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ABSTRACT

The Diploma Paper "Developing Speaking Skills thylou Picture-based
Discussions in Form 11" was written to find out hgicture-based discussions can
develop students speaking skills, and prove thetmgsis that carefully organized and
prepared picture-based discussion motivates stsdenspeak and develops students’
English speaking skills in class 11.

People daily life is connected with different visedements, and one of these
elements is pictures. The author of the DiplomaePalecided to use pictures as visual
aids in discussion activities, introducing a diéfetr activity — picture-based discussion.
It was done to make learning process more int@@sii this case, to make discussions
more interesting, motivating students to particpatpicture-based discussions actively
and develop English speaking skills.

The Paper provides description of the secondargacige group, elements of
speaking and the role of motivation in speakingvéeds, the definition and meaning of
discussion and picture-based discussion, purpdsesimg pictures in discussions, and
also how to select pictures and where to find th&dditionally, the Paper provides the
information how to evaluate students’ speakinglskil picture-based discussions and
the case study.

The case study was carried out in Agenskalna Gramsoteol in form 11. This
form consisted of 12 pupils. Data collection methackre as follows:

1. 1 author’s self-designed questionnaire for pupikhhe aim to find out
their interests and needs, to clarify their leagrstyles and strategies and
attitude towards discussion activities;

2. 1 author’s self-made post-questionnaire for theilpup find out their
attitude towards second picture-based discussiah sindents’ self-
evaluation of their participation in it.

Also the author carried out 2 picture-based disonsswith the aim to observe
students’ activity and speaking skills during tletigular discussions.

During the research it was found that students hmoadtive attitude towards
picture-based discussion. Findings show that pmehased discussions can motivate
students to speak, express their point of viewasdend in that way developing English

speaking skills.



ANOTACIJA

Diplomdarbs “Uz atiliem balsttu diskusiju izmantoSana raganas prasmju
atistiSanai 11. klas tika veidots, lai noskaidrotu, vai uz @&tem balsttu diskusiju
izmantoSana $p attistit skoknu andu valodas ruiSanas prasmes un giditu hipo€zi,
ka labi organizgta un sagatavota uz &tem balstta diskusija moti# studentus ruat un
uzlabot ruasanas prasmes 11. Kdas

Cilveku ikdiena ir saista ar daZdiem viziuliem elementiem, un viens no Siem
elementiem ir a#li. Diplomdarba autore nama izmantot a#lus ka vizualus elementus
diskusips, fda veida ievieSot sawdaku diskusiju veidu — uz a@iem balsitu diskusiju.
Tas tika datts, lai padatu maciSaras procesu interesakil, Saja gafuma lai padaftu
interesaritkas diskusijas,atla veica motivgjot studentus akti piedaities uz agliem
balsitas diskusijis un afisfit runas prasmes.

Diplomdarbs sniedz aprakstu par vidusskolas vecymamu, rudSanas
elementiem un motécijas lomu ruaSanas aktivitteés, diskusijas un uz attem balsttu
diskusijas defifciju un noZmi, atélu lietoSanas ®rkus tagis, un ar ka izveleties atélus
un kur tos atrast. & diplomdarbs sniedz inforagiju, ka nowertét skoknu ruriSanas
prasmes uz atiem baslitas diskusifis un 3$s aktiviates gtijjums praks.

Petijums tika veiktsAgenskalnagimnazijas 11. klas. S klase saawéja no 12
skokniem. Datu @¥kSanas metodes bija sekojosas:

» Skoknu anketSana ar rerki noskaidot vihu intereses unames, lai
noteiktu vihu maciSaras stilus un stragijas, un attieksmi pret &tu
balsitam diskusigm.

» Skoknu anketSana pc diskusijas, lai noskaidrotu, aéta ir vipu
attieksme pc otras attlu diskusijas un &ds ir vipu pasnogrtejums par
piedaiSanos tai.

Autors ar veica 2 uz a#liem baslitas diskusijas ar @nki noverot studentu
aktivitati un runas prasmes uza&igm balsitu diskusiju laila.

Petjuma laika tika noskaidrots, ka skaiem ir pozitva attieksme pret uz
ateliem balsttam diskusigm. Rezuliiti rada, ka uz a#liem balsitas diskusijas s
motivet skoknus rumt, izklastit savu viedokli, idejasatia veida attistot andgu valodas

runas prasmes.
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INTRODUCTION

The English language has become a very importagukege in people lives. It
has become the language of the world and it is ainthe official languages of the
European Union. Information is being exchangedngliEh among the countries in the
context of foreigner affairs, and good contactshwither countries in economics,
culture, politics and tourism much depend on swsfoésooperation.

Successful cooperation among people also dependsham well they
communicate among each other. Good speaking skilsthe basic element to get
successful conversation or discussion. That is iwhghers should practise and develop
this issue already at school, however, there amegyragpects that should be taken into
account to get successful speaking activity. Itusthdoe interesting activity, students
should be motivated to speak and activities shbaldvell-organized. One way how to
make speaking activity interesting and studentsvatatd is to use visual aids.

In the language teaching classroom the visual @asbe considered as a great
help in learning language. One significant parttted whole term - visual aids are
pictures which are available in many forms and banused in different language
teaching and learning activities, also for deveigmpeaking skills.

Anderson (2003) points out that "..usually, up @ &rcent of school students
can be classified as “visual learners.” Visual heas assimilate information better when
they can see images and motion pictures of whatdahe trying to learn. In essence, an
image is worth 1000 words.” This means that chapsine particular speaking activity
as discussion, that are introduced with textsestants and listening activities, there is
also a possibility to introduce discussions witktpies, in that way, meeting visual
learners’ needs.

Pictures are all around people and students evgryadhe street, at home and
even in our leisure time. Therefore, it is impottand useful way how to involve the
students’ in the picture based discussions whitbwaktudents to practise the skills
which are related to speaking and motivate themxjmress their opinions, so they are
prepared for the future studies and successfuecare

Moreover, students in form 11, at age of 16 anérE7/curious and inquisitive,
they desire opportunities to express originalityd also are interested in both concrete

and abstract exercises



Therefore, teaching and learning process, wheradyr there are traditional
discussions on texts, titles from newspapers oerotfroblem solving discussion
activities can be supplemented with picture basedudsions. If the teacher prepares
the pictures that are relevant to students’ neeus iaterests, the process is well
organized and planned then it is a great chanceaamdy how to improve secondary

school students’ speaking skills.

The Aim of the Diploma Paper is to examine howygies can help to motivate students
and develop their English speaking skills in clagsthrough participation in picture-

based discussions in English lessons.

To achieve the Aim of the Paper the following okijexs were stated:

1. To study theoretical literature and do analysispeychological pecularities of
adolescents’ age group.

2. To do analysis of the theoretical literature abspeaking skills, discussion
techniques and picture types and purposes of ltsing

3. To design 2 questionnaires and observation shegithfre based discussion in
the form 11.

4. To introduce the picture based discussions in thgligh lessons and test their
relevance to the students’ needs and interests.

5. To analyse and interpret the results of the castyqguestionnaires, discussion

activities, observation).

The research questions of the Diploma Paper ar®loeving:

1. What is speaking and speaking skills?
What are pecularities of secondary school age group
What are the purposes of using pictures in disousSi
How to select and find pictures for the discusstons
What are the aims of a picture-based discussion?

How to plan and organize picture-based discussions?

N o g M DN

How to provide feedback and evaluation of pictuasdd discussions?

The hypothesis of the paper is carefully organizecture-based discussion

motivates students to speak and develops studenggish speaking skills in form 11.



According to Nunan’'s (1992) classification of lalage learning research
methods, a case study was used.
Data collecting methods were the following:

* 1 author’s self-designed questionnaire for pupilhthe aim to find out
their interests and needs, to clarify their leagnstyles and strategies,
and attitude towards discussion activities;

» 1 author’s self-made post-questionnaire for theilpup find out their
attitude towards second picture-based discussiah sindents’ self-
evaluation of their participation in it.

Also the author carried out 2 picture-based disonsswith the aim to observe students’

activity and speaking skills during the particulisscussion;

The Diploma Paper consists of two parts — theaak#ind practical part.
The theoretical part includes 5 chapters:

Chapter 1 describes what is speaking and its elements,-algoat is the role of
motivation in speaking activities.

Chapter 2 deals with description of secondary school agegro

Chapter 3 describes pictures role and purposes in learnirargss and
discussion. The chapter also provides informatitwoud selection and sources of
pictures

Chapter 4 outlines the meaning of discussion and picturetbatiscussion. It
describes the aims of picture-based discussiomigrand organization of it, roles of a
leader and interaction skills, also, problems timaty appear through discussion and
feedback and evaluation of picture-based discussion

Chapter 5 deals with the case study in Agenskalna Grammaodic It

describes the results of questionnaires and olxsemgeof 2 picture-based discussions.



1. SPEAKING AND SPEAKING SKILLS

Brown (1994) defines speaking as an interactivecgss of constructing
meaning that involves producing and receiving aret@ssing information. Its form
and meaning are dependent on the context in whistcurs, including the participants
themselves, their collective experiences, the giaysnvironment, and the purposes for
speaking.

To the author’'s of Diploma Paper opinion, speakisga complex process.
Speaking is the only skill that cannot be learndividually, people need to
communicate with others, but for this process, feoped to have several skills.

Kramina (2000) describes skills that are necesskmy effective oral
communication which must be learned through a dgreéntal process:

1. Cognitive skills — the skills to plan and organ&eessage;
2. Linguistic skills — to formulate a linguistic utterce;
3. Phonetic skills — the skills to articulate the tdtece appropriately.
To learn to communicate effectively cannot be done short time. Pupils at
school learn this process for many years. As spgaiki a complex process, it contains
many elements that teachers should take into atcwureaching process. These

elements are described in the next subchapter.

1.1. Elements of Speaking

Speaking does not consist only of one elementast d structure that consists of
many elements, for instance intonation, fluencgmgmnar aspects and others.

Harmer (2003) points out that essential elemergpafaking is fluency, however
the ability to speak fluently presupposes not daipwledge of language features but
also the ability to process information and languap spot’.

According to Harmer (2003:269), the elements neogsir spoken production
are the following:

Connected speech- effective speakers of English need to be ableotoonly to
produce the individual phonemes of English (asalyirgy| would have gonebut also to
use fluent ‘connected speech’ (aslid’'ve goné. In connected speech sounds are
modified (assimilation), omitted (elision) and adder weakened. It is for this reason
that teachers should involve students in activitigsecifically to improve their

connected speech.
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Expressive devices- native speakers of English change the pitch sireks of
particular parts of utterances, vary volume andcedpand show by other physical and
non-verbal means how they are feeling (especiallface-to-face interaction). The use
of these devices contributes to the ability to aynwmeanings. They allow the extra
expression of emotion and intensity. Students shbalable to deploy at least some of
such features and devices in the same way if they ta be fully effective
communicators.

Lexis and grammar — spontaneous speech is marked by the use of aaruon
common lexical phrases, especially in the perfolceanf certain language functions.
Teachers should therefore supply a variety of mwdesr different functions such as
agreeing or disagreeing, expressing surprise, shaclpproval. Where students are
involved in specific speaking contexts such asifderview, we can prime them, in the
same way, with certain useful phrases which theymaduce at various stages of an
interaction.

Negotiation language- effective speaking benefits from the negotiatammguage
teachers use to seek clarification and to showsthécture of what we are saying.
Teachers often need to ‘ask for clarification’ whea are listening to someone else
talk. For students this is especially crucial. Afus thing teachers can do, therefore, is
to offer students phrases such as the followin@ml sorry, | didn’'t quite catch that.”,
“What exactly does X mean?”, “Could you explaintthgain, please?”

One way of how to get students to practise thiguage is to give individuals
cards which each have one of these phrases watteghem. Students then have to use
the language forms written on their cards to inietrr

According to Harmer (2003), if part of a speakgneductive ability involves the
knowledge of language skills, success is also digrgrupon the rapid processing skill
that talking necessitates. These processing skidls

Language processing- effective speakers need to be able to processiéme in
their own heads and put it into coherent ordethsd it comes out in forms that are not
only comprehensible, but also convey the meanihgs dre intended. Also language
processing involves the retrieval of words and pbsdrom memory and their assembly
into syntactically and proportionally appropriaeggences. One of the main reasons for
including speaking activities in language lessansoi help students develop habits of
rapid language processing in English.

Interacting with others — most speaking involves interaction with one @ren

participants. This means that effective speakisag mvolves a good deal of listening,
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an understanding of how the other participantsfeedéing, and a knowledge of how
linguistically to take turns or allow others to slo.

On-the-spot information processing— quite apart from our response to other’s
feelings, learners also need to be able to prottessnformation what others tell to
them. It should be remembered that this instanpgme is very culture-specific, and is
not prized by speakers in many other language camtras (Harmer 2003)

Dealing with all these elements is not an easygthior language teachers.
Acquiring another language, in this case, the Bhglanguage, is not a simple matter,
however, students need to be assured with all lpbses to develop their speaking
skills.

1.2. The Role of Motivation in Speaking Activities

As Harmer (2003:51) states: “motivation is somedkof internal drive which
pushes someone to do things in order to achievestbomg. It may be defined as a
‘need’, or a ‘reason’ for doing something.”

Good speaking activities are highly motivating.alf students are participating
fully, if they get feedback from the teacher, thadher has set up the activity properly,
has also created encouraging and stress-free dteresso that it means that students
are on the way of getting satisfaction from theskvdies and afterwards students will
get this incredible satisfaction (Harmer 1998).

In addition, there are two types of motivation tiimsic and extrinsic motivation.

According to Tudor (2004), in educational psychglahere is a distinction
between “intrinsic” motivation which is guided by anterest, and which comes from
within the individual and “extrinsic” motivation vith is guided by external stimuli.

In this case external drive also may be pictureg #re a great stimulus for
speaking and developing communication skills. Mgy of discussion activity may be
something new for students because according twodstobservations, picture-based
discussions are not very often used in a classraorfact, discussions are not new in
classrooms, but using pictures as stimulus mayobgething unusual and in one way
interesting.

Also Tudor (2004) adds that motivation plays anam@nt and perhaps a crucial

role in language learning and teaching. If studanésmotivated, there is a good chance
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that they will learn language they are studyingt Buthe cases when the students are
not motivated to talk and express their opiniom, discussion class may fail.

Dobson (1992) defines 4 main classroom sourcesotif/ation:

1. The joy of discovery — to discover somethingwtlanguage itself.

2. The satisfaction of control — feeling of confide, accomplishment.

3. The joy of remembrance — to do something thalresady known.

4. The elation of use — usage of English outsidectassroom.

According to previous studied resources on motwatthe author considers that
motivation is a very important part in the spealfpmgcess. Teachers should think about
how to motivate students with interesting and n@praaches to the learning process.
One way could be picture-based discussions but tehyse pictures will be the main
topic in the chapter 3.

Before introducing the particular activity in théassroom, it is important to
know the audience, in this case, students of seggrathool. It is useful to know, how
they learn at age of 15-18, what are their pedigariThis topic is described in the next

chapter.
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2. DESCRIPTION OF THE SECONDARY SCHOOL AGE GROUP

Secondary school is the time when pupils are gtingugh the developmental
stage called adolescence. It is also called emaltiobme because it is a period of
emotional changes. This is also a time of physisalelopment and students start to
recognize themselves as adult people. The authosecho characterize this period
because the case study will be done in secondapokc

According to PuSkarevs (2001) adolescence (latleadere = to grow) is a
traditional stage of human development that ocbetsveen childhood and adulthood.
Adolescent go through puberty, the process of deraturation. Teenagers (13-19) are
usually adolescent, though in some individuals,gptypmay extend a few years beyond
the teenage years, and in some individuals, pubeetins in the pre-teen years.
Adolescence is divided into 3 stages: early (124qgears), middle (15 to 17 years), and
late (18 to 20 years).

As there are three stages of adolescence, theratibhse to do the research on
middle and late adolescence because the case wilidye done in secondary school
where generally are pupils from agel5 to18.Usuadlylescence is described from three
aspects - physical, social and cognitive.

Tobin (2001) declares that in relation to body depment, appearance, and
activity students of secondary school age exhibit:

* Increased interest in the physical aspects of thdybincluding its
functions and changes.

* Generally a more advanced physical maturity onptre of girls than of
boys at the same chronological age.

» Conformity with "in" styles such as clothing andrigtyle.

» Extreme restlessness with great need to releasegahgnergy.

» Talkativeness.

* Responsiveness to a variety of leisure.

Adolescence is also a period when we can see tls exaggerated emotions
and find very great creativity in pupils. Adolestemrow and their needs become
accordingly different from what they were befora.this period students may prefer
interaction with peers during learning activitieglahow interest in various things, also
in other cultures.

Tobin (2001) points out that in relation to studénntellectual experiences,

students of secondary school age tend to:
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. Be curious and inquisitive.

. Prefer active over passive learning activities.

. Relate intellectual activities with immediate ambg-range goals.

. Prefer interaction with peers during learning atés.

. Desire opportunities to express originality on mdhvidual basis.

. Be interested in both concrete and abstract execis

. Desire opportunities to participate in practical olgem-solving
situations.

. Show interest in races and cultures other tham tven.

. Challenge "idealistic" teaching.

. Show strong intense interests, not always sustaine@rious pursuits.

In this period students in secondary school seelkpproval, respect and support.
It is important for them to feel encouragement frémir friends and classmates, to
understand that they are part of a group, society tive in. Therefore working in
groups students are more closer to their classpfatelstheir support and can ask for a
help.

Exchange of opinions, common acceptance of degisidiscussion and
conversation is a way how each individual can bexdonvolved in the process of
interaction with other people. Picture-based disiuss is a chance to learn how to
formulate one’s own thoughts, express agreememlisaigreement, argue and defend
their point of view, and in that way, develop Esplspeaking skills.

Adolescents need also social contacts and friepdshilevelop successfully. This
is also a time of important conflicts in family, gas important to develop social skills
to help them.

Harmer (2003) also points out that if students @mgaged, they have a great
capacity to learn, a great potential for creatiatyd a passionate commitment to things
which interest them.

It means that one way how to encourage studengxpeess their thoughts is to
introduce discussion activities in the lessons whéey have an opportunity to argue
and defend their ideas. One way how to let expstsdents’ ideas is picture-based
discussions. As teaching of teenagers may requiggua combination of creativity,
pictures may bring new opportunities how to invopugils to give and share ideas of
different kind of topics. Also the teacher shouldvyide pictures that are relevant to
pupils’ interests and offer opportunities to talkoat the things that are topical to

students and that develop their speaking skills.
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3. PICTURES AS A TOOL IN LANGUAGE LEARNING

Almost every magazine or newspaper nowadays Isofulifferent kind of
pictures and photos. These visual aids attrachtatte of people and provide interest in
the topic. People enjoy looking at pictures.

According to Goodman (2006), pictures are enjoyatiley set the scene or
context, inform and interest us, pictures is a kesource. As well as enjoying these
visual aids they pictures also form a key resotioceaccessing the different learning
styles that each student has. Using pictures reglpeals to visual learners who may
suffer in a speaking and listening based classradmy also offer an opportunity for
movement and a multi-dimensional perspective whithreach kinaesthetic learners.

G. Gerngross (1992) points out that at first peopéke use of their visual sense
to colour in the context against which words deaveart of their value. Pictures, then,
are crucial to understanding whether they are &ctmesentations or images in the

mind.

3.1. The Purposes for Using Pictures

It is important to have a wide range of resourcepa@ssible in the classroom so
that the students can have a rich base and stirfarltiseir language development.

In addition of previous mentioned facts that piesiare interesting, informing
and enjoyable Gerngross (1992) states severalipi#sns why to use pictures. They
are as follows:

* Pictures aren't based on level. Of course we cansghcertain pictures to access

a certain area of vocabulary if we wish but anytyrie can be the base of any

kind of activity, including discussions, at anyéév

* As people take enjoyment from pictures in everytily, also students take
enjoyment from the pictures in the discussion. Thélyadd a touch of intrigue
to the class and make the lesson much more dynamigmaginations are
aroused. This is especially useful with those sitglevho find it difficult to use
their imaginations. The pictures provide a suppod ideas.

. Picture stories also add pace to English clasdes.siudents' reaction to
a picture is almost immediate whereas the samdioaatom written texts would
take much, much longer. The students are interemteldenthusiastic right from the
beginning of the class.

16



According to Wright (1990) verbal language is oalpart of the way people usually get
meaning from contexts. Things people see play anneous part in affecting them and
in giving information to them. People predict antkrfere not only from what they hear

and read but also from what they see or having. sggecially, pictures contribute to:

1. Interest and motivation;
2. A sense of the context of the language;
3. A specific reference point or stimulus.

There are also other supportive opinions abouigusictures in a language
lesson. For instance, Bowen (1991) states thatilegis a complex process and
pictures provide a great help in simulating theriea of a foreign language. Students
must use ears as well as eyes.

In addition, Bowen (1991) draws attention to thenber of benefits of using
pictures in the classroom:

1. Pictures vary the pace of the lesson.

2. Pictures encourage the learners to lift the&rsefyom their books, which make
it easier and more natural for one to speak toleamot

3. Pictures enrich the classroom by bringing indsfrom outside world, which
are made real and immediate by the pictures.

4. A learner with creative imagination will learmaw language easily and
enjoyably through the use of pictures while somesint can appear to be difficult to
learn just from a pupils’ text book.

5. Pictures make a communicative approach to laggylearning easier and
more natural.

6. Pictures help to teach all four language skillstening, speaking, reading,
and writing. They allow the teacher to integratesthskills constructively.

7. Pictures inspire imaginativeness in both thelheaand learners.

8. Pictures provide variety at all levels of pragimcy. A collection of pictures in
the various media caters for all ages of learnedsadl types of groups from beginners
to the most advanced and most highly specialized.

These benefits clearly show that pictures are g¥ietool that can be used in

English lessons, particularly in discussions.
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3.2. The Selection of Pictures

When the picture is planned to be the basic matenighe lesson, for example,
in acquiring picture-based discussion, the mosomant step for the teacher would be
to evaluate whether it is possible to get a livelsponse to the picture.

According to Bowen (1991), there are several factorbe considered before selecting a
picture:

* Appeal. The content of the picture should capthesinterest and imagination of
the class members.

» Relevance. The picture should be appropriate ®ptirpose of the lesson.

* Recognition. The significant features of the pietwshould be within the
learner’s knowledge and cultural understanding.

» Size. A picture to be held up in front of the clatsuld be large enough to be
seen clearly by all learners. The details of thetupe should be visible even
from the back of the room. Pictures, intended fayug of pair work can be
proportionally smaller.

» Clarity. A crowded picture can confuse and distrdtie learners should be able
to see the relevant details clearly. Strong ouslimed contrast in tone and colour
are important in avoiding ambiquity.

However, these are important factors that teachbould take into account,
there is also importance to choose and apply thcpkr picture to the language
learning activity in a more meaningful way — teashshould consider whether the

pictures rise interest and motivation in learners.

3.3. Sources of Pictures
As mentioned in chapter 2.1., picturesall around us. There are different kind

of sources where a teacher can find pictures ®dtbcussions.
Gerngross (1995) has listed the main sources airgis:

* Pictures in the Internet
The internet is a fantastic source of pictures aad be found related to any topic
through major search engines.

* Magazines
Magazines are the major source of useful picturéerz of a high quality. These

provide a constant supply of topical pictures inide range of styles, colour, black and
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white, photographs and stylized images to nameablew. Full page pictures are big
enough for class use, while others are more apiattepfior individual work, or work in
groups.

* Newspapers
Although pictures in newspapers are not reprodwesyd well, they are usually topical
and linked with the text, which can lead to pattciactivities. The pictures can be cut
out and text rejected.

» Drawings
For those more artistic teachers and students aroeniere remains the option of
drawing our own picture for discussions. If studeat teachers feel a need for more
support however, there are pictures in the Endaslyuage course books that we are
currently using which we can adapt.
Apart from these picture types and sources, tieeadsbd a possibility to use:

» Course books
There are also already-made picture based discissgicourse books.

* Reproductions of art
Students may discuss the associations, ideas blepns that may appear in particular
work of art, also what the author wanted to sayhiyy work.

* Family photographs
These pictures may be used as other pictures iclédssroom as well. There can be
shown some particular actions, like celebratingipalar fest, in the pictures that arouse
interest and initiates students to speak and shaneopinions.

According to stated sources, there are many pdissibito find interesting and
motivating pictures for students in form 11. To #aghor’'s opinion the best way is to
find in magazines and newspapers because thesgesquoovide plenty of pictures, and
the teacher needs only to decide which one wouldfy@opriate for the students
interests.

When pictures are found then follows the next steppicture-based discussion.
How to organize and plan it, also its aims and ofléeaders in it are described in the

chapter 4.
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4. PICTURE-BASED DISCUSSION

Usually, teachers use different kind of statemetitles from magazines or
newspapers that show the topic or problem, ancestsdliscuss and find solutions to it.
However, there is also a possibility to use diffiedeinds of activities, and it is picture-
based discussion that also may offer differenta®por discussions only with the help
of pictures. Therefore, in the process of definimgat is a picture-based discussion, the
author searched for definition of discussion inegah only keeping in mind that in the
picture-based discussion the teacher uses pidinirgsow the topic what is going to be
discussed. First of all, a teacher searches fopitttares and topic, then introduces it to
the class, and then students discuss the topic lmasthe picture.

Underhill (1984) points out that “..discussion rsiateraction and communication
which allows to experiment with the language arférsfa lot of practice for students if
they have a motivation to do it.” It means thapioture based discussion the picture is

the tool that motivates students to speak.

According to Hadlaw (1995), having discussionslass is important. It allows
students to develop their speaking skills and gftiesn a chance to interact with other
students on a personal level. It is neither redppiarsonal experiences which have little
relation to theory or course objectives nor an opymity for the keen students to score
points. It is not just an extension of the lessArsuccessful discussion environment

displays the following characteristics:

« There is a warm, supportive, non-competitive atrhesp in the class, with no

one student dominating.
+ The teacher has prepared a plan for the discupsiood.

« The students are prepared for the session, hawing dssigned readings, seen

assigned films or pictures or gathered the requirgdmation.
« Every student participates.
« The instructor incorporates students' suggestiotisa discussion.

« The students understand that the purpose of tiseoses to learn.
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In general, discussion gives the opportunitiesstodents to speak and improve
speaking skills, put forward ideas and argumentsligcussions and find solutions to it,
and, also, to estimate the value of individual glea

Hollet (1989) has clearly stated out why the diseusis so important and useful.
However, there are many things that teachers shialdel into account when dealing
with any kind of discussion, like, organization andnagement of discussion.

Also Hollet (1989) adds that discussions seldom appen but often results also
from careful planning and good organization.

It means, in order to have a successful discusslass, the teacher should
carefully think about the management of the disomsand aims of discussion activity,
in this case, picture based discussion activitysoAit is important to consider the

motivation place in discussion.

4.1. The Aims of Discussion

One of the main aims that can be achieved by ssfidesliscussion class is
improvement and development of speaking skills. E\av, this is not the only one.
Young (1992) draws attention to three main aimthefdiscussion. These are:

» efficient fluency practice;

» learning from the context — from which is beingdsai

» learning how to participate in a discussion — inuaj clear and logical thought,

debating skills, careful listening.

Besides the aim of almost every discussion is:

» to improve social skills;

» critical thinking;

+ confidence and achievement.

According to Hollet (1989) discussion helps studdntunderstand a subject or
topic area more deeply and it also expands andfietarknowledge. Discussion
improves language skills and increases confidencspeaking. Moreover, it gives
students the chance to hear the thoughts and adexdiser students, and it helps a group
to make a particular decision or come to a conatushiso, it improves ability to think
critically.

It means that discussion aims are not only devetpppeaking skills —

expressing one’s opinion and to make argumentshwéiie based on facts and logical
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consideration of the problem, but also encouragiedests to get to know each other
better, to learn from each other and to createtipesattitude to opposite point of view,
to practise working in a team, group of differembple. In fact, it gives a chance to
practise tolerance that is so important in the gsef communication.

Therefore Underhill (1984) states that the teach&@isk is to state the aim before
the discussion session and the strategies howatthrie. The aim may vary from the
material that should be covered during the termictaime allowed to the discussion

activity at school.

4.2. Planning and Organizing Picture-based discussi

According to Hollet (1989), the discussion mustéavfocus. All participants
must have access to the same materials or infaymati order to make a contribution.
It means all students must have the same pictaréistuss.

Harmer (1998) points out that good planning andapization of the discussion offer
the teacher the foundation for the feeling of coerfice, more positive and efficient
response from the students because participante@pfe safe structure which students
can rely on and are much more likely to remainrgge

Before introducing the particular discussion to thess, the teacher should take
into account problems and factors that may appedngl the lesson. Teachers must be
aware that students may be reluctant to speakaedpress their thoughts. Even more,
they may not feel relaxed or interested in the daojiey are going to cover from
teacher’s selected pictures. Also seating arrangemed setting groups are important
issues.

There are several important elements that shouldhen into account before the

picture-based discussion is introduced to the lesso

» Choosing the discussion topic through pictures.

Bickerdike (1995) declares that topic is the crufdator in a discussion and the
right choice of it can be a stimulating element fbe learners’ engagement in the
discussion. The teacher must consider the topicsaall for the common ground.

It means that when the teacher has consideredfiie, then there is the next
step, finding appropriate pictures in different mms, like literature, magazines,

Internet, and introduce them to the class.
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Geidzs (1999) points out that the choice of disaumsgopic can be the
responsibility to the teacher but it is much betteleave this task for the group so that
is relevant to their interests and needs.

According to this, it is possible, that studententisleves may choose the
appropriate topic to their interests and bring thesen pictures to school and then
discuss the topics or problems that are shownanpibtures. If there is no chances to
find relevant pictures, students may also make sira@ings that shows the interested
theme.

However, as Ur (1981) states, the main point iswtwdt to talk about, but why to
talk about the particular issue. He advises tm#éte to the aim of the lesson. Students

need a reason to speak more than they need sométispeak about.

» Structure and time management
Time management is very important while introdugnicture-based discussion

in the classroom.

According to Young (1992) the teacher should take account the time limit.
It is not necessary that all groups finish the aésions, but it is necessary that the
teacher maintains the energy level developed insimall group discussions. The
teacher can try assigning roles to group membach as spokesperson(s), a note-taker.
In a small class, the teacher may choose to haggalps report on their findings. In a
large class, this can quickly become boring. Lith# number of reports to two. The
reports can be given verbally or written out o fthart paper. In the latter case, the

teacher can try posting the reports around thesclas

According to Hadlaw and Armstrong (1995) the disoms must consist and
include all three basic phases - the beginningniiddle phase and the ending of the
discussion. The time which is spent on each phaperds on the topic, introductory
questions, activity of the students, the structure type of discussion.

The author’s observation shows that discussionsbeaaither short or long. It
means that it can take up the time starting fromnfidutes to 1 or more hours. It
depends on the topic or problem, which is beingudised, and other factors. Taking
into account the fact that the lesson at schoohlg 40 minutes long, there must be a
careful planning of the time in order to reach steted aim.

Short discussion also may be as a warming-up &ctovi the lesson. The
pictures can help to introduce a new topic, to terem positive atmosphere and to
enliven the lesson.
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» Seating arrangement

Another important element is seating arrangemerthénclassroom during the
discussion. It is necessary to have the chairmge so that everyone can have an eye
contact. The discussion varies depending on wheligestudents sit next to the partner
or face them across the table.

Hadlaw and Armstrong (1995) suggests 2 ways ofagahgement:

1. Open horse-shoe — this is acceptable if the groap & or more
participants. This arrangement provides a bettuddor a leader.

2. Circle arrangement — used when the group is sniall people). It
permits eye-contact and is used when the studentt do the problem-solving
activities. The teacher’s role is less dominating.

Apart from these two variants, the students camrpanged in small groups at
individual tables. It is easier for the teachemtark, to control the interaction and the

whole process of discussion.

* Brainstorming

Brainstorming may be a good warming up activitydsefthe discussion takes a
part in the classroom.

According to Hadlaw and Armstrong (1995) brainstiogns a useful as a way of
establishing the groundwork of discussion: to gateea variety of ideas on a topic, to
determine the extent of the students' knowledgehentopic and to develop critical
thinking. To brainstorm for a discussion, the teachets the students to form groups
and appoints a leader. The leader will then askdeas from the other members of the
group, either seeking volunteers or going arounekith. While each person is expected
to contribute a response to the topic, a student shaw when his or her turn comes.
No comment or judgments are made of the contribatiat this stage. The responses
from the group members are merely recorded by e¢heldr, either on paper or on a
flipchart. When all of the ideas have been readrdbe group sifts through the
responses, separating those ideas which are relatedan be joined from those which
are repetitious and can be eliminated from the [$te ideas are then put in an
appropriate order - order of importance, chronaabiorder - and then discussion
begins.
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e Setting up group discussions

According to Lightfoot (2007), there are several kihings for teachers to
consider when setting up group discussions in thesmom to ensure that it run
successfully:

1. Teachers should give the students some plannirggeither individually
or in small groups. It is often useful to discussme associated
vocabulary or functional language that studentshirfigd useful;

2. Teachers choose topics which students will find eresting.
Using a variety of styles / types is one of keyngs for teachers to
consider,;

3. Teachers should vary group size and procedure
Some teachers do selection group discussions ity large groups of
people — over ten in some cases. If students willdoing these types of
group discussions in the future it is necessamage sure that pupils get
some practice doing them. It can also be usefalitoclasses of students
so they have practice doing discussions with petpdg don’t already
know.

4. Moreover, teachers need to encourage group disgisssiutside class

time.

» Setting up small groups

Hadlaw and Armstrong (1995) declares that studetis are reluctant to speak
up in large groups - in large classrooms may operinusmaller groups. Once the
teacher becomes familiar with students, the teaetiir be able initiate dynamic
discussion by grouping students with differing feag styles. If the process is not
possible, a random assignment of members is apptephowever, the teacher should

avoid putting friends in the same group as theyhingxclude others.

On the other hand, Harmer (2003) suggests creanogips according to
friendship, by students’ ability and level. Size tbe group may vary from 4 to 8
students in each. Also small groups provide greatgensity of involvement and
therefore the quality of language practice is iasesl, also emotional and intellectual

involvement is increased.
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Student responsibilities during discussion

GeidZs (1999) points out the following rules tHadwd be reminded to the participants

of the discussion:

If the students want to express their opinion, thleyuld raise their hand.

It is suggested that to make research beforehanth@rsubject that will be
discussed.

The participants should not interrupt the spealeforehand but wait till they
have finished.

It is good to be friendly and feel respect to eattier even if the opinions are
different.

Students are supposed to ask questions to eaahdotfieg the discussion and to
make comments if necessary.

The participants should encourage each other tkspe

The students must listen to each other. Moreovarefal listening helps to
improve aural comprehension, to recognize main Sdea fix in mind

information which is useful and to analyze whabésng said.

When all these things have considered, organizddptanned by the teacher, then it is

the time to introduce the discussion itself. Howewefore that, it could be useful that

teachers also consider leader roles and interaskiidls through discussion process.

4 .3. Roles of a Leader and Interaction Skills

In general a good discussion leader is considerdx tone of the key elements

that may affect the outcome and procedure of theudsion in the classroom.

According to Hadlaw and Armstrong (1995), the deston leader needs:

to keep the discussion focused

keep people participating

encourage people to express their perspectivesewding respectful of the
opinion of others

help maintain a friendly and enjoyable atmospherdte group.

Moreover Hadlaw and Armstrong (1995) add some bagsidelines for leaders to keep

in mind:

leaders should come prepared with some open-engestigns. Questions that

can be answered yes or no tend to cut off discnsgikly;
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» questions should be used to guide the discussidkeep it on track, but leaders
should be ready to let the discussion flow natyrdll is often found that the
prepared questions will come up naturally as piiti@® discussion;

* leaders should remind participants that there are necessarily any right
answers to the questions posed;

» leaders should not afraid of criticizing the prableout trying to get the group to
go beyond the "I just didn't like it" statement;

* leaders should try to keep a balance in the digsmusbetween personal
revelations and reactions and a response to thelepnoitself. Every reader
responds to a picture or problem in ways that atienately tied to his or her

background, upbringing, experiences and view ofatbdd;

There is a distinction between teacher-led or stubal discussions. If the
initiative belongs to a teacher, then they takeéhaprole of the leader.

Harmer (2003) declares that teachers need to payn@er of different roles
during the speaking activity — discussion, andetare three particular roles if teachers
are trying to get students to speak fluently:

* Prompter: students may sometimes get lost, cahidt bf what to say next, or
in some other way lose the fluency we expect ofmth&eachers can leave
students to struggle out of such situations orr then, and indeed sometimes
this may be the best option. However, teachers leagble to help them and the
activity to progress by offering discrete suggestiolf this can be done
supportively — without disrupting the discussionit-will stop the sense of
frustration that some students feel when they ctore “dead end” of language
ideas.

« Participant: teachers should be good animators walskimg students to produce
language. Sometimes this can be achieved by seftiragtivity clearly and with
enthusiasm. At other times, however, teachers mantwo participate in
discussions themselves. That way they can prompertly, introduce new
information to help the activity along, ensure @ouing student engagement,
and generally maintain a creative atmosphere. Hewer such circumstances
teachers have to be careful that they do not maate too much, thus
dominating the speaking and drawing all the attento themselves.

» Feedback provider: when students are in the midfilgpeaking activity, over-

correction may inhibit them and make communicatessnout of the activity.
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On the other hand, helpful and gentle correctioay nget students out of
difficult misunderstandings and hesitations. Eveing depends upon teachers’ tact and
relevance of the feedback they give in particukaasions.

This means when students have completed an activigyvital that teachers
allow them to assess what they have done andttelests what, in teacher’s opinion,
went well.

Apart from the teacher roles there are severalsskiiat should be taken into

account when leading discussions.

Also Hadlaw and Armstrong (1995) describes disamsdeading requires 6
specific skills that can be learned:
Contributing — to provide needed information, to open and anshwe questions, to
offer new ways to the problem.
Crystallizing — to explain, to clarify, to restate the esserafegemarks, to interpret and
listen.
Focusing — to keep contact with audience, explain procesjubegin and close the
discussion.
Supporting — to encourage, praise, use gestures, avoid uptiton and facilitate

participation.

Apart from that, Davids (1985) gives classificatiminspecific interaction skills
that are regarded as essential to discussion gradigipants:

1. Organizing skill — an awareness of the effect om discussion of the
size, composition, seating arrangement;

2. Attending skills — the ability to identify the meens who have not
contributed yet in order to facilitate their paigiation;

3. Contributing skill — the ability to contribute, srfere during the lesson;
Responding skill — the ability to select contriloatito facilitate the
management of the task;

5. Listening/observing skill — the ability to identifyn oneself or other
members personal abilities, perceptions, concémas influence the
discussion;

6. Role-taking skill — flexibility in the use of role;

7. Group-coping skill — accumulation of all previoukills, so that the

learner can manage the process and the conteidanisdion. It means —
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the participant has become skilled in interperstediavior to help bring

the group assignment to a fruitful conclusion.

It is not possible to acquire all these skills iscdission or in several discussions.
Teachers can help students to start to practicalamelop one to two skills in one time.
When students have acquired one or two particldls shen teacher can teach and

students can practice other ones.

4.4. Possible Problems that May Appear Through Disrssion

Although carefully planned discussion is very intpat before leading and
performing it, there are some drawbacks that magapin every discussion. Teachers
should consider many details and issues, and soreeit is very difficult to remember
all needed things or problems that may appear. bierdisted several important issues
that every teacher should remember when prepanddemding a discussion.

Hadlaw and Armstrong (1995) points out several thaocks:

» Students who do not contribute
Teachers can encourage all students to make amgran without forcing them to
speak. Increasing the period of time teachers nbrmait after asking a question.
There is no need for automatically calling on thelents who raise their hands first.
Waiting for other students to respond, especi@lbsé who do not ordinarily contribute
is one way how to involve passive students. Stugderaty give to a teacher some
nonverbal feedback indicating their willingnessdspond: eye contact, facial
expressions and gestures indicating they knownbkeer, a hesitant raising of the hand.
Varying group size is often a very effective wayhtdp all students find their most
comfortable discussion environment.

» Students who dominate a discussion
Hadlaw and Armstrong (1995) declares that sometiomesor two students monopolize
the discussion. Often these students do not intensilence their classmates; these
students simply have a lot of ideas or a specitdrast in the subject. Without
discouraging their enthusiasm, a teacher has tdaadrget other students involved.
Teachers should consider the following tips, liaeking the dominant students to lead
the discussion, explaining that the role of theu$sion leader is to get others to talk,
talking with the student privately and explainitgt the teacher appreciates his or her

comments, but that his or her outgoing personaligvents others from expressing their
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views. Also, asking for particular participant'®lp in getting responses from the other
students, and remembering that breaking the clatgs Small, informal groups can
encourage others to “interrupt’' a dominant stuslentnologue are a good ways how
teachers could react.

» Drifting away from the topic
Frequently, the discussion gets sidetracked. Teadmuld be attentive to the direction
it is taking and ready to steer it back on couf#estrays. Acknowledging the
importance of the unnecessary remarks and suggehtih interested students might
agree to discuss it with you after class, alsdntak few minutes to summarize the
progress of the discussion are possible ways ¢laahers could react. Moreover,
teachers can ask questions that lead studentsrb#tuk discussion.

* The deadly silence
Sometimes teachers may be surprised by the sildrateappears in the classroom.
Hadlaw and Armstrong (1995) suggest teachers fmakient; allow students the time to
consider particular questions. If all discussiarpst a teacher can ask what the silence
means. If the topic is exhausted, also considedisgnissing the class five or ten
minutes early is one of the ways how to react. H®rethe students may get the
impression that teachers are unable to manage tifass If there is a considerable
portion of the class left, there are several pagss to:

1. Ask a controversial question or introduce a newang

2. Start a new topic.

3. Explain how the topic relates to the rest of tharse or to the mid-term or the

exam.

4. Start a review of the material covered so far.

The author’s of Diploma paper opinion is that pesb may always appear and
many solutions come from teacher’s experience anviedge. Teachers should know
that there exists such drawbacks, but there iss@to put serious concerns only on
these minuses. Not taking into account some ofpiteblems, discussion generally
promotes goodwill and friendship among studentsd&its enjoy sharing and learning
from one another. The discussion groups and aetvdre foundations that encourage
active communication between students. Such conuation skills could be assets to
future teamwork and group project work. Thus classr discussions, as picture-based
discussions, give an effective stimulus to studemthare their ideas and point of views

and in that way developing English communicatioiisk
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4.5, Feedback and Evaluation of Discussion

Lightfoot (2007) suggests several forms how feekllzan be provided:

» Students can observe each other doing group disogsand give each other
feedback on the specific areas of input that tedlchee covered.

* Additionally, Lightfoot (2007) points out that steits can do a ‘Reflective
group feedback exercise’ where at the end of tbemdiscussion they discuss
how effective each of the participants was durimg discussion. Again, giving
students some focused questions to guide this sidigeelp them.

» Teachers could also try video-taping the groupwisions and playing sections
of these back to the class to analyze. Some stifiedtthis extremely useful.

» Finally, teachers can monitor the groups and makesnfor feedback on whole
groups or individual performances. Keeping a recofdhese will help the
teacher and the students to see where they havevat

According to O’'Mally and Pierce (1996), evaluatiohspeaking can take many
forms, from oral sections of standardized testdhsag the Basic English Skills Test
(BEST) or the English as a Second Language Oragsssent to authentic assessments
such as progress checklists, analysis of tapedchpgsmples, or anecdotal records of
speech in classroom interactions. Evaluationunsénts should reflect instruction and
be incorporated from the beginning stages of legdanning. For instance, if a lesson
focuses on producing and recognizing signals for-taking in a group discussion, the
assessment tool might be a checklist to be contpleyethe teacher or learners in the
course of the learners’ participation in the disos. Criteria should be clearly defined
and understandable to both the teacher and learners

Another way how to evaluate speaking is self ewauna Although fear of bad
marks can sometimes be motivating, it's surprigimdind the amount of power that
students feel when assessing themselves.

According to Scrivener (2001), it can be a real rmwass-raising
activity. Distribute a list of criteria and ask dants to first write a short line comparing
themselves against each criterion (in English othegir own language) — a reflective
view rather than just a 'yes' or 'no'. After thating stage, learners can meet up in

small groups and talk through their thoughts, exrptg why they wrote what they did.
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5. CASE STUDY IN AGENSKALNA GRAMMAR SCHOOL

The research of Diploma Paper was done to contia ¢arefully organized and
prepared picture based discussion motivates stsidergpeak and improves students’
English speaking skills in class 11.

The case study was carried out in Agneskalna Grarsofeol in form 11 during
author’s teaching practice from January 28 till Mar20 in 2008. Form 11 had 5
English lessons per week. 12 pupils were involvethis research.

The case study involved 4 stages:
* The author’s self-designed questionnaire for pupiith the aim to find out
pupils’ learning styles and interests (see appehyix
* The students’ self-evaluation questionnaire onesttal speaking skills after the
picture based discussion in order to find out tretitude and participation

during it (see appendix 5).

* The discussion on students’ self-collected pictucefind out their interest on
topics for further picture-based discussions.

The author also did and observation of picture-thascussions with the help of
observation form with the aim to observe pupilgiaty and participation in speaking
activity.

The pupils of form 11 were chosen because thihiésage when pupils are
curious, prefer active over passive learning ai¢isiand prefer interaction with peers
during learning activities that are appropriate discussion activities (see chapter 1).
Moreover, the author of Diploma Paper was teachkinglish to these pupils during the
school practice.

There were 10 girls and 2 boys in the form 11. Tiweye 16 and 17 years old.
The pupils were active and had good knowledge dflisim One half of the students
have been studying together since form 7 as itr&ar®nar school and the other half of
the students since form 10. Apart from this, pukiiew each other well, however, they
left the impression that they still are gettingkteow each other more deeply. Pupils of
this form were friendly, and during brakes they eversually chatting to each other.
When a brake was over, almost all the class prepgmethe lesson, only two girls
usually had too overtaken by chatting that thelteatad to remind that the lesson had

started. Other discipline problems did not appear.
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5.1.Questionnaire on Students Interests and Needs

The questionnaire was carried out to find out sttgleinterests and needs in
form 11, moreover, to find out their learning ss/Bnd weather they are visual learners.
Also, it was carried out to find out weather disgioas with pictures will be more
interesting and motivating to express their poihview and ideas, and in that way -
developing English speaking skills.

The questionnaire was given to students to fibéfiore picture-based discussion
and it consisted from 8 questions (see appendix 1).

The first question was the multiple choice questamd it was asked to find out
students’ learning styles. If students would chibsefirst variant they would be visual
learners, if the second then - auditory learndrif)a third question - then kinesthetic

learners. The results are published in the figure 1

Figure 1. Students’ learning styles

Students learn better:

through seeing through listening trough touching and
moving

The results of the first question show that 7 mufribm 12 learn better through seeing.
It means that more than half of pupils are visearhers. 2 pupils better learn through
listening which shows they are auditory learnersy 8 pupils learn better through

touching and moving which means they are kinaestlhedrners. The results show that
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picture-based discussions are appropriate for #Hréicplar students, because visual
learners will be satisfied with pictures, auditdearners will be able to listen to their
partners while they are discussing the topic arah thive their point of view, and
concerning kinaesthetic learners, teachers alsoooganize picture-based discussions
where students can draw the pictures them-selves.

The second question showed how pupils usually tikéearn: individually, in
pairs, in groups or with whole class. The resudits be seen in figure 2.

Figure 2. Students’ learning strategies

Students like to learn more:

individually in pairs in groups with whole class

The results show that the main part of students ti&k learn in groups. As
discussions usually are organized in groups, theumE-based discussion activity
provides this opportunity. As 3 people like to kean pairs, they should not have
objections to learn in small groups because bottkiwg in pairs and working in groups
are cooperative learning strategies. The resu#ts show 2 pupils like to learn with
whole class. In this case the teacher can be feexidgnd at the beginning of the
discussion can ask some questions in connectidn avficture to the whole class, for
instance, “What can you see in this picture?”, \What do you think will be the topic
according to this picture?”

Next question was asked to find out weather stedemtform 11 like to
participate in discussions or not. 10 pupils ansdefyes”, one student wrote
“sometimes, if the discussion is interesting” andrbte that he/she does not know. The

results of this question show that most of pupie to participate in discussions which
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mean that teachers should organize discussion®icglassroom. Students do not have
any objections. Usually if the pictures are intérgsand they provide interesting topic,

then all pupils should participate in it activedlso those two students will participate
actively because they did not give a negative ansmiéch means that everything

depends on pictures and topics that are going tdisgmussed in the classroom. If it

does not happen, then the teacher can analyze wdmtwrong and then next time

provide better results.

Next question Do you find participating in discussions useful yaur speaking
practice? was carried out to understand whether pupils findseful to participate in
discussions, whether discussions develop theirkapgaskills. All 12 pupils gave a
positive answer. It means they all consider it uisef take a part in discussions. Pupils
in secondary school usually are motivated to le@arrspeak and also to learn and
practise other English skills. Generally most psipihderstand that the English is a very
important language nowadays. They also know thet till have the exam in grade 12
and they want to be prepared for it.

The following question Mave you participated in picture-based discus8ion
was asked whether pupils have already participatetiscussion that is organized and
introduced with pictures. 10 pupils gave positivesweers and two gave other answers
and these were: yes, but not very often, usuallyheaxe discussions without pictures;
yes, but only 1 time this semester. These answew shat students are familiar with
picture-based discussions but they happen rathetyraStudents were familiar with
these activities because their course book Matnixupper-intermediate learners offers
already made picture-based discussions, howevesgethctivities do not appear often
there.

The next question was asked to find out which typeiscussion activity they
like the most: discussion with pictures or discossiithout pictures. Discussions with
pictures are picture-based discussions, and distissswithout pictures are those
discussion activities that are organized with te#plof statements from magazines or
newspapers, also statements from books and otheceso without any picture. The

results are shown in Figure 3.
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Figure 3. Pupils’ attitude toward different discussion activities.

Which discussion activity you like the most?

‘D discussion with pictures (picture-based discussion) B discussion without pictures

The results show that 10 pupils like discussiorhvgictures or picture-based
discussion the most, only 2 pupils prefer discussiwithout pictures. It means that
teachers may organize and introduce picture-basedssions in the English classes; it
will meet students’ needs and interests. As twalpugave the answer that they prefer
discussion without pictures, teachers can orgadigeussions also without pictures.
The learning process can be varied according tdestis’ needs and interests, and in
this case, teachers should take into accountheat @are different kind of learners in the
classroom. Teachers should not practise only ope of activity. The picture-based
discussion is meant to motivate students to leacabse this particular activity is
something unusual and it makes the learning anakspg process more interesting.

The aim of following questionHow often does a teacher introduce and offer
discussions in your English lessohs®as to find out whether discussions appear often
or rarely in the English classes.

The results are shown in figure 4.
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Figure 4. Discussions in English Lessons

How often does the teacher introduce and offer
discussions in your English lessons?

| do not know

| have not counted
but it could be more
often

lor2timesina
month

rarely

not very often

o 1 2 3 4 5 6 7 8 9 10 11 12

The results were the following: 4 pupils said that very often; 3 pupils said
that 1 or 2 times in a month, 3 said — rarely; il $aat | have not counted but it could
be more often; and 1 gave the answer ‘I do not knovihe results show that mostly
discussions happen rarely or not very often inrtiigiglish classes. It means that
discussions, and if students mostly like the petoased discussions, could be more
implemented in English lessons.

Finally, the last question was asked to find ouv leften do students take a part
in discussions that happen in English classes. qiestion was asked to find out what
are students’ attitude towards discussions, whetheyr participate in it when there is
possibility or only then when they are asked foma@m. The results are shown in the

Figure 5.

37



Figure 5. Students’ participation in discussions.

How often do you usually take a part in discussion?

O every time when there is
possibility

B When somebody asks my
opinion

O rarely

The results of the last question show that mostilglents are active, only 3
students participate in discussion rarely, howet@the author’s opinion it is normal
situation in the classroom. Usually there are namtive pupils and also pupils who are
not so active. If the teachers monitor, facilitaied encourage other students when
necessary, the situation can be changed.

Generally, pupils in form 11 have positive attitutbevards discussions, and
mostly they appreciate picture-based discussioiso they consider it useful for their
speaking practice to participate and take a paat @iscussion activity. However, these
activities rarely happen in English classes anddchappen more often because pupils
like and they find it interesting to participatediscussions.

Next stage of the case study included introducimicfure-based discussions to
the students of form 11. First discussion activigs more like introducing discussion
activity where students try out discussing, shapomt of views and ideas, responding
to other ideas and other speaking practice thathmwvn in observation sheet (see
appendix 3). Students were not introduced with kipgaelements they should practice.
During the first discussion the teacher observadesits and put the results in the self-
made observation sheet. After filling it in, thettaar cut it into pieces according to
names and gave them back to students for analy3inglents could ask questions on

terms if they had problems to understand it an@rotjuestions concerning the results.
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The analysis provided better results in the sequotlre-based discussion. Students
knew their minuses or lacks and tried to develop @mprove previous lacking

elements.

5.2. Picture-based Discussion 1

The theme:“Is it easy to be famous?”

The aim of this activity was to motivate students to shanel express their ideas and
point of view with the help of picture or pictures,that way developing their speaking
skills.

Steps: First step was to find appropriate picture for phils to discuss. There were
several sources where to find pictures but the aaudth the Diploma Paper chose to
select the picture from magazines, because thicsaiffer a lot of pictures and the
teacher should only decide which to choose. Asestigdlare adolescents, the teacher
took into account their characteristic features mvbleoosing the picture and topic. This
is the time when students also search ideals antktdmes they find it in famous
people. According to this fact, the teacher setbthe picture which is connected with
this theme. The chosen picture can be seen ingihenaix 7. There is a famous person,
surrounded by fans who are asking for autographs.sElection of the picture was not
easy because magazines offer a lot of pictures.t&aeher searched for the picture
whose message was topical and would provide iritered respond from students.
Firstly, it seems that it is a good thing to beméus person, however, there are a lot of
disadvantages, for instance, no private life anesst Moreover, usually students at age
of 16 and 17 may have a favourite famous persomwhe or she admires. The author
of the Diploma Paper thought that it would be aaghance for students to think and
discuss the issue that may be very interestinghm, and also think how it is in true
life to be a famous person. Is it really so fastintpto be a star as it sometimes could be
considered?

Next step was dividing students into groups andothicing the particular
picture to the pupils. As there were 12 pupilshia tlass, the teacher decided to divide
them in 3 groups with 4 people in each. The teapheyared 12 colourful list of paper —
4 green, 4 red and 4 blue and gave students tots&len students made their groups
according to their colours. Then the teacher gheecbpied pictures to each group and

asked students to brainstorm their ideas answénmépllowing questions:
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* Do you know the person who is in this picture?
* What do you think is happening here?
* |s this girl happy?

* What is the message of the picture?

Students shared their ideas, while the teacherevihet main ideas on the board.

Brainstormed ideas were the following: pupils kniive famous person, people
who were surrounding the girl were some agentais,fthe girl was not very happy but
bothered about something which she could see ispapers, and the message could be
connected with the life of famous people.

The following step included introducing with thencoete theme. The teacher
said that the theme would be “Is it easy to be fasf?6

The next step was that the author of the Diplompepaave a role of time
manager and the role of secretary who puts dowergéideas of the particular group.
The teacher also gave a list of further questionghe same picture to each group. The

questions were the following:

What are the advantages and disadvantages of tagiaus?
Is it easy to be famous?

Would you like to be famous?

0w N PF

What would you like to ask to the famous girl froine picture?

Also the teacher gave the time for the discussimhiiwas 20 minutes. The time
managers also kept the time for the picture-bagaaisision.

During the picture-based discussion the teacher m@sitoring the groups and
was following how many pupils expressed their pohtview and other issues that are
shown in observation sheet (see appendix 3). Wdl students were participating
actively and there were not any problems who magigeared in the classroom during
the discussion.

After the discussion the teacher asked the poiniea of each group. Students
shared their ideas. There were no situations wi@nspdid not have what to say. The
teacher did not ask only the point of view of teerstary, if other wanted something to

add, the teacher did not object.
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Observation: The aim of observation was to observe and thenyzmehow
active were the students, whether they participadetively in the picture-based
discussion. It was also done to evaluate studsptsaking skills, their ability to express
their point of view and other speaking elements #ra shown in the appendix 3. and
the figure 5. The process happened during the neidiased discussion for 20 min while
students were working in groups and were discussiaggiven questions. Notes were
put down in author’s self-designed observation s(sse appendix 4).

The results are shown in the Figure 5.

Figure 6. Picture-based Discussion 1

Results of students' participation and practise of ~ speaking skills
during picture-based discussion

errors do not interfere with effectiveness |

appropriate language structures

appropriate intonation and expression

questions/ ideas sustain interaction

responding to others’ ideas

ldeas/ point of view clearly stated [

Active participation

\ ||
01 2 3 45 6 7

oo

9 10 11 12

The author’s point of view is that the results aagher positive. 9 students
participated in picture-based discussion activallgp their ideas and questions sustained
interaction with other pupils. Also 8 pupils statéldeir ideas clearly and used
appropriate language structures. The biggest panecclass was stating their ideas less
than responded to other ideas. Those pupils whe wetr very active tend to respond to
others’ ideas. However, only 3 students used apjatepintonation, for instance, when

asking questions.
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After the lesson the teacher copied the observatieet (see appendix 4) and one
copy cut into 12 pieces. Each piece had the nanmnefpupil and all the results of
student’s actions during picture-based discussidm® results were given back to the
students in the next English lesson for analyzihgirt speech, activity and other
speaking elements before the second picture-bdsedsdion activity. The results were
given individually because each student had rigbtsto discuss his or her results with
others. In that way students could see their weaktp. Weak points were those who
had not got a tick in the table. Students might @sk questions if they did not know
the meaning of any term that is in the table whk tesults. Pupils also could pay
attention what they should do during next pictuasdxl discussion, for instance, use

intonation or other expressions.

5.3. Picture-based Discussion 2

The theme:*“Modern Technologies Are Available to Everyone..”

The aim of this picture-based discussion was to develogesits’ speaking skills more
depending on previous results where students caddheir strong and weak points.
Steps:first step was the same as in the previous disoussitivity — searching for the
picture that could provide interest in pupils andtivate them to respond to the picture
and participate in the following discussion actyélhe picture again was selected from
one magazine and scanned into the computer toodeairéul copies for each group of
students. The selected picture can be seen in dpp&nThe author chose this picture
because nowadays people are surrounded with maeehnnologies and almost every
person is somehow connected with it. Today it fadilt to find a person who has not a
mobile phone. If a man goes into simple shop, f@tance, in Narvesen in Railway
station building, then the first thing that he abglossibly notice would not be many
goods but a big TV screen on one of the walls wheme appearing different
advertisements. The second thing probably coul@ bemputers on the little desk with
Internet connection; if a man pays some money, dre uses it as mush as he likes.
Many people has got laptops and probably one ay tould simply lay in grass and
search her favourite song in the Internet assh@wn in the picture.

The following step was again dividing students igtoups and introducing the picture.
The teacher gave the colourful pictures to eachgend asked the questions. This time

students answered on following questions:
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* What can you see in the picture?
» Have you ever seen similar sight like this in fgaP
* What do you think is the message of the picture?

* How modern technologies affecting our lives?

The teacher also put down the main ideas on thedk@a afterwards concluded
the results. The teacher also wrote the themeebdhrd.

The next step included further discussion in grouplsis time the teacher
divided students into groups according to their bara. Students counted 1,2,3. Then
all 1 were one group, all 2 were the second and ®alére the 3 group. The teacher also
gave the roles of time manager and secretary wha@un main ideas of group. The
time was 20 minutes. Students also get the questmmthe discussion. The questions
were the following:

Where people may come across modern technologies?
Are modern technologies available to every personfhat way?
What are advantages and disadvantages of modémnmalegies?

Do you think modern technologies will affect peolies in the future more?

A T L A

Can you imagine yourself in the place of the olti/fa

Students were discussing the questions for 20 ménuAfter that the teacher
asked to share with main ideas of each group.

At the end of the lesson the teacher also askethehpupils were satisfied with
pictures, what feelings did they have during disaus — positive or negative. It was
done to understand whether students were satisftbdpicture and its message. Mostly
students were satisfied with pictures and topic.

During the picture-based discussion, the teachep abas observing and

monitoring pupils.
Observation: The teacher was observing 20 minutes and werenpguttotes in self-

made observation sheet (see appendix 4). In gesteidents were participating actively

and the results are shown in Figure 6.
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Figure 7. Picture Based Discussion 2.

Results of students' participation and practise of speaking skills
during picture-based discussion 2

errors do not interfere w ith effectiveness

appropriate language structures

appropriate intonation and expression

guestions/ ideas sustain interaction

responding to others’ ideas |

Ideas/ point of view clearly stated |

Active participation

0 1 2 3 4 5 6 7 8 9 10 11 12

The results of this observation show that studest® more active than previous
picture-based discussion. This time 10 pupils vpendicipating more actively. 9 people
stated their ideas clearly and 7 were respondirgghter ideas. It that the main part who
were stating ideas clearly also responded to atteas. This time 6 people used also
intonation that is for 3 people more than previonse. Only the number of using
appropriate language structures, for instancectreect tense and word order in the
sentence, remained the same. Also little errorsdithnot interrupt the speech and its
effectiveness were only to 4 pupils. However, ingal, the results are more positive,
which means the students did take into account gnevious lack or minuses.

Comparing both picture-based discussions, it waardhat students participate
more actively in the second and take into accouetipus results. The author’s opinion
is that teachers should definitely provide restdtsthe students because they can see
what aspects should be improved.

At the end of this discussion, the teacher cubtheervation sheet again and gave
the results back to students who could analyze #uotivity together with the teacher.
The last stage of the case study included posttigoesire for the pupils that is

described in the next subchapter.
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5.4. Post-questionnaire on Students Attitude towards Rture-based

Discussion

This questionnaire was carried out to find outshalents’ attitude and feelings
after picture-based discussion, also, whether fiagticipated actively or did they avoid
from participation in the discussion. It was moi&el students’ self-evaluation
guestionnaire (see appendix 5). The post-questiaoansists of 8 questions.

The questionnaire was designed as a table whetterggicould tick appropriate
variants for their actions and attitude. The laStfliestion was designed as open
question where students could answer in their owrds: It consisted from two parts.
To the first part students could answer ‘yes’ oo’ ‘but in the second part, if they
answered ‘yes’, they should provide detailed answer

The questionnaire was designed in English but ufletts would have any
problems, the teacher would explain the meaningenpuecisely. According to their
level, which is upper-intermediate level, they ddomot have difficulties to fill in the
particular questionnaire.

The first question wasDid you enjoy picture-based discussidbriihe aim of
this question was to find out whether studentsdikieis discussion activity. All 12
pupils gave positive answer ‘yes’. It means stusleetlly enjoyed the picture-based
discussion. If students have positive feelings tolwahis activity then the teacher can
continue to introduce this kind of activities inetHuture. Students will enjoy the
learning process.

The second and third question was asked to findhowt active were pupils
participating during the picture-based discussion.

The second question wa®itl you participate in the picture-based discussion
actively?” The results were the following: 8 pupils saidttthey participated actively, 2
pupils — sometimes and 2 pupils did not particieatively. The author’s opinion is that
all pupils usually cannot be active speakers in cdassroom. Some pupils are more
active than others. Some in the group are actiealgrs but some are active listeners,
but it does not mean that active listeners are iy@sk discussions. They also
participate actively, however, they can think tthety do not because they do not speak
actively.

Next question was Did you avoid from speaking in the picture-based

discussion?
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The results were the following: 6 pupils said tttay did not avoid from speaking, 4
students said that sometimes and 2 said that tkieid drom speaking during the
picture-based discussion. It could be explainedifierent ways. Probably some pupils
lack ideas when answering some particular questiBapils may also be afraid of
making mistakes while speaking. Many students wargpeak only correctly without
any mistakes, that is why they afraid to speaklafa 2 students gave positive answer
on the question about avoiding from speaking, treecher should facilitate more the
students and encourage or help students to speakide if a person does not speak at
all, then he or she would not develop their spegkind speaking skills.

The following question was asked to find out whetktidents expressed their
ideas clearly so that others could understand it Wgupils thought that they expressed
their ideas clearly and other understood them welpupils answered ‘sometimes’
which means they were not confident about theardéeas and point of view.

Next two questions were asked concerning picturke. question number 5 was
asked to find out whether pupils were satisfiedhwihe picture, like size, clear
visibility, in other words, visual elements thatreerisualized in the picture. All twelve
pupils gave a positive answer to this questiomdans they were satisfied with it: size,
visibility and colours were appropriate.

Next question was asked concerning the messagepar ¢f the picture. 11
students said that they were satisfied with pictureOnly one student answered
‘sometimes’ in the question about topic. It migbtdobnnected probably with questions.
Probably one student had different point of viewrtiothers. Possibilities might be
many and different.

The next question was asked with the aim to findvawether pupils would like
to participate in picture-based discussion agaihth® pupils gave positive answer. It
provides great possibility for the author of thgpldma paper to practise these kind of
activities also in the future. Students enjoy thkisel of activities, and also they are
interested in it. And if students are interestedaomething, they are also motivated to
participate in such activities.

The last question was asked to find out whethedestts had any problems
during participation of picture-based discussidrstiidents had any problems they had
to write full answer, exactly what kind of problemere they faced with. The results are

shown in figure 9.
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Figure 8. Problems that appeared through picture-bBsed discussion

What problems did you face with during the picture-
based discussion?

@ did not have any problems

m problems with usage of language

O affraid of mistakes

O did not know some words to express an idea
m wanted to speak Latvian

The results show that 5 pupils did not have anybleras while discussion.
Meanwhile 3 students had some problems with usa¢gnguage. 1 person was afraid
of making mistakes while speaking, and 1 person frathlems when remembering
some words to express ideas. 2 pupils wanted takspatvian during the discussion.
However, the teacher noticed it and reminded talsjge English.

Problems may happen in every situation. It is ndigmthat students face these
previous mentioned problems. The teacher can sesitiimtion, analyze it and organize
further work with students to prevent these minugepupils did not have any lacks
then there would be nothing to do in future. Stuslemould have perfect speaking
skills. However to get better achievements studeetd to practise and then develop
their ability to express their point of view, askegtions and give answers on it and
other. At the moment students are in the learnimacess, they can develop their

speaking skills and become better and better.
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5.5. Discussion on Students’ self-collected Pictures

Last stage of the case study included the discussiostudents’ self-collected pictures
for further topics what they are interested in.sT$étiage was necessary to find out what
are students’ interests, what topics they areested in.
Steps: Students were divided in three groups ofaple. As there were 12 pupils then
there were 3 groups organized. Pupils were divaezbrding to colours. The teacher
had prepared 4 green, 4 red and 4 blue slips dfrpapich students selected and then
divided in groups according to colours.
Next step was that the teacher gave 1 magazines@asors to each group and gave
instructions that students need to find one picthes attracts them the most and what
they would like to discuss afterwards. Pupils dlad to think about appropriate theme
of their pictures. Students had 10 minutes for dlgisvity.
The following step included giving the questione#axh group. The questions were the
following:
* Why you choose this picture?
* What is the message of the picture?
* Do you think the picture and its message would riderésting for others to
discuss?
For answering the questions students had 5 minutes.
Last step was discussion on pictures with wholsscI&tudents showed their selected
pictures and also said why they chose the pictunet is the message of it, and whether
they would be interesting to others to discussuiRes can be seen in appendix 9.
The results were the following:
1. group chose the picture about robot-woman. The messhdeeopicture was
“How robots will affect people live in the future®’was unexpected to the author
that students do no not ask such a questionsndtether there will be robots in the
future everywhere or not, but already - how thely a&ffect our lives. Also student
were confident that this issue would be interestiogother pupils for further
discussions.
2. group choose the picture with the Moon in it. This gronps interested in
future, too. The message of their picture was “Weepeople will live on the Moon?”
3. group chose the picture with the tallest man in the danl it. The message of
the picture was “Is it easy to be tall?” This groalso add that they would like to

discuss advantages and disadvantages of tall pétmlélso the Latvian titles show
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this man saves the life of one dolphin. Pupils wdnto show that there are some
advantages definitely of being tall and having langps.

The chosen pictures were really good and topicsthefse pictures were
interesting. Also other pupils agreed that they aliscuss these pictures more deeply.

This discussion gave an opportunity for the teadhemnderstand more deeply
what are the interests of pupils in the form 1leywant to discuss issues that are not
usual, for instance, the future life and people \ah® different from one another. They
want to understand things that are around us. Witigyive a chance for the teacher to
find pictures that are related to these topics amudivate students to participate in
further picture-based discussions because if theyirderested in something they will

speak about it. They will speak and develop theipeaking skills.
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CONCLUSION

The Paper consists of two parts theoretical padl practical part. Theoretical
part consisted of 4 chapters

First chapter dealt with the information on spegkimocess and elements of it,
also the role of motivation in speaking activitiése author found out that speaking is a
complex process that consists of several elem&htsmotivation plays a crucial role in
speaking activities.

Next chapter provided information about studentg gecularities in secondary
school. The author concluded that it is importartake into account these characteristic
features to organize speaking activities — pichased discussions more effectively.

The third chapter described the role of picturesspeaking activities and
discussions. The author found out that picturesreally make learning process more
interesting and they can motivate students to speak

The last chapter of theoretical part describeddiganization and planning of
picture-based discussion, the roles of leaderspaowelding of feedback and evaluation.
Teachers should carefully take into account thespe@s to get well-organized
discussions and good results of it.

Practical part consisted of the case study whictluded 4 stages — 1
questionnaire for students to find out their ins¢seand needs, 2 picture-based
discussions with the aim to observe students axtemd participation and 1 post-
questionnaire for pupils to find out their opinionattitude towards the second picture-
based discussion.

The results of the case study show that more tladinofi the pupils are visual
learners which means that pictures are a greatti@aalcan be introduced during the
discussions. Also, the biggest part better leargroups or in pairs that shows that
discussions are appropriate activities for the esttel Also it was found that students
find it useful to participate in discussions anahfrtwo discussion activities, they better
choose picture-based discussions. Moreover, themllysparticipate in discussions
actively but the teacher usually offers these ami/ only once in a month or more
rarely.

During two picture-based discussions, studentsdcexpress their point of view,
ideas on two pictures and topics. The observativowsthat after first discussion
activity that was devoted to discussion about fasnpeople students participated

actively, however they found also some problemsirfstance, use of mother-tongue or
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they were afraid to make mistakes. After providing results of their activity and lacks
by the teacher, in the second picture-based actout modern technologies, students
tried to participate more actively and improve thevious lacks.

The results of post-questionnaire show that stwdenjoyed the picture-based
discussion, and they would like to participatetiagain. It means that were interested
and motivated to speak.

Also Harmer (1998) describes that good speakingites are highly motivating
- if all students are participating fully, if thepet feedback from the teacher, the teacher
has set up the activity properly, has also cread@douraging and stress-free
atmosphere, so that it means that students areeoway of getting satisfaction from
these activities.

To the author’'s point of view, the hypothesis ofpldma paper is proved.
Findings show that mostly students participatedyfuthey got feedback from the
teacher, they were satisfied with pictures andcwjpind they would like to participate
again. If students participate actively - this netirey speak actively and develop their
speaking skills.

The author considers to organize and practise neidiased discussion in future
because the case study showed that pupils enjeg #iad of activities and would like

to participate in it again.
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THESES

1. Speaking is an interactive process of constructinganing that involves
producing and receiving and processing information.

2. There are several elements necessary for spokesugirons as connected
speech, expressive devices, lexis and grammartingo language, language
processing, interacting with others, on-the-spfuirimation processing.

3. Good speaking activities where all students ardigpaating fully and get
feedback are highly motivating.

4. Adolescence is a period when we can see the masgjgerated emotions and
find very great creativity in pupils, in this pedietudents may prefer interaction
with peers during learning activities and show i@ in various things, also in
other cultures.

5. Pictures are enjoyable, they set the scene or xpritdorm and interest us,
pictures is a key resource, also, using picturayrappeals to visual learners.

6. Pictures contribute to interest and motivation,easg of the context of the
language, and a specific reference point or stiswulu

7. There are different sources of pictures as therete magazines, newspapers,
drawings, course books, reproductions of art amdlyjgphotographs

8. Discussion is an interaction and communication whadlows to experiment
with the language and offers a lot of practice $budents if they have a
motivation to do it.

9. There are several important elements that shoulthken into account before
the picture-based discussion is introduced to th&sdn as choosing the
discussion topic through pictures, structure ainte tmanagement, seating
arrangement, brainstorming, setting up group dsons and student
responsibilities during discussion.

10.Roles of a leader and interaction skills are venmpartant in every discussion
activity.

11.Evaluation of speaking can take many forms, froal sections of standardized
tests to authentic assessments such as progresklisise analysis of taped

speech samples, or anecdotal records of speetdssraom interactions.
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Appendix 1
Questionnaire on Students Needs and Interests

My name is Daiga Jagerkéna and | am doing research on developing speakiflg s
through picture-based discussion. | would be guhiefou answered these questions.
The questionnaire is anonymous. The results wippdglished in my Diploma Paper.

5. You learn better:

a. through seeing

b. through listening

c. through touching and moving
other

6. You like to learn
a. individually

b. in pairs

c. in groups

d. with whole class
e. other

w

. Do you like to participate in discussions?
a.yes

b. no

c. other variant

4. Do you find participating in discussions usefulor your speaking
practice?

a.yes

b. no

c. other variant

. Have you participated in picture-based discussi?
. yes

no

. other variant

ocoTpwW

»

. Which discussion activity would you like the ma®
a. discussion without pictures
b. discussion with pictures

7. How often a teacher introduces and offers disca®ns in your English
classes?

How often do you usually take a part in discussion?
every time when there is a possibility

when somebody asks my opinion

rarely

other

aoop®

Thank you for devoted attention!
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Appendix 2
Questionnaire on Students Needs and Interests

My name is Daiga Jagerkéna and | am doing research on developing speakiflg s
through picture-based discussion. | would be guhiEfou answered these questions.
The questionnaire is anonymous. The results wipplglished in my Diploma Paper.

7. You learn better:

d. through seeing

e. through listening

f. through touching and moving
other

8. You like to learn

f. individually

g. in pairs

h. in groups

i. with whole class

j. other

3. Do you like to participate in discussions?
a.yes

b. no

c. other variant

4. Do you find participating in discussions usefulor your speaking
practice?

a.yes

b. no

c. other variant

. Have you participated in picture-based discussi
.yes

. no

. other variant

O T O

(o3}

. Which discussion activity would you like the ma®
a. discussion without pictures
b. discussion with pictures

7. How often a teacher introduces and offers disca®ns in your English
classes?

How often do you usually take a part in discussion?
every time when there is a possibility

when somebody asks my opinion

rarely

h. other
Thank you for devoted attention

@~oo
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Assessing speaking skills in class 11.

Appendix 3

Name | Active Ideas/ responding | questions/ | appropriate | appropriate | er
participation | point of to others’ ideas intonation language in
view ideas sustain and structures w
clearly interaction | expression ef
stated
Name | Active Ideas/ responding | questions/ | appropriate | appropriate | er
participation | point of to others’ ideas intonation language in
view ideas sustain and structures w
clearly interaction | expression ef
stated
Name | Active Ideas/ responding | questions/ | appropriate | appropriate | er
participation | point of to others’ ideas intonation language in
view ideas sustain and structures w
clearly interaction | expression ef
stated
Name | Active Ideas/ responding | questions/ | appropriate | appropriate | er
participation | point of to others’ ideas intonation language in
view ideas sustain and structures w
clearly interaction | expression ef
stated
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Assessing speaking skills in class 11.

Appendix 4

Name | Active Ideas/ responding | questions/ | appropriate | appropriate | er
participation | point of to others’ ideas intonation language in
view ideas sustain and structures w
clearly interaction | expression ef
stated
Name | Active Ideas/ responding | questions/ | appropriate | appropriate | er
participation | point of to others’ ideas intonation language in
view ideas sustain and structures w
clearly interaction | expression ef
stated
Name | Active Ideas/ responding | questions/ | appropriate | appropriate | er
participation | point of to others’ ideas intonation language in
view ideas sustain and structures w
clearly interaction | expression ef
stated
Name | Active Ideas/ responding | questions/ | appropriate | appropriate | er
participation | point of to others’ ideas intonation language in
view ideas sustain and structures w
clearly interaction | expression ef
stated
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Appendix 5

Post-questionnaire

Please fill in this questionnaire after you havetipgated in picture-based discussion.
Put a tick (v) to the variant that correspondsdo.yThe questionnaire is anonymous.

—

Question Yes No Sometimes  Your variar

1. Did you enjoy picturer
based discussion?

2. Did you participate in
the picture-based

discussion actively?

3. Did you avoid from

speaking in the picture

based discussion?

4. Did you express your

ideas clearly so othe

=

could understand you

well?

5. Were you satisfied with

the picture (size, view..)

6. Were you satisfied with
the message/topic that

picture was given?

7. Would you like tg
participate in  picturet

based discussion again?

8. Did you have any

problems when you wer

0]

participating in the
picture-based discussion?
If yes, what kind of
problems were you faced

with?

Thank you for devoted attention!
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Appendix 6
Post-questionnaire

Please fill in this questionnaire after you havetipgated in picture-based discussion.
Put a tick (v) to the variant that correspondsdo.ylhe questionnaire is anonymous.

—

Question Yes No Sometimes  Your variarn

1. Did you enjoy picturer
based discussion?

2. Did you patrticipate in
the picture-based

discussion actively?

3. Did you avoid from

speaking in the picture

based discussion?

4. Did you express your

=

ideas clearly so othe
could understand you

well?

5. Were you satisfied with

the picture (size, view..)

6. Were you satisfied with
the message/topic that

picture was given?

7. Would you like tg

participate in  picturet

based discussion again?

8. Did you have any

0]

problems when you wer
participating in the
picture-based discussion?
If yes, what kind of
problems were you faced

with?

Thank you for devoted attention!
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