sekmét tadu darba tirgus

dalibnieku gatavibu, kas ir ne vien zinoSi un prasmigi, bet arT kompetenti. Tad€] pedeja laika

arvien vairak uzmanibas tiek veltits tdda macibu procesa istenoSanai, kura ietvaros skoléni iegtst
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dazadas gan sekmigai personigai, gan darba dzivei nepiecieSamas kompetences. leziméjas
tendence parejai no zinasanam un prasmém uz kompetencém jeb kompetentu®® darbibu.

Religisko kompetenci iesp&jams identificét ka starpkultiru kompetences integralu
elementu, kas ietver prasmi stradat starpdisciplinara komanda; sp&ju piepemt dazadibu un
daudzkulturalismu; prasmi stradat starptautiska konteksta; izpratni par citam kultiram un
robezam starp tam.

Religiska kompetence ka dala no starpkultiru kompetences ietver sevi zindsanas un
izpratni par religiju un religijam; savas religiskas piederibas apzinasanos; pieredzi saskarsmé
ar citu religiju ticigajiem vai ne-religiskiem individiem un izpratni par vipu lietoto valodu,
domasanas veidu, izjiitam un ricibu, tolerantu attieksmi pret atskirigu religisko parliecibu.

Sada veida raksturota religiska kompetence atbilst misdienigas religiskas izglitibas
prasibu ietvaram, kas tika formuléts p&tijuma 1.nodala. Ta balstas pedagogiskajos principos
mdcities biut (zinasanas un izpratne par religiju un religijam, savas religiskas piederibas
apzinasanas) un madcities dzivot kopa (pieredze saskarsmé& ar citu religiju ticigajiem un ne-

religiskiem individiem, toleranta attiecksme pret atSkirigu religisko parliecibu).

2.2.2. Religiskas izglitibas psihologiskie nosacijumi

Saja nodala es aplikoju attistibas psihologijas atzinumus personibas garigas attistibas
jautajuma. Visiem izglitibas jomas profesionaliem ir pazistamas Vigotska, Piazé, Kolberga,
Eriksona personibas attistibas teorijas, kas tiek nemtas véra sekmigu macibu nodro§indjumam.
Tas skar personibas intelektualo, socialo, moralo attistibu. Diemzel, atSkiriba no rietumu
kolegiem, tikai retais Latvija ir pazistams ar Dzeimsa Faulera (James W. Fowler) ticibas
attistibas teoriju, kas palidz saprast ka un kada vecuma veidojas noteikti ticibas prieksstati, tai
skaita religiskie. Lai gan Faulers savu teoriju radija pagajusa gadsimta 70to gadu nogalg,
21.gadsimta ta nav zaud€jusi savu aktualitati un vina sekotaji turpina attistit un radosi pilnveidot
So teoriju.20 Lielaku véribu teorijas raksturojuma es veltu tam ticibas attistibas pakapém, kas

raksturo pirmsskolas un skolas vecuma bérnus.

Nodala es atbildu uz sadiem jautagjumiem: kada ir Dzeimsa Faulera ticibas attistibas
teorijas bitiba? ko ta pasaka par macibu vajadzibam? ko m@s varam izmantot religiskaja

izglitiba? Faulers jédzienu ticiba raksturo $adi: cilvéka ticibu nosaka vértibu struktiira, milestibas

19 atseviskos avotos latviesu valoda atrodams jédziens lietpratiba
2 Slee, N.M. , Further on from Fowler: post-Fowler faith development research” in Research in religious Education.
ed. by Francis L.J., Kay W.K. and Campbell W.S. (Leominster: Gracewings, 1996), 73-96.
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un darbibas veidi, bailes un ceribas, draudzibas saites dzive.?! Visu $o elementu kopigais mérkis
ir noturet cilveku ilgtsp&jiga, dinamiska procesa, kas pieskir dzivei jégu. Miisu ticibas saturu
veido personas, lietas un institlicijas, kuras més patiesi milam un kuram uzticamies, laba un
launa téli, iesp&ju un varbutibu ainas, kuram esam pilniba nodevusies. Ticiba nereti nav religiska
nedz tai ir religisks konteksts.

Faulers rada ticibas attistibas teoriju, kura sastav no 6.pakapém un vienas pirmspakapes.
Pretstata Piazé un Kolberga hierarhiskajam attisttbas modelim, Faulers rada spiralveidigu
attistibas modeli. Teorija izverteé cik nozimigas miisu dzives veidoSana ir konkrétas parliecibas,
teli, simboli un miusu ticibas tematika.?

Galvenas lietas, kas izglitotajiem un it Tpasi religiskas izglitibas specialistiem janem véra
Faulera teorijas konteksta ir, ka skolas vecuma ticibas un parliecibas jautajumos skoléni
ietekm&jas no gimenes, citam argjam autoritatém; pusaudzu vecuma tiek izveidota pasa ticibas
sistéma, kas nereti balstas institiiciju autoritatés. Tas nozimé€, lai nezaud€tu skolénu uzticibu
macibu ietvaros nepiecieSams atklat pretrunu eksistenci starp idealiem (personibas, institiicijas)
un So idealu realo darbibu. Piem@ram, macot bérnus par absoliitu un neapstridamu uzticibu
baznicas autoritatei, bet nenoradot, ka baznica ir ticigu individu kopums, kas sava praksé médz
rikoties pretéji idealam, rodas bistamiba, ka skoléni sava ticibas attistiba piedzivos vilSanos un
zaudés sp&ju uzticéties jebkadam autoritatém. Vidusskolas vecuma, skoléni sak apzinaties
vairaku patiesibu savstarpéju lidzaspastavésanu un kritisku savas ticibas izvértéjumu. Istenojot
religisko izglitibu svarigi radit vidi, kura skoléniem nepastav risks nonakt ticibas konflikta ar
savu gimeni un ticibas grupu; pusaudzu gados iesp&ams apzinaties institlicijas, kas ir vinu
autoritates un kapéc; vidusskolas vecuma attistit sp&ju paSiztaujat savu ticibu un tas avotus,
saglabajot Iidzsvaru ticibas pluralisma apstaklos un turpinot virzibu pie jau nakosa limena ticibas

kvalitates.

2.2.3. Religiskas izglitibas pedagogiskie modeli

Lielaku uzmanibu $aja apak$nodala veltu nekonfesionalas religiskas izglitibas teorétisku
pedagogisko pieeju raksturojumam, it ipasi, ka musdieniga religiska izglitiba paredz lielaku
uzsvaru starpreligiju dialogam un starpreligiju sazipai. Maikls Grimmits® sava pétijuma

»Misdienu religiskas izglitibas pedagogijas. Kadas tas ir?"?* raksturo astonus attistibas posmus-

2! Fowler, J.W. Stages of Faith. The Psychology of Human Development and the Quest for Meaning (SanFrancisco:
Harper&Row Publishers, 1976), 3.
22 Fowler, J.W. Stages of Faith. The Psychology of Human Development and the Quest for Meaning, 89-90.
2 Turpmakaja modelu raksturojuma pamata izmantots avots: Grimmitt, M. ,,Contemporary Pedagogies of religious
Education: What are they?”’in Pedagogies of Religious Educayion. Case studies in the reserch and development of
9400d pedagogic practice in RE. ed. by Grimmitt M. (Great Wakering, Essex: McCrimmons, 2000), 24-52.

Ibid., 25.
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modelus: fenomenologisko, pieredzE balstitie, integrétie — fenomenologiskic un pieredze
balstitie, attistoSi-instrumentalie, etnografiski interpretivie, atklasme centrétie, kritiski-
realistiskie, konstruktivistu.

Sobrid Eiropa kopuma, runajot par mégindjumu religiskaja izglitiba rast risinajumu
eksistéjosajam religiskajam pluralismam/daudzveidibai, pamata tiek istenotas Cetras pieejas:
fenomenologiska, interpretiva, dialogiska un kontekstuala.?

Visnepiemérotaka misdienu religiskas izglitibas Tistenojuma bitu  izteikti
fenomenologiska pieeja. Izglitibas paradigmu maina, subjektiva, kvalitativa, empiriska
nozimiguma pieaugums rosinatu izvéleties tris pedgjas pieejas. Tadel, ka minétas tris pieejas,
katra sava veida, mégina sasniegt pedagogisko principu mdcities biit Un madcities dzivot kopa
mérkus. Tas visas pem véra individa religisko pieredzi un rosina §is pieredzes kritisku
izvertgjumu, vienlaicigi meklgot pozitivas saskarsmes veidus, Tstenojot katram savu
(ne)religisko parliecibu. Tomér katra no tam uzsver noteiktus aspektus. Tadg], piem&ram,
méginot izvéleties kadu no pieejam Latvijas situacijai, biitu svarigi pétit katras pieejas saderibu
ar valstl nosprausto izglitibas mérki, izglitibas jomas ,,Cilvéks un sabiedriba” specifiskajiem
mérkiem, ka ari domingjoso pedagogisko pieeju. Riipigi izvertgjot, iesp&jams, Latvijas situacija
biitu jarada sava unikala pieeja, kas ietvertu visu Getru pieeju saskanigos elementus. Sads darbs
prasttu ieveérojamus laika (izstradat modeli, parbaudit praksg, ieviest), naudas (ikviens p&tijums
prasa zinamus finansialus ieguldijumus), cilvéka (jomas profesionalu, interesentu skolas un
sabiedribas limeni, religisko organizaciju) un politiskas gribas (baznicu, citu religiju, politikas

veidotaju sp&ju nolikt centra skoléna vajadzibas un intereses) resursus.

2.2.4. Religiskas izglitibas veidi

Saja nodala tiek raksturoti un salidzinati Maikla Grimmita defingtie tris religiskas izglitibas
veidi: macities religiju, macities par religiju Un mdcities no religijas. Salidzinot tris dazados
religiskas izglitibas veidus, skaidri iezim&jas tendence, ka misdienigai religiskajai izglitibai
atbilst divi pedgjie izglitibas veidi — madacities par religiju un mdcities no religijas. Tie paredz
ticamu zinasanu un izpratnes veidosanos, kas mazina religiskos stereotipus un aizspriedumus, un
sekmé& tadu atticksmju veidoSanos, kas balstas religiskas brivibas, tolerances, cienas un
sadarbibas veértibas un 11dz ar to atbilst divu pedagogisko principi macities biit un macities dzivot
kopa saturam. TreSais veids macities religiju ar pienacigu nopietnibu neizturas pret tadiem
principu satura elementiem ka, domas brivibas pieredze, pasa dzives saimnieka izjita, empatijas

gars un, brivu un droSu diskusiju telpas radiSana macibu procesa. Nodala plasak tiek analiz€ts

% Religious diversity and intercultural education: a reference book for schools. ed. by J. Keast (Strasbourg: Council
of Europe Publishing, 2008)
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religiskas izglitibas veids mdcities religiju, ilustrgjot to ar ateistiskas izglitibas pieméru. Saja
pétijuma dala tiek izmantota religiju p&tnicka Niniana Smarta septinu religijas dimensiju teorija.
Pielietojot Smarta teoriju iesp&jams raksturot ateisma ideologijas izpausmes, salidzinot tas ar
kristietba un ASV sekularaja pasaules uzskata raksturigajiem dimensiju elementiem. Saja
konkrétaja pieméra tika atklats, ka ateistiska izglitiba marksisma-leninisma ideologijas ietvaros
veica religiskas izglitibas funkciju. Ateistiska izglitiba indoktringja un ieaudzinaja skol€nus

zinatniski materialistiskaja pasaules uzskata.

2.2.5. Kristiga izglitiba

Saja nodala tika velfita uzmaniba religiskas izglitibas Istenojumam valsts skolas,
pieskaroties kristigas izglitibas raksturojumam un analizei. It Tpa$i situacija, kad vieniga religiska
izglitiba Latvijas valsts kolas ir kristiga izglitiba. Izv€loties pétijumam noteiktus teologiskos
virzienus, Latvijas konteksta likas nozimigi pieskarties ,,baznicu teologijai” — protestantu, Romas
katolu un pareizticigo - ar to saprotot konkréto baznicu oficialas teologijas nevis dazada veida
iek3gjos virzienu, kas veidojusies mijiedarbojoties ar citiem teologijas virzieniem. Saja pétijuma
dala ir icklauta procesa teologija, ka viens no teologijas virzieniem, kura filozofiskais pamats ir
cieSi saistits ar procesiem musdienu izglitiba. Ka arl petjuma ir ieklauti divi misdienas
pazistami teologiski virzieni; atbrivoSanas teologija, kas ir Romas katolu teologijas pasparné

26 un feminisma

izveidojies virziens, kas ietver sevi marksisma sociali politiskas teorijas
teologija, kas tiecas atbildét jautajumus saistiba ar dzimumu lidztiesibas jauta'ljumiem.27 Gan
pazistama pedagoga Freires ideju aktualitate, gan sociala noslanoSanas, gan marksistiskais
vestures konteksts, gan dzimumu vienlidzibas jautajumu aktualitate Latvija ir nozimigas
vajadzibas, kade] pétijuma ieklauti konkrétie teologiskie virzieni.

Nodala tiek meklétas atbildes uz Sadiem jautajumiem: ko nozimé jédziens feologija un
kristiga izglittba? ar ko kristiga izglitiba atskiras no religiskas izglitibas un kas tam ir kopigs? ka
dazadas teologijas iespaido kristigo izglitibu? kadas institlicijas — laicigas un kristigas — isteno
kristigo izglitibu un kada veida? Visi uzskaititie izp€tes jautajumi ir plasi un pelnijusi atseviska
pétijuma uzmanibu.

Konkréta pétijuma vajadzibam, jédziens ,.teologija” $aja nodala tiek definéts ta plasakaja
nozim€ un attiecinats ari uz augstakas izglitibas pakapi: teologija ir konkrétas religijas
transcendenta un pasaules bitibas un attiectbu skaidrojums, autoritativu tekstu

skaidrojums, un religiskas prakses raksturojums.

% Teraudkalns, V. Cézars un Kristus. Kristietiba un vara vésturé (Riga: Zinatne, 2010), 240- 254,
%’ Fiorenza, E.S. Bread not stone (Boston: Beacon Press, 1984), 1-23.
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Kristiga izglitiba ir Sauraks jédziens neka religiska izglitiba, jo nodarbojas tikai ar vienas
religiskas tradicijas — kristietibas - macibu, un ja pieskaras citam religiskajam tradicijam, tad
starpreligiju sazinas aspekta. Tani pasa laika, viss kas tika teikts par religiskas izglitibas
pedagogiskajiem, psihologiskajiem, socialajiem, filozofiskajiem u.c. nosacijumiem ir attiecinams
ari uz kristigo izglitibu.

Pétijuma rezultata iesp&jams secinat, ka atbrivoSanas teologija balstita kristiga izglitiba,
lidzigi ka feminisma teologija balstita, rada vidi, kura ikvienam ir tiesibas izteikties, kura atrodas
vieta citadajam, kura izglitibas procesa rezultata notiek reala partapsana gan individuala Iimeni
(dinamiska ticiba), gan kopienas Iimeni (parmainas baznica). Tas nozimé, ka $ada veida teologija
balstita religiska izglitiba ievéro pedagogisko principu madcities biit Un mdcities dzivot kopa
prasibas: sekm@t prasmi attistit personisko neatkaribu, kritiskas domaSanas spg&jas, prasmi
pienemt savus l€mumus, sp€ju izvairities no aizspriedumiem, izpratni par cilvéku dazadibu un
atSkirigo, izpratni par savam tiesibam un cienu pret citu tiestbam. Protams, atseviskus
pedagogisko principu satura elementus ietver gandriz visi aprakstitic Kristigas izglitibas
raksturojumi, tomé mums jaapzinas, ka evangelikalu uzskatos netiks izversta kritiskas
domasanas attistiba un individa domas briviba, jo eksisté absoliitas autoritates. Lidzigi tas varétu
atklaties Romas katolu stenota kristigaja izglitiba, jo lai gan neotomisms isteno sholastikas
pamatprincipus, t.i., kritiskas racionalas domasanas saistibu ar ticibu, tas ietvaros darbojas
tradicijas un baznicas autoritate, kas noteiktos jautajumos varétu nesekmét individa domas
brivibu (piem&ram, jautajumos par atSkirigu seksualo pieredzi vai dzimumu lomu baznica). It
ipasi griti biitu Tstenot min&tos pedagogiskos principus madcities biit Un macities dzivot kopa
liturgiskas kateh€zes ietvaros pareizticigo teologija balstita kristigaja izglitiba. Manuprat,
atbilstosi miisdienigas religiskas izglitibas ietvaram, ja vélamies saglabat tikai kristigu izglitibu,
jaieklauj procesa, feminisma un atbrivosanas teologiju atzinas kristigas izglitibas istenojuma, jo
tas atbild 21.gadsimta izaicinajumiem un atbilst musdienigas izglitibas prasibam. Savukart,
konfesionala teologija balstitas kristigas izglitibas norises vieta biitu draudze un baznica, jo tas
atbilst So teologiju apsvérumiem.

Viena no pétijuma apaks$nodalam ir veltita akadeémiskas teologijas izpétei. Saja pétijuma
tiek izveidota teologisko tipu un religiskas izglitibas matrica, apvienojot Deivida Forda
teologisko tipu raksturojumu ar Pitera Hobsona un J.Edvarda religiskas izglitibas tris atvértibas
limena modelus — izslédzoSo, ieklaujoso un pluralo. Matrica atklaj kadi teologijas tipi ir saistami
ar noteiktu religiskas/teologiskas izglitibas modeli, ievérojot teologijas jédziena satura
ierobezotibu vai plasumu. Teologijas jédziena plasakais skaidrojums, kas saturiski atbilst 1.,2.,3.
teologijas tipam un isteno 2. vai 3. limena pluralisma modeli, izmanto ne vien akadémiskas

brivibas, kritiskas racionalitates lidzek]us, nodroSina epistemologisko saskanotibu, bet arT kalpo
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stud€joSo personiskas transcendences rosinaSanai, ka ari sabiedribas sociala Ilidzsvara
sekm@Sanai un rada jeégpilnu un atveértu starpreligiju dialoga telpu, kura tiek dota iespgja
»izteikties” gan vairakuma, gan mazakuma religiskajam/parliecibu/ideologiju grupam.

Apkopojot nodalu par kristigo un teologisko izglitibu, iesp&ams secinat, ka 1) kristiga
izglitiba ir cieSi saistita ar teologiju, uz kuru ta balstas; 2) eksisté dazadas teologijas, kuras dazkart
nav iesp&jams savstarpéji saistit; 3) ekumeéniska kristiga izglitiba paredz tadu teologisko pamatu, kur§
atbalsta kristieSu vienotibu ne vien socialu jautagjumu risinasana, bet ari liturgiskas norisgs,
pieméram, dievgalda kopiba; 4) atbilstosaka musdienu religiskas izglitibas ietvaram valsts skolas ir
teologija, kura ietvertas procesu, feminisma un atbrivoSanas teologiju atzipas; 5) gan kristigaja
izglitiba, gan teologiskaja izglititba musdienam atbilstoSakie bitu religiskas izglitibas pluralisma
modeli; 6) akadémiska teologija atbilsto$i 1.,2. un 3. teologijas tipam un teologiskas izglitibas
pluralisma modeliem ir piemérota miusdienu universitatéem; 7) gan kristigai izglitibai, gan
teologiskajai izglitibai jarada vide, kura iesp&jams biit atskirigam, kur atSkirigajam ir balss tiesibas

un citadiba ir vértiba.

2.3. Religiskas izglitibas prakse Latvija un Eiropa

Nodalas ievada tiek izvérsta diskusija par religiskas izglitibas macibu priekSmetu
nosaukumiem un es piedavaju, petijjuma gaita macibu priekSmetu nosaukumus lietot ar $adu
nozimi:

tictbas mactba — kadas konkrétas religijas, pieméram, dievturu maciba, izklasta precizgjot
tiesi kadas religijas maciba un tai ir monoreligisks raksturs;

kristiga ticibas maciba — konfesionala kristiga maciba, pieméram, baptistu maciba, izklasta
konkretizgjot tieSi kadas konfesijas maciba un tai ir monokonfesionals raksturs;

kristiga maciba — ekumeniska kristiga maciba, kuras satura atklajas dazadu kristigo
konfesiju tradicijas un dogmas;

kristiga etika — ekumeniska kristigas €tikas un morales maciba, kuras satura akcents likts uz
kristigo morali un &tiku, ka ar1 rakstura veidosanos;

religijas vesture — religijpétnieciska maciba, kuras saturs pauz objektivu skatijumu uz
religijam, izmantojot religiju zinatnes p&tniecibas metodes;

religijas maciba - maciba par religijas fenomenu, kuras satura atklajas religija ka cilvéka
eksistences resurss, kas sniedz atbildes uz eksistenciali nozimigiem jautajumiem un dazadu
religiju ticigo dzives pieredze un religiska prakse tiek izmantota ka macibu avots.

Macibu priekSmeta nosaukums ir ka vizitkarte, kas palidz acumirkligi identificét galvenos
akcentus satura.
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2.3.1. Istenotie religiskas izglitibas modeli Eiropa

Gandriz visas Eiropas valstis religija ienem noteiktu vietu vispargja izglitiba. Eiropas
starpreligiju un vertibizglitibas karte atklaj, ka religiska izglitiba valsts visparizglitojosas skolas
tiek Tstenota gan Rietumu, gan Austrumu un Centralajas Eiropas valstis (iznemot Franciju, kuras
situacija tiks analiz&ta talakajas nodalas), tai skaita ta deévetajas post Padomju valstis.

Tas kadu religiskas izglitibas modeli izvélas konkréta Eiropas valsts nosaka So valstu
Konstitcijas, kuras ir noteiktas valsts un religijas attiecibas, ka ari religiskas brivibas. Otras
butiskas attiecibas, kas ietekmé& religiskas izglitibas modela izvéli, ir valsts un baznicas
vesturiskas un socialas saites konkrétaja valsti. Izvertgjot religiskas izglitibas norises konkréta
valsti ir janem véra $adi faktori: religiskais sastavs valsti, religijas loma un nozime sabiedriba,
attiecibas starp valsti un religiju, izglitibas sist€émas struktiira, vésture un politika. Minétie faktori
un attiecibas starp tiem nosaka dazadas religiskas izglitibas izteiksmes dazadas valstis. Pétijuma
tiek aprakstitas Eiropa istenotas konfesionalas un nekonfesionalas religiskas izglitibas prakses.
Valstis, kuru prakses tiks aprakstitas izvéletas atbilstosi regionalajam principam — no Katra
regiona — austrumu, centrala, rietumu, ziemelu — pa vienai valstij. Sada veida pétijuma apjoms
tiek ierobezots, jo ripigs visu Eiropas valstu religiskas izglitibas raksturojums paredz atseviskas
monografijas nepiecieSamibu. Apkopojot konfesionalas religiskas izglitibas piem&rus un

istenoSanas prakses, iesp&jams secinat, ka:

e konfesionala religiska izglittba parsvara tiek Tstenota valstis, kuras ir
monoreligiskas, vai kuras doming divas religiskas tradicijas;

e parsvara konfesionalas religiskas izglitibas saturu un skolotaju sagatavoSanu
nodroSina gan religiskas institticijas, gan valsts (iznpemot Somiju);

e 1eémumu par lidzdalibu religiskaja izglitiba lidz 14 gadu vecumam pienem skolénu
vecaki un aizbildni, péc 14 gadu vecuma pasi skoléni;

e vairums konfesionalas religiskas izglitibas pieméros atklajas plurals saturs. Tas
ietver ne tikai zinaSanas un izpratni par konkréto religisko tradiciju, bet ari
iepazistina ar citam pasaules religijam (izpemot Poliju, kur tiek Tstenota skolas
katehéze);

e (galvenais uzsvars konfesionala religiskaja izglitiba tiek likts uz skolénu religisko
pasizpratni, religijas ka sociala un kultiiras fenomena izpratni un prasmi dzivot
kopa ar citam religiskajam tradicijam piederigajiem;

e konfesionala religiska izglitiba (tradicionali kristiga) saskaras ar strauji augoSu

religisko minoritaSu vajadzibam istenot atbilstosu religisko izglitibu (parsvara
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islamisku) valsts izglitibas sisttma (Vacija, Italija). Probléma saistiba ar
konfesionalas religiskas izglitibas istenosanu pastav valsts definétos kritérijos,
kura no religiskajam tradicijam tiks atzita, lai legali darbotos valsts izglitibas
sistéma.?

Apkopojot nekonfesionalas religiskas izglitibas praks$u raksturojumu, iesp&jams secinat:

e Nekonfesionala religiska izglitiba parsvara tiek Tstenota Eiropa ziemelu un
zieme]rietumu valstTs;

e Parsvara nekonfesionalos religiskas izglitibas praksés doming dialogiska,
interpretiva vai kontekstuala pieeja;

e Atseviskas valstis, kur domingjosa ir konfesionala religiskas izglitibas prakse,
konkrétas pavalstis izv€las istenot nekonfesionalu religisko izglitibu;

e Nekonfesionalos religiskas izglitibas praksés nozimiga apjoma tiek apgita
kristiga tradicija;

e Nekonfesionalas religiskas izglitibas prakses atbilst musdienigas religiskas
izglitibas ietvaram.

Ka iznémuma gadijums tiek apliikota Francijas pieredze religiskas izglitibas joma.
Atbilstosi starptautiska petijuma REDCo (Religion in Education. A contribution to Dialogue or a
factor of Conflict in transforming societies of European Countries) rezultatiem, nereti Francijas
skolas tiek maciti religijas fakti jeb religijas fenomens, kas ietver sevi izpratni par religijas
socialajam un kultiiras funkcijam un neizslédz garigo dimensiju. Sadu macibu rezultata sagaida
attistitu sp&ju raksturot un izprast. Religijas faktu macibas ietver gan religijas kolektivas
izpausmes (svétcelojumus, religiskus saietus), gan fiziskas izpausmes (religiska arhitektiira un
maksla), gan simboliskas izteiksmes (doktrinas, moralo uztveri, liturgiju), gan religisko pieredzi
(religiskas jutas, ikdienas religiskas dzives pieredzi). Sekulara skola uzsvars tiek likts uz atzinu,
ka visas nosauktas lietas ir svarigas lielam skaitam cilvéku. Sada pieeja neparedz teologiskas
debates vai iesaistiSanos starpreligiskas diskusijas. Ka papildinajums religisko faktu apguvei ir
maciSanas par dazadam parliecibam, kas nav religiskas jeb tiek apzimétas par ,sekularo
humanismu” — fakti par parliectbam. 29
Neraugoties uz to, ka valsts skola tiek paredz&ta religijas fenomena apguve, tomér

ierosinatas iniciativas nekliist par visu skolu ikdienas praksi. Tam ir divi iemesli: 1) vélme

%8 Willaime, J.P.”Different Models for Religion and Education for Europe” in Religious Diversity and Education in
Europe, voulme 3 (Munster: Waxmann, 2007) , 60.

 Willaime, J.P. ,,Religion in the Clasroom — the Challenge of , laicité of intelligence” in Europe and Findings of
the REDCo Project”in Religion in Education — A Contribution to Dialogue or a Factor of Conflict? ed. by Weisse
W. at al. (Presentation in the Europen Parliament. 2008), 24. tiessaiste [ atsauce 18.05.2013.] — pieejams:
http://www.redco.uni-
hamburg.de/cosmea/core/corebase/mediabase/awr/redco/research_findings/REDCo_Brussels_Doc.pdf
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neparslogot izglitibas programmas un specialistus sagatavoSanas dardziba; 2) ,,divu Franciju” —
sekularas un ticigas — atskirigie uzskati par to, ko nozimé mdacit par religiju. Anti Klerikali
nesaskata nepiecieSamibu péc religiskas izglitibas, savukart ticigie bazijas, ka religija tiks macita
redukcionistu un relativistu manierg.*

Apkopojot Eiropas religiskas izglitibas praksém veltitaja nodala iegiitos pétijuma
rezultatus iesp&jams secinat: 1) Religiskas izglitibas veids macities religiju parsvara tiek
izmantots konfesionalas prakses, kas tiek istenotas katoliskas zemé&s katehézes forma (Eiropas
centrala un dienvidu dala), Neraugoties uz to Italija un Austrija tiek Tstenota salidzinosi
ieklaujosa konfesionala izglitiba, at$kiriba no Polijas, kura isteno skolas katehézi; 2) Religiskas
izglitibas veids mdcities par religiju parsvara tiek izmantots nekonfesionalas prakses, kas tiek
istenots protestantiskajas zemes religijas macibas forma (Eiropas Rietumu un Ziemelu regionos),
ka arT konfesionalas izglitibas gadijuma Somija; 3) Religiskas izglitibas veids macities no
religijas tiek izmantots kombinacija ar vienu vai otru religiskas izglitibas veidu un tiek Tstenots
visa Eiropa, iznemot Franciju; 4) Pedagogiskajiem principiem mdcities biit un mdcities dzivot
kopa atbilsto$akas ir nekonfesionalas religiskas izglitibas prakses; 5) Francija, ignor&jot
religiskas kompetences attistibu vispargjas izglitibas ietvaros, nepilnigi isteno pedagogiskos

principus mdcities buit un macities dzivot kopa.

2.3.2. Religiskas izglitibas prakse Latvija

Saja nodala es raksturoju religiskas izglitibas praksi Latvija, lai ikviens lasitajs, paturot
prata gan misdienigas religiskas izglitibas ietvaru (1.nodala), gan izstradatas pedagogiskas
pieejas, izglitibas veidus (2.nodala) un esosas prakses citas valstis (3.1. apaksSnodala), spé&tu
izvertet eksistéjoso praksi un veidot savu personisko viedokli par to, kas (ne) biitu mainams $aja

praksé.31

Saja pétijuma dala es atbildu $adus izpétes jautajumus: Kads ir Latvijas socio-religiskais
konteksts? Kads ir religiskas izglitibas legalais ietvars Latvija? Kadi ir Latvijas izglitibas
politikas izaicinajumi un attistibas tendences? Kads ir religisko organizaciju finansétu skolu
ipatsvars un nozime Latvija? Kads ir religiskas izglitibas pastéls un uzdevumi? Kada ir
konfesionalas un nekonfesionalas izglitibas prakse? Kadi alternativie jeb paral€lie priekSmeti

tiek piedavati? Kada ir ekumeniska un starpreligiju sadarbibas prakse, atticksme pret religisko

% Deriquebourg, R. ,,Religious Education in France.”in The Routladge International Handbook of Religious
Education. ed.by Davis D.H. and Miroshnikova E. (Abingdon, Oxon, New York: Routledge, 2013), 120-121.

3! nodala atspogulo starptautiskam p&tijumam , Religious Education in Europe” sagatavoto materilu, p&tfjumu
parrauga un Tsteno Vines Universitate. Min&ta petijuma ietvaros tiks izdotas tiTs kolektivas monografijas: ,,Religious
Education in Central and East Europe”, ,,Religious Education in West Europe” un ,,Religious Education in Nord
Europe”. Latvija ir ierindota zieme] Eiropas valstu krajuma, kas, iesp&jams, ir pardomu verts fakts.
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dazadibu, etniskajam grupam un konflikta zonam? Kadi ir aktualie jautajumi saistiba ar
minétajiem faktoriem? Kadas religiskas izpausmes vérojamas skolas dzivé arpus religiskas
izglitibas? Ka tiek sagatavoti religiskas izglitibas skolotaji: institlicijas, struktiiras, prioritates?
Ka religija tiek atklata skolotaju kvalifikaciju programmas kopuma? Kadi empiriskie pétijumi
religiskas izglitibas joma veikti Latvija? Kadas vélmes un izaicinajumi sagaida religisko izglitibu
Eiropas konteksta?

Religiska ainava Latvija ir daudzveidiga. Ta ,religiska dazadiba véstures gaita nav
aprobezojusies tikai ar plasu kristietibas novirzienu spektru.”32 Atskiribas pastav gan vienas
religiskas un etniskas grupas ietvaros, gan sabiedriba kopuma. Atbilstosi Centralas Statistikas
Parvaldes (CSP) datiem™®, tikai no registréto draudzu statistikas iespgjams secinat, ka pedgjo
divdesmit gadu laika Latvija picaug religiska daudzveidiba, gan vienas konfesijas (evangéliskie
luterani, Augsburgas ticibas apliecibas luterani), gan vienas religijas (kristietiba registrétas tadas
jaunas grupas ka evangeliskas ticibas kristie$i, Jauna Paaudze, Jaunapustulu draudzém
piederigie), gan sabiedriba kopuma (musulmani, budisti, citas draudzes). Neraugoties uz to,
,»statistika par religisko grupu loceklu skaitu Latvija ir nepilniga. Religisko lietu parvaldes dati
balstiti pasu religisko organizaciju sniegtaja informacija, kura Saubas rada noapalotie skaitli, kas

“ _. . . . _ . - 534
dazos gadifjumos ir neticami svarstigi.”

Lai arT cik problematiska butu statistika, no
redzamajiem datiem skaidrs, ka Latvija ir multireligiska un multikonfesionala zeme, kur nav
viena domingjosa religija vai konfesija. Turklat ,,misdienu cilvéki eksperimenté ar religiozitati

vairak neka lidz $im, veidojot plistosas, eklektiskas religiskas identitates.”*®

Turklat Latvijas
sabiedriba ir gan etniski, gan religiski saskelta.®

Religiskas izglitibas norises Latvija regulé divi likumi: Izglitibas likums (10.pants) un
Religisko organizaciju likums (6.pants). Minétie panti nosaka $adus religiskas izglitibas
principus: ikvienam ir tiesibas apgiit ticibas macibu; kristigas ticibas macibas priekSmets ir
izvéles macibu priekSmets; kristigas ticibas maciba ir konfesionala; valsts vai paSvaldibu
izglitibas iestade isteno kristigas ticibas macibas priekSmetu, ja vismaz 10 vienas konfesijas
skolénu (vacaki vai aizbildni) ir rakstiski izteikuSi veleSanos; kristigas ticibas macibas macibu
programmas apstiprina 1ZM; kristigas ticibas maciba tiek finanséta no valsts budzeta; [ZM
apstiprina nacionalo minoritaSu ticibas macibu programmas.

Sobrid valsts kolas tiek Tstenota obligata izvEle starp kristigo mdcibu un étiku

pamatskolas 1.-3.klas€. Kristiga maciba tiek Tstenota starpkonfesionali, kas iezim@ pretrunu starp

%2 Kriimina-Konkovs, S. un Teraudkalns, V. Religiska dazadiba Latvija. (Riga: Klints, 2007), 29.

%3 Centralas Statistikas Parvaldes datu bazes. Politiska dzive un religija. PRG13. Valsti registréto religisko draudzu
skaits sadalfjuma pa konfesijam gada beigas. tiessaiste [atsauce 25.05.2013.] — pieejams: http://data.csb.gov.lv

3 Kriimina-Konkova, S. un Téraudkalns, V. Religiska dazadiba Latvija. (Riga: Klints, 2007), 35.

* Ibid., 43.

* Ibid., 47.
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Religisko organizaciju likumu un MK noteikumiem. Kristigas macibas skolotajiem nepiecieSams
delegéjums no konfesijas, kurai vin$/-a pieder (Romas katolu, luteranu, pareizticigo,
vecticibnieku, baptistu, adventistu un metodistu) un skolotaja kvalifikaciju apliecino$s
dokuments. Sis starpkonfesionalitates princips izriet no baznicas vaditaju uzskatiem par kristigas
macibas saturu:”(..) konfesionala ticibas maciba p&c satura neatsSkiroties no visparigas kristigas
ticibas macibas. Galvenais, ka macibu programmam un priekSmetu maciSanai jabiit saistitai ar
Baznicu, jo Baznica esot ta, kas izveido macibu programmu saturu un sagatavo skolotajus.
Arhibiskaps J.Vanags uzskata, ka, ja So macibu atraus no Baznicas, ta parvertisies par
materialistisku, ateistisku macibu, un Baznica ir gatava pret to cinities.”®

Nacionalo minoritaSu skolas, pieméram, ebreju, iesp&jams macit atbilstosas religijas
tictbas macibu, pieméram, jidaismu.

Attieciba uz izglitibas reformam saistiba ar religisko izglitibu, iesp&jams apgalvot, ka
kop$ Latvijas neatkaribas atjauno$anas, butiskakas parmainas religiskas izglitibas joma ir, ka 1)
vispargja izglitibas satura tika ieklauta religija; 2) veicot §is parmainas tika nodrosinata individa
religiskas parliecibas briviba atbilstosi cilvéktiesibu normam; 3) legali sakartotas attiecibas starp
valsti un religiskajam organizacijam izglitibas jautajumos; 4) religiskas izglitibas saturs veidots
atbilstosi vispargja izglitibas satura veido$anas prasibam — izveidots valsts standarts un paraug
programmas; 5) istenoSana ieviesta bez atzimju vértéSana; 6) religiska izglitibas pedagogiskais
princips atbilstosi Izglitibas likumam un MK noteikumiem par pamatizglitibas standartu —
skolénu centréta religiska izglitiba. Diemzgl, trukst empirisku datu par to, ka §is parmainas ir
ieviestas un tiek Tstenotas religiskas izglitibas praksg.

Sekojot pétnieces Marijas Golubevas atzinam, religiskajai izglitibai Latvija turpmakaja
attistiba nepiecieSams nemt véra, ka Latvijas sabiedriba ir multikulturala®®, religiski plurala un
tatad tas vajadzibas un intereses ir plasakas neka Sobrid eso$a kristiga maciba vai kristigas
ticibas maciba, vai jebkuras ticibas maciba spgj apmielrina'lt.39 Neraugoties uz to, vairakas Eiropas
valstis konfesionalas religiskas izglitibas pieejamibu nodroSina privatas izglitibas iestades
(Niderlande, Ungarija, Francija u.c.). péc Valsts Izglitibas Informacijas sistémas (VIIS) datiem
un Nacionalas Izglitibas lesp&ju Datubazes (NIID) datiem Latvija Sobrid darbojas 51 izglitibas
iestade, kas ir ,,juridiskas vai fiziskas personas paklautiba”. No §im 51 izglitibas iestadém jau 10
gadijumos skolas nosaukums norada uz piederibu kadai religiskajai organizacijai: Aglonas
katolu gimnazija, Bérna Jézus Gimenes sakumskola, Eksperimentala Kristiga vidusskola

»Staburadze”, Habad Ebreju privata vidusskola, Kristiana Davida pamatskola, Liepajas katolu

%" Bliima, |. ,,Skola nebiis Latvijas lielako konfesiju cinas lauks”, laikraksts Neatkariga Rita Avize, 1998.gada 23.
oktobris.

% Cultural Diversity and Tolerance in Latvia. Data.Facts.Opinions. (Riga: n.p, 2003), 12-13.

¥ llishko, Dz. ,,Religious Education in Latvia.”in Religious Education in Europe. Situation and current trends in
schools. ed. By Kuyk E. and Jensen R. at al. (Oslo: IKO Publishing House, 2007), 124-125.
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pamatskola, Krievu kristiga skola, Rézeknes katolu vidusskola, Rigas katolu gimnazija, Talsu
kristiga skola.*® 9 ar kristigo tradiciju (Romas katolu, baptistu, bralu draudzu, pareizticigo)
saistitas skolas un viena judaisma tradicija balstita privata macibu iestade. No tam
Eksperimentala Kristiga vidusskola ,,Staburadze” péc VIID datiem nav licenz&jusi izglitibas
programmas un tapéc ir neaktiva kops 2009.gada. A Latvija 8 no 51 privatskolam ir religisko
organizaciju dibinatas un papildus §tm vél 8 ir juridisku vai fizisku personu dibinatas privatas
izglitibas iestades, kuras sava macibu satura balstas noteikta religiskaja (kristigaja) vai ne-
religiskaja (humanisma, latviska dziveszina, [aicité) tradicija. Tatad religisko organizaciju
dibinato izglitibas iestazu ipatsvars privatskolu sektora ir 8 no 51 jeb 15,7% no visam
privatskolam. Religisko organizaciju dibinato privatskolu nozimi iesp&jams vertet $adas
kategorijas: regionala attistiba (Liepaja, Talsi, Rézekne, Grostona, Aglona); Romas katolu
izglitibas sekmésana (5 no 8 religisko organizaciju dibinatam skolam ir saistitas ar Romas katolu
baznicu); noteiktas religiskas/ne-religiskas tradicijas kopSana (judaisms, pareizticiba ka krievu
kulttras daja, antropozofija, humanisms, laicité).

Religiska izglittba Latvija atbilstoSi normativajiem dokumentiem tiek Tstenota
konfesionali, izmantojot macit religiju un macities no religijas veidus. Lidzigi tas notiek visas
Centralas Eiropas valstis, kas noteikta vestures perioda ir atradusas Padomju Savienibas iespaida.
Mingéta pieeja atbilst aptuveni treSdalas sabiedribas interes€m. Sabiedribas viedoklis religiskas
izglitibas joma un konkrétak kristigas macibas joma, atbilstoSi ped€jo petijumu rezultatiem
liecina, ka 56% sabiedribas uzskata, ka religija ir personisks vai gimenes jautajums un skolai taja
nevajadzetu jaukties. 33% uzskata, ka skolas palidziba $aja joma var€tu nakt bérniem par labu,
savukart 10,9% nav sp€jusi izteikt konkrétu viedokli.*? Salidzinot ar datiem, kas tika legiiti
2004.gada SKDS pétijuma sabiedribas pozitiva attieksme ir augusi no 23%" uz 33%. Iesp&jams,
tas ir istenotas religiskas izglitibas pieredzes iespaids, jo nereti negativi tiek vertéts tas, kas nav
iepazits.

Kristigas macibas meérki un uzdevumi atklaj, ka macibu procesa iespgjams giit

personisku ticibu Dievam, istenot ritualas darbibas — ltugSanas, sv€tbrizus. Kristigda maciba

0 Kur var atrast Latvija registrétas privatas visparizglitojosas skolas?” E-konsultacijas [atsauce 29.06.2013.] —
pieejams: http://www.niid.lv/cpsefaq/status/new/page/16/page/1

' Eksperimentala Kristiga vidusskola ,,Staburadze” Programmas (licenzes un akreditacija)” [atsauce 29.06.2013.]
— pieejams: https://viis.lv/Pages/Institutions/EducationProgramLicences/Default.aspx

*2 Laba skola: vélmes un vertéjums. Latvijas iedzivotaju aptauja. (b.v.: Popularis Latvija, pétfjumu centrs SKDS,
2013.gada februaris) [atsauce 29.06.2013.] — pieejams: http://populares.lv/images/pdf/izglitiba2013.pdf

* Attieksme pret kristigas mactbas macisanu 1.-3. klases skoleniem. Vecaku un skolu parstaviu aptauja. (b.v.:
Sabiedrisko pétijumu centrs SKDS, 2004.gada februaris/marts) [atsauce 29.06.2013.] — pieejams:
http://s3.amazonaws.com/politika/public/article files/1037/original/atskaite_kristiga032004.pdf?1326880446

30


http://www.niid.lv/cpsefaq/status/new/page/16/page/1
https://viis.lv/Pages/Institutions/EducationProgramLicences/Default.aspx
http://populares.lv/images/pdf/izglitiba2013.pdf
http://s3.amazonaws.com/politika/public/article_files/1037/original/atskaite_kristiga032004.pdf?1326880446

2006./2007.mac.gada tika apgiita 42% Latvijas skolu* un to apguva 10874 (5,9%) skoléni no
185032 skoléniem kopuma valsti, savukart 2012./2013.mac.gada kristigo macibu no 1.-9.klasei
Latvijas visparizglitojosajas skola apguva 9687 (5,8%) skoléni no 167 380 skoléniem kopuma®
valstl pamatskolas izglitibas pakape. Tas ir par 1,8% vairak neka 1998.gada konstatetaja
kristigas ticibas macibas apmeklejumu statistika.* 2012./2013.mac.gada konfesionalu kristigas
ticthas macibu no 1.-9 klasei apguva 363 skoléni jeb 0,2% no skolénu kopskaita un kristigo
macibu un étiku 92 skoléni jeb 0,05% no skolenu kopskaita.*’

Paraleli kristigajai mdcibai ir iesp&jams izvéeleties étiku, ko dara vairakums Latvijas
skolénu. Religiskajai izglitibai kristigas mdcibas veida veltita viena macibu stunda nedéla.
Religiskas izglitibas macibu priekSmeti nav ieklauti pamatskolas vai vid&jas izglitibas gala
eksamenu saraksta. Parasti sakumskolas posma, kur klase dalas grupa — kristiga maciba vai &tika
— stundas ir ieklautas parastaja macibu plana. Ja kristigad maciba tiek istenota ka fakultativas
nodarbibas nakoSajas izglitibas pakapes, tad ta stundu plana tiek ieklauta ka pirma vai pédgja
nodarbibai, lai netraucétu macibu procesu kopuma. Vieniga religiska minoritate, kas isteno savu
religisko izglitibu ir judaisti. Etikas macibu priek§meta mérkis ir: ,,sekmét izglitojama interesi un
zinaSanu apguvi par &tiskam veértibam un &tisko mantojumu, veicinot tikumisku pilnveidi un
gatavibu rikoties ikdienas situacijas saskana ar tikumiskajam vértibam.”*® Salidzinot §o mérki ar
kristigas mdcibas mérki, iesp&jams secinat, ka katra no macibu priekSmetiem skoléni apgiis citadas
zinasanas, prasmes un atticksmes.

Apkopojot pétijuma rezultatus par ekumenisko sadarbibu un starpreligiju dialoga praksi
Latvija, iesp&jams izvirzit t€zi, ka no vienas puses religisko un politisko organizaciju vaditaji
(ne)veido dialogisku vidi, no otras puses sabiedribas attiecksmes ,,pieprasijums” nosaka vaditaju
retoriku. Tas ir ka nepartraukts sazinas aplis, kas raksturo ekumenisma un starpreligiska dialoga
praksi Latvija. Lielakais izaicinagjums $adai praksei ir aktualizét un iedzivinat Eiropas balto
gramatu starpkultiiru dialoga49 veicinasanai. AtgrieZoties pie religiskas izglitibas tematikas,
iesp&jams, ka skolas radita macibu vide sekmétu dialoga iesp&jas dazadu etnisko un religisko grupu

starpa.

# Ministre Koke un Starpbaznicu konsultativa padome vienojas par sadarbibu vértiborientgjosas izglitibas
jautajumos” (07.04.2008.) [atsauce29.06.2013.] — pieejmas: http://izm.izm.gov.Iv/aktualitates/informacija-
medijiem/2478.html

* Statistika par vispargjo izglitibu”, [atsauce 29.06.2013.] — pieejams: http://izm.izm.gov.Iv/registri-
statistika/statistika-vispareja.html

“ Andersone, H. ,Informativais parskats”, [atsauce 01.07.2013.] — pieejams:
http://www.pravoslavie.lv/index.php?newid=309&id=71&lang=LV

#7 Zinas par skolénu skaitu religiskaja izglitiba sanemtas no IZM Politikas iniciativu un attistibas departamenta.
* MK noteikumi Nr.1027 ,,Noteikumi par valsts standartu pamatizglitiba un macibu priek§metu standartiem”
2006.19.12. pielikums Nr.20. [atsauce 01.07.2013.] — pieejams: http://likumi.lv/doc.php?id=150407 &from=0off
* White Paper on Intercultural Dialogue. Living Together as Equals in Dignity. (Strasbourg: Council of Europe
Ministers of Foreign Affairs, 2008)
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Pie religiskam aktivitatém arpus religiskas izglitibas skolas iesp&jams attiecinat macibu
un audzinasanas pasakumus, kam ir religisks saturs vai forma un, kuri notiek arpus stundu plana.
Viens no popularakajiem s$ada veida pasakumiem ir sv&tbrizi, kas parasti tiek organizeti
Ziemassvétku un Lieldienu laika (saistiba ar baznicas gada norisém, piem&ram, Skrundas
vidusskola tradicionals ir Ziemassvétku svétbridisso), ka ievada vai nosléguma pasakums nedélas
vai dienas sakuma (piemé&ram, Rigas Doma kora skola organiz€ semestra nosléguma svetbridi
Rigas Doma"), ipaSos gadijumos, pieméram, skolas salidojumu un jubilejas pasakumu laika
(pieméram, Neretas J.Jaunsudrabina vidusskolas 75 gadu jubilejas programmas dala52) vai ir
kluvusi par dalu no skolas tradicijam (piemé&ram, Rigas 28.Vidusskol'€153). Atseviskas skolas savu
audzinasanas programmu balsta kristigas vértibas (pieméra, Tindizu pamatskola®), ietverot aja
programma tadus pasakumus ka nedglas ieskanas svétbridi, Adventa vainaga iedegSanas svétkus,
Baltos Ziemassvétkus, Klusas ned€las un Kristus AugSamcelSanas svétkus. Paraléli $im
aktivitatem atseviskas skolas sastopami $adi pasakumi: Ziemassvetku egles iedegSana skolas
pagalma 13.decembri1 — Licijas diena (Vainodes vidusskola), Licijas dienas atzim&Sana
(Ziemelvalstu gimnazija). Vairuma Latvijas skolu paraléli kristigo tradiciju kopSanai noris
latvisko tradiciju pasakumi, kas ideologiski saistas ar seno latvieSu ciklisko laika izpratni un
dazadiem ritualiem dabas dievibu godinaSanai.

Religiskas izglitibas skolotajus sagatavo 3 izglitibas iestadés: LU religijas un etikas
skolotajus (60 KRP, 80 ECT), Rézeknes Augstskola kristigas macibas un étikas skolotdjus (60
KRP, 80 ECT) , RARZI filozofijas, étikas un kristigas macibas skolotajus (80 KRP, ). Min&tas
studiju programmas ir otra Iimena profesionalas vai magistra programmas. Skolotajiem, iegtistot
So kvalifikaciju, atbilstosi Religisko organizaciju likuma prasibam, javérSas baznica, kurai vins/-
a pieder un jasanem vienas no astonu ar likumu noteikto baznicu deleg€ums un tikai tad
skolotajs ir pilntiesigs pasniegt kristigo macibu skola. Ja skola Tsteno religijas vestures, étikas,
filozofijas macibu priekSmetus, tad skolotajam nav nepiecieSams baznicas delegéjums.

Runajot par visu skolotaju religiskas kompetences pilnveidi, jaapzinas, ka macibu
priekSmetu skolotaji, pat ja nav tarificeti ka klaSu audzinataji, var piedzivot macibu situacijas
klasg, kur minéta kompetence varétu noderét — atbildot skolénu uzdotus jautajumus, apspriezot
kadas pasaules, Eiropas vai vietgja méroga aktualitates, stradajot multireligiskas, multukulturalas

klases.

%0 Skrundas vidusskola. Tradicijas.” [atsauce 03.07.2013.] — pieejams: http://skrundasvidusskola.lv/?page_id=76
°! Rigas Doma kora skola. Arpusstundu aktivitates. Decembris.” [atsauce03.07.2013.] — pieejmas:
http://www.rdks.lv/index.php?p=11674&lang=1043

%2 Neretas Jana Jaunsudrabina vidusskola. Skolai 75.” [atsauce 03.07.2013.] — pieejams:
http://www.neretasskola.lv/?page id=178

>3 Rigas 28.vidusskola. Skolas vésture. Tagad.” [atsauce03.07.2013.] — pieejams:
http://www.r28vsk.Iv/content/skolas-vesture

> Tiniizu pamatskola. Par mums.” [atsauce 03.07.2013.] — pieejams: http://tinuzupsk.lv/?page_id=15
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Kops 1990.gada empiriski pétijumi religiskas izglitibas joma parsvara veikti vai nu
piesaistot valsts Iidzeklus, vai nu diplomdarbu, bakalaura, magistra un doktora darbu ietvaros.
Vairuma Sie pétijumi mekleé atbildes uz jautajumiem par sabiedribas, vecaku, skolas
administratoru un skolotaju viedokliem saistiba ar kristigo macibu. Ierobezoto resursu dé] un
izglitibas un zinatnes Iidzeklu administracijas ne ieinteresétibas d€], nav bijusi iesp&ja
iedzilinaties izp@tes jautajumos, kas butu saistiti ar satura, metodikas, skolénu-skolotaju
sadarbibas, audzinosa rezultata p&tijjumiem.

Nemot véra Latvijas multikulturalo un multireligisko situaciju, domingjos$a vélme bitu
attistit sabiedribas religisko un starpkultiru kompetenci, lai mazinatu neuzticé$anas, neiecietibas
atticksmi un ortodoksu skatfjumu uz religisko un kultiiras pluralismu. Lielakie izaicinajumi
religiskas izglitibas joma bis uzsakt diskusiju par religiskas izglitibas dazadajiem veidiem,
pedagogiskajam iesp&jam un teologisko saturu gan jomas profesionalu vidd, gan sabiedriba
kopuma; cilvéktiesibu un demokratiska pilsoniskuma integracija religiskaja izglitiba vai religijas
integracija socialo zinibu un citu macibu priekSmetu satura; attistot patiesu ekumenismu
kristietibas ietvaros un patiesu starpreligisko dialogu dazadu religisko grupu starpa.

Nosléguma secinajumi tresas nodalas konteksta ir §adi:

1. Atbilstosakie miusdienu religiskas izglitibas sociali-politiskajam ietvaram un
pedagogiskajiem principiem madcities biit Un mdcities dzivot kopa biitu nekonfesionalas
religiskas izglitibas modeli, kas tiek Tstenoti Anglija un Velsa, Ziemeleiropa (Norvégija,
Zviedrija), atseviskas pavalstis Vacija (Hamburga) un Sveicé (Cirihe);

2. Absolits valsts un baznicas noskirums ir problematisks, jo religiskajam organizacijam
piederigie ir dala no sabiedribas, kas piedalas gan valsts parvald€, gan citados veidos
valstij nozimigu [émumu pienemsanas procesa (referendumi, v€l€Sanas);

3. Latvijas religiskas izglitibas modelis nav atbilsto$s misdienigas religiskas izglitibas
prasibam un tade| izglitiba kopuma tikai dal&ji Tsteno pedagogiskos principus macities
biit un mdcities dzivot kopd, un pétijjumiem Saja joma netiek veltita pietickami liela

uzmaniba un resursi.
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3.Galvenie secinajumi
Atskatoties uz veikto pétijumu par religisko izglitibu Latvija un Eiropa kopuma, no savas

puses velos akcentét dazas atzinas, kas radusas $1 pétijuma ietvaros:

1.

Lai gan biezi publiskaja telpa sastopos ar viedokli, ka religija ir izmirstoSa paradiba,
tomer pétijuma atklajas, ka religija vél aizvien ir nozimigs socials fenomens, kas iespaido
norises sabiedriba gan individuala, gan sociala Iiment;

Lai gan sekularizacijas process turpinas, un valsts izglitibas sektors ir sekulars péc
butibas, arT misdienas pastav noturigas un daudzveidigas attiecibas starp religiju un
izglitibu, un STm attiecibam ir vesturiskas saknes gan Eiropa, gan Latvija, tas atrodas
dinamiska attistiba;

Religiska izglitiba ir instruments ka Eiropas sabiedriba mé&gina atbildét musdienu
pasaules izaicinajumiem globalizacijai un pluralismam post postmodernisma konteksta,
tadel, globalas un Eiropas sabiedribas interesés tadas starptautiskas organizacijas, ka
UNESCO, Eiropas Padome, EDSO wu.c. sniedz ieteikumus misdienigas religiskas
izglitibas ietvaram;

Religiska izglitiba, kas isteno pedagogiskos principus mdcities biit un mdcities dzivot
kopa palidz cilvekam organizet, izskaidrot, panest un attaisnot savu pieredzi jégpilna
veida;

Misdienigas religiskas izglitibas ietvars satur izglitibas principus mdcities bit un
mdcities dzivot kopa, ir versts uz religiskas kompetences attistibu, ietver tadas vértibas ka
briviba, ciena, dazadiba, empatija, droSiba, tolerance, dialogs, vispargjas cilvéku tiesibas,
solidaritate, sadarbiba, demokratiska sabiedriba, ir saistits ar starpkulttiru, cilvektiesibu,
pilsonisko un véstures izglitibu;

Pedagogiskais princips madcities biit, kas atklats religiskas izglitibas ietvaros, sekmé
individa stabilitati, psihologisko noturibu, uztur personibas identitati mainigajos
kulttrvides apstaklos, ka ar1 dara jégpilnu individa dzivi konkrétaja kulttira, atklajot
kultoras dziluma dimensiju;

Pedagogiskie principi mdcities biit un madcities dzivot kopa atklajas religiskas izglitibas
veidos macities par religiju un mdcities no religijas; pedagogiskajas pieejas tadas ka
interpretiva, dialogiska un kontekstuala; nekonfesionalas religiskas izglitibas prakses;

Lai gan vésturiski Eiropa ir attistijusies gan konfesionalas, gan nekonfesionalas religiskas
izglitibas modeli, tie vairak vai mazak atbilst masdienigas religiskas izglitibas ietvaram

(iznemot Eiropas valstis, kuras atradu$sas Padomju Savienibas ietekmé), Latvija Sobrid
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tiek stenots religiskas izglitibas modelis, kas bija aktuals K.Ulmana autoritara rezZima
laika un no kura Eiropa atteicas 20.gadsimta 60tajos gados;

9. Atbilstosi Faulera fticibas attistibas teorijai, ticiba ir izglitibas un audzinaSanas
priekSmets, jo ta nav iedzimta, bet attistama visas dzives garuma un sekmigai tas
attistibai religiskas izglitibas ietvaros ir izmantojami atbilsto$i katrai attistibas pakapei
noteikti pedagogiskie panémieni;

10. Musdienigai religiskajai izglitibai atbilstosakas pedagogiskas pieejas ir dialogiska,
interpretiva un kontekstuala pieeja, kuras tiek attistitas tadas Rietumu un Ziemelu Eiropas
valstis ka Apvienota Karaliste, Zviedrija, Norvégija un Igaunija;

11. Latvija religiskas izglitibas joma izglitibas politikas veidotdaju piepemtie leémumi
nebalstas empirisko pétijumu rezultatos, ka ari pedgjo dekazu laika nav veikti
visaptverosi teorétiski petijumi $aja joma. Lémumu pienemsSanas procesa ka spécigs
lobijs uzstajas tradicionalas kristigas konfesijas un to vaditaji, lidz ar to pastav zinama
diskriminacija, jo religisko minoritasu viedoklis netiek nemts véra;

12. Latvijas sociali-religiskais konteksts nerosina tadu musdienu religiskas izglitibas vértibu
veidoSanos ka tolerance, ciena pret citado un atSkirigo, empatija, solidaritate, sadarbiba,
demokratiskums, uz to norada starpreligiju dialoga trikums, sabiedribas neiecietiba pret
atSkirigo gan ikdienas saskarsmes Ilimeni, gan publisko autoritaSu sazina, tapéc
apvienojot starpkultiiru, pilsoniskas, cilvéktiesibu véstures un religiskas izglitibas
pulinus, iespgjams rast risinajumu aktualajai situacijai. Sim nolikam par pamatu

izmantojot Starpkultiiru dialoga balto gramatu;

Augstakmin€tas pardomas, secinajumi un vélmes liek man iezimét turpmako pétijumu
aprises. Noteikti vElctos stradat pie teorctiska religiskas izglitibas modela veidoSanas Latvijas
vajadzibam. Apzinos, ka tas ir resursu ietilpigs darbs, bet ja no atbildigo institiiciju puses tiks
izradita interese, tad jau izdosies. VEl&tos ari turpinat padzilinati pétit kristigas un teologiskas
izglitibas jautajumus, veltot tiem atsevisku monografiju. Ka ar1 veletos vairak uzmanibas veltit

didaktikas jautajumiem.
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1. Introduction
For a long time | have wanted to write a book which would help my friends, colleagues

and the wider society to understand better the issues pertaining to religious education. | have
often heard that religious education is a private matter and that it has nothing in common with
education that is carried out in public schools.

My monograph is a research which will provide well argumented answers to sceptics,
encourage those who are in doubt and help with arguments those people who are already
convinced that religious education is necessary in public schools. One of the reasons why |
started writing this monograph was the lack of sources in the Latvian language. The last pieces
of research that were published in the form of a monograph date back to the pre-World War 11
period. That makes my task even more complicated, because there is a lot of experience that has
been accumulated, a lot of theories that have been proposed and a lot of practical ideas that have
been approbated outside Latvia (and since 1990 in Latvia too). A single monograph can only
hope to start a wider discussion on religious education in the 21st century school.

1.1 Relevance and Innovation

Why do we need to talk about religion and religious education in the 21st century? Why
IS a conversation on these topics relevant to readers in Latvia? Who could be a potential reader of
this research and what can they expect from it? These are some of the questions that | want to
answer in the Introduction.

The pedagogical praxis in Latvia reveals not only the existence of prejudice against
certain ethnic groups, but also a complete lack of understanding in regard to cultures and
religious traditions in the Near East. In this social context intercultural and religious competence
is an absolutely necessary aim of primary education and society in general. Political rhetoric in
regard to the issue of religion forces the society to reflect on the necessity of integration of
religion into the civic and history education with the aim to help the residents of Latvia to
become more independent in their understanding of the social processes as well as in the
decision-making in regard to the development of their country.

Ignoring certain knowledge or ideas in education may become a weakness in the society
in the future. In her research on the socio-political interests of Baltic Germans in the teacher
education in the 19th century Latvia Dr.Paed. Zane Akite states: ,,(..) it is natural that certain

pedagogical ideas and practices are introduced into education, but others, for some reason,
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remain without support. However, if certain ideas are consciously driven out and forbidden, that
raises questions about socio-political intentions and motivation, that is about the political and
social strategy.”*

Therefore, in my opinion the conversation about education and religion is relevant and
necessary in order to answer the question about the socio-political intentions of the shapers of the
educational policy in Latvia and also in order to improve the religious competence of the society
in general as well as in the context of the further education of teachers. Religion is becoming one
of the most important social phenomena when speaking of the issues of safety, cooperation and
integration in the society.*®

The research on social integration shows that the Latvian society still cannot accept
people who are different in terms of ethnicity, race and views °’. In the media discourse one can
see intolerance toward representatives of certain ethnic and religious groups®®. The Latvian
society overall does not seem to want to become more open to cultural diversity.”® The
Barometer of Tolerance among teachers shows that ,,some teachers are not ready to prevent and
solve conflict related to a student being different from others (ethnically, racially, in terms of
gender). (..) and in general teachers lack guidance in regard to the issue of tolerance.”®® One of
the results of this research shows relatively high measure of authoritarianism among teachers,
which means that many teachers in Latvia rely on authority and hierarchy.®! Perhaps the recent
conflict around the request of some Hinduists to use the prayer chapel of the Saeima and the
arguments that formed the basis for the denial of this request could serve as an example to
teachers in regard to the attitude toward different religions in the classroom. Taking into account
the research results from these studies and the historical context of Latvia which includes the
atheistic ideology of the Soviet education, the development of religious competence becomes an
important task of education.

Internationally religion plays an important role in the context of achieving educational
aims, especially in regard to living together (to live together, to cooperate, to have a positive
attitude toward others) and being (self-awareness, freedom of choice, positive attitude toward
oneself). A report of an international commission on education in the 21st century to UNESCO

states that religion is one of the sources that helps to achieve certain goals. Religious education is

% Akite, Z. Vachaltu sozialpolitiskas intereses latviesu skolotaju izglitiba Vidzeme un Kurzemé (1802-1856).
Promocijas darbs. (Riga: LU PPMF, 2013), 6.
>® Toledo Guiding Principles on Teaching about Religions and Beliefs in Public Schools. OSCE, [atsauce
18.08.2009.] —pieejams: http://www.osce.org/item/28314.html
%" Etniska tolerance un Latvijas sabiedribas integracija. (Riga: Baltijas Socialo Zinatnu Institiits, 2004)
% Siilmane, 1. un Kruks, S. Neiecietibas izpausmes un iecietibas veicinasana Latvija. Laikrakstu publikaciju analize.
Nacionala programma iecietibas veicinasanai 2005.-2009.g.
% Imigranti Latvija: iekjausands iespéjas un nosacijumi. (Riga: Baltijas Socialo Zinatu institiits, 2009)
Z(l’ Austers, I., Golubeva,M. un Strode, . Skolotaju tolerances barometrs. (Riga: Providus, 2007) 19.

Ibid.
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important for the development of civic consciousness because it reveals solutions to problems
regarding religious and cultural relations, and it teaches about the human nature and the history
of humanity.®* In addition, after the terrorist attacks of September 11, 2001 in New York the
development and improvement of religious competence has become part of the agenda of
international organizations (UN, NATO, EC, EU, OSCE).

Taking into account the above-mentioned views, | consider the scientific innovation of
this research to be the following:

— Multi-disciplinary research in the area of religious education;

— A summary and analysis of secondary sources in sociology of religion and religious
education in Latvia and Europe;

— A contribution to the development of descriptive terminology in regard to the studied
phenomenon;

— A definition of the religious competence;

— A multifarious description of religious education in Latvia (1990-2013).

Practical significance of the research:

— This is the first study of this kind in Latvia since the time of the First Republic;

— The author summarizes and analyzes the religious education practices in Latvia since
1990 and compares them to the socio-political framework of contemporary religious
education which can help to choose a model for religious education that would be more
in line with the religious, social and political conext in Latvia;

— The results of this research can be used to improve the religious competence of the
Latvian society;

— The research brings up the religious education issues in the public discourse in Latvia.

1.2 Aims and Tasks

The research subject of the monograph “Learning to Be ... and to Live Together!
Religious Education in Public Schools in Latvia and Europe” is religious education. The
research object is the historical, theological, theological and pedagogical context of religious
education, as well as its diverse expressions in the systems of public schools in Latvia and

Europe.

%2 Macisands ir zelts. Zinojums, ko starptautiska Komisija par izglitibu divdesmit pirmajam gadsimtam sniegusi
UNESCO, (b.v.: UNESCO LNK, 2001), 81.
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The aim of the research: to reveal attributes and principles of contemporary religious
education, to analyze according to these principles the forms, pedagogical approaches and
practices of religious education that exist in public schools in Latvia and Europe and to
determine the most compatible ones with the attributes and principles of contemporary religious
education.

In order to achieve the aim of the research and to answer the research questions | have set
the following research tasks:

4. To analyze theoretical literature, legal documents, EU and EC recommendations and
documents, in order to describe the socio-political framework for a contemporary
religious education;

5. To analyze secondary sources about the social and religious context of religious
education as well as pedagogical practices;

6. To compare the developed socio-political framework with existing theories and practices

and to determine the ones that are most compatible with the framework.

1.3 Thesis and Research Questions

Methodology: description of religion as as social phenomenon, interpretation and
evaluation of acquired data. This research is phenomenological, because it reveals a
phenomenon or an expression of reality that has been perceived, experienced and reflected on by
the researcher — in this case it is religious education.®® The perception of this phenomenon is
determined not only by the phenomenon itself and its context, but also by the researcher’s own
self and peculiarities of her perception.®* In order to desribe religious education as a phenomenon
the researcher employs various methods of data collection — observation, field research, text
research (sources, documents), surveys — part of which is researcher’s experience, choices,
history, culture, way of thinking, etc. These tool of perception constitute the researcher’s lens
through which she views the phenomenon of religious education. In this particular research the
researcher uses the approach where the knowledge is acquired thorugh an empathetic attitude
toward various expressions of the phenomenon (various contexts, forms of education,
pedagogical approaches, psychological pre-conditions, implemented practices, etc.). In order to
describe the phenomenon of religious education as widely as possible, several perspectives are

used. The particular expressions of the phenomenon of religious education are not generalized

%3 Rodrigues, H. and Harding, J.S. Introduction to the study of religion. (New York: London, Routladge, 2009), 74.
% Chryssides, G.D. and Geaves, R. The Study of Religion. An Introduction to Key Ideeas and Methods. (London,
New York: The Continuum Publishing Group, 2007), 213.
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(are not reduced to a universal truth) and include relevant questions and intuition about the
essence of the phenomenon.®®

Thesis: Religious education that is compatible with the requirements of the 21st century
implements the principles “learning to be” and “learning to be together.” It develops and
improves religious and intercultural competence and is related to the civic, human rights and
history education.

According to the aim and thesis of the research the author has formulated the following
research questions:

4. What is the socio-politial framework for a contemporary religious education in the 21st
century?

5. Which of the existing pedagogical and theological theories are most compatible with this
framework for a contemporary religious education?

6. What kind of religious education models and practices are being implemented in Latvia
and Europe and which ones are most compatible with the framework for a contemporary
religious education?

Theoretical perspective of the research.

The monograph is a multidisciplinary research in the Latvian language on the issues of
content, values and implementation in regard to religious education in Europe and Latvia in the
second half of the 20th century and today. It is carried out in the subfield of practical theology
(religious education) which calls for integration and synthesis of findings from the fields of
theology, religious studies, education, psychology and sociology.

Theoretical foundation of the research: religious studies and sociology (M. Weber,
N.Smart, R.Berger, J.Smith, M.Taylor, V.Téraudkalns, S. Krimina — Konkova, A.Misane),
theology and philosophy (Augustine, Thomas Acquinas, M.Luther, J.Calvin, U.Zwingli,
J.A.Komenski, F. Schleiermaher, I.Kant, K.Marx, K.Bart, P.Rahner, P.Tillich, A.N.Whitehead,
K.Kundzins, L.Adamovi¢s, V.Maldonis, V.V. Klive), education and psychology (W. James,
J.Fowler, L.Kohlberg, E.Erikson, A.H. Franke, J.H.Pestalozzi, J.F.Herbart, J. Dewey, J.Hull,
R.Jackson, A.Wright, M.Grimmit, T.Groome, P.Hobson, J. Edward, M. Moore, A.Filipsone,
Dz.Ilisko, L.Geikina), methodology of research (E.Husserl).

Research limits: within this research religious education outside the systems of public
schools and outside Europe is mentioned only in a limited way, in order to reveal and compare

particular expressions of the phenomenon of religious education.

% Sharma, A. To the Things Themselves. Essays on the Discourse and Practice of the Phenomenology of religion.
(Berlin, New York: Walter de Gruyter, 2001), 11-19.
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1.4 Approbation of the Research Results

Approbation of methodology and research results:

At the Doctoral Program in Theology, University of Latvia:
April/September 2010 — discussion of methodology and research results at the meeting of the
Council of Doctoral Studies, Faculty of Theology, University of Latvia (Chair Professor
V.Teraudkalns);
April/September 2011 — discussion of methodology and research results at the meeting of the
Council of Doctoral Studies, Faculty of Theology, University of Latvia (Chair Professor
V.Téraudkalns);
April/September 2012 — discussion of methodology and research results at the meeting of the
Council of Doctoral Studies, Faculty of Theology, University of Latvia (Chair Professor
V.Téraudkalns);
May/July 2013 — discussion of methodology and research results at the meeting of the
Council of Doctoral Studies, Faculty of Theology, University of Latvia (Chair Professor
V.Téraudkalns).

At international conferences and seminars:
September 24-26, 2009 at the ,,Finish-Baltic Initiative — 2009. Inter-cultural dialogue and
Religious Education,” Faculty of Theology, University of Tartu (Estonia). Paper “Toledo
Guiding principles in promotion of inter-cultural dialogue.”
October 02-03, 2009 at the 2nd annual international conference "New Trends in Education
and Research," University of Gori (Georgia), paper in the Education Section ,,Implications of
Totalitarian Values in the Post-Soviet Educational Space: Analysis of Narrative Interviews in
Latvia.”
April 16, 2010 at the ISERT (International Society of Empirical Research in Theology)
conference (Rome). Paper ,Implications of Totalitarian Values in the Post-Soviet
Educational Space: Analysis of empirical data in Latvia.”
October 21-22, 2011 at the Joint Conference of Faculty of Theology, University of Latvia
Baltisch-Deutches HochschulKontor ,,Politics and Christianity” (Riga). Paper ,,Policy of the
Religious Education in Latvia.”
October 25, 2011 at the joint congress of PLZK and Lettonica in the Section ,,Religiosity in
Latvia: history and contemporary situation”(Riga), RARZI paper ,,The Essence of Atheistic
Education.”
November 9, 2011, participation in the conference ,,Bishop K.Irbe - 150” (Riga, University
of Latvia). Paper ,,Pedagogical Legacy of K.Irbe.”
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October 12, 2012 at the NELCEE (Network for Ecumenical Learning in Central and Eastern
Europe) conference ,,The Challenges of Teaching Ecumenical Theology in Central and
Eastern Europe” (Tallinn, Estonia). Paper ,,What Kind of Ecumenical Theology Would be
Challenged by Means of Teaching?”
Public approbation of research results:
Articles in the internet — 2010, Church and School.
http://politika.lv/temas/izglitiba_un_nodarbinatiba/18465/

In higher education courses:
2009-2010 in the Professional Program for Teachers of Religion and Ethics, Faculty of
Theology, University of Latvia, courses: Pedagogy of Religion, Learning Tools and
Methods , Research Process in Pedagogy.
2009-2013 in the Bachelor’s Program, Faculty of Theology, University of Latvia, courses:
Pedagogy of Religion I: Interactive Methods in Learning Religion, Pedagogy of Religion I1:
Christian Perspective and Values in Curriculum, Pedagogy of Religion I1I: Research on
Society, Family and Religion, Introduction to Theological Anthropology, Introduction to
Psychology for Students of Theology, Introduction to Practical Theology.
2013 in the Master’s Program, Faculty of Theology, University of Latvia, course: Theology
and Praxis.
2013 in Riga Judicial School, course Intercultural Dialogue.

Publications:
2009. ,,Toledo vadlinijas religiskaja izglitiba” in ,,Religiskas dazadibas tematika izglitiba —
Eiropas, nacionala un regionala dimensija.”, Latvijas Bibeles Biedriba, Riga, 2009. — pp. 47-
58.
2010. “Implications of Totalitarian Values in the Post-Soviet Educational Space: Analysis of
narrative interviews in Latvia” in “Teacher of the 21st Century: Quality education for
quality teaching,” ATEE Spring University 2010. — Riga, University of Latvia, pp. 592-597.
2010. ,,Kristiga skolotaja identitate un kristiga maciba skola Sv.Pavila skatfjuma” in ,,Terra
Mariana” (Nr.1/42), pp. 99-106.
2010. ,,Karlis Kundzin§ — izcila personiba un pedagogs” in ,,Cel§” (Nr.60), LU, — pp. 45-
62.
2011. Brikmane K., Geikina L., ,,Aspects of General Education Evaluation in the Minority
Schools of Latvia” in ,,Issues of State Language Teaching; Problems and Challenges”, Ivane
Javakhishvili Thilisi State University, Thilisi, — pp. 267-275.

46


http://politika.lv/temas/izglitiba_un_nodarbinatiba/18465/

2012. ,Karla Irbes pedagogiskais mantojums” in ,Karlis Irbe (1861-1934). 150 gadu
jubilejas konferences materialu krajums.”, Luterisma mantojuma fonds, Riga, 2012. — pp.
111-121.

2012. “Ateistiskas izglitibas religiska batiba” in “Religiozitate Latvija: vésture un miisdienu
situacija. Kolektiva monografija” (ed. S. Kriimina-Konkova). Riga: FSI, pp. 138.-158,
summary in English pp. 316.-317.

2. Short description of the research
This section is devoted to the description and analysis of historical, political and social

contexts, as well as to the development of a socio-political framework.

2.1 Socio-Political Framework of Religious Education

2.1.1 Main Terminology

Here the author describes difficulties in defining the terms religion, education and
religious education and offers definitions that were developed specifically for this research:
religion is a social phenomenon that provides meaning to individual’s existence in a particular
culture and society;
education is intentionally structured and institutionalized learning and nurture as a result of
which a young person has acquired basic skills and has prepared for working life, has
individualized and socialized, and has been introduced to the traditions, symbols and
requirements of a particular culture and society;
religious education is pluralistic, intentionally structured and institutionalized learning and
nurture, which is related to religion, religions and values, and that helps a person to structure,
explain, endure and justify one’s experience in a meaningful way.

These definitions are developed as a result of research on the history of understanding

and usage of each term.

2.1.2 Historical Context of Religious Education in Europe

In this chapter the author describes and analyzes the historical context of religious

education in Europe.
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Contemporary understanding of education is inherited from antiquity. It developed as a
result of transformations in Christianity, secularization during Renaissance and discussions since
the Enlightenment.®

1) in the beginning religious education prepared the individual to perform certain rituals
and thus to demonstrate loyalty to institutional religion (Jewish educational traditions, antiquity,
Middle Ages); 2) since Erasmus the main emphasis in religious education shifted to the
development of individual’s inner spirituality and balanced relationship between religion and
education; 3) under the influence of Islam the aim of religious education became more pragmatic
— to prepare for a life on this earth, not so much to preserve the faith for the sake of preparation
to the Kingdom of Heaven. With the help of Aristotelian philosophy scholastic theology also
attempted to link faith to critical thinking; 4) The idea of Komenski that religion is a force which
helps to achieve the goals of education serves a precursor to the understanding of religious
education in this research — that religious education helps to structure, explain, endure and justify
one’s experience in a meaningful way; 5) during the Reformation and Renaissance education
started to undergo secularization acquiring a greater emphasis on rationality and empiricism; 6)
under the influence of the Enlightenment ideas and birth of nation states a critically thinking,
independent and resposible citizen becomes the ideal of education; 7) according to 3 different
theological strategies of dealing with the new challenges in modern times there has been
developed 3 main forms of religious education - Christian education, confessional education
(i.e. Catholic, Lutheran, etc.), and (inter)religious education.

At the end of 20th century and beginning of the 21st century when the industrial society
is being replaced by the information society, the rapid technological advancement has created
new challenges to religous education, placing in the center of discussions the issues of freedom
of conscience and religion, preservation of humanity under the pressure of technology, and
religion as a source of stability, resilience and identity for an individual living in a global
multicultural society. The issues of global citizenship and European dimension in relation to
religious education are also slowly entering the religious education discourse.

2.1.3 The Historical Context of Religious Education in Latvia

This section discusses the historical context of religious education in Latvia. The history
of education of Latvia as an European or more precisely as a Northern European country is

relatively similar to Europe in general. It has to be mentioned though that on the territory of

% Gudjons, H. Pedagogijas pamatatzinas. (Riga: Zvaigzne ABC, 1998), 83.

48



contemporary Latvia education was formalizing when in the rest of Europe there already existed
universities and certain educational traditions. The lack of written sources makes it difficult to
find answers to questions: what was the relationship between religion and education in the
ancient tribes of kursi, latgali, libiesi, séli and zemgali? What was the religion of ancient
Latvian tribes? Those tribes were different in terms of language, traditions and culture. Even
later, when foreign powers divided the Latvian territory among themselves, one has to talk about
different Latvian regions. Religious movements and activists, who often were foreigners,
contributed a lot to the development of the Latvian nation, e.g. pietists and representatives of
German clergy (Garlibs Merkelis, Ernsts Gliks, Ernsts Johans Birons, grafs Cincendorfs,
Elizabete Margarita Hallarte, Kristians Davids, Gothards Fridrihs Stenders, Augusts Bilensteins,
Johans Kristofs Broce etc).

As a result of the historical research the author concludes: 1) the development of
religious education in Latvia until the 18th century followed similar track as in the rest of
Europe. In the 18th century the Orthodox church started influencing the religious education
policy in Latvia; 2) since the beginning of the 19th century the Lutheran church took a negative
stance toward the challenge of Enlightenment, which was expressed in the theological positions
of Lutheran orthodoxy and pietism; 3) according to these views, the aim of religious education is
to nurture a pious Christian lifestyle and not a critical reflection on the religious issues; 4) under
the conditions of secularization during the time of the first republic conditions were created to
limit the role of the church and to carry out a curriculum reform in religious education.
Representatives of liberal academic theology, such as K.Kundzins, V.Maldonis, L.Adamovics,
played a significant role in this process; 5) during the rule of K.UImanis religious education
returned to the practices of the 19th century; 6) during the Soviet times atheistic education
functioned as a substitute of religious education; 7) religious education in exile was mainly
concerned with maintenance of the national identity; 8) after restoration of independence in

Latvia religious education returned to the models that were used during the rule of K.UImanis.

2.1.4 Globalization and Pluralism

In this section the author describes and analyzes the social context of contemporary
religious education with an emphasis on the phenomena of globalization and pluralism. The
questions that the author seeks to answer are the following: what is the contemporary social
context that influences religious education? What are the most important phenomena in this

social context?
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In the postmodern and post-postmodern period globalization is a process that de-
nationalizes everything that was at some point created as national: politics, capital, industry,
information and also education.” It means that recommendations of globally significant
organizations as UNESCO, etc. have to be taken into consideration when making decisions on
the national level. Global competence and understanding of global citizenship has become one of
the aims of education. In this context religious education offers assistance in becoming a wise
consumer in the global religious market.®® At the same time one of the pillars of religious
education — learning to be — helps to foster a personal identity, to be aware of one’s religious or
non-religious convictions and to be tolerant of the views of others. In the context of global
mobility®® another pillar of religious education - learning to be together - helps to accept
difference and also to maintain stability, resilience and personal identity when living in the
foreign culture.

Global society is a pluralistic society. One has to distinguish between pluralism as
diversity™® un pluralism as a philosophical stance that allows different strata and groups within
society to express and practice their views and defend their interests.”* In the contex of this
research the second meaning of pluralism carries more importance.

The impact of pluralism on religion means that individuals during their lifetime can
change their religious views and can also adopt non-religious views, like secular humanism. It is
possible to base one’s identity on a combination of religious and non-religious views, e.g.
Christianity and humanism. Under the conditions of pluralism people often perceive religion not
in terms of following traditional systems of faith, but rather a spiritual and ethical way of life,
picking and choosing those religious elements that correspond to their needs and interests. This
postmodern pluralism has to be taken into account in the context of religious education, in the
efforts to reduce stereotypes.’® In addition, it must be noted that religious systems themselves are
plural rather than homogenous, e.g. expressions of Christianity differ in Latin America, Africa
and Europe. Therefore it is an important task of religious education to involve students into a
critical analysis of different religious languages, practices and experiences related to different

social contexts, including student’s own experience. This way students learn to recognize

%7 Sassen, S. Territory, Authority, Rights: From Medieval to Global Assamblages. (Princeton, New York: Princeton
University Press, 2006)

%8 Mathews, G. Global Culture/Individual Identity: Searching for home in the cultural supermarket. (London:
Routledge, 2000), 19-23.

% patel, F., Li, M. and Sooknanan, P. Intercultural Communication. Building a Global community. (Los Angeles,
London, New Dheli, Singapore, Washington: SAGE, 2011), 5.

" plurdls. Skaidrojo3a vardnica [atsauce 11.07.2013.] — pieejams www.tezaurs.lv

! pluralisms. Skaidrojo§a vardnica [atsauce 11.07.2013.] — pieejams: www.tezaurs.lv

72 Jackson, R. ,,Religious and cultural diversity: some key concepts.”in Religious diversity ans intercultural
education: a reference book for schools. ed. by Keast J. (Strasbourg: Council of Europe, 2008), 31-33.
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different expressions of religion and to test and clarify or strengthen their own convictions and

faith as well as those of their peers.

2.1.5 The Socio-Political Framework of Religious Education in the 21st Century

In this section the author develops and describes the socio-political framework of
religious education in the 21st century. Main questions are: what global and European socio-
political institutions are addressing the issue of the relationship between religion and education?
What kind of recommendations are offered to the practitioners of religious education? What is
the basis of these recommendations?

Since September 11 the world has radically changed. These changes include the
appearance of a new dimension in education: religious diversity and multiculturalism. Religious
aspect becomes a significant element both in civic and human right education, which are
prerequisites for the process of democratization. The key terms in these areas of education are:
pluralism, difference, empathy, respect and tolerance. They also refer to religious pluralism and
mutual respect, tolerance and empathy among various religions, ideologies and worldviews. This
is evident from recommendations and materials developed by various international organizations
(UNESCO, European Council, OSCE, etc.) in the last decades.

These organizations are global and European institutions which in the course of
numerous discussions and consultations develop common frameworks and recommendations on
various socially significant issues, including religious education.

The framework is developed on the basis of the following sources: 1) Learning is Gold,
UNESCO LNK, 2001.; 2) White Paper on Intercultural Dialogue “Living together as equals in
dignity”, launched by the Council of Europe Ministers of Foreign Affairs at their 118th
Ministerial Session, Strasbourg, 7 May 2008; 3) UNESCO Guidelines on Intercultural
Education. Paris: UNESCO, 2006; 4) Education and Religion, Parliamentary Assembly
Recommendation 1720 (2005); 5) Toledo Guiding Principles on Teaching about Religions and
Beliefs in Public Schools, Prepared by the ODIHR Advisory Council of Eksperts on Freedom of
Religion and Belief. - Warsaw: OSCE/ODIHR, 2007.

As a result of the analysis the author has developed a list of certain values and learning
outcomes, which forms the framework for contemporary religious education. Each teacher and
policy maker can choose one of the pedagogical principles or forms of education as a basis for
their model of religious education and curriculum, e.g. the values and outcomes of individuation
and socialization, or the values and outcomes of intercultural and interreligious dialogues or the

values and outcomes of the universal human rights and security in the society. However, in order
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to evaluate the existing models of religious education as widely as possible, the author describes
the values and outcomes of religious education using all the sources, pedagogical principles and
forms of education.

The author chose only those values and learning outcomes that appear in all documents.
While most values are explicitly listed in the section on values, some values are expressed in the
section on learning achievements, some follow from the principles, aims and tasks. These
common attributes that form the basis of a contemporary religious education are:
Values — freedom, respect, diversity, empathy, security, dialogue, universal human rights,
solidarity, cooperation, democratic society.
Learning outcomes:
knowledge and understanding — to develop skills of critical thinking; to understand oneself and
the world around in its historical, cultural, socio-economic and religious aspects; to acquire basic
knowledge about religions and worldviews; to understand the universal human rights,
specifically the right to freedom of religion and conscience,
skills and capacities — to avoid prejudice and stereotyping others; to cooperate; to participate in
social activities; to solve problems related to intolerance and racism; to take responsibility for
one’s decisions and actions,
attitudes — to be aware of mutual interdependence; to respect diversity and be tolerant, to value
solidarity.

2.2 Theoretical Models of Religious Education

This chapter is devoted to researching the theoretical foundations of religious education.
The author defines religious competence, describes developmental prerequisites for the growth
in faith for children of shool age, provides an overview of relevant pedagogical approaches and
forms of religious education as well as discusses the theological foundations of Christian

education for comparison.

2.2.1 The Content of Religious Competence

One of the main tasks of contemporary education is to train labor market participants
who are not only knowledgeable and skillful, but also competent. Therefore recently more and

more attention is paid to developing learning process that fosters acquiring various competencies
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that are necesary both for personal and professional life. This signifies a transition from
knowledge and skills to competencies or competent work.

Religious competence can be defined as an integral element of the intercultural
competence which includes skills to work in an interdisciplinary team, to accept diversity and
multiculturalism, to work in an international context and understanding of other cultures and
their limits.

Religious competence as part of intercultural competence includes knowledge about and
understanding of religion and religions; awareness of one’s own religious affiliation; experience
of encounter with adherents of other religions or ideologies and understanding of their
language, way of thinking, feelings and actions; tolerant attitude toward a different religious
conviction.

This defenition of religious competence corresponds to the framework of requirements
for the contemporary religious education laid out in Chapter 1. It is based on the pedagogical
principles learning to be (knowledge about and understanding of religion and religions,
awareness of one’s own religious affiliation) and learning to live together (experience of
encounter with adherents of other religions or ideologies and understanding of their language,

way of thinking, feelings and actions; tolerant attitude toward a different religious conviction).

2.2.2 Psychological Prerequisites to Religious Education

In the section the author looks at the findings of developmental psychology in regard to
person’s spiritual development. Every professional in education knows the developmental
theories of Vygotsky, Piaget, Kohlberg and Erikson, which are taken into account in shaping the
process of learning. They deal with person’s intellectual, social and moral development.
Unfortunately, unlike in the West, only very few educators in Latvia are acquainted with
J.Fowler’s faith development theory, which helps to understand how people grow in the
understanding of their faith, including religious faith. Even though Fowler developed his theory
in the 1970ties, it has not lost its significance in the 21st century, and his followers continue to
develop and creatively to re-appropriate it.”> In the context of this work most attention is paid to

those stages that are appropriate for preschool and school children.

The main questions answered in the section are the following: what is the essence of

J.Fowler’s theory? What does it say about learning needs? How can we use it in religious

73 Slee, N.M. , Further on from Fowler: post-Fowler faith development research.” in Research in religious
Education. ed. by Francis L.J., Kay W.K. and Campbell W.S. (Leominster: Gracewings, 1996), 73-96.
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education? Fowler defines faith as follows: faith depends on person’s structure of values, forms
of love and action, fear and hope, ties of friendship.”* The aim of all these elements is to
maintain a person in a long-term, sustainable, dynamic process which gives life meaning. The
content of our faith is comprised by persons, things and institutions which we love and trust,
images of good and evil, opportunities and possibilities to which we are committed. Often faith

Is not religious and does not have a religious context

Fowler created a theory of faith development which consists of 6 stages and one pre-
stage. In contrast to hierarchical models of Piaget and Kohlberg, Fowler created a model
resembling a spiral. His theory evaluates how important in our life are convictions, images,

symbols and themes of our faith.”

Main things that educators, especially religious educators, should take into account in the
context of Fowler’s theory is that in the matters of faith and conviction young children are
mostly influenced by family and other outside authorities; while adolescents create their own
faith systems based on the authority of institutions. It means that in order not to lose students’
trust it is necessary to highlight the existence of contradictions between ideals (personalities,
institutions) and the real actions of these ideals. It means that if students are taught about the
absolute and unquestionable authority of the church without mentioning that a church is a
community of individuals who sometimes act contrary to ideals, there arises a danger that
students will experience disappointments and may lose the ability to trust any kind of authority.
In the high school students become aware of simultaneous co-existence of different truths and
start evaluating their faith critically. In religious education of younger children it is important to
create a learning environment where students are not risking to experience faith conflicts with
their families and religious groups; during early adolescence it is possible for students to become
aware of the institutions which are their authorities and reasons behind their affiliation; in high
school students are able to question their faith and its sources while maintaining faith in the
conditions of pluralism and continuing the path toward the next stages of faith.

2.2.3 Pedagogical Models of Religious Education
The focus of this section is on the description of non-confessional theoretical and

pedagogical approaches, because contemporary religious education demands a strong emphasis

on the interreligious dialogue and communication. Michael Grimmitt® in his work

™ Fowler, J.W. Stages of Faith. The Psychology of Human Development and the Quest for Meaning. (SanFrancisco:
Harper&Row Publishers, 1976), 3.

" Ibid., 89-90.

’® In the following description of models the author used the following source: Grimmitt, M. ,,Contemporary
Pedagogies of religious Education: What are they?” in Pedagogies of Religious Educayion. Case studies in the
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“Contemporary Pedagogies of Religious Education: What are They?” ’" describes eight
developmental stages-models: phenomenological, experiential, integrated - phenomenological
and experiential, developmental-instrumental, ethnographic interpretive, revelation-based,
critical realist and constructivist.

Today in Europe, in the attempt to find a solution via religious education to the existing
diversity and pluralism, there are four models that are mostly in use: phenomenological,
interpretive, dialogical and contextual.”® The last three approaches, each in its own way, are
attempting to achieve the goals of the pedagogical principles learning to be and learning to be
together. They take into account individual’s religious experience and foster a critical reflection
on this experience, at the same time searching for positive ways of communication while
practicing one’s own (non)religious conviction. When trying to select an approproate approach
for the Latvian situation, it is important to evaluate the compatibility of each approach with the
aim of education set in the country, with specific aims of the area of education “Person and
Society,” and with the dominant pedagogical approach. It is possible, that after a thorough
evaluation, a need will be seen to create a new unique approach which would combine
compatible elements from all four approaches. This work would demand a significant investment
of time (to create a model, evaluate it and implement it), financial resources (every research
needs funding), human resources (professionals in education, those who are interested on the
level of school and society, religious organizations) and political will (churches, other religions,

the ability of policy makers to put in the center the needs and interests of children).

2.2.4 Forms of Religious Education

This section describes and analyzes the forms of religious education defined by Michael
Grimmitt: learning religion, learning about religion and learning from religion. Comparison of
these three forms shows that learning about religion and learning from religion are most
compatible with the requirements of contemporary religious education. They motivate to acquire
knowledge and understanding that reduce religious stereotyping and prejudice and foster
attitudes that are based on the values of religious freedom, tolerance, respect and cooperation
which form the content of the pedagogical principles learning to be and learning to be together.

The third form — learning religion — does not provide enough space for the experience of

reserch and development of good pedagogic practice in RE. ed. by Grimmitt M. (Great Wakering, Essex:
McCrimmons, 2000), 24-52.

" Ibid., 25.

"8 Religious diversity and intercultural education: a reference book for schools. ed. by Keast J. (Strasbourg: Council
of Europe Publishing, 2008)
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intellectual freedom, autonomy, empathy and free and secure discussion. This form is further
discussed with an illustration about atheistic education. N. Smart’s theory of seven dimensions of
religion is used to describe the ideological expressions of atheism and to compare them with
appropriate elements in Christianity and the secular worldview in the West. This illustration
demonstrates that atheistic education within the Marxist-Leninist ideological framework
functioned as a substitute of religious education. Atheistic education indoctrinated students into

the Marxist wordview.

2.2.5 Christian Education

This section focuses on the practice of Christian education in public schools, providing a
short description and analysis of Christian education. This is important because Christian
education is the only form of religious education in Latvian public schools. Given the Latvian
context it seemed important to discuss “church theology” — Protestant, Roman Catholic and
Orthodox (official theologies) as well as several contemporary theologies — process theology,
liberation theology’® and feminist theology.®

In this section the author seeks the answer to the following questions: what do the terms
theology and Christian education mean? How does Christian education differ from religious
education and what do they have in common? How do different theologies influence Christian
education? What institutions — secular and Christian — implement Christian education and in
what ways? All these questions are substantial and require further research in their own right.

In this research the term “theology” is defined widely and also attributed to higher
education: theology is an explanation by a specific religion of the transcendent, the world
and the relationship between them, of the authoritative texts and religious practice.

Christian education is a more narrow term than religious education, because it includes
the teaching of only one religion — Christianity, and even if it touches upon other religious
traditions, it is only in the context of interreligious communication. At the same time, all what
was said about the pedagogical, psychological, social, philosophical, etc. prerequisites to
religious education, is also valid in regard to Christian education.

This research shows that Christian education based on the liberation theology as well as
on the feminist theology creates an environment where everyone has a voice, where difference is
allowed, where the educational process results in real transformation both on the individual

(dynamic faith) and on the social levels (changes in church). It means that religious education

" Teraudkalns, V. Cézars un Kristus. Kristietiba un vara vésturé. (Riga: Zinatne, 2010), 240- 254.
% Fiorenza, E.S. Bread not stone. (Boston: Beacon Press, 1984), 1-23.
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based on this kind of theology meets the requirements of the pedagogical principles learning to
be and learning to be together: to foster development of personal independence, decision-
making, ability to avoid stereotyping, understanding of difference, understanding of one’s own
rights and respect for the rights of others. Of course, certain elements of the content of these
principles are contained in most forms of Christian education, but we should be aware that for
example, the Evangelical views, because of the reliance on absolute authorities, do not include
the necessity to develop critical thinking and individual intellectual freedom. Similarly in the
Roman Catholic tradition, even though neo-Thomism implies scholastic principles which
combine reason and faith, it operates under the auhority of the church and tradition, which in
certain cases may not be conducive to the development of individual freedom (e.g. in regard to
the gender issues). It would be especially difficult to implement the afore-mentioned principles
learning to be and learning to be together in the framework of liturgical catechesis in the
Orthodox religious education. In author’s opinion, in order to meet the requirements of the
framework of contemporary religious education Christian education should include the elements
of the process theology, liberation theology and feminist theology, because they meet the
challenges of the 21st century and the requirements of contemporary education. The proper place
for confessional or monodenominational Christian education is the church.

One of the sections is devoted to the academic theology. The author developed a matrix
of types of theology and religious education combining the description of types of theology by
David Ford and the typology of religious education models (exclusive, inclusive and pluralistic)
by P. Hobson and J. Edward. The matrix demonstrates the correspondence between the types of
theology and models of religious education on the basis of wide or narrow definitions of the term
theology. The wide definition of theology, which corresponds to theologies of types 1, 2, 3 and
implements the pluralistic model of level 2 or 3 not only utilizes the tools of academic freedom
and critical rationality and provides epistemological coherence, but also fosters personal
transcendence in students and social equilibrium as well as creates meaningful and open space
for dialogue, where both religious and ideological majority and minorities have a voice.

The author concludes that: 1) Christian education is closely related to the theology on
which it is based; 2) there exist different theologies, which sometimes are incompatible; 3)
ecumenical Christian education requires theological foundation which supports Christian unity
not only on social issues, but also liturgically, e.g. in the Eucharist; 4) the theology most
compatible with the framework for the contemporary religious education in public schools seems
to consist of a combination of elements from process, feminist and liberation theologies; 5)
nowadays pluralist models of religious education are the most appropriate ones for both
Christian education and theological education; 6) theologies of types 1, 2 and 3 and pluralistic
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models of theological education are most appropriate for contemporary universities; 7) both
Christian education and theological education have to create a milleau where it is possible to be
different, where difference gets a voice and where difference is valued.

2.3 Religious Education in Latvia and in Europe

In the introduction of the chapter the author discusses the issues related to naming

religious education subjects in school and proposes the following definitions:

monoreligious education — education based on the doctrine of one religion;

Christian confessional education — education based on the doctrine of one particular
Christian confession or denomination;

Christian education — ecumenical Christian education based on common teachings of
Christian confessions;

Christian ethics — Christian moral and ethical education;

history of religion — education based on objective non-biased study of religions and their
history using critical methods employed by the discipline of religious studies;

religious studies — education about the phenomenon of religion. The content deals with
religion as a resource of human existence, which provides answers to existentially significant
questions. The experience and practices of the faithful in different traditions are used as

resources.

2.3.1 Models of Religious Education in Europe

Almost in all European countries religion is part of the curriculum in public schools. The
European map of religious and values education reveals that religious education is taught in
schools in the Western, Eastern and Central European countries, including the post-Soviet and
post-socialist countries. The author describes the confessional and non-confessional forms of
religious education that are in place in different European countries. Summarizing the European
experience with confessional religious education the author draws the following conclusions:

e confessional religious education is mostly implemented in countries which are
monoreligious or where there are two dominant religious traditions;
e in most cases the curriculum and teacher training is provided by both religious

institutions and the state (with the exception of Finland);
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e the decision whether to participate in religious education is made by the students
themselves (if they are 14 or older) or by their parents or guardians (if students
are under 14);

e in most cases even in the confessional education the curriculum is pluralistic. In
addition to knowledge and understanding of one’s own tradition it provides
introduction to other religions (with the exception of Poland where religious
education takes the form of Roman Catholic catechesis);

e the main emphasis in confessional education is on the religious self-perception
and identity, understanding of religion as a social and cultural phenomenon and
on the skills of living together with other religious traditions;

e confessional religious education (usually Christian) has to deal with the growing
need of religious minorities to practice their own religious education (e.g. Islamic
education) in public schools (Germany, Italy). The problem usually is with the
criteria defined by the state which determine which religious traditions are

allowed to work within the state-sponsored public education system.®*

Summarizing the European experience with nonconfessional religious education

the author draws the following conclusions:

¢ Nonconfessional education is mostly implemented in the Northern and Western-
Northern Europe;
e Dialogical, interpretive or contextual approaches mostly dominate in the
nonconfessional religious education;
e in certain countries where confessional religious education is dominant, some
regions choose to practice nonconfessional forms of religious education;
¢ in nonconfessional forms of religious education a significant part of curriculum is
assigned to Christianity;
¢ Nonconfessional forms of religious education are compatible with the framework
of contemporary religious education.
The case of France is an exception. According to the results of the international research
project REDCo (Religion in Education. A contribution to Dialogue or a factor of Conflict in
transforming societies of European Countries), it is not uncommon in France to teach religious

facts or the phenomenon of religion, which include understanding of the social and cultural

81 Willaime, J.P. ,,Different Models for Religion and Education for Europe.” in Religious Diversity and Education in
Europe, voulme 3 (Munster: Waxmann, 2007), 60.
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functions of religion and do not preclude the spiritual dimension. The expected outcomes are the
abilities to describe and understand. The teaching of religious facts includes the collective
expressions of religion (pilgrimages, religious festivals), physical expressions (religious art and
architecture), symbolic expressions (doctrines, moral perception, daily religious experience). In
secular schools it is stressed that all these things are important to a big number of people. This
approach does not include theological or interreligious debates. In addition to learning religious
facts, students also learn facts about secular convictions.

Even though there is a provision in state schools to teach about the phenomenon of
religion, it is not a widespread practice because of two reasons: 1) desire to avoid the overload of
the curriculum and the high costs of teacher training; 2) differences in views between the “two
Frances” — secular and religious — about what it means to teach about religion. Secularists do not
see any need for religious education, while believers are worried that religious education can be
hijacked by reductionists and relativists.®

In sum, the author concludes that: 1) Confessional education mostly practices the
learning religion form of religious education or catechesis in Roman Catholic countries (mostly
in Southern and Central Europe). Nevertheless, in Italy and Austria confessional education is
relatively inclusive, unlike in Poland; 2) Learning about religion is usually practiced within
nonconfessional religious education in the form of religious studies, mostly in the Protestant
countries of Western and Northern Europe, as well as within confessional religious education in
Finland; 3) Learning from religion is used in combination with both confessional and
nonconfessional forms of religious education in most Europe, with the exception of France; 4)
nonconfessional religious education is more compatible with the pedagogical principles learning
to be and learning to be together; 5) France, by ignoring the need to develop religious
competence within public education, is not fully implementing the pedagogical principles

learning to be and learning to be together.

2.3.2 Religious Education in Latvia

In this chapter the author describes religious education in Latvia, so that with the help of

the framework for the contemporary religious education (Part 1), pedagogical approaches and

8 Willaime, J.P. ,»Religion in the Clasroom — the Challenge of ,,laicité of intelligence” in Europe and Findings of
the REDCo Project.”in Religion in Education — A Contribution to Dialogue or a Factor of Conflict? ed. by Weisse
W., Jackson R., Rudelt C., Willaime, J.P. (Presentation in the Europen Parliament., 2008), 24. [ atsauce
18.05.2013.] — pieejams: http://www.redco.uni-
hamburg.de/cosmea/core/corebase/mediabase/awr/redco/research_findings/REDCo_Brussels_Doc.pdf

8 Deriquebourg, R. ,,Religious Education in France.” in The Routladge International Handbook of Religious
Education. ed.by Davis D.H. and Miroshnikova E. (Abingdon, Oxon, New York: Routledge, 2013), 120-121.
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forms of religious education (Part 2) and the experience of other countries (Section 3.1) each
reader could evaluate the existing praxis and form their own opinion on what needs to be

changed.®

This part of the research focuses on the following research questions: What is the social
and religious context in Latvia? What is the legal framework of religious education in Latvia?
What are the challenges to the educational policy in Latvia and tendencies in development?
What is the proportion and significance of schools sponsored by religious organizations? What is
the self-image and tasks of religious education? What is the experience with confessional and
nonconfessional education? What alternative or parallel subjects are offered? What is the
experience with ecumenical and interreligious cooperation, attitudes toward religious diversity,
ethnic groups and zones of conflict? What religious activities take place in schools outside
religious education classes? How does teacher training take place: institutions, structures,
priorities? How does religion appear in teacher training programs in general? What empirical
studies have been carried out in Latvia? What hopes and challenges are awaiting religious
education in the European context?

Religious landscape in Latvia is diverse.®® There are differences within each religious and
ethnic group as well as in the society in general, and according to statistics, this diversity is
increasing. Even though statistical data is incomplete,® it is clear that Latvia is a multireligious
and multicultural land without a single dominant tradition. In addition, ,,nowadays people
experiment with religiosity more often than before, creating fluid, eclectic religious identities.”®
Latvian society is both ethnically and religiously divided.2

Religious education in Latvia is regulated by two laws: the Law on Education (#10) and
the Law on Religious Organizations (#6). These Laws stipulate the following principles for
religious education: everyone has a right to learn religion; Christian confessional education is
optional; state or municipal schools provide religious education if at least 10 students belonging
to the same denomination (or their parents or guardians) have expressed this wish in writing; the
curriculum for Christian confessional education is approved by the Ministry of Education;
Christian confessional education is financed by the state; the Ministry of Education approves the

curricula for religious education for minorities.

8 The section includes the material prepared for the international project ,,Religious Education in Europe” carried
out by the University of Vienna. Three volumes are already published in the framework of the project: ,,Religious
Education in Central and East Europe”, ,,Religious Education in West Europe” and ,,Religious Education in Nord
Europe”. Latvia is listed among the Northern European countries.

% Kriimina-Konkovs, S. un Téraudkalns, V. Religiska dazadiba Latvija. (Riga: Klints, 2007), 29.

% Ibid., 35.

*"Ibid., 43.

% Ibid., 47.
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Currently in Grades 1-3 of public schools there is a mandatory choice between two
subjects — Christian Education and Ethics. Christian Education is an ecumenical
interconfessional subject, which points to a contradiction between the Law on Religious
Organizations and Regulations of the Cabinet of Ministers. The teachers of Christian Education
need to be delegated by their repective denominations (Roman Catholic, Lutheran, Orthodox,
Old Believers, Baptists, Adventists and Methodists) and receive appropriate educational
qualification. This practice follows from the views of the leaders of main Christian churches
about the curriculum of Christian Education: ”(..) confessional education in essence does not
differ from general ecumenical Christian education. Most importantly, curriculum and teachers
have to be under the Church supervision. According to Archbishop J.Vanags, if religious
education is divorced from the Church, it will turn into a materialistic atheistic subject, and the
Church is ready to fight against that.”®

Schools for minorities, e.g. Jewish schools, are allowed to provide their own religious
education, e.g. Jewish Education.

Since regaining political independence the most important changes in regard to religious
education in the context of the educational reform are: 1) religion has become part of the national
curriculum; 2) therefore, individuals can practice religious freedom according to the international
norms; 3) there is a legislative framework for the church and state cooperation in religious
education; 4) the curriculum of religious education is developed according to the requirements of
the national curriculum; 5) formal evaluation is in the form of no grade system; 6) the main
pedagogical principle — student-centered education is in accordance with the Law on Education
and Regulations of the Cabinet of Ministers on the national curriculum. However, there is no
data on how these changes are implemented.

According to researcher Marija Golubeva, religious education in Latvia in its further
development has to take into account that the Latvian society is multicultural®, religiously
diverse, and therefore, that the needs and interests of people are wider than the current subjects
of religious education can satisfy.** In many European countries confessional religious education
is usually provided in private schools (e.g. in Netherlands, Hungary, France, etc). According to

statistics, currently in Latvia there are 51 private schools, 10 of them religious.”? Out of these 10

% Bliima, . ,,Skola nebiis Latvijas liclako konfesiju cinas lauks” laikraksts Neatkariga Rita Avize. 1998.gada 23.
oktobris.

% Cultural Diversity and Tolerance in Latvia. Data.Facts.Opinions. (Riga: b.i., 2003), 12-13.

% llishko, Dz. ,,Religious Education in Latvia.”in Religious Education in Europe. Situation and current trends in
schools. ed. Kuyk, E., Jensen, R. at al. (Oslo: IKO Publishing House, 2007), 124-125.

% Kur var atrast Latvija registrétas privatas visparizglitojosas skolas?” E-konsultacijas. [atsauce 29.06.2013.] —
pieejams: http://www.niid.lv/cpsefaq/status/new/page/16/page/1
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schools 9 are Christian (one of them does not seem to be longer operational) and 1 is Jewish. %
Thus, in Latvia 8 out of 51 or 15,7% of private schools are founded by religious organizations.

Religious education in Latvia, in accordance with legislation, takes place confessionally
in the form of learning religion and learning from religion. It is similar to the situation in other
Central European countries which were under the control of the Soviet Union. According to
statistics, this approach corresponds to the wishes of approximately one third of Latvian
population.”® Compared to the data from 2004 the positive attitude toward religious education
has grown from 23%% to 33%. Perhaps, it shows the influence of having experienced religious
education, because often negative attitudes stem from the lack of experience.

In 2006/2007 Christian Education took place in 42% of all Latvian public schools®® and
it was attended by 10874 (5,9%) out of 185032 students in the country on the level of primary
education. In 2012/2013 Christian Education was attended by 9687 (5,8%) out of 167 380
students® in the country on the same level. It was by 1,8% more than in 1998.% In 2012/2013
Christian Confessional Education in Grades 1-9 was attended by 363 students or 0,2% of all
students and Christian Education and Ethics was attended by 92 students or 0,05% of all
students in the country.*®

Most students in Latvian public schools choose Ethics instead of Christian Education.
The aim of Ethics is: ,,to foster interest in and knowledge about ethical values and ethical
heritage, to motivate moral growth and readiness for moral action in everyday situations.”*® The
comparison of aims in both subjects reveals that in each subject students acquire different
knowledge, skills and attitudes.

To summarize the results of research on the praxis of ecumenical cooperation and
interreligious dialogue, one can say that on the one hand, political and religious leaders shape (or
fail to shape) a dialogical space in the society, but on the other hand, the “demand” from the

society shapes the rhetoric of leaders. The praxis of ecumenical cooperation and interreligious

% Eksperimentala Kristiga vidusskola ,,Staburadze”. Programmas” (licenzes un akreditacija). [atsauce 29.06.2013.]
— pieejams: https://viis.Iv/Pages/Institutions/EducationProgramLicences/Default.aspx

% Laba skola: vélmes un vértéjums. Latvijas iedzivotaju aptauja. (b.v.: Popularis Latvija, p&tfjumu centrs SKDS,
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dialogue in Latvia is characterized by this vicious circle in communication. The biggest
challenge in this situation is to implement the European White Book on Intercultural
Dialogue™!. Coming back to the topic of religious education, it is possible that the learning
environment in schools could foster possibilities for dialogue among different ethnic and
religious groups.

Schools also carry out religious activities outside the formal curriculum. One of the most
popular forms is a prayer service, which usually takes place during Christmas and Easter (e.g. in
Skrunda®®®), or to mark the beginning or the end of the school week, or the beginning of the day

|103

or the end of the semester (like in Doma Choir School™°), also on special occasions, like

104
|

reunions and anniversaries (like during the 75th anniversary of Nereta School™") or as part of the

school traditions (like in Riga 28th School*®). Certain schools have based their entire informal

1'%). At the same time most Latvian schools

curriculum on Christian values (e.g. TintiZzu Schoo
organize celebrations of the Latvian prechristian indigenous traditions.

Training of religion and ethics teachers takes place in 3 educational institutions:
University of Latvia, Rezekne Higher Education School and RARZI. These are second-level
professional or Master degree programs (80 ECT). After finishing one of these programs,
teachers have to receive a mandate from one of the 8 churches mentioned in the law to be able to
teach Christian Education in schools. Teachers do not need a church mandate to teach history of
religions, ethics or philosophy.

Generally speaking, most teachers need to develop their religious competence, because
they can find themselves teaching in multireligious and multicultural classrooms and leading
discussions on international, European or local events related to religion.

Since 1990 empirical research in religious education has been funded by the state or
carried out in academic institutions by students pursuing professional qualification or bachelor’s,
master’s and doctoral degrees. Most of these research papers and theses seek answers about
teachers’, parents’, school administartors’ and society’s views on Christian education. Due to

limited resources and insufficient interest there is a lack of research on curriculum issues,

methods, teacher-student cooperation, etc.

101 \white Paper on Intercultural Dialogue. Living Together as Equals in Dignity. (Strasbourg: Council of Europe
Ministers of Foreign Affairs, 2008)
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Taking into account the multicultural and multireligious situation in Latvia, the central
need seems to be to develop the religious and intercultural competence of the Latvian society, in
order to reduce mistrust, intolerance and orthodox views on religious and cultural pluralism. The
biggest challenges are to start a discussion among professionals and in the society in general on
religious education — its different forms, pedagogical options and theological content; integration
of human rights and democratic civil values into religious education or integration of religion
into the social science and other subjects; to develop a genuine ecumenism within Christianity
and genuine interreligious dialogue among different religious groups.

Conclusions:

4. Nonconfessional models of religious education are most compatible with the socio-
political framework of contemporary religious education and the pedagogical principles
learning to be and learning to be together (e.g. models that are implemented in England
and Wales, Northern Europe (Norway, Sweden), certain regions in Germany (Hamburg)
and Switzerland (Zurich));

5. Total separation of church and state is problematic, because religious adherents are part
of the society and participate in the government as well as in other ways of political
decision-making (elections, referendums, etc);

6. The model of religious education implemented in Latvia does not meet the requirements
of contemporary religious education and therefore, religious education in Latvia only
partially implements the pedagogical principles learning to be and learning to be
together. Research in religious education does not receive sufficient attention and

resources.

3. Main conclusions
Looking back at the research carried out for this study on religious education in Latvia

and Europe, the author draws the following conclusions:

1. Even though in the public space one can often encounter the view that religion is a dying
phenomenon, this research shows that religion is still an important social phenomenon,
which influences processes in the society both on the personal and social level,

2. Even though the process of secularization is still taking place and the state educational
sector is secular, there is a strong, multifarious and dynamic relationship between religion
and education, and this relationship has historical roots both in Europe and in Latvia;

3. Religious education is an instrument which helps the European society to answer the
contemprary challenges of globalization and pluralism in the post-postmodern context.

Therefore, on the basis of the global and European interests the international
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organizations, such as UNESCO, EC, OSCE, etc., issue recommendations to shape the
framework of contemporary religious education;

Religious education that implements the pedagogical principles learning to be and
learning to be together helps people to structure, endure and justify their experience in a
meaningful way;

A framework for contemporary religious education includes the pedagogical principles
learning to be and learning to be together, aims at the development of the religious
competence, includes such values as freedom, respect, difference, empathy, security,
tolerance, dialogue, universal human rights, solidarity, cooperation, democratic society,
and is related to intercultural, human rights, civic and history education;

Pedagogical principle learning to be, as described in the framework, fosters stability and
resilience of an individual, helps to maintain personal identity in the situation of changing
cultural conditions, and provides meaning for a person’s life in a particular culture, by
revealing the depth dimension of culture;

Pedagogical principles learning to be and learning to be together are best revealed in the
educational forms learning about religion and learning from religion; and in the
educational approaches such as the interpretive, dialogical and contextual approaches as
well as in the nonconfessional religious education practices;

Even though historically in Europe there developed both confessional and
nonconfessional models of religious education, both types are more or less compatible
with the contemporary framework of religious education (with the exception of those
European countries which used to be under the control of the Soviet Union). The model
of religious education which is currently being implemented in Latvia is inherited from
the time of the authoritarian regime of K. Ulmanis before World War Il and was
abandoned in Europe in 1960ties;

According to Fowler’s theory of faith development, faith is the subject of religious
education because it is something acquired and not something one is born with. It needs
lifelong development, and religious education should employ appropriate methods for
each developmental stage;

Such pedagogical approaches as dialogical, interpretive and contextual ones are most
compatible with contemporary religious education. They are developed in many Northern
and Western European countries, such as the United Kingdom, Sweden, Norway,
Estonia, etc;

In Latvia political decisions pertaining to religious education are not based on empirical

research. There is also a lack of significant theoretical research in this area. Traditional
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Christian churches play the role of significant political lobbyists in this area, which leads
to certain discrimination of religious minorities;

The socio-political context in Latvia does not support development of such values related
to contemporary religious education as tolerance, respect for difference, empathy,
solidarity, cooperation, democracy. It is evident because of the lack of the interreligious
dialogue, presence of intolerance toward difference both on the level of daily life and in
communication among public authorities. Therefore, through joining efforts in
intercultural, civic, human rights and religious education, it might be possible to find
solutions for this current situation. The White Paper on Intercultural Dialogue can serve

as a basis for this process.

These reflections lead to directions for future research. The author would like to work on

developing the theoretical model of religious education for Latvia. This work requires a lot of

resources, but if the responsible institutions have interest, it is possible to carry out. Another

direction for research is on Christian and theological education, which requires a separate study.

The issues pertaining to didactics also call for more attention in research.

4.
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