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ABSTRACT

Development of wuseful and appropriate vocabulary both promotes reading
comprehension and helps learners to successfully participate in social life. Moreover, the
society often believes that good and a wide vocabulary characterize an educated and
intellectually developed person. Building up a useful vocabulary is key factor to the
acquisition of a foreign language at primary level. However, it has often been a problem for
language teachers to choose the most appropriate way to help learners to acquire a foreign
language and its vocabulary. One of the most effective approaches that can be used in
vocabulary acquisition is parental involvement, since parents are children’s first and direct
teachers and they play very important role in establishing the foundation in education of their
children, especially in young age.

Taking into account the lack of research data on parental involvement in young learners’
vocabulary acquisition the author of this Diploma Paper decided to examine the impact of
parental involvement in young learners’ vocabulary acquisition.

First, the author of the Diploma Paper collected and analyzed theoretical literature to
identify general aspects of vocabulary acquisition, its approaches and strategies, as well as
types of parental involvement in young learner’s education.

Secondly, an exploratory case study was chosen as a research method of the Diploma
Paper. The research was carried out in Riga Secondary School Ne 6 grade 1 (6 to 8 years old
learners) from January 2016 till April 2016, with 26 young learners (13 - experimental group,
13 - control group) as a research sample.

In the research there were used qualitative and quantitative methods of data collection:
1) Initial parents’ questionnaire; 2) Initial learners’ questionnaire; 3) Vocabulary diagnostic
pre-test/post-test; 4) Vocabulary tasks; 5) Final parents’ questionnaire; 6) Final learners’
questionnaire; 7) Parents’ reflection sheet.

The research findings showed that parental involvement in young learners' vocabulary
acquisition is highly effective and lead to a greater growth in learners' vocabulary. The data
from the analyzed parents’ and young learners’ questionnaires showed parents’ and learners’ support
to parental involvement in vocabulary acquisition. Thus, it can be concluded that parental involvement
in young learners’ vocabulary acquisition can be used as very useful tool. However, the author of the
Diploma Paper suggests that research in this area is needed to provide new evidence of the
impact of parental involvement on young learners’ educational achievement.

Keywords: vocabulary, vocabulary acquisition, vocabulary tasks, lexicon, parental

involvement, young learners.



ANOTACIJA

Plasa un noderiga vardu krajuma attistiba veicina gan lasitprasmi, gan palidz skolénam
veiksmigi iesaistities socialaja dziveé. Turklat sabiedriba biezi vien ir parliecinata, ka pilnigs
un plass vardu krajums raksturo izglitotu un intelektuali attistitu personu. Noderiga un specigi
attistita vardu krajuma izveide ir galvenais faktors valodas apguvei pamatlimeni. Tacu valodu
skolotajiem biezi problémas sagada vispiemérotakas metodes izvele, kas palidz&tu apgit
valodu un tas vardu krajumu. Viena no visefektivakajam pieejam, kuru var lietot valodas
apguve, ir vecaku iesaiste, ta ka vecaki ir beérnu pirmie tieSie skolotaji un ienem loti nozimigu
lomu vingu bérnu izglitibas pamatu izveidé — jo Tpasi agrind vecumposma.

Nemot véra pétijuma datu trikumu par vecaku iesaisti jaunako klaSu skolénu vardu
krajuma apguvé, Diplomdarba autore izléma noskaidrot vecaku iesaistes ietekmi uz jaunu
skolénu valodas apguvi.

Vispirms Diplomdarba autore apkopoja un analiz€ja teorétisko literatiiru, lai noteiktu
galvenos vardu krajuma apguves aspektus, pieejas un stratégijas, ka ari vecaku iesaistes
veidus jaunu skolénu izglitiba.

P&éc tam, ka pétijuma metode tika izv€leta petnieciska gadijuma izpéte, kas tika veikta
laika posma no 2016.gada janvara Iidz 2016.gada maijam Rigas 6.vidusskolas 1.klasé (6-8
gadus jauni skoléni). Petijuma izlasi veidoja 26 jauni skoléni: 13 eksperimentalaja grupa, 13 —
kotrolgrupa.

Petijuma tika lietotas gan kvalitativas, gan kvantitativas datu vakSanas metodes:
1) Sakotngja vecaku anketa; 2) Sakotn&ja skolénu anketa; 3) Vardu krajuma diagnostikas
pirmtests/p&ctests; 4) Vardu krajuma uzdevumi; 5) Nosléguma vecaku anketa; 6) Nosleéguma
skolénu anketa; 7) Vecaku pardomu lapa.

Petfjuma rezultati atklaja, ka vecaku iesaiste jaunu skolénu vardu krajuma apguvé ir loti
efektiva un liela méra veicina skolénu vardu krajuma apguvi. No vecaku un skolénu anketam
ieglitie un izanalizetie dati noradija, ka gan vecaki, gan skoléni atbalsta vecaku iesaisti jaunu
skolénu vardu krajuma apguvé. No ta iesp&jams secinat, ka vecaku iesaiste jaunu skolénu
vardu krajuma apguveé ir loti lietderiga. Diplomdarba autore ari iesaka veikt turpmakus
petijumus $aja joma, lai ieglitu jaunus pieradijumus par vecaku ietekmi jaunako klaSu skoleénu
izglitibas sasniegumos.

ATSLEGVARDI: vardu krajums, vardu krajuma apguve, vardu krajuma uzdevumi,

leksika, vecaku iesaiste, jaunako klasu skolens
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INTRODUCTION

In the recent past not much attention was given to teaching vocabulary as it can happen
by itself (Nation, 1990). Only in last decades and nowadays the significance of vocabulary in
learning a language has become more acknowledged (Cameron 2001), and vocabulary is
taken as a key component of ,,language proficiency which provides the basis for learners’
performance in other skills, such as speaking, reading, listening and writing” (Alemi and
Tayebi, 2011) and also vocabulary is recognized as one of the three essentials components
that constitute language knowledge. (Pan and Xu, 2011)

For this reason there are numerous research studies performed as described in further
chapters of this Diploma Paper regarding to vocabulary acquisition by emphasizing its
importance and analyzing this process from different perspectives and viewpoints.

By analyzing the role of vocabulary in language system British linguist David Wilkins
argues that ,,the fact is that while without grammar very little can be conveyed, without
vocabulary nothing can be conveyed”. (Wilkins 1972: 111)

Terms important to this Diploma Paper were acknowledged to hold different meanings
by various authors in various contexts. It means that in literature there can be found various
definitions and explanations of the terms used in this Diploma Paper such as ‘vocabulary’,
‘vocabulary acquisition’, ‘parental involvement’, however the author of the Diploma Paper
tried to identify a common denominator highlighting main aspects in each term (detailed
description can be found in the following chapters of this Diploma paper). By simply
defining, a vocabulary is a language resource or collection of words and vocabulary
acquisition is a crucial factor in learning a language as the language is based on words.
According to Pan and Xu (2011) language consists of three parts: pronunciation, vocabulary
and grammar. In this case ,,grammar provides the overall patterns, and the vocabulary is the
basic material to put into the patterns, cause there is no sentence, no essay, and even no
language without vocabulary.” (Pan and Xu, 2011: 1586)

It has often been a problem for language teachers and practitioners to choose the most
effective way of learning and teaching a foreign language. Also, vocabulary acquisition is
related to strategies and approaches used by learners and teachers and it is important to
identify the most effective approaches and strategies in vocabulary acquisition. One of the
approaches that can be used in vocabulary acquisition is parental involvement. In general,
parental involvement includes wide spectrum of parents' activities, for instance helping and
monitoring homework, attending parent-teacher conferences, reading with their children and

many more.



Many researchers have concluded that all types of parent involvement are significant
and even necessary (Sapungan and Sapungan, 2014; Carter, 2002; Hara and Burke, 1998),
also, the author of the Diploma Paper being a mother more than others are aware of the
importance of parents' role in their children’s education. Thus, for the author of this Diploma
Paper taking into consideration the crucial role the vocabulary plays in language learning and
the significance of parental involvement in vocabulary acquisition of young learners it was
challenging and the same time useful task to chose the theme of the Diploma Paper, studying
only English as the foreign language vocabulary acquisition.

In addition, this study can help the author to gain deeper understanding of vocabulary
acquisition and how parents can help in this process and based on this study, the author can
apply in practise knowledge that have been gathered during this study.

Although, the studies carried out among OECD member countries by OECD a little
uncover situation in Latvia, unfortunately in Latvia there are not specific national studies that
show level and quality or impact of parental involvement in young learners’ educational
process. However, in Latvia there have been multiple studies conducted concerning various
approaches and strategies to English vocabulary acquisition, for instance: ,,Multisensory
approach to accelerated English vocabulary acquisition in form 5” (Grisle, 2010);
»Construction of lexical skills for developing grade 4 students’ vocabulary in English lessons”
(Kadike, 2012) etc., nevertheless, there are no data and conclusions obtained and collected by
researchers on parental involvement in young learners' vocabulary acquisition. The lack of
such type of practical research does not allow being aware and clarifying the real situation of
Latvia. Thus, the theme chosen for this Diploma Paper has great importance in the current
educational and research context of Latvia. It may shed light on the various little known and
little studied aspects of impact and role of parental involvement in young learners’
educational process in general and especially in vocabulary acquisition. Also, conclusions and
findings of this field could be motivating for parents to become more involved in their
children's education and can provide new insights on further research of this field.

During the production of the Diploma Paper a lot of various theoretical literature,
previous research studies about the examined theme was studied and pedagogical and
psychological literature analyzed in the aspect of the theme of the Diploma Paper.

The aim of the Diploma Paper is to examine the impact of parental involvement in
young learners’ vocabulary acquisition. The aim of the Diploma Paper was achieved by
performing the following objectives:

1) To study theoretical literature regarding vocabulary acquisition methods, meaning and

parental involvement in vocabulary acquisition;



2)

3)

4)

5)

6)

7)

8)
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To do the research of the previous research studies about the examined theme;

To develop Initial learners’ and parents’ questionnaires in order to collect data on
parents’ and learners’ opinion about parental involvement in vocabulary acquisition
process and outcomes;

To design vocabulary diagnostic pre-test and apply it to identify the initial level of
vocabulary knowledge of both experimental and control group of grade 1 learners;

To develop appropriate vocabulary tasks and apply them of both group of learners
grade 1;

To apply vocabulary diagnostic post-test to identify the final level of vocabulary
knowledge of both experimental and control group of grade 1 learners after
performing vocabulary tasks;

To obtain comparative data between the experimental and control group by comparing
the results of vocabulary acquisition of both groups;

To design and apply Final learners’ and parents’ questionnaires to both groups of
learners and parents of experimental group;

To develop and apply parents’ reflection sheets to parents of experimental group of
learners after each vocabulary task in order to assess vocabulary acquisition and its

outcomes.

Based on the aim and objectives of the Diploma Paper there was established the

following research questions:

1) The parental involvement in the learning process promotes young learners'

vocabulary acquisition or does not promotes;

2) What parents’ attitudes about and involvement in their children vocabulary

acquisition are;

3) What young learners’ attitudes about their parents’ involvement in their vocabulary

acquisition are;

4) Parents' educational level affects their children’s vocabulary acquisition or does not

affect;

5) The length of parental involvement in their children’s vocabulary acquisition affects

their children’s vocabulary acquisition outcomes.

The research design of research study considering its objectives, scope and coverage are

explanatory as well as descriptive.



As the method of research the author of the Diploma Paper has chosen an exploratory
case study.

Research sample of research includes two groups of non-English majors’ learners from
Riga Secondary School Ne 6 grade 1 (6 to 8 years old learners). The participating subjects
were randomly recruited and divided in experimental group and control group. Each group
consisted of 13 learners. Research took place in Riga Secondary School Ne 6 classrooms for
control group and in each learner’s home environment with participation of parents for
experimental groups.

In the research there were used qualitative and quantitative methods of data collection:

1) Initial parents’ questionnaire was used to obtain general facts and specific
biographical information about the parent;

2) Initial learners’ questionnaire was applied to gain general facts and specific
biographical information about the learner;

3) Vocabulary diagnostic pre-test/post-test: used for both experimental and control
group to test the level of knowledge of vocabulary. Pre-test was used before
applying vocabulary tasks to learners. Pro-test was applied after applying vocabulary
task to measure whether there are differences between initial vocabulary knowledge
level of participants of both groups and the level of vocabulary knowledge after
completion of vocabulary tasks;

4) Vocabulary tasks for both groups of learners’ as the basis of experimental research were
applied to both groups of learners;

5) Final parents’ questionnaire was developed in order to collect data on parents’
opinion about learners’ vocabulary learning process and outcomes;

6) Final learners’ questionnaire: was applied to identify learners’ opinion on parental
involvement in learners’ vocabulary acquisition;

7) Parents’ reflection sheets after each vocabulary task to collect parents' feedbacks on
each vocabulary task.

The Diploma Paper is structured according to following parts: introduction, theoretical

part, practical part, conclusion, theses, bibliography and appendices.

In the first chapter of the Diploma Paper ,,VVocabulary acquisition for young learners”
outlined basic terms of research such us ‘vocabulary’ and ‘vocabulary acquisition’. This
chapter also describes the general aspects of vocabulary acquisition. The subchapters of the
first chapter deal with the importance of vocabulary acquisition, its approaches and strategies.

The second chapter ,,Parental involvement in young learners vocabulary acquisition”

explains the main term of this chapter ‘parental involvement’ and deals with a various models
10



of parental involvement in young learners’ vocabulary acquisition and parents’ role in
children’s academic achievements and social capability.

The third chapter ,,A case study in secondary school grade 1” deals with experimental
research to examine the effectiveness of parental involvement in young learners’ vocabulary
acquisition. In the first subchapter ,,Research questions” of the third chapter are given three
questions addressed to research. The second subchapter ,,Materials and procedure” of the third
chapter includes results obtained by using parents’ and learners’ questionnaires. This
subchapter presents the outcomes of the vocabulary diagnostic pre-test and post-test of both
experimental and control group and gives the analysis of the results of the vocabulary
diagnostic pre-test and post-test activities. Also, this subchapter of the paper describes the
characterization of developed vocabulary tasks.

The main findings and conclusions are provided in the Conclusions part. It also provides
list of theoretical and practical suggestions for further studies of examined theme.

Thesis, bibliography and 7 appendices are included at the end of the Diploma Paper.

The author of the Diploma Paper use both primary data and secondary data sources of
information. The primary data are gained from the learners of grade 1 and their parents by
applying questionnaires. Also, primary data are provided by results of vocabulary diagnostic
pre-test and post-test. The secondary data consist of empirical data gained by studying
journals, newspapers, book, websites, published and unpublished literature, case studies and

other appropriate sources.
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1. VOCABULARY ACQUISITION FOR YOUNG LEARNERS

According to Pan and Xu (2011) language is based on the vocabulary consisting of three
parts: pronunciation, vocabulary and grammar. In this case ,,grammar provides the overall
patterns, and the vocabulary is the basic material to put into the patterns, cause there is no
sentence, no essay, and even no language without vocabulary.” (Pan and Xu, 2011: 1586)
However, according to the theme of the Diploma Paper this chapter draws attention to
vocabulary acquisition for young learners and not shed light on the rest parts of language.

Also, it is important to note and recall that this Diploma Paper focuses on English as the
second language vocabulary acquisition, as the practical research was conducted in
conjunction with the English vocabulary acquisition.

According to Garton and Copland (2014) research into teaching English to young
learners has developed rapidly in recent years since the number of young children learning
English is increasing globally.

For example Eurostat (2016) data shows that within primary education, a clear majority
of pupils (choose to) learn English in the vast majority of EU Member States. Indeed, learning
English is mandatory in several countries within secondary education institutions, and so a
number of EU Member States have close to 100 % of pupils learning this language already in
primary education.

Concerning the situation in Latvia, data collected by Central Statistical Bureau of Latvia
and published in 2013 shows that 85% of the total number of pupils in general schools are
learning foreign languages. Furthermore, primary education (grades 1-6) 73% of pupils are
learning foreign languages, in basic education (grades 7-9) — 98%, but in secondary education
(grades 10-12) all pupils are learning foreign languages. Also, majority of pupils (97.9%) are
learning English, in its turn 97.4% in grades 1-6.

State Primary Education Standard of Latvia emphasis foreign language acquisition as a
tool that helps learner to become aware of the language as a part of mankind and national
culture, as well as to communicate with a people from all around the world. English as a
foreign language teaching guidelines of primary education are determined by aim of primary
education defined in State Primary Education Standard and by aims set in standard of primary
education subject ,,Foreign language”. Curriculum sample for the English as second language
as second language for grades 1-6 can be used by teachers according to their own teaching
programme by adapting to each grade, learners’ skills and the level of knowledge.

Furthermore, Curriculum sample for the English as second language for grades 1-6 is

developed in accordance with theoretical conclusions and descriptions of provided language
12



levels of Common Europeans Framework of Reference for Languages: Learning, Teaching,
Assessment.
Curriculum sample for the English includes following competences:
1) communicative competence
2) language competence (sound, word, sentence, text)
3) socio-cultural competence
In order to make a common understandings and clarity the author of this Diploma Paper

based on empirical studies tried to define and explain key terms used in this paper as follows.

1.1. DEFINITION OF TERM ‘VOCABULARY’

Vocabulary is a language resource by explaining in simple way. Whereas Kamil and
Hiebert (2005: 3) state that ,,vocabulary is the knowledge of meanings of words”. Also,
,vocabulary can be defined, roughly, as the words we teach in the foreign language”. (Ur,
1996: 60)

However, there are no opposite views among authors about the fact that the word is the
basic unit of vocabulary and teaching words is an essential aspect in learning a language since
languages are based on words. (Thornbury, 2002) Even more, spoken and written forms of
communication are based on words. Knowing about a word means knowing about its various
aspects: grammatical changes, usage, spelling, meaning and much more. According to
Cameron (2001: 77) knowing a word includes the following aspects:

1) Receptive knowledge: to understand it when it is spoken/written

2) Memory: to recall it when needed

3) Conceptual knowledge: to use it with correct meaning

4) Knowledge of the spoken form: to hear the word and to pronounce it acceptably

5) Grammatical knowledge: to use it in grammatically accurate way; to know
grammatical connection with other words

6) Collocation knowledge: to know with other words can be used with it

7) Orthographic knowledge: to spell it correctly

8) Pragmatic knowledge, knowledge of style and register: to use it in the right situation

9) Connotational knowledge: to know its positive and negative associations, to know its
associations with related works

10) Metalinguistic knowledge: to know explicitly about the word, e.g. its grammatical

properties.

13



This means that the acquisition of word (and generally the vocabulary as well) is rather
complex and multi-level process which requires a specific and detailed approach.

Meanwhile other authors on the understanding of a word look much more narrowly. For
instance, Neuman and Dwyer (2009: 385) state that ,,vocabulary refers to the words we must
know to communicate effectively: words in speaking (expressive vocabulary) and words in
listening (receptive vocabulary)”. However Laufer (1998) thinks that the biggest difference
between foreign learners and native speakers is in the number of words each group possesses.

In its turn, Ur (2006) states that vocabulary knowledge should cover the dimensions of
pronunciation and spelling, grammar, collocation, aspects of meaning (including denotation,
connotation, appropriateness, and such meaning relationships as synonyms, antonyms,
hyponyms, co-hyponyms, superordinates, translation), and word formation.

Although, various authors create their understanding on an essence of a word and
vocabulary by looking from different viewpoints, it is necessary to consider them all by
choosing the most appropriate approach and strategy of vocabulary acquisition that leads to

the best outcomes.

1.2. DEFINITION OF TERM ‘VOCABULARY ACQUISITION’

According to Lin (2007: 5) ,,the term ‘acquisition’ raises the question of when we may
regard a word as being truly ‘acquired’ and how we measure understanding of a word”.

Although, there are no clear criterions for vocabulary acquisition, Lin (2007: 5-6) argues
that ,,vocabulary acquisition should at least cover: (1) knowing how to pronounce the word or
words, (2) catching at least one or two of the most common meanings of a word used in daily
life, (3) keeping in mind the derivation of the word, (4) drawing attention to the word
formation, (5) picking up as many collocations as possible, (6) putting the word learned into
practice”.

However, this type of detailed approach to the vocabulary acquisition requires
appropriate vocabulary teaching and learning strategy. For instance, according to Hatch and
Brown (cited in Azar 2012: 252-253) learning vocabulary contains of following steps:

1) Having source for encountering new words.

2) Getting a clear image for the form of new words.

3) Learning the meaning of new words.

4) Making a strong memory connection between the form and the meaning of the

words.

5) Using the words.
14



In its turn, Pan and Xu (2011) states that based on the vocabulary acquisition theory,
teachers during the teaching process should take into account the three important factors of
vocabulary learning: word form, word meaning and word use. This means that ,,vocabulary
teaching should cover both the central features of lexical items and their relations with other
words”. (Pan and Xu, 2011: 1587)

Another aspect which should be taken into consideration is that ,the teaching of
vocabulary, for instance, still allows for questions like what kind of vocabulary to teach and
how to teach it”. (Choo et al., 2012: 853)

Moreover, Dollerup et al. (1989) focuses on size and composition of vocabularies and
three factors that effect a learner's vocabulary size: (1) frequency, (2) experience with the
language, and (3) the interaction between a reader and a text. At various stages of learning the
depth of knowledge of words may progress from superficial to deep and vocabulary size
rather than depth has a crucial importance to learners, and also it correlates with reading
comprehension and writing quality. (Laufer, 1998) Vocabulary size also is a crucial
component of fluency in speech and learners associate advancement in language learning with
an increase in the number of words they know. (Astika, 1993) According to Parreren (1989)
one of the main difficulties facing learners in foreign language learning, makes the big
number of words they have to acquire. She also argues that the methods applied in school
practice are not very productive and even domotivating that arises the next challenge: what
the most inspiring methods for vocabulary acquisition are. Thus, in the context of this
Diploma Paper it is important to find out what would be the most effective and motivating
methods and approaches to acquire vocabulary for young learners and what are the tools and

resources that can help to acquire vocabulary in easy and natural way.

1.3. DEFINITION OF TERM ‘YOUNG LEARNERS’

Although legally, a ‘young learner’ could be anyone who is younger than age of 18,
Nunan (2011:2) points out that term 'young learner' can cover the age span from around 3
years of age to 15. He also describes opinion of writers and researchers who try to segment
learners according to age and appose them by arguing that ,.children do exhibit different
mental and social characteristics at different ages, a strict segmentation is not particularly
helpful” and two children at the same chronically age can be completely different by

characteristics.
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However, other authors, for example Copland and Garton (2016) define young learners
as whose who are at pre-primary and primary level, roughly from the age of 3 up to 11 or 12
years old.

In its turn, the author of this Diploma Paper is inclined to agree Copland and Gordon
with the issue of necessity to define age groups. Thus the term ‘young learners’ in the context

of this Diploma Paper represents learners from the age 3 to 12.

1.4. THE IMPORTANCE OF VOCABULARY ACQUISITION

Despite to the fact that in the past years vocabulary acquisition was given little
importance, the meaning of vocabulary acquisition in language teaching has significantly
increased (Cameron 2001) and currently there is a general consensus that one of the
prerequisites for achieving good results in language learning is the acquisition of vocabulary.
In other words ,,the lexical dimension is highly significant and indispensable in language
learning”. (Choo et al., 2012: 853)

For this reason, there have been carried out numerous recent studies about the role of
vocabulary acquisition in language learning and teaching process and for the case of
vocabulary acquisition many authors take a similar position, by emphasizing its essentiality in
general (Azar 2012; Subon, 2016; Bao, 2015; Lin, 2007) or in one of the stages of learning:
,,building up a useful vocabulary is central to the learning of a foreign language at primary
level”. (Cameron 2001: 72)

Blachowicz and Fisher (2004) highlight that development of strong vocabulary both
promotes reading comprehension and helps learners to successfully participate in social life.
Moreover, the society often believes that good and a wide vocabulary characterize an
educated and intellectually developed person

In addition, Bao (2015) argues that vocabulary is usually regarded as an important part
language learning by virtually all second language learners. In its turn, Algahtani (2015: 22)
continues idea by pointing out: ,,Vocabulary knowledge is often viewed as a critical tool for
second language learners because a limited vocabulary in a second language impedes
successful communication” and ,,it is one element that links the four skills of speaking,
listening, reading and writing all together”. (Azar, 2012: 252)

Although traditionally vocabulary and grammar have been taught as separate fields of
language, by gaining deeper and wider understanding about how vocabulary is learnt and
words are used in language, it has to admit that it is not possible to strictly separate

vocabulary from grammar. ,,Much important grammatical information is tied into words, and
16



learning words can take students a long way into grammar.” (Cameron, 2001: 72) Moreover,
after examining ,,the correlation between vocabulary and grammar measures obtained through
the TOEFL test and FSI interviews, it appears that the vocabulary/grammar correlations were
higher than the vocabulary/vocabulary correlation”. (Arnaud 1989: 57-58)

Summarizing, it can be said that the vocabulary acquisition has to be seen as a
systematic process which is not isolated from the other fields of language acquisition by

taking into account the correlations and interconnection between them.

1.5. VOCABULARY ACQUISITION APPROACHES AND STRATEGIES

It has often been a problem for language teachers to choose the most effective way of
learning and teaching a foreign language. The field of language teaching has witnessed a lot
movements and methods. Also, vocabulary acquisition is related to strategies and approaches
used by learners and teachers and it is important to identify the most effective approaches and
strategies in vocabulary acquisition. Some learning strategies, for instance are dictionary use,
word part analysis, learning using word cards are also valuable for vocabulary acquisition.

One of the most common approaches to the vocabulary acquisition is reading; however
there still is the question how effective extensive reading really is, although this usually is the
main opportunity to acquire a large amount of new words. At the same time Pigada and
Schmitt (2016) comment that ,,second language learners acquire vocabulary through reading,
but only relatively small amounts”. Also, there are studies showing that extensive reading
alone gives poor outcomes of vocabulary acquisition. (Waring and Takaki, 2003; Zahar et al.,
2001) However there is also opposite view, for instance Lin (2007: 15) argues that ,,reading
strategies such as surveying, scanning, skimming, guessing from the context, and using past
experience or background knowledge are especially useful in achieving effective reading” and
makes language acquisition possible.

Laufer (1989) continues by asking: what makes words easy or difficult to learn and what
are the relationships between vocabulary knowledge and reading comprehension. Afterwards
Laufer gives a few examples of some factors that can make vocabulary difficult, for instance
word pronounce, length, part of speech, specificity, idiomaticity, multiplicity of meaning etc.

In order to test knowledge of word according to Carter (1989) the most appropriate
question to ask is: what it means to ‘KNOW a word’? Or what means a productive and
effective process of lexical input, since it is widely recognized that input is a central factor in
communication and in learning and teachers should raise learners’ awareness level about

communication and learning. (Haastrup 1989) Haastrup (1989: 45) concludes that vocabulary
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learning is based on written input, so that be a good word processor students must be good
readers ,,if a student is to be a competent word processor, she must also be a good text
processor and world processor”.

In connection with the vocabulary acquisition there are used terms implicit and explicit
learning within definitions originating from psychology that generally emphases the presence
or absence of conscious processes. According to Elis (2015: 2) ,Implicit learning is
acquisition of knowledge about the underlying structure of a complex stimulus environment
by a process which takes place naturally, simply and without conscious operations. Explicit
learning is a more conscious operation where the individual makes and tests hypotheses in a
search for structure” in other words implicit learning can be explained as acquisition of
knowledge in natural and simply process without participation of conscious, while explicit
learning can be characterized by more conscious involvement.

As mentioned above, there can be implemented wide range of comprehensive approach
to vocabulary acquisition; however the author of the Diploma paper developed vocabulary
tasks for word learning by using activities and materials that enable learners to play with
words, since the vocabulary acquisition through word play can have cognitive, social and
motivational value. Blachowicz and Fisher (2004) describe their own research-based practices
and experience: ,,Parents of struggling readers often ask us how they can help their children.
Along with saying, ,Read to them,” we now make sure to add, ,,Play word games with
them”.”

Since young learners have low level of literacy many authors suggest using various
media in teaching vocabulary. For instance, ,,oy demonstration picture: using an object, using
a cut-out picture, using gesture, performance action, drawing on the board and picture from
books or TV. By verbal explanation: analytical definition, putting in a context and
translating”. (Azar, 2012: 253)

According to Azar (2012) one of the most interesting media to be used in vocabulary
acquisition is games. Games can be useful and effective tools to acquire vocabulary in more
interesting and enjoyable way and also they can be easy applied in vocabulary classes.

Agreeing with authors’ views mentioned above the author of Diploma Paper choose
various vocabulary tasks for young learners’ vocabulary acquisition taking into account that
they are intended for young learners of grade 1. Although, the tasks were selected the way
that they help young learners to practise at least one of the language skills the same time
researcher tried to arouse as much interest as possible by including word games, imagination,
colors and fun. This is particularly important because improper methods can cause resistance

not only to English vocabulary acquisition, but against the teaching process as a whole.
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2. PARENTAL INVOLVEMENT IN YOUNG LEARNERS’
VOCABULARY ACQUISITION

Parents are primary and permanent educators of their children. For this reason parental
involvement in young learners’ education is characterized as the fundamental rights and
obligation on the viewpoint of such organizations as The Organization for Economic Co-
operation and Development (OECD) and United Nations International Children’s Fund
(UNICEF).

However, parental involvement is ,,complex and multidimensional construct with
interrelated elements” (Baker and Soden, 1997: 21) and it always has been a significant part
of ,.,every teacher-student-school academic endeavor” (Sapungan and Sapungan, 2014: 42) not
only in families level but also in broad scale. For instance, ,,parent involvement is currently
taking center stage as an educational improvement strategy”. (Hara and Burke, 1998: 9)

Unfortunately in Latvia there are no specific studies that show level and quality of
parental involvement in their children’s educational process. However, the OECD Programme
for International Student Assessment (PISA) — the world’s premier yardstick for evaluating
the quality, equity and efficiency of school systems in providing young people with these
skills — provide data on learners’ of school age, their performance in various subjects, their
cognitive skills, and also gives some facts about parental involvement in education.

Although, there have not been studied parental involvement in learners' vocabulary
acquisition, PISA study display general tendencies. For example: ,the parents’ responses
show a close relationship between their own involvement with their child and their child’s
engagement in reading-related activities during the first year of primary school and their
reading performance at age 15”. (OECD, 2011: 2) The same study also notes to the need for
parents to help their children achieve their full potential since it does not require a PhD or
unlimited hours for parents.

This study also recommends ,.teachers, schools and education systems should explore
how they can help busy parents play a more active role in their children’s education, both in
and out of school”. (OECD, 2011: 4)

As mentioned above, there are not in Latvia neither much data about parental role in
education, nor specific guidelines or instructions provided for parents, despite on the fact that
few years ago several parents’ organizations submitted recommendations for the Guidelines
for the Development of Education of Latvia regarding to parental involvement and parents’

education. However, in general in Latvia there are multiple laws and regulations determining
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public and parents’ participation in education. For instance, Education law section 57 states:
Parents have the following rights:

1) To choose the educational institution in which the child will acquire education;

2) To participate in the improvement of educational process and in the council of an
educational institution;

3) To enter into a contract with an educational institution regarding the education of
and care for the child at an educational institution;

4) To provide and receive information regarding issues related to the training and
teaching of the child;

In its turn, Education law section 58: Obligations of Parents sets:

1) Within the scope of their abilities and material possibilities, to ensure the necessary
circumstances in the family for education, health, development and social life of
the child;

2) To co-operate with the educational institution in which the child acquires education,
with the teachers and other persons involved in the educational process;

3) To observe the lawful rights and interests of children, teachers and other persons;

4) To inform the head of the educational institution regarding the state of health of the

child and other circumstances, if they may be significant for the educational process.

However, these are to overall regulations that do not provide specific and detailed
guidelines for step by step parental involvement.

Meanwhile, parental involvement plays crucial role in other countries, for instance, in
USA it is highlighted in major legislation such us The Goals 2000: Educate America Act and
the reauthorized Elementary and Secondary Education Act have made parental involvement in
their children’s education a national priority. (Baker and Soden, 1997) Also, school districts
in USA have been encouraged to reexamine their parents’ involvement policies and programs.

Considering the lack of research data on parental involvement in young learners’
vocabulary acquisition the theme chosen for this Diploma Paper has great importance in the
current educational and research context of Latvia. It may shed light on the various little
known and little studied aspects of impact and role of parental involvement in young learners’

educational process in general and especially in vocabulary acquisition.
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2.1. DEFINITION OF TERM ‘PARENTAL INVOLVEMENT’

As mentioned before, parents are children’s first, primary and direct teachers. For this
reason they play very important role in establishing the foundation in education of their
children. However, sources of literature offer different definition of ‘parental involvement'
including wide spectrum of parents' activities, for instance helping and monitoring
homework, attending parent-teacher conferences, reading with their children and more.
For instance Epstein (cited in Hara and Burka, 1998: 10) ,sets the stage by defining parent
involvement as families and communities who take an active role in creating a caring
educational environment”. By further explaining opinion of Epstein Hara and Burka (1998)
points out that parents who are participating in their children's education are those who
consistently demonstrate good parenting skills, they help their children learn at home,
encourage children achievement, communicate with school staff, volunteer their time in the
school and regularly collaborate with the school-community.

By examining many studies and literature Baker and Soden (1997) suggest the
importance of following types of parental involvement:

1) A stimulating literacy and material environment;

2) High expectations and moderate levels of parent support and supervision;
3) Monitoring of TV viewing and homework completion;

4) Joint learning activities at home;

5) Emphasis on effort rather than ability;

6) Promoting of independence and self-reliance.

Furthermore, Baker and Soden (1997: 15) argue that ,.the field of parent involvement
research could be strengthened by both a more consistent conceptualization of parent
involvement and its measurement at the empirical level”.

Although, most researchers support increased parental involvement, there still exist little
consensus what constitutes effective and productive parent involvement. Due to lack of
scientific rigor in the research there persists confusion concerning the activities, goals, and
desired outcomes of various parental involvement programs and policies. (Baker and Soden,
1997)

However, studies ,,suggesting the importance of parent involvement are treated as
definitive, regardless of the equivocal nature of the data” (Baker and Soden, 1997: 4) and
have concluded that all types of parent involvement are significant and even necessary, since
children of high involved parents were found to achieve more than children of low involved

parents. High involvement in this case is defined as more supportive attitude on
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achievements, providing a more enriched environment at home, helping more with
homework.

Parental involvement in their children’s learning process not only improves children's
academic achievements and educational outcomes, but also improves their behavior, moral,
social capacities and even helps children to become productive and responsible members of
society. (Sapungan and Sapungan, 2014; Carter, 2002; Hara and Burke, 1998; Balli, Demo
and Wedman, 1998) Furthermore, during research made by Hara and Burke (1998) parents
stated three important outcomes:

1) Parents’ interest in and appreciation for education, teachers, and learning increased,;

2) Parents reported that their children’s interest in and attitudes toward school improved;

3) Parents’ respect for teachers and their roles ,,changed dramatically”.

Even though, influence of parental involvement has not been well studied (Davis-Kean,
2005) there are enough studies of families showing that parental involvement gives more
benefit and is more important to learners development than parents’ income or education level
of parents. (Davis, 2000) Also, parental involvement is important and has a lasting effect on
learners’ outcomes at any level of education stage throughout the elementary, middle school,
and secondary years and even in higher education.

Parents’ understanding on their role in children education differs and variations have
been found according to students’ family cultures, ethnicity, and/or socioeconomic
backgrounds”. (Carter, 2002: 2) Many parents often are active in communicating with their
children’s teachers, getting involved with school projects, assisting within children’s
homework. However, there are also many parents who are not directly involved in their
children’s education and are quite passive. Also, many parents feel themselves inadequate in
teacher role, for this reason it cannot be assumed that all parents know how to participate in
their children’s' education. (Carter, 2002)

Hornby (2011: 12) describes three types of parents’ believes and states that there may
exist various aspects making barriers to effective parental involvement in young learners’
education and very important is the way that parents view their role in child education. Firstly,
parents who believe that their only role in child education is to get child to school ,,then takes
over responsibility for their education, will not be willing to be actively involved in either
school-based or home-based parental involvement”. Secondly, ,.,the belief that parents have in
their own ability to help their children succeed at school is the second belief that is crucial to
parental involvement”. And third believe is: ,,parents who believe that children’s intelligence
is fixed, and that school achievement is mainly due to children being lucky enough to have

high ability, will not see the point in getting too involved in their children’s education,”
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argues Hornby (2011: 13) Thus, parents who believe that they can have significant impact on
their children’s development and who believe that children's achievements depends on their
own efforts and abilities and skills can always be developed has more positive attitude about
parental involvement.

Among other factors affecting parents’ attitude Hine (2009) mentions educational level
and professional achievements of children's parents; they often point on their own
employment and personal aspiration that serves as role model for their children. This leads to
the conclusion that ,parents of high achievers had high educational and occupational
aspirations for their children, and stressed the importance of getting a good education to reach
these goals”. (Hine, 2009: 8)

Also, effective parental involvement can be promoted by teachers and schools in case if
teachers support and encourage parents who want to be involved in educational work and
schools are welcoming to parental involvement regardless of the load or length of parental

involvement.

2.2. APPROACHES ON PARENTAL INVOLVEMENT IN YOUNG
LEARNERS' VOCABULARY ACQUISITION

In literature sources there can be found various approaches and models on parental
involvement in learners’ education varying between minimal and very active involvement.

For instance, Gordon (cited in Baker and Soden, 1997: 6) discussed three models of-
school-home interactions:

1) in the parent-impact model, schools highlight the family's capability to improve the
family's home learning environment;

2) in the school-impact model parents take responsibility to change schools to be more
responsive to families so that children's achievement can improve;

3) The community-impact model acknowledges the bi-directional nature of the
influences between children, families, and schools.

However, none of them are simple and includes quite complex role of parents (e.g.
parents as home teachers, parents volunteering in the class, parents as audience) and way in
which families and schools interacts to influence learners’ achievement.

Study carried out by Hine (2009) in Puerto Rico made it possible to characterize strong
family support system received by high-achieving students. This support system described by

students and parents were made of:
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1) Informal conversations of everyday events;

2) Family decision-making policies;

3) Monitoring and supervising of free time;

4) Parental explanation and advisement;

5) Help in establishing and reaching long-term goals. (Hine, 2009: 9)

According to Hornby (2011: 27) approaches can be conceptualized in the form of
models for parental involvement practicing and there exist ,,5ix most common models, the
protective, expert, transmission, curriculum enrichment, consumer, and partnership models”.
Whereas this chapter deals with the theme that applies only on parental involvement in young
learners’ vocabulary acquisition below it will be described only one of these models —
transmission model. In this model parents support the goals of the schools. Also, parents can
be used as a resource so they can carry out some type of intervention with their children based
on expertise transmitted by schools. For instance, in case of paired reading program when
parents are trained to help their children with reading at home. In this model parents can play
important role on their children’s development. The same way parents can be used as a
resource in home environment by helping, for instance, to acquire vocabulary. However, in
order to use this model ,,professionals need additional skills such as techniques for effectively
guiding parents and the interpersonal skills required for establishing productive working
relationships with them”. (Hornby, 2011: 28)

As described above, parental involvement covers quite wide spectrum of parents'
activities, however according to Carter (2002: 2) ,,parent/family involvement at home has a
more significant impact on children than parent/family involvement in school activities”. This
statement is in tune with theme of this Diploma Paper which displays only one aspect of
parents’ intervention - parental involvement in young learners' vocabulary acquisition at
home.

Carter (2002) also argues that parental assistance with homework can be very beneficial,
only must be taken into account that parents may require assistance and guidance to work
productively and effectively with their children. Since there are cultural differences among
families how they are involved in children education, during planning parental involvement
programs these family values have to be respected and capitalized. For this reason school
programs must be individualized and based upon the specific learners’, parents’ and teachers’
needs, since ,there is no one model that has proven effective in building parent/family
involvement programs in schools” (Carter, 2002) and a part of these programs should pay
attention on how to create a home environment that promotes learning. And on the other hand
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also teachers must be trained and prepared to foster effective parental involvement in
children’s education.

One of the most often used approaches of parental involvement is help with children's
homework. According to Tam and Chan (2009: 97) ,,homework has this potential role to play
by bridging learning in school and at home”. Parental involvement in children's homework
also is an example of the most direct and face-to-face form of parental engagement in
children's education process. ,,Families may become involved with homework on their own or
because their child or their child's teacher has influenced them to become involved.” (Balli et
al., 1998: 151) Authors also highlights children's academic performance, since parents of
high-achieving students can have less need to assist in homework than parents of average or
below-average students.

Study carried out by Tam and Chan (2009) with an aim to examine parental
involvement in homework in the ecological context of Chinese families in Hong Kong
showed that the benefit of parents’ homework involvement varies according to the children’s
grade level and the family’s’ social class and reported on two significant outcomes:

1) First, among junior primary students, parents’ provision of guidelines and structure is
related to children’s efficacy beliefs in academic performance as well as in self-
regulated learning.

2) Second, the impact of parental involvement in homework is found to vary according to
socioeconomic status. Parents’ homework involvement is linked to higher gains in
academic efficacy among children of parents with lower education attainment but not
among those with more educated parents.

This study also showed that ,,the gain in educational outcomes in relation to parental
involvement in homework among specific groups of students confirms the significance of
involving parents in educational processes”. (Tam and Chan, 2009: 97)

Research carried out by the author of the Diploma Paper refers to the parental
involvement in learners’ homework that could be the simplest form of parents' participation in
their children's school’s life. The same time it has an important rule in children’s support and

encouraging to study.
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3. AN EXPLORATORY CASE STUDY IN SECONDARY SCHOOL
GRADE 1

This chapter of the Diploma Paper deals with an exploratory case study with an aim to
explain how parental involvement impact young learners’ vocabulary acquisition and it was
carried out in Riga Secondary School Ne 6.

The very traditional way of comparing the effectiveness of different ways of teaching
vocabulary of foreign language is essentially very straightforward. The simplest way for
researchers is to take two groups of learners, carefully controlled for obvious variables likely
to affect the results. Then to expose one group to method A, the other group to method B, and
compares the number of words learned by group A with the number of words learned by the B
group. (Meara, 1989)

By following the principles mentioned above, the author of the Diploma Paper used an
exploratory case study.

Case study was structured in five steps: study design, preparation for data collection,
collecting data, data analysis and reporting.

The respondents of study were selected among the grade 1 learners of Riga Secondary
School Ne 6. A total of 26 learners from one class were selected randomly as samples for this
study. The learners who participated in this research were selected by following principles:

1) Their native language is Latvian; and

2) They studied English as foreign language according to the same study program under
the guidance of the same teacher.

Each participant of the study got a code number. Thus, all learners were categorized into
two groups — control group (participants 1—13) and experimental group (participants 14—
26).

Both groups were instructed by English teacher in classroom and received the same
vocabulary tasks during second semester of 2014/2015.

Experimental group performed vocabulary tasks at home with a help of parents, in its
turn, control group performed vocabulary tasks at home independently, without parental
involvement.

All materials fulfilled by each participant of each group during research were coded
using the same one-digit number already given to each participant. Also, a database was

created to identify the coded numbers assigned to learners.
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This experimental research employed both quantitative and qualitative methods for its
data collection.

Quantitative inquiry was appropriate in this research to provide descriptive data on
parental involvement activities in their children’s vocabulary acquisition, attitudes toward this
process and vocabulary acquisition assessment.

Furthermore, qualitative part of this Diploma Paper provides in-depth data on how
significant are differences between young learners’ vocabulary size before and after
vocabulary tasks of experimental group and control group.

There were five instruments used in this study to collect its data: vocabulary diagnostic
pre-test/post-test, parents’ questionnaire, learners’ questionnaire, vocabulary tasks and

parents’ reflection sheets detailed characterized and described in following subchapters.

3.1. ANALYSIS OF INITIAL PARENTS’ QUESTIONNAIRE

At the very beginning of exploratory case study the author of the Diploma Paper applied
Initial parents’ questionnaire (see Appendix 1) to parents of experimental group (13
respondents) and requested specific biographical information and information concerning to
their own and their children English language skills and previous English learning experience.
Initial parents’ questionnaire contained of 9 questions and was designed in Latvian.

The first question in questionnaire was asked about parents’ age, as shown in Figure 1.

8%

' ‘ l39% 026 to 35

B 36 to 45

046 and older
539

Figure 1. Parents’ age

Parents’ answers show that 53% of them fall in the age group 36 to 45, 39% — age group
26 to 35 and only 8% of parents are 46 years old or older. This question was asked for general

guidance and was not used in the data analysis.
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The second question requested parents’ level of education, as shown in Figure 2.

O General
secondary
15% education

31% B General
secondary
education

0O General
31% professional
education

23% OHighest
education

Figure 2. Parents’ level of education

Parents’ answers show that 31% of them have general secondary education and the
same amount 31% has highest education; 23% have general professional education and 15% —
elementary education.

Data about parents’ educational level were used to identify the relationship between
parents’ age educational level and their children’s vocabulary acquisition outcomes. Hine
(2009) mentions educational level and professional achievements of children's parents as
important factors that may affect parents’ insolvent level in their children’s education process.
Thus, educational level of parents may have an impact on parents’ attitudes about their
children vocabulary acquisition of English.

By comparing parents’ educational level and vocabulary acquisition outcomes of their
children's the author of this Diploma Paper concluded that parents’ educational level has
impact on their children’s vocabulary acquisition. The highest vocabulary achievements have
young learners whose parents have the highest education, however the lowest results —

children whose parents’ have elementary education, as shown in Figure 3.

100 89
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80 76
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60
40
20
0 T T T
elementary  professional  secondary higher
education

Figure 3. Relationship between parents’ educational level and their children’s

vocabulary acquisition outcomes
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The third question dealt with the parents' language they use to communicate with their
children, as shown in Figure 4. Since, the parents’ English language background and

knowledge may play a significant role in their children’s vocabulary acquisition.

4
N

100%

Figure 4. Language parents use to communicate with their children

Parents’ answers show that 100% of them use Latvian language as the communication
language in family. However, in this study there was not examined correlation between
parents’ English knowledge and their children vocabulary acquisition outcomes. In this case
were obtained only descriptive data on parents' English knowledge.

The forth question requested parents to evaluate their English knowledge, as seen in
Figure 5; 6; 7. The same as in the previous question, regarding to responses on questions 4.1;
4.2 and 4.3 there was not examined correlation between parents’ English knowledge skills and
their children vocabulary acquisition outcomes. In this case were obtained only descriptive

data on parents' English knowledge.

ONo knowledge
8% 8%

15 B Poor
23% knowledge
OModerate
knowledge
O Good
knowledge
46% B Perfect
knowledge

Figure 5. Parents’ English knowledge: speaking

Parents’ answers show that 46% of them are moderate in English speaking, 23% of
parents are poor in English speaking, 15% are good in English speaking, and only 8% have no

English knowledge and the same amount of parents 8% are perfect in English speaking.
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Figure 6. Parents’ English knowledge: writing
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Having a look at the Figure 6, it is noticeable that 38% of parents are moderate in English

writing, 31% of parents are poor English writing, 23% are good in English writing and only

8% have no English writing knowledge.

31%

Figure 6. Parents’ English knowledge: listening
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Parents’ answers show that 38% of them are moderate in English listening, 31% of

parents are good in English listening, 15% are poor in English listening, and only 8% have no

English knowledge and the same amount of parents 8% are perfect in English listening.

The fifth question covered parents’ last English studies: where and when they have

studied English, as shown in Figure 7 and 8. Also, regarding to responses on questions 5.1

and 5.2 there was not examined correlation between place and time when parents’ have

studied English and their children vocabulary acquisition outcomes. In this case were obtained

only descriptive data on parents' English studies.
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Figure 7. Parents’ English studies: where

Parents’ answers show that in high school have studied 39% of parents and in courses
English have studied 38% of parents, 15% have studied English in secondary school and only

8% of parents have not studied English at all.

010 or more
8% years ago

G

Figure 8. Parents’ English last time have studied: when

W 5-9 years ago
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sudied

N

Parents’ answers show that 46% of parents English have studied 5 or less years ago,

23% have studied 5-9 years ago, 15% have studied English 10 or more years ago, 8% of

parents are studying English currently and the same amount 8% of parents have not studied
English at all.

The sixth question was asked about parents’ English language usage in daily life, as

shown in Figure 9.

15% i O At work

8% \ @ While
travelling
OWhile using
15% 62% internet
OOther

Figure 9. Parents’ daily usage of English
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According to Figure 9 62% of parents daily use English at work, both while travelling
and for other reasons daily English use 15% and 8% of parents daily use English in internet.
Sevenths question dealt with parents’ children’s English experience and ask if and

where child has been previously (before grade 1) studied English, as shown in Figure 10.

31%

O At kindergarten

B Have not
studied
69%

Figure 10. Children’s previous English studies

Having a look at the Figure 10, it is noticeable that 69% of children have studied English
in kindergarten and 31% have not studied English before grade 1. However, this factor was
not taken into account when assessing the performance of learners and its outcomes. Thus, for
further studies in order to obtain more objective data, it is recommended to select respondents
with the same or at least very similar English knowledge and background.

Eights question request weather children in addition to the school program in the first

semester of grade 1 have studied English, as shown in Figure 11.

/ ‘ \ OHave not
\ / studied

100%

Figure 11. Children’s English studies in addition to the school program in the first

semester of grade 1

Parents’ answers show that 100% of children have not studied English in addition to

the school program in the first semester of grade 1.
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Ninth question dealt with parents’ children’s English experience and requests of type of
assistance or help children received from their parents or other family members while

performed English during the first semester of grade 1, as shown in Figure 12.

O Never

15%

B Sometimes

47% /

15%

OOnly when
child asked for
help

23% OEach time

checked/correc

ted

Figure 12. Parents’ and other family member help to children in English homework

during the first semester of grade 1

Having a look at the Figure 12, it is noticeable that parents’ responses differ in very wide
range. Parents’ answers show that 47% of parents each time checked and corrected their
children’s English homework, 23% helped their children only when children asked for help,
15% of parents sometimes helped in children’s English homework and 15% never helped.

By analyzing responses, it can be concluded that the majority of parents due to
unidentified reasons have been involved in their children's learning process while the rest
parents have not done this or have helped only sometimes. In order to clarify the reasons for
parents’ involvement or not involvement it would be necessary to carry out an additional

study.

3.2. ANALYSIS OF INITIAL LEARNERS’ QUESTIONNAIRE

The same time with the Initial parents’ questionnaire there were applied Initial learners’
questionnaire (see Appendix 2) to learners of experimental and control group and requested
specific biographical information about the learner and information concerning to English
language skills and previous English experience. Initial learners’ questionnaire contained of 5
questions and was designed in Latvian.

The first question in questionnaire was asked about learners’ age, as shown in Figure 13
and 14. This question was asked for general guidance and was not used in the data analysis,
although learners’ responses shows that learners of control group fall into younger age group

than learners of experimental group.8
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Figure 13. Learners’ age (experimental group)

Learners’ answers show that 92% of them are 7 year old and only 8% are 6 years old.

a7
38

85%

Figure 14. Learners’ age (control group)

Learners’ answers show that 85% of them are 7 year old and 15% are 8 years old.
The second question requested language used by learner to communicate with parents at

home, as shown in Figure 15 and 16.

4
N

100%

Figure 15. Language learners use to talk to their parents at home (experimental group)

Learners’ answers show that 100% of them use Latvian to talk to their parents at
home. Thus, it can be concluded that all learners are placed in the same language’s
environment of everyday communication and language of daily communication does not

affect results of study.
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Figure 16. Language learners use to talk to their parents at home (control group)

Learners’ answers show that 92% of them use Latvian to talk to their parents at home
and only 8% use Russian for this purpose.

Since all learners are placed in the Latvian or Russian language’s environment of
everyday communication it does not affect results of study as it might be in the case if the
daily language of communication is English.

The third question dealt with the learners’ languages they were able to use before school

Figure 17. Language learners knew before starting to go to school (experimental and

grade 1, as shown in Figure 17.

control group
On this question there is a complete consensus since learners’ answers show that
100% of both groups of learners knew Latvian before starting to go to school.
The forth question requested place/conditions, in which learners’ have acquire English

before school, as shown in Figure 18 and 19.
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69%

Figure 18. Where learners previously studied English (before grade 1) (experimental

group)

Learners’ answers show that 69% of them studied English at kindergarten and 31%

have not studied English at all before grade 1.

31% \ DAt kindergarten
B At home
q 61% OHeve not
8t studied

Figure 19. Where learners previously studied English (before grade 1) (control group)

Learners’ answers show that 61% of them studied English at kindergarten, 31% have
not studied English at all before grade 1 and 8% have studied English at home.

Comparing responses of both groups of learners can be seen that there are no big
differences between amounts of learners of both groups who have not studied English before
grade 1. This allows to assume that it is possible to obtain objective results of study.

The fifth question covered learner’ English studies in first semester and learners were
asked about parental or family involvement in English homework performance, as shown in
Figure 20 and 21. As in the case, when this question was asked parents, it can be concluded
that the majority of parents due to unidentified reasons have been involved in their children's
learning process while the rest parents have not done this or have helped only sometimes. In
order to clarify the reasons for parents’ involvement or not involvement it would be necessary

to carry out an additional study.
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O Never
13% ] 13%

B Sometimes
17%

OOnly when asked
for help

57% OEach time
someone
checked/corrected

Figure 20. Help learners received from their parents or other family members in English

homework performance during first semester (experimental group)

Learners’ answers show that 57% of learners received help when they asked, 17% of
learners sometimes received help, 13% of learners got their parents’ or other family members’
help each time they performed English homework and 13% of them never received parents’

or others family members’ help in English homework performance.

O Never

15%

N

B Only when |
asked for help

8%
0O Often

OEach time

Figure 21. Help learners received from their parents or other family members in English

homework performance during first semester (control group)

Learners’ answers show that 54% of them received help when they asked for it, 23%
learners got their parents’ or other family members’ help each time they performed English
homework, 15% never received parents’ or others family members’ help in English

homework performance and 8% of learners often received help.
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3.3. ANALYSIS OF VOCABULARY DIAGNOSTICS PRE-TEST/POST-
TEST

This exploratory case study in its beginning and final stage provided data from
vocabulary diagnostic pre-test/post-test.

At the very beginning of the research English vocabulary diagnostic pre-test/post-test
(see Appendix 3) was developed and applied to obtain true data about learners’ English
vocabulary knowledge of experimental and control group of learners before vocabulary task
performance.

Diagnostic pre-test/post-test was designed according context of textbook of grade 1 and
consisted of 4 vocabulary tasks. Each of tasks was developed so that it contains the words to
be acquired in English during second semester and included following language skills:

1) word recognition (tasks 1; 2; 3 and 4)

2) writing (task 2 and 3)

3) listening (task 4)

Thus, vocabulary diagnostic pre-test/post-test covered all language skills.

As shown in Figure 22, both experimental and control group of learners have obtained
almost equal pro-test results (the difference is only 1%) that leads to the assumption that there

will be gained an objective final data of research.

Results of Pre-test
27

26

-

control group experimental group

Figure 22. Pre-test results of both experimental and control group of learners’

Afterwards, the same diagnostic pre-test/post-test was applied for both groups of
learners after completion vocabulary course at the end of second semester. Thus, were
provided comparative data that reflect the vocabulary acquisition outcomes of both groups

after experimental research, as shown in Figure 23.
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Results of Post-test

79

controlgroup experimentalgroup

Figure 23. Post-test results of both experimental and control group of learners’

Figure 23 also displays that experimental group performed tasks with 15.8% higher
accuracy than the control group.

After comparing the results of vocabulary acquisition between experimental and control
group the author of the Diploma paper concluded that there were significant differences
between young learners’ vocabulary size before and after vocabulary tasks of both groups of
learners: both groups have improved their vocabulary knowledge.

Also, findings of pre-test/post-test suggested that at the end of the forth month
vocabulary course experimental group of learners experienced larger improvement of
vocabulary size than learners of control group. Thus, it can be concluded that parental
involvement in young learners' vocabulary acquisition is highly effective and lead to a greater
growth in learners' vocabulary.

In its turn, data on the lengths of parental involvement in their children’s' vocabulary
acquisition were used to identify the relationship between parents’ involvement length and
their children’s vocabulary acquisition outcomes.

Analysis of questionnaires showed that young learner’s vocabulary knowledge improves
according to length of time of parental involvement. The longer time parents spend
participating in their children’s vocabulary acquisition, the higher achievements children

have, as shown in Figure 24.
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Figure 24. Relationship between parents’ involvement length and their children’s

vocabulary acquisition outcomes

3.4. ANALYSIS OF VOCABULARY TASKS FOR BOTH GROUPS OF
LEARNERS

One of the world class psychologists L. Vygotsky (1962) states that if the children use
the same words as adults it does not mean they are aware of the real meaning of these words.
In its turn, Cameron (2001: 73) adds to this idea by emphasizing that ,,the acquisition of word
meanings takes much longer than the acquisition of the spoken form of words”. By continuing
her previous statement Cameron (2001: 73-74) uses metaphor to explain the sense of words
and their meaning: ,,We can think of words as rather like flowers growing in the soil. All we
see above ground is the flower, but that flower is kept alive and growing by roots that spread
underneath it. Underneath the flowers of spoken words lie the roots, a connected web of
meaning, understanding and links.”

This particular aspect mainly relates to early age learning when foreign language
requires concrete vocabulary that makes connections with objects young learners can handle
or see.

Considering the above, the author of the Diploma Paper used the same textbook
acquired by learners of Riga Secondary School Ne 6 grade 1 and developed set of the
vocabulary tasks (see Appendix 4) in which words are linked to their meanings, this way
helping young learners to built word meaning and ideas that these words are representing. If
the learners understand words and how they are connected to concepts and facts, they develop

skills that help in comprehending text. (Neuman and Dwyer, 2009)
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Like many textbooks for young learners ,,Fly High Pupil’s book™ displays illustrated
words (nouns, verbs, adjectives, adverbs) since often young learners don’t have literacy skills
in grade 1.

According to Cameron (2001) difficulties in learning vocabulary may arise due to that
vocabulary is not sufficiently connected to learners’ real lives. Therefore the vocabulary tasks
developed by the author of this Diploma Paper consist of exercises that include everyday
situations; past experience and realities of life that learners may face.

In addition, by developing vocabulary tasks for both groups of learners, the author of the
Diploma Paper chose one of the most popular and useful approach in language teaching —
tasks that includes the use of images, as they can be used in many different ways (pictures,
photos, charts, drawings etc). Pictures may be used not only to explain meaning of words, but
also to create real situations or based on imagination.

Vocabulary tasks were developed in way that allows them to perform either with the
parents (for experimental group of research) or without parental involvement (for control
group of research). Each of tasks was designed so that it contains the words to be acquired in
English during second semester and included different language skills such us word
recognition, writing and listening. Also, vocabulary tasks included different lexical fields, for
instance numbers, colors, county flags, traditional costumes, animals, parts of face, food,
English alphabet.

However, performance of vocabulary tasks was not under control tightly, allowing

different tasks to be performed within different time limits according to learners’ needs.

3.5. FINAL PARENTS’ QUESTIONNAIRE

After completing vocabulary course at the end of second semester parents of
experimental group of learners received self-esteem questionnaires (see Appendix 5). These
questionnaires were designed to find out how parents evaluate English vocabulary acquisition
process and its outcomes. Questionnaires also were used to identify parents’ opinions on
parental involvement in their children’s vocabulary acquisition.

Parents’ questionnaire contained of 8 questions, all of questions were developed
according to Likert scale. Parents were asked to what extent do they agree with given
statements and indicate their responses to each question by checking off with a cross (x) one
of the alternatives provided: strongly agree; slightly agree; slightly disagree; strongly disagree
or like a lot; more like than dislike; more dislike than like; dislike a lot; or always; often;

sometimes; never.
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There may exist various aspects making barriers to effective parental involvement in
young learners’ education and very important is the way that parents view their role in child
education. For this reason the author of the Diploma Paper decided in this questionnaire
include questions that show different attitudes demonstrated by parents and gives answer on
main question: what are parents’ attitudes about and involvement in their children vocabulary
acquisition? Thus are provided basic descriptive data about parents’ attitudes

The collected information from the questionnaire was analyzed using SPSS software
and presented in the form of charts and in the descriptive form, analyzing the responses to
each question as follows.

The first question in questionnaire was asked about parents’ opinion on the importance

of the English in today’s world, as shown in Figure 25.

2
N

100%

O Strongly agree

Figure 25. Parents’ opinion on the importance of the English acquisition

Parents’ answers show that 100% of them consider that it is important to learn English
nowadays. This may be explained by the fact that nowadays (age of globalization) English are
taking more and more important rule due to cross-border work conditions and international
relationships.

The second question covered parents’ opinion on parental involvement in children’s

vocabulary acquisition, as shown in Figure 26.

43% O Strongly agree

B Slightly agree

Figure 26. Parents’ opinions on the importance of the parental involvement in children’s

vocabulary acquisition
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Parents’ answers show that 57% of them strongly agree that parental involvement helps
to improve children's English vocabulary and 43% slightly agree to this statement. Since both
answers are affirmative it can be concluded that parents are aware of their role in children's
education and in English vocabulary acquisition in this case.

The third question dealt with the parents’ opinion on the importance of the parental

involvement in children’s motivation to acquire English, as shown in Figure 27.

8%
OStrongly agree
23%
B Slightly agree
OsSlightly
%9% disagree

Figure 27. Parents’ opinions on the importance of the parental involvement in children’s

motivation to acquire English

Having a look at the Figure 27, it is noticeable that 69% of them strongly agree that
parental involvement helps children to increase their motivation to acquire English, 23%
slightly agree to this statement and only 8% slightly disagree that parents can help to increase
their children motivation to acquire English. These responses can be explained by the fact that
not all of parents are aware of their impact on their children’s motivation, probably because
only in the last decade the concept of motivation is being more actively used in the context of
parental motivational role in children's education in the society of Latvia.

The forth question requested parents’ opinion on vocabulary tasks and ability of parental

involvement to strengthen children’s vocabulary acquisition, as shown in Figure 28.

15% _

\ @ Strongly agree

15%, B Slightly agree
| OsSlightly
/0% disagree

Figure 28. Parents’ opinions on ability of parental involvement to strengthen children’s

English vocabulary during vocabulary tasks
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Parents’ answers show that 70% strongly agree that parental involvement in vocabulary
tasks helped children to strengthen their English vocabulary, 15% slightly agree to this
statement and the same amount 15% slightly disagree to this assertion. These responses may
be related to parents' ability to assess children's learning outcomes and can be both objective
and subjective.

The fifth question dealt with the parents’ opinion on ability of parental involvement to

draw children's interest in educational process, as shown in Figure 29.

\ O Strongly agree
B Slightly agree
53%
OSlightly
disagree

8%

Figure 29. Parents’ opinions on ability of parental involvement to draw children’s

interest in educational process

Parents’ answers show that 53% of them strongly agree that parental involvement draws
children’s interest in educational process, 39% slightly agree to this statement and only 8%
slightly disagree that parental involvement draws children’s interest in educational process.
Whereas most of the answers are positive it shows that most of parents are aware of their
ability to arise children’s interest in educational process.

The sixth question covered parents’ opinion whether taking part in children’s homework

it is possible to evaluate children's English knowledge, as shown in Figure 30.

15% OsStrongly agree

B Slightly agree

54% O Slightly
disagree
OStrongly

disagree

Figure 30. Parents’ opinions on whether parental involvement in children’s homework

gives opportunity to evaluate children's English knowledge
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Parents’ answers show that 54% strongly agree that parental involvement in children’s
homework gives opportunity to evaluate children's English knowledge, 23% slightly agree to
this statement, 15% strongly disagree and 8% slightly disagree that parental involvement in
children’s homework gives opportunity to evaluate children's English knowledge. As it can be
seen parents’ responses differs in very wide range and it can be assumed that parents provided
answers according to their abilities to evaluate children's learning outcomes. For this reason
responses are so different.

The seventh question requested parents to evaluate each child’s vocabulary task by
giving one of the following answers: like a lot, more like than dislike, more dislike than like,
dislike a lot, as shown in Figure 31 to Figure 37. This group of questions provides only

parents’ subjective evolution.

OLike a lot

B More like than
dislike

Figure 31. Parents’ evaluation on homework ,,Family tree”

Parents’ answers show that 77% of them liked this task a lot and the rest 23% of parents

more like than dislike.

8%

\31% OLike alot
B More like than
dislike

OMore dislike
than like

Figure 31. Parents’ evaluation on homework ,, Toys”

Parents’ answers show that 61% of them this task more like than dislike, 31% like a lot

and only 8% more dislike than like.
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8%

OLik alot
39%
B More like than
dislike

OMore dislike
than like

53

Figure 32. Parents’ evaluation on homework ,,Flags’ book”

Parents’ answers show that 53% of them this task more like than dislike, 39% like a lot

and only 8% more dislike than like.

8%

; ‘ ; OLike alot
B More like than
dislike

92%

Figure 33. Parents’ evaluation on homework ,,My monster”

Parents’ answers show that 92% of them this task like a lot and only 8% more like than
dislike.

8%

OLike alot

B More like than
dislike

OMore dislike
than like

69%

Figure 34. Parents’ evaluation on homework ,,Animals’ tracks”

Parents’ answers show that 69% of them this task more like than dislike, 23% like it a

lot and only 8% more dislike than like.
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OLike alot

B More like than
dislike

OMore dislike
than like

62%

Figure 35. Parents’ evaluation on homework ,,Healthy food”

Parents’ answers show that 62% of them this task more like than dislike, 23% like it a

lot and 15% more dislike than like.

OMore like than
dislike

B More dislike
than like

%

Figure 36. Parents’ evaluation on homework ,,Sounds of alphabet”

Parents’ answers show that 77% of them this task more like than dislike and 23% more
dislike than like.

OLike alot

B More like than
dislike

OMore dislike
than like

62%

Figure 37. Parents’ evaluation on homework ,,Memories game”

Parents’ answers show that 62% of them this task more like than dislike, 23% more
dislike than like and 15% like it a lot.
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The eighth question in questionnaire was asked about parents’ opinion on the difficulties
that faced their children during vocabulary task performance, as shown in Figure 38 to Figure
42,

8%

\39% O Often

B Sometimes
O Never

53

Figure 38. Children had difficulties with remembering English words

Parents’ answers show that 53% of them think that children sometimes had difficulties
with remembering English words, 39% of parents report that children often had these

problems and 8% think that their children never had problems to remember English words.

15%
O Always

B Often

/ O Sometimes
7%

Figure 39. Children had difficulties with writing English words

Parents’ answers show that 77% of them think that children always had difficulties with
writing the English words, 15% of parents report that children often had these problems and

8% think that their children never had problems to write words in English.

8%

31%
3% OAlways
B Often

0O Sometimes
O Never

38%

Figure 40. Children had difficulties with spelling the English words
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Parents’ answers show that 38% of them think that children sometimes had difficulties
with spelling English words, 31% of parents report that children never had these problems,
23% think that their children often had problems to spell English words and 8% of parents say
that children always faced these problems.

15%

O Often
B Sometimes
O Never

62%

Figure 41. Children had difficulties with listening English words

Parents’ answers show that 62% of them think that children sometimes had difficulties
with listening English words, 23% of parents report that children often had these problems

and 15% think that their children never had problems to listen English words.

8%

39% / O Often
B Sometimes

ONever

3%

Figure 42. Children had difficulties with full filling tasks
Parents’ answers show that 53% of them think that children sometimes had difficulties
with full filling English tasks, 39% of parents report that children never had these problems

and 8% think that their children often had problems to full fill English vocabulary tasks.

3.6. ANALYSIS OF FINAL LEARNERS’ QUESTIONNAIRE

After completing vocabulary course at the end of second both groups of learners

received self-esteem questionnaires (see Appendix 6). However, there were some content
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differences between questionnaire applied to experimental group and control group of
learners, since experimental group was asked to reply based on its experience during
experimental research; however, control group responses choose according to assumptions or
based on experience they have had before this research.

These questionnaires were designed to find out how learners evaluate English
vocabulary acquisition process and to identify learners’ opinions on vocabulary acquisition
together with parents since young learners’ attitudes about their parents’ involvement in
education process are determined by many factors. Responses on questions of Final learners’
questionnaire gives answer on research question: what are young learners’ attitudes about
their parents’ involvement in their vocabulary acquisition?

Learners’ questionnaire contained of 22 questions (for experimental group) and 23
questions (for control group). All of questions were developed according to Likert scale.
Learners were asked to what extent do they agree with given statements and indicate their
responses to each question by checking off with a cross (x) one of the alternatives provided:
strongly agree; slightly agree; slightly disagree; strongly disagree or like a lot; more like than
dislike; more dislike than like; dislike a lot.

The collected information from the questionnaire was analyzed using SPSS software
and presented in the form of charts and in the descriptive form, analyzing the responses to

each question as follows.

3.6. FINAL LEARNERS’ QUESTIONNAIRE OF EXPERIMENTAL GROUP

The first question in questionnaire was asked about learners’ opinion on their learning together

with parents, as shown in Figure 43 to Figure 48.

8%

; l \ OStrongly agree
k / B Slightly agree

92%

Figure 43. Children liked to learn English together with parents because they can ask

their parents if they do not understand something

Learners’ answers show that 92% of then liked to learn English together with parents

because this way they can ask my parents if they do not understand something and only 8%
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slightly agree to this statement. This means that parental performance has been very

important, and parental involvement has helped children in vocabulary acquisition since all

responses given by learners are positive.

‘ O Strongly agree

\_/

100%

Figure 44. Children liked to learn English together with parents because they enjoy the
time spend together with parents

Learners’ answers show that 100% of them liked to learn English together with parents
because they enjoy the time spend together with parents which is good sign approving that

children have a good relationship with parents and it helps also in studying.

O Strongly agree
B Slightly agree

61%

/

Figure 45. Children liked to learn English together with parents because they encourage

children to learn

Learners’ answers show that 61% strongly agree to the statement that children liked to
learn English together with parents because they encourage them to learn and 39% slightly

agree to this statement that means in all cases (less or more) parents has been able to provide

the necessary support.
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8%
15% \ O Strongly agree
B Slightly agree
O sSlightly
disagree

%

Figure 46. Children liked to learn English together with parents because parents tell

children why they have to learn

Learners’ answers show that 77% strongly agree to the statement that children liked to
learn English together with parents because parents tell children why they have to learn, 15%
slightly agree to this statement and only 8% are slightly disagreed. Whereas most of the
answers are positive, it means that most parents are able to give forceful arguments why

children must learn.

OStrongly agree
B Slightly agree

OSlightly
disagree

Figure 47. Children liked to learn English together with parents because they have fun

together with parents

Learners’ answers show that 77% of them strongly agree to the statement that children
liked to learn English together with parents because they have fun together with parents, 15%
slightly agree to this statement and only 8% are slightly disagreed. Although most of the
answers indicate that children are having fun with their parents, a smaller part of the negative
opinions might be explained by the fact that the part of the parents’ does not associate

educational process with fun and fun time activities.
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O Strongly agree
23%
B Slightly agree
O sSlightly
%9% disagree

Figure 48. Children liked to learn English together with parents because then they

remember more

Learners’ answers show that 69% of them strongly agree to the statement that children
liked to learn English together with parents because then they can remember more, 23%
slightly agree to this statement and only 8% are slightly disagreed. Although most of the
answers are positive, however, sizeable amount of negative responses indicate that not all
parents have contributed process of the repetition that helps children to remember.

The third question dealt with the learners’ opinion on learning alone, as shown in Figure
49.

4
N

100%

O Strongly agree

Figure 49. Children did not like to learn English alone

Learners’ answers show that 100% of strongly agree that they did not like to learn
alone. Which indicates that the children themselves are experienced how useful and valuable

can be learning together with their parents and do not want to do it alone.

53



The third question covered learner’ opinion on evolution of each English homework,

as shown in Figure 50 to Figure 57.

OLike alot

54% W More like than
dislike

/

Figure 50. Learners’ evaluation on homework ,,Family tree”

Learners’ answers show that 54% of them this task likes a lot and 46% more like than
dislike.

15% 8%

OLike alot

B More like than
dislike

OMore dislike
than like

7%

Figure 51. Learners’ evaluation on homework ,,Toys”

Learners’ answers show that 77% of them this task more like than dislike, 15% more

dislike than like and only 8% like a lot.

15%

OLike alot

B More like than
dislike

85%

Figure 52. Learners’ evaluation on homework ,,Flags’ book”

Learners’ answers show that 85% of them this task likes a lot and 15% more like than
dislike.
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100%

OLike alot

Figure 53. Learners’ evaluation on homework ,,My monster”

Learners’ answers show that 100% of them this task likes a lot.

15% 8%

OLike alot

B More like than
dislike

OMore dislike
than like

7%

Figure 54. Learners’ evaluation on homework ,,Animals’ tracks”

Learners’ answers show that 77% of them this task more like than dislike, 15% more
dislike than like and only 8% like a lot.

8%

OLike alot
39%
B More like than

dislike
OMore dislike
than like

53

Figure 55. Learners’ evaluation on homework ,,Healthy food”
Learners’ answers show that 53% of them this task more like than dislike, 39% like a lot
and only 8% more dislike than like.
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OLike alot

38% /

B More like than
dislike

OMore dislike
than like

%

Figure 56. Learners’ evaluation on homework ,,Sounds of alphabet”

Learners’ answers show that 47% of them this task more like than dislike, 38% more
dislike than like and 15% like a lot.

OLike alot

B More like than
dislike

OMore dislike
than like

Figure 57. Learners’ evaluation on homework ,,Memories game”

Learners’ answers show that 54% of them this task more like than dislike, 23% more
dislike than like and the same amount of learners’ 23% this task like a lot.
The forth question in questionnaire was asked about learners’ opinion on the difficulties

they faced during vocabulary task performance, as shown in Figure 58 to Figure 62.

15% _ 15%

OAlways
B Often

23% O Sometimes
ONever
7%

Figure 58. Children had difficulties with remembering English words

Learners’ answers show that 47% of them sometimes had difficulties with remembering
English words, 23% of them report that they often had these problems, 15% think that they
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never had problems to remember English words and the same amount of learners 15% think

they always had problems to remember English words.

\ O Always

B Often

/62% O Sometimes

Figure 59. Children had difficulties with writing English words

15%

Learners’ answers show that 62% of them always had difficulties with writing English
words, 23% of learners report that they often had these problems and 15% think that they
never had problems to write words in English.

| 23%0
/ O Often
46%

B Sometimes
ONever

31%

Figure 60. Children had difficulties with spelling the English words

Learners’ answers show that 46% of them think that they never had difficulties with
spelling English words, 31% of learners report that they sometimes had these problems and

23% think that they often had problems to spell English words.

O Often
B Sometimes
O Never

54%

Figure 61. Children had difficulties with spelling the English words
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Learners’ answers show that 54% of them sometimes had difficulties with listening
English words, 23% of learners report that they often had these problems and 23% think that

they never had problems to listen English words.

O Sometimes
B Never

Figure 62. Children had difficulties with full filling tasks

Learners’ answers show that 77% of them often had difficulties with full filling English

tasks and 23% of them never had these problems.

FINAL LEARNERS’ QUESTIONNAIRE OF CONTROL GROUP

The first question in questionnaire was asked about learners’ opinion on their learning

together with parents, as shown in Figure 63 to Figure 64.

O Strongly agree
B Slightly agree

%

Figure 63. Children liked to learn English because they know it will be useful

Learners’ answers show that 77% of then liked to learn English because they know
English will be useful and 23% slightly agree to this statement. Whereas the meaning of
English language and usage increases worldwide, these responses suggest that children by
help of parents, school or other way are becoming aware of the English role in the nowadays

world.

58



O Strongly agree

k / B Slightly agree

85%

Figure 64. Children liked to learn English because tasks were interesting

Learners’ answers show that 85% of them strongly agree to the statement that they liked
to learn English because tasks were interesting and 15% slightly agree to this statement. It can
be explained by the fact that the tasks were designed according to children's age group when
knowledge can be acquired in a playful way as games.

The second question dealt with the learners’ opinion on learning English, as shown in

Figure 65.

8% O Strongly agree

23% T 8%
il}\ B Slightly agree
OsSlightly
K / disagree
O Strongly

61% disagree

Figure 65. Children did not like to learn English

Learners’ answers show that 61% of slightly disagree that they did not like to learn
English, 23% strongly agree that they did not like to learn English and 8% strongly agree and
the same amount 8% slightly agree to this statement. Although the majority of young learners
rejected the statement that they do not like to learn English, there are quite a lot of learners
who do not like to learn English. This could be explained by the fact that children do not see
the meaning of English in their lives, and whereas this group of young learners acquired
English vocabulary without parents probably they felt an absence of explanation and
encouragement from the sidelines given by parents.

The third question covered learner’ opinion on evolution of each English homework,

as shown in Figure 66 to Figure 78.
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Figure 66. Learners’ evaluation on homework ,,Family tree”

Learners’ answers show that 53% of them this task more likes than dislikes, 39% likes
a lot and only 8% more dislike than like.

OLike alot

B More like than
61% dislike

/

Figure 67. Learners’ evaluation on homework ,, Toys”

Learners’ answers show that 61% of them this task likes a lot and 39% more like than
dislike.

OLike alot

B More like than
dislike

OMore dislike
than like

Figure 68. Learners’ evaluation on homework ,,Flags’ book”

Learners’ answers show that 54% of them this task likes more than dislikes, 23% likes a
lot and 23% more dislike than like.
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Figure 69. Learners’ evaluation on homework ,,My monster”

Learners’ answers show that 92% of them this task likes a lot and the rest 8% more like
than dislike.

8%

\ OLike alot
B More like than
53% dislike
OMore dislike
than like

Figure 70. Learners’ evaluation on homework ,,Animals' tracks”

Learners’ answers show that 53% of them this task likes a lot, 39% more like than
dislike and 8% more dislike than like.

8%

y 7 OMore like than
dislike
B More dislike

than like
O Dislike a lot

84%

Figure 71. Learners’ evaluation on homework ,,Healthy food”

Learners’ answers show that 84% of them this task more like than dislike, 8% more

dislike than like and the same amount 8% dislike a lot.
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Figure 72. Learners’ evaluation on homework ,,Sounds of alphabet”

Learners’ answers show that 54% of them this task more like than dislike, 31% more
dislike than like and 15% dislike a lot.

8% i 8% OLike alot

B More like than
dislike

38% OMore dislike

46% than like

O Dislike a lot

Figure 73. Learners’ evaluation on homework ,,Memories game”

Learners’ answers show that 46% of them this task more like than dislike, 38% more
dislike than like, 8% like a lot and the same amount of learners’ 8% this task dislike a lot.
The forth question in questionnaire was asked about learners’ opinion on the difficulties

they faced during vocabulary task performance, as shown in Figure 80 to Figure 84.

8% 8%

O Always
31% B Often

0O Sometimes
O Never
53%

Figure 74. Children had difficulties with remembering English words

Learners’ answers show that 53% of them sometimes had difficulties with remembering

English words, 31% of them report that they often had these problems, 8% think that they
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always had problems to remember English words and the same amount 8% of learners think

they never had problems to remember English words.

8%

23% \ O Always

B Often

0O Sometimes
69%

Figure 75. Children had difficulties with writing English words

Learners’ answers show that 69% of them always had difficulties with writing English
words, 23% of learners report that they often had these problems and 8% think that they
sometimes had problems to write words in English.

15%

39% / O Always
B Often

0O Sometimes
O Never

31%

15%

Figure 76. Children had difficulties with spelling the English words

Learners’ answers show that 39% of them think that they never had difficulties with
spelling English words, 31% of learners report that they often had these problems, 15% think
that they always had problems to spell English words and the same amount 15% think they

had sometimes these difficulties.

8% 159

O Always
B Often

0O Sometimes
46% 31% O Never

Figure 77. Children had difficulties with spelling the English words
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Learners’ answers show that 46% of them sometimes had difficulties with listening
English words, 31% of learners report that they often had these problems, 15% think they

always had problems to listen English words and 8% never had these difficulties.

8% 15y

O Often
B Sometimes
O Never

7%

Figure 78. Children had difficulties with full filling tasks
Learners’ answers show that 77% of them sometimes had difficulties with full filling
English tasks, 15% of them often had these problems and 8% of learners often faced
difficulties with full filling tasks.

3.7. ANALYSIS OF PARENTS’ REFLECTION SHEETS

Parents’ reflection sheets were developed on the form of questionnaire. This
questionnaire was issued to parents of experimental group of learners after each vocabulary
task (see Appendix 5).

This questionnaire consists of 9 to 12 questions about each vocabulary task and all of
questions were developed according to Likert scale. Parents were asked to what extent do they
agree with given statements and indicate their responses to each question by checking off with
a cross (x) one of the alternatives provided: strongly agree; slightly agree; slightly disagree;
strongly disagree.

Parents’ reflection sheet primarily serves as the feedback between researcher and
parents that promote parents to be more and detailed observed in the performance of
vocabulary tasks — process, outcomes and difficulties. Questionnaires were issued to parents
after each vocabulary task, thus the author of this study could take into account feedbacks of
parents for future work by developing next vocabulary task.

Since this questionnaire was designed to encourage parents to make a deeper and more
detailed analyze of their children’s homework and their participation in it, the results of
questionnaire in this case are not analyzed in depth. The author of the Diploma Paper will

gives only short summary of most significant insights regarding to parents’ reflections.
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Reflection on task ,,Family tree”

This reflection sheet contains of 10 questions. Although, this task was expected to be
executed within 1 hour, it can be seen that for majority of young learners’ this task took
longer time. Most parents agree that this task promote their children to find out names of
other family members. Although, during the week most parents together with their children
did not repeat newly acquired words, they state that this activity strengthened children English
vocabulary, but not improved English writing and spelling.

Most parents report that children have not faced difficulties with creating Family tree,
remembering English names/words and spelling, however difficulties were made by English

writing, as detailed shown in Figure 78 to Figure 87.

OLes than 1
hour

B 1-2 hours

0O2-3 hours

54%

Figure 78. Time needed to create Family tree

O Strongly agree
B Slightly agree

54% OsSlightly
disagree

O Strongly
disagree

Figure 79. Child wished to find out names of other family members
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13% 13% OsStrongly agree

B Slightly agree
/< 17% ghtly ag
(%

OsSlightly
disagree

O Strongly
disagree

Figure 80. During the week together with the child we repeated words of family

members in English

43% OStrongly agree

B Slightly agree

Figure 81. In carrying out this activity the child strengthened his English vocabulary

_ 15%
/ O Slightly agree
B Slightly
23% disagree
629 0O Strongly
disagree

Figure 82. 5 In carrying out this activity the child strengthened his English writing

15%

OsSlightly agree

W Slightly
disagree

OStrongly
disagree

Figure 83. In carrying out this activity child strengthened English spelling
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8% O Strongly agree

23% B Slightly agree

disagree

15% I:IS_troneg
disagree

54%& O sSlightly

Figure 84. In carrying out this activity child faced difficulties with creating Family tree

8%

/ ° OsSlightly agree
B Slightly

disagree

OStrongly
disagree

84%

Figure 85. In carrying out this activity child faced difficulties with remembering English

names/words

8% O Strongly agree

\38% B Slightly agree

OsSlightly
disagree

OStrongly
31% disagree

23%

Figure 86. In carrying out this activity child faced difficulties with English writing

OSlightly agree

B Strongly
disagree

Figure 87. In carrying out this activity child faced difficulties with English spelling
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Reflection on task ,, Toys”

This reflection sheet contains of 10 questions. Although, this task was expected to be
executed within 1 hour, it can be seen that for majority of young learners’ this task took
shorter time. Most parents strongly agree that this task promote their children to find out
names of other objects. During the week approximately half of parents together with their
children repeated newly acquired words. Also, most parents strongly or slightly agree that this
activity strengthened children English vocabulary, but not improved English writing and
spelling.

All parents report that children have not faced difficulties with making puzzle,
remembering English names/words and spelling, however difficulties were made by English

writing, as detailed shown in Figure 88 to Figure 97.

UO T
OLess than 1
hour
B 1-2 hours
/62% 0O2-3 hours

Figure 88. How much time was needed to make a puzzle and complete the task

8%
506 OStrongly agree

B Slightly agree

O Strongly
disagree

Figure 89. Child wished in addition to know names of other objects
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OStrongly
disagree

O Strongly agree
38%
47% B Slightly agree

15%

Figure 90. During the week together with the child we repeated alphabet and letter

pronunciation

O Strongly agree
B Slightly agree

OsSlightly
disagree

55%

Figure 91. In carrying out this activity the child strengthened his English vocabulary

8% O Strongly agree
B Slightly agree

OSlightly
disagree

O Strongly
disagree

629

Figure 92. In carrying out this activity the child strengthened his English writing

8% ] 8% O Strongly agree

B Slightly agree
31%
O sSlightly
disagree
O Strongly
disagree

Figure 93. In carrying out this activity child strengthened English spelling
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/‘\ O Strongly
\ / disagree

100%

Figure 94. In carrying out this activity child faced difficulties with making puzzle

8%

OSlightly agree

B Slightly
disagree

OStrongly
disagree

69%

Figure 95. In carrying out this activity child faced difficulties with remembering English

names/words

8% O Strongly agree

2304 \ B Slightly agree
54% O Slightly
disagree
159 O Strongly

disagree

Figure 96. In carrying out this activity child faced difficulties with English writing

15% O Strongly agree

% B Slightly
disagree
O Slightly
629 15% disagree
O Strongly
disagree

Figure 97. In carrying out this activity child faced difficulties with English spelling
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Reflection on task ,,Flags’ book”

This reflection sheet contains of 10 questions. Although, this task was expected to be
executed within 1 hour, it can be seen that for majority of young learners’ this task took
longer time — 1-2 or 2-3 hours. Most parents agree that this task promote their children to find
out flags of other countries and the names of flags' colors. This is one of the tasks when
during the week almost half of parents (46%) together with their children repeated newly
acquired words. Also, a larger part of parents (77%) state that this activity strengthened
children English vocabulary, English witting (100% of parents), strongly (39%) and slightly
agree (38%) that this activity strengthened children’s English spelling.

Most parents report that children have not faced difficulties with making book of
countries' flag, remembering English names/words and spelling, however difficulties were

made by English writing, as detailed shown in Figure 98 to Figure 107.

8%
15% _  °7 DOLess than 1
hour

B 1-2 hours

02-3 hours

31%

OMore than 3
hours

Figure 98. How much time was needed to make a book of coutries’ flags?

15%

\ O Strongly agree
B Slightly agree
23%
62% O sSlightly
disagree

Figure 99. Child wished in addition to know flags of other coutries and the names of

flags' colors
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O Strongly agree

31%
B Slightly agree
46%
O sSlightly
disagree
8%
O Strongly

15% disagree

Figure 100. During the week together with the child we repeated names of colors

OStrongly agree
B Slightly agree

Figure 101. In carrying out this activity the child strengthened his English vocabulary

2
N

100%

OStrongly agree

Figure 102. In carrying out this activity the child strengthened his English writing

OStrongly agree
B Slightly agree

OsSlightly
disagree

O Strongly
disagree

Figure 103. In carrying out this activity child strengthened English spelling
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8%

/ 506 O Strongly agree
@Slightly
disagree

O Strongly
disagree

Figure 104. In carrying out this activity child faced difficulties with making book of
coutries’ flag

O sSlightly
disagree

B Strongly
disagree

Figure 105. In carrying out this activity child faced difficulties with remembering
English names/words

OStrongly agree

38% B Slightly agree

OsSlightly
disagree

O Strongly
disagree

Figure 106. In carrying out this activity child faced difficulties with English writing

8% O Strongly agree
B Slightly agree

8% OSlightly

disagree
6 O Strongly
disagree

Figure 107. In carrying out this activity child faced difficulties with English spelling
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Reflection on task ,,My monster”

This reflection sheet contains of 12 questions. Although, this task was expected to be
executed within 1 hour, it can be seen that for majority of young learners’ this task took
shorter time — less than 1 hour (85%). Most parents agree that this task promote their children
to find out names of other body parts. A large part of parents strongly agree (46%) and
slightly agree (23%) that during the week they together with their children repeated newly
acquired words. Also, a larger part of parents (62%) state that this activity strengthened
children English vocabulary, English writing (77% of parents), listening (46% strongly agree,
31% slightly agree), but not improved English spelling.

All parents report that children have faced difficulties with making monster, English
writing, however difficulties were not caused by remembering English names/words, spelling

and listening, as detailed shown in Figure 108 to Figure 1109.

15%

OLess than 1
hour

\/

85%

Figure 108. How much time was needed to carry out an activity ,,My monster”?

15%

OStrongly agree
89
W Slightly agree

O Strongly
disagree

%

Figure 109. Child wished in addition to find out names of other body parts
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31(]%\ O sStronglly agree

46% B Slightly agree

O Strongly
disagree

23%

Figure 110. During the week together with the child we repeated names of parts of face

15%

\ O Strongly agree
B Slighly agree
23%
62% O Strongly
disagree

Figure 111. In carrying out this activity the child strengthened his English vocabulary

15%

O Strongly agree
80
B Slightly agree

O Strongly
disagree

Figure 112. In carrying out this activity the child strengthened his English writing

15% O Strongly agree

31%
% B Slightly agree

OsSlightly
disagree

OStrongly
46% disagree

Figure 113. In carrying out this activity child strengthened English spelling
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Figure 114. In carrying out this activity child strengthened English listening

Figure 115. In carrying out this activity child faced difficulties with making monster

~

46%

4

N

100%

15%

%

54%

O Strongly agree
B Slightly agree

O sSlightly
disagree

O Strongly
disagree

O Strongly agree
B Slightly agree

OSlightly
disagree

O Strongly
disagree

Figure 116. In carrying out this activity child faced difficulties with remembering parts
of face in English

159

Figure 117. In carrying out this activity child faced difficulties with English writing

8%

62%

O Strongly agree
B Slightly agree

O sSlightly
disagree

O Strongly
disagree
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13% 13% O Strongly agree

B Sligtly agree
/< 17% gtly ag
%

O sSlightly
disagree

O Strongly
disagree

Figure 118. In carrying out this activity child faced difficulties with English spelling

13%  13% OsStrongly agree

B Slightly agree

OsSlightly
disagree

O Strongly
disagree

Figure 119. In carrying out this activity child faced difficulties with English

listening

Reflection on task ,,Animals’ tracks”

This reflection sheet contains of 12 questions. Although, this task was expected to be
executed within 1 hour, it can be seen that for almost all of young learners’ this task took
shorter time — less than 1 hour (92%). Almost half of parents (46%) strongly agree that this
task promote their children to find out names of other animals. A larger part of parents (54%)
state that during the week they together with their children repeated newly acquired words.
However, most parents (57%) slightly disagree that this activity strengthened children English
vocabulary, meanwhile this activity improved English writing (77% of parents), spelling
(46% strongly agree, 8% slightly agree) and listening (54% strongly agree, 31% slightly
agree).

All parents report that children have not faced difficulties with linking the cards,
remembering names of animals and spelling, however difficulties were caused by English

writing and listening, as detailed shown in Figure 120 to Figure 131.
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8%

N

92%

Olessthan 1
hour

B 1-2 hours

Figure 120. How much time was needed to carry out an activity ,,Animals’ tracks” and
internet games?

46%

Figure 121. Child wished in addition to find out names of other animals

8%
5%

%

54%

Figure 122. During the week together with the child we repeated names of animals

13%

13%

.

%

O Strongly agree
B Slightly agree

O sSlightly
disagree

O Strongly
disagree

OStrongly agree
W Slightly agree

OSlightly
disagree

O Strongly
disagree

O Strongly agree
B Slightly agree

OsSlightly
disagree

O Strongly
disagree

Figure 123. In carrying out this activity the child strengthened his English vocabulary
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15%

O Strongly agree
80
B Slightly agree

O Strongly
disagree

Figure 124. In carrying out this activity the child strengthened his English writing

15% OsStrongly agree

\ B Slightly agree
46%

OsSlightly
disagree

O Strongly
disagree

89

Figure 125. In carrying out this activity child strengthened English spelling

\ O Strongly agree
B Slightly agree
54%
OsSlightly
disagree

15%

Figure 126. In carrying out this activity child strengthened English listening

/ ‘ \ O Strongly
& / disagree

100%

Figure 127. In carrying out this activity child faced difficulties with linking the cards
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8%

/ | ° O Strongly agree
B Slightly

disagree

O Strongly
disagree

84%

Figure 128. In carrying out this activity child faced difficulties with remembering names
of animals

15%

OStrongly agree
80
B Slightly agree

OsSlightly
disagree

%

Figure 129. In carrying out this activity child faced difficulties with English writing

15%

O Strongly agree

15% B Slightly

disagree
O Strongly
70 & disagree

Figure 130. In carrying out this activity child faced difficulties with English spelling

8%

506 O Strongly agree

@ Slightly
disagree

O Strongly
disagree

Figure 131. In carrying out this activity child faced difficulties with English listening
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Reflection on task ,,Healthy food”

This reflection sheet contains of 12 questions. Although, this task was expected to be
executed within 1 hour, it can be seen that for larger part of young learners’ this task took
longer time — 1-2 hours (61%). More than half of parents (69%) strongly agree that this task
promote their children to find out names of other food. A larger part of parents (62%) state
that during the week they together with their children repeated newly acquired words. Most
parents (77%) strongly agree that this activity strengthened their children’s English
vocabulary, English writing (62% strongly agree), spelling (69% slightly agree, 8% strongly
agree) and listening (77% slightly agree, 15% strongly agree).

Most parents report that children have not faced difficulties with making menu (85%),
remembering names of food (77%), spelling (54%), listening (84%), however difficulties
were caused by English writing (61%), as detailed shown in Figure 132 to 143.

8%

31% OLess than 1
hour
B 1-2 hours

02-3 hours

Figure 132. How much time was needed to carry out an activity ,,Healthy food” and

internet games?

O Strongly agree

B Slightly agree
8%
O Strongly

§9% disagree

Figure 133. Child wished in addition to find out names of other food
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\ O Strongly agree
B Slightly agree

62%

O Strongly
disagree

Figure 134. During the week together with the child we repeated names of food

8%

OStrongly agree

B Slightly agree

O Strongly
disagree

A

Figure 135. In carrying out this activity the child strengthened his English vocabulary

15%

OStrongly agree

B Slightly agree

62% O slightly
disagree

Figure 136. In carrying out this activity the child strengthened his English writing

8% 8% O Strongly agree
B Slighlty agree

OSlightly
disagree

O Strongly
disagree

Figure 137. In carrying out this activity child strengthened English spelling
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8% 15%

O Strongly agree

B Slightly agree

OSlightly
disagree

7%

Figure 138. In carrying out this activity child strengthened English listening

OsSlightly agree

B Strongly
disagree

85%

Figure 139. In carrying out this activity child faced difficulties with making menu

15%

OsSlightly agree
%
B Slightly
disagree
O Strongly
disagree

Figure 140. In carrying out this activity child faced difficulties with remembering names
of food

8%

\ OStrongly agree
B Slightly agree
61% O Strongly
disagree

Figure 141. In carrying out this activity child faced difficulties with English writing
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O Strongly agree

B Slightly agree

54% 8% OsSlightly
disagree
% I:IS_troneg
disagree

Figure 142. In carrying out this activity child faced difficulties with English spelling

8%

/ | - O Strongly agree
B Slightly agree

O Strongly
disagree

84%

Figure 143. In carrying out this activity child faced difficulties with English listening

Reflection on task ,,Sounds of alphabet”

This reflection sheet contains of 9 questions. Although, this task was expected to be
executed within 1 hour, it can be seen that for larger part of young learners’ (77%) this task
took shorter time — less than 1 hour. A larger part of parents (69%) state that during the week
they together with their children repeated newly acquired words. Most parents (62%) strongly
agree that this activity strengthened their children’s English vocabulary; almost half of parents
(46%) strongly agree that this activity improved English writing, spelling (69% strongly
agree), listening (54% strongly agree).

Most parents report that children have not faced difficulties with linking the cards
(77%), English spelling (57%) and listening (54%), as detailed shown in Figure 144 to 152.
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OLessthan 1
hour

B 1-2 hours

Figure 144. How much time was needed to carry out an activity ,,Letter pronunciation”

and internet games?

31

OStrongly agree

B Strongly
disagree
69%

Figure 145. During the week together with the child we repeated alphabet and letter

pronunciation

O Strongly agree
B Slightly agree

OStrongly
disagree

Figure 146. In carrying out this activity the child strengthened his English vocabulary
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8% O Strongly agree

~

B Slightly agree

46%

O sSlightly
disagree

O Strongly
disagree

Figure 147. In carrying out this activity the child strengthened his English writing

8%
OStrongly agree
23%
B Slightly agree
OsSlightly
/eg% disagree

Figure 148. In carrying out this activity child strengthened English spelling

OStrongly agree
%

B Slightly agree

54% 8% OsSlightly
disagree
% I:IS_troneg
disagree

Figure 149. In carrying out this activity child strengthened English listening

8%

5% O Strongly agree
B Slightly agree

O Strongly
disagree

Figure 150. In carrying out this activity child faced difficulties with linking the cards
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14%

/ | O Strongly agree
57%K

B Slightly agree

OsSlightly
disagree

Figure 151. In carrying out this activity child faced difficulties with English spelling

15% O Strongly agree
% B Slightly agree

54% OsSlightly
disagree

O Strongly
disagree

3%

Figure 152. In carrying out this activity child faced difficulties with words and sounds
listening

Reflection on task ,,Memories game”

This reflection sheet contains of 10 questions. Although, this task was expected to be
executed within 1 hour, it can be seen that for larger part of young learners’ (61%) this task
took shorter time — less than 1 hour. A larger part of parents (61%) state that during the week
they together with their children did not repeat newly acquired words, however most parents
(61%) strongly agree that this activity strengthened their children’s English vocabulary. Also,
larger part of parents (92%) strongly agree that this activity improved English writing,
spelling (54% strongly agree), listening (53% strongly agree).

Most parents report that children have not faced difficulties with vocabulary acquisition,
spelling and listening, however larger part of parents agree that difficulties were caused by
English writing, as detailed shown in Figure 153 to 162.
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39% OlLess than 1
hour

B 1-2 hours
61%

Figure 153. How much time was needed to carry out an activity ,,Memories game”?

/ \31% O Strongly agree
B Slightly agree
619 OStrongly
K 8% disagree

Figure 154. During the week together with the child we repeated words in English

8%

OStrongly agree

B Slightly agree

/61% Oslightly

disagree

Figure 155. In carrying out this activity the child strengthened his English vocabulary

8%

; l \ O Strongly agree
k / B Slightly agree

92%

Figure 156. In carrying out this activity the child strengthened his English writing
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15%

\ O Strongly agree
B Slightly agree
54%
O Strongly
disagree

Figure 157. In carrying out this activity child strengthened English spelling

8%

\ O Strongly agree
B Slightly agree
39% 53%
O Strongly
disagree

Figure 158. In carrying out this activity child strengthened English listening

8%

506 O Strongly agree
B Slightly agree

O Strongly
disagree

Figure 159. In carrying out this activity child faced difficulties with vocabulary
acquisition



15% OStrongly agree

B Slightly agree

Oslightly
62% disagree
O Strongly

disagree

Figure 160. In carrying out this activity child faced difficulties with English writing

15%
O sSlightly agree

/ @ Slightly
23% disagree

629 O Strongly
disagree

Figure 161. In carrying out this activity child faced difficulties with English spelling

8% O Strongly agree
5%
B Slightly agree

OsSlightly
629 15% disagree

OStrongly
disagree

Figure 162. In carrying out this activity child faced difficulties with English listening



CONCLUSION

The aim of the Diploma Paper was to examine the impact of parental involvement in
young learners’ vocabulary acquisition and find out weather parental involvement helps
young learners to acquire English vocabulary. In order to gather the information, there were
used various data collection methods and the conclusions, findings and recommendations of
the research study are made on the basis of analysis and interpretation of collected data.
Having summarized and analyzed the data, the author of the Diploma Paper concluded the
following by trying to give answers on research questions of this Diploma Paper.

After receiving outcomes of pre-test/post-test and after analysis and comparison
vocabulary acquisition levels of experimental and control group the author of the Diploma
Paper came to the conclusion that parental involvement in vocabulary learning process helps
young learners to improve their vocabulary acquisition outcomes. Although, both groups have
experienced a significant increase of the vocabulary size after only a period of four months of
treatment, the effectiveness of parental involvement in vocabulary acquisition is much more
significant. Nevertheless, the effectiveness of parental involvement in accelerating learners’
vocabulary growth still requires further supports by future national research to determine the
extent and impact of different experiences in this area.

Also, parents’ involvement load and type are influenced by parents’ personal attitude.
There may exist various aspects making barriers to effective parental involvement in young
learners’ education and very important is the way that parents view their role in child
education. From the different attitudes demonstrated by parents there was drawn research
question in order to find out what are parents’ attitudes about and involvement in their
children vocabulary acquisition. The responses to this question are provided basic descriptive
data about parents’ attitudes.

By clarifying parents’ opinions on the importance of the parental involvement in
children’s vocabulary acquisition, there were obtained following data from parents’
questionnaires: parents’ responses showed that they all have taken affirmative position — 57%
of them strongly agreed that parental involvement helps to improve children's English
vocabulary and 43% slightly agreed to this statement. Also, parents’ opinion on the
importance of the parental involvement in children’s motivation to acquire English is mostly
positive: parents’ answers showed that the greatest part of them (69.2%) strongly agree that
parental involvement helps children to increase their motivation to acquire English, 23.1% of
parents slightly agree to this statement and only 7.7% slightly disagree that parents can help to

increase their children motivation to acquire English. Thus, these data approved opinion of
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many authors cited before that parental involvement in their children’s education process not
only improves children's academic achievements and educational outcomes, but also
improves their behavior, moral and social capacities.

Also, responses given by learners’ of both group approved this statement. Young
learners’ attitudes about their parents’ involvement in education process are determined by
many factors. For this reason, there were obtained very detailed reflections of learners’
opinion. 92.3% of learners of experimental group strongly agreed to the statement ,,I liked to
learn English together with parents because they can ask their parents if they do not
understand something” and only 7.7% of them slightly agree to this statement. Absolutely all
learners (100% of respondents) strongly agree that they liked to learn English together with
parents because they enjoy the time spend together with parents. Only affirmative opinion
was given by learners also on the next statement: 61.5% strongly agreed to the statement I
liked to learn English together with parents because parents encourage me to learn” and the
rest 38.5% of learners slightly agreed to this statement. A slightly different learners’ opinion
was obtained on the statement ,,I liked to learn English together with my parents because they
tell me why I have to learn”: 76.9% of learners strongly agreed that they liked to learn English
together with parents because parents tell them why they have to learn, 15.4% slightly agreed
to this statement and only 7.7% are slightly disagreed. Also, learners’ responses on statement
.1 liked to learn English together with parents because | have fun together with them” differed
from strongly agree to slightly disagree: 76.9% strongly agree, 7.7% slightly agree and 15.4
slightly disagree. The same diversity of views showed the statement I liked to learn English
together with parents because then | remember more”: strongly agree: 69.2%; 23.1%: slightly
agree; 7.7%: slightly disagree.

As described above, there are no responses that strongly disagree to the statements of
various positive impacts of parental involvement in young learners’ vocabulary acquisition.
Both parents and learners responses approve that.

Among other factors affecting parents’ attitude can be mentioned educational level of
young learners’ parents. By comparing parents’ educational level and vocabulary acquisition
outcomes of their children’s the author of this Diploma Paper concluded that parents’
educational level has impact on their children’s vocabulary acquisition. The highest
vocabulary achievements have young learners whose parents have the highest education,
however the lowest results — children whose parents’ have elementary education.

Although, there was not in this Diploma Paper examined type of parental involvement,
however attention was paid to length of parental involvement. Analysis of questionnaires

showed that young learner’s vocabulary knowledge improves according to length of time of
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parental involvement. The longer time parents spend participating in their children’s

vocabulary acquisition, the higher achievements children have.

Findings on this research are limited by following factors:

1)

2)

3)

There were difficulties to determine the quality and quantity of parental
involvement in the experimental group.

There were difficulties to determine whether progress made was developmental or
was actually enhanced by the parental involvement.

Perhaps the small number of students selected

for this research limited the results.

The author of the Diploma Paper suggests that research in this area is needed to provide

new evidence of the impact of parental involvement on learners’ achievement. For instance,

due to the Diploma Paper research’s limitations in time, there are some important aspects that

need to be considered by future researchers who may have the interest in researching this

topic. And the findings of this research have also generated some implications which may be

considered by future research and are of significant value to educators, curriculum designers

and researchers, for instance:

1.

Parents need to be more instructed about the involvement load into their children’s
vocabulary acquisition, since this aspect in this research study was not controlled. For
this reason, in interpreting the research study findings caution must be exercised
against the danger of confounding task time with parental involvement load.

Before experimental research the definition of parental involvement has to be clarified
and explained to parents which are involved in research. This will helps in being
specific about how that type of involvement is being measured and will determine the
specific effects of parent involvement. This way researcher is able to collect more
objective data compared in case when each parent has own understanding of the type
and level of parental involvement.

Since parents’ and learners’ self-report questionnaires cannot fully capture the real
nature of parental involvement in their children’s vocabulary acquisition, many of
these processes could better be explored through open-ended and observational
techniques which would produce more objective data, shed light on vocabulary
acquisition processes and parental involvement.

For future research, a comparative experimental study can be conducted to compare
the effectiveness of parental involvement with other aspects that affect vocabulary
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acquisition such as learning strategy, learning environment in enhancing learners’
vocabulary growth.

5. In the future it may be useful to study both the parental involvement and the
environmental impact on learners’ educational achievements. Since in the research
carried out by the author of the Diploma Paper the environmental impact was not
taken into account, although both groups of research was provided by equal
experimental environment — both groups worked in the home environment, however
home environment can differ depending on socio-economics aspects

6. It might me valuable to examine relationship among parental involvement, learners’
vocabulary acquisition outcomes and gender.

7. To develop a comprehensive understanding of the contribution of parental
involvement in vocabulary acquisition the use of longitudinal design must be
considered so as to further develop the direction of causal relationship between
educational outcomes and parental involvement.

8. In current study there was not taken into account young learners’ existing English
knowledge and English background, thus experimental group contained of 69%
learners who have studied English in kindergarten and of 31% learners without any
English experience. For this reason, in order to obtain more objective data for further
studies it is recommended to select respondents with the same or at least very similar
English knowledge and background.

But these are not the only research directions, as the theme is sufficiently significant for
further research.

To conclude, the author of Diploma Paper considers that the aim of Diploma Paper — to
examine the impact of parental involvement in young learners’ vocabulary acquisition and
find out weather parental involvement helps young learners to acquire English vocabulary — is
achieved and there are obtained enough objective data that gives answers on all research
questions. Whereas it would be advisable to repeat this type of study with a larger sample, the
data gathered by current study can serve as a basis for further research of this field.
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THESES

The acquisition of word (and generally the vocabulary as well) is rather complex
and multi-level process which requires a specific and detailed approach.

There may exist various aspects making barriers to effective parental
involvement in young learners’ education and very important is the way that
parents view their role in child education.

Results of the pre-test and post-tests of both experimental and control group
showed that there were statistically significant differences between young
learners’ vocabulary size before and after vocabulary tasks of both groups of
learners.

Although, both groups have experienced a significant increasing their vocabulary
size after only a period of 4 months of treatment, the effectiveness of parental
involvement in vocabulary acquisition is much more greater.

Parents’ opinions on the importance of the parental involvement in children’s
vocabulary acquisition showed that they all have taken affirmative position —
they strongly or slightly agreed that parental involvement helps to improve
children's English vocabulary.

Young learners’ attitudes about their parents’ involvement in education process
are affirmative — majority of young learners like to learn together with their
parents and they believe that parental involvement in various ways helps them in
studies.

Educational level of parents affect their children’s learning achievements - the
highest vocabulary achievements have young learners whose parents have the
highest education, however the lowest results — children whose parents’ have
elementary education.

Young learner’s vocabulary knowledge improves according to length of time of
parental involvement. The longer time parents spend participating in their
children’s vocabulary acquisition, the higher achievements children have.
Parents’ and learners’ self-report questionnaires cannot fully capture the real
nature of parental involvement in their children’s vocabulary acquisition, for this
reason for further researches it would be better to use other research methods

such us open-ended and observational techniques.
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Appendix Ne 1
Initial parents’ questionnaire

Sveicinati!
Lai objektivi noverteétu Jusu bérna anglu valodas zinaSanas 2.semestrT, petjjuma veicgjs ludz Jus atbildét uz

jautdjumiem par Jisu gimenes un Jisu bérna zinasanas un aktivitatém anglu valodas apguvé. Ladzu atzimgjiet
vienu atbildi, ievelkot krustinu (x)!

1. Jusu vecums:

Lidz 25 gadi No 36 — 45

No 26 Iidz 35 No 46 un vairak
2. Jusu izglitibas limenis:

Nepebeigts vigugaviags | | e

Pamatizglitiba Vidgja profesionala

3. Valoda, kuru Jis lietojat komunikacija ar bérnu:
Latviesu

Krievu

Anglu

Cits variants

4. Ludzu, novertgjiet savas anglu valodas zina§anas?

4.1 Mutvardi 4.2. Raksti§ana 4.3. Klausi§anas
Neparzinu Neparzinu Neparzinu
Vaji/slikti Vaji/slikti Vaji/slikti
Viduvgji Viduvgji Viduvgji
Labi Labi Labi
Teicami Teicami Teicami

5. Anglu valodu pédgjo reizi macijos:
5.1. Kur:
Pamatskola vidusskola | Augstskola Kursos pasmacibas cela Neesmu macijies
5.2. Kad:
pirms 10 < pirms 5-9 Pirms > 5 Apgiistu g
. X ) Lo neesmu macijies
gadiem gadiem gadiem Sobrid

6. Ikdiena izmantoju anglu valodu:

darba vajadzibam celojumos lietojot internetu | gimenes loka Cits variants nelietoju

7. Mans bérns ir iepriek§ macijies anglu valodu (pirms 1.klases):

Bérnudarza privatnodarbibas nometné/s majmaciba Cits variants Nav apguvis
8. Mans bérns 1.klases 1.semestri papildus macibam skola apguva anglu valodu
privatnodarbibas pulcina nometné/s majmaciba Cits variants Nav apguvis

9. 1.Kklases 1.semestra laika es vai kads cits no gimenes locekliem iesaistijamies anglu
valodas majas darbu pildiSana kopa ar bérnu:

Nekad Dazreiz tikai, kad bérns Biezi katru reizi
ludza palidzibu parbaudiju/laboju

Liels paldies par veltito laiku!






Appendix Ne 2
Initial learners’ questionnaire
Sveiki!
Lai objektivi novertetu Tavas anglu valodas zinasanas 2.semestrT, petijuma veicgjs ludz Tev atbildét
uz jautdjumiem par Tavam zinaSanas un aktivitatém anglu valodas apguveé. Liudzu, atzimé vienu
atbildi uz katru jautajumu, ievelkot krustinu (X).

1. Tavs vecums:

|| 6gadi 8 gadi
|| 7 gadi 9 gadi
2. Kada valoda Tu sarunajies majas ar vecakiem?
Latviesu
Krievu
Anglu

Cits variants

3. Kadas valodas Tu zinaji, pirms saki iet skola?
Latviesu

Krievu

|| Anglu

Cits variants

4. Tepriek$ macijos anglu valodu (pirms 1.klases):

bérnudarza privatnodarbibas nometné/s Majas Neesmu macijies Cits variants

5. 1.Kklases 1.semestra laika kads no gimenes locekliem palidzéja man izpildit anglu valodas
majas darbus:

tikai, kad es ludzu .. katru reizi kads
biezi

Nekad Dazreiz palidzibu parbaudija/laboja

Liels paldies par veltito laiku!







Appendix Ne 3
Vocabulary diagnostic pre-test/post-test for both groups of learners

1. Match the word with picture! (6 p.)

MUM SISTER DAD GRANDMA BROTHER GRANDPA

2. Write a correct word and colour the picture! (16 p.)

A green a black

A blue A pink

A yellow A white
4
&
4 Ared an orange

3. Finish sentences! (6 p.)

I like I don’t like

| like I don’t like

| like I don’t like




4. Listen and write a number! (4 p.)

Draw your monster with...

%,

®







Appendix Ne 4
Vocabulary tasks both for groups of learners

Tema: Mana gimene (vecakiem ar bérnu)
Aktivitate: Gimenes ciltskoks

Uzdevums: izveidot savas gimenes ciltskoku.
1. Gimenes koku var veidot, cik vien ,kuplu” v€las (var pievienot masicas, bralénus,

tantes,

onku/us, sunus, kakus u.tml), bet galvenais uzsvert $os gimenes loceklus:
HMe”

LMum” vai ,,Mother”

,Dad” vai ,,Father”

LSister”

,,Brother”

,,Grandmother”

,,Grandfather”

2. Gimenes koku var gan Iim&t, gan zimét. Gimenes loceklus var zimét, limét
fotografijas, rakstit vai nerakstit gimenes loceklu vardus — viss ir péc bérna un jisu
izveles. Pielikuma ir dazi paraugi, bet, ka jau min&ju, formu izvé€laties kopa ar bérnu.

3. Darbu liidzu nododiet anglu valodas skolotajai.

Liels paldies par atsaucibu!
Ceru, ka lieliski pavadisiet laiku kopa, macoties anglu valodu!

Teéma: Mana gimene (bez vecakiem)
Aktivitate: Gimenes ciltskoks

Uzdevums: izveido savas gimenes ciltskoku.
1. Gimenes koku vari veidot, cik vien ,,kuplu” vélies (vari pievienot masicas, bralénus,

tantes,

onkulus, sunus, kakus u.tml), bet galvenais uzraksti Sos gimenes loceklus:
LwMe”

,,Mum” vai ,,Mother”

,,Dad” vai ,,Father”

LSister”

,,Brother”

,,Grandmother”

,,Qrandfather”

2. Gimenes koku vari gan limét, gan zimét, gan veidot. Gimenes loceklus vari zimét,
limét fotografijas, rakstit gimenes loceklu vardus — viss ir péc Tavas izvéles.
3. Darbu liidzu nodod anglu valodas skolotajai.






Teéma: Rotallietas un cipari (ar vecakiem)
Aktivitate: Puzle

NepiecieSamie materiali:

- Sald&juma kocini (aploksne);

- Sagriezts attels (aploksné);

- PVA Iime;

- Tumsas krasas pildspalva/markieris/flomasters.
Uzdevumi:

1. No sagrieztajam papira stremelém salieciet attelu;

2. lerakstiet anglu valodas burtnica, kas att€lots bildg, izmantojot vardu salikumu:

Pvegot .oovviiiies i .
Ipasibas vardu (krasas Lietvardu:
nosaukumu):
Green Bike Plain
Blue Train Flower
Yellow Ball Bee
Red Fish Car

3. Pielimgjiet papira strémeles pie sald€juma kociniem ta, lai apaksgja mala biitu briva.

4. Uz saldejuma kocinu apaks$gjas malas ar tumsas krasas pildspalvu uzrakstiet saldéjuma kocinu
skaitu: one, two, three four, five, six, seven, eight, nine, ten (Iidzigi ka parauga, tikai rakstot
vardiem nevis cipariem).

5. Parrunajiet ar bérnu, kas vél redzams $aja att€la, objektu 1pasibas (skaitu, krasu).

Papildaktiviate (péec izveles): izkrasot saldéjuma kocinus dazadas krasas, puzles otra pusé
pierakstiet krasas nosaukumu.

Teéma: Rotallietas un cipari (bez vecakiem)

Aktivitate: Puzle

NepiecieSamie materiali:
- Saldgjuma kocini (aploksné),
- Sagriezts attéls (aploksné);
- PVA lime;

- TumSas krasas pildspalva/markieris/flomasters.

Uzdevumi:

1. No sagrieztajam papira strémelém saliec attelu;
2. leraksti anglu valodas burtnica, kas attélots bild€, izmantojot vardu salikumu:

IPvegot coovviiiies i .
Ipasibas vardu (krasas Lietvardu:
nosaukumu):
Green Bike Plain
Blue Train Flower
Yellow Ball Bee
Red Fish Car
3. Pielime papira strémeles pie saldéjuma kociniem ta, lai apaksgja mala butu briva.
4. Uz saldéjuma kocinu apaksgjas malas ar tumsas krasas pildspalvu uzraksti saldéjuma kocinu

skaitu: one, two, three four, five, six, seven, eight, nine, ten (lidzigi ka parauga, tikai rakstot
vardiem nevis cipariem).

Papildaktiviate (péc izvéles): izkraso saldéjuma kocinus dazadas krasas, puzles otra pusé
pieraksti krasas nosaukumu.






Teéma: Krasu nosaukumi (ar vecakiem)
Aktivitate: karogu gramata

Uzdevums: izveidot gramatu ,,Country Flags”

1.

2.
3.

Izkrasojiet katras valsts karogu atbilstosas krasas (ar zimuliem, flomdsteriem, kritiniem
— ta ir Jisu izvéle).

Pie karoga uzrakstiet katras krasas nosaukumu anglu valoda.

Atrodiet un pielimgjiet gramatas atvéruma kreisaja pusé atbilstoSo valsts nacionalo
térpu. Parrunajiet ar bérnu, kadas ir raksturigakas krasas Sajos terpos, kuras krasas vins
atpazist un spgj nosaukt anglu valoda.

PrieksSpédgja lapaspusé izdomajiet savas gimenes karogu (My Family Flag), uzzimgjiet
to. Uzrakstiet krasu nosaukumus, kuri redzami karoga. Parrunajiet, kapéc izvélgjies
uzzimét $adu karogu (karogam obligati nav jabiit taisnstiura veida, tas var biit apla,
ovala, romba vai citas geometriskas figiiras forma).

Ja vélaties, varat uzzimét savas gimenes raksturigako gérbsanas stilu.

Papildaktivitate: pedgja gramatas atvéruma uzzimét tas valsts karogu, kuru esat apmeklI&jusi.

Téma: Krasu nosaukumi (bez vecakiem)
Aktivitate: karogu gramata

Uzdevums: izveidot gramatu ,,Country Flags”

1

2.
3.
4.

Izkraso katras valsts karogu (ar zimuliem, flomasteriem, kritiniem).

Pie karoga uzraksti katras krasas nosaukumu anglu valoda.

Atrod un pielimé blakus karogam katras valsts nacionalo terpu.

Priek$pédgja lapaspusé izdoma savas gimenes karogu (My Family Flag), uzzime to.
Uzrakstiet krasu nosaukumus, kuri redzami karoga (karogam obligati nav jabit
taisnstiira veida, tas var biit apla, ovala, romba vai citas geometriskas figiras forma).
Ja vElies, vari uzzimét savas gimenes gérbsanas stilu.

Papildaktivitate: pe€deja gramatas atvéruma uzzimé tas valsts karogu, kuru esi apmeklgjis.






Tema: Sejas dalas (Parts of the Face) ar vecakiem
Aktivitate: ,,Mans monstrins”

Uzdevumi:
1. Izdales materialu izlieciet tris dazadas kaudzites ar att€lu uz leju (1a, lai bérns neredz, kas attélots uz kartinas):
- cipari no 1-10;
- krasas;
- sejas dalu atteli. (Ja ir iespéjams, kartinas nolikt uz virsmas, kur nespid cauri papira lapai, var ielikt kada
konverta vai vilkt ar aizvertam acim,).
Bérns izlozg vienu ciparu, vienu krasu un vienu sejas dalu.
Vecaks izlozg vienu ciparu, vienu krasu un vienu sejas dalu.
Darbibas atkarto Cetras reizes (kamer ir izlozetas visas sejas dalas). leraksta iegutos datus, lai varétu izveidot savu
monstrinu. Izveidojusas kombinacijas pieraksta tabula:
Example:

oD

My monster has three black eyes, (1.reizi izvelkot vienu lapmu no katras kaudzites)
SIX vellow noses, (2.reiz izvelkot vienu lapmu no katras kaudzites)
nine pink ears, (3.reiz izvelkot vienu lapmu no katras kaudzites)
seven orange mouths. (4.reiz izvelkot vienu lapmu no katras kaudzites)

5. P&c sastadita apraksta bérns un vecaks veido savu monstru, izvéloties sev tikamako tehniku — zZimgjot ar zimuliem,
guasam, akvareli, kritiniem, l[im&jot no krasainajiem papiriem, veidojot no plastilina, konstrugjot no lego kluc¢iem
u.tml.

Papildaktivitates:

Bérns var apliikot dazadus videoklipus un spéles e-vide, kuras var nostiprinat un padzilinat savas zinasanas ne tikai par sejas

dalu nosaukumiem, bet ari par&jo kermenu dalu nosaukumiem anglu valoda:
http://www.turtlediary.com/preschool-games/science-games/human-face.html
https://www.youtube.com/watch?v=ot4mJ_gqUNMY
https://www.youtube.com/watch?v=038EbjjONu8

Tema: Sejas dalas (Parts of the Face) bez vecakiem
Aktivitate: ,,Mans monstrins”

Uzdevumi:
1. Izliec kartinas tris dazadas kaudzites ar attelu uz leju (td, lai nevar redzét, kas attélots uz kartinas):
- 1.kaudzite: cipari no 1-10;
- 2. kaudzite: krasas;
- 3.kaudzite: sejas dalu attéli. Bérns izlozg vienu ciparu, vienu krasu un vienu sejas dalu.

2. Izvelc no katras kaudzites pa vienai kartinai: vienu ciparu, vienu krasu un vienu sejas dalu.
3. Pieraksti tabula, ko esi izvilcis (skaties parauga).
4. To paSu izdari Vel tris reizes (kamer ir izlozetas visas sejas dajas).
5. leraksti tabula, kads izskatisies Tavs monstrins:
LExample:

My monster has three black eyes, (1.reizi 1zvelkot vienu lapmu no katras kaudzites)
SIX vellow noses, (2.reizi izvelkot vienu lapmu no katras kaudzites)
nine pink ears, (S.reizi 1zvelkot vienu lapmu no katras kaudzites)
seven orange mouths. (4.reizi izvelkot vienu lapmu no katras kaudzites)

6. P&c apraksta bérns izveido savu monstru. Tu vari izvel&ties, ka to darit: zZimgjot ar zimuliem, guasam, akvareli,
kritiniem, ITm&jot no krasainajiem papiriem, veidojot no plastilina, konstrugjot no lego klu¢iem u.tml.

Papildaktivitates:

Ja Tev patik internetspéles, Tu vari macities arT caur tam. Paltidz, lai vecaki Tev ieslédz zemak noraditas interneta spéles:
http://www.turtlediary.com/preschool-games/science-games/human-face.html
https://www.youtube.com/watch?v=ot4mJ_gqUNMY
https://www.youtube.com/watch?v=038EbjjONu8



http://www.turtlediary.com/preschool-games/science-games/human-face.html
https://www.youtube.com/watch?v=ot4mJ_qUNMY
https://www.youtube.com/watch?v=038Ebjj0Nu8
http://www.turtlediary.com/preschool-games/science-games/human-face.html
https://www.youtube.com/watch?v=ot4mJ_qUNMY
https://www.youtube.com/watch?v=038Ebjj0Nu8




Téma: Dzivnieki (Animals) (ar vecakiem)
Aktivitate: dztvnieku p&dinas

Uzdevumi:

5.
6.

Izdales materialu salieciet divas kolonas — viena ar dzivnieku pédu att€lu, otra ar dzivnieku attéliem.
Savienojiet dzivnicka pédas att€lu ar atbilsto$a dzivnicka attélu. Zem pédas attéla uzrakstiet dzivnieka
nosaukumu. (Velams neizmantot gramatu, lai neveicindatu mehanisko parrakstisanu).

Kad ir savienotas kartinas, pielimgjiet tas uz atseviskas lapas.

Atveriet zemak noradito saiti un atskanojiet video materialu. Lai veicinatu klausiSanas prasmes, vélams
atverto lapu minimizgt (,, nolaist leja”, lai nebiitu redzams video). Pec dziesmas noklausiSanas, parrunat ar
bérnu, kadus dzivniekus vins saklausija. Pecak var kopigi parbaudit, noskatoties video.
https://www.youtube.com/watch?v=pWepfJ-8XUO

Atveriet zemak noradito saitu un kopigi izspélgjiet internetspeli. Spéle veidota, ka miklu minéSana,
piem&ram, It says ,,Woof!”, beérnam ir jaatrod atbilstoSie burti, lai izveidotu atbilstoSo dzivnieka
nosaukumu. Ja Jums sagada griitibas dzivnieka atmin&$ana, tad nospieZot atskanosanas ikonu (zem mikias),
Jis dzird@siet pareizo atbildi.
http://learnenglishkids.britishcouncil.org/en/word-games/hangman/pets-hangman

Téma: Dzivnieki (Animals) (bez vecakiem)
Aktivitate: dzivnieku pedinas

Uzdevumi:

2.

1. Izliec kartinas divas kolonas — viena ar dzivnieku p&du attélu, otra ar dzivnieku atteliem.

Savieno dzivnieka p&das att€lu ar atbilsto$a dzivnieka attélu. Zem pédas att€la uzraksti dzivnieka
nosaukumu (vélams neizmantot gramatu).

Kad ir savienotas kartinas, pielimgjiet tas uz atseviskas lapas.

Paltidz vecakiem, lai atver zemak noradito interneta adresi, un neskatoties video, bet tikai to klausoties
nosauc dzivniekus, kurus saklausiji. Vari sevi parbaudit, noskatoties velreiz video.
https://www.youtube.com/watch?v=pWepfJ-8XU0

Paltidz vecakiem, lai atver zemak noradito interneta adresi un izsp€lé internetspéli. Tev ir jauzmin
dzivnieks, saklausot ta ipasibas, pieméram, It says ,,Woof!”. Tev jaieraksta atbilde no paraditajiem burtiem
“Dog”. Ja Tev sagada gritibas dzivnieka atmin&Sana, tad nospiezot atskanosanas ikonu (zem miklas), Tu
dzirdesi pareizo atbildi.

http://learnenglishkids.britishcouncil.org/en/word-games/hangman/pets-hangman



https://www.youtube.com/watch?v=pWepfJ-8XU0
http://learnenglishkids.britishcouncil.org/en/word-games/hangman/pets-hangman
https://www.youtube.com/watch?v=pWepfJ-8XU0
http://learnenglishkids.britishcouncil.org/en/word-games/hangman/pets-hangman




Téma: Ediens (ar vecakiem)
Aktivitate: ,,Veseligs ediens”

Uzdevumi:

9.
10.

11.

12.

13.

Apskatiet att€lus ar €dieniem, mudiniet bérnu tos nosaukt anglu valoda.

Uz lapas, kura ir att€loti tris pusdienu $kivji, ielimgjiet &dienus, kuri garSo vislabak (lielakaja skivi) un tos, kuri

anglu valoda, pieméram, pink ice cream, green salad.

P&c padarta darba, kopigi parrungjiet par uztura lietoto &dienu ietekmi uz kermeni (izdales materials,, Food and

Our Body”). Parrundjiet, cik veseligi &d bérns, brali vai masas, gimene.

Izveidojiet gimenes &dienkarti — var gan tadu, kas atbilst patiesajai situacijai (ko gimene éd ikdiena), gan izstradat

idealo (ko vélétos ést). Anglu valodas burtnica ierakstiet to, kas ir att€lots €dienkarte ,,My family eats R
, . lerakstiet vardus, kas ir zinami, bet var art papildinat ar to, kas vél nav skola macits.

Edienkarti veido péc pasa izvéles un vizijas — piramida, varaviksne, $kivis, ledusskapis, izgriezti materiali no

veikalu u.c. Dazi paraugi iedvesmai. Edienkarti nav obligati janodod skolotdjai, pietiek ar foto, kuru ligums biitu

nositit skolotdjai vai man e-klaseé:

14. | nﬁ'srnetspéle par darzeniem:
http://www.eslgamesplus.com/vegetable-vocabulary-memory-game-for-esl/

Téma: Ediens (bez vecakiem)
Aktivitate: ,,Veseligs ediens”

Uzdevumi:

1.
2.

3.
4.
5

6.

Apskati att€lus ar &dieniem un nosauc tos anglu valoda.

Uz lapas, kura ir att€loti tris pusdienu $kivji, ielimé &dienus, kuri Tev garSo vislabak (lielakaja $kivi) un tos, kuri
mazak garSo (mazakaja skivi), att€lus vari izkrasot.

Uzrakstiet krasas un &diena nosaukumus anglu valoda, pieméram, pink ice cream, green salad.

Izveido gimenes &dienkarti — var gan tadu, ko Tava gimene éd ikdiend, gan tadu, ko Tu vél&tos &st, lai butu vesels.
Edienkarti veido péc pasa izvéles un vizijas — piramida, varaviksne, §kivis, ledusskapis, izgriezti materiali no
veikalu u.c. Dazi paraugi iedvesmai.Anglu valodas burtnica ieraksti to, kas ir att€lots Tava &dienkarté ,,My family
eats

Internetspélé par darzeniem:

http://www.eslgamesplus.com/vegetable-vocabulary-memory-game-for-esl/



http://www.eslgamesplus.com/vegetable-vocabulary-memory-game-for-esl/
http://www.eslgamesplus.com/vegetable-vocabulary-memory-game-for-esl/




Te&ma: Alfabéts (ar vecakiem)
Aktivitate: Burtu izruna

Uzdevums: Alfabéta burtu izruna

1.
2.

Izlieciet kartinas divas kolonas — viena kolona attglus, otra alfab&tu burtu izrunu.

Savienojiet burtu izrunas kartinu ar attiecigo att€lu. (Parbaudit pareizibu var péc kontrolkartes vai
gramatas). Kad darbs ir parbaudits, mégina nosaukt alfab&tu p&c to burtu skanam un attéla nosaukumu,
pieméram,

lerl apple
[bi:] ball
[siz] car

Uzdevumu pildot, var paskaidrot: anglu valoda burti tiek izrunati dazados veidos. Tas ir atkarigs no ta,
kura vieta burts atrodas (pieméram, vardu ‘apple’ un ‘cake’ izruna).

Pie alfabgéta kartinam var izmantot art kartinas no ,,Vardu krajuma” aktivitates, pievienojot LION pie L
burta, BEE pie B burta izrunas kartinas.

Spéle: .,.Memory game”

1
2.
3.

4.

Izvelieties 5-10 att€lus un atbilstoSos burtu izrunu kartinas.

Sajauciet tas un izlieciet ar att€lu uz leju (1a lai neredz attelus un burtu izrunu).

Veriet vala pa divam kartinam un m&gina atcergties, kas tajas att€lots. Ja att€ls sakrit ar skanas kartinu,
tad liek mala, ja nesakrit, tad kartinas aizver un nem nakamas divas kartinas. Uzdevums ir atrast visus
parus.

Uzdevuma var izmantot arT visas kartinas vienlaicigi — tas ir atkarigs no ta, cik bérns daudz var
atcer€ties un ir apguvis.

Internetspéles (klausiSands):

http://www.abcya.com/kindergarten _alphabet bingo.htm
http://pbskids.org/superwhy/#/game/paintbyletter

Te&ma: Alfabéts (bez vecakiem)
Aktivitate: Burtu izruna

Uzdevums: Alfabéta burtu izruna

1.
2.
3.

Izliec kartinas divas kolonas — viena kolona att€lus, otra alfab&tu burtu izrunu.
Savieno burtu izrunas kartinu ar att€lu. (Parbaudi sevi péc kontrolkartes vai anglu valodas gramatas).
Mg&gini nosaukt alfab&tu pec to burtu skanam un attéla nosaukumu, pieméram,

lerl apple
[ bi: ] ball
[si:] car

Pie alfabéta kartinam vari izmantot arT kartinas no ,,Vardu krajuma” aktivitates, pievienojot LION pie L
burta, BEE pie B burta izrunas kartinas.

Spéle: ,,Atminu spéle”

4)
5,
6.

7.

Izvelies 5-10 att€lus un pirmo burtu izrunu kartinas.

Sajauc tas un izliec ar att€lu uz leju (ta@ lai neredz attélus un burtu izrunu).

Ver vala pa divam kartinam un m&gini atcer&ties, kas tajas att€lots. Ja att€ls sakrit ar skanas kartinu, tad
liec mala, ja nesakrit, tad kartinas aizver un nem nakamas divas kartinas. Tavs uzdevums ir atrast visus
parus.

Uzdevuma var izmantot arT visas kartinas vienlaicigi — tas ir atkarigs no ta, cik daudz vari atcer&ties un
esi iemacijies.

Internetspéles (klausiSands):

Paladz, lai vecaki Tev atver zemak noraditas internetspéles:

http://www.abcya.com/Kindergarten_alphabet bingo.htm
http://pbskids.org/superwhy/#/game/paintbyletter



http://www.abcya.com/kindergarten_alphabet_bingo.htm
http://pbskids.org/superwhy/#/game/paintbyletter
http://www.abcya.com/kindergarten_alphabet_bingo.htm
http://pbskids.org/superwhy/#/game/paintbyletter

[er] | [bir] | [sit] | [di]

(ic] | Lef] | [d3ii] | [ertf]

[ar] | [dser]| [ker] | [ell
[em] [en] | [ou] | [p1:]
[kju:]| [a:] | [es] | [t:]
[ju:] | [Vii [“dablju]| [ eks]
[war ] | [ zed]







Tema: Vardu krajums (ar vecakiem)
Aktivitate: Atminu spéle

Uzdevums:

1.

2.

Kopa ar bérnu aplikojiet att€lus un ladziet beérnu uzrakstit kartinas otraja pusé attéla redzama objekta
nosaukumu anglu un latviesu valoda.

Sajauciet kartinas un pa vienai radiet tas beérnam. B&rna uzdevums ir nosaukt att€la redzamo objektu anglu
valoda. Ja bernam rodas Saubas, apgrieziet kartinu un Jaujat bérnam paspikot.

Turpina uzdevumu, kamér vardus parzina bez Spikosanas.

Klausisanas-+tulkosana: vecaks panem kartinas, un neradot be&rnam att€lu, nosauc taja redzamo anglu valoda.
Bérnam péc saklausita, japasaka vards latvieSu valoda (ja vecaks ir nepareizi izrundjis vardu, bérns var vinu
izlabot, un pateikt varda pareizo izrunu).

Teéma: Vardu krajums (bez vecakiem)
Aktivitate: Atminu spéle

Uzdevums:

1.

2
3.
4,
5

Apliko attelus un kartinas otraja puse€ uzraksti attéla redzama objekta nosaukumu anglu un latviesu valoda.
Sajauc kartinas un saliec ar att€liem uz augsu.

Nem pa vienai kartinai un nosauc attéla redzamo objektu anglu valoda.

Ja Tev rodas Saubas, apgriez kartinu un paspiko.

Turpini uzdevumu, kamér vardus zini bez Spikosanas.









Sveicinati!

Appendix Ne 5

Final parents’ questionnaire

Lai novertétu Jisu bérna anglu valodas zinaSanas 2.semestrT, pétijuma veicgjs ludz Jus atbildét uz jautajumiem par
anglu valodu un majasdarbiem S$aja macibu priekSmeta. Ludzu, atzimgjiet vienu atbildi uz katru jautajumu, ievelkot

krustinu (X).

Pilniba
piekritu

Dalgeji

piekritu

Daleji
nepiekritu

Pilniba
nepiekritu

Uzskatu, ka anglu valodas apguve misdienas ir
nozimiga.

Vecaku lidzdaliba maciSanas procesa palidz
bérnam apgiit vardu krajumu anglu valoda.

Vecaku lidzdaliba maciSanas procesa paaugstina
bérna motivaciju apgiit anglu valodu.

Aktivitates ieklautie uzdevumi, pildot tos kopa ar
vecakiem, nostiprinaja bérna vardu krajumu.

Macoties kopa ar vecakiem, b&rns izrada lielaku
interesi par macibu procesu.

Piedaloties majasdarbu pildiSana, var novertet
sava bérna zinasanas anglu valoda.

7. Novertgjiet katru majasdarbu anglu valoda:

loti
patika

vairak
patika
neka
nepatika

vairak
nepatika
neka patika

Loti
nepatika

7.1.

Gimenes koks

7.2.

Rotallietas (puzzle)

7.3.

Karogu gramata

74.

Mans monstrin$

7.5.

Dzivnieku pedinas

7.6.

Veseligs &diens

7.7.

Alfabgta skanas (izruna)

7.8.

Atminu spéle

7.9.

Internetspéles

7.10.

Dziesmas un video internet

8. Griitibas bérnam sagadaja:

vienmer

bieZi

dazreiz

Nekad

8.1.

Vardu atcergSanas anglu valoda

8.2.

Vardu rakstiba anglu valoda

8.3.

Vardu izruna anglu valoda

8.4.

Vardu klausiSanas anglu valoda

8.5.

Uzdevumu izpildisana

Paldies par veltito laiku!
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Appendix Ne 6

Final learners’ questionnaire

Lai novértetu Tavas anglu valodas zinasanas 2.semestr1, p&tijuma veicgjs lidz Tev atbildét uz jautajumiem par anglu
valodu un majasdarbiem $aja macibu prick§meta. Ladzu, atzim€ vienu atbildi uz katru jautajumu, ievelkot krustinu ().

(eksperimentalajai grupai — bérniem ar vecakiem)

1. Man patika macities anglu valoda kopa ar vecakiem, jo

pilniba daleji daleji pilniba
piekritu piekritu nepiekritu nepiekritu
1.1 | Vecakiem var pajautat, ja kaut ko nesaprot
1.2 | Man patik pavadit laiku ar vecakiem
1.3 | Vecaki mani uzmundrina macities
1.4 | Vecaki pastasta, kap&c man jamacas
1.5 | Kopa ar vecakiem var jautri pavadit laiku
1.6 | Vairak atceros
pilniba daleji Dalgji pilniba
piekritu piekritu nepiekritu nepiekritu
2. | Man nepatika macities vienam
3. Noverte katru majasdarbu anglu valoda:
vairak
patika Vairak
loti neka nepatika
patika nepatika  neka patika loti nepatika
3.1 | Gimenes koks
3.2 | Rotallietas (puzzle)
3.3 | Karogu gramata
3.4 | Mans monstrins
3.5 | Dzivnieku p&dinas
3.6 | Veseligs &diens
3.7 | Alfabéta skanas (izruna)
3.8 | Atminu spéle
3.9 | Internetspéles
3.10 | Dziesmas un video internet
4. Man sagadaja grutibas:
vienmeér Biezi dazreiz Nekad
4.1 | Vardu atceré$anas anglu valoda
4.2 | Vardu rakstiba anglu valoda
4.3 | Vardu izruna anglu valoda
4.4 | Vardu klausi$anas anglu valoda
4.5 | Uzdevumu izpildisana

Paldies par veltito laiku!
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Lai novertétu Tavas anglu valodas zinasanas 2.semestiT, pétjjuma veicgjs ludz Tev atbildét uz jautajumiem par anglu
valodu un majasdarbiem $aja macibu prick§meta. Ludzu, atzimé vienu atbildi uz katru jautajumu, ievelkot krustinu ().
(bez vecakiem)

1. Man patika macities anglu valoda, jo

pilniba dalgji dalgji pilniba
piekritu piekritu nepiekritu nepiekritu
1.1 | Zinu, ka ta biis noderiga
1.2 | Bija interesanti uzdevumi
pilniba dalgji dalgji Pilniba
piekritu piekritu nepiekritu nepiekritu
2. Man nepatika macities anglu valodu
3. Novérté katru majasdarbu anglu valoda:
vairak
loti vairak patika nepatika loti
patika  neka nepatika neka patika  nepatika
3.1. | Gimenes koks
3.2. | Rotallietas (puzle)
3.3. | Karogu gramata
3.4. | Mans monstrins
3.5. | Dzivnieku pédinas
3.6. | Veseligs ediens
3.7. | Alfabeta skanas (izruna)
3.8. | Atminu spéle
3.9. | Internetspéles
3.10. | Dziesmas un video internet
4. Man sagadaja gritibas:
vienmer biezi daZreiz Nekad
4.1. | Vardu atceréSanas anglu valoda
4.2. | Vardu rakstiba anglu valoda
4.3. | Vardu izruna anglu valoda
4.4. | Vardu klausiSsanas anglu valoda
4.5. | Darbu izpildisana
5. Es gribétu anglu valodu macities kopa ar vecakiem, jo
pilniba dalgji Dalgji pilniba
piekritu piekritu nepiekritu nepiekrttu
5.1. | Vecakiem var pajautat, ja kaut ko nesaprot
5.2. | Man patik pavadit laiku ar vecakiem
5.3. | Vecaki mani uzmundrina macities
5.4. | Vecaki pastasta, kapéc man jamacas
5.5 | Nepatik pildit majasdarbus vienam

Paldies par veltito laiku!
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Appendix Ne 7

Parents’ reflections sheets

Lai novertétu Jusu un b&rna sadarbibas ietekmi anglu valodas apguve, pétijuma veicgjs lidz Jus
atbildeét uz jautajumiem par aktivitates ,,Gimenes koks” realiz€Sanu. Kuram no noraditajiem
apgalvojumiem piekritat? Ludzu, atzimg&jiet vienu atbildi uz katru jautajumu, ievelkot krustinu (X).

>1h 1-2h 2-3h 3<
1. Cik ilgs laiks aiznéma, lai izveidotu gimenes
koku?
Pilniba Dalgji Dalgeji Pilntba
piekritu piekritu nepiekritu | nepiekritu
2. Berns velgjas papildus uzzinat ari citu gimenes

loceklu vardus anglu valoda.

3. Nedglas laika kopa ar bérnu atkartojam gimenes
loceklu vardus anglu valoda.
4. Veicot $o aktivitati, be&rns nostiprinaja vardu
krajumu anglu valoda
5. Veicot So aktivitati, bérns nostiprinaja vardu
rakstit prasmi anglu valoda
6. Veicot So aktivitati, bérns nostiprinaja vardu
izrunu anglu valoda
7. Uzdevuma izpilde bernam grutibas sagadaja
gimenes koka izveide
8. Uzdevuma izpilde bernam grutibas sagadaja
nosaukumu/vardu atcergSanas anglu valoda
9. Uzdevuma izpildé bérnam gritibas sagadaja
vardu rakstiba anglu valoda
10. Uzdevuma izpildé bérnam gritibas sagadaja

vardu izruna anglu valoda

Liels paldies par velttto laiku!
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Lai novertétu Jisu un bérna sadarbibas ietekmi anglu valodas apguve, pétijuma veicgjs lidz Jus
atbildét uz jautajumiem par aktivitates ,,Rotallietas” realizéSanu. Kuram no noraditajiem
apgalvojumiem piekritat? Ludzu, atzimgjiet vienu atbildi uz katru jautajumu, ievelkot krustinu (X).

>1h 1-2h 2-3h 3<
1. Cikilgs laiks aiznéma, lai izveidotu puzli un
izpilditu uzdevumus?
Pilniba Dalgji Daleji Pilniba
piekritu piekritu nepiekritu | nepiekritu

2. Beérns velgjas papildus uzzinat arT citu objektu

nosaukumus anglu valoda.
3. Nedglas laika kopa ar bérnu atkartojam ciparu un

rotallietu nosaukumus anglu valoda.
4. Veicot So aktivitati, be&rns nostiprinaja

vardu krajumu anglu valoda
5. Veicot $o aktivitati, be&rns nostiprinaja

raksttt prasmi anglu valoda
6. Veicot $o aktivitati, bérns nostiprinaja

izrunu anglu valoda
7. Uzdevuma izpildé bérnam gritibas sagadaja

puzles izveide
8. Uzdevuma izpild€ bérnam griitibas sagadaja

nosaukumu/vardu atceréSanas anglu valoda

9. Uzdevuma izpildé bérnam griitibas sagadaja

vardu rakstiba anglu valoda
10. Uzdevuma izpildé bérnam gritibas sagadaja

vardu izruna anglu valoda

Liels paldies par veltito laiku!
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Lai novertétu Jisu un bérna sadarbibas ietekmi anglu valodas apguve, petijuma veicgjs lidz Jus
atbildét uz jautajumiem par aktivitates ,,Valstu karogi” realiz€Sanu. Kuram no noraditajiem
apgalvojumiem piekritat? Ludzu, atzimg&jiet vienu atbildi uz katru jautajumu, ievelkot krustinu (X).

1. Cikilgs laiks aiznéma, lai izveidotu valstu karogu
gramatu?

Pilniba Dalgeji Daleji Pilniba
piekritu piekritu nepiekritu | nepiekritu

Berns velgjas papildus uzzinat arf citu
valstu karogus un to krasu nosaukumus
anglu valoda.

Nedglas laika kopa ar bérnu atkartojam
krasu nosaukumus anglu valoda.

Veicot $o aktivitati, be€rns nostiprinaja
vardu krajumu anglu valoda

Veicot $o aktivitati, bérns nostiprinaja
rakstit prasmi anglu valoda

Veicot $o aktivitati, bérns nostiprinaja
izrunu anglu valoda

Uzdevuma izpildé bérnam griitibas
sagadaja karogu gramatas izveide

Uzdevuma izpildé bérnam griitibas
sagadaja krasu nosaukumu atcergsanas
anglu valoda

Uzdevuma izpildé bérnam griitibas
sagadaja vardu rakstiba anglu valoda

. Uzdevuma izpild€ bérnam griitibas
sagadaja vardu izruna anglu valoda

Liels paldies par veltito laiku!
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Lai novertétu Jisu un bérna sadarbibas ietekmi anglu valodas apguve, pétijuma veicgjs lidz Jus
atbildét uz jautdjumiem par aktivitates ,,Mans monstrin$” realiz€Sanu. Kuram no noraditajiem
apgalvojumiem piekritat? Ludzu, atzimg&jiet vienu atbildi uz katru jautajumu, ievelkot krustinu (X).

>1h 1-2h 2-3h 3<
1. Cik ilgs laiks aiznéma, lai izpilditu aktivitati “Mans
monstrins”?
Pilniba Dalgeji Daleji Pilniba
piekritu piekritu | nepiekritu | nepiekritu

2. Berns vElgjas papildus uzzinat arT kermena dalu

nosaukumus anglu valoda.
3. Nedelas laika kopa ar bérnu atkartojam sejas dalu

nosaukumus anglu valoda.
4. Veicot So aktivitati, berns nostiprindja

vardu krajumu anglu valoda
5. Veicot 80 aktivitati, be&rns nostiprinaja

rakstit prasmi anglu valoda
6. Veicot o aktivitati, be&rns nostiprinaja

izrunu anglu valoda
7. Veicot $o aktivitati, berns nostiprinaja

klausiSanas prasmi anglu valoda
8. Uzdevuma izpildé bérnam gritibas sagadaja

monstrina izveide
9. Uzdevuma izpildé bérnam gritibas sagadaja
sejas dalu nosaukumu atceréSanas anglu valoda

10. Uzdevuma izpildé bérnam griitibas sagadaja

vardu rakstiba anglu valoda
11. Uzdevuma izpildé bérnam grutibas sagadaja

vardu izruna anglu valoda
12. Uzdevuma izpildé bérnam grutibas sagadaja

vardu saklausiSana anglu valoda

Liels paldies par velttto laiku!
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Lai novertétu Jisu un bérna sadarbibas ietekmi anglu valodas apguve, pétijuma veicgjs lidz Jus
atbildét uz jautajumiem par aktivitates ,,Dzivnieku pedinas” realizé€Sanu. Kuram no noraditajiem
apgalvojumiem piekritat? Ludzu, atzimg&jiet vienu atbildi uz katru jautajumu, ievelkot krustinu (X).

1. Cik ilgs laiks aiznéma, lai izpilditu aktivitati
“Dzivnieku pédinas” un internetspéles?

Pilniba Dalgeji Daleji Pilniba
piekritu piekritu nepiekritu | nepiekritu

2. Beérns velgjas papildus uzzinat ari Citu
dzivnieku nosaukumus anglu valoda.

3. Nedelas laika kopa ar bernu atkartojam
dzivnieku nosaukumus anglu valoda.

4. Veicot So aktivitati, be&rns nostiprinaja
vardu krajumu anglu valoda

5. Veicot $o aktivitati, be€rns nostiprinaja
raksttt prasmi anglu valoda

6. Veicot So aktivitati, bérns nostiprinaja
izrunu anglu valoda

7. Veicot So aktivitati, berns nostiprinaja
klausiSanas prasmi anglu valoda

8. Uzdevuma izpild€ bérnam griitibas sagadaja
kartinu savienoSana

9. Uzdevuma izpildé bérnam griitibas sagadaja
dzivnieku nosaukumu atcer&sanas anglu valoda

10. Uzdevuma izpildé bérnam gritibas sagadaja
vardu rakstiba anglu valoda

11. Uzdevuma izpildé bérnam gritibas sagadaja
vardu izruna anglu valoda

12. Uzdevuma izpildé bérnam gritibas sagadaja
vardu saklausi$ana anglu valoda

Liels paldies par velttto laiku!
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Lai novertétu Jisu un bérna sadarbibas ietekmi anglu valodas apguve, pétijuma veicgjs lidz Jus
atbildét uz jautdjumiem par aktivitates ,,Veseligs uzturs” realiz€Sanu. Kuram no noraditajiem
apgalvojumiem piekritat? Ludzu, atzimg&jiet vienu atbildi uz katru jautajumu, ievelkot krustinu (X).

1. Cik ilgs laiks aiznéma, lai izpilditu aktivitati
“Veseligs uzturs” un internetspéle?

Pilniba Dalgeji Daleji Pilniba
piekritu piekritu | nepiekritu | nepiekritu

2. Berns vElgjas papildus uzzinat ari citu &dienu
nosaukumus anglu valoda.

3. Nedelas laika kopa ar bérnu atkartojam &dienu
nosaukumus anglu valoda.

4. Veicot So aktivitati, berns nostiprindja
vardu krajumu anglu valoda

5. Veicot 80 aktivitati, be&rns nostiprinaja
rakstit prasmi anglu valoda

6. Veicot o aktivitati, be&rns nostiprinaja
izrunu anglu valoda

7. Veicot $o aktivitati, berns nostiprinaja
klausiSanas prasmi anglu valoda

8. Uzdevuma izpildé bérnam griitibas sagadaja
&dienkartes izveide

9. Uzdevuma izpildé bérnam gritibas sagadaja
€dienu nosaukumu atcergsanas anglu valoda

10. Uzdevuma izpildé bérnam gritibas sagadaja
vardu rakstiba anglu valoda

11. Uzdevuma izpildé bérnam gritibas sagadaja
vardu izruna anglu valoda

12. Uzdevuma izpildé bérnam griitibas sagadaja
vardu saklausiSana anglu valoda

Liels paldies par velttto laiku!
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Lai novertétu Jusu un bérna sadarbibas ietekmi anglu valodas apguve, pétijuma veicgjs lidz Jus
atbildét uz jautajumiem par aktivitates ,,Burtu izruna” realizé€Sanu. Kuram no noraditajiem
apgalvojumiem piekritat? Ludzu, atzZimgjiet vienu atbildi uz katru jautajumu, ievelkot krustinu (X).

>1h 1-2h 2 -3h 3<
1. Cik ilgs laiks aiznéma, lai izpilditu aktivitati
“Burtu izruna” un internetspéles?
Pilntba Dalgji Dalgji Pilniba
piekritu piekritu nepiekritu | nepiekritu

Nedglas laika kopa ar bérnu atkartojam
alfab&tu un burtu izrunu anglu valoda.

Veicot So aktivitati, be€rns nostiprinaja
vardu krajumu anglu valoda

Veicot So aktivitati, b&rns nostiprinaja
anglu valodas alfab&tu

Veicot $o aktivitati, be&rns nostiprinaja
burtu izrunu anglu valoda

Veicot $o aktivitati, be&rns nostiprinaja
klausiSanas prasmi anglu valoda

Uzdevuma izpildé bérnam griitibas sagadaja
kartinu savienoSana

Uzdevuma izpildé bérnam griitibas sagadaja
vardu izruna anglu valoda

Uzdevuma izpildé bérnam griitibas sagadaja
vardu saklausi$ana anglu valoda

Liels paldies par veltito laiku!
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Lai novertétu Jusu un bérna sadarbibas ietekmi anglu valodas apguve, pétijuma veicgjs liidz Jus
atbildét uz jautajumiem par aktivitates ,,Atminu sp€le” realiz€Sanu. Kuram no noraditajiem
apgalvojumiem piekritat? Ludzu, atzZimgjiet vienu atbildi uz katru jautajumu, ievelkot krustinu (X).

>1h 1-2h 2-3h 3<
1. Cik ilgs laiks aiznéma, lai izpilditu aktivitati
“Atminu spele”™?
Pilniba Dalgji Dalgji Pilniba
piekritu piekritu | nepiekritu | nepiekritu

2. Nedglas laika kopa ar bemu atkartojam vardus
anglu valoda.

3. Veicot 80 aktivitati, be&rns nostiprinaja
vardu krajumu anglu valoda

4. Veicot $o aktivitati, bé€rns nostiprinaja
rakstit prasmi anglu valoda

5. Veicot $o aktivitati, berns nostiprinaja
vardu izrunu anglu valoda

6. Veicot So aktivitati, berns nostiprindja
klausiSanas prasmi anglu valoda

7. Uzdevuma izpildé bérnam gritibas sagadaja vardu
krajuma apguve anglu

8. Uzdevuma izpildé bérnam gritibas sagadaja vardu
rakstiba anglu valoda

9. Uzdevuma izpildé bérnam grutibas sagadaja vardu
izruna anglu valoda

10. Uzdevuma izpildé bérnam grutibas sagadaja vardu
saklausiSana anglu valoda

Liels paldies par veltito laiku!
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