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ANOTACIJA

Bakalaura darba “Vizualizacija un grafiskie organizatori skolénu teksta izpratnes
attistibai anglu valoda starptautiskas skolas 2. klase” merkis ir izp@tit, ka vizualizacija un
grafiskie organizatori var sekmét skolénu teksta izpratnes attistibu anglu valoda starptautiskas
skolas 2. klasé. Gadijuma pétijuma ietvaros tika analizéta teorija par teksta izpratni un tas
attistiSanu, par vizualizaciju un grafiskajiem organizatoriem un ka tie var palidzet skolénu
teksta izpratnes attistiSanai, noskaidrots pieredz&jusas anglu valodas skolotajas viedoklis, ka ar1
praktiski izméginatas dazadas teksta izpratnes attistiSanas metodes 2. Klases anglu valodas
stundas.

Bakalaura darbs sastav no ievada, 3 nodalam, 37 izmantotas literatiiras avotiem un 8
pielikumiem. Pirmaja nodala tiek apskatita lasitprasme - tas apguve un vértéSana 2. klasg, ka
ar1 tiek noskaidrots konkréta vecumposma raksturojums. Otraja nodala tiek apskatiti dazada
veida vizualo un grafisko organizatoru metodes, kas var palidzét skoléniem teksta izpratnes
attistiSana. TreSaja nodala tiek aprakstits gadijuma pétijums starptautiskas skolas 2. klasg.
Kopégjais darba apjoms ir 50 Ipp.

Gadijuma pétijuma tika izmantotas divas dazadas metodes, lai sekmétu skolénu teksta
izpratni. Tiem skoléniem, kam bija augstaks lasiSanas Iimenis, $adu metozu izmantoSana
palidzgja veél labak un dzilak izprast lasito, tatad, skolénu teksta izpratne, izmantojot
vizualizaciju un grafisko organizatoru metodes, uzlabojas. Visi pétijuma iesaistitie skoléni ka
labu paligu teksta izpratnes sekméSana noradija vienu no vizualizacijas metodém - gramatu
ilustracijas.

Atslégvardi: anglu valoda, attistisana, metodes, sakumskola, teksta izpratne.



ABSTRACT

The aim of the bachelor thesis “Visualization and Graphic Organizers to develop Grade
2 Students’ Reading Comprehension in English at International School”, is to investigate how
visualization and graphic organizers can contribute to the development of grade 2 student’s text
comprehension in English at international school. As part of the case study, the author analysed
theory of text comprehension and it’s development, visualization and graphic organizers and
how they can help in developing students’ text comprehension, as well as the opinion of an
experienced English language teacher was clarified, and various methods of developing text
comprehension in 2nd grade were practically tested.

The bachelor thesis consists of an introduction, 3 chapters, 37 sources of information and
8 appendices. The first chapter examines literacy - it’s acquisition and evaluation in 2nd grade
as well as the characteristics of the specific age stage. The second chapter examines different
types of visual and graphic organizer methods that can help students develop text
comprehension. The third chapter describes a case study that is held in the 2nd grade of an
international school. The total volume of work — 50 pages.

In the practical study, two different methods were used to promote student’s
understanding of the text. For the students who had a higher reading level, the use of such
methods helped to understand what they read even better and deeper, therefore, the student’s
understanding of the text (using visualization and graphic organizer methods) improved. All
the students involved in the study pointed out one of the visualization methods — book
illustrations, as a good helper in promoting the understanding of the text.

Keywords: development, English language, methods, primary school, text

comprehension.
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IEVADS

Lasitprasme un teksta izpratne ir jebkuram cilvékam nepiecieSama, lai vispar spétu
pastavéet un lidzdarboties miisdieniga sabiedriba. Teksta izpratne ir novérojama it visur ikdienas
dziveé gan lai izlasttu iepakojumus partikas veikala, gan lai atrastu informaciju interneta vai pat
izlasttu €dienkarti kafejnica. Lai gan biezi vien tieSi skolas ar lasitprasmi saista tikai valodu
jomu, §1 prasme ir jaattista un ta var biit noderiga skolénam it visos macibu priekSmetos (The
Education Hub, 2020). Spgja izlasit doto tekstu, izprast ta jeégu un spét ar to attiecigi rikoties ir
prasmes, ko skoléns apgust laika gaita. Tas ir sarezgits un ilglaicigs process, kur skolotajs,
izv€loties atbilstoSas metodes, var skolénam palidzet to apgiit ar prieku. Lai bérns So prasmi
apgutu, skolotajam vai vecakam ir jaizmanto dazadas metodes, lai p&c iespgjas veiksmigak
skolénam attistitu §1s noderigas prasmes. Vizualizacija un grafiskie organizatori ir tie, kas So
procesu var padarit krietni vieglaku gan skolotajiem, gan vecakiem, gan pasiem b&rniem.

Arvien vairak var novérot, ka dazada veida mediji Un to sniegta informacija vizuala veida
ienak ikdienas dzivé. Palielinoties informacijas daudzumam, palielinas arT griittbas So
informaciju strukturet, analiz€t un panemt sev tikai to, kas nepieciesams. Ar1 sakumskolas
skoléniem, macoties lasit un veidojot teksta izpratni, var biit griitibas uztvert doto tekstu un ta
jégu, liela apjoma del. TieSi tapec paliga var nakt dazada veida grafiskie organizatori un
vizualizacijas uzdevumi, kas skolénam strukturéti, soli pa solim paraditu biitiskako, ko panemt
no lasita.

Pat ja skolas teoretiski apgiist teksta izpratni, bieZi vien, izmantoto panémienu del, ta ir
loti virspuséja un skolénam interesi neraiso$a. Sadas situacijas tad biezi vien beidzas ar to, ka
skoléns vairs nevélas lasit, jo vinpam vienkar$i nav sniegti istie panémieni, lai lasito tekstu
1zprastu, raditu to saistoSu un jegpilnu.

Noteikti svarigi ir arT pieminét specifiku, kas saistas ar starptautisko vidi, skolénam
macoties starptautiska skola un apvienojot to ar anglu valodas apgiiSanu. Starptautiskas skolas
pulc&jas bérni no dazadam pasaules valstim un tikai mazai dalai skolénu anglu valoda ir dzimta
valoda. Tas nozimé€, ka, lai skoléni var€tu pilnvertigi komunicét un iegiit jaunas zinasanas,
viniem ir atri un veiksmigi jaapgust anglu valoda. Ta ka valoda un konkr&tak, teksta izpratne,
ir visa pamata, lai skoléns var€tu macities un attistities, ir jaatrod efektivas metodes un
panémieni, lai palidz&tu skoléniem pé&c iespgjas atrak, sekmigak un ar prieku apgiit So nozimigo
prasmi.

Nemot So visu véra, témas aktualitate ir saistita ar to, ka skoléniem, kuri tikai sak apgut
So svarigo un noderigo lasitprasmi un teksta izpratni, skolotajs bieZi vien nesniedz pareizas
metodes, lai So procesu padaritu vienkar$aku un viegli uztveramu. Grafiskie organizatori un
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vizualizacijas uzdevumi var sniegt skolénam neizmérojamu atbalstu un padarit §is prasmes
apgiisanu tieS$am patikamu.

Pétijuma objekts: skolénu teksta izpratne anglu valoda.

Petijjuma priekSmets: 2. klases skolénu spgja izmantot vizualizaciju un grafiskos
organizatorus, lai palidzetu attistit teksta izpratni anglu valoda.

Petijjuma merkis: izpétit, ka vizualizacija un grafiskie organizatori var sekmét skolénu
teksta izpratnes attistibu anglu valoda starptautiskas skolas 2. klasg.

Uzdevumi:

1. Veikt teorétisko avotu analizi, lai noskaidrotu lasitprasmes un teksta izpratnes
attistibu 2. klasg, ka arf to, kas ir vizualizacija un grafiskie organizatori un ka tie
var palidzet skolénu teksta izpratnes attistisanai.

2. Intervet 2. klases skolotaju par vina profesionalo pieredzi t€mas konteksta.

3. Izplanot un novadit stundas, lai parbauditu, vai un ka vizualizacija un grafiskie
organizatori var sekmét skolénu teksta izpratni anglu valoda.

Pétijjuma jautajums:
Ka vizualizacija un grafiskie organizatori var sekmét skolénu teksta izpratni anglu
valoda?
Pétijuma metode: gadijuma pé&tijums vienas starptautiskas skolas 2. klasg.
Pétijjuma izlase: 10 starptautiskas skolas 2. klases skoléni un vinu anglu valodas
skolotaja.
Datu vakSanas metodes:

1. Intervija ar starptautiskas skolas 2. klases anglu valodas skolotaju, ka ari
skolotajas atgriezeniska saite péc novaditajam anglu valodas stundam.

2. 2. klases skolénu rakstu darbi teksta izpratnes demonstrésanai anglu valoda.

3. 2. klases skolénu rakstiskas refleksijas par anglu valodas stunda veiktajiem

uzdevumiem.



1. LASITPRASMES DEFINICIJA UN KRITERIJI

Lasttprasmes attistiSana ir butiska skoléna macibu procesa sastavdala. Skoléna spg&ja
lasito informaciju saprast un attiecigi izmantot liek labus pamatus jégpilnai macibu izpratnei
kopuma. Lasit un prasme ir divi vardi, ko kopigi veido saliktenis lasitprasme (Auzina, 2014).
Ka min Diana Henrija Laipciga (Diane Henry Leipzig), bloga raksta “What Is Reading? autore,
lasiSana ir ties$am daudzpusigs un sarezgits process, kas ietver vairakas darbibas, tai skaita vardu
izpratni, atpaziSanu un motivaciju (Leipzig, n.d.). Prasme tiek raksturota ka cilvéka sp&ja vai
nu ar zinasanam vai darbibam veikt kaut ko loti labi (Collins, 2024).

Bérnam, macoties lasit, tas ir kaut kas jauns un izaicinoss, jo lasiSanas process ietver
vairakas darbibas, kas skolénam ir jaapgiist. Skolénam ir jasp€j ne tikai izlasit doto tekstu, bet
péc tam ari uztvert ta nozimi (Tabele, 2002). P&c tam svariga kliist prasme lastto tekstu saprast,
gt no ta informaciju, to attiecigi izmantot un reflektét par to (Fuchs, Compton, Fuchs, Bryant,
Hamlett, Lambert, 2012).

Lasitprasmes nav tikai saistita ar lasiSanas prasmi. Lasitprasme ir sp&ja gan lasit, gan
rakstit. Lasttprasme dod ar1 iesp&ju cilvékam runat un klausities, lai vin$ spetu pilnvertigi dzivot
misdieniga sabiedriba (National Literacy Trust, n.d.). Tomer citas definicijas lasitprasmes
jédziens definéts v&l plasak, ietverot taja teksta izpratnes, novert€sanas, interpretacijas, ka ar1
iegiito zinasanu izmantoSanu dazadas situacijas (UNESCO, 2023).

Lasitprasme ir svariga un ilga laika posma apgiistama prasme. Saja procesa nepieciesama
vardu nozimes izpratne, zina$anas par dazadam t€émam. Lasot vienlaikus ir japrot lietot valodu,
izprast abstraktus jeédzienus, ka arT veidot dazadu lasito tekstu kopsavilkumus. Visas §is
darbibas norada uz to, ka lasitprasme ir komplic€ta darbiba. Paral€li tam visam, ir nepiecieSams
ar1 novertet lasito un saprast, ka to labak izmantot. Miisdienu pasaul€ teksta uztveri apgriitina
liela informacijas bagatiba un mainiga pasaule, kur arvien straujak ienak digitalie informacijas
avoti. PaSas lasitprasmes pielietojums paplasinas un attistas, jo attistds un mainas ar1 pasaule.
Pagajusaja gadsimta ar lasitprasmi saprata tikai to, ka cilvéks sp&j mehaniski izlasit doto tekstu.
Miisdieniga Eiropa ar lasitprasmi saprot art jégpilnu teksta izpratni un cilvéka sp€ju izvertet
lasitas informacijas ticamibu (Skola, 2019).

Lasitprasmes un teksta izpratnes apguve ir biitiska, un ta kalpo ar1 ka pamats vispusigai
skoléna attistibai, tap€c abas §is prasmes iet cauri dazadiem posmiem pamatizglitibas standarta.
Pamatizglitibas standarta pie pamatizglitibas uzdevumiem ir minétas dazadu vértibu izpratne.
Dazas no tam ir latvieSu valoda, kultiira un darbs, kas visas ir saistitas art ar lasitprasmi. Ja
skolénam §1 prasme biis labi attistita, vin$ daudz labak un veiksmigak sp@s orientties Sajas

jomas un tas pilniba izprast. Savukart, pamatizglitibas satura meérkis ir vispusigi attistits
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skoléns, kas sevt ietver ar1 skolénu, kur$ ne tikai sp€j tekstu mehaniski izlasit, bet sp&j to ar1
izprast un attiecigi analiz€t. Skoléns spgj tekstu izmantot savam vajadzibam un atlasit no ta
svarigako. Pamatizglitibas standarta valodas macibu jomas viens Nno sasniedzamajiem
rezultatiem ir tas, ka skoléns sp&j uztvert, saprast, analizét un tad interpretét dazadu informaciju
gan rakstu, gan mutvardu forma (Ministru kabinets, 2018). Lai $is sasniedzamais rezultats tiktu
istenots realaja dzive, lasitprasmes un teksta izpratnes attistiSana ir §1 punkta svarigakas
sastavdalas. Ja skoléns apgiis prasmi lasit, vins arT spés to pielietot dazadas situacijas.

Lai skolénam butu laba lasitprasme, ta jasak tren€t jau no mazotnes. Ka jau minéts
ieprieks, lasitprasme ir loti plass jédziens un tas, nenoliedzami, ir sarezgits process, kas nozimg,
ka arT tas attistiSana nebis vienkarsa. Teksta izpratne ir dala no lasitprasmes, ta noteikti naks ka
labs pamats skoléna lasitprasmei. Ja skoléns péc lasita teksta spés par to pastastit, tas jau bis
liels solis kop@jas lasitprasmes apguvé. Autore uzskata, ka, izmantojot pareizas metodes,
skoléni var veiksmigi un ar prieku apgiit o sarezgito prasmi, bet pirms tam, skolotajiem un

vecakiem ir svarigi izprast ka tad notiek lasttprasmes apguve jaunaka skolas vecuma b&rniem.

1.1 . Lasttprasmes apguve jaunaka skolas vecuma bérniem

Lasitprasmes apguve sniedz bernam loti daudz ieguvumu visai dzivei. Pirmkart, ta uzlabo
bérna parliecibu par sevi, kas it Ipasi skolas laiku var padarit daudz pattkamaku un aizraujoSaku
pasam b&rnam. Ja skoléns stundas bis parliecinats par sevi, vinam bis daudz vieglak izteikt
savas domas un iejusties klas€, jo vinS nebaidisies biit vins pats. Lasitprasme uzlabo arT bérna
uzmanibas noturibu. Gramatas lasiSana ir process, kurS no bérna prasa lielu iedzilinaSanos un
fokusa noturéSanu uz lasamo, lai beigas nonaktu lidz gramatas beigadm. Attistita uzmanibas
noturiba talak noder dzive it visas jomas un ta skolénam palidz€s gan apgt jaunas prasmes,
gan attistit jau esosas.

Lasitprasme bagatina komunikacijas sp€jas, jo lasot bérns paplaSina savu vardu krajumu
un uzlabo tas vijigumu, kas var palidzét komunikacija ar citiem. LasiSana veicina arT patstavigu
macisanos. Ja bérns jau no agra vecuma biis pieradis izvéleties sev ttkamu gramatu un l€nam,
sava tempa to izpétit/izlasit, vin§ giis prasmes, kas palidz€s vinam ari citas aktivitateés spet
darboties individuali, ja tas bis nepiecieSams. Lasitprasme stiprina smadzenu darbibu, jo
lasiSana ka darbiba sevt ietver dazadus procesus, kas to stimulé (Maryville University, 2022).

Lasitprasmes attistiba ir process, kura bérns apgiist gan vardu, gan skanu, gan valodu.
Agrina lasitprasme sakas jau bérna pirmaja dzives gada, kad zidaini sak eksperiment&t un
manipulét ar dazadam valodas skanu struktiiram, ko sauc ari par fonologisko apzinu (Maryville

University, 2022).



Lasitprasmes attistiSana sakas jau bérniba. Vecakiem vai skolotajiem nav jagaida lidz
bérns bus pietickami liels, lai pats lasitu gramatas — ir daudz un dazadi uzdevumi, ko ir
iesp&jams veikt kopa ar v€l salidzinosi maziem b@rniem, tada veida veidojot lasitprasmes
pamatus. Viens no uzdevumiem ir zimé3ana. ST darbiba ne tikai uzlabo b&rna siko motoriku,
bet arf attista bérna izt&li, rado§umu un koncentré$anas sp&jas. Sis visas prasmes ir ari pamata
labai lasitprasmes apguvei. Svariga darbiba ir arl dziedaSana. Bérns dziedot attista vardu
krajumu un uzlabo savas klausiSanas prasmes. Ar1 dazadu rotalu/teatru izsp€lésana ir noderiga
talakai lasitprasmes apguvei. Bérniem ir iesp&ja attistit savas komunikacijas prasmes, iejusties
dazados telos un tada veida ar1 attistit savu radoSumu (Maryville University, 2022).

Ka jau minéts ieprieks, agrina lasitprasme bernos attistas jau pirmajos dzives gados.
Bérni apgiist valodu, rakstiSanu un lasiSanu vienlaicigi, komunicgjot ar citiem dazadas vinu
dzives situacijas (Maryville University, 2022). Lai palidzeétu attistit agrino lasitprasmi, beérniem
var piedavat dazadas aktivitates, ka, pieméram, piedavat b&rniem aptaustit/apskatit dazadas
gramatas, péc att€liem meginat pastastit gramatas sizetu/aprakstit varonus, lasit gramatas
b&rnam prieksa, ka art vienkarsi runat ar mazo b&rnu. Japatur prata, ka So aktivitaSu merkis nav
iemacit bernam atrak sakt lasit, bet gan 1énam gatavot bérnu lasitprasmes vairakam fazém, kas
vinam sekos, uzsakot bérnudarza un pec tam ar1 skolas gaitas.

Lasttprasmei ir piecas fazes (Maryville University, 2022):

1. “Iesacgja lasitprasme”. Sis stadijas prasmes attistas neformala vidg, pirms skolas gaitu
uzsaksanas, tatad 1idz bérna 5 vai 6 gadu vecumam. Sai fazei ir arf novérojamas Tpasas
bérna darbibas, pieméram, sp€léSanas ar gramatam, ka arT lasiSanas, skanu izrunasanas
un burtu rakstiSanas imiteSana.

2. “Burtu atpaziSana”. Uzsakot skolas gaitas, bérni sak atpazit burtu un skanu attiecibas.
Bérnu darbibas, ko var noverot Saja faz€, ir ilustraciju izmantoSana, lai palidzétu
izprast rakstito, rakstito burtu atpaziSana un noradiSana uz vardiem, kad tie tiek lasiti.

3. “Vardi un seciba”. Sis fazes laika strauji uzlabojas dazadi lasitprasmes elementi- gan
lasiSanas tekoSums, gan zilbju un fon€mu atpaziSana. Tas parasti notiek ap 7 lidz 9
gadu vecumu. Noverotas bérnu darbibas Saja stadija ir lasiSana bez citu iesaistes un
palidzibas, ka ar1 lasiSana pie sevis.

4. “Vidgja limena lasisana”. Saja posma bérni no lasitas informacijas sak nemt idejas un
lasitprasme kliist vienlidziga klausisanas prasmei. Saja posma palielinas lasisanas
materialu daudzveidiba- tas vairs nav tikai stastu gramatas, bet arT Zurnali, macibu
gramatas u.c. Sis posms parasti notiek no 9 lidz 15 gadu vecumam. DaZas no 1 posma

pazimém ir- no lasita giist zinaSanas un palielinas lasiSanas atrums.



5. “Augsta limena lasiSana”. Lasitaji var izprast sarezgitus un garus tekstus (bez citu
palidzibas) un vini paSi sp& atrast lasiSanas materialus par sev
interesgjosam/vajadzigam témam. ST posma lasitaji lasa pasi savas intereses vaditi,
spgj izprast dzilako nozimi lasitajos tekstos un attista savu vardu krajumu, lasot
ieteiktus vai pasa izv€l€tus materialus.

Vecakiem un skolotajiem ir svarigi atcer&ties, ka it Ipasi jaunaka vecuma bérniem, loti
noderigs var biit tieSi pieaugusa atbalsts, lai attistitu lasitprasmi. Tas nenozimé, ka vecakam vai
skolotajam ir b&rnam viss jarada prieksa, bet liela méra viss, ko bérns vé€las, ir kompanija un
iespeja dalities savos iespaidos ar vél kadu. VienkarSa biuisana blakus, esot klatesosam, var
veicinat bérnu lasitprasmi un attistit nepiecieSamas prasmes. Vecaks var dot bernam art dazadas
izveéles darbibas iesp&jas, ka pavadit savu brivo laiku un $o opciju sniegSana, kopa ar busanu
bérnam blakus, var bt ista atbilde labam lasitprasmes un teksta izpratnes sakumam, lai vélak,

dodoties skolas gaitas, be€rnam biitu jau labs pamats turpmakajam macibu procesam $aja joma.

1.2. Teksta izpratne un tas vertésana 2.klase

Bez teksta izpratnes, jeégpilna lasiSana nav iedomajama. Ja lasitajs sp€j tikai izlasit vardus,
bet nespgj saprast par ko vins$ lasa, ta nav lasiSana (Armbruster, Lehr & Osborn, 2006). Teksta
izpratne gan Starptautiskaja skola, gan “Skola2030” macibu programma netiek atseviski
vertéta - ta iet roku roka ar citam t€émam un uzdevumiem, bet, caur tiem, skolotaja var noveérot
un veikt atzimes par to, vai skol€niem ir §1 sp€ja tekstu izprast vai ar1 né.

“Skola2030” anglu valodas 2. klases macibu programma, sadala “Teksts un tekstveide”,
ir vairaki sasniedzamie rezultati un darbibas, kas iet “roku roka” ar teksta izpratni. Ka viens no
uzskatamakajiem kompleksajiem sasniedzamajiem rezultatiem, kas attiecas uz teksta izpratni,
ir  “Klausas un/vai lasa vienkarsus, isus tekstus (pieméram, jautGjumus, dialogus), atlasa
informdciju un veido ilustracijas.” (VISC, 2023). Lai sasniegtu So komplekso sasniedzamo
rezultatu, skolénam ir nepieciesams veikt vairakas darbibas, kuras visas ir cie$a veida saistitas
ar teksta izpratni. Skolénam, pirmkart, ir nepiecie$ams izlasit vai noklausities doto tekstu. Talak
no dota teksta ir jamak atrast un atlasit nepiecieSamo informaciju. To biis griiti veikt, ja skoléns
jau pirmaja sol nebiis pareizi izpratis doto tekstu. Tresais solis, ilustracijas veidoSana, ir viena
no vizualizacijas metodém, kas $aja gadijuma var skolénam palidzet vel labak izprast ieprieks
lastto vai klausTto tekstu, bet art to bis griiti veikt, ja skoléns nebiis vismaz jau dalgji to izpratis.
Autore uzskata, ka Sis ir loti labs kompleksais sasniedzamais rezultats, jo ietver vairakas

darbibas, kas pakapeniski parada to, cik laba Iimen1 uz konkréto bridi ir katra skoléna teksta



izpratne. Talak skolotajs jau var veikt attiecigas darbibas, lai v€l vairak palidzétu skoléniem
Saja joma.

Rigas Starptautiska skola (RSS) pirmsskolas un sakumskolas posma (b&érniem no 3-12
gadiem) isteno Starptautiska Bakalaurata sakumskolas gadu programmu (IBPYP) (ISR, 2024).
PYP programma piedava uz izzinasanu balstitu maciSanos, kas skoléniem tiek piedavata caur
6 lielajam témam, katra macibu gada ietvaros. STs témas ir: “Kas més esam”; “Kur més esam
laika un telpa”, “Ka més izpauzamies”, “Ka strada pasaule”, “Ka més sevi organizéjam’” un
“Daloties ar planétu” (International Baccalaureate Organization, 2021). Skoléni caur $Tm
temam apgist dazadus macibu priekSmetus: valodu; socialas zinibas; matematiku; makslu;
zinatni; personigo, socialo un fizisko macibu (International Baccalaureate Organization, 2021).
ST programma ir vérsta uz skolénu pa$vaditu maciSanos, skoléni ir pasi savas macisanas
noteicgji. Skoléni mekle informaciju, izzina, eksperimente un reflekte par savu macisanos, tada
veida attistot macibu motivaciju un kritiskas domaSanas sp&jas. Skoléni ir gatavi stradat un
izpetit, jo skoléniem ir iesp€ja darboties radosi un savam sp&jam atbilstosi, klas€ veicinot
diferenc&tu macisanos.

Sis programmas pamatos ir tris pamata pilari- skoléns, maci§ana un macisanas, macibu
kopiena (International Baccalaureate Organization, 2021). Skolotajam ir jaatbalsta un javirza
skoléni macisanas procesa, bet skoléns pats ir tas, kur$ uznemas iniciativu, generé idejas un
mekl€ risinajumus. Skol€ni arT ir aicinati palidzet un atbalstit viens otru, kas arT stiprina klasi
kopuma un veicina labu atmosféru. ST programma aptver ari vairakas globalas problémas, kas
skoléniem ir jaizzina. Tas ir pamats, lai veidotu starptautiski domajosu skolénu, kas ir gatavs
staties pret1 visiem Skérsliem, ko nakotne vinam nesis.

Ka jau minéts ieprieks, skoleni atseviski neapgtst konkrétus priekSmetus, kas nozimé, ka
arT teksta izpratne netiek atseviSki apgiita vai vertéta. Skoléni to macas ar skolotaja atbalstu un
ieteikumiem, bet caur pasizzinaSanu. Skoléniem, §1s programmas ietvaros, ir jamekI€ un jalasa
daudz informacijas par dazadam témam, jaintervé cilvéki un jaskatas dazadi att€li un video.
Caur Sadiem uzdevumiem skoléni netieSi apgiist teksta izpratni- meklgjot, lasot, redzot,
analizgjot, konspekt&jot un prezent&jot atrasto informaciju. Skolotajs $aja visa procesa teksta
izpratni neverté atseviSki- ta tiek noteikta visu macibu uzdevumu laikd un attiecigi
noverotajam, skolotajs var bérnam piedavat papildus atbalstu, lai So prasmi veiksmigi apgiitu.

Teksta izpratne var tikt noverota un attistita loti daudzos tematos. Skolotajam visu laiku
ir jabiit modram un jaspgj uztvert brizi, kad kadam ir nepiecieSams papildu atbalsts. Lai
skolotajs vai vecaks var€tu sniegt visu nepiecieSamo, lai skoléns péc iesp&jas labak attistitu

lasitprasmi un teksta izpratni, ir svarigi zinat konkréto b&rnu vecumposmu un visu tam
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raksturigo. Tas var biit labs paligs, lai saprastu, ka labak rikoties un atbalstit bernu konkrétas

situacijas.
1.3. Vecumposma raksturojums (7-8 gadi)

Izveloties maciSanas un maciSsanas modeli, macibu metodes un macibu panémienus,
nepiecieSams ieverot beérna vecumposmam raksturigo — kognitivas attistibas un emocionalas
saskarsmes Ipatnibas, kuram ir Tpasa loma macibu un audzinasanas procesa.

7 gadu krizes periods ir tas, kas iesak sakumskolas posmu. Saja vecuma bérnam loti
strauji mainas sociala situacija. Lidz 7 gadu vecumam bérnam primari vina personibas attistibu
noteica gimene, bet péc $1 vecuma, par vina galveno komandu, kas ietekmg vinu, klist izglitibas
iestade. B&rnam atri ir jaiemacas pielagoties jaunajai videi un prasibam, ka arT jamacas
sadarboties ar pargjiem klasesbiedriem un skolotaju. Beérni $aja vecumposma vélas biit
noderigi, prast kaut ko darit labi un visa pilniba izjust darba prieku. Bérni macas sanemt
atzinibu par to, ka kaut ko izdarTjusi un bijusi ¢akli; viniem ir prieks par padaritu darbu. Saja
stadija ir bistami giit nepilnvertibas un mazvertibas izjutu (Kalvans, 2018).

Skatoties no sociala stavokla, bérni $aja vecuma macas ka pareizi veidot draudzibas un
biit draugam, ka arT $§aja posma skoléni vairak noveérté un apzinas savus klasesbiedrus un nem
veéra/ uzklausa vinu viedoklus. Lai skola beérni vislabak var€tu attistities no sociala viedokla,
skolotajs var dalit b&rnus un likt viniem stradat mazas grupas, ka art §aja vecumposma ir butiski
uzslavét skolénus par labi paveiktu darbu vai pareizi pienemto lémumu/izdarito izveli (Stewart,
2013).

No emocionalajam izmainam klat nak pardzivojuma visparinajums. Dazadi gan pozitivi,
gan negativi pardzivojumi rada noturigas izjiitas bérna atmina, tap€c ir svarigi vajadzigos brizos
skolénus uzslavét par labu darbu, jo skoléni to loti novertes un tas vinus motives turpinat stradat.
Raksturs Saja vecumposma vél tikai sak veidoties, tapéc noverotas iezimes var bt loti
pretrunigas. Klasg ir iesp&ams noveérot visa veida emociju spektru (Kalvans, 2018). Lai
palidzétu skoléniem Saja kategorija, ir svarigi atrast veidus, lai kopigi skoléniem biitu vairak
izdoSanos, neka zaudejumu, ka ari skolotajam ir jaatrod laiks, lai ar skoléniem parrunatu
dazadas viniem aktualas problémas/bailes, lai vai cik mazas un nebiutiskas tas varétu Skist
(Stewart, 2013).

Intelektuali, §T posma skoléni balsta savus domaSanas procesus realitaté, ka arT macas
kategorizeét pa grupam dazadas t€mas un priekSmetus. Lai skoléniem palidz&tu un vél vairak
attistitu Sis prasmes, skolotdjam ir jabiit atveértam un fleksiblam, nodroSinot dazada veida

aktivitates/uzdevumu risinajumus. Ar1 dazadu teatru iestud€Sana/situaciju izspéléSana tiek
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augstu novertéta §1 vecuma skolénu vidi un ta uzlabo skolénu prasmi sadarboties sava starpa
un komunicét vienam ar otru (Stewart, 2013).

Uztvere skoléniem ir labi attistita, bet var but griitibas atSkirt Iidziga izskata vai 1pasi
mazas detalas, tapéc, ja macibu procesa tiek izmantoti attéli, plakati vai citi uzskates lidzekli,
tie ir javeido péc iesp€jas spilgtaki un viegli pamanami. Tap&c uzskate stundas, interesanti,
daudzveidigi uzdevumi, vizualais materials, precizas, skaidras norades par veicamo darbu, lauj
skolénam vieglak uztvert redz&to vai lasito, nostiprinat to sava pieredz€ (Kalvans, 2018).

Skoléniem jaunakaja skolas vecuma piemit vajadziba péc kaut ka jauna un aizraujosa
apkartgja pasaul€, vajadziba noskaidrot lietu mijsakaribas, vajadziba péc saskarsmes ar citiem,
lai tadgjadi paraditu sevi, saskatit savu pulinu rezultatus, tikt par to atzitam. Sakumskolas
skoléns var Skist neatkarigaks, tacu vinam joprojam ir nepiecieSams emocionals atbalsts un
apstiprinajums. Uzdevumi jaizvélas tadi, lai bérni justu dro§ibu- es to varu izdarit. Pozitivas
emocijas stimulé uzmanibu, atminu. Informacija, kas biis emocionali uzladéta, saglabasies
ilglaicigaja atmina (Kalvans, 2018).

Autore, stradajot skola ar §T vecumposma b&rniem, ir noverojusi, ka tiesi pirmajas klas€s
skoléni ir visatsaucigakie jebkura uzdevuma veikSana un ir tik jauki veidot skoléniem stundas
un sniegt viniem zinasanas un prasmes, jo ir iesp&ja redzet ka tas tiek uzreiz “panemtas” un
pielietotas realaja dziveé. Svarigi gan atceréties, ka skoléna motivacija tomer ar ir liela méra
saistita ar to, kada veida dotie uzdevumi tiek pasniegti. Skolénam gandarfjumu visvairak
sagadas tadi uzdevumi, ko vins spés pats paveikt un, kas biis vinam saprotami. Saja gadijuma,
lai skolotaji veicinatu bérnu teksta izpratni, pirms dot uzdevumu, svarigi saprast ar kadam
metodem tas tiks pasniegts. Viena no, autoresprat, labakajam metodém skolénu lasitprasmes un
teksta izpratnes attistibai, ir vizualo materialu izmantoSana. Konkréti - vizualizacija un grafiskie

organizatori.
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2. VIZUALIZACIJA UN GRAFISKIE ORGANIZATORI

Vizualie materiali var but efektivi Iidzekli it visos macibu priekSmetos sakumskola.
“Misu smadzenes ir att€lu, nevis vardu parstradatajas” (Kouyoumdjian, 2012). Ir svarigi
atcer€ties, ka miuisdienu skoléni ir uzaugusi mediju centréta sabiedriba, kas vél vairak parada
mums, ka vizualo avotu izmanto$ana macibu procesa ir obligata macibu procesa sastavdala
(Knight, 2019).

Ir pieradits, ka aptuveni 65% ir vizuala uztveres tipa cilvéki (Zopf et al., 2004). Ir vairakas
pazimes, kas skolotajam vai vecakam var noradit uz to, ka skoléns ir vizuala uztveres tipa
cilveks. Sada tipa cilveki vislabak atceras to, ko redz, tapéc skolénam varétu bt griitibas sekot
l1dzi verbalam instrukcijam. Vizuala uztveres tipa b&rnam varétu sagadat griitibas arT lasisana,
jo tada veida bérnam ir jamégina uztvert tikai rakstiska informacija, kas var skist parak sarezgita
un bérns tada veida var zaudét koncentréSanas sp&jas dotajam uzdevumam. Vizualas uztveres
tipa skoléns klasg, iesp&jams, velesies pierakstit svarigako informaciju (to ar1 papildinot ar
dazadam krasam) un vislabak uztvers informaciju, kas biis pasniegta dazadu demonstrgjumu,
att€lu, video un diagrammu veida. Bérniem var bt griitibas izteikties verbali, skolotaji var
piedavat Siem b&rniem savas domas un idejas uzziméet vai uzrakstit (Scholl, 2023).

Jo jaunaks bérns, jo vairak vin$ spés uztvert jauno informaciju (Scholl, 2023). Nemot So
véra, vecakiem un skolotajiem jau no maza bérna vecuma ir jamégina piedavat dazadi pasniegtu
informaciju, lai bérns pec iespgjas labak to spetu uztvert. Lai gan visi klas€ nekad nebiis
vizualas uztveres tipa cilveki, vizualo metozu izmantoSana klasé var sniegt atbalstu jebkuram
skolénam. No otras puses, loti iesp&jams, ka procentualais skaitlis ir vél lielaks; biezi vien
skolotaji, izmantojot tikai sev vélamas metodes, nemaz nelauj skoléniem atrast savu labako
maciSanas veidu. Nereti skolotaji vairak izmanto tieSi audiali pasniegtu informaciju, nevis
vizuala tipa materialus. Protams, §ada veida materialu izmantoSana, iesp€jams, prasa vairak
laika un sagatavoSanos no skolotaja puses, bet gala rezultata tas var palidzét daudziem bérniem
jégpilnak un interesantak izprast dotas macibu t€mas (Scholl, 2023).

Ir pieejami loti daudz un dazadi vizuali materiali un metodes, ko jebkur§ skolotajs var
izmantot klas€, lai, iespgams, vairak motivétu un atbalstitu skolénus vinu macibu procesa.
DaZzadas diagrammas un tabulas ir viena no popularakajam vizualajam metodém, ko skolotaji
var pielietot savu stundu laika. Informacija, kas ir izkartota tabulu vai diagrammu veida, var
skolénam dot labu ieskatu konkrétaja t€éma. Skoléni var ar1 pasi veidot savas diagrammas, kas
var palidzet strukturét dazada veida informaciju, lai péc tam to analizétu. Dazadu tabulu
veidoSana var arT palidzet skoléniem strukturét idejas, rakstot kadu projektu vai stastu - tabula
skoléni var ierakstit dazada veida informaciju, to strukturgjot atbilstosi savam vajadzibam. Vel
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viena laba vizuala metode ir “krasu kodéSana”. Skolotaja to var izmantot, lai, pieméram,
palidzetu skoléniem labak atskirt dazada veida informaciju vai, pieméram, pretstatus. Skolotaja
ar bérniem, veidojot klases ieksgjas kartibas noteikumus, var ar zalas krasas markieri minét tos
noteikumus, kas ir labi un ko klasé skoléniem butu jadara un, savukart, ar sarkano - ko
nevajadzetu darit. Tada veida skoléniem visa informacija biis sadalita divas konkrétas grupas
un bus daudz vieglak taja orient€ties un atcergties svarigako. Vel viena laba metode, ko skolotaji
var ieviest savas klas@s, ir vizualie dienas plani. Skoléniem, 1pasi pirmajas klases, ir svarigi
zinat katras dienas ritmu. Skoléniem tas sniedz droSibas sajiitu, jo vini zina, ko sagaidit. Lai
skoléni varétu veiksmigi atceréties un sekot lidzi dienas gaitam, skolotaja So dienas planu var
veidot krasainu, pievienojot kadus atbilstoSus att€lus vai infografikas (Scholl, 2023).

Lai palidzetu skoléniem lasiSanas apguvée, skolotaja var pati vai nu piedavat b&rniem
pasvitrot vai uzrakstit nesaprotamos vardus teksta. Tada veida skoléni tos varés noskaidrot un
lasi$anas process biis kopuma daudz jeégpilnaks neka tad, ja Sie nesaprotamie vardi netiktu nemti
vera vai aizmirsti. Svarigi ari atcer€ties izmantot realus objektus macibu procesa. Dazadu
objektu redz€Sana 1sta dz1ve - sp€ja tos apskatit tuvuma un aptaustit, var skolénam daudz labak
palidzet atceréties tos. Protams, ari dazadu video un att€lu demonstréSana var loti palidzet
paplasinat un dazadot macibu procesu. Svarigs ir ne tikai piedavato materialu veids, bet arf tas,
ka skolotajs pasniedz jebkada veida informaciju. Skolotaja Zesti, runa un emocijas ari var
palidzet skoléenam labak saprast un atceréties sniegto informaciju. Lai skoléni varetu labak
koncentréties skolotajas teiktajam, skolotaja var aicinat bérnus sasésties klases prieksa, tada
veida skoléni vares labak fokuséties uz svarigako (Walton, n.d.).

Vizualizacija ir viena no vizualo metozu piemériem. Ta ir realu vai izdomatu ideju/stastu
veidoSana galva (Warren, n.d.). Janem gan véra, ka §is jédziens isteniba ir daudz plasaks.
Vizualizacija ir labs Iidzeklis jebkura priekSmeta apgiiSanai un var noderét jebkura vecuma
skolénam. Svarigi atceréties, ka, jo atrak So prasmi skoléns apgis, jo labak to skoléns varés
izmantot sava laba, tapéc skolotajiem jau pirmajas klasés ir jadod skoléniem iespé&ja trenéties
un pareizi izmantot So tehniku.

Viens no veidiem, ka macit skoléniem vizualizaciju, ir to sadalit 10 dazadas
apakskategorijas. Skoléniem biitu jaiemacas ka vizualizét krasu, lielumu, skaitli, garastavokli,
perspektivu, fonu, virzienu, kustibu un dazadas manas (ka pieméram, smarzu un garSu)
(Warren, n.d.).

Lai attistitu katru no §1m kategorijam, skolotajs var bérniem uzdot konkrétus jautajumus
saistiba ar katru no tam. Skolotaja var bérniem izlasit kadu stastu un tad uzdot jautajumus par
katru no kategorijam, saistiba ar vinu vizualizacijam par konkreto stastu. Otrs variants ir dazadu

aktivitasu piedavasana, lai skoléni varétu analizét un dokumentet savas vizualizacijas. Skolotaja
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var piedavat bérniem tas uzzimét, péc kada literara darba lasiSanas vai art kopigi diskutét un
mutiski aprakstit tas (Warren, n.d.).

Lai gan vizualizacija vairakos avotos tiek aprakstita ka efektiva un noderiga metode
bérniem teksta izpratnes apgisana, Timotijs Sanahans (Shanahan, 2021), apraksta $o jautajumu
divgjadi. No vienas puses vin$ piekrit, ka vizualizacija ir laba metode, ta liek skolénam
padzilinati domat par lastto tekstu un, ja tas ir veiksmigi izdevies, ta var uzlabot ari bérna atminu
par lasito vai dzirdéto informaciju. Nemot So véra, varétu skist, ka viss ir labi, bet, raksta autors
apgalvo, ka $ada veida metode daudz vairak der vecaku klasu skoléniem. Pamatojums $adai
domai ir tads, ka, p&tijumi, kur tikai registréta smadzenu aktivitate dazadu klasu bérniem, kamér
viniem tika lasits prieksa vai vini pasi lasfja atklaja to, ka vecakiem b&rniem (8-11) gadi
smadzenés vairak darbojas tie centri, kas atbild par vizualizacijas veidoSanu. Savukart,
jaunakiem bérniem (5-7) gadi, So smadzenu dalu aktivitate netika novérota. Ta vieta skolénu
smadzenes bija vairak fokusétas uz to, lai vizuali redzamos burtus savienotu ar to izrunu. Sis
petijums liecina, ka jaunaka vecuma bérni, it Tpasi bez skolotaja papildus uzvedinoSiem
jautajumiem, nespéj pasi vizualiz€t galva konkretus stastus, tos klausoties vai redzot teksta.
Raksta nobeiguma autors min, ka vizualizacija ir efektiva stratégija, lai apgitu teksta izpratni,
bet ta blitu jaizmanto tikai tad, kad skoléni tam ir gatavi- tas nozimé, ka ne pirmajas klases
(Shanahan, 2021).

Grafiskie organizatori ir vizuala tipa materiali, kas var palidzet skolénam labak planot un
strukturét savas idejas, ka ar1 veikt dazada veida izveles vai risinat problémas (Cox, 2020). Ir
zinami dazada veida grafiskie organizatori, bet ir paris tadu, ko ikdiena izmanto visbieZak, Tpasi
skolas vidé. Pirma ir Venna diagramma. Venna diagramma ir grafiskais organizators, kas
izskatas ka divi apli, kas Iidz pusei krustojas viens ar otru (sk. 2.1. attélu). Sadu organizatoru
izmanto tados gadijumos, kad ir jasalidzina divas dazadas lietas. Aplu arpusés tiek rakstitas
atSkiribas un vidu- kopigais. Skolas Venna diagrammas biezi tiek izmantotas, lai, piem&ram,
salidzinatu divus gramatu telus. P&c tam, skoléniem veérojot diagrammu, biis daudz vienkarsak

vinus raksturot, pieméram, rakstot eseju par konkrétajiem varoniem.
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Venna diagramma

Atskirigals Kopigais Atskirigals

2.1. att., Venna diagramma.

Otrais grafiskais organizators ir jédzienu karte. Ta atgadina zirneklu tiklu, kur katru no

apliem savieno bulta (sk. 2.2. att€lu). Klas€s ta var tikt izmantota, lai skoléni, pieméram, sp&tu

vieglak identificet attiecibas starp dazadiem jeédzieniem vai varoniem.

Jédzienu karte

Apaks-
jédziens

Apaks-
jédziens

2.2. att., Jedzienu karte (Interaction Design Foundation, 2016).

Tresa ir t-diagramma. Ta ir diagramma ar divam ailém, kas skoléniem var palidzet

salidzinat divas dazadas lietas vai, pieméram, noteikt pozitivo un negativo saistiba ar vienu

tematu (sk. 2.3. attelu). So diagrammas veidu var viegli pielagot dazadiem macibu

priekSmetiem un t€mam.
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2.3. att., T-diagramma.
Ceturta ir ideju zirneklis. Sai diagrammai ir konkréta téma/vards, kas tiek ierakstits apli
un no ta tiek vilktas bultas uz aru, ko ieraksta ar So vardu/teému saistitas idejas/detalas (sk. 2.4.
attelu). Ideju zirneklis ir laba diagramma, ko izmantot, lai vizuali palidz&tu skoléniem izteikt

un strukturiz&t savas idejas.

Virds/téma /

e

2.4. att., ldeju zirneklis.

Piekta un pédgja diagramma ir “KWL” vai latviski tulkojot- “ZGI”. Angliski $is
saisinajums apzimé “what I Know”, “what I Want to learn”, “what I Learned”. Latviski biitu-
“ko es Zinu”, “ko es Gribu iemacities” un “ko es lemactjos”. Skolotaja pirmos divus jautajumus
skoléniem var uzdot un likt mutiski pastastit vai uzrakstit pirms jaunas t€mas sakuma. P&c témas
nosléguma, skolotaja uzdotu p&dgjo jautajumu. Tada veida skoléni veicina jégpilnu macisanos
un sanem atgriezenisko saiti par savu macibu procesu (Cox, 2020).

Skolotajiem ir svarigi atceréties, ka grafiskie organizatori ir efektivi un var dot skoléniem
iesp&ju izprast tematus vél dzilak, bet, lai to varétu veiksmigi izdarit, skolotajam, Tpasi sakuma,
ir japalidz skoléniem pareizi izprast diagrammas un to pielietojumus (Cox, 2020). Ja skoléni
nebis parliecinati par to, ka diagramma darbojas, ka tai ir pareizi jaizskatas un kas taja ir
jaraksta, no tas izmantoSanas nebiis nekada jéga. Skolotajam ir javirza skolénu macibu process
un japalidz viniem tikt pie jégpilniem rezultatiem
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Naits (Knight, 2019) iesaka izmantot Kklases sienas, lai izstaditu dazados grafiskos
organizators. Tas palidzetu skoléniem gan atceréties svarigako informaciju, gan strukturizet
jaunas idejas. TieSi tapec skolotajiem ir jabiit Ipasi veérigiem par to, kada veida un cik jégpilni
materiali tur tiek prezent€ti, citiem vardiem — skolotajiem sienas ir jaizmanto atbildigi un
meérktiecigi. Jaatceras, ka plakati un dazada veida diagrammas var palidzet skoléniem macities
tad, kad skolotajs nav pieejams, kas vél vairak parada to, cik sada veida materiali, ja izmantoti
pareizi, var biit noderigi (Knight, 2019).

Vizualizacija un dazada veida grafiskie organizatori ir salidzinos$i viegli izprotami un
vertigi teksta izpratnes apgtSanai. Sakums skoléniem var but griitaks, ar to skolotajiem
jarekinas, bet autore uzskata, ka, tiklidz skoléni apgtist konkrétas metodes principus, skolotajs
var tikai priecaties par to, cik jégpilni strada skoléni. Laika gaita, skolotajam iepazistinot
skolénus ar dazada veida vizualizacijas un grafisko organizatoru metodém, skoléni pasi atradis
tas, kas viniem konkrétajos gadijumos dergs vislabak. Lai skolotajs varétu pilnvertigi izveleties
atbilstoSos vizualos materialus teksta izpratnes un lasitprasmes attistiSanai, sakuma ir svarigi

saprast, kada vispar ir to nozime macisanas procesa un ko tad tas 1sti sniedz skolénam.

2.1. Vizuala materiala nozime lasitprasmes veidoSana un attistiSana

Lasitprasme ir intelektuala darbiba, kur kopa darbojas cilvéka biologiskas, psihologiskas
un fiziologiskas ipasibas (Epgacan, Epcacan & Ulas, 2010). Cilvéki nemitigi lasa ne tikai
rakstitu tekstu, bet “lasa” ar1 dazadas zimes, att€lus un simbolus, ar kuriem vini saskaras
diendiena. Filmai vai pat teatra izradei ir sp&ja savienot vizualo informaciju kopa ar ta saturu
(McCuaig, 2023).

LasiSanas motivacija liela mera ir balstita uz vizualo materialu esamibu, Ipasi
lasitprasmes sakuma. Bérnam jau no maza vecuma, klausoties cita cilvéka lasito, bilzu gramatas
palidz uztvert teksta saturu, kas nozimé, ka vizualie paliglidzekli ir butiski, lai beérnam palidzetu
saprast gan rakstitu, gan klausamu tekstu. Kopa ar tekstu dotie vizualie materiali skolénam
nodroSina labaku izpratni un ilgaku teksta saglabasanu atmina, saistot vizualo materialu ar
dzirdeto vai lasito (McCuaig, 2023). Ari velak, bérnam sakot paSam lasit, att€li atvieglo lasita
satura izpratni. Skolénam, lasot tekstu ar vizualo materialu palidzibu, ir japielieto mazak piilu,
lai saprastu lastto, kas talak rada art lielaku v€lmi un motivaciju lasit, jo process b&rnam skiet
interesants un jégpilns.

Skolas ir svarigi attistit un veicinat vizualo pratibu, kas ir prasme pareizi interpretet

vizualus materialus, ka arT izskaidrot to nozimi un véstijumu.
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Kad skoléns ir apguvis prasmi “lasit” att€lus, vins sp€j ar1 izprast autora domu bez teksta
palidzibas. Vizuala pratiba ietver sp&ju efektivi interpretét, novertét un attiecigi izmantot
dazada veida vizualos avotus (Epgacan, Epgacan &Ulas, 2010).

Vizualo materialu izmantoSana var palidzét izprast tekstu jebkura vecuma cilvékam.
Vizualie objekti, kopa ar tekstu, rada 1paSu noturibu skoléna atmina, kas tada veida var palidzet
skoléniem péc teksta lasiSanas atceréties daudz vairak no lasita un spét daudz jégpilnak
darboties ar to. Tiesi vizualizacijas metodes var biit tas, kas spgj ieinteresét skolénus lasiSanas
procesa. Tam ir vairaki veidi un skolotajs, atkariba no izvéléta literara darba un uzdevumiem,

var izveleties atbilstosako vina skoléniem.

2.2. Vizualizacijas metodes lasiSanas apguvei

Biezi vien b&rniem, kuriem b&rniba gramatas izraisija lielu interesi, paaugoties pilniba
zud motivacija un vélme lasit. Atbilde daudzos no gadijumiem slépjas tieSi vizualizacijas
materialu trikuma. Ja pap€ta mazo bérnu gramatas, tas vienmér ir pilnas ar krasainiem un
interesantiem att€liem, kas raisa bérna interesi pétit, iedzilinaties lasitaja un vél vairak izt€loties
gramatas sizetu. Kad bérns paaugas, vinam attistas lasitprasme un vin$ var sakt lasit
sarezgitakas gramatas, kuras biezi vien ir bez vai loti minimalam ilustracijam. Sakuma bérnam
tas var likties vilino$i un aizraujosi, jo tas tacu ir liels panakums, bet laika gaita Sada veida
lasisana bérnam nesagada daudz prieka un nerada interesi turpinat. Sada lasiSana neveicina
skolénos velmi iedzilinaties teksta un neuztur skolénos motivaciju un interesi turpinat lasit
(McCuaig, 2023).

Protams, musdienu bérniem tas nav vienigais iemesls, kap&c viniem skolas vecuma ziid
interese par lasisanu. Pasaulé arvien vairak ienak socialie mediji. Pie visa gan nevar vainot ari
socialos tiklus, ir jaskatas ar1 skolu programmas un taja, ka skolotaji pasi pasniedz lasiSanu un
kadus atbalsta materialus tie piedava. Pasreiz€jas macibu programmas ir izveidotas ta, lai liktu
lielaku uzsvaru ties$i uz skolénu mehanisku lasiSanu un atbilzu mekléSanu uz konkrétiem
jautajumiem, nevis attistitu savu izt€li un izteiktu savu viedokli (Ingraham, 2021). No otras
puses, skolotajs var iedot visas pieejamas metodes, bet kadam skolénam tas tapat var nebiit
pietiekami, lai turpinatu lasit. Katram skolénam ir jamegina atrast sava patiesa vélme, kadgl
vin$ vélas lasit, nevis, pieméram, tikai kadu ar&ju apbalvojumu (atzimes vai paslavésanas) dzits
(McCuaig, 2023).

Dazadi macibu pétijumi liecina, ka lielaka dala maciSanas procesu skolas tiek aktualizéta

tiesi ar vizualo aprakstu palidzibu. Vizualas metodes bieZi vien tiek pienemtas ka racionalakas,
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jo nodros$ina gan katra skoléna maciSanas procesus, gan mijiedarbibu starp skoléniem, veicinot
jégpilnu macisanos (Epgacan, Epcacan & Ulas, 2010).

Vizualajam metodém ir vairakas prieksrocibas ka pieméram, pievérSot un uzturot skolénu
uzmanibu veicamajam darbam, jaunas informacijas sakartoSanu un iegauméSanu, un ari
vienkarsi motivéjot skolénus macities un apgit ko jaunu. Lasitprasmes konteksta skolotajiem
ir svarigi atcereties, ka, pieméram, att€lu izmantoSana gramatas nav paredzeta tikai tiem
lasttajiem, kam vél ir griitibas uztver rakstamo tekstu. Att€lus izmanto ar1 pieredz&jusi lasitaji,
lai spetu veél vairak iedzilinaties un izprast lasito, kas nozimé, ka attéliem nav tikai viens
pielietojums, tos var izmantot visi skoléni un katrs pielagot savam vajadzibam (Epcacan,
Epcacan & Ulas, 2010).

Ir svarigi jau laicigi partip@ties par skolénu lasttprasmi — attistit to, izmantojot pareizas un
efektivakas vizualas metodes. Lai skoléni spétu savienot lasitprasmi ar vizualu materialu
izmantoSanu, vispirms skolotajam ir jaiemaca skoléniem vizuala lasiSana. Skoléni diendiena ir
pieradusi lasit un uztvert tekstus rakstita veida, kas, protams, krasi atskiras, no galvenas zinas
nolasi$anas vizuala formata. Lai to paveiktu, skolotajam ir jadod skoléniem uzdevumi, kas tiesi
veicina vinu vizualizacijas sp€jas un izteli. DaZas no izmantojamam metodém varétu bt stasta
vizualizé$ana ar att€lu palidzibu, teatra un dazadu rotalu izsp&léSana klasé. Macibu process,
izmantojot vizualas strat€gijas, var but loti vertigs un jégpilns skoléniem, jo procesa laika
skoléniem ir nepiecieSams iedzilinaties teksta, izteloties lastto un parrunat to, par paligiem
nemot dazadas vizualizacijas metodes, kas biezi vien doming “taustama” veida, kas nozimé, ka
skoléniem, to veidojot vai izmantojot, tas daudz labak paliks atmina, jo vins to pats bis veicis
vai arf tas atradisies kaut kur klasé (Epcacan, Epcacan & Ulas, 2010).

Viena no vizualizacijas metodeém ir vizuala attelu metode. Ta ir “attélu veidoSana” galva
par to, par ko tiek lasits konkrétaja teksta. Sai metodei ir divas versijas, ko piedava autoru
kolektivs (Chan et al., 1990). Lai skoléni sp&tu izmantot §1s metodes, tai katrai ir tris soli, kas
skolotajam ir javeic, lai §1s tehnikas tiktu veiksmigi stenotas:

Pirma (verbala) metode — sakuma skolotajs liek skoléniem lasit klusam, pie sevis. Kad
skoléni ir pabeigusi, tiek atskanota gramatas audio versija un skoléni atkal lasa/seko Iidzi
gramatas tekstam klusam, pie sevis, bet Soreiz fona dzirdot audio ierakstu. Taja bridi skoléni
arl mégina izt€loties stasta gaitu sava galva. Un ka treSais solis tiek minéta atkartota lasiSana
pie sevis un atkal ar stasta izt€loSanos galva.

Otra (verbala un vizuala) metode — sakuma tiek dotas tadas paSas instrukcijas ka
verbalajai metodei, skoléni lasttu tekstu klusam, pie sevis. Talak, skoléni lasitu tekstu otro reizi,
bet Soreiz papildus verojot konkrétus att€lus, kas biitu saistiti ar attiecigo gramatas tekstu un

notikumiem. Skolotaja Sos att€lus varétu mainit vietam, veidojot konkréto secibu, kamér
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skoléni lasttu pasaku skali. Beigas skoléni atkal lasitu pie sevis un viniem (Soreiz bez attéliem)
biitu jaizt€lojas galva stasts par to, kas tad lasttaja teksta notiek (Chan et al., 1990).

VEl viena cita metode ir stasta planosanas paveids, kur§ saucas “pasakas seja” (Story
Face). Sis metodes izgudrotaja ir Laura A. Stala (Laura A. Staal). Autore min, ka bérniem ir
prasme atpazit dazadas sejas jau kop$ bérnibas, tapec vin$ uzskata, ka ar1 skoléniem ir daudz
vieglak uztvert stasta planu, ja tas ir veidots sejas forma (Staal, 2000). Lai “pasakas seju”
varétu 1stenot, sakuma ir jauzzimé divi apli, kas biitu acis un viena no tam biitu jaieraksta
pasakas vieta un otra — galvenie varoni. Acim arT ir jaiezimé skropstas, lai varétu papildinat
abas ieprieks minétas kategorijas ar papildus skaidrojumiem/varoniem utt. Talak ir jauzzimé
deguns (uz ta ir jaieraksta stasta “probléma’) un mute, kurai ir rinkd ir ¢etri apli un kura ir
japarada galvenie notikumi (pirmajos tris aplos) un notikumu iznakumi (ceturtaja apli) (sk. 2.5.
attelu). Sads vizuals plakats, ja tiek izmantots regulari, var palidzét skoléniem pilniba izprast

lastto (Staal, 2000).

Norises Galvenie
vieta varoni
Probléma

L\
.ﬁ.

2.5. att., Stasta seja (Staal, 2000).

Vizualizacijas metodes var but loti dazadas. Ar1 darba autore Seit aprakstija divas, kas
sava starpa krasi at$kiras. Lai gan vizualizacijas metodes ir atSkirigas, tam visam ir vienots
mérkis - palidzét skolénam pilniba izprast lasito, lai tas biitu jeégpilns un izzino$s process, ko
skolens vélas veikt. Skolotajs, loti iespgjams, sakuma nezinas, kuru no vizualizacijas metodém
izmantot konkrétajam literarajam darbam, bet, autore ir parliecinata, ka, laika gaita, izmantojot
Sada veida metodes regulari, skolotajam radisies labs priekSstats par to, kuru no tam konkrétaja
bridi butu jaizmanto. Lai stundas skoléni biitu sp&jigi izmantot vizualos materialus teksta

izpratnes un lasitprasmes apguve, ir svarigi skolénos pirms tam attistit vizualo pratibu. Bez
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vizualas pratibas, skoléni nebiis sp&jigi izmantot doto vizualo materialu prieksrocibas tik labi,
ka ar zinaSanam un prasmeém par tam.

Spéja uztvert vizualo informaciju, arT saukta par vizualo pratibu, ir jaattista, lai skoléni
spetu laika gaita veidot p&c iespgjas dzilaku saikni ar maciSanos un teksta izpratni. Ka vienu no
galvenajam vizualas pratibas metodém, lai palidzétu skol€niem attistitu sp&ju “lasit” vizualu
informaciju, tiek minéta ilustraciju novérojumu metode. Tas nozimée, ka skolotaja bérniem
piedavatu ilustracijas par konkrétu gramatu (bez teksta) un skoléniem biitu jaizdara novérojumu
un jamin savas idejas par iesp&jamo stasta norises vietu, galvenajiem varoniem utt. STuzdevuma
meérkis ir likt skoléniem domat un fantazet pirms iepazisanas ar lasamo tekstu (Agtarap, 2021).

Agtaraps (Agtarap, 2021) uzsver, lai vizualas pratibas apguve biitu jégpilna, ir sesi

elementi, kam skoléniem biitu japievers uzmaniba taja bridi, kad tieck demonstrétas ilustracijas:

1. Sejas izteiksmes. Var mudinat skolénus apskatites Uz ilustracija redzamo varonu sejam un
laut viniem noteikt, kada garastavokli vini ir un kadas jiitas vini pauZz. Ja skoléni nav ieprieks
iepazinusies ar dazadam grimasém un emociju att€lojumiem, skolotajs var pirms tam
demonstrét konkrétus att€lus ar tam vai arT skoléni var dazadu grimasu veidoSanu izspé&l&t

klasé uz sevis.

2. Kompozicija. Skoléniem var jautat ka viniem Skiet, kur ilustracija ir galvenais uzmanibas
centrs? Kas tur ir att€lots? Kapec? Biezi ilustratori speciali, izmantojot dazadus m&rogus un
proporcijas, vers lasitaja uzmanibu konkrétai attéla dalai. Noverotas lieluma atSkiribas var

liecinat par dazadiem statusiem varonu vidd.

3. Zesti. Skoléni var izpétit un diskutét par varonu kermena stavokli un kustibam, un méginat

Sos stavoklus sasaistit kopa ar to, kadas emocijas tada veida vini pauz.

4. Apgerbs. Varonu apgerbs var noradit uz vairakam vinu lomam stasta. Apgerbs var noradit
uz varonu darbu, ikdienu, laikapstakliem, rakstura 1pasibam un intereseém. Skoléniem biitu

jamegina saskatit §1s saiknes starp apgérbu un konkréto varoni.

5. Norises vieta. Norises vieta ar ir svarigs punkts jebkura stasta. Skoléni, vérojot attelu, var
meginat atrast pazimes tam, kads, pieméram, gadalaiks ir att€lots; kads kontinents vai valsts
var€tu biit att€lota; stasta laiks un vieta. Jebkuru pazimju atraSana palidzes skoléniem talak

vel labak izprast gramatas gaitu.
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6. PriekSmeti. Jebkadi priekSmeti — lieli vai mazi, var palidz€t identificét un izprast dazadus
stasta elementus un gaitu vél labak. PriekSmeta krasa vai lielums var noradit uz konkrétam

pazim&m vai svarigam detalam, kas ir ietvertas stasta.

Vizuala pratiba ir butiska, lai skoléni spétu padzilinati izprast redz&to un talak to saistit
ar dota teksta izpratni. Vizualie avoti var sniegt loti daudz informacijas — ta tikai ir japrot
pamanit. Skolotajs, izmantojot salidzinos$i vienkarSu jautajumu uzdoSanu par redzamo attelu,
var skoléniem palidzet saprast ka darboties ar tiem un cik daudz vértigas informacijas no tiem
var iegiit. Kad skoléniem §1 prasme biis attistita, vini pasi spés sev domas uzdot jautajumus, lai
uzzinatu no vizuala materiala visu nepiecieSamo informaciju. Autore uzskata, ka vizuala pratiba
ir buitiska prasme ne tikai, lai skoléniem palidz€tu ar teksta izpratni un lasitprasmi, bet ta arT ir
svariga prasme, kas noderés dzivé it visur. Darba turpinagjuma autore Vveic interviju, lai
noskaidrotu jomas profesionala pieredzi un domas pétamas t€émas konteksta. Autore pielieto ari
teorija iegtito informaciju un metodes pedagogiskaja darba ar skoléniem, lai parbauditu to, vai

teorija atbilst realitatei.
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3. GADIJUMA PETIJUMS PAR VIZUALIZACIJU UN GRAFISKAJIEM
ORGANIZATORIEM SKOLENU TEKSTA IZPRATNES ATTISTIBAI
ANGLU VALODA STARPTAUTISKAS SKOLAS 2. KLASE

3.1. Pétijuma metodologija

Empiriska pétijuma meérkis bija izpétit, ka vizualizacija un grafiskie organizatori var

sekmét skolénu teksta izpratnes attistibu anglu valoda starptautiskas skolas 2. klasg.

Tika izvirziti vairaki uzdevumi:
1. Intervét 2. klases anglu valodas skolotaju par vinas profesionalo pieredzi t€mas
konteksta, analizet iegtito informaciju;
2. Izplanot un Tstenot anglu valodas stundas 2. klasg, lai parbauditu, vai un ka vizualizacija
un grafiskie organizatori var sekmét skolénu teksta izpratni anglu valoda;
3. Apkopot un analizét 2. klases skolénu rakstu darbus teksta izpratnes demonstré$anai un

skolénu rakstiskas refleksijas par anglu valodas stunda veiktajiem uzdevumiem.

Pétijuma baze: 10 skoléni (5 z&ni, 5 meitenes) Starptautiskaja skola, 7-8 gadus veci; viens 2.

klases pedagogs.

Pétijuma norise

Darba autore pétijumu veica starptautiskas skolas 2. klas€, 2024. gada pavasara semestrl.
Petijuma sakuma tika intervéta 2. klases skolotaja, ar mérki iegiit papildus informaciju t€mas
konteksta, kas autorei varétu palidzet ar1 izplanot turpmakas darbibas petijuma turpinajuma. No
petamas 2. klases pétijuma piedalijas 10 skoléni, kas talak tika daliti divas grupas. Pirma grupa,
ar 5 skoléniem (diviem z€niem, tris meiteném), bija ar vajaku lasitprasmi. Otra grupa, arT ar 5
skoléniem (tris z€niem, divam meiteném), bija ar vid&ju/augstu lasitprasmi. Kopa autore
novadija 6 anglu valodas macibu stundas tris dienu laika. Katra macibu diena bija organizeti
identiski uzdevumi abam grupam. Viena macibu stunda katra no dienam tika veltita vienai

grupai, otra — otrai grupai.

3.2 Petijuma posmi un rezultatu analize
Pirma pétijuma dala — intervija.

Lai uzzinatu vairak par teksta izpratni, izv€l€tajam metodém tas sekméSana un realo

pieredzi skolas vidg, ir svarigi noskaidrot jomas specialistu viedokli. Ta iemesla dgl, autore
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veica interviju ar 2. klases skolotaju. Izveléta skolotaja nak no Kanadas. VEélak dzivoja un
stradaja gan Vacija, gan Australija, pirms parcélas uz Latviju. Starptautiskaja skola strada kops

2010. gada. Skolotaja ir stradajusi ar dazada vecuma b&rniem, dazadas klasu grupas.

Ta ka autores pétijums bija cieSi saistits ar 2. klasi un starptautisko skolu, izvéleta

skolotaja bija piemérota intervijai, jo atbilda nepiecieSamajiem krit€rijiem:
-2. klases skolotaja starptautiska skola;
-skolotaja ar lielu pieredzi stradajot starptautiska vide.

Intervija tika saskanota ar skolotaju un notika skolotajas brivas stundas laika (skoléniem
taja bridi bija valodu stunda). Intervija tika veikta 2. klases telpa, s€zot pie viena no skolénu
galdiem. Autore izstastija intervijas gaitu un tad ta vargja sakties, autore ieslédza balss

ierakstitaju un saka interviju ar pirma jautajuma uzdosanu (pilno interviju sk. 1. pielikums).

Veicot interviju, tika noskaidrots, ka 2. klases skoléniem ir loti individuals un atskirigs
anglu valodas ltmenis, kas arT ietekmé to, kada ir skolénu teksta izpratne. Starptautiskas skolas
pedagogiem ir ciesi jasadarbojas sava starpa, lai veidotu pardomatu un sekmigu ricibas planu,
lai palidz&tu katram skol€nam attistities un pilnveidot sevi valodas joma. Skolotaja un citi
skolas pedagogi skoléniem piedava dazada veida uzdevumus un aktivitates, lai p&c iesp&jas
efektivak attistitu skolénu valodas prasmes un teksta izpratni. Uzdevumi ir diferencéti un
pieejami dazados ltmenos, lai skoléni var€tu darboties atbilstoSi savam sp&jam. Valodai un
teksta izpratnei 2. klas€ tiek pievérsta loti liela uzmaniba, jo valoda ir visapkart un skola ir
nepiecieSama ik uz sola- ta ir pamatu pamats. Skolotaja teksta izpratnes uzlaboSanai pielieto ar1
vairakas metodes, kuras autore piemingja sava teorétiskaja analize, tapéc bija labi saskatit ka

teorija tika 1stenota praktiski un ka skoléni to akcept€ja un pielietoja.
Intervija sastavgja no 7 jautdjumiem.

1. Kads ir pasreizejais 2. klases teksta izpratnes Ilmenis anglu valoda un cik liela
meéra tas ir mainijies kop$ macibu gada sakuma?

Galvenie secinajumi péc skolotajas atbildes analizéSanas:
» LasiSanas limenis gada sakuma tikai daziem skol€niem bija nepiecieSamaja 2. klases
limeni.
» LasiSanas ltmenis macibu gada laika ir paaugstinajies visiem skoléniem, bet tas ir

mainijies atSkirigos atrumos katram skolénam.
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Lai noteiktu lasiSanas limenu atSkiribas ar macibu gada sakumu un macibu gada beigam,
skolotaja izmanto “MAP” testus, lai precizi noteiktu skolénu lasiSanas sp&jas un Iimenti,
kas talak palidz skolotajai attiecigi rikoties, lai piemekl&tu vislabako metodi ikkatram

skolénam teksta izpratnes attistiSana.

Papildinajums no autores — “MAP” tests ir saisinagjums no anglu valodas un nozimé

“Measures of Academic Progress”, kas latviski partulkojot nozimétu “akadémiska progresa

raditaji”. Sada veida parbaudijumi notiek divas reizes gada (viena reize gada sakuma, otra

notiek gada beigas, lai salidzinatu rezultatus). Sajos parbaudifjumos skoléniem ir uzdevumi

matematikas, lasiSanas un zinatnes jomas (Stamford American School Hong Kong, 2022).

2.

Cik svariga ir teksta izpratne 2. klase?

Galvenie secinajumi péc skolotajas atbildes analiz&Sanas:

Teksta izpratne ir loti biitiska, jo prasme lasit ir vajadziga un noderiga it visiem skolas
priekSmetiem.

Ir svarigi noteikt un paturet prata tos skolénus, kuriem teksta izpratne pa macibu gadu
nav paaugstinajusies tik loti, cik bija gaidits. Siem skoléniem ir japievér$ papildus
uzmaniba un japiedava atbilstosi uzdevumi, lai So prasmi pilnveidotu.

Aptuveni cik reizes nedela teksta izpratnes attistiSanai anglu valoda tiek
pieveérsta uzmaniba un kadas metodes tiek izmantotas, lai uzlabotu teksta
izpratni?

Galvenie secinajumi péc skolotajas atbildes analizéSanas:

Macibu gada ietvaros ir sesas lielas temas, kas skoléniem ir jaapgiist. So tému ietvaros
skolotaja censas ar1 pievienot uzdevumus, kas ieder&tos tému konteksta un biitu saistitas
ar lasitprasmes attistiSanu.

Biezi klases ietvaros tiek izmantota rotaciju metode, kur skoléni darbojas mazas
grupinas un attista dazadas prasmes, saistiba ar valodu, ka pieméram, macas par
homofoniem vai metaforam.

Lai skoléni var atrast gramatu par sev interes€josu t€mu un veikt individualu lasiSanu,
tiek izmantota majaslapa “Epic Books”.

Skolotaja stundas ietvaros pieveérS uzmanibu ne tikai lasiSanai, bet ari rakstiSanai.
Skoléni tiek atbalstiti, skolotajai sniedzot konkr&tus labojumus un ieteikumus vinu
rakstu darbos, stradajot viens pret viens.

RakstiSanas struktiira ir loti butiska rakstu darba sastavdala, kas skoléniem ir japatur
prata. Skolotdja to maca ka piecu pirkstu metodi. IkSkis ir ievads, tris talakie pirksti ir

tris galvenas stasta dalas un mazais pirkstins ir stasta nobeigums.
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4.

Skolotaja stundas pielieto ar vizualizacijas metodi, pieverSot skolénu uzmanibu uz
gramatas ilustracijam, kad ta tiek lasita. Tada veida skoléni macas uztvert papildus
informaciju, ko var piedavat ilustracijas.

Vislabak skoléni uztver tada veida informaciju un uzdevumus, kas tiek pasniegti spelu
veida.

Vienmér biis metodes, kas palidz&s un ieinteresés dalu skolénu, bet vienmér bus dazi
skoléni, kas vel nebiis gatavi konkrétajai aktivitatei. Tas ir japienem un jabiit elastigam,
lai atrastu pieeju ikkatram skolénam.

Ka tiek vertéta teksta izpratne 2. klase?

Galvenie secinajumi pec skolotajas atbildes analiz&Sanas:

5.

Skolotaja katru dienu uzdod b@rniem majas lasit divdesmit minttes, lai attistitu
lasitprasmi.

Ir svarigi lastt prieksa pieaugusajam, lai pec tam var€tu uzdot b&rnam jautajumus par
lastto.

Ir butiski neaizmirst arT savu dzimto valodu, tapec skolotaja aicina tos beérnus, kam anglu
valoda nav dzimta valoda, lasit vienu dienu anglu valoda, vienu dienu dzimtaja valoda.
Laba strat€gija ka skolotaja klasg attista bérnu lasitprasmi, ir likt skoléniem stradat pa
pariem. Viens skoléns lasa tekstu, otrs — p&c teksta uzdod jautajumus par lastto. Tada
veida abi skoléni ir fokuséti darbam.

Kadus vizualizacijas paneémienus Jiis biezak izmantojat?

Galvenie secinajumi péc skolotajas atbildes analizéSanas:

6.

Ka galvena vizualizacijas metode, kas tiek pielietota, ir stasta izt€loSanas galva. Ta tiek
izmantota tad, kad skoléniem ir javeic rakstu darbi. Skoléni tad aizver acis un izt€lojas
savu stastu, lai péc tam to uzrakstitu detalizetaku un krasainaku, lai rakstitais teksts buitu
bagatigs ar dazadiem ipasibas vardiem.

Viena no vizualizacijas metodém, kas v€l butu jatrené stundas, biitu lasita teksta
izt€loSanas galva, lai nebutu tikai japalaujas uz teksta gatavajam ilustracijam.

Kadus grafiskos organizatorus Jus biezak izmantojat?

Galvenie secinajumi péc skolotajas atbildes analizéSanas:

Biezi tiek izmantota Venna diagramma, kur skoléni ar skolotaju salidzina divas
atSkirigas te€mas (lielas t€mas ietvaros) vai ari, pieméram, salidzinot divas dazadas
lasitas gramatas.

Tiek izmantots arT “ideju zirneklis”, kur skolotaja iedava konkrétu t€ému vai vardu un

skoléni izsaka savas idejas par to.
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7.

Tabula ar tris ailém: “Ko es zinu”, “Ko es gribétu uzzinat” un “Ko es esmu iemacijies”
tiek izmantota lielas t€mas sakuma, lai t€mas beigas, atbildot uz pedgjo tabulas aili,
skoléni redz&tu savu izaugsmi.

Skolotaja vel apgiist un pilnveido prasmi, lai skoléni spetu sakuma individuali stradat
un tikai tad salikt idejas kopa un tada veida virzit skolénus uz témas vai konkréto
prasmju apguvi.

Vel viena grafisko organizatoru metode ir “Patiess” vai “Nepatiess” siena. Pirms
konkrétas témas, skolotaja uzraksta dazadus faktus saistiba ar to. Skoléni tad dodas pa
klasi, atrod faktus un uzliek pie ta savu zZimiti — vai nu “Ja”, tatad, vinuprat, patiess fakts,
vai ar1 “Ng&”, tatad, vinuprat, nepatiess fakts. P&c t€mas apgtsanas, skoléni atskatas uz
So sienu un tada veida saprot, ko vini jau zinaja un ko ir jaunu iemacijusies.

Ka Jius atbalstat katra lasiSanas lilmena grupas skolenus?

Galvenie secinajumi péc skolotajas atbildes analiz&Sanas:

Katram skolénam tiek piemeklets atbilstoSs atbalsts, lai p&c iespgjas vairak spetu
palidzet valodas apguve un teksta izpratné.

Tiem skoléniem, kam ir nepiecieSams 1pasi liels atbalsts anglu valodas apguve, tiek
piedavatas papildus anglu valodas nodarbibas, kas ir tieSi paredz&tas skoléniem ar
nelielu anglu valodas Itmeni.

Tiem skoléniem, kam jau ir laba anglu valodas izpratne, ir iespgja izvéleties vai nu
padzilinatak apgit anglu valodu, vai arT macities latvieSu valodu.

Papildus tam, divas reizes ned€la, visa klase tiek dalita tris lasiSanas Iimenos. Katrai
grupai tad ir savs skolotajs, kur§ ar skoléniem darbojas atbilstosaja lasiSanas liment, lai

katram skolénam spé&tu sniegt p&c iesp&jas individualaku pieeju.

Kopgjie secinajumi péc intervijas analizes:

1.

Starptautiska skola bérni ir ar dazadiem valodas Itmeniem, tapéc ir nepiecieSams
diferencét macibu procesu;

Skoléni vislabak uztver informaciju, ja ta ir pasniegta spelu formata;

Interneta ir pieejami vairakas majaslapas (ka pieméram “IXL”), kas palidz istenot
diferencétu un skolénam atbilsto$u un interaktivu uzdevumu veikSana;

Grafiskie organizatori ir daudz un dazadi - svarigi ir skolénus pareizi iesaistit un veidot
So procesu jégpilnu un aizraujosu;

Gramatas ilustracijas novertés un izmantos visu Itmenu lasitaji.

28



Skolotaja ka mentore biis klatesoSa ar1 turpmakaja petijuma dala, kura bakalaura darba autore

istenos pedagogisko izm&ginajuma darbibu.
Otra pétijuma dala — pedagogiska izm&ginajuma darbiba.

Petijuma kopa piedalijas 10 starptautiskas skolas 2. klases skoléni, kas p&c tam tika daliti divas
atseviSkas grupas, lai labak noteiktu vai un kada veida izvélétas vizualizacijas un grafisko

organizatoru metodes palidz konkrétajam [imenim, kadas ir lidzibas un atskiribas.

P&tijums notika trs dienas, katra diena ietverot divas macibu stundas (katrai macibu stundai

viena grupa).

Kopa skoléniem bija nepiecieSams izlasit tris dazadus stastus anglu valoda. Pirmas dienas stasts
bija “Tris siventini” (“The Three Little Pigs” —LAZEL, 2024c), otrais bija “Pinkojas deja”
(“The Pincoya’s Dance” —LAZEL, 2024b) un tresais bija “Milza stasts” (“Giant’s Tale” -
LAZEL, 2024a). Visi tris stasti atbilda 2. klases Iimenim, kas arT tika saskanoti ar 2. klases

anglu valodas skolotaju. Konkrétie stasti tika izveleti, vadoties pec Siem kritérijiem:
-Fantastikas zanrs;

-Skaidri defingti stasta varoni,

-Stastam ir sakums, vidus, probléma, atrisinajums un beigas;

-Stastam ir vid&ji 500/600 vardi.

Pirmas dienas uzdevumi sastav€ja no stasta lasiSanas (bez ilustracijam) un atbildém uz
jautajumiem par lasito, parbaudot skolénu teksta izpratni. Pirmais uzdevums “Uzraksti lasito
stastu (savos vardos) paris teikumos” tika uzdots, lai saprastu, cik daudz skoléni uztvéra no
lastta teksta. Skoléniem, lai labi izpilditu uzdevumu, bija nepiecieSams izprast tekstu, lai spetu
minét gan notikumus, kas norisinajas viens péc otra, gan arT minét stasta varonus un kada bija
vinu loma lasitaja stasta. Otrs jautajums “Ko Tu saprati/ieguvi no lasita stasta?” tika uzdots,
lai redz€tu vai skoléni no lasita spgj ieglt dzilako domu. Viens no labas teksta izpratnes
parametriem ir sp&ja nodefinét un izprast stasta dzilako domu. Sada macibu stunda un sniegtas
atbildes autorei skaidri paradija, ka ilustracijas ietekmé skolénu teksta izpratni, ka arT deva
skaidru sakumpunktu tam, kada ir skolénu teksta izpratne bez papildu vizualizacijas vai

grafisko organizatoru metoZu izmantoSanas.
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Otras dienas uzdevumi sastavgja no stasta lasiSanas (ar ilustracijam), vizualiz€Sanas zim&juma
formata un jautajumu lapas. Viena no vizualiz€Sanas metodém ir vizualizacija zZim&uma
formata, kur skolénam ir iesp&ja lasito tekstu vai teksta epizodi paradit cita veida, to velreiz
atceroties. Pirmie divi jautajumi uzdevumu lapa bija identiski ar ieprieks€jo dienu, bet klat naca
papildus divi jautajumi. Pirmais papildus jautajums bija: “Vai atteli gramata Tev palidzéja
labak saprast lasito tekstu? Kapeéc ja/kapéc né? . Sis jautajums tika uzdots, lai redz&tu skolénu
attieksmi un pasnovertéjumu par to, ka viniem veicas ar lastto tekstu un vai ilustracijas palidzgja
vinu teksta izpratnes attistiSana. Otrs papildus jautajums bija: “Vai teksta atteloSana ziméjuma
un diskutésana par to Tev palidzéja labak izprast lasito tekstu? Kapéc ja/kapéc né? ” tika uzdots
ar lai redzétu skolénu viedokli par konkrétas vizualizacijas metodes pielietosanu. Sada macibu
stunda autorei palidz€ja saprast, vai un ka ilustracijas palidzgja vai nepalidzgja skoléniem labak

izprast lasito, ka arT to, vai vizualiz€Sana palidzgja skoléniem ar lasita teksta izpratni.

TreSas dienas uzdevumi sastav€ja no stasta lasiSanas (ar ilustracijam), Venna diagrammas
aizpildiSanas un jautajumu lapas. Venna diagramma tika izmantota ka viena no grafisko
organizatoru metodém, kuras aizpildiSana skoléniem palidz&tu teksta izpratn€. Pirmie divi
jautajumi uzdevumu lapa bija identiski ar iepriek$€jam divam dienam, bet papildus tika uzdots
treSais jautajums: “Vai grafiskais organizators Tev palidzéja labak izprast lasito tekstu? Kapéc
Jja/kapéc né?”. Sis jautajums tika uzdots, lai noskaidrotu skolénu domas par Venna diagrammas
izmanto$anu, lai uzlabotu teksta izpratni par lasito. Sada macibu stunda autorei palidzgja saprast

vai un ka grafiska organizatora izmantoSana palidz€ja skoléniem ar teksta izpratni.

Lai spétu analizét iegutas atbildes un ieglit rezultatus, autore izstradaja kriteriju tabulu,

izmantojot snieguma Itmenu aprakstu (SLA) ar STAP (sk. 3.1. tabulu).
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Kriteriju tabula SLA ar STAP

3.1. tabula.

Kriteériji Sacis apgiut | Turpina Apguvis Apguvis
apgit padzilinati

Atbildes uz Nepilnigi Nepilnigi Izklasta Secigi apraksta

pirmajiem izklasta izklasta pasakas gaitu | pasakas gaitu (ar

diviem pasakas gaitu pasakas gaitu | un galveno sakumu/vidu/beigam);

jautajumiem. un vispar un galveno domu. konkr&ti un 1si
nedefiné domu. izklasta galveno
galveno domu. domu.

1. pétijjuma diena

2. klases skoléni, péc klases skolotajas novérojumiem un pieredzes, tika sadaliti divas
grupas. Viena grupa (ar 5 skol€niem) bija ar zemaku lasiSanas [imeni, kas nozimégja to, ka Sie
skoleni tikai nesen uzsaka anglu valodas apguvi un lidz ar to lasiSana anglu valoda v&l nav tik
loti attistita 2. klases Itmenim. Otra grupa (ar 5 skoléniem) bija ar vid€ju/augstu lasiSanas
lIimeni, kas nozimégja to, ka Sie skoléni jau iepriekS apguva anglu valodu (vai nu viniem ta ir

viena no ikdienas sarunvalodam vai ar1 vini starptautiska skola macas jau vairakus gadus).

Ka pirmo grupu pirmajai pétijuma dienai, autore n€ma zemaka ltmena lasitajus. Stundas
sakuma autore izstastija stundas gaitu un to, kas skoléniem biis jadara (gan lasiSanas uzdevuma,
gan atbilzu lapa). Tad skoléniem tika izdalitas lasama stasta lapas (sk. 2. pielikums). Skoléni
tad sava tempa lasija to. Kad kads skoléns pabeidza, vin§ pac€la roku un tad autore izsniedza
atbilzu lapu (sk. 3. pielikums), ko skoléns aizpildija. Ja kaut kas nebija skaidrs, autore palidz€ja
ar padomu. Kad kads skoléns pabeidza, vins var€ja doties atpakal uz klasi, kur bija gan klases

skolotaja-asistente, gan pargjie klasesbiedri. Visa grupa pabeidza darbu aptuveni 25 minutes.

Otrai grupa stundas gaita bija identiska pirmajai grupai. Vieniga atSkiriba bija taja, ka
skoléni videji ilgak pavadija pie uzdevumiem, jo sniedza pardomatakas un detaliz€takas

atbildes.

Autores refleksija par pirmo dienu:

Pirma grupa ar zemaka Itmena lasitajiem stradaja loti labi. Pasaka tika izlasita aptuveni

15 minasu laika.

31



Vairak skoléniem sakuma nebija skaidrs, kas no viniem tiek sagaidits ka atbildes uz
jautajumiem, bet péc autores paskaidrosanas, izmantojot vieglakus vardus skaidroSanai, skoléni
saprata dotos jautajumus. Atbildes uz jautajumiem aiznéma mazak par 10 mintit€ém. P&c abu
uzdevumu veikSanas, autore skoléniem jautaja, vai viniem Skiet, ka ilustracijas lasitaja teksta

biitu palidz&jusas viniem to labak saprast un atbilde no visiem bija apstiprinoSas.

Otra grupa ar augstaka limena lasitajiem sakuma nebija loti ieintereséti lasit gramatu, jo
taja nebija ilustraciju. Skoléni teica, ka pie tam ir pieradusi un, ka tada veida gramatas viniem
patik labak. ST grupa vidgji pabeidza lasit atrak par pirmo grupu - aptuveni 10 minasu laika.
Savukart, otra grupa aiznéma vairak laika atbilzu rakstiSana, jo atbildes uz jautajumiem sniedza
daudz detalizétak par pirmo grupu. Daziem skoléniem aril nacas nedaudz sikak paskaidrot

jautajumos prastto.
Pirmas dienas rezultatu analize:

Analizgjot pirmas dienas vajaka Ilimena lasitaju atbildes uz pirmajiem diviem
jautajumiem, divu skolénu sniegtas atbildes atbilda “Sacis apgiit” [imenim, kas nozime to, ka
Sie skoléni nebija sp&jigi izprast lastto konkretaja situacija. Viena skoléni sniegta atbilde atbilda
“Turpina apgut” limenim, kas nozime, ka §is skoléns dal&ji izprata tekstu, bet, iesp&jams, teksta
lIimenis bija par augstu vai ar1 pietriikka ilustraciju, vai citu metozu pielietoSana labakai teksta
izpratnei. Divu skol@nu sniegtas atbildes atbilda “Apguvis” [imenim, kas, savukart, nozime to,
ka Sie skoléni labi izprata lasito tekstu, pat bez papildu ilustracijam vai citu metozu
pielietoSanas. Ka vienu no iesp&amajiem iemesliem, kapéc vajaka Iimena lasitajiem, pat bez
papildu ilustracijam un vizualizacijas vai grafisko organizatoru metodém, atbildes uz
jautajumiem vid€ji nebija tik sliktas varétu biit saistits ar to, ka $is stasts ir salidzinoSi populars
bérnu vidi un, iesp&jams, vini to jau bija ieprieks lasijusi kada cita konteksta. So apstiprinaja
ar1 pasi skoléni, jo, tiklidz autore, stundas sakuma, iemingjas par konkréto pasaku, visiem

skoléniem bija skaidrs, kas ta ir par pasaku un kas tur notiek.

mS =T mA mp

3.2. att., Pirmas dienas rezultati vajaka limena lasttaju grupai
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3.3. attela var redz&t viena skoléna atbildes uz abiem tas dienas jautajumiem. Sis skolens,
péc vina sniegtajam atbildém, ieguva “Turpina apgut” Iimeni. Ka atbildi uz pirmo uzdevumu:
“Uzraksti lasito stastu (savos vardos) paris teikumos”, skoléns sniedza $adu atbildi: “Tris
siventini uzcéla maju un aizskréja prom no vilka”. Sada atbilde ir nepilniga, jo pilniba neatklaj
stasta sakumu, vidu, problému, risinajumu un beigas. Skoléns gan min&ja galvenos varonus un
dazus no stasta notikumiem, kas nozime, ka skoléns vismaz dal&ji izprata lasito tekstu. Ka
atbildi uz otro jautajumu: “Ko Tu saprati/ieguvi no lasita stasta? ”, skolens atbildeja sadi: "Vilks
bija dusmigs, jo nedabiija ést.” Sada atbilde uz jautdjumu ir nepilniga, jo gluZi neatklaj stasta

dzilako domu.

First day

¥ < |
1. Please summarize the story you just read in a couple of sentences

The fhbee [itle Tigs rmade
A b ause AHL.LM__CA.MQ&%—J—%,@—\JI“B

L\G‘rn

2. What did you understand/learn from this story?

| § ) L
The QL /e Mad  Yhat he Jagdh

A

3.3. att., Viena skolena atbildes (vajaka limena)

Analizgjot videja/augsta [imena lasitaju rezultatus, tie videji ir ar augstaku teksta izpratnes
Iimeni. Divi skoléni ieguva “Turpina apgiit” limeni, kas nozimé, ka, iesp&jams, Sie skoléni
nebija pilniba koncentrgjusies uzdevumiem vai arl tas tomer viniem bija nedaudz par griitu.
Divi skoléni bija “Apguvis” Iimeni, kas nozimé, ka Sie skoléni labi izprata tekstu un ta butibu.
Viens skoléns ieguva “Pilniba apguvis” limeni, kas parada, ka pat bez papildus metodem un
ilustracijam, Sis skoléns sp€j pilniba izprast lasito tekstu. Ar1 Seit, tapat ka pirmajai grupai,

iemesls sadiem rezultatiem var€tu bt tas, ka $is stasts ir salidzinoS$i populars.
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3.4. att., Pirmas dienas rezultati videja/augsta limena lasttaju grupai
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3.5. attela var redz&t viena skoléna atbildes uz abiem tas dienas jautajumiem. Sis skoléns,
péc vina sniegtajam atbildém, ieguva “Pilniba apguvis” Iimeni. Ka atbildi uz pirmo uzdevumu:
“Uzraksti lasito stastu (savos vardos) paris teikumos”, skoléns sniedza $adu atbildi: “Sakuma
siventini uzcéla tris majas. Otrkart, vilks noputa to maju, kas bija celta no salmiem un stiebriem.
Treskart, vilks méginaja nopust kiegelu maju, bet nekas neizdevas. Beigas siventini izsauca atro
palidzibu un dzivoja ilgi un laimigi.” Sada atbilde lieliski parada notikuma gaitu un nosauc
galvenos varonus, kas nozimég, ka $is skoléns bija pilniba izpratis lasito tekstu. Ka atbildi uz
otro jautajumu: “Ko Tu saprati/ieguvi no lasita stasta?”, skoléns atbild€ja sadi: “Nevajag
klausities sveSiniekos”. ST atbilde precizi parada stasta dzilako domu, jo, ja siventini biitu
klausTtjusi vilka padomam un ielaidusi vinu sava maja, viss biitu vargjis beigties slikti.

First day
1. Please summarize the story you just read in a couple of sentences!
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2. What did you understand/learn from this story?
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3.5. att., Viena skolena atbildes (augstaka limena)

2. petijjuma diena

Otraja pétijjuma diena, autore pirmo macibu stundu atkal saka ar zemaka lasiSanas [imena
grupu, bet otro dienas stundu- ar vidéja/augstaka limena lasitajiem. Saja reizé gan skoléniem
sakuma bija nepiecieSams panemt katram savu klépjdatoru, lai stastu “Pinkojas deja” (“The
Pincoya’s Dance” -LAZEL, 2024b) varétu lasit tur (sk. 4. pielikums). Autore ta izléma, lai
nebitu lieki jateré papira resursi, kop&jot ara visas nepiecieSamas lapas katram skolénam. Péc
stasta izlasiSanas, katrs skoléns dabtja baltu lapu, kur viniem bija nepiecieSams vizualiz&t lasito
stastu zim&uma. Skol€niem §is uzdevums patika, kaut gan daziem skoléniem bija griitibas
izdomat ko zZimét (autore pienem, kas tas varétu bt tapec, ka daziem skoléniem bija griitibas
izprast par ko tad stasts vispar bija). Ka pédejo stundas uzdevumu, skoléni atkal sanéma

jautajumu lapas (sk. 5. pielikums), kur viniem bija jasniedz savas atbildes. Kad skoléni bija
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pabeigusi visus tris dienas uzdevumus, vini var€ja doties atpakal uz klasi, pirms tam sakartojot

savu darba vietu.

Autores refleksija par otro dienu:

Pirma grupa bija klusaki un vairak fokusgeti lasiSanai, ka pirmaja diena, jo tekstu lasija
kopa ar ilustracijam. Vizualizgjot lasito zZim&juma, skoléni (lai gan autore to neteica) paraléli
diskutgja par to, kas notika stasta un ka izskatijas galvenie varoni. Beigas, atbildot uz
jautajumiem, skoléni bija nedaudz haotiski un nebija isti gatavi darbam. Tas noteikti ietekméja
atbilzu kvalitati, ka ar1 pietruka nedaudz laika, jo stundu nacas iesakt nedaudz velak. Iemesls
tam bija tads, ka skoléni sava klas€ velgjas pabeigt savus iesaktos stundas darbus un 1idz ar to

atnaca uz autores klasi ar nokaveésanos.

Otra grupa lasot bija loti fokuséti. Skoléni arT bija loti ieintereséti vizualizgt lasTto stastu.
Tapat ka pirma grupa, skoléni diskutgja par lasito, veidojot savas vizualizacijas. Uz

jautajumiem atbild€ja konkrétak un detalizeétak, salidzinot ar pirmo grupu.
Otras dienas rezultatu analize:

Analizgjot otras dienas vajaka limena lasitaju atbildes uz pirmajiem diviem jautajumiem,
var secinat, ka teksta izpratne, saistiba ar konkr&to tekstu, bija loti zema. Cetri no pieciem
skoléniem ieguva “Sacis apgiit” [imeni, savukart viens skoléns — “Turpina apgiit” [imeni. Kaut
gan skoléniem bija dotas klat stasta ilustracijas, ka arT tika pielietota vél viena vizualiz€Sanas
metode pirms atbilzu rakstiSanas, §1s grupas skoléniem, skatoties péc atbilzu kvalitates
(izmantojot STAP tabulu), tas nepalidz€ja. Autore pienem, ka, iespg&jams, skoléniem Sis teksts
un izmantotie vardi jau pasi par sevi bija griiti izprotami un, ja teksts vispar nav izprotams,
ilustraciju esamiba (kas arT nebija katra no stasta lapam) un stasta vizualizéSana nevar daudz

palidzet.
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3.6. att., Otras dienas rezultati vajaka limena lasttaju grupai

3.7. attéla var redzet viena skoléna atbildes uz pirmajiem diviem tas dienas jautajumiem.

Sis skoléns, pec vina sniegtajam atbildém, ieguva “Sacis apgiit” limeni. Ka atbildi uz pirmo
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uzdevumu: “Uzraksti lasito stastu (savos vardos) paris teikumos”, skoléns sniedza sadu atbildi:

“«“

eitene kjuva dusmiga”. Sada atbilde nav pilniga un neparada skoléna teksta izpratni. Ka

atbildi uz otro jautajumu: “Ko Tu saprati/ieguvi no lasita stasta?”, skoléns atbildgja sadi:

“Neko”. ST atbilde arT, diemZ&l, nesniedz parliecibu par to, ka skoléns stastu ir izpratis.

’ Second day
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1. Please summarize the story you just read in a couple of sentences!
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3.7. att., Viena skoléna atbildes (vajaka limena)

No otras puses, vajako lasitaju ITmena atbilde uz jautajumu — “Vai atteli gramata Tev
palidzéja labak saprast lasito tekstu? Kapeéc ja/kapéc ne?” atbilde bija apstiprino$a no visiem
pieciem skoléniem. Neviens no pieciem skoléniem gan atbilZzu lapa nemingja vairak par to,
kapec ilustracijas viniem palidz&ja. Nemot So vera, autore var secinat, ka, iesp&jams, bez

ilustraciju esamibas, skolénu atbildes biitu bijusas vél zemaka Iimen.

Atbildot uz jautajumu “Vai teksta attéloSana ziméjumd un diskutésana par to Tev
palidzéja labak izprast lasito tekstu? Kapéc ja/kapec né?” Cetri no pieciem vajaka limena
lasitaju skoléniem atbildgja ar “Ne&”. Tikai viens no pieciem skol€niem vairak paskaidroja,
kapéc atbildgja ar “N&”. Sis skoléns atbildgja, ka, vinam nepatik runat ar citiem par savu
Zim&jumu. Ari Sie rezultati autorei parada to, ka, ja skoléniem jau nav vismaz pamata sapratne
par izlasito tekstu, nav iesp&jams no viniem prasit papildus ar to stradat, jo viniem nav baze, no
kuras sakt un no kuras turpinat attistit savu teksta izpratni. Autore pienem, ka, ja Sis grupas
skoléniem butu dots vieglaka Itmena teksts, vizualizacija biitu vairak palidzgjusi teksta izpratné,
jo skoléni biitu jau sakotngji vismaz dal€ji izpratusi lasito, [idz ar to viniem biitu vairak idejas
ko un ka vizualizet, ka ar butu vairak ko diskutet sava starpa par lasit, [idz ar to ieglistot ar1

dzilaku sapratni par lasito.
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3.8. att., Otras dienas rezultati vajaka limena lasttaju grupai (Vizualizacija)
3.9. attela var redzet viena skoléna vizualizaciju par lasito tekstu. Skoléns zZim&juma ir
attelojis laivu, tiklu un divus cilvékus, kas atrodas laiva. Sads zim&jums ir nepilnigs, bet tas
tomér parada vienu stasta epizodi, kur d€ls ar savu d€lu devas zvejot, kas varétu noradit uz to,

ka skol@ns ir izpratis vismaz dalu no lasita stasta.

3.9. att., Viena skoléna stasta vizualizéSana (vajaka limena)

Analizgjot otras dienas rezultatus vid€ja/augsta Itmena lasitajiem, var secinat, ka Sai
grupai bija daudz labaka teksta izpratne par vajaka Iimena lasitaju grupu. Tris skoléni atradas
“Turpina apgut” Itment, viens skoléns “Apguvis” Iiment un vél cits “Pilniba apguvis” Iiment.
No ta autore var secinat, ka, lai gan rezultati, izmantojot ilustracijas un vizualizacijas metodes
ka paligus, teoretiski bija nedaudz sliktaki par pirmas dienas rezultatiem, nemot véra to, ka Sis

stasts nav pazistams skolénu vidii, dotas metodes palidzgja skoléniem to labak izprast.
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3.10. att., Otras dienas rezultati vidéja/augsta limena lasitaju grupai

3.11. attela var redz&t viena skoléna atbildes uz pirmajiem diviem tas dienas jautajumiem.
Sis skoléns, péc vina sniegtajam atbildem, ieguva “Pilniba apguvis” limeni. Ka atbildi uz pirmo
uzdevumu: “Uzraksti lasito stastu (savos vardos) paris teikumos ”, skoléns sniedza $adu atbildi:
“Sakuma divi zéni devas makskerét uz to pasu vietu. Otrkart, parddijas sieviete un vina jira
dejoja. Treskart, ciemam nebija édiena. Ceturtkart, ciema iedzivotaji dejoja un dzieddja visu
dienu, lidz paradijas ta pati sieviete. Vini visi dzivoja ilgi un laimigi.” Sada atbilde ir pilniga un
labi parada skoléna teksta izpratni. Skoléns caur $adu atbildi gan min svarigakos notikumus
stasta, tos nosaucot hronologiska seciba, gan ari min galvenos stasta varonus. Ka atbildi uz otro
jautajumu: “Ko Tu saprati/ieguvi no lasita stasta?”, skoléns atbild€ja Sadi: “Tev ir jatic
brinumiem”. ST atbilde ar parada to, ka skoléns bija sp&jigs izprast lasito tekstu tik daudz, ka

var€ja ar1 saskatit stasta dzilako domu, kas nebija tiesi uzrakstita pasakas teksta.
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1. Please summarize the story you just read in a couple of sentences!
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2. What did you understand/learn from this story?
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3.11. att., Viena skolena atbildes (augstaka limena)

Ar1 skolénu sniegtas atbildes uz abiem papildus jautajumiem apstiprina to, ka izmantotas
vizualizacijas metodes palidz€ja skoléniem teksta izpratn€. Uz pirmo papildus jautajumu — “Vai
attéli gramata Tev palidzéja labak saprast lasito tekstu? Kapéc ja/kapéc né?” visi pieci skoléni

atbildgja ar “Ja”. Atbildes uz jautajumu “Kapec?” bija dazadas. Viens skoléns atbild€ja, ka
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palidzgja, jo ilustracijas bija krasainas. Cits skoléns uzrakstija, ka palidzgja, jo ilustracijas
paradija kas notiek stasta. Tas nozimée, ka ar1 vid€ja un pat augsta ltmena lasitaji ilustraciju

esamibu lasamajos tekstos tapat augstu noverté un izmanto ka palidzibu, lai labak izprastu to.

Art atbilde uz otro papildus jautajumu —“Vai teksta attelosana ziméjuma un diskutésana
par to Tev palidzéja labak izprast lasito tekstu? Kapéc ja/kapéc né? ” visi pieci skoléni atbildgja
ar “Ja”. Atbildes uz jautajumu “Kapéc?” bija dazadas. Viens skoléns atbildgja, ka palidzgja, jo
paradija zivju tiklu, kas tika daudz piemingts stasta. Viens cits skoléns atbild€ja, ka vizualizacija
labak palidzgja saprast kas stasta notika. ST atbilde parada, ka, ja skoléniem jau ir bazes sapratne
par lasito tekstu, ta vizualiz€Sana un diskutéSana par to, var tiesam palidzet to izprast vél labak,

tada veida attistot savu teksta izpratni.

3.12. attela var redz&t viena skoléna vizualizaciju par lastto tekstu. Skoléns Zzim&uma ir
attelojis dejojoso sievieti “Pinkoju”. Sads zim&jums parada skoléna detalizéto saprasanu par

galveno stasta varoni.

3.12. att., Viena skolena stasta vizualizeSana (augstaka limena)
3. pétijuma diena
TreSaja pétijuma diena, autore pirmo macibu stundu atkal saka ar zemaka lasiSanas [imena
grupu, bet otro dienas stundu - ar vidgja/augstaka limena lasitajiem. Saja reizé ari skoleéniem
sakuma bija nepiecieSams panemt katram savu kl€pjdatoru, lai lasitu konkréto stastu “Milza
stasts” (“Giant’s Tale” -LAZEL, 2024a) (sk. 6. pielikums). Stundas sakuma autore izstastija

stundas gaitu un detalizétak paskaidroja uzdevumus, kas skoléniem bis javeic. Bija daudz

jautajumu par Venna diagrammu, tapec autore 1pasi koncentrgjas uz §1 uzdevuma izskaidroSanu.
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Skoléni tad saka ar stasta izlasiSanu. Péc tam sekoja Venna diagrammas aizpildiSana (sk. 7.
pielikumus). Kad konkrétais skoléns bija pabeidzis, vin$ var&ja sakt pildit peéd&jo uzdevuma
lapu, atbildot uz dotajiem jautajumiem (sk. 8. pielikums). Kad visi uzdevumi bija veikti, skoleéni

vargja atgriezties atpakal sava klas€, pirms tam sakartojot savu darba vietu.

Autores refleksija par treSo dienu:

Pirmas grupas skoléni daudzi lasija tekstu pusbalsi. Autore pienem, ka ta skoléniem bija
vienkarsak saprast lasito. Uz jautajumiem atbildgja atri, rezultata art diezgan pavirsi. Skoléni
ar1 1sti neizprata Venna diagrammas biitibu, iesp&jams tap&c ta ar1 nesp&ja isti palidzet skolénu

teksta izpratnei.

Otra grupa bija loti fokuséti darbam, uzmanigi lasija tekstu, ka ar1 zinaja, kas ir Venna
diagramma un ka to pielietot, kopigi diskutgja par to. Skoleni 1énam un akurati veica uzdevumus

un darbs aiznéma visu macibu stundu.
TreSas dienas rezultatu analize:

Analizgjot tre$as dienas vajaka Iimena lasitaju grupas atbildes uz pirmajiem diviem
jautdjumiem, var secinat, ka no visam dienam, §1 bija ar viszemakajiem teksta izpratnes
rezultatiem. Visi pieci skoléni ar sniegtajam atbildem ieguva “Sacis apgit” limeni. Sim
rezultatam var€tu bt vairaki iemesli. Iesp&jams, ka dotais teksts bija daudz par griitu un nebija
iesp&jams izsekot 11dzi dotajai siZeta linijai, Iidz ar to papildus ilustracijas un Venna diagrammas

veidoSana nesp€ja palidzet teksta izpratné.
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3.13. att., Tresas dienas rezultati vajaka limena lasitaju grupai
3.14. attela var redz&€t viena skol€na atbildes uz pirmajiem diviem tas dienas jautajumiem.
Sis skoléns, p&c vina sniegtajam atbildem, ieguva “Sacis apgiit” limeni. Ka atbildi uz pirmo
uzdevumu: “Uzraksti lasito stastu (savos vardos) paris teikumos ", skoléns sniedza $adu atbildi:
“Ta bija par milzi.” Sada atbilde ir nepilniga, jo neparada notikumu gaitu un skoléns atbildé

min tikai vienu no stasta varoniem. Ka atbildi uz otro jautajumu: “Ko Tu saprati/ieguvi no lasita
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stasta?”, skoléns atbildgja §adi: “Visu . ST atbilde arT neparada skoléna teksta izpratnes limeni,

jo atbilde nav konkréta.

Third day
1. Please summarize the story you just read in a couple of sentences!
3 LA O Q- !

2. What did you understand/learn from this story?

3.14. att., Viena skoléna atbildes (zemaka limena)

Atbildot uz jautajumu —“Vai grafiskais organizators Tev palidzéja labak izprast lasito
tekstu? Kapeéc ja/kapéc né?” Cetri no pieciem skoléniem atbildgja “N&”. Neviens no skoléniem
papildus paskaidrojumu nesniedza par to, kapéc Venna diagramma viniem nepalidzgja teksta
izpratnei. Lai gan pirms darba uzsakSanas autore ar skoléniem izrunaja visu saistiba ar Venna
diagrammu un kam tur ir jabut, skoléniem tas, diemZ€l, nepalidzgja teksta izpratne. Autore
pienem, ka tas, iesp&jams, ir lidzigs gadijums ka ar otro p&tijuma dienu, kur teksts jau pats par
sevi bija parak sarezgits vajako lasitaju Iimenim, lidz ar to skoléni nesp&ja paaugstinat savu

Iimeni $aja joma, jo nebija attiecigas izpratnes par lasito.

m Yes = No

3.15. att., Tresas dienas rezultati vajaka limena lasitaju grupai (Venna diagramma)

3.16. attela var redz&t viena skoléna aizpildito Venna diagrammu. Skoléns ir veiksmigi
atradis abus galvenos varonus, ko salidzinat sava starpa. Viena pusé ir “Milzis”, otra zéns
“Dzefs” vai istaja varda “Dzeks” (LAZEL, 2024a). Kreisaja apla pusé skoléns ir mingjis tadus

vardus ka “Mazak ediena” un “Liels”. Labaja apla pus€ — “Vairak ediena” un “Mazs”. Pa
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vidu skoléns min “Labs” un “Mati”. Nemot véra $adu atbildi, autore var secinat, ka skoléns ir

dal@ji izpratis lastto tekstu, jo dazi no raksturojoSajiem vardiem atbilst patiesibai, dazi — né.

Title of the story:
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3.16 att., Viena skoléna Venna kiagrarhma

Analizgjot tresas dienas rezultatus vidéja/augsta [imena lasitaju grupai, var secinat, ka tie
ir visaugstakie no visam trim dienam. Viens skoléns ieguva “Turpina apgit” [imeni, viens —
“Apguvis” [imeni, savukart tris no skoléniem — “Pilniba apguvis” Iimeni. P&c Siem rezultatiem
var secinat, ka ilustracijas un grafiska organizatora izmantosana palidz&ja skoléniem teksta
izpratnes attistiSana. lesp&jams, ka skoléni arT vargja stradat un sniegt kvalitativakas atbildes uz
jautajumiem, jo viniem jau bija skaidra uzdevumu seciba un stundas gaita. Skoléni zinaja, kas

no viniem tiks sagaidits un tapec spgja stradat iedzilinoties un sniedzot pardomatas atbildes.

mS uT mA =P

3.17. att., Tresas dienas rezultati vidéja/augsta limena lasitaju grupai

3.18. attela var redz€t viena skoléna atbildes uz pirmajiem diviem tas dienas jautajumiem.

Sis skoléns, péc vina sniegtajam atbildem, ieguva “Pilniba apguvis” limeni. Ka atbildi uz pirmo

uzdevumu: “Uzraksti lasito stastu (savos vardos) paris teikumos ", skoléns sniedza $adu atbildi:

“Milzis samaina pupas pret zosi, kas déj zelta olas. Zéns to nozog, izmantojot virtuli. Milzis

nokrit no pupas stada un salauz kaju.” Sada atbilde ir pilniga, jo parada notikumu gaitu
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hronologiska seciba, ka arT tiek pieminéti galvenie stasta varoni. Ka atbildi uz otro jautajumu:
“Ko Tu saprati/ieguvi no lasita stasta?”, skolens atbildgja $adi: “Nezodz”. ST atbilde labi
parada to, ka skoléns ir pilniba izpratis lastto tekstu, jo sp€ja izdomat dzilako stasta domu, kas
nebija tieSi minéta lasitaja teksta.

Third day

1. Please summarize the story you just read in a couple of sentences!
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2. What did you understand/learn from this story?
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3.18. att., Viena skoléna atbildes (augstaka limena)

Analizgjot tresas dienas atbildi uz jautdjumu — “Vai grafiskais organizators Tev palidzéja
labak izprast lasito tekstu? Kapéc ja/kapec ne? ”, tris no pieciem skoléniem atbildgja “Ja”, divi
ar “Ne”. Tikai viens no trim skoléniem sniedza detalizetaku atbildi uz jautajumu, kur atbildgja
ar “Ja”. Ka iemeslu, kapéc Venna diagramma palidzgja, vin$ mingja to, ka ta bija vieglak. Viens
no diviem skoléniem, kas atbildgja ar “N&” paskaidroja savu atbildi vairak. Sis skoléns
atbild€ja, ka iemesls, kapec Venna diagramma nepalidzgja, bija tads, ka jadoma ir paSam par
sevi, nevis izmantojot Venna diagrammu ka paligu. Sadam rezultatam varétu biit vairaki
iemesli. Viens no tiem varétu bt tads, ka diviem skoléniem tieSam 1pasi nepalidz€ja Venna
diagrammas veidoSana. lesp&jams, ka Sie skoléni vairak palavas uz ilustraciyjam, lai labak
izprastu lastto. Otrs variants varétu biit, ka Venna diagramma tomer palidzgja visiem skoléniem
(to pieraditu arT atbilzu kvalitate), bet divi no pieciem skoléniem, kas atbildgja ar “N&” vienkarsi
neiedomajas, ka viniem veicas labak pateicoties izveidotajai Venna diagrammai. Viens no
skoléniem, kas atbildgja ar “Ne&” ieguva “Apguvis” Iimeni, savukart otrs skoléns ieguva “Pilniba
apguvis” Iimeni. Abi Sie skoléni visas dienas paradija augstus rezultatus, ka ari Venna
diagrammas abiem skoléniem tika aizpilditas, paradot augstu teksta izpratni. No ta autore var
secinat, ka, visticamak, skoléniem palidz€ja ar1 Venna diagrammas veidoSana, tikai Sie skoléni

to nesaistija ar savu darba kvalitati.
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= Yes = No

3.19. att., Tresas dienas rezultati videja/augsta limena lasttaju grupai (Venna diagramma)

3.20. attela var redzet viena skoléna aizpildito Venna diagrammu. Skoléns ir veiksmigi
atradis abus galvenos varonus, ko salidzinat sava starpa. Viena pusé ir “Dzeks ", otra “Milzis”.
Kreisaja apla puse skoléns ir mingjis tadus vardus ka “Mazs”, “Nabadzigs”, “Tievs”, “Briini
mati”, “Tirs”. “Cirvis”, “Mamma”. Labaja apla pusé — “Liels”, “Bagats”, “Resns”, “Barda”,
“Netirs”, “Pupas”, “Aitas”. Pa vidu skoléns min “Zobi”, “Ada”, “Zéni”, “Zoss”. Nemot véra

adu atbildi, autore var secinat, ka skoléns ir labi izpratis stastu un galvenos varonus, jo

izmantotie vardi ir dazadi un labi raksturo gan katru varoni individuali, gan min abu varonu

lidzibas.

Venn diagram

Title of the story: G;M £S f/f\/é

TacK i S pnch

6"2%-60\/‘/‘
ol e
Bt
AX
Mo

3.20. att., Viena skoléna Venna diagramma

Péc praktiska pétijuma veikSanas, autore (izmantojot audialo ierakstiSanas sisteému)
uzklausija skolotajas domas par pétijuma gaitu un autores darbu stundas.

Atgriezeniska saite no skolotajas puses péc autores praktiska petijuma veikSanas:
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Skoléni bija iesaistiti autores uzdevumu izklasta, bija ieinteres€ti un koncentrgjas stundu
laika. Skoleni jutas &rti, stradajot ar darba autori, ka ar1 bija gatavi uzdodot jautajumus, kad kaut
kas nebija saprotams. Autore bija pretimnakosa, cienija skolénus un bija laipna.

Autore izradija elastibu, novertgjot situaciju, kad tada radas. Pieméram, vina sp&ja atri
parstradat stundas planu, novért§jot skolénu sp€jas un fokusu, un tapéc izveidoja Venna
diagrammu katram skolénam individuali, nevis veidoja to ka darbu mazas grupas/pa pariem.
Tas lava autorei veikt individualakus vert€jumus par katra skoléna ta briza spgjam.

Autore viegli un saprotami uzrunaja skolas vadibu un klases audzinataju ar savu darba
planu un izklastija ta darba redz&jumu un nodomu. Autore sniedza stundu planus, kas skaidri
izklastija darbibas solus. Bija prieks sastradaties ar darba autori un redzet ka tiek atbalstiti

skoléni macibu procesa.

P&c empiriska pétijuma beigSanas, atbildot uz petijuma jautajumu — “ka vizualizacija un
grafiskie organizatori var sekmét skolénu teksta izpratni anglu valoda?” autore var secinat, ka
sadu metozu izmantoS$ana, piemeklgjot atbilstoSa Itmena tekstu skolénu lasiSanas ItTmenim,
sekmé detalizétaku un dzilaku izpratni par lasito. To pierada ari augstaka limena lasitaju
rezultati visu tris petijuma dienu laika. Nemot vera to, ka otras un tre$as dienas stasti skoléniem
nebija ieprieks zinami, augstaka ITmena skoléniem izdevas noturet vienlidz labu teksta izpratnes
Iimeni (vai dazos gadijumos pat uzlabot pirmas dienas rezultatu), par paligiem izmantojot

vizualizacijas un grafisko organizatoru metodes.

3.21. tabula
Skolenu rezultatu apkopojums (STAP)

Skoléns | 1. (v) [ 2.(v) [|3.(v) |4.(v) |5.(v) [6.(a) |7.(a) |8.(a) |9.(a) | 10.(a)
Pirma | T S A A S A P T T A
diena

Otra S S T S S T P T A T
diena

Tresa S S S S S A P T P P
diena

Paskaidrojums no autores puses - “v”’ nozimé vaja lasiSanas Itmena skoléns; “a” nozimé

augsta lasiSanas ltmena skoléns.
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SECINAJUMI

Digitalie resursi ir vertigi un tos drikst izmantot, gan lai papildus ieinteresétu skolénus
last, gan arT lai attistitu skolénu teksta izpratni.

Starptautiska skola skoléniem ir loti dazadi valodas limeni, tap€c skolotajiem ir
jasadarbojas sava starpa un jadiferencé macibu process.

Teksta izpratne netiek atseviski apgiita skolas ietvaros — skolotajam ir jabtt radoSam un
jaintegré §1 prasme ikdienas uzdevumos un t€mas.

Teksta izpratne, izmantojot vizualizaciju un grafisko organizatori metodes, uzlabojas
tiem skoléniem, kam dotais teksts bija atbilstosa Iiment.

Nemot kopa abu grupu rezultatus (p&c sniegtajam atbildém uz jautajumiem par lasito),
vislabakie rezultati bija p&c zinama stasta atkartotas lasiSanas.

No abam izmantotajam metodém, skoléniem ar augstaku lasiSanas ITmeni (nemot véra
skolénu atbildes uz jautajumiem par lasito stastu) vairak palidzgja grafiskais
organizators — Venna diagramma.

Savukart, no abam izmantotajam metodém, skoléniem ar augstaku lasiSanas limeni
(nemot vera skolénu pasvert§jumus par izveletajam metodeém) vairak palidzgja teksta
vizualizgSana.

No abam izmantotajam metodém, skoléniem ar zemaku lasiSanas ITmeni (nemot véra
skolénu atbildes uz jautajumiem par lasito stastu) vairak palidz&ja vizualizacijas
metodes.

Ilustracijas ka vertigu metodi, lai uzlabotu teksta izpratni, novertgja visi pétjjuma

iesaistitie skoléni.

46



PRIEKSLIKUMI

Skolotajiem pirms papildus metozu piedavasanas ir janosaka un jaatrod atbilstosa
limena teksts. Tikai tada gadijuma izmantotas vizualizéSanas vai grafisko organizatoru
metodes biis vertigas un palidz€s skolénam attistit savu teksta izpratni.

Teksta izpratnes attistiSana var palidzet stasta atkartota lasisana.

Skolotajam ir japiedava bérniem dazada veida vizualizacijas un grafisko organizatoru
metodes, jo, konkréta metode nekad nepalidz€s vienlidz labi visiem b&rniem.
Skolotajam ikdienas lasiSana ir labak japiedava teksti ar ilustracijam, neka bez. Jo, lai
gan daudzi bérni 2. klas€ jau labi lasa anglu valoda un spgj izprast lasito tekstu bez
papildu ilustracijam, skoléni tapat tas noverté un izmanto ka paligu ikdienas lasi$ana.
Skolam ir vertigi ieguldit naudu un iegadaties izglitibas majaslapu abonementus, kas
skolotajiem var palidzet diferencét macibu procesu un novertet skolénu lasisanas Iimeni,
savukart, skoléniem palidzet katra individualaja tempa virzities uz priekSu un attistit
savu lasitprasmi anglu valoda.

Skolotajiem ir svarigi visu laiku pilnveidot savu pedagogisko kompetenci un meklét
jaunas un aizraujoSas metodes, ka attistit skolénu lasitprasmi anglu valoda. Tam var
palidzet gan dazadu seminaru apmeklésana ar konkrétas jomas specialistiem, gan ar1

vienkarsi viedoklu un ideju apmainisanos kolégu vidd.
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L.pielikums. Intervija ar 2. klases skolotaju

1. What is the current Grade 2 level in reading comprehension and how has it changed

since the beginning of the school year?

What a good question. So, in the very beginning of the school year, we had four students
without English at all and some of them didn't even have Latvian as an understanding of text as
such because they were coming from a Pre-school rather than from a Grade 1 level. Now we're
coming close to the end of the year and there have been many changes that have taken part
through the course of the year so there are differences. I might also mention that in the fall we
had a MAP test which measures language, reading and math ability. The MAP test is a global
test which often international schools use and it kind of gives us an understanding of various
features in language, reading and math and then we repeat the spring MAP test so that we can
see what type of growth has taken place during the school year in those areas. And in higher
grades they also add science. Regarding our class, in the beginning of the school year we had
out of the 20 students (we now have only 19), the 20 students we had only I believe it was three
or four students who were at a beginner Grade 2 level. The others were either at a Kindergarten
level or a Grade 1 reading level so that was my main focus this year to realize how low reading
ability our particular group this year has been and that's been our focus to try and ensure enough
strategies and practice to help the students gain better language acquisition and reading
acquisition. And so we haven't had the MAP tests now (they will only take place in May)
however with other assistance that we've been doing we see that there has been improvement
in all students at different paces. And many are at a Grade 2 level, and some are above the Grade

2 level now and some are still below the Grade 2 level.
2. How important is reading comprehension in Grade 2?

So, the more I've been working as a Grade 2 teacher each year the more and more I realize
the importance and the need to be able to read, but that basically it really relates to everything
else that they do. If they're able to read text, then they're able to start to read the texts in math
or the instructions, or whatever else it is. In this sense the reading is a priority to start to develop
whatever speed it is that they each take individually we work with it so that we can help support
the student to be able to gain the skill of reading. Of course, there is a very diverse group of
students in our class with the reading ability levels and each student truly is individual. We
might have two students who have started at a similar level who are now (they've all shown
some growth), but some have shown tremendous growth and others are at a slower pace so also

this is something we need to keep in mind that on a yearly basis we keep these assessments
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happening so that we can also flag or spot where there might be a situation where the progress
is lower than we were expecting. And for instance, in our class, we do have a few students that
we have flagged this already now that we were expecting more growth, but we have seen growth
in the others and to a level that we think they should be, but I think the MAP tests will clarify

that as well for us.

3. Approximately, how many times a week is this skill being brought to attention and

what methods are used to work on this skill?

We have Unit related reading that we try and link with each of the units that we address
during the school year (the 6 Units). Might it be about “Sharing the Planet”, “Where we are in
place and time”, “Who we are”, “How the world works”, “How we express ourselves” or
“How we organize ourselves”. These are the six Units that then we try to ensure that the reading
comes into play also during the Unit related sessions. And again, with the “A-Z” reading
program or “Raz-kids” (sometimes it's called), there is a ability to have levelled texts sometimes
available about topics so then we're also (in those situations) sometimes able to level the text

more appropriately for that.

Then, within our classroom schedule itself if we have a day where we decide to have
rotations, which means that we split students into smaller groups- there might be 4 to 6 students
in each little rotation group. Then, when we have these rotations (whatever the activities are),
then they rotate from one to the next to the next to the next. Some of the topics or activities that
we do within these rotations could be language based, for instance this week we were learning
about homophones, about “there”, “their” and “they’re”, another time we're learning about
“similes” and “metaphors”, another time about verbs and nouns. So, we're addressing different
areas of speech, so those would be some ways that we can address certain topics in smaller
groups. We do also have “Word sorts”, which is a program that we use to help with spelling,
also that one has a specific little spelling test that the students do and then from the spelling test
we were able to see if they're at a beginning blends area level or a long and short vowel area,
or a different area so then we're able to give the appropriate spelling for them to practice with
sorting, writing sentences. Also, within these rotations we might be addressing independent
reading, which the school offers an “Epic books” subscription for the students. The subscription
has hundreds of books with wonderful topics so the student can type in a topic of interest, and
it can also offer different grade levels or different reading levels within topics. By that, they're
then able to read something that is of interest to them or also sometimes we use it specifically

for the Unit related topics. Also, within these rotations (if they are language based) could be
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about supporting some one-to-one reading, but this is a little bit less, because we have our

reading group times.

We also address 3 writing times or if we have a specific topic that we're asking them to
write about, then we allow enough time for us to work through the text with the student to give
someone on one feedback and see how we can help them notice certain spelling things or
sentence structure details, or other things that may need to be improved within their own
learning of language. Also, within the Unit related topics, sometimes we have a specific Unit
related writing task, where we help remind what our structure is for writing. We usually show
our hand, 5 fingers, and we have one is the introduction, the three fingers in the middle would
be the body of the text and the last will be about the conclusion or my opinion of the topic. So
we're trying to help them structure their writing with an introduction, body of text, conclusion
or we may use other templates when we're building fiction stories, which help them choose a
character, the plot, the setting and then problem solution and then helping them kind of build
the story from identifying what are these areas that they're going to be working with, as they

write their story.

When we are working in the small groups, depending on what the texts are, where we
might be spending a bit of time on focusing on what our text features might they be a fiction
book or a nonfiction book helping them identify and name what these features are so that as
they go up in grades they're able to already recognize what the book features are and apply them
themselves. The other thing is about drawing their attention to the illustrations so some of our
more beginner readers may rely more on the illustrations and the texts of their ability usually
are very image related so that whatever it is that they're reading they're able to make the match
more quickly as to what they're reading about. however, the higher-level readers do also enjoy

the images and the illustrations so that was just another aspect we focus on.

One more method is unscrambling a sentence. So, we kind of find various pictures that
have a sentence which is mixed up and they have all the words there, but they need to
unscramble the sentence so that it's correct using all the words that are given. Once again, the
image or the visual is also on the card to help them understand what it is what the sentence is
that we find that they are building. We find that they like those type of nearly like games and
such, and we also have a range of other board games which occasionally we use, that have
different focuses. Might they be long and short vowels or might they be creating a word from a
set of letters. So, in game format they find that to be a fun way which they may feel that it's
more of a game rather than a learning process. So, this is something that we do occasionally,

but also it is quite important that we sometimes do the corral, or the partner reading and the
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teacher walks around to work one-on-one or listening how the reading is happening. The
practice is important for them to be sitting in quiet partnership and reading together or helping
one another, so that they can get the practice for reading. That seems to be usually working well

if the partnerships are happy together.

I guess with all the different strategies there will be students that are engaged and
interested, and committed and there will be students who are not quite ready for that type of
activity so in those situations we need to try and figure out other alternative ways that we can
encourage the student to engage within a learning process. Sometimes it is more computer based
because we have another program called IXL which is also purchased by the school as
subscription and there the program as such offer’s math, science, and language arts. It's a
program that moves only at the students’ level and ability, so it won't begin in a Grade 2 level
if the student is still in a kindergarten level, and it won’t move up with the learning objectives
until the program has calculated enough that the students understand the topic. So, this way it's
a very valuable program because it's something that can be also practiced at home at the child's
ability level and time, so it's a program that is about learning objectives, but in a fun enough
way. So that might be another way that we can grasp the attention of those who find it difficult
in other classroom settings, but we try not to rely only on that, because we will see text in our

lives all over the place, so we need to address them in different ways.
4. How is text comprehension graded in Grade 2?

So first of all as a homework that we request families to do is to do 20 minute reading
with their child at home and in our newsletters we remind that it's important that they're reading
to a family member so that after they have heard the reading out loud then they are encouraged
to ask their child what was the story about, to recap the story, ask a few questions about it
ensuring the comprehension of the story and also making predictions about what could happen
next within the story. So we're encouraging families to also do something like this at home with
their child on a daily basis and if they are speaking a second language at home we're
encouraging that one day it’s in English and the other day it is in their own home language so
they're not only practicing English language, but that the mother tongue is very important not
to lose or slip out from. Then within the class this would also be the same approach, that
depending on what our activity is, there may be comprehension questions. We might also
verbally ask questions about the text, or we might ask the students to work in partnerships to
explain what it is that they've read. So, if they're reading in partnerships and ones pointing, the

others reading, then sometimes we ask for the one who's pointing to retell what the other has
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read. That's one strategy, which helps them both stay focused on the text, but being able to start

practicing the retelling even if it is rereading the same text again.
5. What visualisation methods do you use most often?

So, I guess we use the visualization when we want to encourage their writing to be more
colourful or more detailed. Sometimes we ask students to close their eyes to decide on what the
mind movie would look like, so that when they are addressing it in their writing that when
someone else reads the text, they're able to also get approximately the same. So, at this grade
level we're trying to really focus on making it more specific not just a simple sentence but
adding more adjectives or “colouring up” the writing to allow more detail within the text. So
that would be I guess more approaching it through writing. I think we could practice more of
the visualization within the reading part of it. I think we could do that by having them close
their eyes and imagine the pictures on their own, rather than having the illustration as the main

source so allowing that imagination to develop a little bit better or more.
6. What graphic organizers do you use most often?

So, we've used some Venn diagrams maybe for habitat types or characteristics of one
another. In previous years we've kind of done this to similar books or two books that are of the
same topic but written by different authors and finding similarities and differences within the
texts. Other graphic organizers like mind maps we have kind of tried ways of saying the topic
we're going to be addressing is this one and then pulling out details that we're going to be
adding. Also, this approach is sometimes taken when we're reading in the small group readings
and the higher-level reading groups identifying more of the main idea and the bodies of the text.
So I guess in a graph about main idea versus the details of the text also sometimes when you
say “what [ know”, “what I want to know” and “what I've learned”, so brainstorming before we
begin a Unit or a topic then we first brainstorm “what we already know” so students might write
it on a post it note or we might brainstorm together and write it down. Then, as the unit
progresses, “what have I learned”. In the past we've also had question walls, but now we have
a “I wonder” book, where the students can write their questions in a book so that they don't lose
their wonderful questions, but they have them there so that later on (it might be during some
class time or later at home, or in the summer) they're able to look back to see what were some

of the things they were interested in and what they can continue to research together with their

families on the Internet or elsewhere.

I recently attended Kath Murdoch's workshop. She's an inquiry guru and 1 was very
excited to have gone to her workshop because I wanted to for many years, but things didn't
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work out with COVID and other things. At the workshop she also offered many different
strategies that can be used for example as graphic organizers or as either partnership, individual
or small group games to be able to build upon different topics and upon our knowledge and
sharing our ideas together so that in the end it becomes more of a collaboration between a small
group of students rather than just all independent work. So, this is something I'm trying to learn
more about, how I can ensure that we're able to get our own ideas down but then learning to
share them more with one another and building a concept together as a group. I've only started
to use a few of them but for instance one is where we had a paper which is split in half, and you
can either have an image on one side or we were also working with fractions, and I gave
different examples of what a fraction would look like. On one side we have the word “notice”
and on the other side “I wonder” so once again students walk around the room, and they write
down in the “notice” side what they notice and then on the other side what they “wonder” about.
This is something similar that can be used with a piece of text in the middle and depending on
the level of reading we can change the text. Another method was that we had a “true” and
“false” walk around kind of a game that same way about different facts about clocks- shadow
clocks, water clocks etc. Then they walked around and added “yes” or “no” to the question.
That was a pre-assessment before we started to read about the topic “time” and then later we
revisit those questions to find out what we have learned about that and if our initial guess was
correct or if it has changed. There are a few other methods that we've already tried in class but

those are some of them.
7. How do you support students of the different reading levels?

So, we have students split up in our English, Latvian and EAL groups. They have a set
designated 45 minutes three times a week session. For those who go to EAL (which are the
students who were either the absolute beginners at the beginning of the year or students who
had not yet reached a Grade 1 reading level and writing and speaking level by the end of Grade
1) that they went in the beginning of the year to EAL classes to speed up and catch up where
they needed catching up to do. These EAL classes as such this year have been consistent
throughout the year. There are years sometimes that we pull someone out from the EAL and
then they can join the Latvian or French class, because they have caught up, but this class has
been in EAL and will be in EAL by the end of this school year. Of those six students, four will
stay in the EAL for next year, 2 will move on to the English and Latvian classes. So that is a for
the EAL students to such a something within the schedule itself. Within the classroom
environment, we are designating two 45-minute slots per week which are a small reading group

two sessions. Ms. Diana takes our higher readers, I will take the middle readers and Ms. Madara
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takes our beginner readers. During these small group sessions, we're able to focus more on the
levels that are within those groups. Having said that, even within the groups themselves we
have a very big range of difference, but we try to find texts that fit well enough for all the
students within those groups. Alongside these, for three of our students we have again our EAT
teacher has arranged another 2 or even 3 pull out lessons specifically for our EAL students who
are progressing slower than we were expecting for them to. So, those three students have quite

a lot of support to help build their knowledge within this area.
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The Three
Little Pigs

Resoid by Alyse Sweeney
Hlustrated by Roberta Collier-Marales

Introduction

Once upon a time, in a quiet little
town, there lived three little pigs.
One day the pigs decided it was

time to leave their mother’s home.

Off they went to build homes of
their own.

Y
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The First Little Pig

The first little pig decided to build
his home out of straw. In no time
at all, the little pig built his house,
Then he sat down to eat his lunch
of pea soup, salad, and bread.

The little pig happily slurped and
chewed until he heard an angry
knock on the door.

It was a ravenous wolf!
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“Little pig, little pig, let me come in,”
said the hungry wolf.

“Not by the hair of my chinny, chin,
chin!” said the frightened little pig.

Wheooooooosh! The wolf exhaled
with such force that he blew the
house into a haystack.

He also blew the little pig down the
street to his brother’s house.

“Then I'll huff, and I'll puff, and
I'll blow your house in,” growled
the wolf,

As the wolf inhaled deeply, his
lungs filled up like two balloons.
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The Second Little Pig

The second little pig decided to
build his house out of sticks, Just as
he finished the roof, his little brother
blew in. The little pig trembled as
he told his brother about the wolf.

“Don’t worry, little brother,” said the
second little pig. “Sticks are stronger
than straw. Let’s go inside for some
peppermint tea.”

The pigs were deep in conversation

when they heard an angry knock on
the door.

8 The Tase L e & ovst
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“Little pigs, little pigs, let me come
in,” said the ravenous wolf.

“Mot by the hairs of our chinny,
chin, ching!” answered the little
pigs.

“Then I'll huff, and Il puff, and
I'll blow your house in,” growled
the wolf.

o]

The Third Little Pig

The third little pig built a

brick house. He was hanging a
WELCOME sign when his younger
brothers rolled onto his front step.

The pigs sobbed as they told their

older brother about the wolf.
“Let's see the wolf blow down this

house,” said the third little pig.

"Come inside for some peach pie.
You'll feel better.”

2

Again, the wolf inhaled deeply. And
again, when he exhaled—urhoosi—
the wolf blew down the house,
leaving a pile of sticks, The wolf also
blew the little pigs. Down the hill
they rolled, like two pink balls.
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Knock. Krock. Knock, The three
little pigs looked at the door.

“Little pigs, little pigs, let me come
in,” yelled the wolf.

“Muot by the hairs of our chinny, chin,
chins!” shouted the little pigs.

“Then I'll hutf, and Il puff, and I
blow your house in,” roared the wolf.
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Call an Ambulance!

The wolf huffed and puffed and
puffed and huffed and—

—toppled over!

He could not get those bricks to
budge! Breathless and weak, the
wolf lay on the ground like a
balloon out of air.

62

The little pigs called an ambulance
for the wolf. Then they happily
returned to their peach pie.

The three little pigs lived happily
ever after—eating pea soup, sipping
tea, and baking pies in their brick
house.
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3. pielikums. Pirmas dienas darba lapa

Name:

First day

1. Please summarize the story you just read in a couple of sentences!

2. What did you understand/learn from this story?
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4. pielikums. Stasts “Pinkojas deja”

PinLoyas
[
iD:ance.

Wattan 5y Frin Wicos
thantrated by Asetve Ceoin

“We've been fishing with Papa for
years,” the older brother replied.
“If there were a goddess who
controls the bounty of the ocean,
I think we'd have seen her”

The brothers found a perfect cove to
fish in. No matter how many times
they threw the net, it came back
Long ago in Chile, two brothers full, They fished there every day.
lived with their parents in a village
by the sea. Their father had grown
100 old to work.

“You must feed the family now,”
the old man said. “Remember not
to fish too long in any one place,
or you will anger the pincoya”

Once the brothers had sailed out
a way, the vounger one asked,
“Do you believe in the pincoya?”

B fnnr i st e 3
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One morning when they came
to the cove, the brothers spotted
something golden moving in
the water. A woman with blond

hair popped up above the waves!
She stepped onto the beach and
danced with her back toward them,
The brothers watched in awe.,

“Could it be ... ?" the younger
brother asked.

“I don't know,” the older one said.

Do S D ¢ ovd B 5

“The pincoya!™ she exclaimed.,
Their father shook his head.
“I warned you not 1o fish in just
one spot.”

“She didn’t look angry,” the older
brother said.

“But she danced with her back
to the water,” his father replied,
“When she turns to face the water,
then we'll have fish.”

Tw Pt s bme ¢ -
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The brothers caught only seaweed
that day, and the next. Soon,
fishermen throughout the village
were complaining of empty nets,
People began to go hungry.

The boys’ mother asked, “Have

you noticed anything strange out
on the water?”

The brothers Jooked at each other.
The younger one told her about their

favorite cove and the woman who
danced with her back to the water.

L

Their mother stepped forward,
“More than anything, the pincoya
loves good cheer. To win back her
blessing, we must share the best
of our happiness with her.”

“When | was a child, I felt very
happy,” the younger brother said,

"Perfect,” the mother said. “You two,
gather all the children in the village.
Meet us at the boats.”



The brothers visited each family’s
home. They asked the adults to
help them bring good cheer to the
pincoya. The parents all let their
children go with the brothers.

“Looks like we're the only ones
who didn't believe in her,” the
older brother said.
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The brothers and the other
fishermen brought the children
out on the boats. They sang jovfully.

As the moon rose, the younger
brother spotted something
on the horizon. “Look!™ he said.
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Down on the beach, they discovered
a party underway. A great bonfire
had been lit and cooking pits dug in
the sand. People played instruments
while others danced and sang, All
the fishermen’s boats waited onshore

Their mother hugged them both
“Go, sing to the pincoya from the
water,” she said.

LY

“Keep singing!™ the older brother
shouted.

The pincoya moved past the boats
into the shallows. She stepped out
of the water and onto the beach.,
She danced in time with the music,
but her back still faced the sea.




The musicians threw themselves
into their playing. The dancers
spun like tops. The brothers sang
until they thought their lungs
would burst.
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That night, the people feasted on
the gifts the pincoya had brought.
The next day, the fish came back.
The village enjoyed a year of plenty,
and the brothers discovered many
lovely coves. They never again
fished for long at any one of them
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The pincoya scooped fish from
her basket into the cooking pits.
Then she turned toward the
water and danced.

The village cheered.

"
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5. pielikums. Otras dienas uzdevumu lapa

Name:

Second day

1. Please summarize the story you just read in a couple of sentences!

2. What did you understand/learn from this story?

3. Did the illustrations in the book help you understand the story better? If yes- why? If not-
why?
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4. Did displaying the text in a drawing and then talking about it in a group help you
understand the story better? If yes- why? If not- why?
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Hello. I'm George the Giant.
Morning, noon, and night, | used to
eat nothing but sheep. | was sick of
sheep, even in my dreams.

Gty e v b 3
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6. pielikums. “MilZa stasts”

WIANT'S TALE

WIen Dy Camen MOCs Mt
Uantrated by Robwrt SGuser

One day, out in my yard, | met a
funny little man. (He was littler than
most.) | was holding some beans in
my hand at the time. | was thinking
of starting a vegetable garden.

“Those are some fine-looking beans,”
he said.
“Thanks,” I said.

“1f you give me those beans,” said the
man, “I'll give you a special goose.”
“What's so special about her?” | asked.

“Wait and see,” said the man. “But
know this, George. She’ll cure you
of sheep.”

He knew my name! I'd had it with
sheep! | traded the beans for that

goose and returned to the castle.
I set her on the kitchen table.
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I thought about roasting her up for

dinner. But during my afternoon
nap, she laid three golden eggs.

e

“Now, Goose,” I said, “do your stuff.”
The goose just looked at me,
“Pretty please,” | said.
Nothing,
“Razzle-dazzle me,” | said,

&

I traded those eggs for a wagonload
of doughnuts. No more sheep for me!

For months, 1 ate nothing but
doughnuts. Then one day, coming
into the kitchen for lunch, I smelled a
weird smell. Stinky. Wrong, Human,

Some giants like the taste of humans.
Me, I've never tried one. [ can never
get past that smell,

Still, | sang the song all giants learn
in school to scare humans away.

“Feefi-fo-fum,

1 smell the Wood of an Englishman!
Be Iee alive or be he dead,

Tl grind his bowes do make pry bread!™
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[ sat down and ate some doughnuts.
Then | took my nap so Goose could
lay more cggs.

Suddenly, | woke to that human
smell. | saw a boy grab Goose and
tiptoe away. | shouted and chased
them.

S e 9 0

The boy jumped onto a beanstalk
1I'd never noticed before. He and
Goose dropped into a cloud, | was
halfway down after them when |
heard him shout to his mom,

For an ax.

g e —

The beanstalk toppled. | fell from
the sky and landed with a crash,
Ow-wow-won-wow, Wow,

The boy and his mom stepped
forward. We argued a bit. His mom
looked from me to Goose to the
boy—Jack—and back again, |
looked at my leg, It was broken.

3
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“I can fix your leg,” Jack’s mom said
at last. “But you'll have to stay
here until it heals”

“Then what?” | said. “How do | get
back to my castle?”

Jack pulled a bean from his pocket.
It looked just like the ones I traded
to that funny little man.

L] 0

Now Goose and | are back at the
casthe, But Jack’s mom is teaching me
how to cook. When we visit, Goose
always lays them a golden egg, And
when we sit down to dinner, we all
enjoy a bowl of green bean soup.
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“Fine,” 1 grumbled.

That first night, they didn't know
what to feed me.

“Anything but sheep,” | said. “Or
doughnuts.”

Turns out they didn’t have sheep,
doughnuts, or much else. So the
mom threw a bunch of green beans
in a pot. She cooked up the best
soup I've ever tasted.

For the next six weeks, Jack took
Goose's eggs to market almost
every day. He brought home a
bunch of different foods. Jack’s
mom cooked and cooked. By the
time my leg was healed, 1'd had
some of the best meals of my life.
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7. pielikums. TreSas dienas izmantota Venna diagramma
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8. pielikums. TreSas dienas darba lapa

Name:

Third day

1. Please summarize the story you just read in a couple of sentences!

2. What did you understand/learn from this story?

3. Did completing a graphic organizer help you understand the story better? If yes- why? If
not- why?
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