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Godaue lasiag!

Latvyas Universitates Pedagogyas un psthologijas fakulidte laiz kloja savu
karge zinatmsko rakstu kedjumo “Tzglitthbas zindtnes un pedagogia misdicnu
pasauld”. kas apliceina fakultdtes un vieszinatmeku intelekudlo potencialu. Krdjums
licla merd balstis uz wadicionalas LU akaddmiskd konferences 2003 gada
materidliem.

Ta ki LU PPF parstav lon plasu zinatnu un apaks$nozare spektru. tad jauna)a
krijuma nav atseviskas nodalas. kas reprezentctu izelitTbas vadibas un psihologijas
specialistu darbus. jo tie tiks ievietot atbiistodo nozaru krajumos. Rakstu un tajos
analizSte probldmu apjoms nemitTar aug, kas liecina par fakali@es 2indtniska procesa
dinamiku. Sedien vairs nebiitu racionili ievictor visus darbus viend kriijuma. tipéc
izglitibas vadibas un psthologijas specialist nolémus 1zdot atsevisku rakstu
apkopojunus.

Musu Juu tradicionilais un par séryu kloy udais zindtmiske rakste krdjums saglaba
savu galveno dalu apjomu un skaitu. Tas sastiv no 4 dalam:

| Vispargids pedagogrjas uzdevumi jaunajos sabiedriskajos apstak|os.

2 Mactbu prick$metu metodikas aktudlas problémas,

A Luteratfirzindtne un valodnicetba.

+. Translatologha.

Rakstu krdjuma aprobZ8anid. recenzCEani un noformedand weverotas visas
prasibas. karras Latvija tick tzvirzitas recenzéjannern zinatniskapemazdevomiem.
Tipdc var teikt. ka Ratrs raksts ir recenz@ts un 1zvertets redkalegna. bet jaunajiem
zindtnickiem snieeti etetkuni zindtuiskas un literaras domas precizfianan.

Redkolegijas varda novelu visiem Tastiapem veiksmi un pricku, vartéjot misu

darbu'

Juris Kasting
LU profesors.
krdjuma zinaiskais redaktors
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Ruccdiee idcisone

Socialo prasmju apguve jauniba: teorija un prakse

Rudite Andersone

Latvijas Unnversidite

Socidlo prasmiuapgese ir lol noznniza janniest dsas e un EU Cest siastii ar il plemeran,
masTsands, prasmiju apguvi. Iyptet studenin un datha devdju neskats. var secindl. ko
lidargn vek vert€ia sociidlo prasmju nosmiba. Veldoot studiju progrnmas, i butisks zinat
sos vicdoklus. Tatiks nodrosindita o soctlo prasmiu apauve. ko picprasa darbas des &s.un
toposas specialists klus vairak konhuretspengs darba urau.

Ralisturvardi: jaounicsi. studenti. soctalus prasmes. darba deveju prasibas
levads

PadSjo desmit cadu Tukd misn sabicdiibd ir nonhudas bitiskas pdrmaimas
Straugn ritdemokratizieyas provest e skar ai? mactbu unstudiu jomuo, Macisands
vars netick uztverta ki vienkarsa pasorgamzicijas forma. bet gan ka sadarbiba. ki
socidla. problémas rismoda akistite. ko vamrdk wetekme runas veids. prakoska
Mdzdaliba un tesasr$anids ekspenmentos. Msdiends uesyvars arnvien vuirdk tick
parvictols no MAIcsanas uz miciianos. W rosmol personibas pasaktualizisiu un
akeentepot sevisizicik$anas. aplicemisanas. ka ari saskarsmes prasnu apauvi {(Koke
2001

Biitiska nozime ir soci@llo prasmju piloveider tiedn jauntbd Tas [aup verksmgn
attistit protesionalo karjeru — palidz izkopt saskarsmws koltira un vereina sadarbibu
arcitieneilvekiem. Jauniedn sabiedithd neplecicsamas prasmes apgust aan Sinnengs.
van macibu vide un darbavietas. Tomdr wespdjams 1zdalTt 1Gs soadlds prasmes. kas
ir bitiski norimigas. lar indn ids vardoa wenemt noteiktu socidlu stavokli un realizetu
pozitTvy saskarsmi ar apKardjiem. spltu iesaistit tos akm A sadarbiba. STs prasmes
vewdo detvesprasmiu kodolu (Bluka. Rubana 2002) Savukir dzivesprasmws ir splja
adaptiviun pozitivi tikt gald ar tkdicnas dzives izvirzitajam prasibam (PVO 1993).
K nozimigakis etk atzimétas prasme uznemties atbildibu, prasmwe tzprast un
kontrolét savas emoctjas. krinski un radodt domat. prasme risinat probicmas.
Musdicnu sabiedriba ir verojums atshules So prasnyu apguves Iimenis. K3 liceima
cituvalstu (Somijas. Liclbritanijas. ASV. Kanddas, Niderlandes. Srilankas. Meksikas
unt VenecuClas) preredze. jo labak jauniest panvalda socidlds prasmes. jo mazik
virepama soctalt neprenemama uzvediba - skolas pameSana, alkecholisms . narkotiku
lictodana. vardarbiba. sashmsana ar seksudli transmisTvajam slimibim u.c.

LE Dedugogis wn pathologaias inantiis, Krvonvalda bulv 4 ppia fones I 13
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Secldlis prasmes ciedt saistitas ard ar miacibu prasmam., jo. plemeram. prasme

uzdot jautdomu, atbildcr ir rerze gan sociala prasme. gan macthu prasme. Tadg|

soCtalo prasmyu apgust var uzlokot par pamato verksmizarn ezgliobas weus e Prastbas

socidlo prasmju apguse ratspogulotas tzglitibas normatvajos dobkumentos - Latvias

1zalitibas koncepeyja. valsts 1zelitibas standartos un 1zglitibas programmas. Arl citas

Eiropas valstis minetajam jautdjuniam tick plevarsta nopietna uzmantba, Prem&rany,

NorvCand viens no galvenajien izglitthas mérkiem i uznémibas un vélmes maciies

atrstisana. bet Begia — saskarsmes prasmju un sadarbibas prasmyu pilnseide

Studiju laikd apgustamas prasmes

Jawnmedr studyu ik iegdst ne ohar zindSanas un prasmes 1zvElcrayll zindmes

van Lulsanmmegtbas jomd. betsienlaign at pilnverdo un papilding macibu prasmes.
saskarsmes un sadarbibas jeb socialas prasmes. Aptaujajot 85 pilna latka studentus.

vka noskardrots, kidas prasmes. vinuprat. ir bitiskas un apgstamas stodiu latka

augstskold. Pilna latka studentr atzina, ka tas w

o

o]

o

(2]

prasme macitics.

prasme vertet sevi.

prasme uzgemtics atbildibu.
prasme sadarboties,
prasme 1znlantot zmadanas.
prasme piegent [émumus.
prasme koncentrétics,
prasme klausitics.

prasme lzdarit seeindjumus

Savukart, aptaujdjor 37 nepilna laka studentus. tika wegfiti nedaudz atskirig

viedokll. Sie respondentt atzina. ka studiju laika augstskola apgtistamas prasmes ir:

prasine nicttes,

prasme koneentretivs.
prasme klausTtics.

prasine planot.

prasime sadarbotics.
prasme padwilindit zindsanas.
prasme izmantol zindsunas,
prasime integrdt zindsanas,
prasme pienemt Iemumaus,
Prasne argunentet,
prasme lzdarit seemajumus.
prasme diskutc

Salidzinot mindtds atbildes. var seeinit. ka prasmi macitics abas respondentu

LU RAKSTT 670 sdpmis
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urupas uzskata par nozimigdko. Talak viedokh nedaudz atékiras. Ja nepilna latka
studenticm i butiski iemacetties koneentréties un kKlausines . tad pilna Tatka student
vairik vElas apgut prasmi vertct sovt un prasny uzemtics athildibu. Prasme
sadarbotics abam grupim ir vicenhidz nozimiga. Nepina Jatka studentt at8knthba no
otras grupas respondenticm vel atzist. ka nepiceiedama an prasme nteurdt zindsanas.
par ko vint parliceindjusies stradajot. kas i vajadziga ikdienas dzive, la aizstiveiu
savu viedoklt. parliceindto par 12 pareizibu un wsaistiu sarund un darbiba partnerus.

Tika aptaujin art 37 pedazogr Vi paudsa du cksportu viedokln kas pau r
bereudt aktivas studijas. Analiz@jer sovu studiu procesu. sholotazyEnéa augstskold
aputstamis prasmes. K& padas bliuskakas pedigogn atzing

T prasmimactics.

e prasmi koncentretics.

€ prasmivertot sevi.

8 prasmi klausties,

¢ prasmipaplasindt zindsanas.

o prasmi pienemt [Gmumaos,

o prasousadarbotes.
prasmiizmantol savas zindsanas.

o prasmiuzgenities atbildibu.

= prasmiizdarit sectndumus.

Jaazrst, ke nepilna latka studentu un pedagogu viedok|nir Tdzipe At pedagogt
alit atz mactbu prasmem ir mingjust prasmi koncentrélies. T patiest i Jou
nepieetedama ganizpildot darba prienakumus. gan izefojoties un art gimenes dzive.
10 ne vicnmEr biis tik labr apstakh, Ras netrauccti lautu veikt ikdienas darbu. Tt
jamdcis apzinat virzit savas domas. vzmantbu. nelaujot blakus faktonom to etekmet.
Savukart prasmi uznemties atbildibu nepilna Luky student pretstata pardjiem
respondenticn nav atzimust par joprojam pilnveidojamu. Tespejams. §1s grupas
parstds . uzgemdanmies atbildibe par darba gimtim un studgdm. §o prasnu i apguvos
un zimanto tkdiend.

Prasmi planot savu darbTbu par bltusku atzist tkar nepilna laika studenti. jo
viien Jacendas apvienot durbuar studyim. Lidz ar to aktodla kst Tatka probl&ima
un panakumus nereti nosaka katra spéjas precizi plinot veicamo.

Analizdjol visu trju grupu respondentu viedoklus, var izdalit noterktu pragmiu
wrupas. kas wapgustamas studiju laika,

Pirmo grupu vewdo prasme maclties. bet otra)d weklawamas fadas socidlds
prasmes:

S prasie koncenticries.

O prusiee Blaustiies,

7 praviw sadarboties,

= JHrassie 1Tmaiiod TIAGES NS,

ih
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Minctds soctlld3s prasmes savukarn var grupct prasmas. kas nodredina
komuntkdcnu starp cilvEkienm un prasmdcs. kas schome myjsedarbibu un sadarbibu
stamp mdividiem.

Pirmaja apakserupa lidz ar o wculpst:

prasme honeentretes.

5 prasme klausitios:

bet otraja —

s prasow sadarboties.

= prasme izmantol 2indsanas.

o prasme pregemt lEnunmus.,

o prasie ldartt seendiunus,

Darba tirgus prasibas jaunieSiem socidlo prasmju apguvé

Darba tirgus prasibas jauniediem sectalo prasmyu apguve vislabak atspogulotas
darba dev@u sludimajumos darba némépem. L noskaidrotu §ts prasibas. tika
analizet latkraksta "Diena”™ 2002 wadd publicane 1 16 darba predavajumi. 2003 wada
- 124 darba devéu sludingjut. 2002 gada uzsvertas $adas velamas prasmes un
poersonibas rakstura ieznmes:

n valodu prasmes.

o prasine stradar ar datonui.

v spgja uznemtles atbddibu,

8 spdja plenemt [Emumus.

o komunikabihtate.

©  spja stradat komanda.

o prasmeun galaviba patstintgl pilnveidot zméisanas.

e Elesanas profestonali pilinveidotics.
= poziliva atticksme pret darbu.

3 spaja patstay (el planot darbu.

= analttiska domdsana

o spdja rsindt problimas.

@ spgjaradost domit.

o precizitite.

o prasme orgamizet savu darbu,

o uznemiba.

= pasmiciama.

Prasibas darbmiciaem sakirtotas atbilstosi to pieminc$anas biczumam
sludindjumos. Atzmudjams. ka 2002 eadd darba ured Lielakoties uka paidit jaunics

16 LU RANTL 67y, sefima



Ruddiic lrdersone

ar labam socidlyam prasmem ticd sadarbibas jomi.
Savukart 2003 eadd darba deven nunejusi sadas prasibas:
3 prasme straddt ar datoru.
o lacvicdu un krievu valodas prasmes.
= angiu valodas prasmes.
e homunihabulitdee.
S azpemties atbildibu,
3 precizildte.
o nielativa.
3 prasme organzst savu darbu.
s poziiva atticksme pret darbu.
¢ saskarsmes prasnies.
e urgamzatoriskds prasmes.
S spdja sradan patsiavigl,
e valodu prasmes.
© vElmwe sasniegl labus rezuliitus.
a  godieums,
o vaeu vaiadas prasmes.
= prasme steddat lield holekova,
coenergiskums,

© spdja radod: domat.

Saltdamot darba deveiu prasihas Sapos sarakstos. v v Crojamas atskiribas,
2003 sada vardk neka tepricks akeentClas 1as persontbas hvalitites. kas nodrogima
labu saskarsmi un sadarbibu. piemdram. procizitiie. nciativa, prasme organizdt
savo darbu. 2002 gadd darba urgn vertigdko vidu minctas tics sadarbibas prasmes
- spdja pienentt lemumus un vziemeies atbildibu. komunikabilitate. spdia stradat
kemanda u.c. Ja pirms gada darba devé)s vawrdk domaja par valodu prasmém
kopumil. Sobrid s uek diterencétas, Liclaks picprasijums ir pee Inlbviesu un krievu
vilodas prasmdm. K arm anglu valodas prasmém. bet vacu valoda nosaukta retdk.
Tas v skandrojams ar vzndmumu un firmu ckonomiskajam saitém un attistibas
tendencam, I jutama ortentact)a uz viclgo un Krievijas tirgu, Nemainig ar pée
vada tek muncta spdia striddt patstdvive spéja radodi domdt un prasiba péc pozitivas
atticksmes pretdarba, 2005 gadd sludindjumeos parddijusis jaunas prasibas — tidas
ki prasme stradat lield kolektiva. orvanizateriskas prasmes. godigums. energiskums
un vEhme sasniegt labus rezultdtus. Tas irpersonibas kvalitiites un socifilis prasmes.
kas jaunicsicnt lauj put panakumus dzivesdarbibi.
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Secinajumi

Jaumesu dzive botska loma e suskarsimes un sadarbibas. respektivi. socialajam
prasmém. To izmantojurns tkdiend ne vien vereina komunikdcrju starp cilvehiem,
betar? sckmé citu. premécram. micibu. prasmju apgust

Aptawpajot studentus par. vipuprat. studiju laika augsiskola pilnveidojamayam
prasmcm un analizdiot darba tirgus preprasijumu. verojama licla ltdziba izvirzito
prastbu un apglstamo prasmju zigd. Tick minetas tidas socialas prasmes ki prasme
sadarbotics. prasme uznemties atbildibu. prasme pienemt [Gmumus u ¢

Tatad. orgamizéiot studpu procesu. gan satura, gan metodiskaja aspelkta éparedz
lespCjas Sts prasmes apgi! un pilnveidot. Rezuftltd jaunicst spas selmigak veidot
savu karjeru un git panikumus visis cilvékdarbibas jomais
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Summary

Social skills arc of great importance 1 the hife of voung people. The development
of these skills are closely connected with the development of person’s other skills.
¢.g. learning skills Interviews with both students and emplovers show similar
requirements to social skills. which should be taken into account when making up
the educational programme.
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Skolotaji ki mozizglitibas veicinataji

Diinuvite Bloma
Latvijas Universitite

Rakstd tick analizcta shelotiyu ki mazezglilibas veemilaju sabredriba lonas 17pratne un
vinu attieksne pret mizilgw mdctsmnos. Mz aitbas un miizilgas miciéands jedzicnu irpratng
nov viennoZnmgin un o leld merd nosaka konkretis valsts vestunskas atlistibas ipainibas
un soctilits konteksts. Publikiicnd ir apkopotas skolotdju. kuri jopreiam papilding sivu
1 oltEbe athildes uz autigrmiem par to_kas ir maztzeliiba, wikidi subjektie un objekivic
faktorr to wickmS. Latvia mudsizglitbu varclu defingl ka tehseju vajadzibu macitics. atvériibu
Juunajam, atbildibu par savas dvives projekiu un dsivesveidu

Ralasturvardi: mizizglittba, muztlgn macisands. prllineidodunas. subjeklivic un objektivie
fuktori. atlicksmies, veicinisam. iesiisttsands. wek$Zje nepiecicsamiba. ilgispdyiga attisitba.

Straujo politisko. ckonomisko un kultfiras parmamu apstaklos. ko 1zratsa
vlobaliziieljas tendenees un ES papladinidands arvien lielika nzmaniba tick prevérsta
muzizgliibas ntensifikienan gan ES daltbvalstis. gan art jauna)as p.ar[ncr\'ulsﬁs, Sic
procest tetekmid ne tikas sabieditbu kopuma. bet art katru institderju. katru individu.

Viens no noamigakaem aspekticin nunetaja situacna ir macidanas ka muazilgs
process. Tygd par laikd joprigdm nav hopdjas 1zpratnes par te. has ir mozilga
micidands un rezultard biczi rodas parpratumi un notick dazidas diskusijas.

“Mazzelitthas memorandd” (A Memorandum of Lifclonyg Learning) mazilga
macianis defindta kil - wvisas turpino3as mérkbiectoas micidanis darbibas - gan
tormalas. gan neformalas. kura merkis ir zinasanu. prasmju un kompcetenéu
pilnverdosana ™.

No vienas puses. tas noznnd visu tedzivotdjo wsasttianos micibas neatkariui
no vecuma un nodarbmatibas. i jebkuru macidanas darbibu no agras beérnibas lidx
pensiondra brivd lmka zglitthar,

Noouras puses. tasir visplagiko espju pleddy ajums. kas nozime ne tikal formalo
altibu. bet arf neformalo un wformdlo 1ghitbas v adis kas rebver art sonent. socidlo
saskarsmi. padizg[1ibu u.iml.

K. Lousons {Lawson [982) izvirza domu. ka ar muzizelittbu ir botiski saprast ne
thar zindsanu. prasmju un profesiondlo pilny cidodanes. bet a:T nozImiyu Stisho s Srttbu
verdosanes  1adu ka humimsima. socialas atbildibas. atbildibas apzinddanos par
dabu. Sadu micibu larka notick vispusiga personibas bagiunisanis.

D Makeracers (Mackeracher 1990) uzskata ka mazizglitiba veicing

S Pedagogijas wn paitiolosias fakntare, Smalas scane 74 760 14
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pasaktualizacyu. A Hasans {Hasan 19963 sovokart uzsy e ka i3 akuvizs personibas
mdividualitites un sacidlo atrstibu,

A Kroplys (Cropley Zou0) akeente personieds atticksmes nozinmi mizize Miba
satknes starp macianoes un redlo d/n Dizpratmic mizileas micisanas nepiccicsamibas
apzmasanos. stingras mactianas motivacijas izvaeldi mazilgas macianas victu sond
dzive.

Nenoliedzami. vagadaibu m3ctnes ek apzindtios art objekaivi fakiort. Vispirms
jau ckonomiskie. L darba irgus prasibas. Ne mazak nozimiga loma ir sabicdribas
poziltval atlicksmet. sabiedribas progresa tendeneém: salidzm3juman ar situdeyu
citits valstis, deives mamtouma un [T attistibas etckme

Skolot@ {304 nepilna latka neklatieaes studentu bakalanru programmi) aptana
iromingjust sadus atticksmi pret muzizgitibu wickmaodus objekityos faktorus
{1zkartojums ranga seethd):

e darba tireus prasibus.

s nepartraukhlomainigd situacija.

»  sabiedithas attichsme.

e sabiedrtbus progress.

+  chkononuska situacia.

e polinsha situacia.

o [Toattsitha,

e salidzimipums arcitam valston,

e personibas nepecteiamiba pilnveidotios.

C Nepers un A\ Kropliss (knappers. Cropley 2000y milZizglibas j2dzind ictver
valrakuos aspekius,
o latku - no pirmskolas lidz pensijas pertedam ieskaitot:
o verdus - tormdla neformala. mtermala:
o mirkus — aktivy pilsomiskums. personthas pilns aidosands, <ociali
wklauganis. nodarbindatibu:
o principus — dalibnickeentrenba, vienlidzigas wespojas. kyaliiate:

®  mIciEands wespllas.

Muzightiba un muzilea mact§anis var tikt uzskatitas par delves filozofuue To
lzpratine un prioritates nesaka vésturiskars, politiskins. seciilas, 1zgMibas Tmena
konteksts katrd valstt

Latvija muZizelitiba ir saméra jauna paradiba. o ar mmndte (@dzienu saprotam
wkijuvajadzibu prlaveidotios. kas balstas uz pasvirzibu un pilnveriizu un vispustey
lespdju zmantodany visa maza garumd. To var izskadrot ar wopricksZds sistémas
autorian uzspiestas kvalifikienas celfanas merkient. saturu un metodem. kad netika
v Grotas eihy Shu s ajadezabas. vEhnes un pieredze. Niceigas bija padvirzitas maciéunas
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(spljas leglitibas procesd uha stenot radicienalas padomypu skolas pedagognjas
PANGIPTINCIPE W 1zmantotas attiecizas metodes Tas atstaja gstodu icspaidu uz
cilsveku atticksmiun kompetenesm atticetba uz miZizelittbu ki weh&3u personthas
viraiiajspoku Ta rezultatk art dodien daudzt nay patast patstivigm [Gmuomu
plenemsanat. apzindtan un mérkhiecizan izvEler riskant, pasvirztan protesiondlar un
persontbas attistibal, zaliibar un micibam.

Lanvifd poprojun ir jltama wprickSdrd autoritdrd rezima sckas. Sabieditbas
attTstibas procest musdiends ridi, ka pdrmamu veemadn un fidz ar to a7 rasindian
turpindt izehtibu e diva ertthbas atikirmgu grupu parstan i biznesa wsalsite un
poditeogt.

Komwerenilas un uxzpemcjdarhibas apponu pasaule palichnds, peaug wrzus
chonomikas spEhs, lidzar to mainds prasibas pret darbmickozg Tihas iTmen Tadu
§15 darbibas sfEras pirstdy 1 anteresén 13 miZzizoBabi kas pimam kardm aphaipo
pasu brenesu. piediva tam athilstodu kvalifikaetu. atbalsta Tirmu un hompinu
vorttbas. Ta tr ug sevy s Srsta piegja

(zelthas msntiicjas un pedagogu darbs pae savas dabas iradrsts uz aphartdjam.
uz plasu sabiedribas prupu mreredu vedosanos (ko T shamul Viens no galvenajiom

pedagoga darba vzdeyamiem i vereindn cibvCku garivu un o emociondlu

bagdtndsanos.

Lshiema, Pedagosu saskarsmes jomas

Clurt 1 nteraction spheres of pedagagues

Sabrediiba

/ \kulem\

e ,//
Y I
— A
Gimene Vecaki

draugs
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DO Iz pditihas zindines un podagoaps maisdicen pasands

Skolotija ki mizizgliibas vacmataa darbiba norit tris limenos:
= personizayd [imeni - mizilga macidanas k|ost par individa wekdGu
nepiectesamibu.

¢ skolas liment - skolota)s veicina skolCna gatavibas veidosanos muzileai
milcTianas. kas ietver atticksmes. mactdanas prasmju un iespéju radidanu
tzglitibas turpmasanai;

o sabredithas [iment - skolotdji. palidz veetkiomzprast nepiceiesamibu

pilnvedoties un vecing vine esastisanos mazizglhiha,

Skolotaji visucsak espaido skolenu vipu aticksmes vedosanos pret mizizalinbu
un nzileu macisanos.

Licla nozime ir tam. ke pasi skolot@)t saprot ar mizizglinbu. kadar vigu aticksme
pret to. ko vigl dara dajd virziend. kadas i vinu personibas 1pasibas un kuras
kompetences vinn ir apguvust. Sie taktort etckmd sholotaju lomu iza &l saskarsma
ar skoléniem. vinu attiectbas. rretbas un darba metozu 1zvch (sk, 2 shémuo),

Rezultda skoldnt macisies zindt. darit. but kopa un bat (Delors 20017,

2.shéma Skolotaja un skolénu mijietelimes nosalondie faktori

Chart 2, Factors determining the interrelations between the teacher and learners

NNOLOLADS N » SKOLEN]
v ¥ i
AMoazelTibas tn mazilgas macTands Lons MAciSands /it
“odena pratae Arttectbas Mactsunas dart
Aitiehsme [Jurothas MacTands pdt kapi
Mactrands uklivitdnes Dby metodes MicTiunas bin

Sersennbas toasibas in Kompeiences

Sada situdctjd mizizelittbas noZimizuma izprato: Lield mari nosaka skolotdju
atticksme un riciba. prmkict. jau tadcl. ke skolota)s i centrdla persona 1zelhitbas
procesd skold otrkart. skolotiy strada art ar vecakem: treskart. skolota)n ir it pasi
lauku rajonos. tetekmig alvcki vietdid subiedrtbi

204 skolotdjl. talakizglitibas kursu daltbnicki. 300 pedagogu. kas stude
magistrantdrd. un 170 studentu - toposo skolotdju aptau)d atbildd)a uz jautdjumiem
ko viem nozime muzizelitiba un kadi subjektivie faktori veicina realizdt mozizelitibu,

Visas tris vrupas soicden [Td2Teas atbildes. noradot. ka mazizeliaba i

) mielSanas visa mza garumi,

2p sevis ka personibas izkopsana:

3} profesionild pilnvelde:

4y parkvalifikiicija:

22 LU RIRSTL 670 séfums
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3} ntelektudla attistibas

f} 1zmannes personiba:

7y dznvesseids

Atbildes liecina. ka studentiun pedagogt irizpratudn. kas ir mozizgiiiba un kids
ir (s saturs. [pas jAatzimé tas. ka respondenti ir apzindjusics  moZizeliiba 1zmama
persenibas psihologiju. kas irbiitiskt Lanvajas konteksta

Mizizelitabas identificedana ka dzivesveids rada. ka studenti un skoloran so
procesu uztver ki 1ekS¢u nepiceiciamibu. nevis ka Ir¢ju kadas mstitticjas predavit
lespefu sistému

[ idzga izpratne atrodama art atbildés vz jautajunm. kadi subjekitvie taktoriun
virzodie spéki rosina népartraukin wsaistines zglithas procesd

e ickiCla nopiccictamiba macties:

e icksEa diskomforta noveriana:

e vajadziba ple jaunia:

o padizteikianis wespdja

e pasapzinas celdanas wespdias

o veltianas atkldt sevT jaunas spfjas:

e nevElcsands "palikt arpusc”:

e iwspas pilnverdot karjeru:

e kvalifikicyas pilnvaids:

e mazizalitiba ka dzves jCua

Sie faktor atkliy. ka skolotaji. pirmkirt, vElas pilmveidotios ki persontbas. otra)i
vietd atstijot kvalifikdcyas pilnverd un karjeras verdosanu. Jaatzime. ka studenti
karjeras planodand irvairdk winteresit nehd preredzZjusi pedagogn, Poatiy )ay 818
tukre. ka licla dala skolotdju uzskale  muZilga macisands ir drives jcga.

Nesubjektivie. ne objekthy e faktort, atrauti viens no otra nevar butiski rctekmet
individu attreksmu prot mitzizglittbu Galvenais spehs ir saakne un atbilsttba starp
obicktivajient aspekticm {dazadu lespeju pieejamibu) un subjckitvajiem aspekiicm
{persanieam vaadzibim un atticksmém).

Tam ir nepanvertdjama nozime art tade]. ka bansku parmaigu pertodd mizilga
micidands (it padi skolotdju atticksme pret to) ir padu parmamu wrpinddands un
iletspdas earantija.

Mizizglittba, muzilga macisanas un picaunguse 1zglitiba nav sinonti.

K3 jau tika mméts. skolotdjn hela merd voido sabiedribas atticksmi prel
muzizelitibu. Ar persomgo plemaru vipl palidz skoldmem veedkiem: sabediibar apgiit
mazilgas macTianids prasmes. veldot pozitivu atlicksmi pret to.

300 skolotdju. kas studg ilglaicigas talakizglitibas programmas (bakalaura.
papildizglitibas) atbildgia vz jautdjumu. kady viguprat, ir pedagoga uzdevum: darba
ar skolénu vecakiem.

t
‘)
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Skolotdju uzdevami darbit ar vecihicm Gaptaujas rezultiti)

lepazities ar vecdku proredzdm 60.6%,
Sadarbatics ka ar Tidzvertigiom partnenem H3A%,
Aprndnes, ka vecdks ir preaucusic oty
o lesaistt vecakus kopoja darbiba R
o Orentét uz kopigiem merkiem 26.6%,
o Ieklaustues vecaku teihta)d [6.6Y)
o Voot pozitdy u vids 23%
Crentt vecdbu pieredzt un zindéanas 10,6%,
o lepuettios ar veedku profesijam 10%,
o Dalttees arvigiom savds 2indsanis 10%
o ledrosndc vecakus 10%,
Rosmat veeikus talikan izelitiba RIS

Aptaujas dalibnickt pasoir wesastjudies tlglawctods studijds. un s lecma par
vinu pozitivo attcksmi prot izglinbas turpimaganu. la)a pat laka ukar 3.3% no
respondentient uzskata, ka viens no vzdavumiem darba ar vecakiem ir vigu
rosindgana tilakarizehtibat

Tadeade var seemat. ka varums skolotdju neapzinds savu fomu un wspejas
muzizelitithas populanzedand veeaku vidu.

Nemazik bliusk L skolotiiyn apzinitos. ka. pilnveidojot persentbu vienlatkus
jacensas deleget skoleniem daju atbildibas. sekmet vinu miciative un radodumu.
organtzct skol@neentrétu macibu procesu un skoldnus uztvert k3 partnerus.

Viena no galvenardm parmamin skolotija darbd ir savas prakses un micibu
procesa kritska analize,

Atbildes uz jautqjumu. ko nozimd but skolotajam ka pctnickam. paradija. ka
virums respondentu orientdt uz sevis pitnvetdosanu. Skolotan neapzmas. ka vinu
persontba vardtu but pozitivs plendrs. kas veicindtu skolénu zinatkart. velmnmekler,
VAL savumdacizanos. Sevt ka pétnickus raksturoa 240 skolotiyn vine macibu procesi
saskata vairdkas pétmectbas wespljas.

Rosmat skolénus petniceiskat darbibat var tikan tads skolotays. kuram pasam ir
tada virziba.
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Lzimcjums. Skolotdju petnicciskas darbibas veidi

Picture 1. Types of teacher’s action research.

Interesanta o skolotaju motivacia izglitibas terpmasanal magistra studijas
Skolotd atbildes uz jautdjumu. kadu wemesla de] vini vElas maceltics. raksturo par
sholotaju atticksm pret mizilgu micT$anos. VEl jo vardk t3dE] ka magistra grada
eewnve netetekme skolotara atalgoyuma limenn un dajlaika studentiem ir jJamaksa
studiyu maksa.

Lielaka dala skelotaju athilzu (1.2 3. 4.5, 0,7 8.9 10 ) liccina, ka
vinus studam madistrantdrd rosindjusi velssanas pilnvadotics. bagatnat zinasanas
un izkopt prasmes. kas ir centienu pde mazizelitibas izpausime.

Diafa skalotdju vélas ne tikar pilnveidot sevi. bet art akonve iesaisiitics parmainu
yvirzisana (5.0 8 ).

Skeletaiu aptaujas rezeitat rada. ka muzsizglitibas attrstibas Latsya raksturigas
vairikas spectfiskas mansces.

Pinmnkire Jamainds pasu skelotju atucksmwn prett@likizelitbu, pret pedagosu

Sy
A
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10.aprmaintties pieredzé D ‘

7.ieksajn vajadziba mactties
§.pilnveidot savu karjeru

1.iegat kvalitativas zinasanas
3valesanis eviest jaunas idejas
4. pilnveidot savas kompetences
5.paplasinat savu redzeslokuy
G.atrast atbildes uz jautdjemiem

8.veikt p&tijumu par problé mam izglitiba

2.ieglt zindsanas nepirtraukti mainlgajai situdcijai

2. simé&jums. Skototiju motivieija izglitibas turpinasanai magistra studijas.
Picture 2. Motivation of teachers to continue their educution in Master degree studies.

lomu 1zpratoa macibu procesa un pret nepicciciamajam izmamain skolenu 1zglitiha
Skolotiys atbildSs atzimd. ka vim papilding savas zindganas ne nkan dazades formalos
un neformalos kursos. piedalotics pieredzes apmamas pasiakumos. bet an
sadarbojoties ar skolénicm macibu fatka un wedzijinotics vinu mtereses un picredzs

Otrkart. skolotay labtizprot, ka mazizelitiba veicina pammamu procesu. ka mitzilga
macisanas paredz atvertibu jaunajam. dod iespéas 1zkopt kompetences. kas savukart
nodrodina jaunu wdeju apguvi un to ievicdanu macibu procesa.

Treskirt. profesiondlo vertibu mauma. kritiska savas pieredzes analize un
pasvdrtéjums — 1as ir pazimes. kas rada. ka 1r 1espjama cso$as picredzes maina.
protams. ja skelotdi spg pienemt un tstenot nepirtrauktds maciianas wdeju un piintba
apzwnatics persontbas prlnveldes nepiecicsamibu.

Tas nozunc. ka p&d¢jos gados skolotan pakipeniskn kjast par demokritiskas

S LU RANSTL 671 s
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skolas s cidotdjicm. vigi ieklaujas mizizgliithas procesa. tad3)adi izhopjot sev jaunu
profesiondlo un persontbas identitati.

Tatad Lalvija ar mizizglitibu saprot 1ckiCju vajadzibu mactties. atvertibu visam
jaunajam, clastiguma, atbildibu par savu ieeeru realiz&Sanu. Sic aspekti ir [ot nozinigi.
jo muzizelitiba un miizilga macidanas var tikt realizCta tka tad. Ja padi cilvekn i
satavi tim un velas 1izmantot dotis wespajas.
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Sunmmary

The article is on the teachers” own understanding of lifelong learning and ther
rele of promoting it at sehool and in the commumty. The variation in the concept of
litelong learning depends on the historical background and the context in cach
country. The example of Latvia 1s analvsed in comparision with the concept of
Lfclong leariing in general. The factors mtluencing teachers™ elong learming have
heen pathered from teachers™ questionnaires in 2001 2003

The coneept of hifelong learning the teachers share 15 deseribed. The artiele
focuses on the objective and subjective faciors influencing teachers™ attitudes to
hiclong learming. Attention is paid to the content of litelong learning i Latvia and
the deseription of most influent factors are presented as a resuit of practical
experiences of leachers in vanous activities.
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PEDAGOGLL fzedithus sindiies un pedacosifa misdicnu pivaule

Inovacijas studiju procesa: reformas, griitibas, vizijas

Anna Kopelovica
Latvijas Universitale
Leonards Zukovs

Latvijas Sporta pedizo@ijos akudenuia

Rekstd ussy Crta doma par pushigogiszo idein fomu izalfibas sistémas aumsobi., Tpudi runsts
par progresivo pedusogisko deju (LA Komenska, 1 H. Pestalocija, :\.Dmuuga, JCimres
wesdieteknu uz skoletdno e [Tobu. Latvn ws wrskatdms atspogulojas desidos laka posimos.
lzvertejot movaciju deju, vairdk wsnanibas velits YO, adicm, Pardditas divas koneeptudlias
precias skolotyuizghuba Lalvija un ar to saistitds problemas.

Ruksturvirdi: pedagogijas vsture, skofotdju isglittha, inovicijus,

Pedagogiskds idejas par cilveka un sabiediibas alttstibu icnmC‘r 1 bhijudas, irun
biis tzglitThis. skolu prikses tamaigu avats un St procesa verernavi s, To apstipring
pedageeiskis domas un skolu vasture,

Lzeltthas mérki suturs un mctodes tek pReskattias relormu faikd, MUK vintihdng
pedagogiskas idefas reviesa jaunas vesnmas romicsu e iiba, LA Komenska verkums
rosindija retormet vidashuka skolusist@imue DE DG, GuKersengemen Ho.Cradiga,
Vo Laga, N Lica un en ey Srojamu domitdju wdegas brja pumatdnzelitthas refommu
[9.g5. otrgg T pusd un 20.gs. s3kumi. Humd3npedagofijas parstiy ju oA Maslova,
K. Rodrera, S.Amonasgvili ue.) teiktais retekmé parvariibas arm mbsdienu skoli.
Relormpedagogijas idejus ar lemesls uzskatt par nozimigu skolus prakses
piinverdosanis fuktore, Tas suvakdn aplikejamas hopsakueld ur sholotiu

sagatavosanu atbilstos jaunay@m prasthim g lniba,

Relormpedagogijos atspulyi skaidn paradas art skolotau isghitiba Lawaja
Nerttngoiies uz svesu vara wvirgtaiem uzdevamicm skeletiu zgimha. atuecied
laikmeta provresivas idejas brja speetgs ictekmejoians spéls sholotiia persontbas
attstibd. LA Komenska, JH Pestalociin A DTstervSga usskat, pristhas sholot@yam
kluvi par orientieri J.OTmyen skolotaju sazatavesani,

Viiew klasiskds pedagofias parsiiiv juideias bija skoletqju izgbas pamista 20,0,
200 30 gados. Pedagovus pamalskotal sagaiavoja skolotdju instititos, kur galvend
wmaniha bijs pes Srslicamdandsana, dan el nepieciosamo pamiitZinisanu un prasmu
apjeglat apguvel. Sujds izglitthus iestadSs valdija uz pedagogisko durbu orient&josy
vide, Audveknu apebstamo teorctiske zmasanu cicdo sakni ar priaks nodrosingja

hitzes skota, kurd akiivi darbojd@s gan institfita pedagogr, gan sudzekn {Zukovs,

23 LURARSTL 6700 éjams



A KapefewiGa, Lenmards Zukovs

Mopeloviln 1997 164, 168 171

Criimnazijas par skolowiu Muva personus. kas eguyadas universitales izglnmbu
konkrétajd prickSmetd un kas bija nokdrtojudis nepiecicsamos cksimenus
psihologisk: pedagogiskajos studiju kursos, k1 art sckimial beguias pedagoisko
praksi. Padomju varas gados Latvija vadosa bija padomju pedagogiskd doma. lai
san Tdztekus tat toposo skolotiiin personibas wtistbu studiju perioda ieteckmcja dawdzu
(P.Kaprereva, K.Usinska, Lo lolsteja veer pedagogu un psihologu (P.Blonska
I Vigotska, 5. Rubinsteina u.c.) atzigas ar vispareifviaiskuySripu.

Skalotin sugatavosanm bip profesiondla fevirze, Akcent mamijds saskani ar
PSP izvirziajiem usdevinnion: autas tzghiba (politchniska. protesionald g liiba.
Jurbaudsndsana un darbmiiciba ute ), ArT e bija iiitamas rictumyalsts sen realizéis
durhte siolus, durbibas pedusosijas wdejas,

QO gadu sikuma Latvijas Republika juu biia atgususi valstisko neatkaribu.
Subiedribd preavea demobkritske atzinpu fomea [2egIibE par vadoiajam kluva
humanpedagogijas wlejus, Tas Gt ienzen gan skolu arakse. gan skolotaju izglntha.
Sika lietor jedzienu irovacde. Jauniovedumus JazRart steled contds weviest an
JdoTEkant gan apstikln e vElnebie premiron, Rezulhiain ika tn sevimanit,

Inovicijos jJEdzcny ormulcumi atdkiras, bhet visienn it hopies panatdon:
B IO JuunIndQuims. s, Visteamnak s skaldropams ars 3stunskI mantojumes
retekmin Vur tikar atbalsine Ko lispersa atzinu Ka tagadSians 1wk Ss an bersaiurios,
o bas iradrauts oo pagittnes, Jkames prederos kd virddes detveiu visu o uzzinu
L Ostures spogult™ (Heepe 1994 2701

Lut bvenStu navacas Lanvid mitsdienI< Jabinespaan tis salidzmatar S0.gadu

pieredzt skolot@ju izgltibd, Paslak noris darbs pie ST periodua apzindsanas un

P CriSianas (patijums fiks pabeigis 2003 radao.
Analizejot procesus pugins Gt misaieniis), )i

CoTas, R var numtot divas

namatnostijas. Pirmkdrt os iespdjens uznvert kR valdosIs varas instnGedpu ideologijas
realivadetju daziddu pavE s [Cmumu, oo wee, veidT Qurkdn. s s veide ne nka
vitlsis varns restIdes — ket cars calvenokdrt wdu atspozulojas simena, tautas
cadieyas. bet skolotipn i So tradfeto saredt@n Tadi veidd Loonesas  ecerSa vienu.
bet apuksus dzivoneitu daavio verdojot slakaige s St

Skiet ka 90 ooadu sAkuma potikumi pinthd apsliprina iepricis rteikto domu.
Fawta bija galava kardindlam pirmmnim. Latvijas Republika atsuva valstisku
neatkartho, Taunajes apstakles radds movicnas ar skolotdju 1-giiba,

Tacu bitu klada visas inovacijas uzskatit par absolat juune, kars ndkamals
solls 1 ciedl [aistits ur pagdind realizelo,

Lal i2v3rBw inovacijas skolotiju 1raliiba, nepieciesams t3s salidzmit ar
wepriekssio gada pieredei,

Musdiends jaumndguni galvenekint tek aizgit no Riciumenopas valstin

SEkuma viss skiet previleTas, Sholetajus tzglito. resaistorduzides projektos un palid ot

LU Peddagogiias un psilodogijas tukdrdoe, fimmalus gaive 7470, peduyogsia cduint fu v 29
Latvijas Sporta pedagogiiay ekaddmije, Brivibar 133, pedugogs@uediint iy
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apull jaunas ehnologas,

lleviens pedagoas var nosaukt Setrus izgftibas pamatbalstus — wideities Zinal,
mdaciieys darlt, mdcities dzivot un mdcities biie (Delors 20010, 80). Plasi skolu
prakse ideju lent uck teviestas: kooperativas macibas, kritiskds domidanas
stratd@ijas. interakiivas metodes, subjektu — subjekiu atticetbas. paradigmu (ne
vienmar saprotot, par ko st irrunad) maia, realiz8ta aizieSana no audzan&sanas ka
padomiu laikineta palickas, uzsvErta brivibus 1deja ue. Inovaciju uzskanijumu varétu
rpindt. Rodas jauidjums  vai tas patiesam ir jaunakais pedagogijas teonja?

Mums visiem ir dirga iTvibas ideja. TanT pat lukd jaskin kas irirdja briviba un
Kas— 1ek§E)a. Par poddo runiya jau L Herbarts. Musdienu filozofija 1. Berhns dala
divus jedzivnus - negativo un pozitivo brivibu (Berlins 2000, 167, kam ir ciesa
saistiba ar iek3&jo un aréjo brivibas zprami. Ja briviba tick uztverta ki ardja izpausime
un @ tick atrauta no atbildibas par savu ricibu, 12y ¢l rezultana redzam. ka disciplma
skoifis un sabiedribha paslikiings.

zprast 1ek3€)ds brivibus noZnmi vispinins nepieciesams pasam skoloijam, Tika
k3G brivs pedagogs irspéyigs sekimét tadas pasas persontbas atistibu, vispirms,
pinveidot skolénu —izkopt prasmi izicikt savu viedokll, fo argumentSt un airystivet,
urklausTt arm citu uzskatus un tos anshz8t, salidzndt ar savgjo, izvElglies poziciju
saval rictbal, neplengemt bez tzpraines jauno, omer biit atverlam prat to uit.

Sados apstaklos skolens macis icklauties sabicdriba, sadarboties ar apkartdjicm,
tzgust atbildibu parsavurietbu. Tas pilntbi sakt ar K.RodZzersa atzinu par mgeiSandas
Ariviby kas vienmer aplukojama konteksta gan ar skelotaga, gan skoléna atbildibu
{Pozacep 1994, 353).

Studentam jau pedagogiska)i augstskold jabut sagatavotam 3adi stradat
docctijam un topodam skolotdjum studiju procesa aktivi sadarbojotics. SAdas studijas
atspogulosics jaunas metodes, picejas, tehnologijas.

Interesi tzratsa it 90.cadu inovEca, ked audzindanas j&deiens oficiilajos
dokumentos tika alzstats ar terminu izgfiriha, Biezik 1zmantotals pamatojums
anglu valoda ,education™ jau ietver sevt art andzinasanu. Rezultata skolu praksé
51s persontbas gariglds izaugsnies puse zaudtja savu lomu. Bija japatet ilgam latku
posmam, lai saktu izprast $1s inovacijas izrasitos zaud&jumus,

Latvicsiem ir bagdta vesturiska pieredze (A Kronvalds. J.Students, A Dauge,
K. Delkens, E.Petersens u.e)) jaunatnes audzinasana. teorja un praksg, Tikai
analizjot tds buttbu, merkus un saturu atbilstosi sabiedribi notickosiem procesiem
Latvid un arzemds, var izvertdt, val audzindsanal ir vieta skola un ar skolotdju
izglitiba. Par laimi te, Kas ietelca nelictot mingto jédzienu, tugud sik to atkal izmantot
prakse un ir pat aktivi kadreiz padu noliegras idejas aizstiavil.

Misdiends skolotdju izgITtTha tick Tpast akcentéta doma par secialo un dzives
prasmju attistibu. Protams, skolotd)s nevarés sekimét So prasmju veidoSanos
skol@nos, ja arT pats gan teorCtiski. gan praktiski nebis 1as apguvis studiju laika.

(Y]
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Foada tad irsocialo un dztves prasimju buttha, kit (s veidojus?

P3c raksta autoru domim. sociilids un dzives prasmes ir spéjaizmantot Zinasanas
{teoriju un pleredzi) radusds problémas risindsani savstarpZjas sapratnes celd, Ja
1o izprotam $adi. tad pasmatotair grupu darbu izmantoiana studiju procesi. Jaatzist.
ka nedrikst piclaut persontbas nivel&ienos, stridijol urupas. Ticd orddi - katram
daltbniekam jadod 1espéja pasatilsiities. ti. komunicBt grupd, atrast savu vietu koprgl
darba uzdevuma zpildS un atbildet par resultito.

Saludzinot sadu piecju grupu darbam ar giito pieredzt ASV. redzama bltiska
akirTha, ASY galvenokdnt tick uzsverts dalibrieka personiskit athildtha par konkin
fzpildito kopgjd uzdevuma ietvares, Dyive mds vist stradijam heldkd val mazdka

erupd, katrs veicam kidu prenakumuo un esam atbtldign par sava darba rezultitu,
kas sekimé vai a ki@ lields erupas (holektivay uzdevuma izpildi. ST doma Tpasi
atiecas we skolotfa darbu, Dikai tad, ja kelrs skolotys sava darbtbhu saskanos ar
sxolas kopTogo mérki. var nodrosinat skolas sekmieu durbu.

Patiesthas labad jaatzTst. ka grupu darbs i vEsturiski jau sen zindma macibu
organizicias forma (1. Dewev. G.Kerschensehteiner, H.Limets, RoAndersenc w.e.d,

Domijams, ka tepoda skolotija socidlas un dzives prasmes tick ivkoptas, ne
tikat veicot grupu darbu studiju procesd auditon'as, Botiska loma o am pedagogiskajai
prakset skolid Tkdiend strfddjot ar skolénem. twoposms skoloilis pirbauda sava
tearelisko zindfanu noturTeumu un dziivm, apeita konkedtd micibu pricksmels
metodikas izmantojamas tespejas. bet an pilnveido komunikdcijas prasmi ar
skolgniem, sekm@jot vina socializdciju, pétot vinu motivAcju, intereses utt,

Pedagodiskid prukse 1 studiju procesa neatnemama sastivdalu, kas pariida
topoid skolotdja sagatavotibas limeni patstavigam darbam skold. Sada praksc lick
auditors apgitds zindlanas izmantot jaunis situdci]as, 1Tdz ar to students 1t spiests
nats meklet atbildes uz darada rakstura jautdjumiem. Toposals skolotds sadi
parbuwda savuricibas modeli protesionild darbib. Diem2el pedagogiskis prakses
organizesand augstskolis ir daudz neatrisinitu problému. Dazas no 1am:
nepictiekams finanscjums. skolu neieinteresetiba studentu macibi u.c.

T.ar kaul dal@)1 §1s problémas uktu noverstas. bltu velams stimulet topoio skolotaju
plenemdana praks€. Piemdcram, akreditacijas gudijumd vardtu nemt veérd 1o, cik
prakukantu skold ir byis un ik kvalitativa izradjjusics prakses vaditdja un studenta
sadarbTha. Tas noterkti bihu uzskatdms par vienu no pozitiviem raditdjiem.

[noviciju analizi mtsdienu skatfjum vargtu turpinat, aplikojot. piemeram,
kovperallvils maetsanas, krtiskd demasanas v.c. dejas. Spektrs ir pietickanu plass,
lat gan to bittha jau scn zinima.

Inovicijas skolotiju 12gltttbd nevar dot gaidito rezultdtu, ja nav koneeptuila
redzgj s skolotaju izg[Tiba.

Pasauld, tanT skaitd art Latvijd, 90.padu nirmaja puse sablednbi notika plasas
diskusijas par skolotdju izglttibu. [pasi tas bija saistits ar akadémisko un profesionilo

-
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studiiu programimu Lstradi. Interesanti atzTmat ka misdiends epricksSjas diskusijas
problémi viurs nav akludia. Bolopas dokumentos (1999) uzsverts, ka akademiska
un prefusionata zalittba nav tkostrikt atdal@mas. Rezultata paradijas profesionidld
hakalaura un protesionala magistra nosaukumi. Tas atkal irraisa davdy jautdjumu.
AnalizCjot situdciju pasaules praks@. wzim&as divas skolotiju wzghitibas
panmatkoncepegas: seelyds un integrdtas studijas (Green Paper of weacher education
in Europe 2002, 232

Puroiaia gadijuma students 4 gadus miacds konkrta zinfitniskd novirgiena
Bakalawra progranmm (Hzikas, i\umjd\ filologijas we.), noslcguma sapemot bakalaura
Lt

L1

g|'> du, Ja velik ving grib stridar par \;kolot'uv papildus it nepiecieisams apgt

engadieu profesiondlo pedugodi=ko progranimu 40 kredita (Kry apjoma. Rezultilt
vigs weatlst skolotija kvahifikacyu un s tesibas stridar par skolotdju vidusskolus
veedkyjas klases (gimnazifa. skoelis ar padzilindlu kida macibu priekimeta. prem..
frikas, Kmmgas, valodu atl, apauv),

Pedagopu saaatavosana iZntantojol So koncepeyu. uz skelu amaks konkreta
mictou priekimeta skolotd)s. kas, uzsakot studijas bakalaura programma, nav bijts
molivets klit par skolotiju. KipZe vind pckani v Slgpes stradat skold? Vi 3ads
[Emums plegenits persontbas piercdzes analtzes rezuliatd, vat art aticeigl 1koties
piespicdusimtsdienu bimva tirgus apstakli, resp.. tas, ka nav iespéjams sevi realizét
ecerftigd anittnes jomi? Ja darbinicks atndk vy <kolu tkar Wpce. . Tw leghitu
darbuun izikas ITdzeklus, iving - ALK L7 ] nodara vientgr kaitdjumu skoldniem
vn @l hielako [aunumu sev pasam [ L], Skola nediikst bt neveiksiminicku piestatne”
(Brirorewinit 1926, 335 3431 Te varam biicvienispratis ar L Vigotska atzino.

Otras koncepeijas pamatd feverota reflektanta vélme stradat skolad. luikus
paredzot pedagogisko darbthu. Sint variantd ietverts studiju akad@miskais {mictbu
pricksmeta}, pedagogiskins, psihologskarns un pedagogiskds prakses komponents.

Sagatavojol skolotqjus pde otras koneeperjas programmin, skola sagaidrs
pudagogu, kurs savas izvEles pamatolibu ir pArbaudijis pI'tiksC‘ Jauw Lkursd iesuistoties
dazada verda pedagogiskai darbibil. Jauterst, ka T saf gadfjumi var bt studenti,
kas mictbu laika rapzindjudies savu nepremérotibu skolotdja plenikumu veiksanal.
Sie cilvaki parasti nebeidz augstskolu, No mindtajim diviinm koncepeijim at/istumika,
Skiet. ir otrdl.

Integrdtd piceja sholotiju sagatavoesand, plemeéram, tick 1zmantota LU
Pedagogijus un pathologyas fukuldid, Fizikas un matemaunkas fakult@ie unart Latvijas
Sporta pedugegijas akademij.

Raksta naslGrumi jaseeina. ku skolotdju izg ITtThas attrstibas redzejumd varojantu
tictba inoviaciim, kas tick alzgiitus ukat no Iracmem, neieverejot republiki uzkriio
meredsi

Domijet par 27 cadsimta skolotiju, pedagoeu sagatavoliund blitu hewderig

P

zmantot abas muinetis un art vél citus koneepeijus. TanT pat laikd jdatzist - Katra
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skolas posma (I —dklases vai 1. O.Kklases & 9klases val 7. 9.klases; 7. 12 klases;
var biit citas kombinZcijas) skolotdju izghtibal vElams izstradat atskingas studiju
PrOSranmas.

Misdiends, past Latvijas apstaklos. nav raciondli sagalavot viena macibu
pricksmels skolotdju. Liela mera tas atticcas uz lavku skolam.

Nikotnes skolotzjam jabiit arf personiba, kas gatava stradat multikaliorala
vide.
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Summary

The article stresses the role of pedagogic ideas in the development of the
education system. [t mainly concerns the influence of progressive pedagogic wdeas
(J.A Komenskis, LH. Pestalociys, A Distervegs, ete.) on teacher education. In
Latvia this influence is clearly scen throughout different centurics. Evaluating the
wea ot innovation the article points out two conceptual trends of the 90°s in1eacher
education in Latvia. and it also touches upon problems connected with it
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Padomju skola: jeskats tas raksturojumi un veértéjumaos

Iveta Kestere
Laty jas Lntversitdte
Tana Lice
Rigus Stradina Universtdte

Fadomyu skelas ks turoumu un sodienas sSrejunu analize tka vy ek, rmantojot rielunv
vitlsun ameru un bijuso Padomju Savienihas republiku pedagogu un v3stamicia darbos
teklastiti s atzagus, k3wt Laivcas pedageou aptanjas (N=400) rezuitimes. fasecina ka fodien
par padomiv skolas bdiskIne rahumu ek uzskatfta sholas pedagofiskd procesa
ideologiziciji, centradiziciin un imilikicif ks nosveda pic personibas nivelZ3anis, Ka
puzitivas lesnmes ek mnetas vienlidsvas iespeps weeit glitibu, disciplma un aartibu
skolf, aprdde ar besmakzas mactbu dzeklicni un inieresu ivesining,

Rakstarvardi: padonyu tzglitibas sisteme, pedagogisaais provess padomi: skola, padomiu

cilv eks, darbandsinisana.

[evads. AnalizGt un vSntct padomu renthas sistiCinu pedavodnos vEstures
Konteksta nav vicgls uzdevams padontie varas pertoda v glinba wegavus heliki
Jdala pasrels3jds Latvijus sablediTbas, Tad3] ais latka posms bies s ton netiek aplkots
k3 v3sture, bel gan k& nesena pagdtne, par Kurt st zina visu’ . Padomju skolas
vert¢jums Sobrid vairdk izskaneiis sadsviskd Tment - galvenokart k3 argumients
k3de subjektiva viedokla pieridisanal. Sadu piceju varam atrast press un citos
plassazigus Tdveklos. dzivdet diskusyas. kur padomju skola parasti ruksturot
pretsjumd pasreizjai situllcijai izgliibd. Sie vienkariotic uzskati aicing veikt
pladgakus petumnus, kuros padomiu skola nkiu vertet konkrdtak, vispustuak, lidz
W o —objekavik, STdi padjumi nepicciciami wl paaudzei. kas Latvijas sabiedriba
enihk bez pudonyu preredzes un velas teedt pectecteu sicattjumu uz Latvijas gliibas
slStemuas vesturizko alttstibu Kopuni,

PetTjuma avoti, metodologija, bize. Viens no minctis i7glitibas sistémus
raksiurauing un v Criciumu avotiem i rictunn alstu auterd darbic Tajos padomju
skola aplukota ticdajus provesos newsastitu cudveku skatjjuma, izmantujot
demaokrdtiskd subiedrThd 1eglito picredzi. No 3dda viedokla interesantir Bertranda
Rascla (Bertrand Russelly, Caka Svincia (Chuck Sweenev) un citu petnicku
publikicijis. kd wt padomjuizglittbas sistemas aprakst netumaos adotads pedugogijas
vestures urimatds. Tomaer Jaatzast S0 avolu izmantesanas nepilnibas: to autort
padomiu pediczo@ju galvenok@m iepazinudi weordtisk i, mterese ir bijusi ragmentara
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lelikoties apliikot~ 19200 3t cadu un “perestrothas" (1980 sadu vidus - 1990 gadu
sakumu) perrods.

Ord avolu grupa ir ptepadomin likd tapusie bijuso Padomju Savientbas
repubtliku pedagogu un vesturnicku durbi. To autort. vertjot ieprickagjo tzuliibas
SISISIMLL var iznantot gan savu persenisko preredzi, van Jauniecgiite wespeju padoumju
skn\u vt salidzinijumad ar demokrauskas valsts izgibas sistemas audstbu (O.71ds.

L..Stepasko. R Bruzgcievicienes. Sis padomiuizglitthas vertéjumu avats varétu hit
visebjekiivikais, ki arf kompetentkats, tacu 3adu darbo pagadam v nay dauddz,
lie pirsvard sarakstin nacionilads valodas,

Tresars avols  petijunta, kurd apkopot Latvijas pedagogu vertewmi par padomju
tealitibas sistém, rezultat. Prlotpetijums — aptawja. (uyd amantot atkl3te jautdjumn
tika verkts no 2000 gada tebrudra Tidz 2001 gads manjam (Kestere 2002). Teglitie
miateriali [ava izveidot anketa, kurd galvenokdrt weklauti sISgta tipa jautdjumi, Saji
aptaugd rmantota klasteru izbise: skolotan uka anket8o glmthas wstades, aptyerot
daziadu lmenu nepilna latka studiju programmus (madstrantlra, profesiondls
programmas. heiazeliobas kurs. Aptauja piedalf)ds 400 respondentu. kur strada
shallis visd Latvijas teriorgd, Anahzgotatbildes, samantotas zimas par respondernitu
izelitibu, vecumu, padagogiski darba stiza, pasmegto mictbu prickSmetu, wepemama
aman skelas macibvalodu (laiviciu, krievo). P8 ums tika veikis latha posmid no
2002 eada 2omaija idz 1.decembrim.

Padomju izglitibas sisttémas raksturojums. Padomiu Suvienibas izglitthay
ststémas merkt un uzdevunu, @pat k1 jebkard citd vilst, tika avirats, ievarogol
noteiktas subiedribas vajadzibas. Tacu PSRS s fika stingri reglamentctas athilstigi
soctihstiskajan un komunisuskajai ideclogifal. L1dz ar to par izglitihas sistémas mrka
vk izvirats - sagatavot Tpadomyu ailvka”, kurd batu ttkumiski intelektudh un
fiziski piemérots dzivel un darbam socidlistiska sabicdriba. ST no augsas™ dikteta
prasiba padimja padomiu zeltibays sistému TdzTeu rezodanas nozarer [rglittbas
uzdevums bijn audzindt Libus padomiju pilsonus vidsts labds iemacit prasmes, kus
ckonomiski izdevigas, 12 sasniedzot klasisko socialistu merki - razot produkeiju
lictosanar (Sweeney 1993). Par padomyu skolu ki razodanas nozun rund ad ¢

cielumu autort, uzsverol stingro planosanu izgmibas sistémas darbd un valsts kontrol
par produkenu™ (Russel 1993, Tapatizglitihas sisi@mas centralizicu un unitikiciiu
al/st bijuo padomju republiku pedagogr.

Tacu stingrd centralizacija deva art pozilivus rezultdtus. un ka viens no tadicm

obligdtd bezmaksus izgfiftha. STic/Ime Uek mindlu visds wijis pClijumi izmantolo
avoru grupds. Ar obligatas izglitibas ieviesanu dtrn tika likvidéts analfubetisms (tas
Tpudl uzsverts rictumu autora darbos). barni tika pasargat no paragra darba, ka wi
wspdiamis vecaku nevertbas pret izglittbas weguve, Obliglitd izglniba nodrodinija
vienlidzigas tiesibas un lespejas izghtibas weghsand, rezultita palichindgjas izglitow
cilveku skaits.
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Aptaujito skolotaju viedoklis taktiski ir vienpratigs - 98.0% (pickrit 85.5% un
dulép prekrit - 12,5%) respondentu bezmaksas obligite yzglttthu atzinusi par pozitivu
padomyu skolas iczimi, dalh tun neprekrit tkai 1,0%.

Tomer jaatzime, ka respondentu atbildes pilotpetijuma min€ls art negalivals
obligitas viddjas tzglittbas cfekts - “bezizméra” trijnicks, kas nozime. ka izvirzina
prastba pazemindja izglTttbas kvalitit.

Padomju skolas pedagogiskd procesa raksturojums. Padomju cilvika
audzinisana bija planots process. kurd tika iesaistitas visas institdeijas - Simene.
sabledriskids organizicipas, valsts. Skolas uzdevums bija $o procesu koordingt.
temantolajos avotos atts, ka [Tde ar to gan audzindSanas, gan macibu darbs pademju
skola uka paklauts noteiktai ideologijai, kadu atticelgd vestures posma realizgja
karnunistiskii partya.

Lalvijas pedagogi uzskata, ka deologizica skola izpaudas ki nesa komunistiskas
partijus tetekme, vietipusigums skol@nu pasaules uzskatn verdo$ana, macibu satura
un [Tdzek|u cenz@iana, nesamiennatiba ar “svesu ideologiju™ Apealvojumu. ka skolas
pedugogiskuis process bija parak ideologizéts atbilstigi komuanistiskas partijas
inferesem atbalsta 94, 1% respondentu, bet 3,6%0 to neatzist, Vaurdk iztcikto viedokl
akeepte macthu iestdzu vaditayl, ka arf humanitaro un socialo zindinu skelotdi. Gados
Juunitkajiem aptagjas daltbnickiem (2130 gadi} bijis erditik paust noteiktu pozieiju,
10 vind biezak neka citu vecuma grupu pedagogt tevelgjudios atbildes variuntu prin
patetkt™. Tidpat - jo licldks ir respondenta pedagogiska darba st&Zs. jo biczdk ving
atbalsta viedok!n, ka pedagogiskars process padomju skoli brjs plrdk ideologizSs,

Stingréd 1zgIttbas sist€mas centralizaciia un kontrole noteica vl vienu 13 laika
skolas pedagogiska procesa tezimi - skold@ valdija discipling un kariba. Ka
positiva to vErtdjis 80,1% aptaujas dalibnicku. Sidu viedokli neatbalsta 17,3%.
Pozitivaku atticksmi paudud respondent, kam e vid€a 2 [1tba, pirmsskolas skolotdji,
bet atturTgdku vertdjumu devusi skolotajt, kuri stridad sikumskold, pamatskola va
vidusskola, ki ar izglittbas jestazu vadiidji. Visbie?ak izteikumu atzist par pareizu
respondenti vecuma ne 51-60 gadiem. bet retak respondenti vecumdno 41 30
gadiem. Ziniuma sakariba atticksm@ pret minéte apgalvojumu vérojama, art analiz¢jot
skolotdju pedagofiskd darba stiza - pozitivik padomju skold valdeSo disciplinu un
karttbu vérte aptaujus dalibnieki. kuri skold nostrddajusi vardk nekd 5 gadus.
feverojami hielaku atbalstu izvirsThjam apgalvojumam paududi respondenti. kuri
mactudies skolds ar krnevu micibvaledu.

lemesls tik viennozimigam viedoklim $aja jautajuma, iespcjams, ir sléptais
protests pret daudzajim. biezi nepirdomitaiam reformiim, kas skirudas Latvijas
izglitibas sistcmu musdienas. Rezultata skolis 1zjaukta ierastd kirtiba. 17dz ar to
nelaujot justies drodt ne skoléntem, ne skolotajiem.

Tacu diseiplina un kiirtiba biezi tika panakta ar autoritira vadibas stila palidztbu,
stingri reglamenttu mactbu un audzinddanas procesu, vienotim skelénu formam,
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obligdticm pasikumicem. ko aptaujdtie skeloti]i savukart vareéjust ki negativas
padomju skolas iezimes,

Par centralizicijas, idealo@izacijas un autoritdrisma sckim var uzskatl skeléan
individualitates niveleSunos. Apealvojumu, ka pudonyu skold netika ieverota
skolna individuahitate (intereses, atristibas process), par parcizu atzinudi 70,19,
v athalstijusi 25 8% respondentu. BieZak sim viedoklim pisvienojusies respandent,
kurtem ir vidgja tzglitiba (pickrit 77.5%, nepiekedt 17.5%0), atturTedks veErtSiums it
tiem. kuas reguvudi augstliko zgltttbu (piekeit 62.1%,, neprekrit 34,7%0 Biezik
apgalvojumu atbalstiust - pirmsskolas skolowyi. mazak - pedagogi un vadieaji. Relativi
refik to atzinudl cksakto prickSmetu skolotdji. Savukirnt biezdk so viedokh atbalsta
pedagogl, kuru darba stdzs skold nuv tlgaks par 3 gadiem, bet visvairdk pozitivo
atbilzu irrespondentiom veeuwma no 31- 60 gadiem (pickrit 83 9%). Respondentiem.
Luru macibvaloda skold ir bijusi krievu valada, atbild@s vErojama tendence biezak
sim apgalvojumam nepievienoties, saltdzinot ar pedagogiem, kas absalvdjud latvicsu
micibvalodas skolas.

Skolenu individualitdies nivelesands k3 biitisks padomiu skolas raksturliclums
min€es atl cllos izmantatajos avotos, Tacu rictumu autoru darbos tas galvenokirt
tick saprasts ki visa individuala paklausana kolekiivajum. Jaatzime@. ko aptawjito
| atvijas skolotaju vidi $ida izpratne vispar neparidas, ST atskiriba atkld) batisku
aretrunu padomju skolas raksturojumos un verigjumes: rictumvalsiu autort sava
vicdokla verdosana Lelikoties izmantojudi padomju pedagovu publikicgas van to
pdrstastus, kas neret saprasti shematiska v kur velamais uzdoets par esodo.

Bijuso padomju republiku pedagogijas ziniinick! individa un kolektiva attiectbas
skolf kopuma vErté pozittvi, kolekiTvu uzskatot par etekitvu audzinddanas fdzekli, -
il bernt midcls paltdz€t cits citam. apgiist socialds prasmes. Tyl pat Lnkd tick
atzita kolekvisma idejas pirsptldumu negatfivitetekime, premram. aiciniijums atdol
vist kopdjas lictas vardd un redz@t tajd augstdko cilveka dvives jcgu un launi
(Crenawmke 19993,

Audzina$anas procesa raksturigikas iezimes padomjun skola. KNi
apgalvols tzmantotajos avotos, pademju cibvBka audaimdsunas procesi par binskim
tika 1zvirgdlas vartbas, kas raksture labu pilsont diaudyds subiediibis: godigums.
1zpalidziba, ¢aklums. atbildiba Dzimienes milestibi. Tacu par fozungu kluva
shematisk@ prasiba p8c vispusigl attTstitas persontbas. Kas temicsolu gan
vispircilviciskas veritbas, gan ipasas komunistiskas mordles normas: patriotismu.
internaetondlismu, ateismu, kolekIvismu,

Vel viens nozimiga iezime, kas nunéla avotos, ir pedagogiskd procesa saistiba
Ar praktisku darbu. To par pozitivu padomju skolas raksturliclumu atzist rictumvaistu
autort, uzsverot. ka skolénu darbs bija reals un vajudzies gan kolhozos, can fabrikas.
Bijuso padomju republiku p@tuicki savukart uzskatu, ka darbaudziniana notikust
Kampanveidial un s nepietiekamaus finansidlals nodrosindjums, vija materiala baze
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biezi nudeva vaidiios rezaltdtus (73ds 1998 Ctenamio 1999) Tacu visi pénicki
nozv novertdjust Padomju Savienthas profesioniilds izglittbas sistému.

0.0% aptaugato Latvijas pedavoueu atzast, ka padomju skold pastdveja
pardomita darbaudzindSana, 1am nepicvienojus tkal 1737 respondentu. So
tzskatu visvarrdX atbalstijuds prrmssiolas skolowag (plekrm 80.4%, nepiekett 1.4%).
bet retak - vaditayr (pickitt 69,3%. nepiekeit 28,784). Duzadu prickimetu skolotdju
vidi mincto viedokli retik atbalsta eksakto pricksmetu skolotdi. Juunikie respendent
apgalvojumam pickritudt hezak nekd gados veelkie pedagogl. Tie aptaujus daltbiiekd,
kurt beigusi skolas ar krievu miacibvalodu, vatruma gadijumu ir snicuusi pozitivu
atbrldi.

Tacu. tapat ko daudzas ciwas laobas 1eceres, arf 80 negattvi wetekméa prastba;
“lelxdeltha obliglita™. Apaalvojumu. ka skodéniem un skolotajiom bija parak dand:
Japiedalis obligatos pasakimos, por parcizu atzinust 79.8%. neatzist — 17.3%
respondentu. Retak athalstu taterkusi aptawjanie, kam ir augstaka izghittba. bet biezak

humanmitiro pricksmetu un sociilo 2indtnu skelotdn. Gados veedkie respundent,
kil art pedagog ar durba stdzu. kas leldks par 20 gadiem, un jaunic darbinick:
(pedagogiskas stazs neparsniedz 5 gadus) pozitivas atbildes snivdza biezak neka
parCjic. Skoluar knevinmacbvalodu betdz3)1 to atznusi nedauds biezdk neka latviesu
mictbvalodas skalu absolventi.

Negativi pedagogt vt Wi ebligate lidzdalthny komunistiskajays juunatnes
organizdacias. Par pozitiva to azinudi tika 28,390, bet negaflvl vErSuii - 03.3%
respondentu, Krtiskakd atticksme starp pricksmetu skolotdjiem ireksakto zindinu
parstaviiem, Nedauds varrik neki oitds vecumgrupis obhiedto Idzdalibu
komunistiskafds jaunatnes organizicijus atbalstTjusi respondenti vecuma no 31-40
gadiem, ki armapteujas dalibniekr, kura pedugegiskd darba stizs irno 6-10 cadiem.
Skoluar krieva micibvelodu beideg)i brezik poziivi vErte o apgalvojumu -- 36.5%,
bet vigu vidd tomdr ir art ievérojami lieliks to respondentu skaits. kuriizvelejusies
atbilzu varantu “grit pateikt” — 17.6%a. Skolu ar latviesu mactbyvalodu absolvcjuso
vidi pozitiva vertciumu devast 27,076 respondentu.

Pratstats skolas obligdtajicm pasikumicem bija imteresu izghitiba. kurd bev
maksas vardja predaiities itkviens padomju skoléns. Labt organizSte interesu izglitibu
ka pozitivu padomju skoluy fezimi novertSjudt visu 1zmanloto avolu autorl.
K.Brozovskis (Brozowski 2003) gan atzIm@. ka specidlajis skolds lalantigajiem
baleid, maksld, mazakd vka kultivets clitiinsms, kas, protams. bija pretrund ar vardos
deklareto pilntgo sabtedrtbus vienlidzThas 1deji.

Visiem piegjamo bezmaksas mtereduzglitibu ki pozittva padomju skolas ierTou
NOVEIE|UsT 99,5% aptaujas daltbnieku, tikar 0,59 (1 cilvBks) dalgji nav pickritusl
3im apgalvojumam. Licla vienpratiba $aja jautajumi valda visds sociali
demogrifiskyjis grupis.

Jaawama. ka respondenti gandriz vienmer pozitivi virte tos padomju skolos
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raksturliclunus, kure nosaukums sasties ar j@daenu "besmaksas”. Tus qtticoans
cail iy 172 [TTbas wespg)dm kopumi, ean bezmuhses mictbu lideekliem, Grpusstundu
prsiakumiem utt. Tas pauz pedagogu viedoklpar situgeyu izglitiba fodien bl
izelTiihas esp&jus Latvijd biczr vien ietekime gimenes finansald situdcija.

Macthu procesa raksturigakas iezimes padomju skola. [rmantotie avon
aptiectna. ka vistr ziniba pamats padomgu skold biyis nurkssts ki lenmiskais pasaules
ussioats kas noterca vieniadu demasenas stilu, Vamakt rictwomu cutort marksisimu
lentnismusalidzinaustar relignu, kura neapspricz, Tie i uvlGRojamt ki drandi 2natner.
jo pasaule nav Uk vienkdrsa - 13 i dauds kompliciaka nehd marksisma formula
B Ruscls atzines: “Panudzel ks izaags marksesma ndeology i bis dertga Lo,
bet nebils gudra - weu pat o neapzndsies.” (Russel TY93y Marksistska pasaules
gy shuth UZspleSanas negdlinv s sekas sedienas domaiani ispauzas kK noeuzteiba,
put nedTgums pret eitidi domdajosapem (O ernnssn 1999,

Analiz8tajos avotos ursvCrta arm cenrahizdvizg macibu programmu
apstiprinasana, uniticatie mactbu Mdzekl: un grimutus.

Pilotpetiuma pedagogi atzinuai. ka padongu skold ik v etdos vienpustes pasaules
LZskitts, maAcTou saturs bija melTgs, zindfunas netika swstitas e praksi. nepictichama
uzmaniba picversta sveisvalodu apruy o RKestere 2002,

Tadu, atzistot visu tepricks nunéto, skoeiotiju wibalstu guvis apralvopunis. ku
pudvimjn skola sniedza plafas un kvafitotivas ginalanas. 'Tam pichrius: 70,1

sptaujate. Tomndy jJagen vOrda, ka tikai 22 x5 respondento tam preseitudi, bet 3757,

con pickeitus tkar dalgin Savakant 2770 aptaugas dafibmceku uzsskalu, ki padom)u
sholusnicdzu plagas un kvalitativas zingianas, nay akeeptjusn Relativi biczik so
apaalvoiamu atbalstijodn eksairo pricksmeru skelotdit un 1zalitbu kresvu viioda
TIUTISEI

Pratams. suja gadijuma respondentu atbildSs veérojams subjekiivisms  licliki
dalo macTjusies pdommpu ko T3 un s as 2mdsanas at7Tst par kvahitagivan,

Neammierinos tek St padomyu skolhzmantetd mactbu metodika: mdetbn
arerodes un formas bija vienveidigus, skoléni bicld pustvi piedulijas macibu
procesd. So apgalyojumu atbaista 7187y pedagogzu. neathalsta 25345 aptauiidto.

Biezak poritivu vertdjumu izteikuse pirmsskolas skotota). rewdk o pedagogn un

vieftd, Licliku utbalstu minetipam viedok i paudust wmanitine un soctdlo zindtipu
skolatdji. bet relativi wtturiudihi bjudi ck=akto andinu skototd. Bireziik so apealyojumu
trnelicgudt respondentt, has veclikd par 30 gadiems kK3 art vies kurtenn i lietiks durha
sligs.

Rictwmu awteri urshata, ko padomju skold pardk daudy kus big [amacis nm
TN A Inetosu

galvas traka diskusinn Totaltdnsms skoll zpaudis kK3 mdctbu pre
parraudziba no valsts struktara puses {Bovd 1952: Brozowsk 2003),
Tacu nedrkst wiznuirst, ka pudomju skold masverda wultttbus apstikles suvu

darburadosi velea ts, pedagogi-nevator ™, kurt izmantoga pusuazstriditas orgindlus
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macibu fermas un metodes, kas bija erientéas uz individu2lo pieeju, sadarbibas
pedagogiju (Crenamro 1999).

Vishielako vienpratibu pedagogu vido guvis apgalvojums, kurd ictverts jédziens
“bezmaksas™T: pecitivi, ka lieldkd dafe méactbu lidzekiu bija bezmaksas. To
atzrst 98,395, bet neatbalsta - 1.3% respondentu. Statistiski nozimigu atdkirtbu grupds
nav.

Secinajumi

1. Padomju cilvCka audzindSana, vispusigas personibas attTsisani bija
komunistiskas partijas notetkts mérkis visdm sabiedribas institdenam
Padomju Savienibl, Skolas uzdevums bija koordinét 3o audzindsunas
procesu, ki art realizét o pedagogiskaja procesa.

2. Takaskolas merki un vzdevumi tika 1zvirzlti stingn centralizCu, tad art
pedagogiskais process kluva unific@ts. Tas izpaudas ki noteiktai
ideologran pakirtotu obhigdto pasikumu riko3ana, vicnotu macibu
programmu un lidzek|uizstrade, oblighta lidzdaiiba jaunutnes
organizacijas, kas pétijuma izmantotajos avoetos vienpritigt tick vertetas
k3 padomju skolas negatTvis iezimes.

(w3

Pedagogiskaja procesd domingja autoritdrais vadibas stils, s zaisija
personibas nivelesanos, kas izpaudas ka skolenu individuzlo interesu,
vajadzibu un attTstTbas Ipatnibu neieverodana. [zmantotic avoti rida, ka
persontbas un kolektTva atticetbu vertTjuma tritkst vienpratibas,

4. Stingra centralizacija un unifikacija padomju izglitibas sistema deva ari
pozitivus rezultatus. Par tadiem tick uzskatita obligatas izglitibas icviciana,
durbaudzinisana, bezmaksas interesu izghtiba, arpusstundu pasakumi,
bezmaoksas macibu [Tdzekln Centrabiziicija un kontrole veicindja diseiplinu
un Kartibu skolas pedagegiskaja procesd, ko Latvijas pedagogi Sodien
VETIC povilivi.

5. Respondentu izteiktais viedoklis un atticksme netiedi atkiaj gan Lalvijas
izglitibas sistemas rukumus, gan ieguvuimus musdienas. Par butiskiem
tritkumic atzites nevienlidz1gds wespdjas wglitihas ieguve, nesukirtotiba
pedagogiska procesa organizacija skola, interedu rzglitibus un kultiiras
pasilkumu piecjamibas mazinasanis, Savukirt par neatkariygdls Lalvijas
1zglTtThus sist@mas ieguvumu uzskatima komunistiskds ideologijas
domingjosas lomas likvid&sana, atbrivosunas no obligitajicin
pasakumicm. lielaka skolenu akuvitiite micibu procesd un izveles briviba.

6. lzicikiie padomju skolas vErtejumi atkla) wtskirtbas Latvijus pedagogu
uzskatos:

- padomyu skolu negativak par citiem vertcjudi humanitiro pricksmetu

skolowjis vint uzsverusi ideologizéto pedagogisko procesuy, skolénu

individualitates neieverodanu. vajo svesvalodu apguvi, vienveidibu macibu
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metozu Zmantejunid nekvalitativos micibu materidius, parspiléjumuos
ohligdlo pasdkunu rikodand. vini neatzist i vienotu skol&nu formas @y
neptecieiambu:

- chsukte prick&metu pedacogr padomju skolu sy Sris pozntiviak. ka
argumentas minot fdas wezimes X3 vistem garanl€s darbs peée mictbu
pubeigianas, plasas un kvahratvas zindsunas, pardomata
darbaudzmasana, vienotas miactbu programmas. 17teikti negativi novaréia
vienful ohlighti lidedaliba komunistisk3s jaunataes organiziicijas:

- pgliibas ststémas vadodie darbintekl uzsver pirak ideologizéto
pedugogiske procesu. nepicnemuamt stingro skolotdju darba kontroli,
aeatzist vienotds mactbu programmas. art padomju skola veikto
darhaudzinZianu neusskata par pardoman,

- oados vecakie skolotaji atgst diseiplinu un karttbu. pozitvi verte 5 punkiu
vart@ianas sistému. obligdto skoldnu formas 1@rpu, tado atzTst. Ka netika
ievérota skoléna individualitiie un skolotdja darbs tika parak stingr
kontrolcts:

- gados jaunie pedagogt atzist, ka padomju skold netika ievérota skoléna
mdividualiedte, pastavea antorities stils skol&nu un skolotdju atticethas.
kit izmantotias vienveidigas micibu metodes, [Tdzek i, progranumas. ki
arT mactbu saturs bija pirik wWeologizats:

- pozitvak padomju skolu vartiusi pedagog. kas ixgliibu ieguvisi skolds
ar krievu miacibvalodu Vime uzskati. ka padomyu skola sniedea pladas

un kvalitativas zindiSanas, )3 valdipa helika vienlidziba, pozitive tek vertéta

arn vienota skolenu torma.
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Summary

study of the soviet period 15 instrumental in obtaimng a comprehensive view of
the hustorical development of Latvia®s education system as o whole. The paper has
been drivwn up upon three sources: Ty writings of the Wostern scholars, 27 wrilings
of the historians of the former soviet union republics and educators during the post-
soviet period. 3) evaluation of the soviet school by 400 educators of Latvia in the
survey using closed-ended questions. The analysis of the obtuined data reveals a
fow most characteristic features of the soviet school and provides an insight in
their evaluation. The aim of the schoel, dictated by the Communist Party. was
cducation of “soviet man™. As the uims and the objectrves were strictly centralized,
the education process became unified. too. However, the rigid centralization and
unification had its positive outcomues as well, Implomenting compulsory secondary
cducation, work education, tree interest related education. are considered to be
among the latter. The strict subvrdination and control secured diserpline and order
i the educational provess ot the school, which is evaluated us o positive feuture by
the educators of Latvia. On the other hand. climmation of the dominant role of
communist ideology und mandatory activities, great students” activity in the study
process, and freedom of chotce are belicved to be the gains of the present Latvia’s
cducation system.

Key wards: sovicl school system. educational process in soviet schools, sovict
man. wark education.
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Falorifs Makarevics

Personibas tolerances korelacijas

Valérijs Makuareviés
Daugavpils Universitire

[olerance it persombas demasunas, uzvedibas levirze, kas palidz cilvékam mieng: pivnemt
cuddu pezicijus cilveku idejas, tradicyas, domas utt. Tolerances ITmeyt ir 33di: intrapersondli
folorance (sevis pregemsana, atticksme pret sevi). interpersonald wlerance (citu cilvcku
abvelica uzlvere) intergrizpas un intermentald {1sk, ar? starpetniskd) tolerance. PEtTjuma
rezultin liceina, ka pustity saikne starp woleranci un cilveka vartiham. konflikiu risinasanas
ranémicnien, tieksmiuz neatkaribu starppersony attiecibis,

Raksturvardi: persontba. toleranee ki personibas domasunas. uzvedibas ievirze, tolerances

niend, tolerunces korelati,
1. Ievads

Psihology tolerances pEljumi sakt puvisaim nesen, latu filozofyd un seciologli
e jautajumi bijusi aktudli jau sen. Tolerances jedziens pirmo reizi mincts Dzona
[.oka darbid .,V &stules par neieciettbu”. No §1 briza toleranci saprot ka iccicttbu:
prretsvesu viedokds, pret tradiejam un weskatiem, kas atSkiras no vispdrpienemticn
Vil plerastiem.

Sada izpratne lawj precizat tolerances sociali psihologisko nozimi un jSpu. Sajd
cadijuma reciefiba var izpausties ki attieksmyji un uzvedibas vienotiba cilvekiem ar
dazadam individuali psihologiskam ipatnibdm, STvicnotiba palide panakt sabicdrisko
suskanu tad, kad tiek risindtas problemas, kas skar ka atsevisku individu, t8 arf visu
sabiedribu kopumi. Lidz ar to toleranc var uzskatit par socidli psihologisko korelatu,

Tolerances sociali psihologiskic petijumi ictver sevi divas savstarpe]l satstitas
un viena otru papildinosas picejas: kulturali vesturisko un psihologisko. Problemas
kulturall vesturiskats aspekis ir reprezentéts religiskujos, filovofiskajos,
sociologskaos, vesturiskajos darbos un datlitleratura.

Psihologiskas picejas pamatd ir dazadu petijumu rezultitu analize, kas skar
cilvCku mipedarbibas un savstarpfjas saskarsmes problemu dazades ITmenos:
slarppersonu, starpgrupl un starpmentala)i.

Atsevidki bitu izdalams intrapersonalais [iments. proti, (i ir ¢ilvéka toleranta
atticksme pasam pret sevi.

. o S 4
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2. Kulturali vesturiska piceja tolerances izpéte

VEsturiski cilvEka attTsliha var rundl par tts Ky aliases Haskutedm fzém. Piomis
fazes faikicilvcks verdojas k& individs, kura uzvedibu nosaka Augstikals speks v
Vadonis. Individa detve ir dazadu zandjumu pilna, tpde vinam neplecielama teturiba
un speks. jeb fiziologiskic atriben Cilveka dztver vel nay Lielas vertthas, un galveni
subiedriskil norma, hura regulS mdivida an sabiedribas atticetbas, e paklausanis
autoritited. TadE] vesturiskl pirmaeja {828 11 fospdami idi notikumu ki vairdku
tikstosu cilveku vienlaicTea upuréiana pirmskolumba eivSizacijos Contrdigll un
Dienvidamertkd, masyerdiua bEmu viedodana dieviem Moleha templi, 131pelS 5o
parddihu més sastopam Adainu sidanas epizods,

Psihologiska]d aspektd deit predaimst cilveka "Eeo™ kas paoaidim vEl pilnthiir
atharTes no bevaprinas. Mincu e atspozalota nistologna, Laiks, kad paridas
mits par varont, nordda, ka sikas otrals posmis il Gees vesture,

Vispinms Jau sai periodd pastiprinds cilvika "Ego” Individs sk apzimdties sevi
L darbigu bitn:. Viens no vadoSaniom motvient 3eit e ticksime p3e sasnicuumicm.
Bet, Tar realiz€tu savas vElmes. nepiecicsams piedertt kKadai athilstoson socidlal
grupat.

Svctitlajds grupids i stingra hicrarhiza, un Gkat grupa e esndums 2utauntoritau.
Loti retes gadyumos cilvekiem i atfauts paret uz ety socidlo erupu. kas atrodas
augstakd hierarhiyas st

Minelaja fGed grupus v rithas domind. So s Srtiba prioritite, premarani, lzpansis
stingrds prasibas karavirten s "Miest bel neatklD neslgpmmu enadniezian!”
Sahiedethas atTstbas virzosas speks e dazddu <ociile erupu konkurenge,

Psthiologiskagd Tment notek cihvSka “lge™ pastiprindiands. Bet &8s process
nares vienlaicign ar otru procesu:” oo™ atsvesindsaniis no besapzinas. Tus rpatras
kitagresija preteitas grupas parstiviiem. pret "svedaiient Ateerdsimies lozurga:
"Nogalini neticizo!™)

“Eeo” lomas proaugaes un cilbveka divu sikumu neskandra apznisands
atspogulojas mtos un pasakis, kurdarbojas dyvtgubrils, viens no bem ir pozithy ais,
hot otrs rregativals varons, Mits pakipemsks transtormais moralizStigpasaki.
Visspilatik nosauklie procest norit viduslaikos.

STotrd eilv@ethas atrtsithus Gz pilntedlk e aspozulots flozofijd, kar pirmo reivt
tika formuleti toleronces problema, Kas wmcr skar tkan wecietibu pret dazdim
rehifujant

Piarepu uz nikamo auistibas posmu neteh ki, kad firerat@ed weniik cilyaks,
kurs Saubds. kurs arodus deTves 1avEles prickSE un patstivien Trleno savi ieve L.

uznemotics atbildibu par savu rieibu, ST probiTime pirmo reizl parddijas V.Sckspira

un V.Gates darbos. Par zinmglm figfrim vinu dailrad® kluva Hamleta un Fausta

(h. Sie hterdrie varont nordda uz . ka tresuja 18 vadoda Toma picder cilveka
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mdividuniititen.
Cils Tk licki mard Rist par sava liktena saimmieka. Un viga detve tuad i

stkarmed no ving risinfiyuniem. Par gals eno s Entbu Klost eilveha individuilis deyves

verttha, Par to lieemna fakis. Ko frizes st bet neatk )y nosiSpumn ienaidnickam™
vietd dozits armijas pasauld parddiras cita — ALk noslépumu. s apdraud tavy
dzivibu, galvenals — saglabd sava dZnibu™ VElme el sasniegumus liek wizstata ar
varadzabu pée individuaeifas vai gribu Tstenot sas u misijo psaule, Nosaukio misiju
A Masbovs nosaucis par pasaktualizciju, Stm cilvéka sroblémiam psiholodija dauds
pzmanthas velmjust adi zimanick ka KoGoTungs, b Nommans, FobFromums, RoMes
un enti A Maslew 190K RNy 19097y Homsiann 1945 7 dipoaa 1993 K O
IREESS

Sapi S pethologihkaid el potiek ani ko™ unbevdps s <oras sy,
noskuideopits individullis detves vartha, has paredz eeietigus telerantu atticksom
arel eitddo™ un etlddika™

Tarad tolerances idejas anttstthas vEsturd saram wdalit o- farzes, kas norit

vienleTel ar tnm el Zess verdosunds posiitem Tas 30 posim raxsturoiums dofs

rabula.
Tolerancesidejas attistiba
Stuges of Developmens of Tolerunce fdeas
T
. Picprasitas - PR Ficksmues  Psihologiskas
Fises - Daves Domingjoia S o
) cilvika _ L realiziacijas attistibas
nosavkums - , vertiba ticksme . - o
ipasibas instruments fezimes
! ALTENE 4.
Qe nan Vilrit, liziskals RHee”
. Ly - T ARTGRHAY - - . T
A hologiskd tidivids © EriThins prak ik, speks, 1zdiitaands no
CriThirs - — - .
parvaldTaang | paklautiba bezapzipas
spEkam
EVZAVEN
e . virtthu vElime vt ‘ ST
Filozohskid | personiba . F uriba dlsvedmasanis
nosukz SUSNICLUINIUS ) )
ne bezaprmos
arup
o - rnciy wdudla tlicksme W20 un
Literirt imdnvidua- Lo o s
. - - donveir pasrealiztues, | lolerance berapzinas
psihotofisks It R ST . o
= ©VErTTha individudcya JAL SIReze
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3. Psihologiska piceja tolerances izptté

Psthologiska pleepa luui peat tolerances struktiices un izpausmju [Tmenus.
Vispirms jtormuld aplikejamas paradtbas dotinieija, Toleranee i personthias
domasanas. uzvedibas ievirze, kas paltds cilvekam micrigl picnemt citiide: cilvkus,
idejas, tradicijas. domas utt.

levirzer dala emocionale, kogmitivo un uzvedibas komponenti. Emocionilals
komponents irsaists ar o, ka elveks otru cilvaku jeb wejas uztver nevis kil “sveso™,
bt kit ventidike”, Kognitivars komponents sastins arindsu atdsibu no stereotipiskis
domiisanas [Tdz gatavibar micrfat uztvert eitus cilvekus. redz3t un saprast pasaules
nevienveidibu. dazadibu.

Lovedibd tolerances sttuficija var bt ki akivas tdan pasivie Aktivanetolerence,
niemérant, Izpauzas ki citu cilveku neplenemsana. neatzisana. kas var pirct atklata
agresia. bet pastva — ki demonstrativa 1zvantsands no mifiedarbibas.

Savukirt pustvo tolerancy var raksturet ar vardiem “atrastios Tdzis”, bet akinve

pozitivi prenemt eitu eilyvSku, megmil savstarpdyn saprastes un saskanot dazidiy
intereses, vicdoklus, emocionili nesasprindzinotics,

[ Zrm&jumd iratspogulots iepricks aprakstitds tolerances strukturdlars modelis.

Usvedibas

homponents
F

sterentipiska
domiatana

esT=peautentiskoms

informacijas

trikums sy eRals

e dutentiskums,
“eitiidaks™, savejais
sindfanas, Kus

saknpotas realita

Fmocionalas
kamponents

Kognitivais
komponents

MILUELI 0L

Leimtjums. Tolerances tris dimensiju modelis.

Picture 1. Threedimensional model of tolerance,
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Rundjut par tuierances izpausnies Ineniem., jaizdala intrapersonili wlerance
ipozilva atieksme prelsevi), mnterpersondld wlernee (it ellveku pienemiuna),
imtergrupas un intermental (Cske at starpeiniskd) tolerance. Turklan netolerance
starppersenilajd menT izpauzas K agrestaostarpgrupas Tent - hadiskriminicija.
starpmentlayd k3 Sovimsms, genectdss rasisms, religiska neiecictiba,
mterpersenilyd iment - ki depresije un suictddlas teksmes.

[nterpersonilo toleranct v ar detinet Aadic tir ¢ilvEka retlekmva usy ediba. has
pauzas RO cltas personas pozitiva prepemsand, at/isana tgan 1deTgus, gan
subjektam atdkirTeas), 1 iruavediba, kas nav iedomjania bey teibi s olram. prasmos
klausTries win dzirdet, neprecieiamibas gadijumid savaldin apstapel negalTvis
emociondlds reakeias prot meitem™: i uzvediba, kur vienlides ek ievéreta tieksme
saelabdt sava "hsT un nepdrkipt aita cthv Bk BT robesas.

[ntergrupt tolerance — 13 v et grupu posiiva un reflokiiva at/sana, Tuvklat
Tev sl Frupas’ parstdvyn ek uztvert ka eitidaks” Vienlateigi tiek sazlabiita sevis
padu s0Cida wdentitate. Pozivd wiocksme wpauzas K inerupaes fivoritism fenomena
tetekines samazindands un tidu parddibu redarbibas pleavgums ba gropu atihide.
wrupt atklanba, grupis reterentitite. konkurcjoso grupu parstiy i priasnie un teksme
konstruktvt risingt radusos kontliktus un nepaklautics wizspricdumu sarai eitas grapas
palrstavyu suelllas uztveres akloas

Intermentatl tolerunee paredz duziadu ctnosu. religisko gropu tradiena.
izLrdsands, normg, v Srttbu, dzaves verda poaiava prenemsanu, Tas nozime, ka
parteeru saskarsine notick vienl T tbas un atkl3tbas apstikios. Sidu ilestesu kontakie
el viena etnosd, religiskds grupas parstiy jiem veidojas padapzinas clementr,
kiis raksturigi cita etnosa. religisko arupa parstayjiom. Turkldt Sic weoltie aprinas

clements picneny mulokulturditsma frorma,
4. Peétrjuma mctode

Izstriddjot telerances izpetes metodiku, jJ3gem vErd visiiepricks aplikotie fukt
Rerultitit i izveidots tests ar trim skalam. lai petitu starppersonu, starpgrupu un
sturpelnisko toferanci. Katrat skalai savuk@rt i toTs apokdskalas, kas lauy analir Gl
taleranct pée 3 krit€riiem: emactondli, kognitivid un uzvedibas komponenta, Katrd
wlerances skald iv 36 pari apgalvojumi. kas raksturo duZidas dzTves situdcijas. Sie
dpgalvoiumi respondenticim janovintd ar punkticin: +2 (prekiu), ~ I{dalgj prekiTtu),
—l{daleji nepickrmtu). 2 (pilntgt nepiekritu) un 0 {nezinu). P& Siem rezultatiom
atsevisdki tick novert@ts katrs tolerances veids, 1evérojot s mingtos Kritérijus:
emacionile, kognittvo un usvedibas.
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5. Personibas tolerances korelaciju izpéte

Fat noteik tolerances radiidju kolerdeiju tika Tstenota virkne eksperimentu.
remantajol T Livstarppersonu attieetbu skalu, N Rokica v&rtbu orientidetjas skaluy
un K. Tomasa kentliktsitudeiju risindianas panemicnu skalu.

Saltdzinet tolerances pdtes skalu un T LI skalas resultdtus, var sccinat, ka
cilvaki, kam i wugst tokeranees radita)l starppersenu atticethils. raksturojami ki
neatkarigl bet personas ar zemdkiom ddiidpem ka atkarmgas. leafie dati iy

atspogulon 2. 2.

Athilzu
skaits

)

21

455
. leviree us
nueatkariguns atkarteums shuppersont

atticcibam

2. rimcjums. Peesonas ar augsticm un Zemiem tolerapces raditiajicm starppersonu
atticeThis (kritérijs wneatkarigums—atkaricums™).

Picture 2. Distribution of persons with “high™ and “low™ significant on scale
“tolerance” by criterions: "indepeadence” and ~dependence”,

. personas ar augstiem tolerances riditapem;

[ - personas ar zemicm tolerances rididjiom.

Salidzinotolerances skalas un MoRokida skalas rezultitus (abi st anzpildidana
preddvit vienlaiciz), redzams, ke cilvEkn kuriem konstatétiangsti toleriances radndp.
velepusios s, vispartgds virtbas”  uzskaw plasums, briviba, dstves gudriha,
Cilvekiarzemakiom tleranees ridityjiem atsimejust konkrétas veribas: materialais
nodrosmijums. pirliiectba par sevi un gribusspdks.

Savukart, saitdzinot tolerances skitas un T Tomasa skualas rezultdtus (tosnh
atzpildizanan predaval vienlaicigl), jdseoina. ko eilveki kurtem konstatéts augst
tolerances radnaji. toouinto plasaku konthikiu nismasanas panemicnu klastu neka
tie. kurtem irzemdki toierances ridrian (sk. 3.am).
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3. /imejums. Uzvedibas stratégijas konfliktsitudeijas (A - cilvekicn ar augsticm
tolerances raditajiem: B - cilvekiem ar zemien tolerances raditajicm).

Picture 3, Distribution of strutegivs of hehavior in conflict of respondents with a low
and high significants on tolerance seale (A - respondents with low significants: B -
vespondents with high significants).

6. Secinajumi

Potjuma rezultatn rada. ka tolerant@m persondm raksturiga:
arienticnja uz vispariedin verbim:
tendence wvairities no konkurences, konflikta positiva risindjuma veidu
meklgjumi:
ticksme uz neatkartbu strapparsonu atticeths,
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Summary

The problem ot tolcrunce in psychology is not well researched. That™s why ity
necessary to investigate the theoretical approaches to the tolerance as well as to
create the rescarch method allowing identifving the personal correlate of twolerance.
We understand u toleranee as acomplex of psychological and persenal characteristics
what provided an understanding and acceptance of “ulien” 4s “other”™. One cin
distinguish the followimg kinds of toleranee — intrupersonal, interpersonal. mtragroup.
intergroup and interethnic orintermental. Tolerance s important part of teacaer’™s
protessional and personality culture,

There 1y a description of personality correlates of tolerance 1nthe arlicle.
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Skolotaju sagatavoSana darbam multikulturala vide:
arvalstu pieredze

Ieva Margevica
Lawvijas Unuversitate

fahstd apliikota Latvija, ka arf citur Eiropd akudla skoletiju 1zglilibas problema - skolotaju
sueatavo sk darbam multilingvald unsval mualtikolturalavide.

Viens no petjuma mérkiem bija apkopol nfonnactju par dazidierm pasudé hiezik izinanlolijiem
sadas izglitthas icguves modceliem. Ipasa uzmaniba velttia tam. ki skolotaj tick sagatavoti
darbarn Kultirn diversitates sifudctja. lai vini bt spiigt clek(ivi vadil micibu procesu
dasadu kultiira un viledu parstavjicn,

Tigsl pedagogu prolesionali sagatavotiba bittiski ictekme fo. kidu izglitibus apjomu. dzives
picredsn tegts skoléni un kadas bus vigu nakoties zredzcs. Lo die jamijunn jaskats ari
sholatdji waglitthas standariu konteksta.

Ralistwrvardi: multikulturdld rglitho. malalingy a3 izglitba. bilingyvala irglitiba. skolotiju
et

Aisdiends. lal apmicrindtu gan majontdsu. gan minoritdsu grupu skoltnu
viyjadzibas ple valodu zindgandm un izglitthas, arvien plasak tck izmantots bilingvals
macthu modehs. Ewopas Valodu gada (2001) ictvaros riketa)as konferenees valodu
kampetence tika atziméta k& pamatelements individa persontgagi un profesionalajd
uistiba. Mums visiem labi zinAmaja Eiropas Komisijas Baltajd Gramatd ~Macisana
un mactsands — cels uz 1zglitete sabiedribu™ {1993) tick rekomendets katram Eiropas
Savienthas pilsomm. beidzet vidusskolu, prast vismaz tris oficiali atzitas &is grupas
valstu valodas,

Lmpvistiska un kulturu dazadiba un to saglabasana ir visu Eiropas Savienibas
wstdzu mérkis jau tlgu latku. Merkis irne nkai multilingvala Erropa. bet aid mulohngyili
ciropicit. Pérn Eiropas Padomes sandksmé Barsclond par vienu no galvenajiem
1zolitibas uzdeyumiom. kam jabat fstenotam lidz 2010 gadam. tka iavirzita triju
Eiropas Savientbas valodu prasme jauniediem. kas dzivo nunétajd reglona.

Varruma valstu notick krasas piarmainas. kurue rezoltdtd cilv Sk ar dazidu 1zeclsnu
ult pagitnes preredad 1 spiestl rkoties td. ki nemuzam nebotu tikojusies vinu
prickdtect E.Cilderss un B Erkarts (Childers & Urquhart 1994) pagreizéjo stivokl
skatdro §3de “Starptautiskd brzonesa kopiena turpina papladimitics: valsts
pamatied:TvotdjnyClas sanemt savu taisnigo dalu un retekmct valsts resursu sadalr,
K3 i pieprasa autonomiju un balssticstbas suva liktepa virziena izlem$ana: daZadas
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valsts eplist aizvien vardk vicsstradniehu var migrantu serddnicku. un tikai Eiropd
vien vinu skats varcte bit apmcram 18 muiljoni cilvaku, bZeli turpina skésot robezas,
un patlaban apméram 24 nuljont cilvcku visa pasaul ds1vo citu valsti teritor)as,
Visds valstis chsists 05 vietd)as mimoriates. un doudeGs valsils atzvien picoug
imigrantu minoritiagu skas ™

Culvekn savas valsts chonenuskigd. polinskard «10rd cvien biczak sastapas ar
hultdro atdhntbham. K4 rida dandzo pralosko pSiumu resulidn. kas mincu
K Kugnera {Cushoer T998) grimatd " Mulotkulturlas 12o]bas sist@mas stuptautishis
perspekinvas’. vawrums valstuvisd pasaul straup kst par mulukulturglim zemam
Autors prebilst: “Tomdr fakts. ka konkréta valsts ic malbokulturdlo, s Spats par sevi
nonozis. ka Svalsts bate et panes mterkulturdla, (Coshoer 1998 721K Kuosners
uzskata. ka jedziend interkulturals wctdpst san dofanas gan gemsana: daud2pusiva
tadu cilveku. kury ardharas no konkectld indnada. prenemsana un izpraine: splja
prelagotics un ctektv sadarbotics ar dadicm ailschiens Tics &1 meerkuoltarila
domensip, kas nav tedomamua bez koplzas rietbas un sas starpojas pratnes. uving
Lo latku. kad par mosa dzives rormo Qs ne tikar taleranee. bet it sadarbosanas
Viena o reahenm uz So visd pasaule aizvien preaugodo duzido kuliiou
[Tdlzdspastavcianu v akovitdtes preangums 3dds stords. buras parast dave par
miterkulturdlo. multitkolwrdlo eb mternacionilo izeiitbu

MG situdeia ez jaunas prasibas arf pedacogiony, Shololdju saeatay csuna
darbam mulolngy AlE un mulukulturdld vide rviens no aspekuem. Kas var oreaniska
nodrodindt Trepas valsow walitthas sistcnmu witcerldonu. has savukart sohnd
harmonskas Erropas sabiedribas saidosanos. Macibu vider auesiskolas. dazidos
kursos utr. bt jabat tdan. kas toposapem pedagogiem Jautiu apeiit nepiecicdamis
kompetenees. Pasauld v ethtie petjumi sk Gay 19897 Kushner (vss, Cabderon
(997 vy unoeanid prakse rada ba skolotau sagaian ofang darbam Wil o
akuudle Pudagoge protesionahidie held mdra tetehme wit bilies3l3s mglhitibas
reFulans .

L nodrodmatu mdcthu cfekuviidu muleihngs 38 an o mltikultardlas skolis.
skolotijrem e tikar pudenman jeqprot konkretins macithu prickdmets, bel ann
Japarsalda visplafikd spehtra mactbu metadikas un priathi j2pdrana dazidas
rzglibas teoryas. izzmas procesu botba. pedagogija. ki am micibu programmu un
planu sastadizanas. izstrades un nos&rtEanas principt, Turklat jdapeist skolénu
dzimid valoda (i jabtt bilingsam). jJawcpazastvny sociokuliurald vEstuve, Skolotiju
standarta stdipu plans, tradiciondl bilingy 33 zalmtba un parastis pedagesinizeliibas
nrograinmas renadroding o [k apaitas eprichs MIRctas prasmes. Sholotdjiem
ne tikal butu dapdarzina bilingvalds macibu metodes. bet arm jaoznemias tdi prendkumi,
kadus agrak noviens o vigiem neprasTie prldit

PasaulC ir pasastamt s ardki skolotqju sagataveianas maedeh darbam muldthings dla
unAarmulukulturdla skeld.
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1. Specialas programmas modelis. Sis programumas parasti tick
koncentritas uz kidu ipasu izalitufunas nepiecicsamibu vai uz kidas
noteiktas iedzivotdju dalas apmacibu {Baca & Bransford 1vv4) e janun
Bilingyvalis izglittbas sholotdju programma. Bilingyilds specialas izelitthay
skolutdju sagatavosanas programni. Multikulturdlas izelnthas skolotima
proeramma un daudzas citas. Popularakas specidlds prooranumas. ple
kurdim pedagogt tick sagatas ot efehivam dacrbam ar nunorntdso un
umizrantu birniem. i Orrds valodas un kulioras zaiibas provramma un
Starpkolifivy izolinbas prosramma So proaramnm merks i maznit
valodas apguves fragmentiro vabsure un svedvalodas sholotdu zolacnu.
Te gan pdatzime. ha $ada upa macibu plam sastopann eah onokim ASY
Firopd tis verdotas Ka pentéras van papildu progranunus,

2. Otras valodas un kultiivas izghitibas modelis (Gonzalez & Parling-
Flamiond 200060 STpée bakalatrg orada potes apuislama programm:

an. kas miten sholinus

Li
)

maredz gan syedyalodas skeloue gan art o pedagn
ar werobezotinm valsts valodas zm3ganim, sapatavodanu, LldzTiw ka
spectdlo programmu sadTomd w e mSrkis i maanidoyvaladas apanses
fragmentiro rakbstaru un syvedvalodas skelotdu izolacnu Stadente, has
raglerusies soazelitibas madelt. parastowpazist M pamaadmas: valoda

un kultaras skolens, kurd apglst otra valodu: imdcthu plans, micibu
process un skoléns - mieprdcnus espdlas, olrds yalodas macisanas un
MACTSANIS teorti un patjumi Sl femi: skolas kultava un otrd valoda:
skolotaga porsonthas attistiba: noy artedana: valodas un kultaras atshiribas:
zinditiisko patTjumu veindana: mtensiva prakse pamatskolas un vidosskolas
klases,

3. Steadajosu skolotaju apmacibas modelis. Sis madciis tich plagi
mantols gan ASV oan Firopd. Zindomiska)d lieerataed atvodami ari iddi
nosaukumi La. prom . metodiskas palidzibas snicaianas modehis u.e. S1s
s UAA rmdne T pregranunas. kas parast nek veidotas. lai operativi
vetktu pdr aldes msnticogu nerdditos uedesunios v rismd ahnedlas
zalitibas problénus. preni. lanevicstu praksc undi= prasibas. ks
tzvirzitas skolotdiem. kart savus prickématus maca bilingvaly (Cushner
““;‘8]

Lidz §im Darepd ir uzkrdta visa nieetoa preredze 1idu pedagoen
sagatavodani. kurt u spdiel epazistedt skolenus armicibu prickimetu
Lada no s cSvalodim wnyvan Bilmevili Skolotdju izelTiodanas procesd
uniy erstds studentent parast octick siceta informaca par specilagiim
prastbam. kadas raksturmzas Sidam mdctbu verdam: Patiaban ek

predds dnarsevishy @Al3kzeliubas kursi kur ucek runaes par bilingyalo
welitbu, bilievismu. bumge v [As 1zgimhas metodiskapienm aspekliomun

Pl
[
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otras valodas apguves metodiku
Niderlande kops 1985 gada katru sadu sholotdem tick nodrodindta
1espdja apmekilt kvalitikicrpas celdanas kursus otras valodas apguses
metodikd, starpkultinw zgliiba u.c. Literatind atrodan faku. kas liceina,
ka astondesnuto gadu beigdls $aja valst? ir bijis lot maz pedagogu. kuri
1zradyust interest par Siem kursiem.

4. AtseviSshu kursu modelis (Baca & Branstord 1994: Calderon 1997:
Parla 1994) Sida stratd
nrogranmu modelis visa pasaule. kurd uck izmantots. ful sagatavotu

aija e visvairdk hetorals skolotdju 1zglitosanas

niakamos un jau stradijosus skolotdjus cfekmvam darbam multilingyvala
un multikultordld vide.

Dazas Erropas valstis vispirms tich icglita prickdmeta pedagoga kvalifikicija
un velik papildus - vicnas svesvalodas pedagoga kvalifikdcija. Kombindcras var
but lott daZadas: vestures un anglu valodas skolotas. geourdfijas un trantu valodas
skolotdjs u ¢. Owo valodu kd macibu prickémeta mactbvalodu praktize ne skoletay.
Kusi jau e ieguy usi abas wepricks mindtis kvahbk&eijas. Te jaatzime. ka premcram.
Austra visiem vidusskolas skolotdjiem. 1znemot atseyisku specidlo prickdmetu
puedagogus, jabat sagatavoticm dis os micibu prickdmeros.

Austrijas preredze liceina, ka 1zmantot otru valodu van svesvalodu konkrdiu
pricksmetu mactsanii vieglik ir tad. ja skelotap jan umversitate ir apguvusi gan
lingvistishis zindsanas. gan iepaziuél atticcigds zinatgu nozares jautdjumuas. Tomar
tas neatrisina visas probl@mas. Lal maettu kddu prickémetu otraja valodd vai
svedvilodl neplecie$umas ait dzilas zinfiSanas $o valodu macibu metodikas., japirzina
bihngvalas izglTtbas metodiskic aspektt un nedrikst mzmarst konkrétd prickémeta
mictbu metodiku

Vacnas skollts. kur tick realizStas bilingyvalas madetbas. prom.. frandu un vicu
valeda. picaug tendence darbd prenemt tidus mictbu prick$metu skolotdjus. karem
franéu valoda ir dzimitd un kuri brivi pirvalda viacu valodu. So skolotdju klatbime.
ka saruna atzina Antona-Filipa Reklama gimndzias (Vacnd) vadiba. nodrodina
pozitivu valodisko vidio gan skolént. gan skolotdy ki dabisku parddibuuztverto. ka
minctic pedagogl mica swva pricksmetu franéu valodd, Pargpe savus kolSgus.
kuriem franéu valodair dzimta. atzist par nozimigu 1Z71nas resursu. jo vint citiemyar
sniegt nepicerciamo lingvistisko palidzibu. it ipadi stundu sagatavodanas procesi.
Bilingvie skolotaj: verdo un uztur Kontaktus ar partnersholam Franeya. Iidz ar to zan
skolCniem. gan skolotdjtem i esplia braukt uz 5o valst padzilndt savas trandu
valodas zindsanas Sads atbalsts tick uzskatits par bitisku labas prickémetu
mactsanas svesvaloda pricksnoteikumu. un tas  Eiropas Savientha visnotal tick
Veleinats.

Savukart Niderland® pedagogu sagatavoesana Ipada loma 1r atvelCta
multikulturdlan izghtbar Ka jau wepricks tka mméts. kops 1985 guda topodiajiem
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pamatskolas skolotdjiem ir jaapegist obhedts kurss starpkultin izahiaba. Dazidas
aurst=~0lds th nesaukums var atskirtics. Visbiezik sastopamic varianti
“Nudnlulura 3 wzehiiba™ Interkulturdld reglittba™ o Nodorlandicsu valoda k3 otrd
vatoda un kultira™ V3 nek zmantol apzim&umt “Etocentrisma un nsisma
noaralizicia™. Clzglittbas jaurijum . PStuma nedclag e,

NOZIMILAS 1ZINAias i eviestas ari to skolotdu izgitodand. kuri tiek sigatavon
niderlandiviu k3 otrds valedas mactinnat Huus vadus Niderlandes pedagost sadadjas
par 1o, Ko viiem ir maz espélu apueit otrds salodas metodihu Tadu tgad jau var
spocializCties minontasu kulodras jautijumes un otrds valodas apauye,

Lidziga situacya ka ciwar Ewropa e at Laty yd. Mums « 3 aa ienmoikst kvabificSro
pudagogu. Tpasi nepietickams ir sholu nodrosmiiums ar skolotdpiem. kurt savu
pricksmetu var macit hilingvél. Ka liceina Ekonomiskds sadarbibas un attfstibas
oreanizicyas (OECD)Y zinojumd Valsts izelitibas politikas analize™ woiktals:
“Apmdram vienat treddalar pamatskolu un vidusskolu skolotdju trokst attieeizo
profesiondlo kvalifikderju. var ard vim maca prick$metus. ke padinay studdpudn”

Var drodt prognozct. ko nikotnd preprastiums pde Sldiem pedavoaicm wrpiniis
auut festdjotics Eiropas SavienTbd. wit sholis ar latviciu macibvalodu bus
ncpruuic&nmi aogstl hvaltticcu skolotdjr. kurr sava prickdmetu varCiu macit can
fatvicsu valoda, van viend vas vanrdkds svesvalodias,

Atskniea sitodena skelot@u izgMrha w ASN kur jau no 1984 sada tick picprasits
viva pedagogu sagatavosanas kursos ich|aut antirasistisku un mulokulturala saturu
2.Gapa (Gay 1997) uzskata. ka skolotdji nespd) efektivi Istenot multibulturdlo olitbu.
Javiu profesionalds sagatavosanas programmas kultiiru atskintbu jautdjumicm tick
weltits pardk maz laika varart te vispdr nctick apskatity,

Viestunskr ASY skolotu iz iosdanas programmue pamata n bijust monolingyvala
dimmmjesa kultdira. vidusmara amenkina modelis. kas atspegulo lielakis sabiedrthas

dalas pohnskos. kultiicas un sociilos Sablonus (Garcia & Pugh 1992) Lidz ar o
patasts tiha ignorct valedu un kultdru dazadibas jautdjumi gan humanitaro zindtnu
sford. van mactbu pricksmetu metodiku kursos. wan art sholZnu 1vulitosinas praksc.
Misdienis ASV tiek realizétas vairakas programumas. kas paredzitas skolotdju
sagalavodanal darbam multikulturdld un multulmgyald vidé.

Zinatnickt un pedagogt i vienott jautdjumd par to. kidas zinasanas un prasmes
jatek]an) macibu satura. veidojot vz notetktu kuliiras vidi reagétspeieu skolotdju
izglitodanas programmas. ASV prakse per3da. ka $adu programmu apguvis
petlavors domd un rikojas ki multikulturdla nevis monokulturdla persontba. ving
spg) 1zstraddo multkulturala satura macibu planu un hetot mdeibu metedes. wverojol
notetktas kultliras Tpatnibas. spd) izvCrtet zindsanu atbilstibu dazidu kultiru
kontekstiem un saprot. ka tapgana par mulukulturdlu pedagopu v tles altistibas
process. kam nav iesperams notaikt galapunktu, Lar k{Gtu par multikulturalu
pedagagu. rjabit velmet izprast un respektét padam savas kultiras mantejumua un

N
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veldet sevt to zinddanu. prasmyu un attichsmju bila. has jauy darbotics gan minonitisu.
aan art majoriates kultiras vide.
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Summary

The article deals with an educanonal problem which i1s topical nowadavs both
in Latvia and other European countries. It is the tramme of teachers tor work in
multcultaral- multthngual eny ironment,

One of the amms of the rescarch was 1o sumniarize and actualise various most
practised teacher education patters tor work i multicultural multilimgual
enyvironment. Speeial attenion s moud to the practice of training teachers for cultural

diversity, which will be an etfective means orsamzing the study process tor students
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with diverse cultures and languages.

It 15 the teachers who determine the students™ futare prospects. experience
and the amount of education they acquire at school. Much depends on the
professional level of the teacher’s efficiency to work mm a multicultural environment.
and these questions should be viewed also in the context of teacher education

standards.
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Socidlo prasmju pilnveides iespéjas skolotajiem
profesionalas talakizglitibas procesa

Indra Odina
Latvijas Universitate

Ruksta analizeta skolotuju socialo prasmyu attistiba un pilnveide viend no Latvijas skolim.
Incngjot skolas vajad7ibas. tika noskaidrotas skolotajicin nepieciesanakas sochilds prasmes:
Katram picdalitics: tesaistit visus: alvat citu vertibu: pieneint dazadibu; izklisit sava viedokli.
neatzskarol apkarweios: hritrZt idejas. nevis cilvEkus: biil uxstajipam citicm piegemami
veida. Atseviska gadnjuma péiijums. L apzmdtn socialo prasnu attisiibus liment un
pilnveides icspejas. tika veikts 23 skoloifiju kolektiva. Pétjuma dati [ava seemnat. ka. izkopjot
pedagogs sociilis prasmes. it nepiecicéiuns icverot pakipeniskumu veikt sistemdatisku un
pardomiitu procesa analizy. Prasnyju pilnveide ir ilgstois process nu taum it janotick reali
pedagoya durbibas vide

Raksturvardiz skolotdjs. soctilas prasmes. atiisttba un pilaveide. kompelencees limenis.

Tevads

Socidlo prasnyu 1zkop3ana ir viens no vicziemem musdienu Latvias izglitthas
politika. karas markis ir vispusigas personibas attistiba. sociahzaca un tadu pilsonu
audzindsana. kas ir spingn dacbotics demokritiska sabiedba. Lat vercindtu skolCna
sactilo prasmyu atistibu, art skolotajiem jabut atbilsto$i sagatavotiom.

Arvien biczak uzmaniba tick pievérsta ne tikai pedagoga kompetencer micibu
prick$meta. bet art socillajam faktoram. K4 prieritdtes tick tavrzitas socialas
prasmes Tomdr aktudls i jautdjums — ko darit. lar $is vClamis prasmes ukiy
pilnveidotus redlas saskarsmes procesd un tiktu weviestas sadzive (respekiivi. lat
prasmes legiitu neturigu persenibas Tpasibu kyvalitatn).

Skolotaju socialas prasmes

Socialas prasmes var defingt ka sarczgitu prasmju kopumu. kas sckmé ndivida
vetksmigu mijicdarbibu ar idzailvekiem, Vards seci@fas tatad nordda uz personu
savstarpgju wedarbibu, savukart prasmes nozimé parcizu ctektivas mijiedarbibu
veicinodas reakeyas un verbilas un/var neverbilis uzvedibas weavell.

Skclotajiem neplecicamais socialas prasmes varctu grup@t pirmkist. pée to
attistibas ITmena kooperacijas prasimes — pamatprasmes. sadarbtbas prasmes un
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persontbu attistosas prasmes - augstaka limena prasmes. Otrkart. nemot véri to
lictosanas vidt: darba nepiceicsamas prasmes, darbd un sadzivé izinantojamas
prasmes un sadzivé hetojamas prasmes. Treskart. ievérolot individa atticksmju sttras:
in’;tsmcs. kas palidz veidot pozitivu atticksmi pret sevi (arT izkopt pasdisciplinu).
pret citiem un darbu. Ceturtkdrt, péc personibas pasizpausmes veida: uzvedibas
srasmes. runisanas prasmes un domasanas prasmes (Odina 2002, 155).

Skolotaju socialo prasmju diagnosticéSanas kritériji

Lai notetklu. vai konkrétam skolotiyjam piemit nepiccic§amas socialas prasmes.
K un kada loment tas 1zpauzas. ir butiski wzstradat krit€rijus §o prasmju atpazisana
un attistibas pakdpes konstatESanan. Socidlo prasmju diagnosticesana atdkiras pirms
prasmju apguves. prasmju apguves laika un pec prasmju apgues.

Uzsakot pedagogu sociiilo prasmyju pilnveidi, janoskaidro skolotdju jau apgito
soctilo prasmyju attistibas pakipe. To var tzdartt ar anketésanas palidzibu. icgitas
athildes grupcjot Setros limenos:

» = ncapzindtas 1Tmenis jeb neapzinita nekompetence, kurd skolotij
naizprot. kas ir soclalas prasmes un kada ir to loma. bet intuitivi 1zt to pricksrocibas.
Socidlis prasmes atklijas pedagogu iztedkumos par emociondlo atmosteru konkréta)a
Jarbibas vidZ. darba formam. iespcjam un personigajam 1zjatam. Pieméram, skolotd)s
raksta. ka vinam ir paticis stradat grupa ar sveiem cilvekiem. Tas nozime. ka $aja
erupd ir valdijs patikams noskanojums. kas nav vinu nekadi veida negativi ietekmngjis.
Tas hiceina, ka darboSanas grupd ir bijust orgamizéta, nemot vera katru (as dalibnicku,
vrupas darba procesd izmantotas socidlds prasmes, kas nodrodindjusas pozitivu
misotnt. Tomer skolotdji vEl ncaptver, ka ticSi socialds prasmes noteikusas labvelizo
~astridasanos, ka bez 1Am kopd darbos$anas nebiitu tik verksmigpa:

» Lluncnis jeb apzinata nekompetence — skolotd)s atzist socidlo prasmju
nepleciedamibu. bet ne vienmer prot tas lictot vajadziga)a sttudena. Pirmais limemis
atspogalojas uzvediba. Piemeram. ka noderigako minot tieSo kontaktu ar cilvCkiem.
sholotd)s neticdt aphiceina, ka izmantotas uzvedibas prasmes. Veiksmigs ticsals
kentakts ar ciliem nebiitu 1espejams bez paddisciplinas uzvedibas prasmém un
prasmem. kas palidz veidot pozitivu atticksmi pret citicm un darbu:

# 2 limenis jeb apzinitd kompetence — skolotdzam ir skardrs. kas ir sociilas
prusmes. ving atzist to nepieeiesamibu un zina. ka tas Likt lieta. lan panaktu velamo
rezultatu. ST limena prasmes papildus uzvedibas prasmém izpauZas ari runas darbiba.
Prlemcram. skolotayu mincta “1espja apspriesties™ liceina, ka praktiz&tas rundsanas
prasmes un. pateicoties $tm prasmém. grupas dalibmekicm ir byjust iespdja kopigl
apmainities domani:

~ 3.lmmenis jcb neapzindta kompetence - skolotiys zina. kas ir socidlas
prasmes. unl demonstre tas. pad nepicdomajot. Prasmes tick 1zmantotas dabiski
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ganuzsedibas. gan rundsanas iment un heesa par parmamiam domadana. Premcran,
skolotajas komentars “bagatingjos patt un varcju citus atbaistit” norada uz socialo
prasmpu apguy ne tkat uzvedibas un runasanas Innent. bet art zpratoes un refleksijas
ftmen.

Ronkréo kritcryi socialo prasmyu diagnosticdiana apskatam: tabula.

Luabula. Kritériji socialo prasmju [Imegu diagnosticesanai
Table L. Diagnostic criteria for social skills

K Sacialoy prasmju Tmeni

r OTimenis L [imenis | 2. Timenis " 3. Fimenis

i Vwnonhos it Relégu wepaeisan | Domuapmaing © Pardonas darka
Sirsnbias ssatetbo in Akliva Vlespeidadites procesi

U antereseliba duthoSars grupas | pieredse Sevis i aiu
Persombis attistbas Tiosits Rourahts  iesp@pi 1470 13515

¢ stimulbdiana Wretlvékiam apEpricalies. Sociilo prasimyu
Llastila sSabjedétiba Puzdot futijuenus, | epecicaimibog

rio Tespepr domiu apnatgin idartt P lzprang
Drarbs grupis secindjunus | Persenipa

B GorTus almost&a Janmt sadarbThas 1 hagatindsands
Lather sapuii vrupa parieny wepdiang | Citu abalsisana
seesiem eilv ehaan
Pozitivu 7010 Kopuns

Semat vErd socidlo prasnygu demonstréganas brezumu soctilo prasmpu apousos
k@ un pée s var izmantot £adus soadlo prasmyu diagnostictsanas kntdrjus
D socidlas prasmes netek ievdrotas. tick parkiptas (-1 punktsy
2 socidids prasmes netwk uzrddditas (O punkti):
3} socidlis prasmes tick uzraditas rett (0 punk);
4} socialds prasmes nok urrdditas reizém (2 punkt):
3 socialis prasmes tek uzraditas bickn (5 punkt):
0)  socdlds prasnies tek vzrdditas sandriz vienmdr 4 punku):
Visas dizgnosucdtay sociillds prasmes var v Sode punktu s1st3ma no minus

viena lrdz etnam sk 2 tabulu),
Skolotaju sociale prasmju pilnveides metodologija

Grupa i dabiska vide sogidlo prasnyu autstiSanai. Teordtiska mdis tdudla sociile
prasmju apguve bez mijiedarbibas starp personim nav ledomajoma. Grupd var
1zmantot tadus sckmlgus prasnyu apguves komponentus ki modelcianu un
atgriczemisko saiti Tadu ne katrs grupu darbs veicina sociailo prasmyju attTstibu.

Sociala prasmijue pilnseida e janotick apzindo, Jasak aeovSlamas usvedibas
sadalizanu atsey SKas prasmés, un lade grupas dalibackien atbalstot vienam otru,
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2 tabula. Secialo prasmju izvErtciana: punktu sistémas apraksts

Table 2. Evaluation desceriptors for social skills

Metodes

\\\
VErlesanas
T \\\
SISLEma S
Parkapuns
(-1 punkts)

N

Nav (0 punkti)

Reti (] punkis)
[Dazkart
12 punkty)

l41e1 (3 punkti)

Ciandriz
vienmer (4
punkin)

Noverosanas lapas —
atzpilda semindru
vaditij darba procesa,
Semindrs 25-30
cilvekiem :
Dirba procesd vistaz
s cilvekn demonstre
socidlo prasmju
parkdpumu. lar gan tés

ir praktizétas

Secialas prasmes tick
pruklizétas, bet netick
demonstretas darba

Darbu procesi 1/5 dala
dalibmeku demonstré
sociilds prasmes

Darba procesi 1/3 dala
dalibnieku demonstré
socialds prasmes

Darba procesd puse
dalibuicku demonstee
socidlds prasmes

Darba procesa 3/4 dalas
dalibnicku demonstré
socdlds prusmes

| lzvéngjuma lapas —

aizpilda grupu
noverotijn. Grupd — 6
cilvekl

Par katru socialo
prasmju parkapumu tick
preskirts = [punkts

Daltbnieki nedemonstré
sociilds prasmes

Grupas darba dalibnzeki
demoenstre socilas
prasmes vienu v divas
reizes

Cirupas darba daltbmeks
demonstré sociilas
prasmes ts lidz Cetras
(_%rupustlirhﬁ daltbnickr
demonstré socialds
prasmes piecas vai
SCRAS ICIZes

Grupas darbi visi
dalibmeki demonstré
socialas prasmes vai 1as
tick demonstrétas 7 1Tdz
LU retzes

Pasvergum — katram
daltbnickam viena
pasveriéiuma lapa

Dalibaicku
padvertgjums norada
w soctilo prasniju
trikumu

Socidlds prasmes
netick minétas, un wz
to apeuvi nekas
nenoriada

Sociilds prasmes
nebiek minétas, bet w
to klatbtiun nordda
emoctonidld atmosteéra
grupi

Soctilds prasmes ek
minclas vienrelZ

Socialds prasmes tick
minctas divas reizes

Sociilds prasmes tick
minctas divas reizes

un tick pamatolas, vai
prasimes tick minétas
s reizes

Sis prasmes trend. Butiski art radit redlas socialas situdctjas. kurds nepiecicsams

lictot apgiitds prasmes.

Veicinat socidlo prasmju attistibu nozime palidzét cilvEkam saprast:

[) kapce &1 prasme 1 nepiceiesama:

2) kada ir §1 prasme:

3) ka $o prasmi var atiistit:

4) cik veiksmigi cilvEks So prasmi licto un ka vind varCtu sckmdt tas
pilnveidosanu.

Prasmju apguvei ir tris limeni:

1
2)

3)

zindsanu par prasmém un to elementicm apguve:
prasmju model&Sana (dazadu situaciju simulacija un lomu spcles):
prasmju parnese. to iedzivinasana rcalaja situdacijd.

LU Pedagegijas un psihologijas fekultate, Jimmalas ganve 74
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Prasmju apguves pirmais limenis

Socidlo prasmju apguve pirmad ment sakas ar cils Cku motin Canu un izpratnes
par prasmi verdodanu. tad sehe vingrmasanas an izvértdéana. vélama atkirogana
un vélrerz vingrimisanas,

S Elsa un S Velena {Elhs, Whalen 1990, 41 43) socidle prasmju apzuves
procesu apraksta $adu

) soci3lds prasmes delindsana cilvfhiem saprotama valoda:

2y socidlds prasmes nepieciciamibas saskatizana (Ui motiviieias veidosana):

3) socalas prasmes aprakstisana (L1 1zpratng):

4y socidlas prasmes praktizdSana (T vingrindsanas):

3)  socialds prasmes praktizééanas analize (L1 1zy Srtdjumnms):

6)  socialas prasmes atkartora prakuzedana

Tatad prrmayd prasmyu apguves ITnen? notick prasmju apguye pee parauga un
cilveki 1alist zindsanas par darbibam. kas ir kidas konkritas socialis prasmes
sastavdala. Vingrindsanas notick wrobeZzowd socialaja vide — klase Pée $ada parauga
var velcitat visu socialo prasmju atistibu. letetcams vienlaikus pievérstics ne v awrak
ki diva prasmyju prluverden K ar sake ar vienkar$aka)am pamatprasmem. Jinem
verld. ka. apglstol jaunu socidlo prasmi 1as attistibas dinanika parast ir $ada:
macisanas process ir lens. tad verojams straujs uzlabojums. scko latks bez pasam
zmamam. tad atkal — uzlabojums. un 13 tas var cikliskt turpinaties. Tapsc ir
nepiectesina athirtota prakse un vingrinasans. lan jaunatiistitis socid3las prasmes
nogulsnctos apzind un kjutu par tkdienisku uzvedibu,

Varétu nunct vairdkas praktishas idejas socidlo prasmypu apguvel pec €1 parauga,

1. Socalas prasmes nozingums.

» lespojams uzfilmdn un parddit videoierabstu. kurd redzama Kookl
soctald prasme (premcram. grupa strada klust). pretstata serakstam. kura
1 prasme netick 1zmantota (audzknt ir skali un neklausis viens otru).
Salidzinot abas situacyas. wleicams apspricst prasmes hetojuma
pricksroctbas un rrikumus.

»  Vizudlo materiabu izveide uzsveror to. KipEe Konkretd sodld prasme ir
nepleciciama. Plemcram. rundsana pusbalst palidz koncentrétics. Jawg
saklausTt citu grupas daltbnicku tetkio, un netick trauccts paréiam grupam.

»  Var demonstrét socialo prasmi un dot vertjumu.

2. Prasmes definésana.

NeatkarTgs ne cilvGhu vecwma i batiski. lai vigl zina. ki honkrgta prasme tick
raksturota teorctiski un kit 1 tzpauzas uzvediba. PremEram. rundjot pushalst cilveki
s c1edn blakus viens otram un apspricias ¢ulestus. Preaugusajiem breZi vien §ada
vienhiirsa soctald prasme Skict passaprotama, Tas var radit gritibas detinét minéto
prasmi. Jagem v3ra art. ka preanguio latka gaitd izveidojudics prickisiatt var neatbilst
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eerotiskaal izpratnel par kadu sacidlo prasmi

3. Socidlas prasmes praktizéiana.

To var dartt. rzvirzot sadarbibas wzdevumuos. kas dod wspdu ot konkrdtu
socidlo prasmi. Piemeram. grupas biedri var vingrinditics runat pusbalst

s prawvitras ki meklcjot idejas grupas nosaukumam un crublimat

e vienojotics par kadiem jautdjumiem v at probl&mim dishusijas laiki:

e stradajot paros. palidzot viens otram apgtil jauno informaciju s al izprast

problcmsitudcnu.

4. Socidlas prasmes izvérteé§ana.

Saciilo prasmju atostba neamemama sastdvdala 1r So prasmin apguies procesa
bz crtdjums. Tapce bute pdrrundjams. cik sckimigt konkrétd prasme tikust izmantota
un kA to var pilmverdot. Notelktnjabat wspéjai dot pozitiva atsauksmi sienam par

utru.
Prasmju apguves otrais un tresais limenis

Otras prasmju apguyes liments i prasnyu medel2sana. To var dartt pee $dda

paTaLLa:

1. lepaziSanas ar apgastamo prasmi. Grupas dalibnickiem tick lugts
skatdrot prasnu un preradit tas nepiecicsamibu.

2. Sociilds prasmes apspriefana. Tieh uzshaititn prasmes clement
(verbalic un neverbalie: acts. poza. balss). un mindti prasmes izmantodanas
cadfjumi: kad erupas dafibnickicm 1r 1zdevies izmaniot 3o prasimi van kad
vint bltu vardué. bet tomer nav hetojusi to prakse.

3. Probléemsitudcijas raksturolana un prasmes modelgSana. Tick
piedavata problémsitudcya. kas jaanalizé. piedavajot dazadus prasmu
izmantosanas modelus.

4. Sagatavolanas prasmes attélo$anal lomu spele. Nouck dalibnicku
izvele lomu speler. parcpe i neveroti. Tiek izdalit lomu apraksti. un
dett noradijumi noverotajem,

th

Lomu spéle. Tick 1zspflfta situlcya. ple tam noverotdn sniedz padomus
un apspricz prasmes verbilds un neverbdlds 1zpausmes. Lomu spéles i
vetksmiul izmantojamas art tapec. ki $adi irwespcjams atkartott 1zsplé
situdciju. predavajot labiku problémas nisindjumu par epricksgjo. Lomu
spcles ir sakpotas redlds situleds. un to wndkums 1 epricks paredzams.
6. Trengiands sarezgitakam situdcijam. Lot nozimigas te bis situaciju
simulacijas, kas lauj apgit vai papildus demonstrct prasmes. Sis
simulacias tick raditas makslizi. un to pamatd ir izdomatas situdcijas.
Pce to 1spéles scko situactjas apspricéana un tiek realizéia atgriczeniska
satly,
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7. Prasmes visparinidana un nostiprinasana. Prasme tick izmantota
ikdienas siudenas rpus grupu darba respektivt, 1o tek atieemata un
parnecsta vz redlo dzivi ki art noris radudos problémsituaciu apspricdana.

Modelcdanas pamatd i princips sadalit vilamo urvedTbu atsevidkas prasmcs.

un grupas dalthmieke atbalstot vieas otru, trenc §is prasmes. Sociilo prasmju
modelciand var izmantot vardkus papémicnus

~ Inwlektuidlas vSropums. Tick 1izvardols uzvedibas tzpausmyu saraksts, kura
wr apkopotas tkdienas dzive biczi noverotas socilllas prasmes. Sads
saruksts suvd verdd parida secialo prasmju attisitbas pakipi.

7 Prasmju speles. Triesplaiza ElCties speli. Sceinajumuos var izdarit ne tkay
par veikto izsch. bet art par to. kas tick darTts. spelgjot o speh.

»  Prasmju novirosana. Pée tilmas noskati§ands diskusija noskaidre redzcto.
yardzn otor tas lau) spriest par socidlo prasmju atttstibas pakipt

r Sarczoitu problému risinasana. Par socialajam prasmam dauds var spricst
pécta. ka individs nisina problemas: kadus darbibas yveidus 1zvElas un
kada ir vina uzy ediba

» lzeudrodana, T4 ir wespdjaizzudrot un radit. kas Jau izdart scemajumus
par ndivida ricibi esodo intelektualas darbibas panemicnu apjomu.

Prasmju apguves tregars — parneses [ioenis - i vissarczettikals posms. jo tas

norts situdcyas arpus skolas

Skolotaju socialo prasmju pilnveides petjjuma rezultati un diskusija

Atseviska gadijuma petijums pedagogu socille prasmyu pilnveider tika vetkts
skolays kolektivii, Pétijuma baze bija 23 skototp Petijuma mérkis — noskaidrot
konkrdtd skolas kolektiva pedagogicm nepiccicdamas sociilds prasmes un vorsinat
So prasmju pilnveidt PGjuma tika izmantotas vairikas datu vakianas metodes:
no crosana. mteryjas. sarunu metode. anketCdana. nepabeigto toikimu metode.
SVID un testt. Datu trcamibas parbauder un objektivas intonndcnas eguset tika
lzmantota trianguldeya: tkazmantetas s duziddas datu vaksanas metodes vienas
un tas padas situficyas noskadrosanal. apzinats tris dazadu respondentu viedeklis
par pttamo jautdjwmu. un lictott tris dazidu pétnicku preradijum.

Skolas vajadzibu 1zvériésana tika noskaidrotas socialas prasmes. kas v
visneplecic§amakas skolas redla)a sitwaeld un kas butu japilnvendo skold stradajosicm
sholotajem {sk. 3.tabulu}).
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3.tabulia NepiccieSamids soeidlds prasmes un to demonstréfanas pazimes
Tahle 3. Necessary social skills and their deseriptors

Sociild prasme ] Puazimes, Kas liecinitu par so prasmi
ot predalines Laiks suvstarpéjiem homahuem

Predulimunas hopigos pasahumoes

lescstit v1sies IMetickan dawdy ofonndeios, sholCi u vecind i Informet par
D skold notichoso, shalotd)s msmgi skolus problZicas or skolénu

pailidethe
e citverbu Skaloldn em VO skoldna Joms: skelotdin nenerobezofis,

neut=iny skolenus, shobndn e enieresétl shol@nos, skoleldn
aleTst =Roldnu pusikmus

Pleneiit dozadibu Nepastdv puaudzu probléme musdienigl skolotin waskab
skolotdin plenem sholenu wevedibas stihe skololign wprot deaves

pamuiiges. skololip nepska shelenns

Ieklasut savu v icdokdi, ) Skololyi saprot sheddinn sClimes wn atzist vign problénms
nemysharolcitus Heupsa s

Kntes tlejus, nesas

cilvekus - Skolowtn sketen Kides nepersomifice

I3l WSt Temn citiem

pieneamd veida Skolotapl nekire ieput varnn skololall nenosade bel saprot

nedinkd sholenivm

leutitais vajadzibu saraksts lieeina, ka skoletdn nepietuckanu apguvust darba
pamatprasines. kas aizkavC arm detves prasmyu veidosanos. [idz ar to profesionalas
prasimes turpmaka)d petfuma ir uzskatitas par visneprecieiamakajam. (utru ménciu
senlindiros Tpasavartba tuka veltita $o soctilo prasmyu attistibat un izhop3anal pde
wpricks aprakstitds skolotdu socidle prasmyue pilnverdes metodelogyas. Tika tzmantoti
Gdi pandmient ka Zrgzaws, Stidri Crafits, Rundsana pre mikrofona, Zetan
rindfenai. KAt aktivitdtes Orreoréseanas, Rirvopas Gorgus, [2pletnu spéies,
Pesauleys fovie un Toribu splle. Kata no aktivitAt®m vispinms tika hictota k3
socidlo prasmju diagnostiet$anas idzcklis. kam sckoja 5o prasmju attistibas darbs.
Tl kad skolotdji bija apgus usi atticetgo socidlo prasmi vinn pakipemshi tka virziu
pilnverdot savas prasmes. izmantojot 1as redta saskarsme

Summdet waiitos datus. tika tov3reces 25 dalibnicku secialo prasmiju apeuves
Imems punktu sstéma no mitnus viena [1dz cetoiem <k 2 tabulu).

Apskatot problematiskds prasmes. ke cficient bijacSadi ke Lzimcjumu):
~ socidlo prasmi katram piedaffties skolowan modeldtagas situiacas hia
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katram piedalities

bat uzstajigam
ciliem pienemamag’
veida

\)\iesaism VISUS
P

O
T atzit citu vertibu
I

kritizét idejas nevis /.«
clivekus ., \'\]

izklastit viedokli: : e
) . A pienemt dazadibu
neaizskarot citus -
Lzimgjums. Skolotaju socialo prasmju apguves limegi (punki sitémi).
Picture 1. The development of teachers” social skills.

demonstréjusi gandriz vienmdr (koeficients 4). tomer ir prickslaicigi prognozEt. vai
realaja skolas dzive vini bus tikpat aktivi. Ja skoléni wélas, lai skolotaji piedalitos
rikotajos pasikumos. skolotajiem vl ir vajadziga motivacija tajos esaistitics. vatarl
ir jabtit skolas politikai. kas to reglament&tu;

~ socidla prasme fesaistlt visas dicmzd) kopsumma tika uzradita reti
(kocficients 1). Te paradas it ka pretruna starp socialo prasmi katram picdalitics
un socialo prasmui resafstit visus. lzskaidrojums 1r §ids — Jai ar1 skolotdji Joti akiiv
piedalnis senmin@ru darbd vig maz uzmambas velma saviem kol&giem. Vairdk tika
domats par to. kit pasam izeeltics uz pargjo fona. mazak — ka varctu o |aut dart
citam. STs socialas prasmes trikums traued skolotdjiem delegel atbildibu un uzticctics
gan keicgiem. gan skoléniem. Nereti pedagogt i parstradajusies un pargurusi. o
visus pienakumus cendas 1zpildit past

» sociala prasme af2ir citu vérttbu tika demonstreta reizem (kocticients 2).
Savd ziyd t3 sasaucas ar lepricks$gjo socidlo prasmi (fesaistin visis}. Aiclr citu
va@rithu — 14 wr augstdka Tmena prasme nckd leprick§minCtd fesaistit visus:
paradeksali, ka kopsumma §1 prasme ir novertcta augstak neka tas, kas atrodas uz
zemikas pakdpes. Acimredzot kol€iu viedoklis tomér tiek uzklausits, 11dz ar to tiek
alzila vigu vertiba, bet taya pasa laika ir grati paredzéEt, ka bus ar skolnu uzskatiom
- val skolotdjiem izdosics icklausities arT vigu teikta)a:

»  sociald prasme pienemt dudadthe novertCta ar kocheientu 3. 1@ ir bici
uzradita. AeT ar 515 prasmes izmantojumu varGtu rastics problémas. skolotdjiem
nenakot realos apstakjos. jo prasmes modelcSanas bridi skoloti)i atradas pedagogu.
tatad kolegu koicktiva:

~ sociald prasme izkIasiit savu viedokli, neaizskarot citus ir biczi uzradita
{(koeficients 3) Parcdzams, ka ar $is prasmes lictosanu ikdiena varctu ncbut ipasu
problemu:

+~ soclald prasme kritizét idejas, nevis cilvekus (kocficients 2) tika noverota
reizém, Galvenais iemesls bija tas. ka skolotd)i nemaz negnbl)a but uztagiz sadarbiba
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ar savierm koldgiem. Situacija varétu mamitics atticcibis ar skoléniem.

Papildus tika izvertdts 23 skolotdju persorigais icguvums socialo prasmju attistibas
seminaru laka.

1. No 23 skolotajiem 4 atzina, ka vinu alticeibas ar cilvékicm nebija mainipusas.
So skolotaju darba stdzs un mactbu prick3mets bija: 15 (nav minéts), 16 (latvicsu
valoda). 26 (kTmija) un 27 (sdkumskola).

2. 3 skolotai atzina tikai neliclas 1zmainas (7 sakumskola: 19 vésture: 21
sports): “nedomiiju, ka parak butiski. bet varbat to pats nemaz ta nemani, tur vajadzetu
vortét citiem,” Tes vienmér esmu cientjust cilvekus, apee globalu 1zmainu manas
atticeibas ar cilvekiem nebija ™

3. 6 skolotgju iztcikuni hiecindja par socialo prasmju 2. limeni {sk 1.tab.):
proti. vini tas maccja lictot apzinatas kompetences Iimen.

4. 12 skolotdju izteikumi liceingja par parmaimam domasand.

e “Misdicnas skola jamacas ir ne tikal bérniem, bet ar pasam skelotajam.

No ta 1egus! pats. ki arT bémicm bis vElme macities.” (16 sikumskola)

o 7Ja, skict. ka gadu k]iist vairak un ka més klastam neritnaki skolEni. Sie
kursi rosindja saskatit sevi 1as Tpadibas, kuras ir apsléptas gan misos.
gan skolénos.” (3 latvicgu valoda)

+ “Esmu uzzingjusi $o to jaunu par scvi: ja ta var teikt, icraudziju sevi it ka
no malas saskarsme ar citiem.”'(3 anglu valoda)

e Tin psihologiski it vairik sapratnes par to, kap&e otrs 1a uzvedas, saka.
doma. (4 visture)

s “Pilnveidojas saskarsime ar kolégiem. gan saviem. gan blakus skolas
skolotajwem. Vairak picdomit vagag pic tam k|ndam. ko prelaujam.™ (10
biologija)

¢ “Darbojotics kolektiva, arvien vairdk iepazisties ar cilvEkicm (kolggiem).
saproti. ka bez citu atbalsta un padoma sti1ztikt ari nevar. ™ (11 latviegu
valoda)

¢ “Darbojotics grupa. csi ieguvg)s, jo katrs cilveks 1enes savu, sevis izaukItu
domu, ideju, un tu pats gribot negribot rado$ik pieg) visam notickoSajam.”
(13 Iatvicsu valoda)

o i, labak izpratu katru ki persomibu, sapratu, cik cilvéka. tik viedokju.”
(15 biologna)

» “Essaprotu, ka katrs ¢ilvéks ir savidaks un man vind japicoem (ads.
kads vigs 1r. novis japartaisa par tadu, kadu es gribetu vinu redzét " (28
fizika)

“Pattkami stridat kopa ar domu biedriem, saskatit tas 1zmainas. kas ienak
skola.”™ {26 visturc)

Nozimigs komentars minéts kiada no 1zvengjumiem;
“legiitis atzinas jau csmu 1zmcginajust sava darba. un pats svarfgikais. ka $o
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metod ir apgovust lielakd dala skelotaju. tas dod 1wesplju vimem stradat klasSs ar so
metodr un rada skola labvelTeu vidi.” {26, vEsture.)

Secinajumi

Skelotaju socralo prasmyju attistibd un pilnyveide ir neprectedams:

1) ievérot pakapemskumu. siikot no vienkarsakaam klascs darba
pamatprasmcm un parejol uz augstika [Tmena prasméni. resp.. personibu
attistodajam prasmam:

2)  tuvinat prasmju apguves situacnas to realajan lictosanas videt:

5)  veikesistematisku un pardomatu sociilo prasmju atiistibu veicinoso
darbibu analizi;

4) parcdeci ilgstosiku darbibu - socidlo prasmju apguves [imeni var
paaugstinit viena seminiru ctkla larka. bet tas nevar pilnveidot ldz
vatavibal parnest skelotija detves darbiba. Irjdnodrodina atgriczemiska
saite un dalibnicku zpratne par nepreciesamayam zmamam domisana.

[iteratira

i Ellis S5 Whalen S.F. Cuaperative Learning Gerting Started. New York
Scholastie. 1990, 72p,

12

Odina L SKelotape sociilas prasmes 2F gadsimul, foediviles Zindines 1 pedagodija
mtsdicin pusenlo Larvifos UniversitQres vaicsti. 633 sepnny . Rigas Latvas

Luversitate. 20002 131 =161 pp.
Summary

The article deals with the experience of implementing a special program for
the develapment and mmprevement of weachers” social skills. The needs analysts
showed that the tollowing seven social skills: equal participation. including everyone.
acknowledging worth of others. aceeeting differcncees. disagrecing i non-hurttul
ways, eriticising ideas. not people. being assertive in acceptable ways. were of
the utmost impertance in one of Latvia schools and a serous obstacle in mutual
relationships between teachers and students. The case study was carried out Lo
develop these social skills to 25 school teachers.

The results obtained revealed that teachers™ developed social skills was an
important means to mmprove the psvehological environment of the scheol. However.
it was not an casy task. as not all seven skills had developed suceesstullv Tt can be
concluded that several components are necessary m order to develop and improve
teachers” soctal skills:
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. ¢radualness. starting with the simplest and basic soctal skills and
procecding to higher level - personality development social skills:

2. appropriate lcarping environment - as close as possible to real life
situations:

3 svstematie reflection on one’s action:

4. sustainabzliey.

Key notions: teachers. soctal skills. development and improvement. the level

ol competence.
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Macibu vides veidoSanas

llze Samane
Latvijas Universitate

Par vienn ne misdienu skelas akhizblaem ir kluvis jautajums par tiadas micibu vides
veidesanu, kurd ar skoletdja un skoldna lidrdarbibu o mijiedarbibu tick rosinata skoléna
merkticcigd un aklva macsanas. Riksts ir velifts macibu vides jedwiona apskalam,
daudzveidivas micibu vides yeidodands pamatprineipiem. raksturojot iadus mictbu vides
clementus ki macibu procesa dabihnicki. earigic apstakliun hicwa vide un igskicjet skololdja
atbildibu par mactbu vides veidosanu.

Raksturvardi: mitctbu vide. liclu vide, garfgic apstak]i micibu procesd, niiicibu procesa
dalibnichd,

Jaund izelittbas paradigma paredz. ka micibu videl 12bht attistoar un aktival.
kas rosiaw harmoeniskas un radosas persontbas attistibu kop escluma. velcindtu
tis soctalizdeipa. kultiivas vErtThu apzinasanu un saglabadanu,

Talab miisu. shalotdju sagatavotiju. uzmanibas centril 1231235 jautdjpuns par
mictbu vidi. par toposo skolotdju satavibu radit tadus apstaklus skoela. klusé. kas
akrivizCtu skolénus personibas padattiseibal.

Pinims defingjam mactbu vides jédzienu, pieversisimics visparieal vides izpragnet.
Fide ir fiziskl un garied. art socidld apkarue. aplkanc)a vicla, apstakju. objektu un’
vat indinidu. kad art savstarpSjo attieebu un migatticeibu kopums. kas apnem dzivas
un nedzivas dabas ebjekius. nodrosing cksistenct un satkm starp objektiem un
indrnvidicm. tetckmd to pastavéSanu, attistibu (Pedagognas terminu skaidrojoda
vardnica 2000,

Cilvcks 1r socizli boitne, kas dzivo sabledriba. tapte. domdijot par personibas
attistibu, aktuals ir jau konkretizets jedziens — seci@ld vide. kas ir “individa dzives
sabiedriskd apkirine: cksistences un darbibas matenilo un garigo apstak|u kopums:
notetkts sabiedrisko apstaklu kopums. kuard atstds persontba™ {Pedagogijas termunu
skindrojosl vardniea 2000),

Ne ta wzriet detinteyja. ka sadcibu vide ir mérkuccigt organizéta vide (noteikts
materidfo un garigo. sabiednsko apstaklu kopums). kur bérns. skolCns. students.
piaugudats veido savu pieredzi, vertibas. prasmes. zindisanas. atticksmes pret sevi.
apkartfjo pasault. T2 ir vide. kuru veido eilveéks. vide — kurdi veidosas cihvtks. Par
mavibu vidi klast apkartga kultiryvide. muzejs. biblioticka. datora un interneta radita
telpa. mtercdu contrs.
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Varam teikt. ka mictbu vidi veido 5 struktirelenianti — Lictu vide. garfuie apstak)
un micibu procesa dalibnick.

Macthu procesa dulibnicki (alvikvide) ir skolnt un skolotai kas macibu
vide i art resursu stavokIT (Peéks 20021 Misdienu precja macibam centrd 1zairza
harnu noteiklid vecuma. ar savam vajadzibam un interesem. Skolina pieredze. jau
izverdojusas attichsmes 1 savas un klasesbicdru personibas attisttbu actekmdjoss
fakrorl. Jo td vy macds uz pasauln paraudzitics no ¢ita aspekta. saskanot savu
vicdokll ar citu viedokli 1zprast sivas un citu emocijas. ki ad eefist kontaktGsanas
pieredzi. Ir zinams. ka berm dandz ko remacds no apkartiiem. no saviem
vienaudZicn — savas socidlas vides. kas i vinu jedzienus ideju. fakiu, prasmju.
atticksmyu avots. Mipedarbibal ar eiticm ir gan izzinas. gan emocionalais raksturs.

Skelénu aktivitdti macibu procesd wetekims vina gataviba, motivacna izpldi
micTbu uzdevumu. patstisviba.

Noteibta lomair art skololdja personthal. vina unikalindter Micibu gaisotnn yveido
<kolotdjs. un @ ar atkarmga no vina gatavibas uzturct dialogu ar skolcniem Seit
parddas skolotdju sagatavotiyo un talkikizgitotaju atbildiba par pedagogu protesionilo
un parsonisko kemipetencéu ickopsanu.

Otrs macibu vides voidojosais struki@relements 1r radilie garfyic apstdkli.

Trem e visbotskaka loma akttvus macibu vides vaidedana. Lictu un cilvEkvidi
reekmé vairdks objehtiv i apstik]e tace gardgo apstiklu radiana valvenokirt i
sholotdja kompetenee unatbildiba. Mactbu vidd tos vado gan labuvclizas say starpejis
altectbas klase, can skolotdn klases vadibas stils. gan macibu procesa raditas
acibu situdcias un cibnvidi raksturoos: faktorn

sholéns. kurd klase endks ar pozitiva padsajutu un pastélu. titad ar apmicrindam
personibas pamatvajadzibam. klasS jutisies labr un bas gatavs akiivam darban.
Tacu ar atdevi vind vards strddat tikan tad. ja art Klase vind juilsics komfortabli,
Tapce skolotaja uzdevums un ripes micibu vides radiSand ir sckmet skoléna
pamatvaradzibu apmicrindsanu arm klasc

Nemot vera amerikangu psthologa A Maslova vajadzibu hicrarhijas piramidu.
klase jarlipclas par

v fiziologisko vajadzibu aprierinddanu — sabalansits dienas rezims. kustibu

wspélas. atputa. labs uzturs:

v drodibas nodrosindsanu  gan fiziskas. van vanuas lai skolCns justos

alzsargats. lai justu pozitivu emocionilo athalstu:

v picderibas izjatu klaser — t3s identitates apzina draugu loks. kolektiva

kapibas i)Gta;

v skol@na veseligu pageicnu — savas vértibas. pozithy ¢ spSiu un Ipadibu

apzmadana. kas palidz panvardt gridbas:

v vajadzibu sevi apliccinit — micibas. dazidds aktivitatés macibu stundis.

sportd. arpusklases nodarbibas u tml . bet galvenars — lai 13 bty skelna
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pada taCleta stera,

Aktivas mactbu v ides verdosana batiska nozime tr tidu miacibu situaciju radisanar.
rzmantojot dazadas macibu metodes un pagenucnus. lal klasé macisands donunctu
par vienpuseju skolotdja darbtbu - mictfanu. To var sckmct ar stitudcijdm
(mteraktivdm mactbu metodcm). kad skolenu uzdevums mroazteikt sasvu viedokl.
predalitios diskusgd. vzdot joutqiumus. vartdt klasesbicdrus. meklét dazadus vicnas
problémas risingjuma celus.

Banski. lai klase valditu dialogs van starp skolotaju un skolCniem. gan starp
skolCutem. Misdienigu mactbu vidi raksturo atvertiba - daziadi s iedokln. kritiska
atbicksme. citadi domajoso prenemsiana.

[nasa radito apstak|u kategorija macthu vida ir laiks. Ka viena no augstakajam
verlthim. nevis tape. ka laika vienmar pletrikst. bet gan @apce. ka skoléns akiva
mactbu vids ienam patnicka paziciju un pétjums vienmer ir tlgsiess. Latkazpraine
bittu jabit mamieat atkartbd no skoicnu vajadtham. macibsituacyas specitikas Bet
Jatkarzmantosanas efektviates kontrole ir skelotdja uzmantbas lokd,

Ja macibu vide versta uz skolénu mtereseém un vajadzTham. tad nepiccicsamanr
izvéles briviba. Lai skalins mdrktiecigl un periodiske varciu veikt personig
nezimigas darbibas. kas rosina wemteresCtibu un radosas darbibas.

Mactbu vidg nedrikst zust emocionala pardzivojuma kidtesamiba. lat mictbas
neklttu par bezpersonisku informacijas wgaumafanas procesu. Emocijas.
personiskals pirdevojums macibu procesd vercinas apjonugiku un persontbal
MEZTIMICU ITONMIcas apguvi

Lict vide irmiacibu lpas prickémetskais ietCrps. ko veido klases wekiirtojums.
darba victas, materidli. picderumi, uzskates [d-ek|t

Jau lictu vides apstak(1 (kaut tie biezi ir chonomiskas situacijas nosacttn) nosaka
mactbu koncepenu klase. raksturo klases dzivis vides weinleresétibu skollng izzinas
akiiviats

ARy umacibu vide raksturo nodarbibas. kur frontdlais darbs ar klasi nay vientzd
mictbu organtzicijas forma. Musdienigd macibu procesd nozimiga victa atvclama
sadarbibas tformu wmantosanat, Tadu klasSs. kur skoltnu darba victas konstant
zkartotas tradicionilaras solu rindas. saubas rada kvalitativa sadarbibas procesa
wespajamiba.

20012002 gada 250 LU Pedagooyas un psthologijas fakultates dazadu
speciahtdsu 1 kursa student: ttka wesaistiv petijuma. kura merkis bia iepazit izglitibas
wstazu macibu vidr un viens no uzdevamicm — fikset solu izkirtojumu klasd.
Apkopotie studentu savaktic mater:ali liceina. kano 230 varotaam videm 170 (74%)
ir tradictondls solu zkartojums.

Telpas wehdrtojums. protams. may vienigars garants veiksmiga micibu procesa
norisel. tadu skolds s Srotais dara inlis uzmanigus. val omer macibu procesd vl
atzvien deming odds nav subjekta -- objekta attieetbas. Tas hiek secmdt. ko skolotaju
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rilakizglitiba un teposo skelotdju sagatavosand liclaka uzmantba japievers
jautdjumarn par micibu vides verdoganu. tas wspdjam.

Mactbu gramatas un prerakstu burinteas ir tkar konstantic resurs:
Jespredmatendli uzskates Tdzek i uzzimu hterariira. daudzveidigs kancelejas prederumi,
dator w.tml ir nopietnt materidlic ieguldTjumi. kas mosu ckonomiskaja siwacya biczi
i neiespejami. Bet merlticeigs skolotdys vienmcr censas sasnicgt pilnibu. Skolotdjs.
kurs izveidojis savam mdacibu pricksmetam nepieciedamo macibu resursu
kentroisarakstu un iespju robezas condas to realizét, aktivas mici$ands laba bis
devis nopictnu ieguldijumu. Aktivitates kategorija realizesies art tad. ja pee iespdjas
valrak skolenu tiks esaisttti mactbu resursy radiSana.

Lai macibu vide sagatavotu un aktivizCtu skolZnus aktivai, mérkticctgal 1zzinas
darbibai. batiskir vizualt dokumentct macibu procesu ar uzskates lidzek]iem. skolénn
durbiem. izstadem. vizuidh redzamu darba planojumu. kopsavilkumu par apgiito.

D Licgeniece (1999). aprakstot lietn vides nesachjumus bérnu motivicijas
veldosanal. nosauc 4 Lictu vides funkeas:

v estetiskas audzindSanas funkeija - sakopta vide 11 nozimigs audzinaganas
lrdzeklis beérna vértborientdcijar. ta klost par esttiski piepilditas dzives
vides modeli:

v' jaunrades veicindsanas funkeija - dodot iespeju bemam radodi izteikt
savu 1eksgjo pasaull dazidos jaunrades Zanros, art pétnicciba:

v darba kult@ras veidosanas funkeija — vidé atglojot dazadus cilveku
darbibas produktus. veicinat darba kulturas izpratn skolgnos:

v ntelektudlas audzinadanas funkeja — lictu vide ki apkartg}as pasaulcs
un iepricksd o paaudzu preredzes 1zzinasanas hdzeklis.

Personibas vewdosanis. icprick$gjo paaudzu pieredzes parmantoiana notick
cifveka un vides. art macibu. mijicdarbiba. Analizgjot micibu procesa dalibnicku
atticeibas ar vidi. varam izmantot L. Pcka (1999) 1zvirzitos 3 vides un cilvcka
mijredarbtbas veidus:

v cilvSks atrodas vide un ir pakiauts tis 1edarbibai. pats aktivi neiedarbojas

uz vidi un nerada biitiskas 1izmainas;

¥ cilvEks icdarbojus uz vidi un rada tya izmaimas. pats maz mainotics vides
setekimd:

v cilvéks atrodas vidZ. mijiedarbojas ar to. un notick vienotas vides un
cilvéka 1izmamas.

Tregais cilvéka un vides mijiedarbibas veids vistieddk vartu raksturot aktivu

vidi skola un biitu miisdicnu skolas 1deals.
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Summary

One of the topical problems of discussion concerming a modern school 1s the
creation of adequate cducational ecnvironment aimed at a targeted and active learing
process of close cooperation between the teachers and the pupils. The arcle
analvsis the notion of educational environment. the basic principles of developing 1t
the charactenization of such parts of educational environment as the participants of
the learning process. the intellectual atmosphere and disposition of objects.

A study has been made on the construction of ware medium 1 cducational
mstitutions. and the resulis show that 176 (74%) out of 250 nvestigated cducational
enviromments had the traditional desk disposition and 1t proves that there dominates
the subject-objeet relationship. The article also touches upon the teacher's
responsibility for the development of educatienal environment.
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Pereris Yucenduzdans, Irénu Kroide

Kritiskas domasSanas pilnveide arodskola uz darbibu
orientéta macibu procesa

Peteris Vucenlazdans
Réveknes Augstskola
Iréna Kroile
Réveknes 14 arodvidusskola

Profesionilds 1zglTtibas moerkis parcdz profesiondlds un socialis kompetences apguvi,
audzEknim topot par atbildigu, patstavigu, kntiski doméjosu persenthu. To var sasniegt,
arodskelénam akitvi un apzinati picdaloties macibas. Licla nozime ir vina darbibas motivacijui
un spéjai sevi objektivi nevartet. Pafjums liecina, ka uz darbibu orientétd micTbu procesi.
wuru gaita skoleni iesuistas savas darbibas planosand, verc paskontroli un piedalas rezultitu
novertésand, sekmitgl attislas uudzeknu protesionald kompetence, ki ar? pilnveidojas kritiskas
domdsuanas prasmes.

Raksturvardi: protesionila izglittba. uz darbibu orientts macibu process. kritiskd domasana.
levads

Sabiedribd urvien palielinds augsti kvalificétas profesionalds 1zglitibas nozime,
kas om€r nav iedomajuma bez personibas vispusigas attistibas. Zinasanu un prasmju
apguve skatimu kopsakaribid ar persombas atbildigumu, speju kritiski domat,
patstévigt planot savu rictbu, izpildit, kontrolgt un novertét darbibu.

Analizgjot micibu un cksamindcyjas centru, Rézeknes [4.arodvidusskolas
metodisko komisiju atzinumus par kvalifikacijas cksdmenu rezultaticm, ki ar
apkopojot darba devéiu, kuri piedalas eksaminacijas procesa, teikto, nakas secinat
—viena no lielakajam problémam ir audzeknu neprasme kritiski domat — analizet,
vertet, vetdot kopsakaribus, izmantot praksé efektivus darba panémienus, kvalitativi
Tkotics nestandarta situfcijds. Tas negalivi ietekm@ ne tikai absolventu profesionélo
izaugsmi, bet art dzivesprasmju apguvi un pilnveidosanu.

L1dz ar to tika noteikts $8ds patfjuma mérkis: noskaidrot knitiske domisanu
allstosa midctbu modela izveides pumatprincipus arodvidusskold, Nemot verd mingto
izglitibas iestdzu darbu specifiku un audzeknu pedagogiski psihologiskds tpatnibas,
ka url pamatojotics uz teorctiska]d literatrd izklastitajiem atzinumicm, izvirzita
hipoteze: audzeknu kritiska domasana pilnveidojama uz darbibe orlenléta macibu
provesa, kas nont divos Iimegos  audzCkn apgist gan macibu Kursa saturu, gan
macisanis prasmes.
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Uz darbibu orientétu mactbu psihologiskais pamatojums

Psthologyd darbrbas teorija skeent® domu, ka psihiskds attistthus pamats i nevis
pasiva apkdrte)ds realitdtes varodana, bet akiiva subjekia mijedarbiba ar to. Tatad
psthiska funkeiontiana tick aplikota ka garigs process, psihes stavok|u un personibas
Tpasibu sistémiska organizacija. kas versta uv konkrdw vzdevumu izpilde, parveidojot
Istenthu val pieligojotics tun (Pean 1999},

Termins eilvekdarbiba™ nozime apzinatu, markticeigu individa fizisko vai psihisko
aktivitati. Sajos procesos iesaistds arf neapzindti faktori (valmes, ticksmes, vajadzibas
w.c), kurt dazkart impulstvi ietekmé personas ricibu. Zindtnicki Niels un Saimons
(15Vy uzskata, ka cilveka uzvedibas attistibas Tmenis tiesi saistits ar mérktiecieas
darbibas apstaklu komplicettbu. Jo surezgntikas ir mijiedarbibas tormas ar apkirtejo
pasaull, jo daudzverdigikas bls z2indsanas par w, nodrofinot augstikas pakdpes
psihiske struktini veidodanos. Darbthi ne tukanizpauzas. betari tick wkoptas subjekia
individuilas splias un personibas Tpasibas albilstod konkrétam rictbas veidum (Peun
1999).,

Aktivitate sakas arizveli - izmainas cilveka attistiba notick ki viga personigs
ciocienils val apsindts [8mums. Tespfjama progrestva var regresiva izvele: var
VIrZIHes vitl nu uz samlerindianas, pastvitdtes, nedrofthas, val arm uz sevis
aktualiziicijuas., izaugsimes pust, RoMejs uzskata, ka personibai jabadt spéjigm athibdet
par mérkiem, ko (i nolmusi reahiz3 jaatrod j8eu savar chsistencer un jartkojas.
nepaklaujoties plija mordles diktatam (May 1969).

Merktiectgas cilvekdarbibas pamata ir noteikts moetivs. Kus sekme konkretu
vajadzibu apmicrinadanu. Darbibus stratgiskars mérkas jeb velamais ealarezuliats
ir sistemveidojods faktors. Tas apvieno visus rictbas elementus, k|ustot par kriteriju
sasnicgumu izvErtdlanal starpposimaos. darbibas kvalitites paskontrolei.

Huminpsihologijas parstavyi uzskata. ka viens no galvenajiem aktivitites.
attistibas virzitajspekiem ir pasaktualizacijas vujadziba, kas nozumé virzibu uz savu
idedlo L Es™ - ple tespéjas pilntgu sava potencidla realiziicu (Maciov 1999),
Athalstot vElmi pasapliecindties. tick pilnveidota ricibas un motivacijas sfera, kus
rosina skolnus 1eklauties aktivilatés — trkar katra pasa darbTba var sekmét vina
persontbas atfistibu. Jebkura ardja iedarbiba, audzinesi ictekime nepiceicsamo efckiu
dod tikat tad, ju atbilst skol&na vajadzibam. MicTbu uzdevum ne tikan jiizprot. bet
art japienem, lai tie klitu nozimTgl audzCkniem un rastu atbalst un atbalstu vina
pardzivojumos (Geidzs. Berliners 1999).

Merka apzinianids un (& jégas defindana ir spilgis apliccindjums tam, ka ir
apgite tada earTeds darbibas torma ka refleksija. Skolens kst pur ricibas subjekiv,
Jja patstivigi izvélas mérki, noverte ti sociile un izglitojodoe lomu. tiecas sasnicgt
planete — izvirgtic uzdevumi klast persouiski nozimig:, tick veikta to realizacjas
1zzIn05 aktivitate (Aljevs 1999),
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Durbibai - specitiski cilveciskal, prieksmctiskat, vCsturiski noteiktai aktivitates
furmai™ (Pean 1999) - ir neteikta struktdive un funkeiondala organizicena, un tas
aupstakans [Tmenis rapmnata, integrativa rictha, ko nosaka motvi un tiem athilstoss
stratdgiskais mérkis (sk. Tzimo,

Vajadziba Mot Meérku invirdsana, to
irodis, ja traucs piencmiana un izpratne
ndivida eksistenees {apsindrs darbibas
wek&éjo faktoru Tdzsvars: rosinat tuktors, kas (stradépiskais merkis  darbibas
aeko vajadytbas nusaku fieihas veidu velumais gularezuitin. ki
athilstthas nermiim un P un sanu: hiltiska > sisterveidajoss fuktors:
verttborientdcijal skolutdja un honkrétie marki - situacijas
NOVSITSSINIS Provess — ti audekpa dicbibus anallze. preredzes aktualizcian
tick ukceptota val motiva saskanotba) to prastdEi noteiksanag)
narandit)

? :

Darbibas resultiti Darbiba Lidzek]u izvEle.
caadaCknu esulstisan (1d= starpposimu darbThas programmuas
PudnovertEiand; 4 — | resnln paskontrole. ‘_‘ noteikSana
unu vagadzabe ratenls, metahognicija) (mmalitski — simctiskic
aprmicrindtas iepricksejas Procesiy

I./imtjums. Darbibas icksgja struktiira (Pean 1999).

Picture 1. loner structure ot action (Peawn 1999).
Uz darbibu orientétu macibu ipatnibas profesionalaji izgitiba

L'z darbtbu orient@tas madctbas 1 vienots, skolina aktivitdte balstits process,
kura rezuledts tick sasnicyts, sudarbojotios skolotdjam ar skol@niem. Turkldt audzekou
intelektudlagant verh umuam jabiit savstarpd)n saskanoetam ar prakusko ricibu. Tdr
satkne sturp domasunu un dartSanu. apsinata riciba k3 pamats cartgajai attistibal
(Zogla 2001), kas nodrodina ne tikai audzSkna profesionilis ricTospjas alistizanu.
kvalifikacijas apguy i. betart personibas pilnveides iespgjas. Sadumacibu faika tiek
nantotas dazidas mictbu metodes, panmient un formas (nodarbibas laborator)as,
darbnicas. prakse uznémumil. projektu trstrade. situdetju izpete. problemuzdevumi
we.). radot darbibas situdcrjas, kas 1r p@e lespgias tuvas realititer un saknojas
awdz8kuu preredzE; uzdevurmu pilde tick piclauli gan socidla, gan komunikathva
rukstura risindjumi, pakdpenisk: palivhnot audzéknu patstivibu S0 uzdevumu
plinotani, izpi1dd un novertdiand (Buggchigens, Sellenberyga 2001).

Uz darbtbu orientStu micibu struktiru verdo:

zindsanu apguve darba uzdevuama izpildel,
darbu gaitas planosana.
plina parbaude un piegemsuna. Zinojuma par planosanas procesu izatrade.

Rezoknes Augsoskola, Arbrivosenas aicia 113, Peterisv2000a,vuluo.com if
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patstivigas uzdevuina verksiana,
paskontrole,
darba procesa un rezuliata izvertesana (Schmidtmann-Ehnert 1995).
MIcThu procesd attistimi audzeknu apzinas darbibas ctiskie, est@tiskie,
ziniitniskic, konstruktivie un sadaviskie aspekti. Konstruktivars apzinas darbibas
aspekts, kam 1pasi svariga loma profesijas apguve, saistams ar konkrétas darbibas
mérku tzstridi un to realiziicyas gaitas planosanu, apzinas un darbibas vienottbu,
sistémisku darbibas prickimeta un darba apstik{u (atveleto Iidzeklu un matenilu
dundzuma. darba apjoma un laikictilpibas u.c.) butisko Tpadibu izpratni (CasoHerko
20013
Visos uzdevuma zpildes var problEmas nsindanas posimes norts analitiskl
sintetiskds, vérteiosas dom3sanas durbiba. projekta izveldes laika aklualizgpus iztcle.
Biitiski, lai audzEknis gan planesanas, gan uzdevuma reahizicijas gaitd tiktu rosinats
analizCtun kontrolét savu ricibu un (s rezultims, ieverojot darba kvalitates prasibas.
Paskontroles 1emanus nepleciesamas, lal skoléni prastu pamatot plenemtos
[Emumus, spetu koncentréties uzdevuma izpilder, spzinatos domisanas un darbibas
procesu gaitu, prastu analizg€t, novenét padartic (sk. 2.21m.).

Merkorientacija, projekta izstriade
rezullite prognez3iuna, darbibas
algoriomi noteiksana

- Darbibas Konkretizacija
Kontrole: darbibas biitiskdko Tpadibu, kopsakariou
darba procesa paskontrole

— —» | un apstiku noskaidroSana, starpimérku

un darta rezaliatu padvertguims 1
S e PRy CHIGUI nuteikdana
(kritiskils domdSanas pilnveide)

Darba izpilde

(darbibus formas: materidla, intelekiudla,
vardiska, perceptiva darbiba:

veidic reprodukiva vain radosa darbioa)

2. 7imejums, Darbibas tunkcivnalic raksturlielomi.
Picture 2. Functional indices of action.

Tick izdalitas 2 peetecizas darbibas upguves stadijas:

1y izpratne: durba uzdevuma anallze, t3 blitTbas, j€zas apzindlands, konstrugjot
darbibas prickimetu. formul&jot lo visparindtd veida (te var tikt izmantot dazadi
visparindsanas Tmeni: operaciondlais. pricksmetisk! specifiskais. zinatniski
metodolagiskais, tiluzofiskais jeb reflekstvais )

2) prusmju izkepsana {Caatoneuro 2001).%
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Gan reprodukiiva. gan radosa darbiba usskaima par konstruk s o Olpyikii
1099), tacu reprodukavi darbiba pareds piemeresanos apkartjai pasaulel, savukir
radodd nozime Jaunas vides (arm atticksmju) izveidi Reproducciodas darbibas
revullatd tick uzkratas zindsanas, prasmes. iemanas. kas i prick$noteikums radosara
Jarbihat. Ja reproducgjosd darbibe domine. skoléniem var zust interese par micibam.
mazinaties darba spgjus (Alijevs [9U8Y,

Kritiskas domasanas un darbibas kopsakaribas

Kritiska domasana ir analitiski vertSjods process, kura veidosanis gaitd vienlidz
roZimigas ir gan analitiskis, kognitivas prasmes. gan art vErtiborientdjosic aspekt.
Td rmerkticctga. apzindti an pasregulcjosa domidana (Rubenc 2001). kas aptyer
ne tikal pasaul€ notiekosd. bet art pada citveka intelektualis un priktiskds darbibas.

cimoectondlis s[ras 12 Cricsanuy, problamu risinaSanu (sk. 3..7m.).

Kritiska domadana

v ¥

persontbas attistitd] faktors, kura ictverts
VErE niuis. Slskais aspekis

= reflekstva domasana . metakoenicija.
heonitivu, pragmatisku sevis ka personthas, savas praktiskas,
mtelektullds un emociondlis durbThas
vertesana, savas denttdles. speju
un tehniku kopums, ApzIndsanis;
— [Sgas meklTana. vEniborienticija:
= jaunu konteks atklafana:
- pardomatu lemumu piepemsana.

ruciondlu.

domiasanas stralleiju

Jamejums. Kritiskd domatana.
Picture 3. Critical thinking.

Skolotdjiem miacibu process biitu JiorganizC 13, lai audzckniem tiktu dotas
wapdjas visu kritiski pardomit plenemt vai norardit tos vat citus viedokius un idejos
-jalauj pritot, javeicina audzeknu skiiva iesaistisanas 1zzinas darbibas procesd,
aarant@iot labvEiigu emociondlo atmos{Cru. jatic katra skol&na sptjai kritiski spriest
w novertet kritiskas domisanas darbibas rezultitus. Savukirt audzekniem jétic
savilm spéjdm un spékiem, jiapzinds uzskatu un ideju verfiba. akiivi JAicsaisias
mactbu procesd, ar cienu jaicklausds izteiktajos viedok]os, jabit gataviem furmulét
savu spriedumu gan izsakot skali. gan citos gadijumes noklusdiot to (Stila, Meredits,
Templs 1998).

¥

*[P3e raksta autoru domdm., seit ietveramas art pudkontroies un pasnov@mésanas prasmes.
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Lai darbibus netiktu veiktas mehaniski. bez intelektuilo procesu kitbitnes.
andzekniem jadod iesplja paust savas domas vardiski, jarosina izteiktics mutiski un
rakstiski. Sim nolitkam var izmantol macibu {tehnelogiskas) kartes, darba lapas,
grallku. asocidciju karSu zimesanu, kas sekmgé skolcnu paskontroles un planoSanas
prasmmju attistibu, rosina veiktvisparnijumus,

Eksperimenta rezultati

Realizcjot uz prakiisku darbibu orientétas maceibas. profesiondla) 12gTbi var
izdalt sadus zindSanu un prasimju apguves posmus: merkorienticlja, darbibas apguve,
darba procesa un rezulti novertSsana (sk. 1.tabulu).

Rézcknes 14.arodvidusskola tika veikts p8tijums, lai noskaidrotu galdniecibas
specialitales audziknu paskontroles prasmju attistibas limeni praktiskapds macibas
— kursa darba tzstrades gaita, Skoleni san@ma darba lapas, kur bija jauzraksta
izstraddjuma kvalitates prasibas un tAm atbilstodi kontroles radnap dazidos darba
narises posines, linorada problémas un neskaidribas, jiatzime jautdjumi un piclautis
kltidas, ki ar personTgas tzjulas un atticksme. Analizgjol rezuliatus, var seeinit, ka
daudzicm trikst paskontroles pieredzes: kvalittes prastbas pamatl zina visi. tacu
precizl - tikar 37% audz8knu; paskontroles gaitd ne vienmer izdodas adekvan
noverdt savu veikumug rakst icmanu eprick3gjai ricibas novericianal un pielauto
Kltdu noversunar biez nepiceiciama skolotaa palid-iba; 45%: audzeknu nepatlk
muinttatucksimi, ja kaut kas ek darits nepareizi; ja nepieciciama palidziba, skoléni
prot to samekl2t, verfotics pic skolotija un kursa biedriem.

Rerultiitus tespcjams uzlubot. sistematiski attTstot audzeéknu paskontroles
prasmes visos macibu prickimetus, rosinot vertgt micibu uzdevumu apguves kvalitatl,
nosakot, kadas korckeijas blitu nepieciciamas mécisanas procesa uzlaboSanat, Lidz
ar to pilnveidotos art audzCknu krtiska domiana,

Secindjumi

Veiktd pEtTjuma rezultdti un tSmas teorctiska analize lauj secinat:

- uz darbibu verstu micibu procesu veido $adi posmi: 1) audz@knu ievirzifana
darbiba (macibu m&rku izpratne un pienemsana, zindsanu apguve darba uzdevuma
veik3anal, darba gaitas planodana); 2) patstaviga darba izpilde, sistematisks
paskontrol€jot 13 norisi; 3) procesa un rezultatu lzverteiana;

- uz darbtbu orienttas mactbus sekmé skolénu kritiskds domasanas pilnveids,
j0 to galtd netick akf{iva j@dzienu veido$ana, cElonu un seku sukartbu meklTSana,
salidzind3ana. seeindsana, pamatosana, problému analize, refleksija;

- pedayogiem jaizmanto daudzveidigas metodes un pagmieni audzcknu
metakognilivo prasimju pilnveidosanai, rosinot atbildét uz jautijumiem: vai cs izpratu
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1.tabula. Uz praktisku darbibu orientétu micibu struktira un saikoe ar kritiskas

domasanas pilnveidi

‘Table 1. Structure of practice-oriented studies and its link with improvement of critical

thinking
N. Zindfanu un Kritiskas
p- prasmju Straiggija Papemieni domaSanas
k. | apguves posmi prasmes
[. | Izpratnes marku izpratne, diskusjja problémas
veidoiuandis. micthu darbibas analtze, aktiva
macibu biltthas, personiskis Jedeienu
darbibas 18gas shardriba veldosani, prasme
origniagja izleiklics
(liela nozime sagatavedanis paArrunas, analogrju
pozitival darbibai, ricibas tehnologisko karsu mek|[G¢3ana.
motivicijui plinosana izmanloiuna: tick ctlonu vn seku
dotas gatavas. vai arm | sakaribu
veido pasi audz8kni noteiksana,
konkretizaci)a,
secindSana
risinajuma varinta parrunas, pierakst, salidzindsana,
zvele graliki [Emuma
pienemsana,
pamatosana

kvalitites prasibu

mnformasana, akiva

bltThas izpratne,

apguve klausTSaniis, jautdsana | pamatodana
2 | Darbrhas darbibus tormu patstavigs refleksija,
apguve daudzyveidiba: darpofands. metakognicija,
materidld, intelektudla. | skololdjam pielauto kladu
vardiska, konsultanta loma, atzisan,
perceptiva, nodradinot | darba lapu secindsanit
W integriciju darbibas | izmantesana,
procesii jautasana
darba vperdeiju
1zpildes apzinigums,
kvalitdre
3| Darba skolotdja vellids pasvirtgums iztetkts | retleksia —
rezultdtu un keatroles un sudzckna | ar atzimi vai darbibas rezultato
procesa PASTOVENICRanas aprakstosa stastijuma | paskontrole,
noverndsana vienotiha veidi; 1evErojot
audzekni verté viens | kvalidtes
otra darba rezultatus | prasibas.
secinasana,
pamatosana,

prasme iZteiklics

Rézeknes Augsiskolu, lrbrivosunas algju 15, Petecisv 2000 ahvalae.com
Rezeknes M.oarodvidussholu, Yoy fla. HHavs@eapotlo tv
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macibu vielu?, var noskaidroju nesaprasto?, kids plins batu vislabakais $Tuzdevuma
risinaSanal?, ka pamanit kladas, ja tas raduas?, val rezultats ir kvalitativs?, vai
striddiiju ar pilnu atdewi?, van tas. ko daru ir virzits uz mérka sasnicgsanu?, ko ¢s
icmactjos?, kadus pandmienus izmantoju?, kas man sagddija gritibas un ka tas
parvarcju? u.c.;

- attistitas paskontroles un pasvert@sanas iemanas liccina par spcju kritiski
(merkticcigl, apzinati un padregulgjosi) domat.
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Summary

Varied eritical thinking skills develop in the study process aimed at to activitics
which studiecs take place on two levels, Le. acquiring the course content and the
study process of the content. The usage of varied methods and skills, activities of
students, comprehension and acceptance of study objectives, involvement into self
- control und sell assessinent provide a successtul study process. The study
process that is oriented to activities consists of the following stages: 1) students’
ooienting to activities (forming of comprehension, knowledge acquisition for the
performing of work task, work planning), 2) independent work with systematie self

control, 3) assessment of process and resuits.
Keywords: professional/vocational education, activities in study process, critical thinking.
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ICT in Teacher Education and Integration of 1C'T" in
different School Subjects in Latvia

Andris Kangro
llze Kangro
[ ninersity ot Latvia

e article 10T mTeacher Edneation and Tnicgratton of IC T in differen School Subjects in
Tatvia” dealswith the most important stages of implementing 1CT 1 different school subjects
s Latvia from 1985 Gl 2005 Afer regaining independence m 1991 Latvia’s scheol svstem
hag developed nte o qualitaively new stage and one of the most important chinges was
nnglementaton of TCT in the teaching and learning process

Fhe artele pives the analvsrs ol megraion of ICT in diflerent school subjects in Lalyvia. as
sl as the respoectiv e results of the comparative interabional studies used for this purposc.
Che second part of the artele deats with the methodolegy and comtent ol the study course
Using Information Technclogy in Forcign Langiage Classroom”™ as well as the resuls of
he survey TAIudes ol Foreign Language tenchers towards computers and their expernence
inusing [CT i FE Classroom (199420027 are discussed.

Koy words: Teacher Education, Iniegriion of TCT. different Scheol subjects., [CT 1 Foreien
Fanguages Teaching and Learning

Introduction

The introduction of 1CT {Information and Communication lechnolosyy into
the educational svstem of Lalvia has been planned and mmplemented starting alreinds
singe 1985 (Grintelds 1996} The nutial plan envisaged equippmy schools (mainly
secondary schools) and mstitutions of higher education with computer sets and
traming of teachers and university facults. A new subject — informatics — was
muroduced mosecondary schools. A new svllabus was designed: textbooks and
study aids were published. The first teachers of informatics started teaching this
new subject were mainly teachers of mathematics and physics specially trained
for it

The hardware schools and institutions of ligher education were supplicd with
acertamn determined specttic character of the mformatization process m Latviain
the second halt of 1980-10s. Those computers produced tn the USSR (16-bit
processor. 16 KB RAM) in most cases were not supplicd with software and wuere
mcompatible with. for instance. IBM or Apple type computers. The onlyv software
provided a possibility for working with the programming languages BASIC and
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FOCAL Theretore special groups o develop sottware were established o the
uninersites and screntific nsttures. Gradoally text processors. spreadshects and
databases as well as teaching and learning software were developed to
accommodate these computers and to ensure the acquisition ol imformatics and
other subjects Ao authoring svstem with the help of which (he wachers could
work out 1nd sdual syllabrwas also developed. The dialogue language of tlus original
software was Latvian and Russian. 1., both languages of instruction m schoals of
Latvia. The development ot such eriginal software on the one hand hindered the
process of cducation mtormatization 1in Latvia: en the other hand. 1t spurred the
formation and developiient of scienutic didactic groups and laboratories m the
ficld of education mtormatization where programimers. experts of subgect contents
worked hand in hand wath umversity faculty and teachers.

Durimg further desclopment the computers of IBM tvpe were more and more
imtroduced in the edacational msttutions. In the vears followmg Latvia’s regaining
of independence in 1991 onty some individual schools seeured the necessany financial
resources tor mtroducing informaten technologios trom individual sponsors and
local municipalinies. However. in the sceond half of 19u0-ies a state program for
the Latvian Educaton Informatization System (LIS) was established. The projects
cover the whole intormatization grid: education content. management. information
services. infrastructure and user traming at several levels, The impicmentation of
the LITS project sull continugs.

Integration of ICT in various school subjects

At the veny begioing of the school teaching-learning informatization provess il
was understood that computers should be used not only in the new informatics
subject but in other school subjects as well Thus the first versions of softwarne
wore worked out and the in-service training was offered 1o teachers of different
subjects on using computers in their respective subjects. Here particular software
was demonstrated and teachers got a hands-on experience in working with it
Spectally designed courses or their parts were introduced i university teacher
traiting curnicula. Both the subjects of nature and humamtaran scienees and social
sciences were in the focus of attention. namely. mathematics, phyvsics. foreign
languages. the mother tonsue. e, A new department Departiment of Informatics
- was cstablished at the University of Latvia to educate the would-be different
subject teachers in the ficld of using mformation technologies in cducation. The
taculty ot this departiment tried not only to give students knowledge on information
technologies 1 general but alse acquainted them more with the possibilinies of
using information technologies i education and the respective subject in particular.
being well aware of the computers and latest software used at schools in the
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development of which the faculty had taken part.

Thus duc ta the above mentioned and other actions there was a relatively high
level of school informatization achicved alrcady during the first stage of school
informatization process m Latvia mi the second half of i980-1cs and the beginning
of [990-1cs. This 15 also confirmed by the results of the international comparatiyve
cducational study organized by HA - Computers in Education Studv (COMPED)
(the data were collected i 1992), The study proved that the degree of computer
inteeration and availability of instructional tool sofiware 1 schools of Latvia 1s
relatvely hugh in comparison with other countries (Pelerum 1993, 220 Geske 1997:
Kangro 1999). The level of understanding and knowledge on possibilitics of usimg
mformation technologivs among the schoolteachers and principals is rather high
Lanvia’s upper secondary school students i informatics and programming tusts
were the second - immediately after Austria. leaving American and Japancse
upper sceondary school students behind them (Pelgrum 1993, 22). Also the
mternational COMPED study showed that the versatiie activities n the ficld of
cducation informatization m Latvia {(devclopment of hardware and software for
cducational instututions. traiming of teachers. improvement of umversity curricula,
selentific rescarch) have led o success

The development of intformation lechnologies - electronic mail. Internet. multt
media, undoubtedlv, influences the process of using information technologies in
cducation,  Actually it provides newer and newer possibilitics of using 1T in the
modernzation of the teaching-learning process. 1T no longer serves to be a simphe
additonal means but 1 15 an indispensable part of the modern and contemporary
lcarning environment.

The data of the study arganized by the IEA association  Sceond information
technclogy in education studvy (SITES) (the data were collected in 1998) show that
the majority of the school principals in Latvia associate IT with important and far
reachig aims (Pelgrum 2001). It refers. to a certain degree. also to the so-called
tuture paradigm et cducation — to use IT n order to develop the active teaching-
leaming strategics. cooperative learming and project work, the students” individual
work and their personal responsibility for the results of their work. 6796 of Latvia’s
puptls learn at schools where prinapals share such an opnuon. The most advaneed
school principals who link the aims of using 1T with the cmerging future paradigm
of education are in Singapore — 70, the lecast number 1s in Luxembourg  42% of
school principals (altogether 26 countrics participated i the study).

A great number ot school principals in Latvia (74%) want to administer many
tasks to the IT also within the framework of the traditional paradiem of cducation.
tor example, to improve students” achievements and skills. to give students drill and
practice exereises. ete. Scheol principals in Lithuania have a sinular stand (7349%%).
school princpals of Russi (46%0). Slovakia (46%) and Japan (48%) are less cager
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to associate such aims with the introduction of 1T

[nformation technology today has become an indispensable part of teacher
training. m-service traiming and therr everyvday performance. The data ot the above-
mentioned STTES study show that §8% of Latvia’s students learn at schools where
the school principals want the teachers to use modem information technology in
the teaching-leaming process. And it is already a reality because the sunvey of the
St 120 graders of Lalvia carried out i 2001 shows that students have used
computers to master different subjects (htep:/Awvasew lits v, The largest numiber of
students - 37.3% have used information technology to master English. 29 9% to
master other foreign languages. 26 3% — m history, 24 8% — in geography. 23.7%
- m mathematics. 22 9% - in the Latvian language. cte. {on the whole the students
have mentioned 11 subjects).

It 1s not a matter of coincidence that [ICT 15 mostly used in schoals of Latvia in
the acquisition of foreign languages (not counting informatics as a subject). because
these subjects (English. German and Russian) were amony the first in which the
rescarch was carrted out. the onginal software was developed. the foreign
experienee was acquired through participation in many jomt projects. new study
courses 1 teacher training programs were developed and implemented at the
University of Latvia and courses were organized for practicing teachers,

Implementation of LC'T in Foreign Language (F1.) in teacher education
at the University of Latvia

Starting from 1987 computer assisted traiming. test. drill and authoring tools
were developed. tested and applied in Tanguage classrooms at the University of
Latvia (Kangro 1989, 41) More than 200 computer assisted language leaming
(CALL) pregrams for German. 130 for English. 120 for Russian and 120 Latvian
language learning were mplemented in the schoo!l curriculum of Latvia. In the
bepinning stages. 1.0, before 1990, the programs most often were merely simple
correction programs {truc/false and multiple choice exercises) due to the limitations.
which the older sovict microcomputers presented. These CALL programs consisted
of tasks m which all the icamer had to do was peint and click. The carly programs.
at best. only encouraged a “very active way of being passive” {Davies 1997.
116). Nevertheless. it was a wav to familianize both students and teachers with the
usc of technology in the toreign language classroom.

Since 1994 a well equipped high-technology Computer Pool at the Faculty of
Education and Psychology has contributed to the sccond stage of the introduction
of computer technelogy into langnage learning at the University, This sceond stage
was devoted to testing the possibilities of CALL. Future foreign language teachers
arc trained in the Computer Pool. Students are offered a course dealing with the
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wse of CALL, as well as of satellite TV, Intemet and multimedia programs
foreign language teaching — ~Using Information Technology in Foreign Language
(lassroom’.

Before taking this course all students - the future teachers of different subjects
(the Latvian language. foreign languages. sports and health education. visual art.
cte.) acquire the basic course “Education Informatics™. Within the tframework of
this course students master such programs as Word. Excel. Power Point as well as
thoy develop skills of working with c-mail, Internet ete.

Course methodology

At the Faculty of Education and Psyvchology we try to develop teacher education
programmcs that fit the needs of modern society. We encourage students to lake
on the responsibility for and affeet their own studics, to develop the ability to co-
eperate. to work i a problem-oriented way and be prepared for continuous changes.

Educational psychology has shown that significant learning takes place only
when the leamer activels constructs his own leaming. Therefore the concept of
the course presented 18 moving from the model of teaching centred mstruction to
the one centred on fearning . constructing the knowledge. discovering the world and
entering intercuitural multilingual communication via e-leaming (work forms: group
waork. discussions. presentations, peer teaching, work on projects and e-projects,
etel)

The above discussed study course 1s developed on the bases of the theorctical
propositions offered by A Dougall. P.Dunkel. I.Forsvth, P.Gray, W.Maicr.
B.Raschoft, D Squires, M Schwarz. D.Teeler. D Wolft. which are creatively
mterpreted and further developed . Evervday teaching and rescarch work uses the
expericnee and theories that have been acquired while participating n several
important projcets of the European Centre for Modermn Languages and projecis
financed by the European Commission (ICT 1 VOLL. ELCHE. TNP. ‘@.cm etc))
It should be particularly stressed that professional. bachelor and master degree
students actively participate in preparing the information necessary for the reports
and projects: during the prescatations thev discuss the unclear questions and check
the quahity of the obtaimed data.

The course teaches the students to be able to itegrate the use of technology
with the current foreign language teaching methodologics (with the emphasis on
“procedural knowledge™ and the changed nature of learming ) Furthermore. the
students in the course leamn to analyse the matenials inview of the practical application
af available technology to their own lessen plans. The course teaches students to
approach the use of technology critically and focuses less on mere popularisation
of information about the software programs available. In addition, the course 13
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designed to explore and access. through cooperative discussions. for example. the
ways inwhich CALL programs and multunedia can change the nature of language
learning and generate new tvpes of teaching practices. Various kinds of interactions
arc anglvsed and different types and levels of interactiv iy, not excliuding that of the
teacher, in the multimedia environment are discussed.

The course consists of two parts: theoretical and pracucal The first part of
the course 1s devoted 1o the theory surrounding the desclopment of CALL and
multimedia programs. and the second deals with the implementation and analysis
of the programs developed by the leading software firms. Students analvse the
sottware available in the mternational market and. using these programs. make
outlnes tor their own lessons. Programs used i the process of foreign language
learmng mclude those offercd by ENWWP CALL Library {grammar. functions.
Cambridge Proficicney Practice. cte.), The Interactive Picture dictionary. “Learn
10 Speak English™. “Busmess English™ “Super Success tor the TOEFL Test | cte.
During the class students learn how to work with the speeific program i order to
procecd with 1t individually, These are high quality software programs amwed at
using various sensorv channels thus achieving the best possible psvehological cftect
and corresponding to different learing stvles. imdividual cogrutive levels and features.

A further step for students then is to use authoring teols from Wida Authoring
Sutte and from Teleste Partaer Toals to develop therr own testing and teaching
pregrams for granmar, vocabulary work, wriling. ote. By developing their own
programs. teachers are then better able to implement CALL and other multimedia
programs 1n their classrooms. The goal1s to cnable teachers o ereate mulumedia
teachung and learning materials without any programmmg know ledee inaccordance
with the needs of the individual learner or a group,

In practice. there are two main “models” according to which New Learnimg
Environments are implemented n language education:

“Hhe ADD-ON mocel, which rendy (o coasider the new envivoliment ds
acleditivnal to the existing servcture and praciice, te. no chosrges e exisiing
5_)'.5'!'(3.'” dre necessary; {H‘?d

The ADD-IN model, where NLIS are fntegrated nlo the existing svsicm
thus causting changes in (s structure and content and e professional
development. (Meus V.o Ridsanen A 2002 7)

The concept of the discussed study coursce 1s based on the "TADD-IN model Lo
support integrative and reallv creative activities using possibihities provided by -
lcarming,

The course presents the Internet both as an Information Superhighyway (emphasis
on information) and as a global Village (emphasis on communication). The use of
the most popular scarch engines such as Yahoo. AltaVista. Google ete. 1s taught.
showinyg students the most efficient means of navigating the web by teaching them
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to scarch by kevwords and’or different categorics and subeategories, Interactive
FL teachmglearning materials exereises tutormals are demonstrated and analvsed.
as are the wavs of finding authente matenal.

E-mail 15 a tool tor mtereultural communication around the world. E-mail
“_,’J}'(J'L'N,/L'\' .\'Hn’t!(’f”\' ot {’\"’/!‘L’IH ll'”‘f!.r'fn’r’i]it‘\‘ _-'U." j‘L'Ll‘/ il{n’ff”'u‘j LUH.’.‘)H!H!(W_HHJH ‘
and Cempowers students for independent Tearimne T(Warsehauer 19950 2)) The
pedagogical anm of the usce of E-mail 15 o ¢ncourage teacher students to improve
thetr second ‘third language skills working with authentic materials. Establishing
lcarming progects via e-mail puts students in contact with native speakers or English’
German learners around the world and provides an authentic context and motnvation
for communication. Two leaming projects. “Christmas in Germany™ and “Varictics
of Modern English Around the World™ were suceesstul. Stadents™ projects are
posted on the Home Page ol the Faculty of Education and Psychology atwww.lu by
Students worked with e-mai! jounals. teacher-student consultation via c-mail.
clectronie discussion. surled the Web and used MOOs (Mulaple User Donvins
Objects-Oriented). As these projects demonstrated. “seen fearmmy projects will
holp o develop learners Tanvnoge awareness and wndersiandine of the
viructure and funcionadiy of the wwreet lengonoge” (Rischoft 19970 1349) The
final result of the use ot Internet and E-mail n the Cld.\.bl‘OOm 15 high student motiv ation
to tmpreve thewr language skills as well as a collection of wyw-addresses that the
teacher can use later in practical classes

To support the umplementaton of 'l in forcign language ¢lassroom (min-service
teacher traimmg education as well as i tuture foreien language teacher cducation)
as a part of Latvian Education Totormatization Svstem (L11S). sets of
recomtnendations on using 1CT 0 the process of language aequisition have been
worked out. These recommendations include websites that can be used my foreien
language (English, French. German. Spanish) feaming/teaching as well as the
biblrography on IT mn I'L learning and Information on the most celevant computer
and multi-media programs that can be nnplemented mupper seeondary schools m
Latita and methodological materials on 1T in FLL classroom (http: 7waww lius iv) bt
must be stressed that these materials tor teachers and would-be eachers were
worked out during 3 vears ot co-operative team work (collaboration ot students.
master degree students and unn ersiny taculty took part in dus project} at the Faculty
of Education and Psyveholozy,

Goals to be reached in the course and motivation ol students and
teachers

What should a teacher know and be able to do at the end of hisfher traming”
A reacher should have the knowledge ot basie computer skills. knowledze ot
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what software 1s avalable. the ability to evaluatetest software (including. possibly,
the acguisition of autherimg skills. and a famtlianty with hyvpertext) and the skills to
integrate multimedia and [ntemet materials in the lesson and curriculum.

The use of I'T m the FL classroom motivates students 10 be more curtous. it
stresses the great opportunitics multimedia provide for ditterentiation. especially in
mixed-abtlity elasses: what mulimedia and telematies best offer arc a real context.
authentieity and topicality of materals and a cross cultural perspective. Furthermore.
multimedia 15 a highly dynamic medium. which has the potential of generating
dvnamic tvpes of mteractions. not onlv with the computer but with other students
and teachers as well

In other words. it generates cooperative learning, fearning accompamed by
the mnstructor and autonomous learning. Morcover. teachers need to understand
that their roles have to change and that the physical space of the classroom will
hase to be changed as well inorder to accommodate different kinds of interaction:
small group. student to student. and student to computer Besides, “efectronic
compmpiication con dielp fosier a new reacher-sindent relunonship in which
the sindeitts hecome more ultonomons and the teacher becomes more d
Fucituator” (Warsehater 1993, 93). In conclusion. due to combiuung diverse leaming
strategies, various kinds of mteraction and different types of implementation the
learner is confronted with ditferent language spheres and it motrvates him or her to
lcarn a second {a third language) in modern learning environment.

It must be stressed that [CT may only be seen as one component of the powerful
learning environments which has to be integrated mto broader contexts of leaming
(Berghammer 2000 14y the latest technical possibilities must be combied with
tradstional teaching aids. books. maps. dictionaries. ¢te. Language learning has otten
been described as one of the most impressive mental operations of the human
mind in view of the complexity of grammatical structures. the size of mental lexicon,
and muluple functionality learners of any language are confronted with (e.u. Schwarz
1992) As aresult. a lot of contreversial wdeas have arisen on how the language can
best be feamed.

Survey “Attitudes of Foreign Language (I'L) teachers towards
computers and their experience in using [C'1 in FL classroom in Latvia™

The results of the survey “Attitudes of FL teachers towards computers and
their experience m using 1CT m FL classroom 1n Latvia™ represent the recent
changes n the FL teacher education and attitude to ICT and show the constantly
nereasing positive tendeney (see tab. 1), During cight vears from 1994-20402 333
teachers of English and German filled out questionnatres before attending the in-
service teacher training course mentioned abeve.
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The most important conclusions are:

The attitude of the F1 teachers wowards computers has cructally changed during
the last & vears, Ifin 1994 onlyv 9™, of F1. teachers had basic computer shills. then
i1 vear 2000 - 3995 m 2002 - 37,

The most widely used computer programs 1994 i schools of Latvia were
test and drill programs (they were nsed in 9% of sccondary schools in Latvia).
87% of used programs were gramunar and vocabulary test and drll prourams: i
vear 2000 — 13%, secendary schools in Latvia used mmaltimedia language learmimg
programs to activate all four tanguage skells. m 2002 35%,

In 2002 43% of tcachers responding to the questionnaires admitted that they
use INTERNET materials in FL classtoom (mostly — i 905 cases = INTERNET
s used as a source of materials for language teachig and learnmyg).

The tvo matn problems - fear of elderly language teachers o use the new
medla. and the second — financing the new cquipment.

Table L. Survey *Attitudes of FLteachers towards computers and their experience in
wang [ICTin FL classroom in Latvia™

MRasic comupuler Testand doll T Mutnmedia 131];[1:1;‘-;‘ U lolermetas a ool
skills programs LRI Progiuns 111 the Timgueaee
classroom
154 T 87y Novdata wvalable i =20 ‘J
2060 35% 307 ] 15% I T
RIS 7% 5% 13, |
Conclusion

e Inorder to achicve significant results in implementation of ICT in
cducation. there 1s a need tor state level strategic projects. the goal of
which 15 not onlv to cquip schools with quahitative and up-to-date
hardware. hut also training and in-service traming of teachers in particular
and a manv-sided integration of ICT i the teaching and learning procuss.

o Pre-service teacher trawning programs should include a svstem of study
courses to tramn the would-be teachers for active and substantiated
integration of 1CT 11 the teaching and learning process of school To
succeed 1n this work there 1s a need for edusoftware and specially trained
teachers and faculty — the experts of the respective subject

s Inorder to maintain successful mregration of ICT in particular subjects
(v.g.. foreign languages) regular m-servies actions. which would take
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imto account the learmers” prior knowledge and experience i work with
ICT. are required

e The mtegration of 1ICT 1 forergn language learning and teachimg provides
a powertul learning environment to ensure project based active learning
as well as ditterent interactions: students-to-students. teacher-to-student
and viee versa

o The use of 1T in the FL classroom motivates students to be more curious
and discover the world of krowledee by using new technology.
multunedia: 1t provides difterentiation. especiatly mnmixed-abihty classes;

new technologies support language teachers with authentic materials
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Kopsavilkums

Rakstd “Medernas informacias un komunikacnu tehnologijas skolotaju izglitiba.
(o integracija skalas macibu procesa” aplukotl nozimigiikic informacijas un
romuntkdeu wehnologiju (IKT) integracyas etapn sholotdju 1zglitba Latvpa no
TORS gada Trdz 2003 gadam. 1991 gada valsts atguva neatkarbu. un $0ja bridi sikas
artkvalitamvi jauns ctaps Latvijas 1zelintbas sisteéma. tan skaitd mederno intormaci)as
whnologiju izmantesand macibu procesa.

Publikacija analizita IKT lictosana duziadu skelas macibu prick$metu apguve.
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$im mérkim izmantojot arT atbilstosus starptautisko salidzinamo 1zglitibas p&tijumu
rezullatus.

Raksta otraja dala tick snicgts ieskats Latvijas Universitate doccta studyju kursa
“Modemas informicijas tehnologtjas svedvalodu macibas™ metodologija un saturd.
ka art analizEt vairak neka 350 svedvaledu skolotdju aptaujas rezultatn faika posma
no 1994 lidz 2002 sadam
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Lacdmita Kuzmina, Jurys Kizmi

E-lekcijas un e-teskaites sistema solo

Ludmila Kuzmina
Jurijs Kuzmins
Latvijas Universitate

Rakstd aplukoti jautapuini par informacijas tehnologiju ictckmi uz méctbu procesu. DetalizCti
raksturota e-lekeiju un c-1eskaidu realizicijus gaita frontilas apmacibas vadibas sisiCma
SOLO. Tick parddus. ka datortchmkiir izmantojama ne tikai prakiske nodarbibu veiksanai.
bet w7 lekerjas laika, kas bidiski urzlabo macthu procesa clektivitati un piediiva jaunas
didaktiskas icsptias.

Raksturvardi: frontfild apmaciba, datonzZla vadibas sisiéma, macibu process. alpriezeniski

>;1ilC.

Termun “e-lekenja™ un “e-ieshaite” Latvya pagaidam nav plag pazistami Tie
nasy eklautt matenalos art pasaules plasaka)a pedagogijas terminu tczaura ERIC
{ERIC 2002}, Bet Iteraet nosaukumi e-leciure un c-exam tick 1lzmantot saméra
b2 www gongle com atsaucas uz 6660 avotiem termina e-lecfures hetojama
un uz 3376 avotiem ¢-exarm s letojuma gadijuma (dati skatia 31.01.2003).

I .tabuld apkopotic dati parida dazu terminu populantati interneta. (lzmantots
wwnn yoogle. con. informacya skatita 51.01 2003, Procentos it noradita pétamo
terminu lietojama dala atticciba pret pamatterminu (fecture s, fest's, exam s,
exomtinadion ¥) izmantojuma skaitu.

L.tabula. Tevminu lictojama biezums faternet avotos

Table 1. Frequency of terms in fnternef sources

lectire’s 1385 mla | 100% | exams 10,45 min 100%
e-foctive s L 00K (013% | e-exam's 3300 3.013%
orline lectuire § 27 W0 (1. 1%% | anline exam s 31000 t), 3%
an-lte fectires O A0 4 03% | on-line exane's 3800 03, 64%
FeSL 79,0 min 100% | examination/s 10,44 min 10046
eSS S7 )0 0 11% | e-exconination s 3300 {.1)3%
el tiests 130 000 0.19% | online examination s 4400 ) 1455
OF-fikie Lest S 18000 (02%% | on-line examination s 2600 £ 02%
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Tabuld ir skaidrt redzams. ka paslaik pétamo objektu dala ir Joti nclicla (no
0.02% idz 0.3%). Nosaukumu variantu zipa visbiczak tick izmantott online lecture
s, online test s, online exam s un orline examinanion s. Papildu pStijumi paradija.
ka. piem.. online lecture on-line lecture un e-lecture pGe satura praktiski neatskiras
no leprick$ minétajiem terminiem.

Lai noskaidrotu termina “c-Ickenja™ defintcrju. izmantojot ERIC (Czauru. vispirms
bltu neprecicdams zinat. kas ir lekeijas metode (Lecrure Method. sk. 1.zim)). Ka
tas noradits ERIC, ta ir “apmicibu metode. kuru izmantojot informécija studenticm
tick 1zklastita mubiski. studentiem dzdarbojotics minimali™. Definicyd nav mindts.
ka zindsanu nodoganas laitka doccétajam ar klausitajiem batu jabat tiesa kontakti.
tatad — micibu procesd icspéjams izmantot art dazidas informiacijas tchnologijas.
)

T

A PIEATAE

E NC Processing and Reference Facility

bws atonal Besawces iclormatian Cealit

Back to Thesaurus Search ‘

Ferm Lecture Method

Record Type Mam

Teaching method i which wmfarman

riwnmal amount of class particypabios

on is presented orall

Scope Mote

1
Category: 310
Broader —_ .,
Terms
Marrower
Terms
Related or

Terms

wentonal Instrichon, Cascussion (Teaching Techmague), Sp

Used For Lead Lecture Plan (1966 1930), Lecture (1966 1980)
Use Term
Use And

Add Date. 03/10/1930

1. ziméjums. FTermins Lecture Method: definicija (ERIC 2002).
Picture 1. Term Lecture Method: definition (ERIC 2002).

Vicnkarsakaja gadijuma c-leketja var bat parastas Ickeijas videoieraksts. kas ir
ievadits datord. Dans Daipers (Diaper 2000) apgalvo. ka vins bijis pirmais. kurs ir
izstradajis $adu materidlu un izmantojis to 2000.gada viena no konferencém Japana.
Sobrid pasaulé ir vairikas firmas, kas piedava e-lekeiju tehnologiju. Viena no tadam
- BOXMIND COM (BoxMind 2002) — 1zveidojusi 35 on-lie lekerjas. kuras
predalis zinodi un plasi pazistami lektori.

2 zim&juma ir paradita c-lekeijas clementa tipiska struktira (BoxMind 2002),
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kreisapa pusé redzams lektors: videaierahstu var tesICet. apturct. partit sinhront ar
skanu. Zem attela ir norddes uz papildmatenalu. kas atrodams nternctd. Labaja
puse novietots lekeyas teksts un attlli. kas redzami lekeyas gaitd. Videorerakst i
-0 nun. gart. leketjas slgums i aptuveni 40 -60 min

l_ Survival of tha Fitast - The Fittest Whal? } Richard Dawkins -

v B0 Leen a2 gl osiop

Uoaze oo - bafomig ] >kt

B T B T <ﬂ ! b :

[ i . A P o hncerr e i ase Ty of the Tdbes eymiper fpancor od T
s Leclure Bookmarks B L LRI S LI R P ST T e
el g waheg e gl g Sl g 1oy Usr. Baan o (o G nep
el g U fumer goeee s of Twwen s g, rhas ol rsom el of

1ate e Strove them 3 med sbor g ey pot it gat & They taa &
aler o, We-Traye B st trouble Lods ¢

L Intrgdve L -+ 2,

T et e g WS Avrorrdaed] 1 a1 Eve e " 1R 20

F By, srat o mharsgror g eaign |Laf 33 O R L e R AL R TR P SR N ]
>4 y !

2ziméjums. E-lekeijas piemérs (BoxMind 2002).
Pictare 2. Example of e-lecture (Box¥nd 2002).

Aplopojot internata avotos teiktos. var seeinat. ka e-lekena ir tada nodarbiba.
kard galvenokart tick izmantots CD-ROM. DVD. intrimeta vin interneta tikls,

Tick uzskatits. ka e-lekenar ir daudz prichsrocibu:

e klausTtaju skaitu neierobezo auditorijas hiclams:

o macibu pracess var noukt vairakis vietas vienlaicrgn un neatkarfiun no .

kur atrodas doccid)s:

o c-lekeyas, kas rerakstitos datoratmimd van informdcijas noscjos.
espélams izmantot jchkura latka:

e c-lekayjo var paptldindc ar mterneta matenalu.

o mictbu cenu netelehmd izdey umi par telpu vzwurcsanu.

Dazr specidlistt (FHuber 2002) pat uzskata, ka o-lekenas ar latka var aizsiat
purastds nodarbibas. jo augstskelu admuinistracyal biis izdevipak weiddaties vajadzigo
clektronisko matenalu neka slégt lgumus ar docctdjem.

E-lekeiju programumnodre$inijums var bt dazids. D Daipers (Diapor 2000)
zmantoja PowerPoint un audio werakstus, Pirmd e-lekera bija 23 min vara un
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aiznéma 214 MB CD-ROM. BoxMind 1o izstraddjust speciilas programmas
{galvend - Lectwre Creaior). kas atvicglo e-lekeyju sagatavosanu.

BoxMind galaprodukts 1 videotath ar skanu un foif fali Verdojot e-lekerjas
pce 85 irmas metodikas, nepiccie§ams:

e sasatavot grafiskos tfatlus (digudlos slaidus).

o 1zveidot sknptu (c-lokenas struktnras failu).

e sagotavot un sadalit segmentos video failu {ar docCiiia uzstisanos).

e sashanot visu falu (video, audio un teksta) darbibu.

e erakstit e-lekeijas CD-ROM vai interncta servera cicta)a diska.

Tadu e-lekeju sagatavosana un realizacija iespejams izmantot arl ¢itu pecju.
Autort uzskata. ka datortehnika var palidz&t decCtajam reahzSt atgriczenisko saiti
ar studenticm lekeyas latka. Tas nozimé. ka doctags sadi spetu uzlabot frontilo
macibu kvalitdn. kas ir loti aktudla probléma studiu latka deficita situdcha. Dazi
premcri: darbs ar nepilna laika studiju grupam vat ar grupam. kur studentem 1r
nepietickamas prick$zinasanas. kas atrnjapapilding nodarbibu laika. Atgriczeniska
salte i jott bariski arT tad. ja macibu darbs prasa akttvu klatesoso Idzdalibu.

Autor: savas metodikas izstrade izmantojuséi frontale apmacibu sistemu SOLO
(sk. Kuzimins 2003).

SOLO zintbu baze aptver vairakas temas,

< Informitikas pamati. Nodarbibas par $o tému picdavaias LU PPF
studentiem. kas apgust skolotdja augstakas protesionalas izglitibas studiju
programmu.

3 Informatikas izmantoiana izglitiba Sos jautdjumus picdavits apet
LU PPF studentien un skolotdjiem. kas papildina savu kvahtikaciju.

W Operé&tajsistemu pamati. Nodarbibas par So t23mu zstradatas LU PPF
studenticm. kas apgdst profesionalas augstakas 1zglitibas studiju
programmu “Datorsistému un datorttklu administrddana™

(1 Sistému teorijas un sistémpieejas elementi un Interneta un
intraneta teheologrjas. Abas témas wstradatas nodarbibas LU PPF
studentiem. kas apgist skolotija augstakas profesionalas izeibas studiju
programmu “Lictiskids mtormarikas skolotajs™.

SOLO e-lekeyjds var izmantot |oti dazadi. Parvisiem minétajicm jautdjumicm
tika 1zstradatt materidh. kuros wetvertas detinicyjas. blokshémas, au€li. intemeta
adredu un izmantojamo fulu saraksti. k@ aim kataiogl. kas pardda o matenalu
izkartojumu mactbu tematu seciba. Nodarbibu laikd studenti sagem informacin uz
savu datoru ckraniem un klausas skaidrojumus. komentarus un eitus papildua datus.
Snicdzot $o informiciju. docétdjs studentu datoru ckranos akeenté konkrétus
objektus Tas ir ot Srii. jo datorekrdnd viss ir redzams labdk nekl uz fafeles vai
uzskates matenidlos. kurus parasti izmanto docctaji. Jebkura bridt docdtdys var
partrauht stastijumu un paliiet klausttdjus atbildSt uz parbaudes jautdjunuem. Studeni
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uzraksta savas atbildes ar tastatiiras palidzibu. Visas atbildes ir redzamas uz galvend
datora ekrana. un nodarbibas vadids s ar operativi reagSt uz @ams anweraksitkada
taila talakal analizel

Cats kontroles vanants —1zmantojot vizudlo informaciju. kas studentam paradas
uz datoru ekrimem. Docdtd)s var palogt noradit uz kidu ebjektu. Tat pirbauditu, v
hlatesosie seko lekenas satwram. Gratiskas athildes paridas uz nodarbibas vaduaja
chrana. ir redzami ar studentu datoru kodi. kas [aw notetkt. kurd ne dalibnickiem
nay zpratis mactbu matenidld wikeo. Abos gadijumos kontrole notick jau lekerjas
latkd. Lidz ar to docdtajs uzreiz uzzmna. kurt jautdjumi nav izprast. Tas savukart
atskiriba no parastas nodarbibas iau) batisk: paaugstinat mactba procesa cfcktivitit,
Sitehnologija sevigkt it piemerota jauna materidla 1zstrides gadijuma. kad
atericzemskagai sawten ir lela nozime.

SOLO var izmantot art tad. ja visiem studentiem ir)astrada ar vienu informacyas
avotu. Doctdji zina. cik daudz latka nepiceicsams. lai studentu grupa sagatavotu
datorus kopTga uzdeyuma veikéanan. Ipasi tas ir aktual: nepilna laika studiju gadijumd.
Nodarbtbas vadid)s. kurd izmanto SOLO. var centralizg€u aizs Gt uzdev umu visiom
vienlaicigr var nu tas ir kids wepricks sagatavots WORD dokuments. EXCEL tabula.
FowerPomt prezenteya. vat arf mrermela avota adrese Studentu mdividudlo darbu
rezubtatus (uzdevuma atbildes)y docstdys redz datoru ckriinu kopiis uz sava ckriina.

SOLO ir izmantojams art tad. ja lekeyas laika tiek predavits jauns temats. kam
mav iepricks sagatavots materidls. Tas var bat, piemZram. darbs ar jaument interneta
avoftem vau ar jaunu datorprogrammu, Sajd gadijuma doedtdjs nokopd jebkuru
alormacyu. ko nepiecieéams aizsitit studentiem. un turpina darbu ar $o tikko wegtito
materidlu, T3 i resursu ckonomija vairikos aspektos: netick terets laiks kscrokopiju
tzoatavosanal un to izdaliana studentiem: vinn say uk@t lickl nescz. saidot informaciu
no docdtdja val nterneta avoriom: atrs i ateriezeniskas saites lzveldes cels
infoumiicyas apspricdanal,

Sistemu SOLO var izmantot anketS3anai un zindsanu testéSanai, Sim nolikam
worzstridats specidls skripts jeb testu verdo$anas valeda. kas ot vienkarsa veidd
laug sagatavot fatlus. kuros ietverty:
ankctas val tesia jautajumi.
atbilstedo grafisko tailu nosaukumi (ja to prasa jautdjumu saturs).
atbilZzu varianti.
vicla Jauldjumu analizel,

UL UUU

victa testa rezultatu norader.
3 zim¢juma redzams priemérs. kas ilustré sistCmas SOLO testu veido$anas
metodikas vienkariibu.
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"B TEST [_ o] <]

NEXN

& Darorkiastem kommponeuty 1p

r procerein dala

Fr 25 dala

i siste:ras drofibas dala

F  Koonrdicdcoiu daja

I Klartens vidusZala (Middle wae)
™ vierotds atrouges d=lz

3. iméjums, Testa pariugs ar athilzu variantiem.
Picture 3. Test sample with keys,

Lar izveidotu testu. kdds redzams 3. zimcjumi. docetajam ir jaicvada datord
sida nformacija:

¥, Datorklasteru komponenti ir;

"B~ procesoru dala.

"B OS dala.

‘B sistémas drosibas dala.

‘B komunikaciju dala.

‘B klastera dala.

‘B vienotds atminas dala

Tarad, veidojot testu. atbilZu varantt japapildina ar noradi "B+ (atbilde ir pareiza)
un B (atbilde ir nepareiza). Sadi docStdjs Lieki netéré laiku testu programmasanan.
kas biezi vienir lemesls. kapee zinasanu parbaudes procesu fektort nevélas datorizet.
Turklat v airdk uzmantbas nodarbibas vaditd)s var veltit testa satura tzstrader. Pardadis
1espéja realizat e-ieskaites tormu — studentiem tick piedavats atbildet uz jautdjumiem
datorizZd sisttmd. as biezi vien paltdz 1zvairitics no subjektnvitates zinaganu
noveresana. Katra atbilde Sinf gadfjumd tick vorteti automatiski. un rezultats tiin
redzams docétapa dators elaraind. SOLO |auy izstradat cetrus dazidus testa varianius,
Rezultatus doectiys var suglabét talakat to analizer. NakotnC ir paredzdts paplasinat
wan testu veidodanas ldzek|us. gan arl sistemas izmantofanas funkerjas,
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Summary

The article 1s devoted to the frontal teaching computerization problem, The
authors give a short introduction nte a new education technology phenomena - “e-
lecture™ and “c-examination” and offer their ovwn way 1o the solution of corresponding
tashs. The main wdea 1s to use computers direef/in lecture and examination activites.
For this purpose the authors have claborated a special frontal teaching svstem
“SOLOY. A brief description of the application of “SOLO™ for “e-leeture™ and
w-examination” procedures 1s given i the article. The system makes it possible to
present information on all student computers simultancously. and provides graphical
feedback between the lecturer and the students. “SOLO™ can be used both for
prelininany compuier prepared lectures and without it

LA
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Sistémas SOLO didaktiskas iespéjas

Juriys Kuzmins
Latvijas Universitate

Darba ir aprakstita frontilo macibu vadibas sistema SOLO. kas tick aprobéta LU Pedagogijus
un psiholegijas fakultatg. Sist€muy var izmantot ¢-lekeijis, anketC8anal. testesanai, Ka ari
veicot citas didaktiskas aktivitates.

Raksturvardi: frontala miciba. datorizéta vadibas sistéma. micibu process. atgriczeniski
saite.

Sistéma SOLO ir paredzSta frontalu macibu datorizacijai. ST probléma miisdienas
ir aktuala, jo zindSanu un prasmju apguves process vairuma gadijumu netick
individualiz&ts, art datorklasés lidz Sim praktiski nebija iespjas efektivi organizét
$adas micibas. Eso3as sistcmas, ar kuru palidzibu var automatizct docétaja darbu.
Latvija nav plasi izplatitas, Sistéma SOLO (sk. 1.zim.) ir veidota. pamatojotics uz
autora picredzi pedagogisko un automatizéto apmacibu sistému izstrade.

Lzimgjums. Sisttma SOLO sagatavota darbam.
Picture 1. System SOLO ready for Work.
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Sistémas SOLO tchrusko struktiru vewde docctaja dators un studentu dator.
DocCtaja dators ir serverls ar zinibu bazi (ta var bt werakstita CD-ROM). Studentu
datort {(klient) sanem no &1 servera informaciju pée doc@taja iniciativas. Visiem
datoriemn 1izmantots TCP/IP presIéesums. tas nozimé. ka lekeiyas dalibnicki var atrastics
Jazadas vietds, piem., docétajs ~ Riga. bet students — citas pilsétas. SOLO
programma ir divi pamatbloks: pirmais [auj vadit macibu procesu no docctdja datora.
otrais — realiz€ informacijas apmaigu ar studentiem.

Startgjot sistcmu SOLO, uz ckrina paridas uls galvenie logi: parsatamas
gratiskds informacijas logs. docctija jautajumu logs (ar studentu athildém) un
;urémas katalogu logs.

Macibu procesd docctays var izmantot 3adu informaciju:

e auclus (gif. jpg un bmyp failid, leskenctus vai cita veida:

s sava datora ckrina vai studentu datoru ckrankopijas;

+  tckstus ar jautdjumicm vai szdevumiem:

o Icpricks sagatavotus testus:

« sava datora ckrankursora koordmates. kas tick 1zmantotas. lal parvietotu

studentu datoru ekrankursorus.

Doctta)s augémintto informaciju var aizsilit uz studentu datoriem, ka arf izpildit
vairakas darbibas:

e palaist studentu datoros programmas: MY Word, FXCEL. PowerPoini
lmernetExplorer, WindowsExplorer, Calenlarar, NoiePad. Pbrush.
ChardMap:

* izsaukt studentu datoros: MY D0)S, ControlPunel, DisplayProperties,
START

+ palaist studentu datoros: individuilis apmécibas sistému M7 A

* aizliegt val aktivizgt studentu datoros: AU triDel, TuskBur, START.

+ zpildit visos studentu datoros Refresh Desktop, Reboot Windows un
FogOFT” komandas;

e 1zslCgt visus studentu datorus.

La1 kontrolctu macibu procesu. docctas var nokopct studentu datoru ckranus.

Ja kidu no ckrankopijam vZClas 1zmantot kd paraugu, Ir espgjams operativi
aizstuit ro visiem studentiem. Docétii)s. ja nepiecieSams, parada studenticm
mformaciju no sava ckrina.

Sistema dod iespGu realizét mactbu procesa daudzyverdigu atgriczenisko saili.
Dovltdys var:

e rodzet visas studentu grafiskds atbildes (sk. 3.zim ), kas paradas uz
doctaja datora ckrana ka kursora markieri ar studentu datoru numuriem.
tadgjadi kontrolgjot micibu procesa gattu vizudlas informacijas
rzmantosanas gadijuma:

o sovakt studentu tekstualas atbildes uz 1zvirzitajiem jautdjumicm {tos
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2.7ziméjums, Studentu datoru ckrankopijas uz docétija datora ckrana.
Picture 2. Copies of students™ computer screens on teacher’s computer screen.

159 148,164 134 Client cornected

J.ziméjums, Studentu grafiskas atbildes uz docétija datorekrana.
Picture 3. Students’ graphic responses on teacher’s computer screen,
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iespcjams uzdot mutiskr vai datorpicraksta veida). Atbildes paradas uz
docctdja datora ekrina. norddot studenta regustracijas kodu un atbilder
patércto laku:

o lcrakstit studentu atbildes 1aila talakoi to analtzel.

Sisttma SOLO &rti izmantojama lekeijas laikd. pat ja inform3cija navcvadita
darord. Tada gadijuma docectys lictos sistému ha datorprojektore. §1s iespdjas
prickdrociba ir ta. ka katrs students informaciju sapems individudli un vards operativi
reagdt uz 1zvirzitaicm jautijumiem,

Lot tzdevigt SOLO jzmantat cadiumd. ja grupal 1w jastradd ar vicnu no
programmim, Ir zmams. ka biezl vien studentt grupa {1t ipadgi wpricks tam
nesagatavetd) tere daudez latka, Lo palaistu vajadzrzo programu. SOLO dod wsp@ju
w 1zdarit centralizén

Bez jau wepricks datord revadnas infermacias doectags var hietotr SOLO
anketcdanat un studentu zmdsanu parbauder val noskaidroganar ar testu palidabu.
pieméram. urdedot jautijumu mutiski. bet atbildes savacor uz sava dutorekrina.
SadywspCjams leti atri veikt rezaltdt analizn un tilit konstatét icspjamas kladas.
Tadu precju velams izmantot pums o-lekenjas vare-leskartes matenalu sagatasy osanas.

F-leketjas matenialo var bit ot dazadi. Premram. wespérams izveidot un ievadnt
datord ukar gratisku mformactju. kas bis nepiecesama fekeijas gantd Teipass s
attiecus uz farersrer piemeriem, [r zinams. kKa fvernet avou biezi vien i griu piegjami
wal patvar pazust. SOLO gadijumi docStdjs izveido fniciner anvotu batiskako autSlu
chrdnkopijas un leketjas saita parida tas uz visiem studentu datoru ckranem. Tas
ir daudz awrdk un drodak nekd tad. ja nodarbibd 1zmantotu konkréte Micraer avotu.

SOLO dod wspdju gruplt e-lekerjas materidlus katalogu fuild (sko4z2imu ). kurd
var biit ietverts:

o teksts JQauunu, paskaidrojunie nosaukumiu tml )

s grafisko fuilu izsaukumi

o programmu izsaukumu {paptldu programmas. kas ievictolas studente va

docétaju datoros):

e dokumentu, tabulu. tekstu. peff var fvrend flo 1zsaukumi.

o Imeerner avoly tzsaukumi.

Tas noztmd. ka docltd)s var startct visos studentu datoros kadu dokumentu var
frerner avotu. Latka patérina zipd $is vanants ir ot ckonomisks.

K3 jau iepriekd tika nunets. docdtars var izmantot SOLO. [ parbauditu studentu
Anidanas. tam i paredzCa speeidla testu vado$anas valoda. Testd wespljams wekliaut
areclus ar jautdumiem. Srtvako to analizi (sk 3 zim. ).
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Picture 4. Example of the catalogue with activated files and questions.
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S.améjums. Testa piemers (grafiks, jautdjums un «tbilzu varianti).

Picture 5, Test sample (graph, question and keys).
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s Kuzanns

SOLO var izmantot zinddanu parbaudei a1t bez iepricks sagatavota testa. Sajd

sadijuind doccta)s var uzdot jautdjumus nuitisky un ligt studentus atbildel. izmantopot

datortastatiru. Sis metodikas variacyja i e-diktats: nodarbibas vaditaji dikic tekstu.
bet studentt atkarto to (vat tulko}. Savacor athildes uz sava datora ehriina, docCtd)s

var operativi lepazities ar tegdtagiem rezeltatem varerakstit tos fld alakar analizer,

Sistema SOLO atdkiras no citdm analogiskam sistémam ar varakam pazimem.
Vispirms salidzinasnm 3is sistémas pac to spéias nodrodmit docdtdju ar dazidiem

macibu procesd nepicciesamiom rezimiem (sk. 1 tabulu).

1. tabula Sistému salidzindjums

Table 1. Comparison of systems

SOLO | HehtT Ner(3P | BouxMind
Alripati | L 2] | 3]
AUIDGLS v navy lespejans
I Frontdli dorba ar stndenticm rezims T v ir nav
2| Macton materiils T ir (AN I
3 Studestu individualians darbs AN i o I
4| Docctija darbs (papildicspcias) 1 nas Ir iy
3] Mactbu procesa plans nav ir m nav
0] Rezultilu registricija ir ir nav nav

Tabuld munclo atribiu 1ss skadrojums

lvontdla darba ar studeriiern reZims -~ 1000 lespd)a docgtarum ar
sisttmas palid<ibu veidot realu kontaktu ar studentient. prem.. Ickeqju va
seminaru laka (sk. 2 tabulu). SOLO un NetOP sistCmas prediva $adu
rezimu. Abas sistdmas paredz docdtdja wesmstianos macibu procesa.
HBehC T un BoxMind sistemas 31 wspeja netick pledavata. Mactbu
materiilam [@abit sagatavotam pirms mactbu procesa realizagnas.

M Tthe marericly — nodarbiha izmantojanagam mactbu materidlam jabiat
iepricks sagatavotam Dala §1 matenidla var bt paredzSta studentiem
{"Macibu mateniils studentiem”). dala - docetajam (" Macibu matenials
docttdjam™) Pirmaja gadijuma materidlu izmanto students individadili,
bet otraja - nodarbibas vaditijs. organizgjot mactbu procesu. Sistéma
SOL.0 var veidot abas nmunctas dalas: to iespaiamic elementi — atteh
fatlos. dokumenti. tabulas. programmas. katalogt. testi u.tml informacija
datora. Mactbu materidls ir apkopots katalogos. kurus Heb({'fun
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BoxAfmd padijuma licto student, bet SOLOQ gadijuma — docttigs.
Studentn indrvidudlars darby 12 10 lespéia 1izmantot sistému individuakh.
parasti — talmicibas rezimd. SOLO sistoma 575 funkeijas veikéanan ir
parcdzets modulis ME AL bet pati sistoma ir orientéta uz frontala darba
formu.

DocCraya darhs (papildicspéjas) — organizCjot macibu procesu, docdétis
var lzmantot sistémas universilas tunkeijas (te darbibu neictckme konkréta

macibu materiala saturs). Prem.. sistéma SOLO docdtdjs var lictot
frerner avotus val crta gatavu informaciju. bet. uzdodot jauldjumus
muztiski. wspejams savake grafiski vai teksta voidd notormetas studentu

atbildes.

o Macthu procesa plins — wespela strukturct mactbu procesu. weverojot

latka un notkumu secibu

o Rezudique registraciya — espeja tiksét studentu atzimes. kjudas athildes
uz. testu Jaul&umien un eitu informaciu. kas rodas macibu procesa.
Nikama pazime. ar ko atdlras macibu valodas sistémas._ iricspdjamic studenta

un docdtaja saisu vananti:

e doc@ds atrodas auditoryd kopa ar studentiem:
e docdtips atrodas arpus auditornas:

* docctijs sazinds ar vatrakam auditorijam vienlaicigl vat oafine rezima

straddjosicom studenuem

Pagreiz SOLO 1zmantojams pinmajda un otrajd variania, bet wesikts darbs an

tresa varianta realizaclja.

2. tabula. Sistémas SOLO izmantofanas varianti

Table 2. Ways of using SOLO system

Didukriskas aktivitates

SOLO iepejas

Lo | Viewdlad ictonmdcyja can@l, tabulas.,
slaidy wtml ) we tateles. vanw Jdata
projeklon ckrdna

arafiskho fuilu parddisus oz stadelu
daterekraniem

RUFSOTA 1/ mantosan o s
elementa porddiSana studentiaem

[}

cantrallzeta Kursora parvictosan visos studentu
dutorekrdnos

fad

MutvdIndu sazmas [ormins koS
lekeijus Jurka

mutvirdu sisinas formas nantoima, ja
lekiors ir viena ipd ar studentiem, web sakin
hietosduna. ja docdtd)s arodus citur

4| Studentt aptinga un iegdito datu apstrdde
(puraatt pee leheras)

studentu aptawa, wmantejot Heso reraksin
Jatoratmi — wespaia operutive apstradat Jditos
lekeijus Laki

>0 Studeniu zndsanu parbaude ar testu
pelRd i wn res i ditncapstiade velak

studentu midsanu pdrbaude wr e-testa
palidsibue 1esp@la operativi apstimdat ditus
Hlekens Lk
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Nobeigumd ir jdatzime. ka sisttma SOLO ir vzraksitta 7245CA 7 valoda
apmcram 9700 operatoru) un realizéta D1 PHY vide. Sistemas zintbu bzt vado
aptuven 6000 faru. un (& ariznem apmcram 0.4 GB atminas apjomu.

Literatura

P WebCL Inc WebCT Svstem web-page. 2002 firtp swaewwehC con
» Danware Data A/s. NetOD School Svstem web-page. 2002 gz iowwse netap. cont
1 BoxMind comweb-page 2002 Anp wwwihoxnund.com

Summary

This paper 1s devoted to didacnieal teatures of recentty developed svstem SOLO.
The svstem was tested during study process at the Latvian University. A briet
Jescription of SOLO structure and possibihtics ot its implementation for educational
purpuses will be discussed. System SOLO can be wsed to making a presentations
ef visual information during lectures and to cstablishing of graphical and textual
feedback berween lecturer and student. It 1s possible to organize all educational
matcrials in form of spectal catalogs containing files. questions, comments. infernet
and document addresses. Educator can use SOLO to questionnaire. c-lectures.
s-dictations. e-examinations and for other didactical activities.
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Hladimirs Kine dnx

Vizuala faktora loma miisdienu sabiedriba

Vladimirs Kincans
Latvijas Universitite

Raksta galvenws merkiz ir pamatot pasiaades apguves vizuilo sh3mu, moedelu esumthu un
sakstucot miisu sabiedibas iezimn endened Tstenthas vizwilis 17zines modelim pakipeniski
cenemt domingjoso lemu citu izzigas formuo vidie Licldkd dala cilvEhu pat nenojaus par
v uziveres vizudliyiem likumicm un ipse aprinis neveido Ls. vizudlo nzvediba™ [1dz
ar to bittiski saprast, kida Tema vicudlagem pasaules izzinas komponentiom it misdienu
Kl

Raksturvardi: vizudlais, verbilais, redze, maksla, uzivere. audzindsana, b3mu jaunrade.

Tadij@dzieni ki “vizodld vztvere”, “vizudld kultdira™, "vizudld domdsana”™. “viaild
homuntkiteya™ we, Sodien diczgan plasi tick izmantou psthelognd, makslas worija,
pedagogyjd, semiotikd un kulturologna (sk.. piem.. Allport 1935: Apnxceiim 1974;
Uperopn 1972 Gibson and Gibson 1956),

Kas gan Tsu fiek apzimdts arSiom terminiom? Vi te pictickami precizi atspogulo
seaditates. tostarp ait makslinieciskas realitites, apguves provesu? Kapee Sedien
ek akeent@as Hest vizhas, nevis saplitu val domizanas problémas? Kas gcan cilvéka
antistibd ir nuzimigikais - virds (doma), skana (mozika) vat adcls (redzamaisy?

Kop$ Bibeles latlkiom tadu w zindims, kKo “sakuma bija viirds™. bet pitagories.
plemcram, uzskata, ka aticla prickstects ir dievisko stéru mizika, AT sodien
verbalais (vardiem izteikias) un skaniskais neapiaubami ir persentbas verdosands
panatd. Tapée viedeklim par vizudlo [Tdzekiu izveles prioritda pasaules apzoies
procesd opone tie, kas aizstav vervalds un intelektualas domasanas nezimibu. Daudzi
Lerbdlas kultlras prekritgé]i uesver to. ka ar vizudlu télu palidzThu nav iespejams
wieikl un nodot @lak abstrakius prick$status un atkldt virda redlo bagiobu. Vim
azskata, ka virdos. zZindsanas val prick3statos ietvertuls saturs nevar ko vizualizets
acz butiska jégas zuduma. Realit@les apguves vizualo modelu plaso tzplativu
misdienas vini skaidre ki parejosu paradibu, ko tzraistjudi sabiedribas koltaras
allrsiihas tehnologiskie aspekt

Pusaules apguves vizudlo shomu visaptverosas tedarbibas nolicgums (s
visdrizdk ir verbilds Tstenibas 1zzinas nozimes parspilésanas sekas. Patiesiba diskutct
par to, kas masdienu kultird iv biauskaks: vards (prick$stats), attéls val muzika,
diesin var bittu lictderigl. Ta. piemeram. gan vizualas makslas. gan muzika pareds
mikslas darbu radiZanu, bet Sis process nav lespljums bez veorbIlds (pricksstatuw)
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domasanas. Vienlatkus minctais domidanas veids Sodien ietver sevT ar neskantamus
vizudlos tSlos un sistémas. Tapde §trakstu galvenais merkts ir, pirmkint. pamator
pasaules spuuves vizuilo shému un modelu esamibu un. otrkan. raksturet misdienu
sabiedribay tezimi - Tstenibas vizadlas izzmas tmodelim pakdpeniskiienemt domingjoso
lomu eitu 1zzinas formu vidi.

Analizejot redees, dzrdes un runas sistémas atiiecibu problému. pazistamais
psthologs B.Anagjevs seeina, ka. neraugoties uz daudzu skeptibu tetkto ties redzes
sist@mu e pamats uzskattt par cilvCkam domingjolo. B.Anagjevs {Alanbes 1982)
ruksta: "Redzes sistémat plomit parsteidzesas spejas neredrama parvErst redzamaja,
vizualizet jebkurus sajutu signalus.”™ Pat ja pienem, ka redze nav centrlais clements.
art tad cilvekam td nay mazdk nodamiga un efektiva k3 dzirdes vai verbala
(prickdstatul sistéma.

Pusreiz literatficd nav stingn definets jédziens “vizudld paradiba™ Drizik varétu
runit par prick3statu kopu, kas aptver pirmajd acumirkl tik askirgas kategerijas
kd redzes un intelekiudlats redz8jwns, redzes uztvere un domasana u. tml. Sie
termmint tiek izmantoti, raksturojot visdazadakas paridibas. Tas skardrojams ar to,
ka latipu vards “visualis”™ — "redzes™ (kaut ar tulkojuima nozime ir neparprotant)
misdiend tiek nevienuosinngn mterpretéts,

Neraugoties uz to, ka specialistu vidl 1zkristalizGjas noteikts viedokhs par vizualo,
vizudids kultiiras lomas sabiedribas un personibas attistiba teordtiskd apzinisana
tomcr palick nelielus zindtnicku erupas pdarzina. Lielakd dala cilveku pat nenojaud
par savas vztveres vizuilajiem likumicm un tipée apzindtl neveide ts. “vizudlo
uzvedibu”, Lidz ar to individu uzdevums nav tikai apgat vizuilos fenomenus, betart
suprast, kada loma vizuglajiem komponentiem ir misdienu kultura.

Sodien duudzas kultiiras jomas un profesiondlas darbibas s{Cras no cilvEka
prasa specidlu vizualo sagatavottbu. Cilvékuintensivika, bet calvenais - masveida
ieklauSanas (Blotdjmaksla, neizhegama suskarsme ar poligrafijas ripniccibus
razojurmiein, dizama prickSmetiem, Jaunu, vizudliem parametriem piestindtu profesiju
un komunikacijas vetdu rasanas atgriczeniski paredz ard cilveka redzes uztveres
spéju atnsttbu. Licla dala makslinicku, makslas zindmieku, pedagogu uzskata, ka
individiem japilnveido ne tikal intelekts, bet arT vizudlas spéjas. Cilveku uztvere
misdienu sabiedribd arvien vairak tiek vizuali ievirgita — individam jaspe; visu redzamo
uztvert ki tekstu”, kas wetver senT noteiktus priekSstatus, nozimes. Blakus utilitdrajai
funkcyjar misdienu prick&metiskd vide, atsevidki tas clementl, ard vizudlic makslas
darbi vele zimes. pazinojuma, kas adreséts cilvekam, uzdevumu, un vigam japrot
tos 121asTt un sapruast,

Otrkarr. rundjot par pricksnoteikumicin misdientga pasaules red#gjuma (ari
vizudlas kaltirus par@dibu) tzverd2, nedrikst ignorét Jautdjumu par Ls. "masu
kultliras™, sabtedribas kemunikicijas formu lomu, PETwmi Sa3d s{8d parliceines
rida, ka varrundt nevis vienkarsi par visu agrak pastavejuse, "nemasyverda” paradibu
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reizindjumu, bet gan principiall jaunu soctdlds mijiedarbibas mehdnismu un procesu
shému, leprieks necksistgjudas kulttras stivokla rafanoes, Lerddas, ka $ua jauna)d
“mast’” kultdrd "vizudld” - resp., visu Tvizualo sistémuT loma strauji preaug.
Padojas desmitgades vizudlis informidciias pamraidizanas st8rd notikusas wandriz
revoluciondras izmaigas. Neiedomdjami picaudzis nododumas informieijas apjons
un kvalitdte. Irraditn jaunt vizailis informicijas veidi un (s parrmdizanas panpomieni.
Sodien daudzu profesyu specifika iv darbs ar virtadliem 8licm. Te var minGt gan
radiclokacijus staciju operatorus, gan specillistus elektroniskas mikroskopijas.
astronomijas. g&nu Inzenierijus stCra ull. Su profesiju pirstdvjiem redzamie h
japarveido konceptudlds sistemas valoda. sarezaitajd un neskaidraja perceptivo
paZTmju sisiCma jaatrod jegu saturosas konstruketjos. Citiem vardiem. cilvEks pée
biittbas nisina ot komplicctus domasanas uzdevumus, lai no redzami paretn uz
neredzamo, kam seko ieglito tClu teraksnsana atliectgajd priekdstatu sisiema.
Vizudlo materialu savit darba izmanto un vizudlus uzdevumus rising plernotdy,
skulptort, gratiki. arhitekt, dizaimen, celtnicki. interjera specialisti. mode 8@, psiholows

un daudzu citu profesiju parstivii, Kaut arm vinl apzings savas darbibas vizoalo
dabu, tomer pietiekamt labi neizprot personigo lomu vides vizudld iElaizvends. Dizaina
teoretikl pat i virZfust Uotalas vizualizcianas” lozungu armarka sakiirtot. harmom»&t
redzes tespaidus, pirvarct “mtormacijas kitzi ™. sablivet, saspiest neaptvernmo, plaso
vizadlo informiciju. no kuras masdienu cily Skam nav fespejas izvanities. Vind urskuta,
ka “vizudlds valodas izmantodana™ 10 viens no vadoSajem celwem, lan izklitu no
mfermicijas krizes™. Vizualds valodas uzskatamiba, saprotamiba un suvdabiga
universalitdte lau) kompaktik nodot nepiecicdamads zindSanas. wkstus. padtrinal o
ustveres procesu un nodro$indt tigiku saglabasanu atming. Kaut gun musdienu
miksliniekicm un dizaineriem prickSstati par vizualajam vertibdm aiskiras, vint vist
diczean vienpritigi prickimetiskis vides veidolu noverte ki estetiski neapmicrinosu.
Jaarceras, ka arjédzienu ~dizains” piegemts apZamdt miksliniecisko konstrucsanu,
(1., pasaules vizudlu sakdrtofanu un cinu ar vizualo haosu.

Protams, vides nesakoptthil vainojami ne tikal arhitekti un makslinieki. Jagem
arT verd, ka maosu apzina, vajudzibas un prasibas mainds daudz atrdk, nekd tas
wspdjams realizét prick$metiskaja vide. Arvien varak cilveku grib reght skaistas
lictas un dzivot sakartotds majas un dzivoklos. Saprotams, ka pasaules sabiedribai
it jarising virkne krietni vien prozaiskaku uzdevumu. Lidz ar to msdienu dzives
vizvdld aspektz principidld nozimiguma uzsvérsana — t& 1r moedernds rictumu
sabicdribas veértibu manifestacija, kas art i probléma, ar kuru jar¢kinds.

Vai lom@r var apgalvot, ka modema kulttra predzivo vizuilo renesunst™ vai ka
musdienu cilvEkam piemit nesaldzindmi diterencétakas uztveres spéjas neka vina
prickstediom? Katrd gadijumi redzes uztveres problému izpéte nebiit nav nejausa.
Bez vizualizicijas dimensijas nav iedomajamas noteiktas cilveka funkcion8anas
un vel jovairak  modemis kultGiras padapzigas formas. Plem@ram. vizudli orientetas
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i virkne miisdienu dizaina koncepeiju. Prieksstati par vizualajam likumsakarthim
tick izmuntoti visdazadaka) s s{eras — reklama, plukitos, prec¢u iepakojuma, zurnily
maketos, macTbu modelu. zstaZu cksposciiu, firmas stila wzstrade, datorgraltika.
informatlviga grafikd utc.

Vieudlds kemunikacijas likkumi pladitelk iestradin komereidld dizaing un noiela
un pakalpojumu teorijas. Pat@rina sfér2 domind precu un pakalpojumu izskata
pastivigas mamisanis wdedls, Viculdlas wet@rps Seir kst par galveno produkia
iegades un lietosanas stimulu. Ki atzime makslas zindatnicks 7. Pekinu: “Tagad nevis
lieta ickare savu tirgu, bet gan t3s izskats. Sabiedriba arvien mazik rekinas ar tas

1985
Vizualas informicijas izmantoana ar merki vadit var ietekmt ciivEka apzinu.

[preces VK Jredlo vertibu, unarvien lielika nozime ir notormejumam.” {(TIeknns
).

sajiatas un uzvedibu - 13 1 misdienu kultQra plasi izplaiTta parddiba. Politiskie
darbinicki $odien |oti labi saprot, ka vizualds sist@mas un vizuilic t&11 i krictni vien
ledarbigiki nekd proses izdevumos izk|3stitie ricibas progriummu picteikumi, Tépée.
10 Tpadi pirmsvalSSanu pertodd, daudzi no vinlem netaupa lidzekus televizijas reldamai.
plakatien, reklamas Isfitmam utt, Apgcrbs. ardjais veidols, wedzives priekimeti,
interjers un cksterjers - tas viss ictekmd velStaju [Smumu prenemsanu. izveli un
vertibu ortentactju, pasaules uztver, garastivvokli, sajitas un emocijas, Vizudhe dzekli
atsliribi no verbalajiem vail intelektudiajiem (varda, pricksstaticm, teorijam) lau
gandriz uzreiz uztvert informaciju, turklat (@s iedarbiba ir efeknvaka, jo vizualas
sistemas ietekmé ne tikai cilvika priitu, bet ard psihes emocioniljutekliskis norises.
Turklat vizualic dzekli laug pietiekami kompakt, viengabalaini nodot un individam
uztvert dazadas idejos unizteikamus. Taderadi var apgalvot, kavizudld vickne itk
noslédz, nostipring apzina. simbolizg lelu verbili un prickSstalu materidla apjomu,
ko cilveks paraleli vizualajiem t@liem juu ir sancmis un apguvis. Suja zind vizualais
it ka savdabigs licla intormacijus kopuma “palaisanas mehanisms™.

Individam, cilvcku pult dodoties uz darbu val majup. parvictojotics moderni
lielveikalad vai braucot pa autostradi u.tml., atri un precizi jaorientgjas, vinam ir
nepiccicsama operativa informiciju, kas jalcglst kustib@ un pSe tesptias atri,
Saprotams, ka 33dos apstaklos rakstisks teksts ir mazefektvs. Vel lielaka mera tas
attiecas uz audio nformaiciju, kas uztveres zi ir vel latkictil preaka — to nepieciciams
uzklaustt un saprast. Piem&ram, Soteris, kas automasinu plismi virzas pa pilsélu.
diez var pagiis izlasit informdezu par remontdarbiem uz elam un apkarteelien.
Tani pat laika neliclas shémas veidd att€lotais tigk uztverts momenta un [aw acurmirkll
prepemt vajadzago [Smumu, Cela zImes van informativas shfmas simboliskais veidols
It nepardastl kilplys  @s sniedz znas par prick$metu krasu, apjomu un ciliem
kvantitattvicm parametriem,

Sada veida simboli vai Zimes ir gan produkiu icpakojuma kriisa, gan tinmas
zImes. gan telpas sienu van prick$metu krasojums. gan noriidosis bultings, simboli
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un simboliskic atteli, gan pre¢u, duzidu lictu forma un takiira un daudz kas cits.
Jaal/ime. ki $o simbolu un zimju lomu moedernaja kultdrd tikai tagad sk nopictnak
petit; pagatddm vientgi atseviski prickdmetishis vides clementi tick ap2inati projicau
cilvéka tevirzsanar un mformésanal, [dedla drodi vien ir tdda apkaneids vides
organtizacija. kad jebkura 1as sastavdala patstivigi vai kopd ar citiem clementiem
pazino noteikie intormaciju, orientg cilveku. Sajd zind ikvienai detalai jabit pardomitai
un veidotal, reverojot vizallis hkumsakaribas. Tas atticcas gan uz interjeru.
cksterjeru, gan apdeivojamis vides arhitektonisko 1€1u, gan ikdieniskim lietam -
madadm un cilveka apgerbu - un pat uz dabas vidi. Saprotams, ka 3adu ideilu ir
netespgjami Tstened, ja orientSjodic un informejosic simboli un #imes nav organizet
notetktd sistemd, ki art valedus un makslinieciskd 2ipd. Tomer pat tad, ja minclais
ideZls ir prakuski nesasniedzams, vizuilo Tdzeku Joma, kas palidz masdicnu cilvekam
orientlties vide, vienalga ir |otl liela un pastavigi picaug. Nepumatoti biitw uzskatit,
kuvizudlajos ilos transformeta mformactja bez pedamn pazid cilvéciskds apzinas
un atminas dzilumos un tapec ir maz efekiiva. Gluzi otridi - 30 1€lu spCks un
nozime i fur ka cilvaks weglst informactju, dazkirt pat neapzinoties vinam adrositd
“teksta”” patieso raksturu. Muasu kultoras apstik]os vizogld informacija vienmer
atrod savu pat€rétdju un t2radas pictickami efekitva - 1o, nonikot dazadas dzives
un ruZoSanas situdctds uztver wkstoliem un miljoniem cilveku,

Cik Ztiski ir uzvedibas korigedanai izmantot telus — §1s jautajuims ir atseviskuas
sarunas verts. Tadu 3aubas nerada tas, ka nakoind mampul@Sana ar cilveka apznu,
izmantojot vizudlos telus, tiks paklauta stingrikal kontrolel nekd Sodien. Viena Sadas
sabiedriskds kustibas lieciba, censoues panakt atbildibas pilnaku atticksmi pret
plessazinas ITdzeklu. jo Tpadi televizijas. vizudlo produkeiju, 1 diskusija par t2 saukto
25 kadru.

Seit apskatitds kultdras situacijas raksturojuma gluzi dabiski ictilpst arT cilvéku
individudlas uzvedibas analize, Kaut gan “individudlice™ vizuidlic lidzek]i-- tetovejums,
kosmetika. apgérbs, manieres, zesukulacija, mimika wiml. - starppersonu saskarsmée
un cilvEku reTha vienmér bijusi batiski, masu kultaras apstaklos tie icguvusi citu
nozImi, ir tipizeti un sabicditbas komunikiicijas sistémd veie jaunu funkceiju, jo
misdiends cilveku savstarpeio atticeibu formas ir mainfjusas. Sodicn més varam
Lontaki€ties transportd, darbavietd, dazddids ilestddés, katejniclds, baros,
Kosmatiskajos salonos utt, Turklar [Tdzds tiedal saruna $ajas situactjds ne mazak
NOZIMTgw vietu icglst “pastarpindtd saskarsme”. resp., “saruna ar acim’,
mrzteikSands” ar upgerba, sejas tzteiksmes pulidetbu utt,

Tad&jadi var sazinaties ne tikar pazistami, bet, kas ir tikpat butiski, — pilnrg:
svesi eilveki, Spilgts apg@rbs var nor3dit uz personas pretenzi;am. Uzvedibas
maniere liceina par vina audzindsanu vai lomu, kadu individs grib ienemt sabiedriba.
sekeduna modet pasviiro vina konformismu, grupyeida solidaritati, bet modes prastbu
EHOTERana var nozimet atteikSanos no vispirpenembyyim verabam, kd arl veIC&unos
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sevi paridit, izeeltios apkirtgjo vida. Sidu un idzTgu piemeru analtze rada. ka
individuzhic vienalie [idzekliir Joti nozimigs cilveku komunikicijas clements. Tie palidz
paust grupas solidaritati, Jauj personibar apstiprinat savu “Es”, demenstict vertthas
un nostddnes, simpitijas un antipatijas, dod icsp&ju “darbiba™ informet par sevi un
suvy piederibu notetktal grupat u. tml. Sava zigd musdienu sabiedrha tApat ki
lepricks — Ir tedtris, kur katrs, sevi vizualizgjot, cenSas spelét noteikiu lomu, slepjas
aiz pada raditds maskas.

lepriekd minctats liceina tikai par to, ka vizuald faktora problemu nav izdomajus;
teor&tiki. 1@ ir redli pastivosa un pictickami aktuala. Tpusi nozimigs Sis jautijums. ki
Jau to alzim&jiam, i masu kultdras” s18rd, kur vizuilic lidzeki un sistémas nodrosina
virkni svarfgu funkeiju. pirmam kartam ticsu saskarsmi un verbdli pricksstatisko
zindsanu otrreizéiu reprezenticiju. Ne masak bltiskas §s problémas ir art plastisko
mitkslu [unkcionéfanas, to izpratnes un novértésanas, ki ari izglittbas un
audzinasanas joma.

Ir labt zinams, ka cilvCki, kurt izglitibus procesa apguvusi 1os val citus
tClotgymiakslas jautijumus. ar mazliet citadu izpratni raugls uz mikslu nekd tie, kas
nav attiecigl sagatavorl. Tas Ir saprotami, Jo pitmds grupas parstvyn var izmanto
tos prickdstatus un Mzeklus, vizadlds normas un sh@mas, kuras vint apguyvuss miciby
latka. Suvukart ieprieks sagatavors skatitajs mikslas darbu saprot un vEneg pavisam
citddi neka profesionilis.

Saprast, kida loma vizullis picredzes apguves un individa vizuilas kulttiras
1zveides procesa ir apmietbai. var, verojot barnu jaunradi (sk., piem., Cakyinuna
1963) Sakumi berni redz, pardzivo univprot tikas tos prickSmetus. kas ietilpst vinu
dsves intercsu steérd, Kameér vel bérni nav sakusl zimct, vint apkarn esoSo redz
aptuveni vienddi. Tom&r, tiklidz b&rmi iesaistis makslinicciskaja darbiba, vini savas
vizijus aft@lo utkirmgl. Bet tas savukart ietekm@ arT vinu pasaules uztveri un /it
Nu jau bérni realitdti skata caur savas darbibas, apgutd aticlosunas veida prizimu.

No td brtza, kad bémi iemidctjudics turct rokas zimuli, otu val krila, vini ar
entuziasimu sik Zimet visur: gan majis, gan uz ielas, Sim noliikam izmantojot ne
tikai trotudra virsmu, bet duzkirt pat tikko uzlimetas tapetes. Vini diesgan emmoctonili
un nopictan uztver savas jaunrades rezultatus, Preaugusie, proporcionali sasas
nulestibas, zi€les un pedagefiskajim spéidm viend gadijuma redz tikal spilgtu
malgjumu, citd - primitivu méginajumu atdarinat kidu, nereti art Iieliskus zZim&umus
un savdabTgu bému pasauli,

Ows nozimigs faktors b&rna Zimciprasmes un vienlaikus art vina vizudlas kultiras
pilnveidg ir picauguso [Tddaliba. Vecaki, pedagogr utt. bérnam palidz izveidot
priekistatus, picdava vizualos kontekstus un demonstré visparigls un vizullas
darbibas etulonus, modelus un paraugus (sk., piem.. 2npkonny 1978). Picauguiie
midca turét rokd otinu vai zninuli, novilkt lTniju un izmantot otas triepienu, virzi vinu
izvEleties (sakotngji - elementdru) izteiksmes formu. PEe tum vinl, lepazistinot ar
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kidu makslinicesko papemienu, nereti pabeidz bérna ziméeumu. vadoties jau pec
personiga)iem miaksliniceiskajiem un estetiskajiem prieksstatiem (sk.. pien.,
janopoxent 1963), Un art turpmik picaugusic, jo Tpasi ziméSunas skolotdji, vada
skoleno pa valdosas kultras wepriek$ iestaigato celu. Viniem. pieméeram, bernu
durbos 1zdodas panakt ne tikal furmas, bet art izméru atbilstibu (“galvai jabat mazikal
par rumpi”, acts un deguns ir mazaki par galvo™, “eilviks, kas stav blakus mijai, i
mazdks par o wit), ki art krasu, kompozicijas utt, suskanotibu, Respekivt  dauda
ielotaymaksias pedagogn apziniti val neapzinit nosika béma vizijas pamatstruktiras
wn viga turpmikas attistibas zonas, kas diem?zl loti biezi ir realistiskas
nkslinieciskas vizijas. Sadas vizuilds izglitibas sckas ir 13 noluriga negativa
ittieksme pret modernas mikslas cksperimentiem, ko pée tam visu savu turpmiko
JzTvi pauZ nu jau pieaugudic bermi.

Tomer pasaules realistiskd aing un tai atbilstoda vizudlds uztveres lorma ir tikai
viena no daudzujam attieksmes pret Tstentbu tormam. Makslas vIsture uzshatami
parada makshnieciski redzgjuma formu daudzveidibu (sk.. piem.. Cronap 1972).
et tus noxnind, ka prinvertigas vizudlds kulifiras veldodanas wespjuma, tikal iepazistot
visu mikslinieciskis pasaules bagatibu (sk., prem.. Gombrich 1977).

Nenoverldjama nozine vizuilo splju attistiba un sabiediiba notickoso 1zmmnu
izpratne ir vizualds kultiras artefakio apguver. Vizuilis kultiiras raksturu un saturu
nosaka ne tikal makslas darbi. betard visu citu cilveka darbibas rezultaiu kopuims,
hwrictilpstarbutektira, apglrbs, mebeles, interjers, poligrifija, plaSsasinas ITdzckli,
silrzu un parku vide utl,

Raksturojot musdienu vizudlds domasanas stavokli, nakas atatia lidzibu mozatkal
ur zindma méra pat eklektiskumu, Par pumatojumu $adam viedoklin var kalpot jau
wenricks mingtie daudzu kulturas darbinicku centient sasnicgt vismaz relattvu cilvika
upkart€jas vizudlas vides harmoniju. Ir grati raksturot musdicnu sabiedribas vizualo
kulwire — vispirms jau tadel, ka vizuald darbiba tira velda pastav tikai kil zindtniska
abstrakeija. Patiestbd realitites apguves vizualas formas ciesi savijas ar citam
pasaules uztveres metodn. ST, taisnibu sakot, art ir hultdras attTstibas misdienu
nosma Ipatniba. Mainijudas arf (s formas un panémieni, kas tiek izmantoti, cilvekus
icpazistinot ar vizuilo miakslu. Sodien ar vizudlu tekstu més sastopamies ne tikai
specidlt orgunizétd, estitiski vide, kas ir 1zol€ta no citim dzives sierim, bet anl
situdicijas. kur télotdimakslas darbu apguve ciedi savizas ar dazadiem praktiskas un
mntelektudlds darbthas verdiem. Ir puat gratt pilntba apzinit to formu un melozu
duudzvetdibu, kas lauy iepazities ar modernis kulttiras makslas veidojumiem, Ty ir
zstides ar mikshinieku piedalianos, festivall, mikslas dienas, dazidas akeryas,
hepeningl, dizaina projekti, modes skates., sporta izrades u.timl. pasakumi. Lot bie?i
vizualds mikslas darbu uztvere tik ot saplist ar citdm cilvika dvives darbibus
Jomim, ka rodas jauldjums — vat mes joprojam tos uzliikojam ki vizualas kultras
faktus vai juu k3 prickimetus, kas tom@r prasa at$kitTeu uztveres formu.
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Modernii kultiira istenibas antéloSanai plasi izmanto duzadus tehniskos [tdzek]us.
vizualizg tedomu iclus, kas bittha sikomEji nav bijusdl paredezgti redzes uztvercel,
sodien it izverdoti tadi sabiedribas komunikicijas veidl kur apvienott dazicdi vizualie
Fanrl, stilh un pastdv liela nosacTtiba. Tas neapSaubimi. pamato misdicnu cilveka
vieudlas uztveres savdabtbu. Visi $ie fuklori viennozimig norada uv to, ka apkarteias
vides vizudlds apguves paradigma ir viena no galvenajim personTbas
verfiherientacijas izveide. Visa vivudli orientSto faktu summa pakdpeniski cilveka
apzind verdo spectfisk vizodalo nostadni, veeina vizudlo sistému lomas apzinasanos
katra individa un sabicdribas dzTvE kopuma.

Apkopojot ieprieks mingto, var apgalvot, ka procesi. kas nerisinds misdienu
kultdrd, aktualizE tas cilvEka padrealizdcnjas formas, kas saistitas ar vizudlo. Vispusiga
vizudl uztverameo sebiedrtbas aktivitasu anahze lautu cilvka darbihu no neapzindtas
rictbas parverst procesi, ko kontrol@ individs un sabiedriha, Sobrid mes esam tikai
81 cela sEkuma.
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Sununary
The tenns “visual perception™, “visual culture”, “visual thinking™. “visual

communication” are widely used nowadays. However, the true meanimyg of ali
these terms stitl remains unclear. Up to now they have nol been clearly defined
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and it 1s not quite ¢lear how they tavour the understanding of the existimg reality.

The article analysis the coneeption o visualhization. stressing 1ts topieaiity in the
contemporary world. Visual perception s not sunply processing signals by the braimn,
which enter from the retina of the eve, Visual perception is caused. tirstly. by the
tndividual experience of man and. secondlv. by culwural-historical precenditions.

Thisis why indiffurent historical epochs man reveals diftereat visual aeuvities
and i ditferent wavs realizes the ability o see i conformity 1o these activites,
This change of culture also Teads o the change of viston on the whole and of visual
perception in particular.

Numerous facts and examples from difterent cultures show that a change in
the visual paradigm ceeurs upon the basis of the replacement of one culture by
wnother,

The analvsis of visual actuvity contributes 1o the runstormation ot the visual
actis 1y of man froman unconsciots aot intoa process controlled by the individual

and socicty.
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Mizika topoSo skolotaju sagatavoSanas procesa

Ligita Stramkale
Latvijas Unnersitate

Sts raksts 1 par miizikas nozini toposo skolotdju sagatavodanas procesd. Taja tick analizdta
19, gadsimta skolotiu serimitrn un 200 gadsimin 20030 gadn sholodju mstitulu pieredac
Saja jautajumd Nemol vErd v3sturisko pieredzi Latvid. LU PPF tka isstradits C dalas kurss
CMziRG persenthas atttstha T ar Sl tevirzTn studentus mttzikas pasaalc. noshadrot (s
noyTmi misdienu subicdribd. t2glitibd un persontbas aristiba.

Raksta ek analizft misdienu pedagognas fakultates studentu uzskatt par mitakas kursu
nosnni wposo skelotaju sagatavosanas procesi.

Rualesturvirdi: mivikas kst wotvacyd. rezudta,

Tlevads

Toposo skaletu profesionalaja saeatavosana svariga loma ir mazikon. kas palidz
alttstit ths personibas (pastbas. spdas. prasmes un iemanas. kas tik nepieciesamas
cela ue pedagogiskas meistaribas prluverd. Muzikas apguve palidz but radodakam
savi pedagogishaja darbiba. skaidri saskafit problemu no dazidiem aspektiem.
spe|Taiem konkretiz3t atsevisko un sistematizet visparigo.

Petfjuma merkis — izpdrt vésturisho preredzr Latvyd un noshaidrot topodo
skolotdju domas par muzikas nozini skelotiju sagatavosanas procesa.

PCtijuma metodes:

¢ lueratiiras analize.

4 aptaua
Petijumaiegiitie rezultati

Vasturiskid pieredze Latvya rida. ka mazikal vienmcr ir bijusi nozime topoéo
skolotdju sagatavosanas procesd 19 gadsimtd skolotdju sagatavodana notika
sholotdju semindros. kur Katram topoiaam skolotqjam biya jaapgist miaka. lai
skol@ barmiem varclu mactt dzieddt T2 larka skolotdya darbiba neaprobezods tikal
ar skolu. kurd ving stradaja. Skolotd)s bya visa pagasia kulttras dzives lidzdalibnieks.
atbalstitdys un biezi vien art vaditdys. Tade| skolotapu seminaros bija jaapgast arl
ct. Mizikas

creclu spele. lat nepiecicamibas gadijuma varétu baznica tas spe

¥
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nadarbibas skelotaju senuniros bya helll ¢iend un tam bija paredzats samerd iwcls
sundu skans. 1878 vada ickShew ministra Timaseva apstiprinatajd mactbu
programma dziedadanar un mazikar prrmaios divos vados bija paredzgras 2 stundas
edeld beidzamajos ~ 3 stundas neddla (Vics 1994) Beidzot skolotaju seminiru.
ropodais skoletdps sap@ma v Eriejumu san dziedasand. gan miizikas eorya. gan Creclu
apele,

Skolotaju seminaros wr strdddjudi dandet izal 3 luka mitizikas skolodg Ta Trlaas
sholotdiu semindird visu mizu i nostradaps Janis Bound (1830, 19125 Vina nopelns
ir 1¥70.2adi nottkusie Dobeles dzicsmu svitke kas ir viens no prickévestnegiem
i875 gada notkusaem [ Vispargiien dzicsmu sy ithicm. kuros vigam ir T gods
biit pur koru virsdirigentu. PiemincSanas varts ir Vidzemes skolotdju semindrs, kuru
ot pastdvaSanas prmsakumiom lidz 188 L.eadam vadija Janis Cimze. kas. pats
budums muzikali apdanats. spaja sasus audzSknus einteres3t. saisnundt un paklaut
mitzihas varal. Vins savus semindra audzchnus ir audziniips ar dzieddsanas palidzibu.
Daudzi semndra absolvent kjuva par labiem mitizikas skolotajiem. kora tradictju
pamathedem un viet)a pagasta sabiedriskas dzives kopcjivm.

2 gadsimta 20 gadu sdkuma Latvijas brivvalsts saka dibindt preceadicus
sholotdju mstitdms, kure vzdevums bija sagatavol skolotdjus pirmskolin
pammatskolam. k& art citam mdctbu wstddem. Art skolotdu mstitity darbiba bija
aricnteta uz to. lat toposais skolotajs egttu ne tkat zinddanas un prasmes, bot buitu
noteiktas kultiiry des verdotds. Tade] skolotdju insucatt brya mactbu estades. kur
vienmar skangja miiizika un dzicsmas. Skolotdju instititos. salidzinet ar mosdicnu
pedazogias fakultam. diena bija sam@rd neparasta. Ta sakas ar kora mEgindjunu.
bet pae Ickeyam byja javingrinas muzikas instrumentu spele. jo. ka atzime A Staris.
wstitlitu beidzot, katram bija jaapgist kids no mzthas instrumentiem (Stans 20003,

lzgliiibas sistema Latvipas prrmis brivvalsts [atka sagatave)a vispusisus
skolotdjus. Thviens noanstitiita badz8jiem varga macit art miziku. Daudzos sholotaju
instithtos jautdgms bija nostadits € ka mizikas macibe prickSmett topoajam
skolotajam bya viemi no galvenajiem, T4 preméram. 1923 gada nodibindld Rezcknes
Valsts Skolotaju mstitita ilguaddlam mazikas pedagogam Jilijam Rozitim (1880 -
[432). dircktors bija devis wespéju par galvene reflektantu uznemsanas kritCriju
izs it vinumuzikahtan, Bijudie audzekniar liclu byibu ateeras iestdjparbaudijumu
mizika. uzskatot. ka tas b lot svanies. lanvarsiu wstanes mstitata, Juliys Rezits
bija stingrs un nepiekapigs pedagogs. bet tani pat laikd labestigs. Vinam picmita
lichska humora iz)ita un lielas darba sp&ias. Vin$ uzskatfja. ka mizikas macisanas
salvenals markis o panakt speju izprast mdziku un paircizi'to novertct. Vins centas
savos audzCkuos veidot pozitivo atticksmi pret mazike un uzskatfa. ka katram
topodajam skolotijam tas biitu jadara ar savds ndkamajds darba victas.

Lidzas Rezeknes Valsts Skolotaju mstitatam arf citos skolotdju institiitos mizikas
Joma darbojas izcili mizikas skolotdjt. kas sp&ja nodrofinat mizikas macibai augstu
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fment. T Rigas sholotdju instuita miizikas skanu pasaule audzeknus ievadija Jekabs
Vitolipd, ¥Vid vadga mstitta audzShnu kon. ansamblus. ki ar7 mazikas pulcind
reguldrt uzstdjds ar referdticm. Jelgavas skelotiju nstitlita absolventicm atmind
palikugas ) Mcedma solfedZo nedarbibas. kurds ving stradaja pée pasga uzrakstitim
arimatam. ki ar1 vina vaditic muzikas kolektivi,

20 gadsimta 20 =530 gados skolotdu instutdtos sagatavetic sholotiy, neatkary)
no 1 vat sas u dziv satsta ar muziku var nd, vienmer speja izjust muziku un nckad
ncbija vienaldzigt pretto. Daudzy mstitita absolventi dzieddja slavenos koros. ki art
Kuva par citu mieibu pricksmetu skolotijiem. kas tant pat laikd bija muzihah izelio.
S Zvanttija atcerolies sav us studiju gadus Rézeknes Valsts Skolotaju mstitiitd raksta.
ka “kaut art dzive lespdja maett dzieddsanu un vadit kori radis tikal nedaudziem.
tomcr ... ot papladindja mitsy sara un jita drapazonu. tuvmdya mis miizikas mikslas
brmumu atklasmer (Zyanitdja 1998)
ausani
toposo skolotdju sagatavosianas procesa vedina uz pardomam par mizikas victu

Pozilivas vCaturiskds pieredzes analtze Latviya muzikas 1zglttibas ek

misdicnu skolotijue auestakas protesionilas studiju programmas planojuma un toposa
skolotdja persontbas pilnverdosand. Jaatast ka masdienu toposo skolotdju
sagatavofanas procesa netick tstenota skolotaju senminaru un msulutu pieeja muzikas
apguves jautijuma. Tam ir arT pamatots wskaidrojums. jo muzikas macibas
prickdmetu icviesana topodo skolotaju sagatavosand 1ada liment. ka tas bija pirmais
brivialsts laika un pirms tam. diezin vai sevi attaisnotu. Sobrid bitu grati iedomatics.
ka visu speciahitddu pedagogr micTtos dziedat. spélftu kadu no miazikas
mstrumenticm un muzikas kuest biitu vient no svarigiikajem pedagogijas fakulttds.
Tomer. izprotot mazikas biittbu. 135 nozint, studenti var icgnt daudz jauna. kas dod
esplju paaugstindt toposo skolotdju protesiondlo kvalitdti, Muzikas kursos egiitls
ZInddanas. prasmes un lemanas espjams 1znutot ne tkat sava macibu prick$meta
metodisko wespéju pilnverdosani. veidojot to interesantiku, emociondliku un
daudzverdigiku, bet wit audzmddanas un arpusstundu darka. vacinot vispusial
harmoniskas personibas attistibu.

2002 gadid LU Pedagodijas un psihologias fakultdtes pedagogijas katedrd nka
izstradats C dajas kurss “Mizika personibas antsiiba” . 81 kursa apjoms ir 2
kreditpunka jeb 32 stundas. no kuram 16 stundas parcdzétas Ickeyam un 16 stundas
domatas scoindriem. Kursa mérkis ir ievirgt bakalaura programmas un skolotaju
augstakas profesionalas 1zglittbas programmas studentus mazikas pasaule. noskaidrot
t3s nozin misdicnu sabiedribd, izglitiba un perseinibas attistibd {Stramkale 2002).
Kursa ictvaros toposic skolotagn vesturiskr stilisuiska shatijuma un kultiirvestures
kontekstd analizd miztkas tunkeijas cilveka dzive Tas dod tespGju studentieny afit
daudz plasiku teskatu par mtziku Tas i pamats. [at 1zprastu, ka mizika nav ukai
1zglltibas un audzinasanas procesa sastavdala. JaatzTst. ka visa masu dztve gribam
més to val o ir sastita ar mazhu, jo 3 spd) radit noteihtu atmostTru. stimule mus
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darbam. palidz uzveike vientultbu. relaksclies unizklaidgues. irietckmigs [tdzckiis
prezentacijas un svinigos pasakumos un. pamatojoties uz miiziku, icspejams noteikt
kadas grupas un par visas sabiedribas identifikaeiju. Tadgadi. plasak 1zvertgjot
mifizikas vertibu nozimi vispusigl harmoniskas personibas attTstiba. studenti noverté
mizikas nepiceicsamibu toposa skoelotdja sazatavosanas procesa.

Piedavite Kursu “Adiizika personthas antistihad” apseit picteicds 43 studenti
a0 LU Pedagogijas un psihologiias fakultites PCe aptaujas rezultatiem hcla dala
1o stem studentiem {3396) vai nu sava latka ic dziedajusi kort vai ard paglaik to dara.
3% no aptaujatajiem studentiem spélg kidu no mazikas mstrumentiem. Tas lick
secinit. ka gandriz puset no studentiem jau 1r wprick$dja preredze miuzikas joma.
Aptaujas rezuliat lick domat par 3o studentu zindmu profesionalu icvirzi mazikas
jomd. Tomér liclai dalar studentu pieredze mizikas joma aprobezojas tikat ar
obllgatajiun miizikas nodarbibam vigpanzglitojosaya skola (239%), 3% no aptaujatajiem
studentivm uzskata. ka pieredze miizikas joma ir Joti minumala (sk. b diagrammmu).
Pieredzes trikems miuzikas joma neietekmé karsa “Miizika personibas atttstiha”
apuuves lespdjas un kvalitiit. jo §1kursa ietvaros no studenta netick prasitas specialas
spdjas muzikd, bet pamatd tas balstas uz studenta visparcjam spejam.

35% W -
J0% A

25% 7
20% |

15% 4 -

10% 14
5% 4

0%

1 2 3 4 5 6
I Visparizglitojosas skolas Iiment
2, Labprat klausas miuziku
3 Mazikas skolas liment

e

Dzicd vai dziedajust kort

A

Spelc kidu no mazikas instrumenticm

. MMinimala preredze

1 diagramma. Pieredze mazilas jomi.

Dagram 1. Experience in music.
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Ar aptaujas palidzibu noskaidrojam. cik motivetl ir studenti apgit o kursu,
Rezultats paradija. ka studentt 1zvEl€jusics So kursu apydt gan argjo stimulu ivickme.
gan ckiC motivetl, gan art vienkardi intereses vaditt, Par argjo stimulu wetekimi
liecina tadas respondentu atbildes ka.

¢ jo draugl ir muziki (39).

¢ kreditpunkou dg] (10%).

¢ patika docEtija wepricks vaditic scminan (4%}

[ck$¢ju motivu vaditie studenti vel§ias sevi papiidinat mazikas joma (3 [%40).
gribqja tegdt kaut ko jaunu un nedzirdetu (796) vai armviniem vienkérs: pattk mazika
{10%). 33% no aptaujatajiem studentien izvElEjas So kursu apgut tadel. ka viniem
Skita mteresants 81 kursa apraksts

Ropuma jasceina. ka licla dala no studentiem (4894) bija wksen motivati apgit
picddvato kursu. 33%6 tzradya interesi par $o kursu un 17% -tus aptauito studentu
bira wetekmejudi kadi no argjiem stumuliem (sk. 2 diagrammu),

50%-

40%+T |

30% 1]

20%+]

10%17 |

1.

0% ‘ . — ' =
lekséji motivéti Arajo stimulu ietekméti Intereses vaditi

2, diagramma. Kursa apguves motiviacija.
Diagram 2. Motivation for course acquisition.

Salidzinet studentu kursa apguves motivaciju pirms un pec §1kursa apguves,
jasccma. ka liclaka dala studentu ar preddvata karsa saturu un darba metodéim bija
apmuerinite. Par to liceina studentu atbildes kursa nosISgumd wz jautdjumu - vai
vini teterktu parcjiem 1zvéléties apgit $o kursu un ko vign ieguva 51 kursa apguves
rezultdtd. 73% no aptaujdtajiem studentiem uzskatija. ka vinn reteiktu citiem
studentiem tzvelCtics apgut $o kursu. 22% min ¢itus vanantus. starp kuriem 1r tadas
atbildes ka.

4 invClCties So kursu tad. ja tas tesam interesé.

+ izvEletics tad. ja ir nepiccieamas prick$zinasanas par muziku,

¢ katram padam ir jaizlem;.

Tikat 3% no aptaujatayem uzskatfia. ka nebitu verts eteikt apgit So kursu (sk.

3 diagrammu}.
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80%+
70% 1"
60% 1"
50% 1"
40% 1" i
L~
L~
e

30%
20%-

10%
0% ! C 4

Ja Né Citi varianti

3. diagrnm, Val ieteiktu So kurso apgit parcjicm studentiem,

Diagram 3. Would you recommend this course to other students.

Studenti kursa apguves rezullatd jeguva daudz vertiga. Ka past atzist. tad
vorfiakais bija

¢ sapratne. ka mizika ir j3izprot un jadzIvo ar to. un nepictick. ka to ttkal

klausas.

¢ 1zpratne par mizikas dazido wtekmiuz cilveku un tas nozimi personibas

attistiba.

Daudzi no studenticm sistematizda jau agrak zindmo informaciju, notormulgja
mizikas lomu cilveka dzive un apjauta. ka muzika ir svariga pedagogiska procesa
sastdvdala. Kursa apguves rezaltdtd student nonaca pic seeinajuma. ka wegputals.
w piclagojot un papildinot. var tikt izmantots studiju procesa un pedagogiska)a praks?.
S3da veida karsiem ir nakotnc. jo tic neparslogojot studentus. aktualizé mizikas
nozimi katra topedd skolotdja d«1ve un pedagogiskaja darbiba.

Sis petijums ir tikal pamats. lai turpinitu analizét kursa “AMizika personibas
attfstiba attistibas dinamiku un izp&tTu 13 noturiguma un stabilitates faktorus toposo
skolotaju sagatavedanas procesi.
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Summary

The article deals with the importance of music in the process of trainmng future
teachers. It presents the analvsis of the teachers™ seiminars of the 19 century and
the experience of teacher training 1astitutions m the 20°s - 307s of the 20% century
in this sphere. Taking 1nto consideration the experience m Latvia at the Faculty of
Education and Psychology of the University of Latvia. the course "Music in the
Development of the Personality™ was worked out. the aum of which is to show
music as an integral part of the society and stress its sienifticance in the evaluation
of a modern education svstem.

The article metudes the analvsis of the views of studenls of the Faguly of
Education and Psvchology on the role of music courses in the process of training
future teachers.
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Muzeju prakse *“Metropole. Riga”

llze Vitola
Latvijas Doiversitate

aksta analiZ&t Vizndlis makslas un mékskas vestures skolotdja progrmminas studentu darba
restthati muscio prakse 2001 gada angustd un septembri, kad 18 (redd korsa student
palidsGusi ickanot izsiadi Meropole. Riga. Kas notikust Rigas birzas i, ki artveikusi
dezurantu - konsullantu picndkuimus (i7siddes kuratores — Inese Baranovska un Franéeska
Kirke),

Musgju prakses rezeltan analiz 3 éetros aspeklos.

Pirnuais aspekts iv studentu sadarbiba ar ivstades aprckletdjiom. Tpasi javvsver studentu
sastapsunds ar ot askirzgu publibas atiieksmn — gan dsju interesi. gan neiecielibu un
nolicgumu. Kontakius ar publiku var usskatit par loposo vizuilds mikslos un mikslas
vEstures sholotaju nozimtgu pedago@isko picredzt.

Onrats aspekts ir studentu sadurbtha ar ivstides organisctdjiem. Studenticm atmina palikusi
surttoru aktivitite. ciergija. kompelence, K arf poziovi sticksme un uztcdsinds studentiem
Tresats aspekis o studentu sadarbibi ar sivrem kursa biednens. Lo g Gk ilgstos kopa
pavadtis Tuiks radijis saskarsmes probldmas grupd. studenti atzTst. ka bijis interesanti stridit
kopa Arpus umiversiites,

Ceturtais aspekts ir studentu saskarsme ar unikslas darbiem. Hestosu un nesicidzign
wedzlinasands makslas darbos biiisk neniust studentu attieksmir pret tiem = stndenl
uzsver kuka, energijas un pacicttbas noximi. luvojotics makstas darbi izprainet nn iusuni.
Muzeji prakse gt pieredze v ard vartres maternidls, L doman par Telotains makslas katediis
picdavite studiju formu un satura optintizedanu atbilstost musdicnu prasibium.
Ralksturvardi: Vizualds mikslas un makslas skololdja programma. muzeju prakse.
haasultantu piendkumi,

2001 .gada augusta un septembri Rigas birzas nama norisinds Rigas 800 gadu
svinibdm par godu organizCtd mulumediala makslas 1zstade Mevropole, Riga
tzstddes koncepetjas autores un kuratores 11 Inese Baranovska un Frandeska Kirke.
kuratoru asistente — Mairita Tumrote. Vizuldlds makslas un mikslas v8stures skolotija
studiju virziena 3 kursa 1¥ studentiem tick predavata vienrelzéja wespeja but
idzdalibnickiem 1zstades 1ekirtosand un veikt tkdicnas darbu ar skatitdjicm
dezurantu- konsultantu loma.

Tradicionalaks. daudzkart pierastiks 1z5tadito makslas darbu icpazisanas veids
bt uzdevums studentiem apmek!étizstads un komentSt redzato, llgstoss tkdwenas
darbs ckspoziciyd — ¢-hvoesana starp maksias darbiem — rosina domat par lidz $im
renovertértam makslas izaltttbas wespgjam augstskola

tad
FE

LU Peddaiy nzipes an psihodogips Kikdrdie, Jarneabas gine 7476



PRI G [zghedvas coidines wn pedagogipa misdion pusaunlde

Anglu miakslas pedagogs profesors Kens Robinsons i definZis makshis izglittbas
mérkt K3 ceribu saprast pascods wn maksle fabhak, (Robinson 2000) ST
formul&uma atslegas vards ir coriba. Faktiski nav universalu metozu, ki cilvéku
emactt izprast un milet mahkslu. izjust to ki savas dzives dalu. Tomer pasty certba.
ka tas izdostes. jamdkslas izglitibas procesa sastavdala bas makslas darbu klatbiines
nodrodmajums — muzeju un 1zstazu vide.

2601 gada ir apstiprinits Pamatizelittbas standarts vizualaja makslz Lidz arto
vizudlds makslas mictbu saturd visparizglitojosajis skolis sakusis nozimigas
kvahitalivas 1zmamas, Prickdmeta saturne veido cetni dzvertigl komponents;
cmociondld pieredze. radoidas darbibas picredze. kultiras mantojuma apguses
picredze un vartjodds darbibas preredze. Sad trakidts macibu salurs rosina pan Crtdt
toposo vizuidlds mikslas skolotaju potenciala gatanvibu Tstenot jaund standarta
prastbas. MusdienTeam vizudlas makslas skolotajam nepetick ar prasmi z2imst un
gleznot. tikal skolotd)s. kuram paiam miaksla ir neplecicdama dzives dala. vards
radit savos skollnos parlicctbu. ka maksia 17 viens ro daudziem veidienm, ké
izprast sevi ot pasaelis (Vizuala maksla. Pamatizglinbas standarts 2001, 3)

Muzepe praksey Jaunats saturs 1r viens no sohiem vizuialas miakslas un makslas
vastures skolotiju programmas studiju procesa optinnizEsana atbilstodi misdicnu
prasitbam.

Muczejie praks? gGtd picredze un studentu 1zieik(@s stzinas rosina domat gan
par vizualas miakslas skolotaja izglitibas Thadaiim vajadzibam un speeifiku, pan par
augstskolas wspljdm neaprobezotics ar jau pierastajdm praksces tormam un
papladimdt studiju saturu. Studentu atsauciba. straddjot izstads Metropole. Rl
laug cerct. ka topodic makslas skolotd) velas un censas 1esaistitics Latvijas kulttras
dzTv¢ un kopt savu kompetenc: kultdrizelttojo3a darba ar sabiedribu.

Sadarbibi ar publiku gitd pieredze jaateimd k3 viens no nozimigakajiem

leguvumicem prakses darba. Faktisk: St b studentu pirma preredze veidot atticeibas
ar 1izstades apnwkl&tdjiem. turklat kontmgents bija ot daudzveidigs un atékiras no
parasids 1zstizu publikas Liclakd dala studentu apgalvo. ka bijus: parsteigl
sastopotics ar tik dazidu skatitdju atticksimi. Daudzi skatitd)i nakus vawakkan. ilgt
patiudi darbus_ izturgjusies ar tik lielu byythu pret makslu. ka bez uzarcindjuma nay
uzdrosindjusics aiztikt interaktivos makslas darbus. Turprett citi uzskatot. ka vinu
domas ir vienigds parcizis. parmetusi studentiem mikslas darbu izvElivat pat izekatu
Studentt uzsver. ka tied apmekICtip. pasdt (o neapzmoties. veido 1zs13d¢ valdodo
noskagu. Citiem vardiem sakot. makslas darbs izskatas ta. ka uz to skatas. Atzistot,
ki prakses laiks almina palicts ki apmeklétdu davitu pozitiva cmoctju parpimba.
studenti brinds, kapce dezurant muzejos biczi ir nelaipni un neapnuerinati. Par
parmetumu augstskelar un arl motivicyjas veldotdju sevis taldkai izglito§anai var
uzskauat komentarus par problémam sazinatics anglu valoda. necriibas sajGtu. nesdnot
atbildi uz kddu skatidja jautdjumu. nedrodibas sajutu. kementZjot izstades chsponatus.
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vairiki student atzist. ka prakses waitd wmanijusics atbild3r uz brezi deirdCta
jautdjumu un vienlatkus parmetumu Fed ed 1 indgkyla” ' Rekimeties ar vizualas
mikslas skelotaja ikdicnas darba neprecicsamibu atbild3t vz jautgpumue Koy or
maksla? studentu pieredze saskarsme ar neizprotosu apmek18tajo ) averte ki Tpasi
nozimiga. ki sava velda vgunskristibas, macotics azstavat miakslu Tzstdde
Merropole, Riga. cksponCie makslas darbu dauday cidibas dé| bija Tpasa. @pce
<qjsmas val nelzpratnes izraisitas sharitdju reakeijas bija noverojamas |otr biczi.
Dazkart studentiem griitibas sagdddust prasiba bt Lupmem visu dienu. k3 ard
vajadziba ortentClics. atri reagCt. patstavig pienemt lemumus neeaiditds situicijas.
Cilveeiske atticeibu pieredzes joma nav butiskas atskirtbas starp wzstades konsultanta
un ndkslas skolotdja darbu. $aja aspektd muzeja prakse snicgusi arm sava veida
pedagogishu preredzn,

Ous nozimigakars studentu jauniceditis picredzes virziens ir vinu sadarbiba ar
wstddes orgamzetajiem. Gandriz visi prakses dalibncki atzist, ka organiztan viniem

uzticCjusics. palavusics uz vinu kempetenel patstavigu [Zmumu pienemdand.
respektCust studentu viedoldus un visu izstades sacatavedanas un norises laiku
<radajudt ar vigtem vienota komandi. Studentt apbring 1zstades kuratoru aktivitat,
energlju. kompetener. neatizidibu. persontbas spcku. Kuraton ieguvudl studentu
aaticibu, atklat azistol savas Saubas. nezindganu. salot noskaidrot unar? neskaidrojot
vaicato. Veitksmtga studentu un izstades organizetdju sadarbiba rosina domat par
wspdju tkdienas studiju procesu preaviade redlogar doived. Biezi tick diskutdts par
studentu pavirdo atticksmi pret macibu uzdevumiem. terminu nelevérodanu. darbu
zemo kvaliau, [zeadds. ka. wesaistoties s projekla. to pasu studentu atticksme un
darba kvalitite radikali atékiras —ta ic nesalidzinany augstaka. Sis projekts ki vienlidz
ivts gan izstdes organizClajiem. gan studentivm, gan skatitajiem radikaliizmaimiyis
studentu atticksmi. atbildibas sajutu un darba kvalitatu. Manuprat. studiju procesu
batiski uzlabotu regulara studentu iesaistisana macibu splku vaditos projektos. ki
art wspéjami bicza vieslektoru preaicinagana. td padarot studijas daudzverdigikas
un mtercsantakas.

Studenti novartS lespeju prakses lakd wepazities ar sabiedriba populanem. kulttiras
jomd straddjodiem cilvekiem makslinickiem. makslas kntikicm. televizijas un preses
surnalisticm. Rodas atzina. kavinn arm ir cilveke. It k2 naivy tomar javerte toposo
mikslas skelotdju kontakt&éanas un sadarbiba ar misu laika fwdiras efin 13laka
perspektnva 13 varéru palideSt mikslas pedagoga — kultiiras specialista - (Cla
veidogana Lanvid. Lat gan studenti trjos studiju gados 1ir predalijusices daudzvedigas
praktisk@s nodarbibds, vini atzist, ka muzeja prakse bijusi pirma icspeja lesaistitics
1zstiades veidoSana no sikuma Tdz beigdm. sastopotics gan ar netirTbu, gan greznibu.
gan licly sirsnibu,

Tresais aspekts. ko nepieciesams sikak analizét. ir studentu sadarbiba ar saviem
kursa biedriem. Kopuma sadarbibas pieredze ir pozitiva. atklajot. ka kurss ir komanda.

. . e S - .
LU Pedagogifas ue psifiodeodijus fabaliane, Tamalas gaee 7476 133


file:///fctropale

PEDAGOGLL z2lithas zimdines i pedagosnia mifisdien pasanfs

kas spc) attaisnot tal uzticSto atbildiby. Vairaki students atzist. ka bijusas saskarsmes
preblemas kursa biedru starpa. vk tlgu latku pavadot kopa. Nesaskanas tick
ruksturotas ki tipiska sicvicsu kolektivu wezime. Sts domstarpibas vairakus studentus
rosindijusas pievarst lelaku uzmantbu kursa biedru attiectbim, ki arf saval lomal
kolekttva. Ikdicnas macibu darba tam gan neesot 1pasas nozimes. Ir jadoma par
studentu savsturpto atsvesindtibu tkdienas studiju procesd. 1as saistibu ar studentu
aiznemtibu un ietekmu uz studiju kvahtat. Studentu savstarp@ai sadarbibat gan urupas
wtvaros. gan starp kursiem vizudlds mikslas un makslas v3stures skolotija
programmd vajadzEtu k|t par regulart izmantojamu studiju formu. Lat gan vizuilas
maksias radidanas procesam varak promit mdividodla daba. tomdr tikai viedoklu
daudzveidiba rosina domat par makslas battbu. Ka icguvumao studenti vErtc 1espdju
bt kopd arpus universitites. iespéiu uzzindt kursa biedru domas par t8mam. kas
nav saistitas ar mactbam. ka art kopigds vakaru 1zklaides Veerlgd pSe 1zstades
darba laika bergim,

Pédejats. tadu ne mazdk svarigs aspekts ir studentu saskorsine, attiecibu
veidosana ar makshu. Students atzist. ka bijis |oti pattkami pavadit faiku mikslas

vide, kurd katru dicnu var ierandent kaut ko jaunu. Vairakt studenti atzist. ka sakuma
tzstade skutust neiztetksiniga. nonteresanta. savukirt +Elak. epazistot makslas
darbus, atticksme radikal maimnijusics. Studentt atZist. ka wpazinudi Rigu (1zstade
bija saistita ar RTuas v3sturl) un uzzindjusi to, ko nekada citd veida nebitu vargjus
uzzinat — ipadi jaatzund iespgja vicnlaicigr verot gan ckspondtus. gan skatitajus.
Gralvend atziga un vienlaikus probléma, ar kuru biczi sastopas makslas skolotdn (a7
Télotdjas makslas katedras docttaj). i seemdums. ka mikslo var izprast. tka
tlgstodi un nesteidzigl kontakeejoties ar to. Manuprat, §1ir arkdrtigr nozimiga atzina
un wemesls pirdomim par pasrerzSjo model un nakotnes perspektivam vizudlas
makslas un makslas vestures skolotdju sagatavosana, Diemzel mikslu nevar izprast
un izjust dtri - studiju laika samazindgana negativi ietckmétu topodo skolotdju
kompetenel maksla Isd laikd var iemicTtics. kas ir nozimigs. vrtigs, atzits maksla
bet nevar izprast unoizjust. ka tas t patie$am o un kapée i Studentt seeina. ka.
Tat kaut ko gitu no makslas, i jRicgulda energija, laiks un paciettba. Irjadoma. ki 5o
weguldijumu no studentu puscs panaki tkdicnas studnu procesd. Darbu tzstade $aja
zind var uzskatit par sava vewda prespied pasakumu. kad studenti. spicst dicnam
virot vienus un tos pasus makslas darbus. rezultata tos wmilgjusi,

Vel — par docédjiem. Studenti ot gawdijusi sasvus doctijus un pievErsudi pasu
wzmantbu katram, kur§ apmekl@is 1zstddi. Diemzél. amikudi tikar daZi. radot
studentos neizpratni par nesaskanu starp vardiem {macit makslu) un darbiem (ignoret
vienu no gada nozimigdkajam 1zstadem).

Kopumda 37 prakse ir devust nozimigu profesionilu pieredzi katram tas
daltbnickam — toposajam vizualds makslas un makslas vestures skolotajam. La
weiltu vizudlas makslas unimdkslas vestures skolotdjam nepiceicsaing kompetenci.
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fida davdzslanama kultdras pieredze ka studiju procesa sastavdala ir Joti noderiga.
Muzeja praksC giitd preredze ir art vértips materials. lai dematu par T¢lotajas makslas
Lhatedras predavato studiju formu un satura optimiz&8anu atbilstodi miisdicnu
prasibam
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Summary

The article analysis the results of 18 third-vear art education students muscumn
practice which teok place in the Multimedia art exhibition Metropolis. Riga, held
at the Riga Sock Exchange building in August and September. 2001, The exhibition
was part of Rigas’s 804 anniversary celebration events. The tutors were the art
historian Inese Baranovska and the pamter Franceska Kirke. There should be
pointed out four aspects of the results of this unusual practice.

The first aspect 15 cooperation between the students and the wvisitors. The

amplitude of the visitors” reaction the students encountered was very wide — from
deep interest o intolerance. The students conclusion was that it was the visitors
who ereated the atmosphere of the exhibition. The live contact with the public wag
. sigmificant pedagogical experience of the art education students.

The second aspeet is cooperation with the tutors. The students remember their

activity, encrgy, competence. perseverance as well as their positive attitude and
trust thev experienced in their common work.
The third aspect s cooperation amonyg the students i the group. On ihe one

hand. being together every day from morning till mght caused severcal psychological
problems: on the other hand. team werk outside the Uruversity was very interesting,
The fourth aspeet 15 the closeness with works of art. Long and decp contact

with works of @t 1s a neeessary and important expenienee in the study process.
The students wrote how their attitude gradually changed from the first davs of the
oxhibition to its end. Time. mental energy and patience are necded to get closc to a
wark of art.

The museumn practice vave the students of the art education program a mans-
sided and valuable experience It helped also the Department of Arts find more
optimal study forms and content.
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Studentu macisanas prasmju pilnveidosana studiju kursa
“Fiziskas kultiras, sporta un olimpiskas kustibas
vésture” apguve

Dzintra Grundmane
Latvijas Umiversitate

Viens no studiju progriunmas “Vidusskolas veselibas macibas un fiviskas andrindsanas
sholotilys” uzdeviemiem tr nodrodindt sudentu akadSmisko un profesiondlo rindsanu. prasuju.
emanu un jaunrides pieredzes prlnveidi. apeasiot zelihas, macibu un audzinasanas
nersonibas sectalizicijas worijas. Mactbu procesd aktudls ir ne ttkai 72ndsanu icgiisanas
process. bet art izzinas spejn un prasmju izkopsana. kas i pricksnoteikums cilvéka
pusizeltbal un uovatoriskal darbibai siva prolesipa™ (Gedss. Berliners 1998,

studiju kuarsa “Firziskis kultaras, sporta un olimpiskds kustibas vEsture” nodarbibu
orvanizesana Lalvijas Sporta muze)d dod wespju studenticm katrd nodarbiba reproductt
piedavato materialu. Tas nedrosina vindsanu urkrasanu salidzindsanal. visparinisanal.
analizel un citam dowmdsanas operiicijim, Sasmiedsol kvalilativi augsiaku macisanas pakapi.
stucdents spd) tATrEL savas zndsanas un prasmes. Relleksija lanj izskaidrot liclas. paradibas,
AU adas mactsauds prasmes. kas ne tkan [autn risindt maciba preblémas. bet ari
sigalavotu objekiinvi jaunu sakaribu atklismel un vispdrindly secinajumuo formuiosin.
SIS U Prasju i2mani oS jaund siudehi.

Raksturvardi: izglitiba masgid micisans un mactianis prakse. miicisanis prasmju pilnveide.
fevads

Mactbas ir ilgstoss dandzlimenu process. kuru no studenta un prickémeta
vicdek|a var raksturot ka macidanis progesu. bet no subjektu mijiedarbibas viedok|a
ki socidlu procesu. Ta dinanuku fetekmd mactbu vide. kuru var detinct ki vietu.
kur studenticm icspejams macities kopd un atbalstit citam city, ja vini hicto [dzeklu
un nformacijas avotu dazidibu. ticcoties sasnicgt macisanas mérkus problemu
rismgsanas darbiba (Wilson [993).

Macibu procesu var dévat ar par dazadu pedagogisko situdciju secizu kopumu,
Redla macibu procesd sastopamas teorctiskas. prakuski orientétas un praktiskas
nodarbibas. Teorcuskajas nodurbibas students ir pasivi Klausiiayn bet docdtays -
zindasanu smedzéps. Studentu zinasanas objcktivi var novertet gan rakstveida
cksamend. san mutvirdos. Praktiskn orientétis nodarbibas ietver studentu aktive
darbibu zinasanu apguvé,

Sajd procesa studentu pamata prasmes — domasanas — intelektuala kvalitate

L Pedawocias un psibioloeias fakalidee Jovmalas vane 740760 141
KOy I it ;



PEDVGOCGII zgltthas zinaties wn pedagogga misdivni posandc

nodrosina akademisko zinadanu pamatu. uz kura veidojas citas prasmes un
kompetences — prasme fzmantot avotus. ka st savstarpéjo attieelbu, informasanas.
sistemiskas domaganas un ichnologiju 1zmantosanas prasme,

Prasme miclties v ntelektuala prasme. Tas svarigakd pazime ir apzinata.
mérkticeTua mactianas procesa vadiba. kas nodrodina tas efektnvitati. S prasme
“nosaka arl miciSands raksturn: reprodukiivu, interpretdodu vai produkiivu’ (Zogla
2001). Reproduktivad ITment prasme macites nodrodina zimasanu uzkriasanu. apgistot
eprickdeio paaudzu preredzi. Lai sasnicgtu ndkame prasines [imeni — mterpretcjoso
—. neprecicdams balstities uz jau esodo preredze. jo “maciiana neienes izmainas, kas
nav pamatotas jau ese$a)d pieredzes strukiura. () Tadgadr maci$anes nosaka
attistiba. nevis macana” (Gudjons 1996). Produktivd prasme maeitics “jau) v Irtdt
eeaumSte ka fakio materiilu salldzin3sanan. klasificClanal. visparnndsanai. analizen
sintczel (Zogla 2001).

Mactsanas un maciiands formas un metedes. izzinas darbibas kontrole un
paskontrole veido m3cibu procesu. T2 cikls nasicdzas ar neteikli rezultatu analiz
un pasanalizi. Macibu darbibas shZmu varClu raksturot ka satura uziversanu, ta
izprasanu. apilesanu. vispannadanu, nostiprinaanu. radedu izmantesanu, parsanu
Balstotics uz Bendzamina Bliima izverdoto taksonomijas sistému par macisands
markem. tick izdalit sesiizzinas ment — no zinddanu uztveres. 1zpratnes un lictosanas
lidz augstakajiem kognitivas 1zzigas [imeniem: analizes. sintézes un novErtgjuma
{(Gadzs. Berliners 1998).

Ja micibu procesa veido tadas pedagogiskis situdcijas. kurls studenticm biitu
wspejams aktivi 1zzinat. analizet. dalttics preredze. tad maciSands prasmju
pilnverdosana tick sekiméta.

Petijjuma metodologija

Pctnicciskals process notiek Latvijas Sporta muze)d. kur studentiem iespéjams
izmantot bibliot€ku. kurd ir sporta veidu metediska literatiira un informacija par
sporta vasturi Latvijd un pasauld. ki arT iepazities ar muzeja izstazu un audio video
materialiem par sporta visturi.

Katras nodarbibas mérkis ir veicinat studentu patstivigo maci$anos. tade) ki
pandmicns micibu darba organizE3and tiek piedavatas darba lapas. kuru struktiira
veidota ta. lai studentt patstavigl val grupds. noskaidrojot atseviskus jédziznus. legitu
visparindjumu témas satura pakapeniskd atklasme. Jau Digroms Bruners savos
agrmajos petjumos akeentgjis pétima prickdmeta struktoras 1zpratnes svarigumu.
aktlvas maci$anas neplecicdamibu ki bazi patiesal izpratmnet un spricsanas vériiba
maciianis procesd. Brunera preeja. kurd uka akcentéta maci$anas ar atklasmu
nepieciciamiba. bija saskand ar Piazs ideju par “cibvika domiasanas spgju
“nobriedanu” nevis pasam no sevis. bet gan attistolics saskarsmé ar pasauli. tas
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prick$metiem un persondm’™ (Gudjons 1996). Macidands ar atklasmi pamata ir
zinatniska modela veidofana. Students saskata problémas. wzyvirza hipotezes.
parbauda katru no tAm un péc tam apkopo scemdjumus. Sada veida darbogands
mcrkts ir mactt studentu domar un veicma vigu tzmantot intuieiju. 12281 un biit radosam
Sipiecia lauj studentam apgat jaunu informaciju. darbojotics motivel un virzotics
uz augstaku macianas pakipi

Davids P. Ausubels aitistya diferencéti j&dzicnisko receptivis micisanas teorju
kuras pamatd ir teorya par atfistofo orsamzatoru. lTo var saukt arT par medeli.
planu. kas Jauj aktivizat jauno informaciju td. la studentam atbilstosi savan zindganu
[frenim un uztveres Ipatntbam to viestdak butu uztvert (www lincoln)

Katra nedarbiba veidota ta. lal rosindtu studentus domat. lai attistitu izzinas
spljas. maciiands prasmes. patstavigl reproducgot pieddsito mateniale, Docdtaja
uzdevums Ir sagatavor rosindt, atzrddit dot studenta radegajat darbibai noteikta
virztbu, Studentiwepazistas. peta. salidzin. analize un scemna.

[zvirzot petijuwma merkt — pilnveidot studentu maciianas prasmes. apgistot studiju
kursu “Frziskds kultdras. sporta un ohmpiskds kustibas vEsture™ | nika analizét
strukturcto mactdands darba lapu {ctosanas rezultan macibu procesa un studentu
parbaudes darbi - csejas par Latvijas Sporta muzeja tzstdd "Kara miksla uo sports”
Latvijas kara muzea.

Finpiriska petijuma norise

PetTjuma empirisko pamatu vewdo studyu hursa “Fiziskdis kultdras. sporta un
olimpiskas kustibas vasture” apginve. Lictojot strukiurlids micisanas darba lapas.
kas paplasinaja konkreto wmu uzeveri. noteica tadu situdenu izveidr. kurds studentiem
blitu iesplja aktivi 1zzimat, analizet. daltties picredze. Studenti patstavigl apguva
aacibu viclu, un adas studijas ir daudz efektivakas neka lekeijas. jo attistas audzcknu
personiba un 1zmainds vigu domasana.

Pirmas studiju kursa astonas témas studenti apguva, 1zmantojot docetijas
~agaravords strukturctas macidanas darba lapas. kas rosinaja uztvert un apjcet
konkr&to t8mu kultdnvesturiska kontekstd, 11dz ar to seckméjot zinddanu nostiprindsanu.
Darba lapu struktiira noteica darba uzdevumus. kas sevi ietv@ra aplukojamas sporta
vistures tEmas kultdrvesturisko raksturojumu. 1zdalot vésturnisko. geopolitisko.
wiitkslas. kultiiras. tzglTitbas un sporta attIstibas ITmeni.

Lai notetktu tegato prasmju efckiis ititl. nakamés septinas studiju kursa temas
stuclent apguva patstivigl nodarbibu laika. atbildot uz konkrétiem jautdjumiem mutisk,
Pirnkirt, tas veicindja patstaigd darba wmanas — 1o zindsanu uziverss, izpratiugs
un lieto$anas lidz augstakajicm izzipas imegiem: analizes, sintézes un novertduma.
Ourkart. svarigl bija attstit studentu verbalo prasou. kas ir noteico$a toposo skolotaju
sagatavosana. prasmi sntegt informaciju un argumentct.
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legiito rezultatu apstrade un analize

Nodarbibas piedainas LU Pedavogdijas un psihologijas fakultites Vesclibas un
sporta izglitibas nodalas 2 kursa 31 students (eseju rakstiza 23 studenti).

Purmaja pétijuma dald. apgastot astonas €mas. students 1zmanteja sagatavotas
darba lapas. Parsvard darbs nont€)a grupas. tacu atbildes uz atseviskam to sadalam
tika sazatavotas gan patstavigl. gan stradajot grupa. Iidz ar to dazi grupu dalibnick:
neuzgemas iiciathvu, bet eitu atbildes atspoguleja nkan subjekino viedokli (sk.
| diagrammuy).

Otraja petyuma dald. apgustol septinas t¢mas. studenti veidoja savue atbildes
struktiru un logisko 1zklastu. izvelotics darbu grupa val stradajot individudl (sk.
2 diagrammu).

Analizéjot darba lapas. var ivertst. kidu pandmienu studentn 12v818)as, la atklatu
Jautaiuma satur;

1) fakeu uzskaitumu,

2} tezes.

3 zverstu atbildi. izmantojot gramatas tekstu.

Rezultati

1. Studeniu maci$anas scciba nodarbibas.

e Pirmajd pCthjuma dala studenti parsvard 12v¢l8as darbu grupds (3 -0
dalthnickt). sniedzot tzvérstu atbildl.

e Otraja pétfjuma dala heldka dala studentu deva prick$roku darbam gruepas.
formuldjot athildes téza veida. pardjie stradija patstavigl un vigu atbildes
ir individudla pieeja jautjumu atklasms.

2. Studentu vertgjums par izstad:.
Escias analiz&tas. nemot vEéra to veidu (sk. tabulu):
1) aprakstodi analizCjosa (izpratne par Labvtias sporta vasturl 1zstades

konteksta).

2y informativa (informacia par izstadi, wzmantojot izstides paskatdrojogos
tekstus).

3)  vizualaprakstosa (ko redzu 125tad3).

4y imformativi aprakstoda (informacija parizstadi subjckiiva izpramé).
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‘Dindividuali
{
| grupu darbs |

faktu wzskailfjums tézes izversts teksts

I.diagramma. Darba lapu izmanto$anas vérttjums péc studentu darba organizacijas
formas.

Diagram 1. Assessment of using work sheets according to organisation form of
students’ work.

10 4

3 +

3 1

“

5

) O individuali |
I & grupu darbs
5

1

R -

faklu uzskailjums tézes izvérsts leksts

2.diagramma. Atbilzu uz jautajumicm vértéjums péc studentu darba organizacijas
formas.

Diagram 2. Assessment of answers to questions according to organisation form of
students” work.
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Ltabula.

Studentu padv@rtcjums pee esejas veida

Table 1. Students’ self-assessment according to the type of essay

Studenti

Informativi
arediz€jusa

¥igudh
aprakstodas

Aprakstosi Informativa

atalizejosa

2l

=

11

Secinajumi

2.

Lictojot strukturctds darba lapas:

pétjuma pirmaya dald studentt apyguva jaunas iemanas. un tika nostiprinitas
vinu prasmes reprodukiivi maciies.

pétjuma otraja dalil. paistavigt sagatavojot atbildes. vairakums studentu
formuldya t&zes. un vigu atbildes bija konstruktivakas. lidz ar to pilnveadojds
prasme saskatit un argumentCti izskaidrot c&logu un scku sakaribas.
Liclakal dala studentu csepu (11) par 1zstadh Kara miksla un sports™

aprakstoéi analizéjodas. tas atspogulo studentu izpratni par Latvijas sporta vestur

1zstades

kontcksta. kas balstas uz jau icgiito picredzi. raksturojot imterpretgjoso

macidanes: 8 darbiir informalivi un atkla), ki studentt uztvCrui un izpratuél izstad

(Sie studenti 1 reproducdjuéi 1zs1adé redz&to): 4 darbr ir vizuah aprakstest. tajos

aprakstiti izstade redzetie prnick&met ($1e student ir reproducegjuéi izstade redzcio):

2 darbii
1zpraini

r informativi aprakstodt un snicdz informacnu par 1zstadi un atkly student
par to. |aujot vertet izstade uztverio ka faktu matcrialu salidzinaganan.

vispannasanal un analizet, sasniedzot produktivas maciands [Tmeni.

3.

Pamatojotics uz veikto analizi. var secinat. ka:

orgamizeta pedagogiska vide veido piemerotakus didaktiskos apstik|us
sekmigam macThu procesam.

studentu micTSanas prasmju apguve ir efekiivaka, ja macibu saturu
oreanize, izmantojot strukturctas darba lapas, kas veicina studentu
patstavigo darbu un attista vinu prasmi mactt:es reproduktsi,

studentu patst3vigo darbu novértcjums atspogulo reproduktivo prasmju
kvalitates izmatnu,

lidz ar to macibu procesi par studentu macisands prasmju pilnveides
kritériju varam izvirzit macisanas prasmju kvalitdtes izmainu.
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Summary

One of the tasks of the study curriculum “Health and Sport Education™ 1s to
carich the students® academic and professional knowledge. skalfs. creative approach
10 education studies, teaching/learming and upbringing theories of individual
soctalization.

Getting knowledge in the teaching/lcaming process 1s cssential. but the
Jovelopment of person’s cogmitive abilitics as a precondition for human self-cducation
+nd creative activities is as important.

Reproductive lcaming 1s a step to qualitative learning providing accurnulation
of knowledge needed for comparing, gencralization. analysis and other cognitive
Jperations.

It is important to achieve the most qualitative resulls of leaming. as a result of
which the students can evaluate their knowledge and skills and arc able 1o develop
therr learming skills which provide opporturnities both for solving education problems
and preparation for disclosing new objective interrelations and formulation of gencral
conclusions.
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Aina Kachere

Introducing Observation Programme in Pre-Service
Teacher Education

Aina Kackere

Lniversity of Latsia

The paper is a case study of o new nitative to intreduce an cbservation programme o
the inthial teacher traiming curriculuwm al the deparunent of Forcign Languape Teaching
Methodology. Unmversity of Latvia i the context of poor cooperation between the
University and schools. shertage of trained mentors and hittle funding

First. the Latvian PRESETT context 15 sununarized. Then. the obsenvahon programme,
aimied at bridging the gap betvween the theoretical and practical aspects of training jind
developing students” reflective skills and autonomy are descritbed. Data generated s a
rasult ol the pilet. which involved thirtv-one Tourih vear undersraduates. sighieen mentors
and (wo unmiversity witars and conclusions concerming the observilion progranime are
shared

Key words: obsenation progranume. i meritor. school-based mentorig, unmversity-school
partnership

Introduction

[mitial education of forcign language tachers 1s carried out by 3 institutions in
Latvia: Unmiversity of Latvia (in 2 faculties). Davgavpils Universits, Licpaja
Pedagogical Academy. Rezekne Higher School and Riga Teacher “[raining and
Educational Managenient Academy,

At present 1o become a qualified forcign language teacher. students can choose
Ather the integrated model of teacher education which combines academic subject.
sodagogical and psyeholegical knowledge with professional components of teacher
cducation or the consecutive medel which starts with ebtaining the Bachelor's
degree first and anly after that the neeessary skills and knowledge for being a
teacher are acquaired.

Following any of these models students should study for 5 vears. Regulations
o 481 conceming the state standard of the sceond lovel professional mgher
cducation fncorporating the Bachelor’'s degree (came mto force in Nevember, 20071)
state that to get a qualification of @ teacher the student needs to recenve at least
160 credit points out of which 26 credit points or 26 weeks are devoted to teaching
nractice that means a considerable increase in amount of student teaching and
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very serious preparatory work for g effective management,

[tincludes § weeks of teaching practice in a block i a basic school. grades 3
-9 and 8 weeks moupper seeondary school. grades 10 [2 The first week of the
teaching practice 15 devoted to observation to get acquainted with the pupils a
student teacher 1s supposed to teach for the next 7wweeks 1o, to prepare themsclves
psvehologically to enter the classrooms and clarify the subject matter they will
s e 1o teach

Toduy's University — School partnership 1s rather weak and there are few
trained mentors at schools. In most cases stadent teachers are allowed to retum to
therr nativ ¢ schools on their teachimg practice and more experienced teachers 1ake
the responsibility for introducing the student teachers into the subtletics of the
protession. It is very often considered to be extra work load that 1s not sufficienth
paid tor by the State. and lack of legal status of a mentor and no training hinder the
development of the mentoring system in the country

To promote mentoring the Brinish Council in Latvia launched a project i1 2002
Present partnership: Towards a colerent and effective partnership between
uriversities and scheols n pre service teacher education that has resulted 1n 71
tramed mentors and 12 methodelogists from all foreign language teacher education
instuutions, The amm of this project 1s to improve the quahty of pre service teacher
cducation across Latvia by developing further school-based mentonng and university -
bascd methodology courses and creating an effective. lngh quality svstem of pre -
service teacher training partnership between the universities and schools.

The contribution of these tramned mentors and methodologists m the ficld of
foreign language teacher education will help develop ctficient cooperation between
the parts invelved 1n teacher educaiton to provide qualitative teaching practice.

The purpose of student teaching 1s o help the student move from the role of a
student to the role of o teacher But it can be only achicved by relating student
teachers” new knowledge (obrained during the observation and studices at the
University) to their past experiences and to their personal purposcs. Observation
and active teaching practice provide opportunitics for examining. evaluating and
umplementing theorics and methods of instruction as encountered in the programme
of teacher education.

Present rescarch is based on the experience of the FLT Methodology
department. Faculty of Education and Psyvchology. University of Latvia that
iiroduced an obsenvation programme complementing active teaching practice and
prior to 1t in 2001 with an aim to start bridging the gap between theory (University
based) and practice (school based) applving critical and retlective thinking skills
betore the students got mvolved in active teaching. The purpose of the rescarch
was to analvse the students™ foedback after completing the observation programnic
and its implications for further develepment of the obscrvation programme.
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Methods

The obscrvation programme is a new mnitiative with onlv 2 vear history. the
research sample consisted of 31 undergraduates (4% vear students). 2 University
methodologists and 18 mentors. The observation period lasted for 16 weeks from
September to December. 2001, Student teachers visited the schools once a week
and obscrved 2 lessens delivered cither by a mentor or any other language teacher,
Each mentor had Tor 2 student teachers. Before leaving for observation the student
teachers were prepared for it by discussing 4 minimum cssential aspeets ot teaching
strategy suggested by Tomlinson (1993) that could be paid attention to during the
sson:

*  What the pupils are doing - e.g. histcming. reading. writing. drawing.
interacting with computer. making. doing practical work. watching.
discussing:

»  How the class ir organized - ¢ g as a whole ¢lass. 10 groups. in pairs,
mdividuals working scparatcly:

¢ The nature of the pupil task tunction — ¢.g. information tinding, information
ntake, information recording. analvsis. application. evaluatien. problem
- sobving. practising:

o What the tcacher 1s doing — ¢.g. dirceting. prompting. mformation giving.
explaming, cliciting/questioning . listening, watching. demonstrating,

The student teachers were asked to explore the scheol they were visiting —
kow 1t operates. its cthos. a typical school day. 1ts surroundings and distinguished
latures. The findings had to be presented in form of a report. 4 -3 pages long.

Having discussed the toci of observation. students themselves chose one
paiticular focus of observation during a lesson. They were encouraged to discuss
it with the mentor but the final decision was made by themsclves.

All student teachers kept diaries - to practise then reflection skalls. The entries
should not be only the enumeration of the classreom events but alse had te reveal
the students” teclings, reflections and mterpretations of them. Students used them
as a source of information during the discussion sessions at the University,

They wrotc a profile of one lesson that made them netice and record cvenvthing
that happened during the lesson without jugdemental comments with an objective
e deteet survival activities during the lesson, activities that are repeated from
lesson to lesson becoming part of teacher’s working repertoire.

Student teachers were asked to interview hisfher mentor that could facilitate
positive refationship building and the develepment of mutual trust that are of extroms:
anportance in further student’s development as a teacher.

Student teachers themselves were interviewed before and after doing
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obiservation programme about thewr fechngs. expectations and 1mpresions during
the observation as well as their recommendations for programime improvement.
They shared their obscervations and {earned from cach other. tried to solve the
problems observed at schools during feedback sessions at the University once a
week, that was a logical continuation of observation practice and University
methodologists acted as tacilitators in helping the students formulate thelr
vbscrvations and express their understanding of what happened duning the lessons.

Results

For 29 student teachers out of 31 the observation programme was an exciling
time. a chance to observe and internalize the characteristics of excellent teachers
who love and respecet their students and who ase encergised by their ettorts to grow
as cducation professionals.

Some of the comments were:

s Now lam full of positive cimotions and there 1s not the slightest resistance

regarding working at school cven knowing it s not an casy job.

» | must aduut that this observanon programme was of great help for the
future teaching practice, now I can casily see the bright side of iy future
job.

o Observation programme was reallv useful and 1 hope it will help me
during the practice and in my future job.

o T have reallv changed my thoughts about the teacher’s profession. Now
it dogsn’t seem so frightenmg and [ would ke to test mv abibtics asa
teacher during the practice.

For 2 student teachers it was a time of frustration and disappointment and
resulted in rather negative attitude towards further active teaching practice taking
1t as unavoidable obstacle. They had not noticed anything worth mentionng as the
tessons scemed boring and resembled their own leaming expericnce.

§5% of studcnks expressed satisfaction with having mentors and described
them as inspiring, supportive. competent, active, cooperative, flexible and acecssible,
15% were not satishied with their mentors and charactenized them as too instructive.
imposing their own opinion and conservative.

Betore leaving for obscrvation practice and the first mecting with their mentors
the students were asked how they felt and  therr feelings can be grouped into 2
catcgories:

*  Excited. responsible. willing to go to school. happy for not having lectures.

interested. cager to go;

¢ Confused. a bit afraid. a bit nervous.
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Expectations from the observation practice:

s To experience a teehng that T want to teach and to look forward to
teaching (5 students).

o To find out whether 1 really would like to become a teacher (7 students).

¢ To get some good ideas for my teaching practice {10 students),

e Tolearn how to organise the lesson. maintain diseipline (6 students),

s To sce how students learn and behave 1 the classroom (4 students).

¢ To look at classroom situations from aside (1 student),

e To see what the pupils attitude towards English teacher is (5 students),

o  To sce the school environment (2 students).

Memorable expericnces while observing the lessons:

» In general, the lesson was the same T had in soviet tumes when we were
not allowed to move or speak during the lesson except when we were
asked to:

+  When I was a schoolgir] we never discussed topics we were Intercsted
. we could only choose from the ones which the teacher advised us to
read. but these pupils could discuss the articles they had chosen
themselves:

¢  The theme of the lesson was clearly stated at the bepinning of the lesson:

e  The teacher works only with the coursehook. not a single creative task;

e There are 3 tasks given as a hometask and each pupil can choose 1 as a
hometask;

¢ Too many situations when pupils felt bored and even plaved with their
mobiles:

e Iti1s good to make puptls feel how important their opinion s to their
tcacher:

e The teacher sat at the back of the classroem — making herselt equal with
pupils:

e The pupils darc ask if there is any sense in doing what they are doing;

o Expericaced teachers do not write lesson plans;

e  The teacher praises the pupils. I think that’s what pupils need — praising.
support, understanding. encouragement;

¢ | liked the ending of the lesson: the teacher evaluated the pupils™ work,
none of them was forgotten and none of them was given a bad mark.
The tcacher reprimands bul she alwavs leaves space for improvement
tor the pupils.

Students wanted their mentors to be more informed about the aims of the

observation programme and be preparcd to work with them after the obscrved
lessons in sharing the opinions, their beliefs and understanding. (15 students

L
h
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mentioned it as a drawback of the programme), and to start getting acquamted
with the school already from the first vear of their studies (1 student)

The mentors also expressed willingness to continue the work with the student
tecachers by helping them to adapt to the school life and sharing their own
understanding. belicfs and values accumulated during the long vears of teaching
experience.

Discussions

Historical development of the country has moulded a rather negative connotative
nwaning of observation.. Educational inspectors, administation of the scheols.
university supervisors observed the lessons mainly for assessment purposes looking
for standardized techniques and practices and the feedback first pointed out the
weaknesses of the Tesson. This tradition has had strong impact on teachers” thinking
mfluencing their leamers” thinking as well. The observation programme introduced
inthe FLT department opts for now understanding of obscervation atms — to obser e
in crder to inquire one’s own past expencnces, personal purposes and subject
matter requirements thus. preparing to become a reflective teacher in future able
to cope with uncertaintics of the teaching process and Life itself.

Henderson (1992) argues: “In the precess of becoming a twacher vou are
bemg barraged sith a seemungly endless presentation of ideas. methods. philosophies.
terminalogivs. theeries, generalizations, recommendations, ¢tc. You surcly have
realized by now that no two authoritics ~ whether they be teachers, rescarchers.
or cducational professers  tolally agree on all aspects of the art and science of
tcaching. But most would prebably agrec on onc pomnt: Each teacher needs to find
the unique combination of ideas. methods, and philosophies that works best tor hum
or her, You don’t need to wait until vou have your own classroom te begin to
become the best teacher vou can be. You can start now. by becoming an inguiring.
retlective student.”

Properly managed (planned, tulfilled, controlled and cvaluated) observation
programme can significantly contribute to the development of a reflective ieacher
Henderson (1992) cites Clark&Peterson whose rescarh indicates that teachers
make up to 200 major or minor decisions every school dav 1t 18 a great pressure on
the teachers to respond to problems of all tvpes and vou can never chvisage what
problems could come up during the lessons. The more stedents are exposed to
different teaching/learming situations the mere ready they become to try out different
solutiens.

Obscrvation programme 1s like a latent period or preparatory stage for the
students during which they make clear for themselves their own past expericnees.
cxpress their wornies and wncertainties, start building relationships with the
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professionals — mentors who would guide their further teaching practice and start
shaping therr own teaching styvle.

The students” positive cvaluation of the programime proves its necessity and
value The first feedback about the programme has already caused several changes
that have been introduced this vear. The programume s undergomyg continuous
assessment and the students and the mentors together with the University
methodologists are the ones who wnbhiate the changes m the programme,

The programme has become more compact-instead of 16 weeks of observation
with 2 abserved lessons a sveek. it 1s now one University free week of observation
with 30 observed lessons. The first comments are positive concerning the diversity
of observed teachers and grades but negative concerning the number of fcssons
thirt should be observed during a dav (6). It has been mentioned that it 1s difficult to
follow attentively evervthing that 1s going on in the classroom for so many lessons
m succession. The quality of observation suflers and needs reevaluation agam.

Writing lesson profiles serve as an exercise o get rid of judgemental statements
and to learn noticing what 1s zoing on n the lessons. Atterwards students swop and
proofread them tor judgements underlining and analvsing the sentences that contain
them. Students are made aware of the judgements that de not factlitate professional
development.

Being aware of one’s feelings and sood relationships with the mentors as well
as recognizing the teaching/learning aspects during the lessens these are the first
outcomes of the obscrvation programme that have prepared greund for immersion
nto teaching,
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Exploring Abstract Writing

Indra Karapetjana
Gunta Rozina
University of Latvia

The abiluy o write a rescareh paper 1n English s an indispensable requirement for the
students majoring in Euelish Philology. The present study analvses recurreut featuses
which arc pratotypically present in the genre of dissertations. namely lexico-gramumatical
patierns and schemaltic structure of abstracts. The data were obtatned from a cise stady in
which 20 abstracts were analyvsed, The authors support the view that acadenue discourse
1s nota uniform wpe of writing since there exist variations across disciplines. However. the
students should be assisted in sclecting appropriate conventions of academic discourse.
Key words: academic discourse. abstract writing

Introduction

This paper explores the genre of rescarch paper abstract winting Qur tareet
audienee s the tertiary lovel language learners studyang i the academice programme
BA mn Humanitics {English Philologv). The students who come to study at the
Faculty of Medern Languages have well developed writing skills in English.
however, most of them have had lLittle consistent exposure to writmg which requires
the ability to transtform mformation. Most of the tasks at the unversity requure
more complex wrting skills: analvsing information criticallv. ssnthesizing mformation.
arewng and presenting research. Moreover, effective writing involves the ability to
aenaerite sultable content. and o organise that content coherently: using a range ol
vocabulary to express a vanety of concepts apprepriate to the subjeet matter

Kramina (2000, 40) considers that the use of English for academic purposes
cannot be separated from the use of English for rescarch purposes because most
of the tasks have a rescarch character. The students studving for their BA degree
in Humanities are to write 3 Term papers and | Bachelor paper and thus thes need
to possess a sct of skills:

¢ have a highly sophisticated sense of appropriate areas of research, of

proper research questions. and ol aceeptable rescarch designs;

s becopmizant of mtertextuality. 1.0 have a clear sense of what others have

had to say on the tope and know how to imcorporate that matenal into
their text:
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e beable to ahign their own worlo with the recounized leadership tnthe field
50 that the leadership will lewinmise their work:

e beabletoconvey the necessary rhetoricalls charecd intornmation through
apprepriate mechanisms of persuasion within the constraints of a tormal
objective format. (adapted from Grabe, 171-172)

Object of the present rescarch is the abstract. Methods of the rescarch are

I Theoretical: a study and analvsis of relevant literature:

2. Practical: analvsis of the results abtained trom the case study.

The examples of abstracts drawn from 24 Bachelor paners were selected at
random. The data obtained trom the analvsis of the abstracts and the interyiews
with the students and collcagues at the Faculee of Modern Languages. as well as
our personal experience as academic advisers mdicate that the students face
ditficulties in selecting and applyving appropriate abstract writing conventions. Thus.
ihe present paper sets tself the task to review and analvse the genre of rescarch
paper abstract. and prove the necessity of making students more aware of the
coneept of the genre and the wav it affeets wext structural and lexico-granumatical
patterns.

The concept of genre

Writing 15 a part of commumicative act. and students shoukd be contident o the
abihity to communicate in writing. Thercfure, thev should be aware of certam
arinetples which influence effective comimunication. When witing, reading research
papers people generally assume that they will conform to what the philosopher
Paul Griee has referred te as the co-operative principle. Drawing on Kant's four
logical functions ef reason. Gricean maxims (Grice 1975 45-47) make up a sct of
principles. namely - the need to be informatve. factually correet. refevant. and
clear (Hatch 1992 31-36). Applving the maxims to writing rescarch papers. in
which the cxchange of informaton s primary. it is gencrally expected that rescarch
papers will comply with the maxims. Gricean maxims adapted to writing are the
following (Grabe and Kaplan 1996_41):

1Yy Quenitity mavtin requires to be as informative as 1s required. Thus it 1s
speeted that weriters will not write more than it 1s necessary and will write all that
is necessary to convey the information required.

2) Qualiry maxinr asks for a contribution that 1s true and has adequiate evidence.
Brown (2000, 136) asserts that to support asscrtions and convinee the readers
svidenee must be reliable. 1t means that it must be:

a) accurate-drawn trom trustworthy sources. quoted exactly, presented
with the onginal meaning unchanged:
b) representative- reflects the full range of sample from which the question
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15 said to be drawn:
¢) adequate- plenntul and specitic to support the writers™ assertions.

33 Reluton maxim expects the wrters to be relevant, 1is assumed that what
they write Is relevant to the topie and research questions. that the evidence the
present comes trom sources with authority on the topic. Communicafion messages
must relate to the previous ongs. 1. they must be eoherent.

4) Adansier maxiin presupposes that the idea will be ¢lear. bricf, orderly and
understandable: that redundaney and ambiguity will be avorded. The abstract 1s
usually brief and concise. the word limit 1s usually established { [ 30--400 words). In
order to promote clartty 1n abstracts “the moves™ must be obseryved.

Ruscarch paper writing (thesis) belongs to the scientific genre. The defimtion
ot the term genre varies somewhat among different ingansts. Grabe's (1998, 200)
definttion is the following: “Genres might be deseribed as discourse tvpes that have
identifiable formal propertics. idenufiable purposcs and a complete structure™
Mortcover. he considers that all the texts i a genre must have a uniform. invariant
organization (bid:216Y. Bahtia (1993) and Swales (1990) relate the concept of
genre to communicative events or acts. According to Swales (1990, 38) A penre
comprises a class of communicative events. the member of which share somue set
of comrmunicative purposes. These purposes arc recognised by the expert members
of the parent discourse community, and thereby constitute the rationale for the
wenre. This ratonale shapes the schematic structure of the discourse and influences
and constraints choice ot content and styvle™. The concept of schemata introduced
by Bartlett plays an important role i dentification and production of different text
types. lexts within a genre are Likely to share certain internal teatures in terms of
their language and structure. Besides. content and styvle of written genres are
determined according to the expectations of a particular discourse community. of
whicli the students studying at the Faculty of Modern Languages are preparing to
become a parl. Thus. the genre establishes constraints on what one 15 expected 16
write about. in what form. for what audience.

Written academic genres. such as seientific rescarch papers have identifiable
stages or regular patterns or moves (Swales 1990, 141y 1 their introductory sections
which correlate with pattens of fense. aspect and voice. Skilled writers need to
know and usc these linguistic conventions in their writing. Thus, onc of the skalls
that students need to acquitre 1s the ability to draw on this schematie stricture. 1.0,
typical patterns of organization in text, Teaching and raising awarcness of the
importance of the schematic structure. linguistic features of the abstract through
modelling. feedback on wniting. cte can achieve a reasonable degree of conformit
with the expectations a reader/writer will have for the genre of the research paper
abstract,
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The research paper abstract

Sinee our concern in the present paper 1s the abstract, and genre 1s a part of
communicative act. it 1s necessary to establish functions or the communicative
puiposcs of the abstract. They are the following:

1) to summarize and stress the main points o that the potential reader can
deeide whether to read the entire paper or not.

2) to serve as summary of the paper for those who do not have tme to read the
whole text:

3) to prepare the reader for reading all the text. to tocus his attention on the
dircetion of the argument and thus give him anidea of what to expect

Anabstract is a short written statement of the most impartant ideas in a longer
picee of writing. e.g. article, paper. report. ete. Kramina (2000, 139) asserts that
sbstracts arc a tvpe of summary which provide readers with a brief preview of a
paper or disscrtation. We would like to stress the importance of rhetoncal moves
which arc global to the argumentation of the abstract. Bhatia (1994, 78) suggests
that the abstract has information on 4 aspects of the rescarch:

1. What the author did?

Fow the author did 1t?
What the author found?

4. What the author concluded?

Similarly. Swales (1990, 181) considers that most abstracts follow the IMRD
nattern of the rescarch article and points to 5 typical moves in abstracts. cach
move having a conununicative purposc.

e I

pa—

.Background/topic — What was the topic of the rescarch and what has
been done in that arca so far?
. Purpose or scope - Why was the rescarch done?
. Methods — How was 1t dong?
. Results - What was found”
. Conclusions — What does it imphv? What arc the recommendations?
(Swales 1990, Laane 1999, Kramina 2000)

th da W ke

We present a sample abstract from ong of the BA papers and its analvsis as an
tllustration.

(1) The preseat puper investigates the best meuns of developing learncrs’
reccling compreliension skills. (2) The theoretical part deals with the role and
amms of reading n forcign language leachung and the reading processes cand
discusses the problem of difficulty in selecting appropriute materials for o
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Feacing classroon, (3) The rescearcly puper aims af proving the  importance
cord nesefulness of the three siages of intensive reading.

(43 1t relates theory to pracitce by ohserving reading lessons and analvsing
reading comprehension activities and tasks. (3} The conclusions drawn are
based vn ethnogruply, during which clavsroom observations arngd analyses
of questionnaires were used as the means of data gathering (6) The dag
obtained indicate that development of reading skills can he fostered hy
cxpusing students to relevant pre-reading, while-reading and post-reading
wesks (7)) The results and conclusions of this rescarch can be wsed in the
English language classroom in vider to make the reaching leariing procesy
more ¢ffective.

Sentences 1-2 introduce the topic of the rescarch (Move 1), [n sentence 3 we
tind the rescarch objectives (Move 2). Sentences 4-3 provide information on the
methods used (Move 3} Sentence 6 intorms us about the findings of the rescarch
(Mave 4). In the last sentence (7) the author indicates possible applications of the
findings (Move 4). Thus. the sample abstract might match the textual orvamzation
of the abstract.

It is also suggested that the abstract should be written as a single paragraph
since it expresses a homogeneity of thought. However. onlyv 3 abstracts out of 20
were wrillen in one paragraph. The interviewed students and colleagues argucd
that abstracts divided mto paragraphs indicating the topic. purpose. methods, results
and conclusions can be better understood.

McCarthy (1998, 101) poits oul that the following lingmistic features are found
in the abstract:

a) all verbs are n the simple past tense. ¢xcept the concluding sentence,
which projects forward to “future rescarch™;
b) na verbs have the continuous aspect.

Kramina (2000, 139) indicates the following grammar conventions:

1.Backgroundftopic Present tense

2 Purposc or scope  Past tense or Present Perfect tense

3. Methods Past tense, Passive voice

4. Results Past tense

3. Con¢lusions Present tense, Modal verbs (could, may, might)

Adverbs indicating tentativeness (possibility)

The following tense and voice aspects were found 1n the abstracts under
discussion:
I Background/topic Present tense (active. passive): e.g. Lhe present papoer
discussey the tupic of extensive reading ..
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2 Purpose or scope Past tense. Present tense. the nfuutive of purpose: ¢.g.
The present research paper intends to discuss the
Junciional use of the 1arger language .

3. Mcthods Past tense. Present tense (active. passive): ¢.g. . the
experimentul rescarch was carried out. .

{ Results Past tense, Present tense . Present Perfect tense; e.g.
The author has proved the necessiy of  integrating
langnage skills in the process of forcign language
dCGUISItion .

Conclusions Present tense, Modal verbs (could. mav. can) to state
conclusions In a more cautious wav., e.a. The cointent of
the work could be captivating for Eaglish teachers
working with creative writing ar the primary fevel

No verbs had the continuous aspect

As 1t can be seen from the sample abstract and the analvsis of grammar used
in the 20 abstracts under discussion the usage of tensc and voice does not akbwavs
correspond to the conventionalized patterns in the moves.

MecCarthy (1994, 25) considers that “the idea that there mayv be underlving
recurrent features which are prototypicatly present in particular eroups of texts 1s
an unportant one in language teachmg at the present time™. Thus. he asscrts that
all the texts in a genre must have a uniform, mvanant organization {ibid .26). Howover,
he also argues that within a genre there 1s a combination of obligatory and optional

I

clements. The obligatory elements 1n a particular sequence help to define a genre.
Abstracts from almost all fields ot study follow the conventions of abstract wnting.
but they may differ according to the parameters of ficld, tenor end mode (terms by
Hallidav 1989). “Field” refers to the subject matter and the “institutional focus of
the discourse’™ (Benson and Graves 1981 in MeCarthy 1994, 21), expectations
from the academic commumity as to, €.g.. the lexical items that wdentify the text
helonging to a certain field. Thus. the subject matter clearly identifics the choice of
‘e lexical items and vice versa.

The fotlowing words which indicate that the abstracts deal with the methodology
of teaching English as a foreign language were encountered:

English language acquisition: language teaching: learning: fnghsh as a
iareign language, extensive intensive reading. elc.

The following nouns:

research paper: observation. piloting; hypothesis. questionnaires; results,
canclusions; miethodology are common in the genre of research paper writing in
seneral.

The most frequently met verbs were:

ro imvesngate; o discuss; to deal with, 1o analvze; to argue: to prove; to
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demonstrate; 1o confivm, o show.

"Tenor " or the roles of the participants influence the formality of the
fanguage The style of the abstract must be formal and impersonal. They are devoid
of first-person singular pronouns and contractions. The analvsis of the abstracts
revealed that there were two references to 17 as the author or researcher.

e.u Sometimeys [ noticed thar my students were distracted

[n 4 cases “the author™ was used to refer to the researcher or writer of the
paper. thus, depersenalising the reference to himself (he 1s “the author ).
ey The author fried to find similarines and diffcrences in teaching English
o adilts and chiilldren.

Refercnee to the sole writers with “we™ or “us™ which is often thought of as
conventional acadenuc use was not observed.

Passive structures (crre applied: are considered). or other impersonal uscs of
language, such as non-animate agents {research demonstraies). nominalizatnions
(there s a commuon belief that), an “empty™ 1t (if was fownd: it was proved)
indicate the comphiance with the conventions of style.

Moaode " refers to the channel of communication: spoken or written. which
have different characteristics. The presence of certam linguistic features assigns a
mode to a text. For example. nomwnhistanding, thereby. whereby are often used
in academic writing.

Conclusions

The structure of the abstract suggested by Swales. Bhatia, Kramina 1s the
ideal one. [f we analvse different abstracts we may find that not all of them comply
with the expected moves and linguistic features. the main flaws being missing and
muddled moves. Reading texts of different penres. analvsing and discussing various
features of such texts will cnhance awarenes of difforent text types. Further. the
focus on onc particular genre may be an effective teaching technique. Teaching
the rationale of the abstract can lcad to the production of such texts that sufticientls
match the reader’s schemata. If all expectations in terms of structure. stvle. content
and audicnee are met. the abstract will be considered to be prototypical by the
members of the discourse community. We support the 1dea that varniations across
disciplines exist since they may have their own writing conventions.

The small-scale case study reported here can be suggestive of further research
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Kopsavilkums

Zindtniski pltniccisko publikiciju neatpemama sastivdala it anoticija. Saji
qakstdl apskaltitas anolacias lcksiskas. gramatskas un uzbis os raksturigdkas wwzimes
patnuma dati tika icgut analizejot 20 bakalaura darbu anotdenjas. Seeinajuimi izdarnti.
balstoties vz teorCtiskids Literatiiras wzpétes rezultatiom. salidzinot tos ar pltijumi
wyntajicm datiem un autorw personisko pleredzi. Jaatzist. ka akad@miskals diskurss
1y viendabigs. jo pastay atékiribas starp dazddam zinatu diseaplmam. Tomdér macibu
latka augstskold i jdpalidz studentiem attistit prasmi rakstit anoticijas atbilstosd
konkrétd akadSmiskaja vide pienemtajan normam un prasibam.
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Der Einfluss der gegenwiirtigen textdidaktischen Ansitze
auf die l.esefdhigkeiten der Germanistikstudenten

Jelena Kipure
Universitat Daugavpils

Der vorlicgende Artikel ist dem Einsatz akiueller eadidaktischer Ansitze i universitiren
DabF-Unterricht gewidmet. Dabei wird festgestelll. dass die 1 schulischen DaF-Unternche
beseonders gepilegten Stratcgten des Schnellleseverfahrens auf die Lesefiihigkeilen der
Studenten nicht inumer positiv wirken. Die unter den Germiauustzkstudenten im [T Studienjuhr
an der Universitiit Daogaspils durchgetithrte Umitrage hat aul'cinige Mingel iim studierenden
Lesen hingewicsen. aus denen sich cinige Schwerpunkisetzungen bei der Textarbeit
heransknstallisieren. wic elwi das Trainimg vonr Lerntechntken. die intensiv e Arbertan den
sprachberogenen Infurmationen. das Organisicren des ziclgerichteten Lesens mithilfe der
Arbeitszafirige ver der wmnmittelbaren Arbeit am Text im Unterncht.

Schlisselwiirters studicrendes Lesen. Textdidaktik. Textarbeit,

Uber dic Textarbeit wird im modernen Fremdsprachenunterricht viel diskutiert
Laoter dem Einfluss des integrativen Ansatzes wird der Text als dic Basis fur das
Fremdsprachenlchren und - lernen betrachtet. Daber bictet der Lemgegenstand
Textvielfiltige Moglichkeiten 1tr die Arbert an versehiedenen Aspekten an, die in
den Prozess der Fromdsprachenvermittiung und - - ancignung herangezogen werden.
wic ctwa Vermuttlung von sprachbezogenen kenntnissen. Informationserwerb.
Sprachgebrauch. Forderung der Entwicklung von Lerntechniken, bewusster und
mteraktiver Lernprozess. ganzhertliche Vormittlung der Fremdsprache sowie
Forderung der Entwicklung gewisser persénlicher Figenschaften der Lernenden
z.B. Kreativitdt. Flexibilitit, Kommunikationsfihigkeit usw, Zur Zeit wird versucht.
cin Unterrichtsmodell 2u erstellen. in dem alle Aspekte des Fremdsprachenlehrens
and - lernens beriweksichtigt werden mtegriert auftreten und zusammenwirken
Dabet wird in der Textdidaktik von dret Schwerpunkien ausgegangen. und zwar
textsortenspezfische. adressaten- bzw. lernerorientierte. lernziclbezogene Textarben
{vgl Kithn 2001). Der vorliegende Beitrag stellt cine Fallstudie vor. deren Ziel 1st.
aut die Liicken benm studicrenden Lesen hinzuweisen. die unter dem Einfluss der
geoenwirtizen textdidaktischen Entwicklungsrichtungen entstanden sind und durch
den Widerspruch zwischen der sprachbezogenen Wissensvermittlung bzw. -
ancignung und dem sprachtirigkeitsbezogenen Aspekt gekennizerchnet st

Die friheren textdidakiischen Ansittze. dic in der kommunikativen Didakik
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sne groBe Verbrettung haben und den schulischen Fremdsprachenunterricht bis in
die fingste Zeit stark beeinflussen. sind autf die Férderung des Schnellleseverfahrens.
dus haltsbezogenen Lesens. der Entwacklung von Techniken des globalen
Lescverstehens besonders orienniert. Man pladiert daber datur. dass duas intensive
Lesen und demzutolge dic intensive Textarbait vermieden werden sollten.

So hebt Ue Rampillon (1996) die [dee des sclbststindigen Lernens im
schulischen FU hervor indem sie zugleich mit den anderen Sprachtitigheiten dic
Rolle der Lesctechnmken unterstreicht. Die Textarbeit nach Rampillon sicht als
mehrmaliges Tesen aus, withrend dessen sie zwet Lescarten uaterscheidet. und
zwar das schnelle Lesen und das intenstve Lesen Jeder der Lescarten sind bestummte
Techniken cigen. dic das schnelle Textverstehen tramieren. Es sind betspielswesse
die Techotken des erschiicBenden lesens. die das Wissen Uber dic
textsortenspexifischen Merkmale bericksichtizenden Techniken. die Techniken dus
schnelllesens. Nach der austuhrlichen Analvse der Konzeption von Rampillon kann
man feststellen. dass die vorgeschlagene Konzeption des autonomen
[remdsprachenlernens in Bezug auf das Lesen das Textverstehen s Zentrum
sickt und als die Textarbett im wetteren Sinne nicht auteefasst werden kann

Dic didaktischen Handlungsmodelle far dic fremdsprachenunternichtliche
Textarbeit von Gerard J. Westhot! {( 1987) und Gert Solmecke (19933 weisen viele
Parallelen aul. Dic berden Didakiiker gehen in thren theoretischen und
praxisbezogenen Ubcrlegungen mit abnlichen Voraussctzungen an cinen
fremdsprachigen Text heran: ¢s werden die Forschungsergebnisse vieler
Bezugswissenschalion in Betracht gezosen (dwe texthinguistischen Erkenntnisse
iber dic textsortenspezifische Betrachtung der Texte: die Trgebnisse der
Untersuchungen des menschhichen Wahmehmungsapparates nut der Behauptung.
dass man dic Informationcn. dic im Zusammnienhang bzw. im Kontext stehen,
schneller und lerchter aufnimmt und behilt: dem Bereich der Lescelorschung wird
Jie Idee entnommen. dass der Prozess des Leseverstehens auf der Basis ciner
[nteraktion Leser-Text ablauft). Davon ausgehend entwickell G Westhott seine
rextdidaktische Konzeption des . voraussagenden Lesens™ mit dem Schwerpunkt.
Juss das Lesen der standige Prozess der Hypothesenbildung und — pritfung sei
G Solmecke richtet seine Konzeption des _smnentnchmenden Lesens™ auf aie
Forderung des Schnelllesevertahrens aus. Die starke Ausrichtung der oben
crwihnten textdidaktischen Ansatze auf dic Entnahme von inhaltlichen
mformationen cines fremdsprachigen Textes sowie auf die Anelanung von
Strategien ™ und . Techniken™ Tasst die Textarbeit nach diesen Modellen als cinseity
and oberflachlich bezeichnen. Die textdidaktischen Studien von Westhoff und
Solmecke sind aber in dem Sinne bedeutend. dass thre unterrichtspraktischen
Vorschlage als die Textarbeit beglestende Aufeabenstellungen und Ubungen eine
aroBe Rolle spiclen und ibernommen werden kénnen.
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Der Schwerpunkt der letzteren textdidaktischen Ausarbeitungen boetrifit dic
Kreative Textarbeit. Em bedeutender Vetreter dieses Ansatzes st Rawer E Wicke.
Im Mittelpunkt sciner Konzeption steht dic selbststandige. tacheribergrafende
kreative Titigheit des Lemenden. deren Ausgangspunkt der Text und die darin
vorhandenen Informationen 1st.

Aus der Analyse der gingigen schulischen Lehmaerke fur DaF wird festgestellt:
dic oben behandelten textdidakiischen Ansitze finden cinen groBen Niederschlag
darinund crwersen sich als effektiv und den Fremdsprachenlehe- und — lernprozess
optimicrend. fir die Lemner interessant und attraknv, Thr kombanierter Ewnsatz
ermdglicht den Erwerb ciner grofien Menge vom Wissen und Kénnen und die
Berficksichtigung vieler den Fremdsprachenunterricht betreffender Ziclsetzungen:
cs werden die Sprachfertigkeiten geibt. vorhandene Fahigheiten entwickelt.
Lerntechniken tramiert. Obwoht aber diese Erwerbsprozesse cme Basis fur die
arfolgrgiche Arbeit im Hochschulunterricht schaffen, entfernt das strikte Talten
an diese konstruktivistischen Modelle die Fremdsprachenlemer vom Aneignen der
sprachbezogenen Informationen. was dic Lehr- und Lernsituation sowie die
Antorderungen does universitdren Unterrichts auszeichnet.

Die Adressatengruppe Studenten zeichnet sich durch die grobere
Lebensertabrung. Unabhidngigkeit. Selbststandighkent. Identitatsentwicklung wic auch
durch die Herausbildung cines Wertsvstems aus. Die Studenten (in dicsem Fall die
Germanistikstudicrenden) vertligen iiber cine Menge von Sprachkenntnissen und
Fertigketten, die aus dem schulischen Unterricht stammen und im omiversitaren
Unterricht erweartert und traimert werden mussen. Sic sind in der Lage. logisch zu
denken, zu vergleichen, zu analysicren, zu synthetisicren, zu abstrahieren. thren
Standpunkt zu behaupten. Der universitare Unterricht ist dabei auf die professionelic
Entwicklung der Lerner und den baldigen Gebrauch des Wissens und Kénnens
gerichtet. Demzufolge liegen dem Fremdsprachenlernen im Hochschulprozess hohe
Anforderungen an dic sprachbezogenen Kenntnisse und die praktische Anwendung
des fremdsprachlichen Wissens und Kénnens zu Grunde. Es crgibt sich als
sclbstverstindlich. dass sich dic didaktisch-methodische Gestaltung der Textarbert
im universitdren Fremdsprachenunterricht von der im schulischen Lehr- und
Lernprozess unterschaidet: sic 1st in einem engen Zusammenhang mt dem
lerzielbezogenen Aspekt und den Fihigkeiten und Beddrfussen der Studenten zu
verwirklichen.

Was die lernzielbezogene Textarbet anbetrift, so verlangt dicser Prozess die
intensive Behandlung cines fremdsprachigen Textes im Unterricht. Dies 1st durch
dic gegenwirtigen textdidaktischen Ansitze nicht zu realisicren. Wahrend des
Lesens eines fremdsprachigen Textes gerade tm Unterricht. was bel der
Entwicklung des Schnelllesens der Fall ist. entsteht tur die Lernenden das Problem
des Zertmangels. Dicser Aspekt becinflusst dic Ergebnisse  der
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Intormationsverarbeitung, denn laut den neuesten Erkenntnissen der kognitiven
Psy chologie wird die Zewt der Informationsverarbeitung fur jede Person individuell
hestimmt, - Unter Beriacksichtigung der Erkenntnis. dass iapue nicht gleich outpi
15t handelt es sich hier um cinen wichtigen Freiraum. dessen Verfitgbarkeit fiir den
wdividuellen Spracherwerbsprozess und scinen Erfolg grundlegend ist. insofern
crst er dem Lemner die Zeir gibt. die er zur Verarbeitung des input zu onp-
serechten Sprachmustern braucht™ (Saalbach. 1999). Deshalb erweist es sich als
nutzenbringend, sich die Studenten mit einem tremdsprachigen Text selbststandiy
auseinander setzen zu lassen. Auf solche Weise bekommen sie die Maglichkeit.
ihre Lesezett zu bestumunen und die un Text vorhandenen und die fiir die Studenten
interessanten Informationen zu bearbeiten. Wenn das primiire Verstandnis des
ostes aulerhalb des Unterrichts geschicht (beispielsweise wird der Text als
Hausaufgabe gelesen), kann sich dann cine cchte Textarbeit wihrend des
Linterrichis vallzichen. daber crgeben sich mehrere Méglichkeiten fir dic kreative
Behandlung des Textes. Dicse Arbeutsfolge st besonders fur den universitiren
Lescunterricht ¢igen. denn dic fremdsprachigen Texte. die gelesen werden. sind
hier umfangreicher sowie sprachlich und inhaltlich komphizierter. Vom Problem der
adiiquaten Verarbeitung der Textinformationen bet Zeitmangel im Unterricht zeugen
auch dic Ergebrisse ciner Umfrage. dre unter Germanistikstudenten im [ Studienjahr
an der Umiversitit Daugavpils nach dem lesen cines deutschen Sachtextes zu
Hause (der Text ,.Offensive am Nachmittag™ in: L Spicgel™ 1172001, §.87-90)
durchgefithrt swurde. Daran haben 22 Personen tetlggnommen. Dic Umfrage weist
aut’ einen s Auge fallenden Uaterschied in der Lesezeit eines und desseiben
Textes: von ciner Stunde bis vier Stunden.

Die Umnfrage weist auch cinige Mingel in studentischen Lescgewohnheiten

auf. dic unter dem Einfluss der inhaltsorientierten textdidaktischen Ansatze stehen:

I, Beherrschen und Anwenden von Lerntechmiken. Die Umfrage betont
msbesondere das Benutzen von verschiedenartigen Worterbuchern und
Nachschlagewerken. Es stollte sich heraus. dass dic Studenten
bevorzugen. cin zwelsprachiges Worterbuch zu gebranchen (86% der
Befragten). Mit ainsprachigen Worterbachern wird viel wemger pearbetitet.
was im Unterricht Schwierigkeiten im Verstehen und Besprechen vicler
Begriffe und threr sprachhichen Nuancen verursacht (nur 27% der
Studenten haben in diesem Zusammenhang mit Jja™ geantwortet). Was
den Gebrauch von anderen Nachschlagewerken betnftt. so wurde nur in
einem Fall ein Grammatikbuch genannt.

2. Arbeit an den sprachberogenen Informationen bzw. an der Lexak. Laut
der Umfrage widmen die Studenten dic Aufinerksamkeit den unbekamnten
lexikalischen Fanheiten aut unterschiedliche Weise. die das folgende
Diagramm veranschaulicht:
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schhhgenm WEB
nach und schreiben
die neue Lexk aus

3%

schhgen im WHB
nach
5597, crschlicssen aus
dem Koniext
10%)

Diagramm 1. Dic Arbeit mit der unhekannten Lexilk beim Lesen cines Textes

Aus dem Diagramm geht hervor. dass mehr als die Halfte der Studenten
dic fur das Verstehen dues Textes nétige Lexik cinfach im Worterbuch
nachschlagt. ohne zu versuchen, sie sich auf rgendwelche andere Weise
cnzuprigen. Als Folge hatten 14 Studenten (d.h. 649%) keine neuen
lextkalischen Einheiten un Arbeutsheft nrach dem Lesen des Textes. Das
zeugt von threr Gewohnheit. an einen fremdsprachizen Text oberfliichlich
heranzugchen und sich nur auf dic inhalthichen Informationen zu
konzentrieren. Das bewceisen auch dic Antworten auf die Frage  Welchen
Informationen hast du besondere Auferksamkeit geschenkt?
(Dragramm 2):

m lalt hehe baw,

knckeskundiche

Intonnatienen

43%

sprirchbeso vene ind
inhaltinhe
Inlormationes

4395

sprachheyogence haw
sprachliche Mitte!
10%

Diagramm 2, Die Distribution der Aufmerksamkeit beim Lesen eines Textes

Fast die Haltte der Leser arbeitet also nur mit inhaltlichen Informationen
des Textes.

Noatwendigkeit des ziclgerichteten selbsistandigen Lesens. indem dic
Studenten cimen Arbeitsauftrag haben. der auf dic Verarbeitung micht nur
der inhaltsbezopenen. sondern auch der sprachlichen Scite des Textes
ausgerichtet ist. Dafur sprechen sich 90% der Befragten aus. Das wird
von Studenten durch dic Moglichkent begrundet. dic Aufimerksamkeit

fas
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den notigen Intormationen zu schenken. Hilfe fir das Verstandnis des
Textes zu hinden. den Text detailbezoaen zo lesen. sich die fiir die
Weiterarbeit am Text notige Lexik besser einzupragen. Ohne Aufgabe
vor dem Lesen wird der Text hauptsiachlich nur global erfasst: 64% der
Studenten haben lediglich die Hauptidee des gelesenen Textes, 36%
den Text bis in dic Einzelheiten vestanden,

Es ist also schlusszufolgern:

1. Die fremdsprachenunternchtliche Arbeit un Hochschulprozess beruht auf
denm schuhischen FU enworbenen Fertigkeiten und Lerntechniken. dic
den hohen Anforderungen des universstaren Lehr- und Lernprozesses
nicht immer entsprechen.

2. Diedidaktisch-methodische Gestaltung der Textarbett im

Fortgeschrittenenunterricht muss ¢in Gleichgewicht zwischen der sprach-

und sprachtitigkeitsbezogenen Aktivitaten aufweisen,

Dic intensive Textarbet un Fortgeschrittenenunterricht muss keincestalls

fad

den Einsatz von Verfahren der zur Zeit verbreiteten textdidaktischen
Konzeptionen vermeiden. Es lohnt sich. sie als die Textarbeit begleitende
Aufiabenstellungen mit dem Zweck der abwechslungsreichen Gestaltung
des Unterrichts anzuwenden

4. Fur die Optimicrung der Informationsverarbanung und der unterrichtlichen
Behandlung cines tremdsprachigen Textes mitssen die Lernenden an cinen
Toxt mit bestimmten Arbeitsauftragen herangehen und sie selbststindig
crfullen, um das bewusste Fremdsprachenlernen zu fordern.
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Summary

"This article deals with the problem of the text didactics in the process of teaching
and learning foreign languages. It emphasizes the influcnce of the topieal trends m
the work with texts. which does not always appear positive. This conecrns especially
the work with texts in the umiversity teaching process. A questioning among the
students who study Genman at the University of Daugavpils has pownted out some
lacks in the students” reading habits. This makes it possible to select certain aspeets
in the work with texts at the foreign language classes. which must be especially
cmphasized, specifically the development of the learning skills, the intensive work
with the lexical information of texts. the necessity of the independent reading and
certain tasks before the work swith texts mn the class,
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Aufbau und Forderung des freien Sprechens und
Vortragens

Melanie Schifer
Latsyas Universitate

[n diescrt Artikel wird dus Thema der Kommunikation und des Dishuticrens i Fach Deutsch
als Fremdspractie behundelt. Der Autor prisendiert das Progranun cines solchen Vorhubens
und beweist mit Hilfe von Thungen des Wissenschaftlers Heinz Klipperl. dass es moplich
ist. Kormmuikation und Diskuticren avch nicht sehr fihigen Lernenden beizubringen.
Schliisselworte: Lernen. Kommunikationskompetenzen, Deutsch als Fremdsprache.

1. Warum Kommunikationstraining?

Niemand wiirkde viel in Gesellschaolt sprechen, wenn cr sich bewusst
wdare,

wie Off er div anderen missversiehen -

spottete Goethe iber die Kommunikationskompetenzen seiner Mitmenschen. Dabet
schlicBt er bereits ein. dass aelingende Rede- und Gesprichssitualionen von awel
Fertigheiten abhdngen. die gleichberechtigt nebencmander stehen: das Sprechen
auf der einen. und das Verstchen auf der anderen Scite. Erst das Zusammenspiel
beider _an Gescllschaft ™ bilde dic Grundlage fur cine funhrionicrende Kommunikation.
Dabei ist Goethe der festen Uberzeugung, dass jene Fertigkeiten erlernt werden
Lonnen. fahrt er doch fort: . Sich mitzuteilen. ist Natr, Mitgetetltes aufzunehmen,
wie es gegeben st ist Bildung ©{Gocethe) Wie sicht es heute. 200 Jahre spiter. mit
dicser Bildung aus?

Tatsdchlich 1st dic bestchende Situation eine unbefricdigende. So wird zwar
Nommunikationskompetenz in der modernen Berufs- und Arboitswelt immer
wichtiger. _.da viele Probleme heutzutage nur zu 18sen sind. wenn moehrere
Sachverstindige zusammenarbeiten und konstrukoy mutemander reden kénnen
(Khppert 2002) Dennoch werden kormmunikative Fahigkeiten und Fertigketten. auch
an der Universitit, weder konsequent emgefordert noch trainiert. sodass vicle
Absohventen(Dubs 1993) zwar fachlich ausgezeichnet ausgebildet sind. ¢s thnen
redoch an der Redegewandthert und cinem tragtahugen Gespriichsverhalten mangelt.
Dics korrespondiert zu Seminaren. in denen viele Studenten cher mit dem Dozenten
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als nuteinander reden. sich ber Diskussionen oft im Hintergrund haiten und ungern.
sowie viclfach nur mut Hide emes ausformuherten Testes in den Hinden. zu reden
berett sind. Dics sind nur Beobachtungen. dic indes cin Bild crgeben. das die
Notwendigkeiteines expliziten Kommunikationstrainings belegt,

Da es sich hier um cmen Schoittpunkt von fachlichem und sozial-
kommunikativem Lernen handelt. konmen und sollten die entsprechenden
Kompetenzen in jedem Studienfach und -sermar cingeiibt werden. Sprachliche
Facher bicten sich dabei an. und inshesondere Moglichkerten der Verbesserung
dor Gesprachs- und Redefahighkett tm Unterricht des Deutschen als Fremdsprache
stehien in dieser Arbeit im Vordergrund.

2. Was ist Kommunikationsfahigkeit?

Kommunikationstilgkeit. das bedeutet

Zu oreden oder mit anderen iiberfegt, geziclt vad intendive! cu sprechen,
cworeden, Do diskutieren, o debanicren, s verhandeln | ] Informatio-
acit cu emptangen und weitcrzugeben, Probieme kooperativ zu lasen,
sich mit anderen zu versidndieen, zwischermmenschliche Bezichungen
herzusteflon wnd - erhealien (Allhoft D-W.o Allhoff W 1993)

Erst am Ende ciner solchen Kette von Fertigkeiten kann schhicBlich die Fahigken
stehen. ein Referat oder gar cine Rede fret vorzutragen. Der deutsche
Lchrerfortbilder Heinz Klippert gelit in seinem Buch Kommunikationstraming.
Cbungsbausteine fiir den Unterricht™ davon aus, dass es cin mchrstufiger und
kleinschnttiper Prozess ist. der zu derartigen Kompetenzen hin fithet, So legt Khippert
Wert darauf. zunachst cinen Prozess i Gang zu setzen. der Studierenden hilft.
Angste vor dem Sprechen abzubauen. alltéigliches Redeverhalten zu reflekticren
und sie fiir essenticlle Gesprachstechaiken und -regeln sensibilisiert. Erst wer fra
und verstandlich reden. erzahlen. fragen und antworten, berichten und erliutern
kann. 15t datir otfen, tiberzeugend argumentieren, vortragen und prisenticren zu
lernen. Den hochsten Grad der Kommunikationstidhighert bezeichnet Klippert als
JStute der kommumkatisen Interaktion™, die tiber die Fahigkeit. Reden zu halten.
msofem himausgeht. als sie digjenige. aut Vortrige anderer. z B, 1in Konferenzen,
einzugehen, mit einschlicBt.

3. Grundsiitze eines Kommunikationstrainings

Bevor ich denkbare konkrete Elemente cines Trainings zum Autbau dicser
Fihigkeren aufzeige und reflektiere, lege ich zunachst dic Grundsiatze dar, dic es
bet cinem golchen Tramning zu beherzigen gilt, Ein wiehtiges Stuchwort 1st dabe
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_Handlungsornentierung ™ Sie bedeutet hicr zunachst. dass dic Studicrenden das.
was s Giber Kommunikation ternen. cben durch kommuntkatives Handeln erfabren,
Es 1st cin aus der Gedachtnisforschung bekanntes Phianomen. dass die
~Behaltensrate™dessen. was man selbst ausprobiert oder versprachlicht hat. auf
bis zu 70% ansteigt gegenitber ciner Rate von ca 20%s dessen. was man von dem
hehidit. was man lediglich gelesen oder gehért hat (Witzenbacher 1U83)

Fiir Serminarveranstaltungen heilbt das auch. dass cin Schwerpunkt auf dem
Tun. speziell dem explorativen und produktiven Tun, hieet. dass dic Stadierenden
also sowehl beobachten als auch spieten. gestalten und Ergebnisse verschrfthichen.
Dies geschieht moglichst vielfaltiz und unter Finbezug v erschiedener elementarer
Gesprdchs- und Kooperationstechniken (2. B freie Rede. akuves Zuhéren.
inskussion. Debatte. andere ermutigen. Kontlikte regeln, Fragetechniken.
Bramnstornung. Blitzlicht. Gesprachslertung. Feedback. Telelonieren) . sodass im
Idealtall neben der fachlichen und der kommunikativen auch dic Maethodenkempelenz
trasniert wird.

Eimn weitterer Grundsatz st dic Vorstellung von Studicrenden als aktiven.
selbsteesteuerten vad sclbstreflexiven Lernern. Dicse sehliet zum cinen e, dass
studenten die fachlichen Inhalie des Trainings weitestgehend mitbestimmen. sich
vor allemaber mit diesen und mut threr Erschlichung selbststandig auscinandersetzen.
Dieser Ansatz entspricht einem konstruktivistischen und geht

Al Bissenschatts- wnd Prkeanvnstheorwe [0 von der Anoahune
ans, dasy das erkennende Subjekt die Wirklichieit nichi passiv
abhilder, sonderin tn Frkeaninisprozess mne okt file sich kon-

siriderenn kann (Issing;, Strzebkowsk: 1943)

Dies ldsst sich von der Sachebene auch auf die methodische Ebene Gibertragen
msofern. als ¢s hamen Zweck hat, Studenten bestunmre Regeln, 2B fur das freiwe
Sprechen. cinzuprigen. ohne dass dicse sie fiir sich selbst erkannt, d.h. crarbeitet
haben. Als wichticen Baustein aul dem Wey zu derartigen - fachlichen wic
methodischen - Wissenskonstruktionen sweht Rolf Dubs den Dradng an, und zwar
nicht nur zwischen Studwerenden und Dozenten. sondurn viclmehr auch zwischen
Studenten und Lehninhalten sowie besonders zwischen Studenten untereinander.
Gerade das Diskutieren Gber einen Sachverhalt ven verschicdenen Perspektiven
aus. das Ubertragen und Auswerten auf andere Lernsituationen. ein kogniti
anspruchsvoller Dialog also ser wesenthich, um cigene Lemprozesse flexabel und
iruchtbar zu gestaiten. (Dubs  1995)

So stellt sich also dic Auteabe dar als dic Heraustorderung. die Fahigkeit zum
Dialog iiber den Dialog zu vermitieln. oder. wice Klippert ¢s ausdrucks: _Sprechen
lernt man nur, indem man spricht. {Khippert 200:2) Im Folgenden werde ich nun
Klipperts funtstufiges Modell der Komununikationsschulung versiellen. in dem cr
dieser Forderung Rechnung trigt. Anausgewahiten Ubungen, dic ich fur praktikabel
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und besonders geergnet halte, die Zicle der jewalligen Stute zu reahisieren, werde
ich Moghehkeiten aufzeigen. Klipperts Modell mit Studierenden umzusetzen. Unter
Beriicksichtigung der o.g. Grundsitze wird dabet das Kommunikationsrepertoire
konsequent thematisiert. reflektiert und progressiv wetterentwickelt.

4. Klipperts 5-Stufen-Modell der Kommunikationsschulung

4.1 .Naclhdenken itber Kommunikation — ¢in Propideutikum™ (Klippert 2002)
lautet der Titel von Klipperts orstem Kapitel Ziel dicser Grundstufc des
Kommunikationstrainings ist fur ihn die kritzsch-konstruktive Auscinandersetzung
mit dem cigenen Gesprichsverhalten. Es gelte. dic Notwendigket zu erkennen
und zu bejahen. an seinem Kommunikationsverhalten und — repertoire zielsirebig
zu arbetten. und zwar ohne aine vom Lehrenden vorgegebene Richtung, Dicse
Phasc 1st insofern produktorienticrt. als ¢s gile. dic Ergebmisse dicser Analvsen so
festzuhalten. dass sic auch spiter. u.a. zur Bowertung von Redeverhalten.
herangezogen werden kénnen

Eine solche Ubungseinheit konnte cingeleitet werden durch eine Blitzhehtrunde
zum Thema ..Sprechangst™. Emgeleitet. 2. B. durch cine thematisch passende
Erzahung oder eine  Fantasicreise™. in eine Gesprichssituation hat jeder Gelegenhent.
seing Gedanken. Assoziatienen und Vorstellungen zurn Thema | Sprechangst™
auszudricken, ohne dass diese kommentiert oder gar bewertcet werden. Dicse
Runde wird nun anschlicBend reflektiert — wo gab es Hemmungen oder Angste
Die Reflexion kann auch in Gruppen stattfinden. in denen die Studierenden u. U
freter reden. In dicsen Gruppen vwerden darauthin Tipps pegen Sprechangst formuliert
und im Plenum vorgestellr: dic wichtigsten Tipps sollten fiir alle sichtbar aufgehiangs
werden.

Einen Schritt weiter auf die Metaebene machen die Studicrenden. wenn sie
sich im Folgenden mit dem Text . Uber dic allmihliche Verfertigung der Gedanken
beim Reden (Khippert 2002) beschiftigen. Hier widmet sich der Schniftsteller Kleist
dem Phanomen, dass oftimals Gedanken dem Sprechenden erst im Moment des
Dariiber-Redens klar werden. Ein moglicher Arbeitsaufirag ist es. die wichtigsten
Goedanken und Empfehlungen Kleists in cinem cigenen Text zusammenzufassen,
Dics geschight in Partnerarbert: dic einzelnen Partnergruppen stellen sich schlieBlich
gegenseltig hre Texte vor und vergleichen sie. Die beiden Gruppen. deren Texte
schlicBlich von allen als die beiden besten bezeichnet werden, lesen dicse im Plenum
vor. wihrend dic anderen sagen. was thnen zum cinen am Klest-Text. zum anderen
an der Zusammentassung gefallen hat.

Erreicht wird durch die beiden beschrichenen Ubungen eine mehrstutige
Auseinandersetzung mit dem Thema - Sprechen™, webel sowohl eventucll
vorhandene Hemumungen. als auch durch Reden gepebene Vortelle angesprochen
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werden. Dies geschicht cinmal auf der persénlichen Ebene, cinmal mit Hilfe eines
remden Textes. So kann jeder sich auf seine Art dem Thema anndhern und
zugleich dicse Anndheruny reflekticren. und zwar in den verschiedencn Rahmen
der GroB-, Klein- oder Partncreruppe. Sind dic Studenten durch derartige Ubungen
auf der metakommunikativen Ebene sensibilisiert fur die {Selbst-)Beobachtung von
Gesprachsverhaiten, kann nun das freie Sprechen gedbt werden.

4.2 In semen folgenden _Ubungen zur Foérderung des freien Sprechens und
Erzdhlens™ (Klipperet 2002) setzt sich Klippert zum Zicl, in lockeren Versuchen
und ,.angstfreien Aktivititen die Studenten dazu zu bringen. frel zu sprechen. Wichtig
sei es dabet vor allem, dass dies nicht im Plenum, sondern in kleinen und kleinsten
Gusprichszirkeln geschehe. damit Sprechangste méghchst wemg ins Gewicht fallen
Dies schliehit jedoch nicht mit ein. dass zum Sprechen die Muttersprache benutzt
werden dart, geht es doch hier micht darum. komplexe deatsche Texte fehlerfrer zu
tormulicren: mfolgedessen sollte auch von jeglicher Verbesserung abueschen
werden,

Einc entsprechende Ubung kana ¢s nun scin, zundchst zu cinem moglichst
well gefassten Thema wie | Ferien”. _ Wochenende™. _Weithnachten™
Begriffsassoziationen zu sammeln. In einer (wichtigen'!) Vorbereitungsphase
bekommen dic Studierenden zunichst Gelegenheit. sich Netizen zu machen und
die cigenen Gedanken zu ordnen. Warter nachzuschlagen und angemessene
Redewendungen zu finden. Dann duBert sich jeder kurz (in ganzen Satzen, da hier
aber blofic Wortschatzarbeit hinausgegangen und cin Erziklen vorbereitet wird)
0 dem Thema: diese Assoziationen kénnen auch an der Tafel notiert werden.

Mit den Erlebnissen und Erfahrungen der Studenten wird nun weitcrgearbeitet.
Nach einer cventuellen zweiten kurzen Besinnungsphase sitzen sich im Kreis jeweils
zwei Studicrende gegentber, sodass cin Innen- und ein AubBenkrcis entsteht. Einer
der beiden, z. B, der innen Sitzende, erzahlt nun dem andercn em Erlebnis zum
Thema, wihrend dieser nachfragt. Nach 5- 10 Minuten riickt z.B. der innen Sitzende
zwel Platze im Uhrzeigersinn wailer. und nun st der Aubbensitzende an der Rethe
zu crzdhlen. Dies geht nun beliebig lange so weiter und endet mit einer Auswertung
udor Erzahlungen unter kommunikativen und /oder inhaltlichen Gesichtspunkien.

Diesc Erzihlungen mit Hilfe der . Kugellagermethode™ (Klippert 2002) dicnen
Jer Lockerung von Stimme und Atmosphare. Die Thematik 1st dabet so auszuwiahlen,
dass jeder ctwas dazu beitragen und dics auch mit dem vorhandenen Wortschatz
und Grammatikwissen ohne weiteres leisten kann. Zudem wird hicr bereits das
Zuhoren mut in den Vordergrund geriickt, welches im Folgenden cine wichtige
Rolle spielt.

4.3 _Mutemnander reden — das kleine 1x1 der Gesprachsfuhrung (Klippert 2002)
nennt Klippert dic sich nun anschlicBende Kette von Ubungscinheiten. Damit dic
Studenien lermnen. nicht nur monologisch. sendern auch nuteinander zu sprechen.
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soltte thnen Gelegenheit gegeben werden. sich im weehselseitigen Zuhéren zu ben
und sensibel fur konstruktive Dialoge zu werden. Dazu gehort fur Klippert etwas
die Fahigkeit zuzuhoren, den Blickkontakt zu den anderen zu halten (und nicht nur
zum Lehrenden!). Fragen und Antworten konstruktiv aufzunchmen. andere zu Worl
kommen zu lassen und verstiindlich zu reden.

Um dicse . Regeln™ bewusst zu machen und zu traieren. ist es immer wicder
wichtig. Supervision zu betreiben, z B, indem Gespriche auf Video aufgenommen
und angeschaut werden. . .denn wenn [Studierende| das eigene Gesprachsverhalten
intensiver studieren und reflekticren sollen. dann missen sic sich (und andere)
gelegentlich genauer vor Augen haben. um problematische Sprach- und
Verhaltensmuster zu erkennen.” (Khippert 2002) [st keine Kamera zor Hand. kann
man auch Studenten Gesprachsprotokolle verfassen lassen oder sie mit bestimmicn
Beobachtungsaufgaben verschen.

Dicse Ubungen kénnen gut. z B im Konversations- oder Landeskundeunterricht,
mit eincm bestimmten Thema verbunden werden, wenn man sie damit beginnt.
den Studierenden zu cinem dort zu behandelnden Inhalt einen entsprechenden
Zeitungstext zu geben, der in ¢in Thema cinleitet. Jeder macht sich nun zum (nicht
zu schwiengen) Text Notizen und bildet sich eine cigene Meinung zum Thema.
Dann werden in Zwelergruppen Partnerninterviews zu Inhalt und Haliung
durcheetithrt. Em intensives Zuhéren kann dabet u. a. dadurch erreicht werden.
dass dic Interviewer sich nur wenige Notizen machen diirfen und spéter das Gehérte
wicederholen bzw, prasenticren miissen,

Darauf autbauen kann cine simulicrte | Expertenbefragung™ - jewcils zwe
Dreterteams {drei Joumalisten™, drei .. Experten™) erfesen sich Fachwissen zu einem
bestimmten Gebict, wobel dic | Experten™ sich daraut vorbereiten. dic Thematik
und 1hre Haltung dazu zu prasentieren und zu vertreten, wihrend die Journalisten
sich schon cinmal thematisch passende und tiefer fihrende Fragen bereitlegen.
Die Befragungen. an denen jewetls alle sechs Studierenden gleichmifig beteiligt
sind. finden vor dem Plenum statt, sodass cine anschlichende Auswertung (was
war gut? was nicht?) gemeinsam stattfinden kann. Um zu gewdhrieisten, dass die
dem jeweibtgen Plenum Angehorigen zuhoren und sich zudem mut der diskutierten
‘Thematik befassen, schlage ich vor. den Zuhorern entsprechende Arbeitsauftrage
zu geben — das Gehérte zusammentassen. eigenc Fragen zu formulicren. Stellung
zu nehmen ctc.

Mit den beschriebenen drer bisherigen Stuten ist nun eine Basis geschaffen tiir
rhetorische Ubungen, in denen dic Studenten iiberzeugendes Arsumentieren und
Vortragen trainicren. Bevor ich geeignete Ubungen vorschlage. lege ich kurz dar.
welchen Kriterien ein guter Vortrag genigen sollte.

4.4 Zunachst cinmal 1st. wic Khippert darlegt. _rhetonsche Kompetenz™
gleichbedeutend mit dem . Beherrschen von Strategien, die tberzeugendes
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Argumentieren und Vortragen gewihrleisten. ” (Klippert 2002) Derartige Strategien
heinhalten z. B. den klaren Aufbau einer Rede. dic Kunst. interessant. verstiandlich
und lebendig zu reden. das Gesagte mit Mimik und Gestik zu unterstreichen und
durch Sachverstand zu iiberzeugen. Zu ithen sind also verbale und nonverbale
Fihigketten gleichermaBen, mit dem Ziel, Bilder in den Kapfen der Menschen
cntstehen zu lassen™ (Péhm 200 1) Daber peht es micht darum, cinen guten Aufsatz
zu schreiben und vorzulesen. sondern es geht um freies Sprechen mit nur wenigen
stichworten. So weist der Rhetoriktrainer Pohm darauf hin. dass die gesprochene
Sprache anderen Gesetzen {olgt als die geschricbene. cinfacher, klarer und bildlicher
sein muss. (Phm 200 1) Auch dic Ubungen dazu mussen lebendig und konstruktyy
sein.

Ick beginne mut Klipperts _ Argumentationsstationen™ . (Klippert 2002) Jeder
student erhilt eines von ea. funf Themen. z.B. _Sollten Abtretbungen legalisiert
werden”?™ und bereitet sich darauf vor, kurz dazu Stellung zu nehmen. Darauthin
werden Gruppen gebtldet. sodass in jeder Gruppe alle Themen vertreten sind. Dic
Themen licgen nun an verschiedenen Stationen m Raum aus, und dic Gruppen
gehen von emer Station zur anderen. Derjenige, dessen Thema das Stationsthema
ist, stellt zundchst scine Mceinung vor, danach kommentigren dic anderen diese und
diskuticren. Eine Auswertung kann nun mit __Fanfsatzibungen™ cingeleiter swerden,
Jundchst wird cin Emleitungssatz i1 dic Thematik formuliert. dann folgen drei Satze.
m denen dic Argurnentation {lincar oder dinlckuisch) dargelegt wird. Der Schlusssatz
bepinnt mit . und deshalb™ und enthalt dic Kenklusion. Hier gilt es. sich kurz zu
fassen und dic Verstandlichkent Gber die Feinheit der Argumentation zu stellen.

Komplexer wird ¢s , wenn die Studicrenden nun anhand eines Mustervortrags
(vom Lehrer oder per Video vorgefithrt) Kriternien eines guten Vortrags (Khippert
2002: Bauer; Winfried 2002) crarberten und diese derart einiben, dass jeder eine
kurze 5-Minuten-Rede hilt. Dies kann zu cinem belichigen Thema und spontan
seschehen oder aufbauend auf ein Referat zo cinem bestimmien Inhalt. In jedem
Fall sollten wenige Notizen als Stiitzen des Vortrags dicnen, auch cin Funfsatzgerust
st dafle geeignet,

Je nach techmscher Ausstattung kamn der Vortrag auf Video autgenommen
werden: er wird mit Hilfe des Regelkatalogs analvsiert und besprochen. am besten
unter einem vorher festgelegten Schwerpunkt, z. B, Minuk. Sprache. Aufbau.
Hilfreich zur Erlauterung von Korpersprache kénnen dabei dic Hinweisc Vera F.
Birkenbthls (Birkenbihl 1998) scin: evtl. empfichlt ¢s sich, Auszige aus dem Buch
2xplizit zu thematisiercn {oder vortragen zu lasscn).

4.5 Damut dic crworbenen Fertigkerten angewendet und gefestigt werden. 1st
cs empfehlenswert. _komplexe Kommunikations- und Interaktionsspiele ™ {Klippert
2002) durchzutihren. Auch kénnen hier fachliche [nhalte verstarkt beriicksichtigt
werden: zudem sind die mchrphasigen Ubungen gute Vorbereitungen auf
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Sprechsituationen im Berufsleben.

Moglich ist beispielsweise cin _Planspiel™ zu einem relativ komplexcen
{politischen) Thema, das unterschicdliche Interessengruppen tangiert. Verschiedene
Joteressensgruppen™  bekommen  Rollenkarten und  Matenial mit
Grundintormationen. Dicse gilt es durchzuarbeiten, sich vine Meinung zu bilden
und cine Strategie zu Gberlegen. sowie Verhandlungen mit anderen Gruppen zu
fiuhren. Fine Kenterenzphase. in der alle Beteiligten im Gesprach aufemandertreffen
und cine Spiclauswertung runden die Ubung ab. Schwerpunkt der Auswertung
sollten dic Redebeitrdge und speziell die erarbeiteten Regeln sein. Die Stufe des
Planspiels ist tiir Klippert die hochste kommumkatiy errcichbare. Welche Folgen
firr den DaF-Unterncht, insbesondere fitr dic Leistungsbewertung. hat cine auf
den genannten Ubungen aufeebaute Unterrichtsreihe?

5. Konsequenzen fiir den DaF-Unterricht und die Leistungshbewertung

Ausgangspunkt ciner solchen Reihe ist die Rolle des Lehrenden. dessen
Hauptaulgaben cs nun sind. zu organisicren. zu motivieren., zu ¢rmutigen — um so
cine sclbst gesteuerte und interaktive Auseinandersetzung der Studicrenden mit
dem Lernstoft zu erméglichen. Ziel 1st es dabei. das Unterrichtsmatenal nicht bereits
didaktisch aufbereitet zu prascenticren, sondern umgekehrt Autbereitung,
Prascntation und Diskussion den Studicrenden zu aberlassen. Dies fordert nicht
nur deren Sclbststandigkeit. sondern. bei variterenden Mcthoden und Sezialformen.
auch die sozial-kommunikativen Fahigkeiten.

Fur den Unterricht im Deutschen als Fremdsprache erweist es sich als giinstie,
bestimmte Phrasen. die z. B. Reden cinleiten. Vortrige zusammenfassen oder zum
Aubern einer Meinung dienen. gezielt cinzuiiben. Dies kann anhand der genannten
~Musterrede™ geschehen. aber auch mit separaten Ubungen. wobci der
kommunikative Kontext nicht verlassen werden sollte. So ist ¢s sinnvoll, den
sprachlichen Aspekt nicht ibermiBig zu bewerten und auf korrekte Formen zu
achten: viclmehr 1st dem Sprechen selbst Prioritét cinzuraumen,

Dics hat Folgen fur die Leistungsbewertung. Tm Vordergrund stehen hier die
maéghchst selbst erarbeiteten Koterien, die ersteliten Regelkataloge. Sprachiiche
Korrektheit und Gewandtheit im Ausdruck sind huer nur zwer Punkte unter mehreren.
bei denen zudem die Verwendung der eingeiibien Phrasen beriicksichtigt wird
Wichtig ist ¢s in jedem Fall. eme unverkrampfte und lockere Atmosphire auch i
Bewertungssituationen zu erhalten und Sprechdngste zu vermeiden. Insgesamt 1st
s praktikabel, sich zum svstematischen Beobachten cines Vortrags eines Rasters
zu bedienen (Klippert 2002). 1 dem die jeweiligen Kniterien aufecfithee sind. Se
konnen auch die zuhérenden Studicrenden in die Bewertung mit einbezogen werden.
mdem sic z B, cinzelne Punkie beebachten. So itbernchmen dic Studicrenden wetere
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orgamisatorische Aufpaben mut. und das anschlicBende Bespreehen von Vortragen
ist wiederum cin Akt cchter Kommunikation. der den Kras des skizzierten Trainimgs
schlieht.
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Summary

In thig acticle T show how important it 1s to lcarn how to communicate and
discuss with other people. Co