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ABSTRACT

The author has chosen a theme ways of developiiimgvskills applying different
writing approaches in the English classes thabjscal in terms of methodology and
pedagogy. The author wishes to do research infibid in order to find and design
different tasks that would improve students’ waqtiskills and students would become
more competent in the concrete field.

The aim of diploma paper is to develop Secondahpakcstudents’ writing skills
applying different approaches and collecting maingapre- writing tasks.

The study was set out to investigate how well sttslean apply their writing skills
in different situations doing several tasks. Thention is to provide some insight into the
theme and to examine effectiveness of approaches.

The author wants to make sure that the studentsampetent enough to use their
writing skills effectively and appropriate to theesk.

In order to do the research the case study was tisedauthor studied the literature
about approaches of teaching writing skills, caroet a set of activities for students, made
a questionnaire for the students and the teachers.

It was found out that only few students are conethin their writing skills and there
should be done more work in the writing field. Nekeless, even the students with lower
level did some progress and there is a possibiitythe teacher to continue successfully

the commenced work.



ANOTACIJA

Autors iz\elgjas €mu rakstSanas iemau atistiSana izmantojot dadas pieejas
andu valodas sturis$, kura ir aktala metodikas un pedagigas jonas. Autors grilsja
veikt petijumu, lai atrastu un apkopotu dafis uzdevumus ar kuru pddibu vagtu
uzlabot skainu rakstSanas iemgas un lai Sajjoma skokni Klatu zino&ki.

Diplomdarba rarkis ir atistit vidusskolas skéhu raksiSanas iemgas ar daadu
pieeju paildzibu un apkopot darbam mogjesSus sagatavoSas uzdevumus.

Petijums tika veikts, lai noskaidrotu, cik veik®sgn skokni izmanto raksBanas
iemapas daidas situicijas pildot daZdus uzdevumus. Autora nodoms ir sniegtlakzi
ieskatu Saj ttma un f@Erbaudt izmantoto pieeju efektiviti.

Autors griletu bat parliecinats par to, ka skehi ir pietiekami kompetenti, lai efeki
un atbilstoSi uzdevumiem izmantotu rakahas iemgs.

Lai veiktu @@Etijumu tika izmantots atsewa gadjuma [Etjums. Autors izptija
literatiru par rakgBanas pie@m, deva sk@niem uzdevumus, kas saistar konkgto
temu, aptaujja skokEnus un skolaijus.

Petijuma laila tika noskaidrots, ka tikai dazi skol ir parliecinati par saam
raksiSanas iemg@m. Toner pat skotni ar zemaku ziraSanu imeni uzlaboja savas
raksiSanas iemgas un autors sedja, ka Saj joma ir vél daudz darba, lai paktu, ka
lielaka dda skoénu hatu parliecinati par sa@m rakstSanas iemgm un skolodjam ir visas

ies[gjas, lai veiksrigi turpinatu iesikto darbu.
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INTRODUCTION

The author has chosen the theme that studies h@ffectively develop Secondary
school students writing skills applying differemipaoaches.

Although writing used to be rather neglected inosttsyllabus, it is now being given
more attention and emphasis in teaching. Writing comprehensive ability involving the
following elements: grammar, vocabulary and conioeptTherefore writing should by no
means be restricted to writing courses or compmositiasses; it must be integrated with
the other entire language course. Writing is als® af the most difficult skills to master in
both a first language and a second language. Lrgatoiwrite well takes a lot of practice
and patience. Students need clear guidance, po$itadback, and also interesting ideas to
write about. Teacher’s role is very significantthre writing process. Teachers are the
motivators; they motivate the students by creatitggright conditions for the generations
of ideas, persuading students of the usefulnesbeofactivity, and encouraging them to
make as much effort as possible. Teachers alsotbawe ready to supply information and
language where necessary, offer advice and suggsesti a constructive and tactful way.

When students learn the second language, they learrortumeinicate with other
people: to understand them, read what they havigewrand write to them. Writing helps
also students to learn. First, writing reinforcee grammatical structures, idioms, and
vocabulary that teachers have been teaching thedests. Second, when students write,
they also have a chance to be adventurous witlatiggiage, to go beyond what they have
just learned to say, to take the risk. Third, wstuidents write, they necessarily become
involved with the new language; the effort to exgsrédeas and the constant use of eye,
hand, and brain is a unique way to reinforce legynrhey discover a real need for finding
the right word and the right sentence. The clotgiomship between writing and thinking
makes writing a valuable part of any language aaufgaching writing can be used as the
means of developing logical thinking, promotingd&nts’ self- expression through written
communication and raising their self- confidencauging the language and writing skills
in future. Besides, writing also promotes langudgarning and the enrichment of
vocabulary.

The need to reflect on the theme can be provethéyact that, although students
acquire writing skills starting to learn the Englisanguage, not everyone is able to
communicate his/her thoughts properly in writtemfoThere is lack of knowledge how to
write different assignments correctly and apprdprta the form, which is required.

Moreover, the students in the™lgrade have to pass English exam where writing test

examines the students’ ability to write correct apgropriate sentences, use conventions



peculiar to the written language, think creativahd develop thought excluding irrelevant
information, manipulate sentences and paragraphsddanguage effectively, write in an
appropriate manner with a particular audience imdkiorganize and order the written
material. (Co project “Year 127)

The author has chosen the theme because she iiestetd in effective teaching
process and wishes to join fun and knowledge inEhglish lessons and to gain good
results in developing students writing skills. $tnots need to learn to communicate also in
written form as through writing, in the same wag tlarough speaking, it is possible to give

information, share ideas, arouse feelings and caevpeople.

Writing is essentially a creative process and gawoiders must communicate their
ideas clearly. For students, not always it is dasgroduce a good piece of writing. Most
teachers focus not on meaning, significance anasple, but only on grammar, structure
and spelling. Therefore, after some time, it becoimering and less motivating tasks for
students. They are not willing to put any effort gmduce a good, thought- out, and
interesting piece of writing, with appropriate vbotary and even organization. However,

sometimes student even do not exactly know or dactmaose the words they have to use.

Besides, writing requires knowledge and focusesghb In order to write, students
must have something to say. Therefore, student$ awggiire and present content, such as

facts, generalizations, and concepts, when thetg\ar assignment or test response.

There is no one right way of teaching and develgpiniting skills, but still teachers
can choose the most appropriate and interestirkg fas their students and follow all the
writing stages, so that they could motivate thelstis to do these tasks as good as they
can. There are different approaches and pre- \gritsks that can be used to make the

lessons more colourful and motivating for the shide

Thus, the aim of the diploma paper is to developo8dary school student writing

skills applying different approaches and to desigivating pre- writing tasks.
The following enablingbjectivesare set to reach the aim:
1. To study the available sources of literature orthieene;
To analyse the variety of the writing tasks in 8econdary school textbook;

To carry out a set of different pre- writing tasks;

P w0 D

To pilot writing activities using different apprdaes;

5. To find out students’ opinions about writing adiies by means of questionnaire.

(see appendix 2)



6. To find out teachers’ opinions about ways of teaghwriting activities by means
of questionnaire. (see appendix 1)
7. To analyze the results by comparing students aachée's opinions.
8. To draw conclusions from the data.
The research questionsre:

1. How to make students interested in process of deniting activities?
2. What are different writing approaches?

3. Which writing approaches are more appropriate teeldg writing skill?
4. How effective is usage of pre- writing tasks?

5. How can students be motivated to do writing tasks?

Hypothesis: applying different writing approaches and pre- ingttasks is successful

strategy to develop secondary school studentsingrgkills.

Research method:

According to Nunan's (1992) classification of fayei language learning research
methodsa case studyis used. The research is carried out with aad 13" graders in
one of Riga Secondary schools.

Data collecting techniques:

* Observation. The data from which the results and conclusionsiea@/n consists
of observation. Looking at the ways of teachingtiwg at school definite
conclusions are made;

* Questionnaires. To find out students’ and teachers’ opinions abdie

approaches and methods used for teaching and imgrewiting skills.

Outline of Chapters:

The first chapter deals with the information about writing approashehe usage of
different writing approaches during the Englishsskes can make the writing process more
colourful and interesting. It is also stressed tinat teachers have to decide whether to
focus more on the process of writing or on the povdwhether they want tem to study

different genres or they want to encourage creativeéng tool.

The first chapter consist also of sub- chaptersravtdescribed different writing

approaches are:

* Product approach;



» Controlled writing;

* Process approach;

» Creative writing;

» Writing with a computer.

The second chapterdeals with the information and description of #tages of the

writing process. The writing stages are described:

* Pre- writing stage;

* Planning;
* Drafting;
* Revising.

The third chapter deals with the information about different writtéeedback

techniques that teacher can use while checkingttidents’ written assignments.

The fourth chapter is a case study. There are analysis of questimesalesson

plans and written assignment plans.



CHAPTER 1
WRITING APPROACHES

It is probably fair to say that around the worldmany English language classrooms
less time is devoted to the skill of writing thanréading, listening and speaking. There are
numerous reasons for this, not least of which & dhestion of time. In many teaching
situations, the teachers may see their studentsofonore than an hour or two a week and
writing is seen as time-consuming and not perhbpshest way of making use of such a
short amount of time. The students too may fedlh#ing is an activity best done out of
the classroom and that spending valuable classtoumwriting in silence is a waste of
time. Another factor that may dissuade teachers fievoting time to writing skills is the

fact that written work needs to be corrected.

Educating learners about the role and value oivgriand pointing out the numerous
different purposes the teacher should take intsidenation that writing can have: both in
terms of communication and in terms of languagetpra that can also help to project a
more positive image for writing-based activitiestire classroom. In this respect, time
spent discussing what people write, how they peepanat they write and how it is
corrected and by whom, will be time well spentmoch the same way that learners begin
to experiment with speaking at quite an early swigeir foreign language development,
they will often want to experiment with writing ah early stage. Trial and error will be an
inevitable part of the process but in this modege,avhere e-mail communication is
rapidly becoming the main means of communicationahility to compose an effective
written message is an indispensable skill and mgithust be given its rightful place in the

process of language teaching as a whole. [18]
There are a lot of advantages for writing:

The first advantage is that writing takes more tithan speaking, which allows
students to process the language and vocabulayyuse Also while students are doing
writing tasks teachers can monitor efficiently dgrithe tasks, asking students to think

again and reformulate language. [18]

Secondly teachers can take notes of areas thareemore work and plan remedial
microteaching slots based on their findings. Moezoat the end of the task there is a

product that can usefully be used for further wii]

Finally as preparation time for other tasks it gigtudents valuable time and space, in

which they can elaborate the language forms theghtmeed in the next stage of the



activity. [18]

There is also a disadvantage for writing and it usthobe avoid. It is not
recommendable to use writing just for filling im in a lesson. There mostly should be
pre- writing stage used to motivate students ams® @lanning, drafting and revising.
Otherwise if teacher almost all the time gives wgttasks for filling in time students with

time being might get bored with writing tasks aasgd motivated. [18]

Language teachers might be aware that teachingnwris more difficult than
teaching other language skills as students havéetinknowledge of the target language.
Furthermore, there is cultural interference dughedifference in the style of literary and
rhetorical patterns of expression in their natiaguage and the target language.
Consequently, when students write in English, ttheyot create the text themselves; they
only translate their thoughts word for word froneithnative language into English, often
with grammatically incorrect results. In order telfh students, teachers have to choose
appropriate approaches and pre- writing activiiiesheir students.

There are number of different approaches to thetipeof writing skills both in and
outside classroom. Teachers need to choose betilieen deciding whether they want
students to focus more on the process of writiag tits product, whether we want them to
study different written genres, or they want to@mage creative writing tool.

1.1.Product approach

Product approach is a traditional approach. Ibareges students to mimic a model
text, which is usually presented and analyzed aaaly stage. Stages for such an approach
are:

» Stage 1- the model text is read and then featdr®a@enre are highlighted.

» Stage 2- this stage consists of controlled pradfcine highlighted features. So if
the students are studying a formal letter, they beagsked to practice the language
used to make formal requests.

» Stage 3- organization of ideas. This stage is waortant. Those who use this
approach believe that the organization of ideasn@e important than ideas
themselves and as important as the control ofathguage.

» Stage 4- the end result of the learning process.stiadents choose from a choice
of comparable writing tasks. Individually, they usee skill, structures and

vocabulary they have been taught to produce theugto



When concentrating on the product the teachersrayeinterested in the aim of the
task and the result of the product.

Using product approach teachers focus on the ctmad#phe thesis statement, the
topic sentence, paragraph unity, organizationeggras and development of paragraphs by
patterns. Exercises to teach the logic of Englistanizational patterns included re-
ordering deliberately scrambled paragraphs, idgntf “irrelevant sentences” placed in
paragraphs, and writing topic sentences for spepdragraphs, identifying “suitable” topic

sentences for paragraphs from which the topic seatehad been removed. [6]

1.2 Controlled writing.

Reid (1993) outlines that in the 1970s writing sk focused on grammatical
sentence structures that supported the grammas elad controlled writing. Exercises
consisted of pieces of discourse, which student® westructed to copy and in which to
make discrete changes or fill in the blanks. Thaopbphy of controlled writing is that
students are taught incrementally, error is preacdirdind fluency is expected to arise out of
the practice with structures. Controlled writindoals students to practice and habituate
correct structures and in that way learn to writgleeir own.

In controlled tasks more work is given to the sthtdefor example, an outline to
complete, or a passage to continue. Controlledingrits a useful tool at all levels of
composition teaching and not just in the early etalgefore students have gained enough
fluency to handle free writing. In writing studemtsed the opportunity to get down words
on paper and to try out the written language.

Controlled writing tasks give students focused ficacconcentrating on one or two
problems at a time. Thus they are spared from itaglthe full range of complexity that
free writing entails. For the teachers controlledting is easier to mark and much less
time — consuming, so more can be assigned.

Controlled writing can be used into a compositiarriculum at any level of student ability
in two places:

» Before free writing, when students practice a gratical point or syntactic
structure within a text and not just as a senten@cise, and, at the same time, use that
text as a source of vocabulary, ideas, idioms, @gdnization to help them in planning
their own piece of writing.

» After free writing, when teacher can see what poid students have and assign a

controlled task to practice with the problem area.



The fact that students are performing the sameatipes on a common text makes
controlled tasks highly suitable for small- groupwhole- class discussion. Students can
work together and decide on a possible range abrgpfor the answer for each task within
the controlled writing. The advantage of controlledting practice is that students are
provided with practice in a specific feature of thveitten language or the process of
writing. There are five types of controlled writing

1. Controlled composition when students write controlled composition
exercises, they are given a passage to work witldeBits do not have to concentrate on
content, organization, finding ideas, and formiegtences. They write the given passage
making a few specific changes, usually of grammastuctural nature. While students are
doing controlled tasks they do not add any inforamaby themselves.

Controlled composition focuses the students’ ati@nbn specific features of
the written language. It is a good method of reicify grammar, vocabulary and syntax in
context. In addition, as the students write thespgss, they are using the conventions of
written English, such as indentation, punctuatcmmnecting words, and spelling.

2. Questions and answershe type of controlled composition that uses a
guestion and answer format allows students a fittiee freedom in structuring sentences.
They are not given the actual text that they wititey rather, they are given series of
guestions and the answer to these questions with fthe text. Carefully constructed
guestions will produce a coherent text.

3. Guided compositionis an extension of controlled composition. In tat
70s and early 80s guided writing occurred. Freetingiwas limited to structuring
sentences, often in direct answers to questiorgetbult of which was like a short piece of
discourse, usually a paragraph. Moreover, exercigge language — based, they usually
concentrated on vocabulary building, reading coimg@nsion, grammar, and even oral
skills which afterwards were shown in a piece @ #ritten work. Typical guided writing
exercises included the following:

* Model paragraph;

» Comprehension questions;

* Vocabulary;

» Oral composition (students have to answer to diffequestions);

» Written composition (where students have to follitne model paragraph

and answer the questions)

It is less controlled. Students are given somé @lathe written work they have to

finish but not all have the content and form of gentences they will use. Thus their



finished works will be similar but not exactly adikin the guided composition are given
the first sentence, the last sentence, an outhiffid but, a series of questions to respond to,
or information to include in their piece of writind\s with any free writing tasks with
guided composition too students should be ableigouds, make notes, share their ideas
and findings, and plan strategies together befurg begin to write.

4. Sentence combiningf is the combining of “base” or “kernel” sent&scinto
one longer compound complex sentence. It is fouridhamat sentence combining exercises
improve students’ sentence structure, length diesee, and sentence variety.

5. Parallel writing- this is the freest kind of controlled writing.skead of
making changes in a given passage or writing acegrid an outline or given sentences,
students read and study the passage and thenthaiteown on a similar theme, using as a
guide the vocabulary, sentence structure, coheviees and organizations of the model
passage. Far more freedom to use imagination isngin the type pf parallel writing
exercise that asks students to write about an efvent the point of view of another

person.

1.3.Process approach

Murray (1980) in his book outlines those twenty ngeago or so, researchers and
teachers of writing to native speakers of Englighrevbeginning to explore the processes
that went on in the creation of written text. Thaigcovered that writing was a highly
complex process, made up of various sub processes.

Instead of concentrating on the writing that stusggroduced and making critical
comments on it, they could aim to help studentseabetter by aiding them in the actual
process of writing, by finding the source of thpioblems in creating good written texts
and enabling them to overcome those difficulties.

The key factor was that teaching focussed on théngrprocess rather than the final
product. This approach tends to focus on the vari@ssroom activities which promote the

development of language use: brainstorming, grasgudsion, re-writing.

Murray. (1980) defines a process as "a set ofrigliied or interacting activities that
transform inputs into outputs.” The process apgraadbuilt on the belief that a desired
result is achieved more efficiently when activitéesl related resources are managed as a
process. This approach is built on four conceputs, outputs, verification, and
validation. These four ideas form a cohesive stimecto ensure that the desired outcome

results from the process applied.



Also Gocsik (2005) in her article stresses thamntiest important principle of process
pedagogy is that writing is the result of a verynpbex, highly individualized process.
Before process pedagogy, writing classes gendgaltyred the writing process. Teachers
assigned papers, graded them, and then handed#eknThey attended to the product -
its clarity, originality, and correctness - butyhdid not attend to the writing process. Nor

did they attend to the writers themselves.

Process theorists believe that writing can be wstded as the culmination of several
steps in a complicated process. Furthermore, thehthat these steps - which include
prewriting, writing, rewriting, and all their attdant strategies - can be talked about and

modelled. In short, writing-as-a-process can bghau

Process approach deals with the stages that wrjinogess goes through. By
spending time with students on pre- writing phaselting, redrafting till the work is
finished completely. A process approach aim isawec the various skills that should be
employed when writing.

White and Arndt (1997) stresses that process writg an interrelated set of
recursive stages which include:

» Drafting;

e Structuring (ordering information, experimentinglwarrangements);

* Reviewing (checking context, connections, assesgipgct, editing);

» Focusing (to make sure if students have understomthask correctly);

» Generating ideas and evaluation (assessing th¢ anaff or subsequent
draft)

Risinger (1987) outlines the following stages:

* The prewriting stage;

» The drafting or actual writing stage;

* The revising stage;

* The editing stage;

* The publishing or presentation stage

Still, there is one disadvantage of getting stusléatconcentrate on the process of

writing it takes time: time to brainstorm ideasoallect them in some other way; time to
draft a piece of writing and then, with the teathéelp review it and edit it in various
ways before, redrafting and re- editing the writteork. However, the various stages may

involve discussion, research and language study.



1.4.Creative writing

Creative writing can technically be considered amiting of original composition
that is in no way guilty of plagiarism. It is mocemmonly considered to be any writing,
fiction or non-fiction that goes outside the bourafsnormal professional, journalistic,
academic, and technical forms. In this sense eeatriting is a more contemporary and
process-oriented name for what has been traditionalled literature. Creative writing, as

a means of classification, is more inclusive thatliesive.

Witty and LaBrant (found in the Internet sourcegdga very clear definition of
creative writing. They say: “ it is a compositiof any type of writing at any time
primarily in the service of such needs as the rfeedkeeping records of significant
experience, the need for sharing experience witmt@mested group, and the need for

free individual expression which contributes to taéand physical health.”

Creative writing includes but is not limited to:
» Fiction;
» Drama for stage or screen;
» Screenwriting — writing for films;
* Poetry;
» Self-exploratory writing (e.g. autobiography);
» Creative non-fiction;
» Writing that self-consciously mixes these or otjenres.
The benefits of creative writing in the language elssroom are:
First of all, students express themselves and teirideas. Most teachers would

agree that what we want to say, what comes fronhélagt, we are happier to work on.

Creative writing can be very stimulating and adbtun.

Secondly, creative writing involves playful buteigus work with language. A lot of
people seem to associate creative writing withaarything goes" mentality. However, in
order to produce a good text, poem, short stogramatic scene, the language needs to be

correct and it needs to work.

To conclude creative writing requires greater [gieci in expression. In order to say
precisely what they mean, students have to becasful in their use of vocabulary and
idioms. [20]

Stages of creative writing work:

e Starting

Less confident students may feel under pressurneroin a masterpiece, which may



block them in their writing. To prevent this it gayo do the first activities either orally
and/or in groups. Students can first explore aa idgether, possibly without committing
themselves on paper. If we want to explore the whiahge of activities connected to a
given field in class, for example, in character@atit pays to introduce the topic with a
playful opening activity, ideally connected to gt of language games students may play
in their own language or in class, and to makeafishe fact that most people find talking
easier than writing. This opens ways into the figddt are easy and non-threatening. In

other approaches this stage is called pre- writage and also drafting. [20]
e Writing

Much of this can happen outside the classroom thighexception of activities that
require interaction. For example if two studentgenvalternative lines of a poem in a 'ping-
pong' writing activity they both write, say, a lioéa poem, then exchange their sheets and
write the next line of the poem, reacting to wlie partner put there, then swap back, add
another line to the one the partner wrote and oaetiuntil the text is finished. Students
should also be encouraged to rewrite a first dmaftich improves the language and the
choice of vocabulary. This stage also includes esagvhich are mentioned in other

approaches these are: structuring, reviewing asirey, focusing or editing stage. [20]

» Presenting and feedback

A very important part of the creative writing presegenerally is presentation of texts
for the feedback to be incorporated in re-writest Fanguage training this opens up a
range of possibilities, from suggestions for immment of the text to group discussions.
In Process approach this stage is called the pbgjor presentation stage but in Product
approach — stage 4 or the last when students esskilts, structures and vocabulary to

produce a good piece of writing. [20]

Castillo and Hillman in their article point out thereative writing can offer a lot of
expressions build writing and reading skills, adlwae much — needed confidence in the
classrooms. Creative writing also fosters selfe@st and builds important communication
bridges between learners and the teachers who witihkthem. The aim of the exercises
they offer is to encourage self- expression. Besatireloping creativity, the exercises can
reduce the affective filter, foster self- esteemhance communication skills, and improve
students’ interest and confidence in learning tadrand write in a second language.
Castillo and. Hillman in their article offers tedeias for creative writing that can be

successfully used in the writing classes:



» Three minutes free- write- writing needs to be abered as a process. A
discovery process is part of creative writing. &&® writing session the teacher can begin
by free- write. The teacher should encourage thdesits to write about whatever is on
their minds. There are two main goals for free-tevrit shortens the distance between
thoughts and the written word and it gives learrthes chance to free their minds from
their other thoughts and helps to concentrate ersttbject. Once they have jotted down
ideas on a theme, they have something to reviewdarmdlop. To sum up, free- write is a
technique to advance and develop ideas on a tremdet is useful for any kind of writing.

* The journal- the teacher can encourage studentsite in their diary for
ten minutes every class. The teacher can just checkake sure that students are
maintaining their journals but do not insist ondieg it as it is a private document.

» Ten impossible things- students are asked to warilist of ten things that
are impossible. They may list such “real life” ingstilities or use their imagination. The
aim of this task is to expand their visionary cafya@nd to allow them to imagine
fantastic.

* Memories- memories are another source of inspirafim writing. In this
case students are the characters, and the landstapeir lives is shaped by change in
their state of mind. Moments of paint, fear, lovepeace are the seed of memories in the
same way that conflict is the heart of fiction. elteacher can ask students to describe their
very first memories, asking that they include vidietails.

e Music writing- it combines free- write and compawsit writing for this
exercise using music without lyrics. The piece ctelé should evoke imagery. After a five
to seven minute session, the teacher allows leamoeselect their favourite part of their
free-write and expand it into a short story or poem

» Future writing- the teacher has to pretend studénasthey have slept for
100 years and awaken to the world of the futureenTthe teacher asks them to describe
this future world in details.

» Poetry- learners have to write about their feelingsh- good and bad and
paint word pictures. Poetry does not have to rhyieat distinguishes that from prose is
that there are no extra words and the words tleaptet uses have a sound value, as well

as meaning value.

Creativity also improves pupils' self-esteem, mation and achievement:
Pupils who are encouraged to think creatively agpendently become:
* More interested in discovering things for themssglve
* More open to new ideas



* Keen to work with others to explore ideas
* Willing to work beyond lesson time when pursuingidea or vision.
As a result, their pace of learning, levels of agement and self-esteem increase.
When teaching:

» Actively encourage pupils to question, make corinast envisage what might be

and explore ideas. Promote and reward imaginatidnogiginality.

* Ask open-ended questions such as ‘What if...?" ar@vhhight you...?’ to help

pupils see things from different perspectives.

» Value and praise what pupils do and say. Establishitmosphere in which they

feel safe to say things, take risks and resporatigady.

» Create a fun, relaxed working environment if yountv@ encourage pupils to be

adventurous and explore ideas freely.

» Create conditions for quiet reflection and concaidn if you want to encourage

pupils to work imaginatively.

» Make the most of unexpected events. When appreppat aside your lesson plan

and ‘go with the moment’, but never lose sight afiyoverall learning objectives.

» Be willing to stand back and let pupils take tredleHowever, make sure that you

are always on hand to provide prompts and supgareaded.

» Join in with activities and model creative thinkiagd behaviour. Showing the
pupils that you are a learner too can help to eraatopen, constructive learning

environment.

» Give pupils opportunities to work with others fraheir class, year group and

different age groups.
When reviewing work:

» Help pupils to develop criteria that they can wsgitige their own work, in
particular its originality and value (this can lsesample as asking, ‘What makes a
good...?").

» Stop regularly for open discussion of the problgmgils are facing and how they
can solve them. Encourage pupils to share idedsailiers and to talk about their
progress.

» Help pupils to appreciate the different qualitie®thers’ work and to value ways

of working that are different from their own. [20]



The following ways in which teachers can help pupil give and receive constructive

feedback are presented bellow.
The sum of it could be the following:

First of all, the teachers need to give the agtigifpurpose that is something outside
practising a certain language point. This purpcse usually be defined as some kind of
outcome or product, which can be very simple likéimg a shopping list for new dessert
learners would like to make for a friend’s birthda®r it can be something really
spectacular like putting scene on a stage. Inkinis of activity, language is used as a tool,

as a means to an end like in real life.

Secondly, the teachers need to organise the leppnotess in a way that gives time,
space and freedom to learners so that they cathageimagination and originality. This
often means suspending judgment for the time ofaittevity and being open to many
possible answers, solutions and products. Leamesd to understand that there is no one
right answer, that there are many valuable solstipossible. This calls for tolerance for
ambiguity in the classroom. Managing a creativessieom activity also makes it
necessary for the teacher to act more like a fatoli or helper. All this, of course, does not

mean losing sight of the objective or lacking retaditiming.

Thirdly, the teachers need to make evaluation tagral part of the creative process.
For evaluating a creative activity, it is very imfant not to restrict the evaluation to
language use, as this would give learners the medtemt the outcome of the activity is
not really important.

In conclusion, it can be said that if teachers wantun a creative activity in the
classroom, they need to check for the presendeesktfour features: imagination, purpose,
originality and value, and organise the process way that all these can be incorporated
[20]

1.5. Writing with a computer

There are many good reasons for using computera/iiting, as the following list
shows:
* A word- processing package removes the problemoof pandwriting that
some students have;
» A word- processing package allows the competenttosedit his/her material

at great speed and with facility;



» Spellchecker can ease the task of achieving cospeling;
» If students are working in groups, a computer stregn sometimes be far
more visible to the whole group than a piece ofgpapight be.

A computer screen frequently allows students totlseie writing more objectively. It
has also advantage of greatly enhancing the paation of individuals when they are
working with their classmates in pairs or groups.

An important use of computer is as the means ditcrg “mouse- pals”, the e-mail
equivalent of pen- friends. Getting students tdeve-mails in English to others around the
world can be very motivating. The communicationnsnediate and exciting, and may
well stimulate and motivate students where othigedevriting does not.

E-mails represent a genre all of their own lingaistccuracy is not so formally
important, but despite this, teachers can stilloenage students to consider the results of
their effort before sending the e-mail.

Reid (1993) during the past decade, the use of atenpin composition teaching has
grown dramatically. Software programs teacher-giei computer exercises that prompt
the writer to compose and revise and then offegssiions for improvement have become
available. Comment files and networked computdmnastudents to review each other’s
drafts and allow teachers to comment on and ewalstident prose. Software programs
also analyze texts quantitatively by identifyingaburse features such as a word frequency
and a sentence length, and by providing informafmmstatistical analysis concerning

student use of language and changes form drafafa d

Computer-based language learning is getting maderare popular. The advantages

are obvious:

» Students feel motivated by the game-like languagezes and exercises;
* The interactivity and the opportunity to learn drave fun at the same time;
* Teachers can use computers to prepare new matdxadls printable and

interactive;

The Web provides teachers and learners with a lwedlinteresting ESL websites
featuring innovative lesson plans, Web Quests, gram vocabulary, reading and
listening. Surfing the Net is great for authengading practise and writing is a natural
response to Web reading. You can find authentit¢igritasks for all levels of English:
from filling in simple registration forms or sendirholiday greetings to huge projects
where the final product is a website created bystiuelents. Engaging in these authentic

tasks makes writing meaningful. [18]



The first chapter dealt with the information abawiting approaches. The usage of
different writing approaches during the Englishsskes can make the writing process more
colourful and interesting. It is also stressed thatteachers have to decide whether to
focus more on the process of writing or on the pobdwhether they want tem to study

different genres or they want to encourage creativeng tool.

The first chapter consist also of sub- chaptersrevbescribed different writing

approaches are:

* Product approach — using product approach the éesiébcus on the concept of the
thesis statement, the topic sentence, paragrap) organization strategies and

development of paragraphs by patterns.

» Controlled writing — controlled writing tasks gigeudent focused practice

concentrating on one or two problem areas at a time

» Process approach — the key factor is that teadbmgses on the writing process
rather than the final product. This approach téondecus on the varied classroom

activities, which promote the development of larggia
» Creative writing
» Writing with a computer — there are listed advaagagf writing with a computer.

When there are discovered and described writingoaahes the teachers also have
to think about stages of writing. The second chapitéhe diploma paper is going to deal

with the stages of the writing process.



CHAPTER 2
THE STAGES OF THE WRITING PROCESS

Harmer (2004) writes thatt is accepted for most fields of learning that ivation is
essential to success: that people have to wanb tsothething to succeed at it. Without
such motivation they will almost certainly fail toake the necessary effort. If motivation
is so important, therefore, it makes sense torid/develop one’s understanding of it.

As Brown (in Harmer 2004) points out, a cognitivew includes factors such as the
need of exploration, activity, stimulation, new krledge and ego enhancement
Williams and Burden (found in the Internet soursagpest that motivation is a state of
cognitive arousal which provoke a “decision act’aagesult of which there is “previously
set goal” .They go on point out that the strengdtithat motivation will depend on how
much value the individual places on the outcomerh&he wishes to achieve.

In discussions of motivation an accepted distimcttomade between extrinsic and intrinsic
motivation that is motivation that comes from iresimt outside.

* Any number of outside factors causes extrinsic vation.

* Intrinsic motivation, by contrast, comes from withthe individual. Thus, a person
might be motivated by the enjoyment of the learmpnocess itself or by a desire to
make them feel better.

Most researchers and methodologists have comestai¢hv that intrinsic motivation
is especially important for encouraging success.

Increasing and directing student motivation is oha teacher’s responsibilities. But
we cannot be responsible for all our students’ wadion. However, there are three areas
where our behaviors can directly influence our stud continuing participation. These
are:

» Goals and settings

* Learning environment- although we may not be aldechoose our actual
classrooms, we can still do a lot about their ptglsappearance and the emotional
atmosphere of our lesson.

* Interesting classes

In the further development of the chapter followstgges of writing process will be

discussed: pre- writing stage, planning, draftemy revising.



2.1. Pre- writing stage

Risinger (1987) pre- writing stage is consideregriost crucial. This stage includes
individual or group brainstorming to select a topientifying any particular needs of the
audience, gathering information, determining theshappropriate purpose and style, and

developing an outline or tentative plan.

Often, even most fluent writers in their own langeiaeed time to generate ideas and
to plan what they are going to write. Studentsravelifferent. This is especially true for
more formal writing tasks such as narrative writimiscursive writing, report writing,
formal letter writing or the design of publicity teaial such as advertisements and posters.
There are several different warm-up activities thalp students to come up with their
ideas and opinions.

The main advantage is that all these kinds of iets make students think, and
provide them with the ideas and words they will dhée complete their written tasks.
Harmer (2004) offers different pre- writing tasks:

* The buzz groupby far the most common collaborative model is Iiuzz group.
This is where students “buzz” or generate ideas;tiens, cues, or opinions quickly and
informally. Students might also be asked to splita groups and come up with their own
ideas. They can also make some notes and discos rs@in points that are asked in the
task. Buzz groups can be created instantly and frexyuently lead to successful idea
generation that the individual student can thenydarward into their own planning.

* Individuals, pairs and groupsa more elaborate version of the buzz group iedal
“pyramid planning” by Hedge. Here students at fifshk about topic individually and
only then discuss it in pairs and then in groupevards, the teacher asks students to
report back on their ideas; everyone has had tphertymity not only to make suggestions
but also to have their imaginations stimulatedi®/guggestions and ideas of others.

* Whole group discussiersometimes students need help not only with hawdegs
and thinking of a topic they might want to write calh but also with thinking of
appropriate vocabulary. Students are asked towores, which they think might be used
in a topic area. Later these words can be tramesfayn the board.

» Note making students benefit greatly from thinking about hb@st to note down
the ideas they come up with. Often, when studemats ® generate ideas they write down
words and phrases in a random way. Then, by malangections between them, they can
see patterns emerging and can organize their th®ugfilo sub- topics and categories. This

is a classic note- making sequence.



» Another very visual way of making preparations soie often referred to as
spider gram or mind mapn this idea- generation model students stat Wie topic at the
centre and then generate a web of ideas from Ilthata structured strategy, which shows
the (hierarchical) relationship of ideas, as opdose an unstructured strategy, such as
brainstorming; in which students produce notesaatiom on paper. Students start with a
topic at the center and then generate a web ofifleran that, developing and relating
these ideas as their mind makes associations. Magal works well as their visual design
enables students to see the relationship betwees,iédnd encourage them to group certain
ideas together as they proceed.

Spidergrams work especially well when studentsvapeking in groups since the
discussions this engenders together with its vigegresentation helps to stimulate
creativity.

» For and againstanother way of generating ideas, especially whwgeavriting is to

be discursive or will consider different argumeistto generate for and against notes.

2.2 Planning

For some people writing is easy. They sit down amde work until they have
finished and it turns out that the first draft iscathe final one. However, such ease of
composition is rare. Although writing is a hard Woit is also opportunity to express
something personal, to explore and explain ideaassess the claims of other people.

The best way to start writing is planning. As tlrstfstage in the writing process,
planning helps students to uncover, explore antlat@a topic. In that stage students can
answer to such questions as:

* How much information can | produce about this tapiwriting?

* How can | use this information to create or refameinteresting piece of writing?
One of the information sources can be students’ ewperience. Trimmer (1988) offers
the following planning strategies:

» Listing- when students know their topic they need to waiteut they can make a
list of their ideas and information they would litinclude in their written work. At first
student has to write a title of the blank list ahdn quickly put down words and phrases
that come to mind, ideas and information. Afterveattie student evaluates the information
and chooses the subject he/she would like to dpuelgreater details.

* Freewriting freewriting helps to write down all the informani as quickly as

possible what students can remember. Still, fraewridiffers from other strategies by



encouraging them to remember coherent blocks andrite in phrases and sentences.
Students do not have to worry about writing pergasitences. First ten or fifteen minutes
students write without stopping. Under these camakt they do not have time to reflect on
their previous experiences. They certainly do retehtime to correct misspelled words,
cross out awkward phrases, or reread what they Waitten. The main advantage of this
activity is that it forces to write immediately, bgassing the difficulties of selecting the
perfect topic. The one more advantage is that kematudents to write about immediate,
the impulses and events that have just occurredieMer, while students are filling up the
page, they may discover a provocative word or fttegpepisode that leads to a more
complex and deeply textured pattern of ideas. tifien difficult to evaluate freewriting
because sentences slide from subject to subjedhalncase, students can underline the

sentences or phrases that seem significant andliewelop the chosen information.

2.3 Drafting

Risinger, (1987) defines it as the drafting or atturiting stage. The student begins
to write, knowing that he or she is producing aa#we product, one that will require

assessment and revision.

Through drafting stage student determines whetteemformation he/she discovered
in planning can be shaped into successful writdrgfting requires making specific choice
about subject, audience and purpose. There arafiproaches to creating a first draft:

* The scratch outlineto make a scratch outline students have to exarttieir
material for revealing relationships and then deiee a preliminary organization. The
scratch outline does not impose format, they aeatig material into whatever seems
helpful. The pattern that is created in the scratatine will form the middle (body) part
of one’s draft. Later students’ preliminary hypatiseabout this pattern will lead to an
introduction that makes a statement about the suajel why he/she is writing about it.

Students begin by assembling lists or notes that vpeoduced during planning.
Afterwards read through the materials and studeat® to look for recurrent patterns and
ideas or phrases that are useful by marking keylsvand identify the related information.
Once they have established these groups of infawmathen they have to establish
connections among them and arrange them into a inggah pattern, copying it onto
another sheet of paper.

» Drafting a hypothesisa hypothesis states a possible purpose for \gritimlike the

thesis that formally asserts what students wilvprim their essays, hypothesis expresses a



tentative purpose. This sentence has to be restriainified and precise. To draft
hypothesis Trimmer (1988) offers to answer theofelhg questions:

» What do | expect to accomplish in this written lr

» What is my attitude toward the material | have gadd?

» What hypothesis could | prove by writing about it?

» Which Hypothesis seems the most restricted, undisdi precise?

. The discovery draftthe first draft is called discovery draft becassaedents
should expect that they write to discover somethiegv about subject, audience and
purpose of the written work.

. Composing an effective thes@sthesis asserts the main idea he/she will dpvelo
in their writing. In a sense, it summarizes idelagud subject and suggests a point of view
towards it. It is efficient to work by testing vaus hypotheses in drafts, selecting the one
that best controls one’s material and refiningiibia thesis. A thesis must limit the scope
of a piece of writing to what can be discussed @tail in the space available. Unified
thesis means that it must express only one ideallfj a thesis is precise when it can have

only one interpretation.

2.4 Revising

Risinger (1987) this stage and the previous onatamost tenuously. Students are
encouraged to evaluate as they write and begiraterohanges in both content and
structure. The use of word processing equipmerdgw@ages the process approach to

writing.

Revising means correcting a paragraph for many ginee improve it. Revising
involves looking at the whole paragraph to seehifas unity. At first, structure and content
are revised. Then, the work is checked for coheremd word choice. At last, all the other
mistakes are corrected, such as faulty agreemiextsrect verb ending form and others.
Spangler and Werner describe four revising strategi

. Check for unity, concreteness and coherence- th@mMing questions must be
answered in this stage:
> Do the subtopics really discuss the topic sentence?
> Are any of the details off the main idea?
» Do the secondary supports give specific and coaadetails about the primary
supports?
> Are these supports the best choice?



» Does the topic sentence describe the rest of tagy@Eph?
» Do the subtopic sentences have transitions anderafes to the topic and key
noun, as well as naming the subtopic?

» Do some of the secondary supports have transitions?

» Is the concluding sentence suitable for the papgra

» Choose the right words- the right words say whatlett means and make his/her
ideas clear and understandable to the reader. Wuatistudents use should be concrete, it
means, specific words and details that make andsgwn on the senses of sight, sound,
smell, touch or taste. Concrete words make the @tipg details understandable and
interesting to read. If students use abstract wogesmeral words that do not make an
impression on the senses, then they should use thwesds with concrete, specific
examples and details. Words that students showlid @ve slang — stale, weak phrases that
quickly go out of use, clichés- phrases that aremwout or overused.

» Avoid wordiness and unnecessary repetitions. Itmaghat students should not say
the same things twice in different words, add ueseary words, and use expressions that
add words but not details.

» Check for consistency in point of view and verbstsn

Risinger (1987) in his book outlines as a sepastitge which is calledditing stage
After a draft of the writing assignment is producstlidents review the document in light
of decisions made during the prewriting stage. Fana structure become more important
than content. Some advocates of the process appm@ommend that students work
together in groups at this point. Others give tlassroom teacher a larger role in assisting

the student in evaluating whether or not the cdnsyle, and related goals have been met.

The student presents a final copy of what has begten to the intended audience.

The second chapter dealt with the information aedcdption of the stages of the
writing process. In different sources some stagesnamed differently but it does not

change the stage’s role. The writing stages that wescribed are:

* Pre- writing stage — this stage includes individuagiroup brainstorming to select a
topic, identify any particular need of the audiengathering information,
determining the most appropriate purpose and sty$weloping an outline or

tentative plan.

* Planning- planning helps students to uncover, egpnd evaluate a topic.



* Drafting- through drafting stage students determimether the information they

have discovered in planning can be shaped intcessta writing.

* Revising — students are encouraged to evaluatbegsvirite and begin to make

changes in both, content and structure.

The writing process does not only include the chat writing approach and going
through all writing stages, but if the teachers wtheir students to improve their writing
skills the appropriate feedback should be givere Gimapter three is going to deal with the

written feedback techniques.



CHAPTER 3
WRITTEN FEEDBACK TECHNIQUES

When responding to students’ written work teaclaeesnot only concerned with the
accuracy of their performance but also with theteonand design of writing.

Harmer (2004) outlines that when teachers give faekback on students’ written
performance; they are called on to play a numbedifierent roles. Tribble (1997)
suggests that at one way teachers’ will be seerstbglents asexaminer Almost all
teachers will set class tests or mark practice igdioe the public exams their students are
taking. The students will justifiably expect somadkof an objective evaluation of their
performance. This role contrasts strongly with thacher’'s potential as theudience
responding to the ideas and perceptions that tiests have written about. Between these
two extremes the teacher may actaasassistan{helping the student alongg, resource
(being available when students need informatiogudance)an evaluator(saying how
well things are going so far), an editor(helping to select and rearrange piece of writing)

When handing back students’ written work teachers ese a number of devices to
help them write more successfully:

* Responding- one way of considering feedback isittktof it as “responding” to
the students’ work rather than assessing or evatuathat they have done. When teachers
respond they say how text appears to them and boweessful they think it has been, and
sometimes how it could be improved. The commerashers offer them need to appear
helpful and not censorious. This type of feedbaadtes time but it appears to be more
useful for students.

Another constructive way of responding to studemsitten work is to show
alternative ways of writing through reformulaticBuch reformulation is very useful for
students since by comparing their version withhe&s they learn about the language.

» Coding- soméeachers use codes, and can then put these dtdusie the body
of the writing itself, or in a corresponding margirhis makes correction more helpful and
random marks and comments. When the teachersodss they mark the place where the
mistake has been made and use one of the symhbls margin to show what the problem
is.

» Focusing/ selective correctiom way of avoiding the over- correction of scrjpts
which also has the advantage of helping student®ncentrate on particular features of

written English. In this mode teachers restrictfegck to a particular aspect of language.



They can tell students that teachers will only dieedback on, for example, spelling or
grammar.

If the teachers are going to employ selective agghiastudents need to know about it.
So that they can concentrate on concrete aspeutritihg, especially, something that
otherwise they might not do.

* Marking scale many teachers use a range of different markirejesavhen
correcting written work and tests. This means thaugh students may be bad at, for
example, grammar, they can still do well in the vilagy answer a task or in their use of
vocabulary.

» Peer review Peer reviewis the evaluation of creative work or performarge
other people in the same field in order to maintirenhance the quality of the work or
performance in that field. Peer review is a valaadlement in the writing process. It has
the advantage of encouraging students to work loi&ively. It also deals with the
problem of students reacting too passively to #eelers’ responses. Peer review is less
authoritarian then teacher review, and helps stgsdenview both colleagues and teachers
as collaborators rather than evaluators. Howevenrder to be successful students will
need guidance from teacher so that they know whbttak at when they read classmates’

work.

The third chapter dealt with the information abdifterent written feedback
techniques that teacher can use while checkingttiaents’ written assignments. The
students need this written feedback because tbisaf the ways how they can improve
their writing skills and avoid the mistakes.

The fourth chapter is case study. There is anabfsisiestionnaires, lesson plans and

written assignment plans.



CHAPTER 4
CASE STUDY

In order to prove the hypothesis of the Diplomagrapractical research was carried
out in one of Riga secondary schools during thealcpractice. Thirty students and three
teachers were involved in the research. Students teath and twelfth graders of age 17-
19 years.

The method used in the practical research wasstadg.

At first, the author was observing the particulaoup of students during their
English lessons. The main goal of the observati@s W state the methods used in
teaching writing skills in this group, to find opbssible problem areas and analyse them.
Author was also analysing the textbooks’ writingkis the students were taught from.
These groups are using Headway textbooks in thegtigh classes.

The tenth graders were learning from New Headwaitem by Liz and John Soars,
New edition, Level- intermediate. This textbook d&ided in 12 units and each unit
provides one writing assignment. Writing assignraghat students have to acquire during
the school year are:

» Writing informal letters, formal letters and emails

» Writing Narrative- telling a story.

* For and Against Essay;

* Making a Reservation;

» Writing Description- describing a room and person;
» Letter of Application;

» Writing a Biography;

* Have to acquire usage of linking words.

All the writing tasks have pre-writing stage, ahéri there an example is given for
the needed writing piece. Afterwards, the last téwk students is to provide written
assignment by themselves. Usually they have td dohome, rarely in the classroom. In
author’s opinion, not all tasks in the pre-writisigage arise students’ interest and motivate
them to do the writing task. The tasks in the temtb are mainly based on product
approach- students can see the pattern and thgnhtihhee to do the written task by
themselves. Not always teachers have time to dbedle pre-writing tasks during the class
therefore not all students do them at home. Thiddcde one of the reason- lack of

interesting pre-writing stage, and students arenmativated. As the result, students might



consider that they are writing for writing and riot learning, and they are not willing to
work hard on vocabulary and pay attention to déf¢rdetails.

The twelfths graders were also learning from Nevadieay written by Liz and John
Soars, New edition, Level- upper- intermediate.sTieixtbook is divided in 12 units and
each unit provides one writing assignment. Writesgsignments that students have to
acquire during the school year are:

* CV and covering letter;

* Narrative writing;

* Have to acquire usage of linking words;
e Emalils;

» Writing Report;

* For and Against Essay;

» Describing places;

* Formal and informal letters;

Also this book provides the same pre-writing staged activities. Moreover, also in
this textbook the last task is to write the assigntnThe author thinks that teachers must
work hard to provide students with interesting ingt classes as the biggest part of the
writing assignments do not differ a lot in the temfrade and in the twelfth. Therefore
teacher has a significant role of a motivator.

According to the observed work during the Englisssons and student’s ability to
learn, it is appropriate option for these groupgsel. The overall level of English in these
groups is good. Therefore students’ work during kExesons was good, except some
students, whose level of English language knowledae lower.

A case study was carried out in one of the Rigarsgary schools during February
and March 2008. Thirty students and three Enghsigliage teachers were involved in the
research. Students were form"and 12" grades of age 17- 19 years. Students were given
set of tasks and questionnaire on the theme inrdaldind out whether students like
writing tasks and what are the main problem areastder to state teachers’ opinion about
teaching writing skills in the Secondary school tgestionnaire was designed. Three
teachers were given questionnaires in order to fintiteachers’ opinion about writing
skills and the main problem areas. Questions tatesits and teachers were asked similar.

The criterion how teachers were chosen was: theh&rashould teach in the

Secondary school.



4.1. Analysis of the questionnaires

The author gave the questionnaire for the teachdrs. questionnaire consists of
eight questions.

In the first question teachers had to ans\Wer:teachers need to teach and improve
writing skills in the Secondary school? Why?

All teachers answered that writing skills shouldtdeght. Because during students’
life experience they will have to write differemtrinal letters and also this is the possibility
for them to formulate their thoughts and opinioNtreover, teacher can focus on one
item- for example new vocabulary usage or gramm#ems.

Author agrees that writing skills must be taughtéhese students have to be able to
communicate also in written form; they have a {uB&i to state their opinion, to

convince someone or at least make a reservation.

The second question wad/hat are the most typical mistakes/ problenigachers
listed such problems as:
» Students are not able to express their thought®pimibns properly;
* The vocabulary is poor;
» Spelling mistakes;
» Students are not motivated to write;
e Students do not use linking words or use very seldo

« Grammar mistakes;

The next question waB®o You write any comments when You have to corrddtee
written assignmentThe answers were:

* Not always — she writes often in the beginningte school year- when students
have not got used to writing tasks and requiremeides not write if she was
focusing on one item, for example, grammar andndutthe next lesson she is going
to give feedback to the whole class;

* Reason for writing comments- it is easier to wirkan talk to each student
individually;

The author thinks that teachers should write contsmand mostly they should be
motivating students next time to concentrate ori h&r typical mistakes and problem
areas. Disadvantage of it is that it takes time still it rather hard to write comments to
the each student, but in this case then the teacderchoose the other way to give
feedback to the students.



The question number four wd3o teachers always have to use pre- writing stage?

The most common answer was that it depends onagieand aim of the concrete
writing task. Teachers should use pre — writingystd he/ she wants to teach or revise
some definite areas. In case teacher wants to tisagmask as a test there are not used
pre- writing tasks.

The author agrees with this opinion. Pre- writiagks can be used for enriching
vocabulary, practicing using linking words or evewising some definite grammar areas

or just motivating students to acquire new knowéedg

The question number five wasé/hich writing stage/ stages is/ are more important?

Before stating which writing stage is the most im@ot teacher has to state the aim
of the writing tasks/ tasks. If the teacher wanttetach or improve writing skills during the
lesson then planning and drafting are more impoid@cause in these stages students are
putting in some concrete order their thoughts amdl@arning to plan and organize their
piece of writing. In drafting stage they still camerview and reread their works and see
their mistakes. Even if for the first time it istmar difficult then later they get used to it,
they can better see their own mistakes and to iveptimeir own results in writing.

In case teacher wants just to motivate student® quractice definite grammar or

vocabulary area then pre — writing stage is mogontant.

The next question wasiow many lessons per week should be devoted onty fo
improving writing skills?

The answers were that it depends on:

» the students level,
e aim of the task;
» if teacher wants students afterwards to write thelevessay/ story/ letter etc.

If students’ level is at least intermediate theis iasier to work and it is possible to
do more during the lesson. Therefore even seveealwriting tasks do not take a lot of
time. But the problem is that more often thereraneed levels in one group so it may take
more time for all the tasks.

Also the teacher should devote more time for wgifinstudents have to produce the
whole piece of writing after pre- writing tasks.dépends also on the aim of the task- if it
is test then not using pre- writing tasks save time

Overall teachers came to the conclusion that #s&dns per week should be devoted

only for writing but the problem is that writing 1ot the only area which should be



improved, there are all the other skills. There3genglish lessons per week so improving

and focusing only on one skill can approximatelydbee once in two weeks.

The following question wasWould students be ready for exam’s writing part if
teacher would not use any extra writing activitiasd explanations?

Teachers came to the conclusion that no. Studesutdwot be ready for exam’s
writing part if the teacher would not use any extrding activities and explanations. The
reason is that no student’s book is perfect antisealways something to be improved in
each book. As many books there are as many witiisigs and explanations are. So to plan
more interesting lesson some extra tasks shoulsé@. Moreover, there are such cases
that when student is learning in the Secondarydayrades he/ she has no idea how to
write and plan an essay or formal letters, thesetbe teacher should give more

explanations than it is in the definite studentkoo

The last question waslow would it be possible to improve students’ wrdiskills.
The answers were:
e With drilling tasks;
e Students should read;
* With more creative works- such as projects andnispwhere they have to search
for the information by themselves and afterwards @iresent
The author’s opinion is that teachers should maxsebtheir writing classes on
process approach- using pre-writing stage, braimsihg ideas and using other techniques,
planning, drafting, reviewing stages. If these etagespecially pre-writing stage and
planning stage help students to generate ideasoafatus on the topic then they will be
more willing to write and they will be also motieat to improve their vocabulary and
focus also on grammar usage and other items whiehnecessary to create good and

successful piece of writing.



The author also had a questionnaire for studetgs,main aim was to find out
whether students like writing tasks and what aeentfain problem areas.

The first question wad/Nhat do You think, why do You need to learn and improve
writing skills?

Why do you need to learn and improve writing
skills? O for exams

H to enrich
vocabulary

O express
one's
opinion

Owill need in

20% 10% the future

Figure 1

The figurel shows that the main reason in studespigiion why do they need to
learn writing is that this is the skill that theylweed also in the future and therefore they
need to acquire it very good. And also they thimt this skill is useful for exams.

Less popular option is the reason that they caicletineir vocabulary.
The reasons that mentioned twelfth graders were:
» To enrich vocabulary;
* For English exam;
» To learn to express his/ her opinion which somediisalso based on facts;
» Students think that this skill will also be usefiorl their future.

The tenth graders also named the same reasoreafarig writing skills.

The second question wd3o you like writing activities? Why?

Do you like writing activities?

Olike

45% 0%

M like, but
when
example is

15% given

Figure 2

The figure number 2 shows that students (45 %)ataerlly like writing activities
but they acknowledge that this is one of the skillich will be necessary in the future.

The author thinks that it is lack of motivation astidents not always are provided with



interesting pre-writing tasks, which could engagent in the theme. Students also
mentioned that some of the reasons why they ddikeotvriting activities are: it takes time
and after writing they feel tired, they have to centrate a lot and part of the students
speak better than write, therefore they do noteprefiting. But still there are 40 % of the
respondents who say that they like doing writingvities. One of the reasons why they
like writing activities is that they can expreseriselves and their opinion and it can also
be quite interesting activity. Only 15 % of thedguts like writing activities only when the

example is given.

The third question waddo teachers need to write any comments when theyeha

corrected the written assignment?

Do teachers need to write any comments when
they have corrected the written assignment?

O27% DOyes, it would help.to
understand my mistakes

@ no, | do not need it

O59% Ono, | would not take it into
B 14% consideration

Figure 3
The figure 3 shows that the greater part of stid€¢B® % ) think that they need

teachers to write comments when they have corretttedvritten assignment because it
would help them to understand better their mistaked in future take them into
consideration and try to avoid.

Nevertheless 14 % of the respondents’ statethiggt do not need that the teacher
writes any comments and 27 % do not need it becthesg would not take it into
consideration any way. Unfortunately, there arehsstadents who have no motivation to
improve their skills in language and more oftenythave some learning problems also in
other subjects. Meanwhile, there are also studests do not need these comments
because their writing skills are very good and #&né

The author thinks that writing comments would be @h the ways how to improve
students writing skills and better explain theirstakes, as by the time when teacher is
giving back the written assignments only with a knamd no comments it is more difficult
to explain to each students his/her mistakes becthesteacher has already forgotten all

the small details.



The fourth question wagiow many lessons per week should be devoted only fo

improving writing skills?

How many lessons per week should be devoted
only for improving writing skills?

017%
O30%

O 1 lesson
B 2 lessons

B53% O3 lessons

Figure 4
The figure 4 shows that majority of respondents¥@3onsiders that there should be

devoted 2 lessons per week only for improving wgtskills. The reason for such great
number could be that students do not feel confideimg writing tasks or they may not
have earned marks for writing tasks that woulds$atihem. The second reason for such
result could be, as writing includes not only wnifias itself but also grammar and
vocabulary if student has poor grammar or vocaluitais very difficult to achieve good
results in writing. One of the ways how to solvis hroblem would be that teacher should
be aware of students’ problem areas and in praingrasks tries to focus on them.

Meanwhile, only 17 % of students think that 3 lessehould be devoted for writing
activities and 30 % consider that there should é&eotéd 1 lesson per week to improve
their writing skills.

The author thinks that teacher should pay moretbte to these 17 % and try to help
them to improve their problem areas, because,ey think that they need 3 lessons per
week to improve their writing than it could mearattitheir language level is rather low.
Teacher might give them some extra tasks to domehbut the problem is that not always
these students would do these extra tasks at henaibe they have to do more than others
and also for teacher it is extra work and it tatee® to prepare these tasks and afterwards

also check and correct them.



The fifth question wastVould You be ready for exam’s writing part if teaehdoes

not use any extra writing tasks or explanations?

Would You be ready for exam's writing part if
teacher does not use any extra writing tasks or

explanations? Oyes, | do not need
any extra
012% explanations or

@34%| tasks
’|®no, I'need to

acquire some
information

B 54% Ono, I need to
revise some
details

Figure 5

The figure 5 shows that the greater part of stuglésd %) would not be ready for
exam’s writing tasks using only thdeadwaystudent’s book information that is given
about writing. One of the minuses in this bookhattnot always there are given clear
explanations what should be written in each pattoduction, body and conclusion. One
of the pluses of this book is that there is givareaample for each writing assignment but
not always it is enough only with the example.

Nevertheless there is also great part of stud&#s4) who do not need any extra
explanations or tasks from teachers and 12 %efdéspondents need extra information

only for revision.

The last question wa#n Your opinion, what kind of problems do You facghile

you are doing writing tasks:

What kind of problems do You face while
You are doing writing tasks?

15% 25%
Ospelling
- B grammar
Ovocabulary
350L ‘ O planning

%

Figure 6
The figure number 6 shows that the problems stsderdinly face is vocabulary.

They mentioned that they feel that there are probléo express their opinions only

because there is lack of vocabulary. It meanswitatthese students teachers have to think



how to enrich students’ vocabulary and find therappate techniques and approaches that
students also use the new words they acquire.

Students not always feel confident about usage rammar rules. One of the
techniques how to try to solve this problem is iteedeedbacks on written works focusing
on grammar areas.

Fewer problems they have in spelling and planriiogyever teacher should take into
consideration all these problems and to work omthBut also these answers show that
students do not always feel confident when theypd@ening the written assignment, it
means, that from very beginning they have problentseating qualitative work.

Tenth grade students mentioned that they have gmrebmainly in:

» Spelling;
Grammar.
Twelfths had mentioned more problems:
» Vocabulary is not enough to do the task approgyiate
e Grammatr;
» Spelling;
e Planning.
And in both classes were students who did not hayeproblems.

The author considers that teachers should applgegeo writing as it will help
students’ in planning, enriching vocabulary andalsll help to improve their grammar
knowledge as there are also grammar based wrasigt

This approach might also help to raise studentstivatton and soon they would
achieve better results.

The age of the students is a major factor in teatkiecisions about how and what to
teach, as people of different ages have differestls, competences, and cognitive skills.
However, teenagers, if they are engaged, havea gapacity to learn, a great potential

for creativity, and a passionate commitment toghithat interest them.



4.2 Lesson Plans

Lesson 1

Set of activities.

Aim: To encourage and motivate students using diffeyestwriting tasks.
Title: Childhood

Task 1
5 min

Students can see on the board written word CHILDBOIn order to make students
think, and provide them with the ideas and worasy tiill need to complete their written
tasks they have to put down all the words that @ates with the word CHILDHOOD.
Even if they do not remember that word in Engliséytare allowed to put it down in their
native language and later they will have an opputyuo translate the word-hat kind of
pre- writing task is called note taking.

This task student is doing in written form gengrail their notes (in this case teacher

has given out for everyone sheet of paper). (speratices 3; 4)

Task 2
5 min

When students have completed the first task they ha answer to one question:
CHILDHOOD IS THE BEST TIME- YES/ NO. WHY?

Now they have to decide whether to agree or digagnel give the reasons- they have
to give appropriate arguments.

This task can be done as in written form as in twah. It depends how much time
do teacher has. This time students were doing iviitten form and those who were

willing to answer read their opinion to the wholeugp.

Task 3
10 min

Now students have to do the third pre- writing \atti The third task students are
going to do in pairs. Students split in pairs asytlare sitting- it is more comfortable
because students do not have to move- what takes e and do not have to decide
who will be in which group. On the board studeras see the table which they have to fill

in. all the ideas students write in the table.



Getting older

Pros Cons

A W N PP
A W DN R

Not to limit students they could write more anddksss points than 4. (see appendices 3;
4)

Task 4
5 min
Teacher writes on the board:
* Introduction;
e Body;
» Conclusion.
Together with the teacher in one sentence studtatis what should be written in each
part.
Task 5
15 min
Write a plan for composition- Pros and Cons of iégtOlder.
Task 6
40 min
Students have to write composition: Pros and Coi&etting Older. Word amount is 200

words. (see appendix 5)

FEEDBACK

When students had finished the task they had towemt® questionDid pre- writing
tasks help You to do the task?

The majority of students answered that these tasksed them to do the task because
they had an opportunity to revise vocabulary, iakhabout plusses and minuses and to
write a short plan, what gives the opportunity tput in order their thoughts” and it is

easier to get down to the work.



Plusses: while doing the whole written assignmetudents have revised
vocabulary, found translations for unknown wordd have written a plan.
Minuses: still the pre- writing tasks take the tiard it is better to do such kind of
activities if students have in one day tow Englessons, because next day they may have

forgotten the tasks they were doing. Basicallytedl tasks are done in written form.

Lesson 2

Set of activities.

Aim: To teach how to write CV and Covering LetterEnglish.
Title: CV and Covering Letter

Task 1
5min + 2 min to check
Teacher hands out copies of an example of Covématiggr. Students have to match
the parts of the letter with the topics:
* Formal ending;
» Personal qualities;
* Why good for the job;
* Reasons for interest;
» Reason for writing.

While doing this task students get acquainted Wignletter as itself and can compare
whether in their native language they write the samthere are some differences. This is
rather interesting pre- writing task which ariseglents’ interest.

Task2
5 min + 2 min to check

Students have to look at the underlined linkingdgoin the letter and decide if they
express addition or reason.

This pre- writing will encourage students to usekilng words as they have an
example of linking word usage. It is more likelyaththey will also use them in their

writing. This is one of the problem areas to bekedron.



Task 3

10 min
Students have to fill the table about themselves:

What kind of person YouKnowledge and skills, andJob experience

are (adjectives) education

Students can use this time while they are fillihg table to enrich and revise their

vocabulary and get used to working with dictionsrigsee appendix 6)

Task 4
15 min + 2 min to check

Teacher hands out another covering letter plus WistdStudents have to read the
letter and decide which parts sounds too informal ghey have to replace with the given
words.
As writing covering letter students have to usen@arlanguage this task clearly shows the
equivalents of informal language words. Also thaskt helps students to enrich their

vocabulary.

Task 5
5 min + 1 min to check
Students are given copies of CV. Now their tagk is1atch information which is in
CV with the headings:
* Profile;
» Education;
» References;
» Additional information;
* Personal details;
* Name;
* Work experience;

¢ Interests.



Task 6
33 min

Write Your own CV and Covering letter for a job Yawuld like to do and are well

qualified for using information from the tasks 1¢(&ee appendix 7)

FEEDBACK
After the lesson students were asked to give teddack and answer the question:

Did pre- writing tasks help You to do the task?

There were some students who already knew how ite WV and some also knew
how to write Covering letter, nevertheless they #igah that they have enriched their
vocabulary and that there were a lot of new voaatyul

Those who before these lessons did not know howrite Covering letter admitted
that the most them helped tasks 1, 2 and 4.

Pluses: students can compare how CV and Coveritey s written in their native
language and they can write so good examples cd@&¥/Covering letter that they can use
them in future. These tasks are interesting thiishte make the lesson more colourful and
motivate students to do the written assignmertetend.

Minuses: All these tasks take a lot of time, bud #uthor considers that they are

necessary as it helps to motivate the students.

Lesson 3

Set of activities.

Aim: To encourage and motivate students using iiffepre- writing tasks.
Title: Friendship

Task 1
5 min
Students can see on the board written word FRIENPBPSH order to make students

think, and provide them with the ideas and words/ twill need to complete their written
tasks they have to put down all the words that @ases with the word FRIENDSHIP.
Even if they do not remember that word in Engliseytare allowed to put it down in their
native language and later they will have an oppityuo translate the word hat kind of
pre- writing task is called note taking.
Task 2
10 min

For ten minutes student with no stopping have tieweverything that associates

with FRIENDSHIRP Freewriting helps to write down all the informai as quickly as



possible what students can remember. Still, fraewgidiffers from other strategies by

encouraging him/her to remember coherent blockstangrite in phrases and sentences.
Students do not have to worry about writing pertasitences. First ten or fifteen minutes
students write without stopping. Under these camatit they do not have time to reflect on
their previous experiences. They certainly do retentime to correct misspelled words,
cross out awkward phrases, or reread what they herigen. The main advantage of this

activity is that it forces to write immediately,-hyassing the difficulties of selecting the

perfect topic

Task 3
3 min
Teacher writes points on the board which shoulthbleided in their work:
* What is friendship?
* Why itis good to have friends?
* Good and bad qualities to have friends;

* Why it is important to have friends and friendshfp@e appendix 8)

Task 4
5 min
Teacher writes on the board:
* Introduction;
* Body;
* Conclusion.
Together with the teacher in one sentence studtats what should be written in

each part.

Task 5
10 min
Write a plan for the composition: FRIENDSHIP

Task 6
47 min
Write a composition FRIENDSHIP. Word amount- 200.



FEEDBACK
After the lesson students were asked to give tedidack and answer the question:

Did pre- writing tasks help You to do the task?

Majority of students mentioned that the first taskien they had to put down the
words and plan writing helped them to do the task.

Some mentioned that also freewriting helped becthasethey did no have to think
about spelling, paragraphing and other detailsy Ta@ just put down the ideas which are

coming into their minds and only afterwards reoigarll the ideas.

Lesson 4
Set of activities.
Aim: To teach/ revise essay writing in English. Wite a sample essay.
Title: Essay writing.
Task 1
7 min + 3 min to check
Students have to rewrite the information usinglihking words and expressions to
join the sentences. This task helps students terstahd the usage of some linking words.
As this is one of the problem areas it should bekea on it so that in future students not

only start using them but do it regularly.

Task 2
5 min + 2 min to check
Teacher gives out a copy with an essay and stutlentsto read that essay and
match the headings with the paragraphs:
» Conclusion;
* Arguments against;
* Introduction to the topic;
* Argument for.
Task 3
5 min + 2 min to check
Students continue working with the text and nowythave to complete the text with

the linking words.



Task 4
7 min

As students will have to write an example essathertopic: SHOULD SMOKING
BE BANNED? Working in pairs they have to makesa ¢f arguments for and against.

arguments FOR arguments AGAINST

Task 5
15 min

Students work individually and using their note#teva draft of the sample essay:
SHOULD SMOKING BE BANNED? Word amount- 120

Task 6
10 min

When students have finished writing they exchanigle their pieces of writing
(teacher helps to organize this exchange) classmedel each other’s essays and write the

suggestions, for example, improve your spelling etc

Task 7
24 min

Rewrite your draft taking into consideration therections.

FEEDBACK

After the tasks students were asked the questiRidgpeer- editing helped and did
you take into consideration the corrections?

Majority answered that it helped a lot as at fihgty can see how other are writing
and they admitted that it is rather difficult teesend mention owns mistakes. Those who
admitted that this activity helped him/ her alsokdnto consideration the corrections.

Students admitted that it was rather interestinyigcand as the aim was not to

write the whole essay but sample then it was evere imteresting.



4.3. Written assignment plans

In the tenth grade and twelfth grade, students t@al@arn to write different pieces of
writing. Before starting writing some kind of wnitj piece students have to acquire the
plan how to write, it means, that they have to &#ifiar with the plan of each written
assignment. There in the practical part the autihas the plans of each written work and
only then students had different kinds of actigtie do. One of the reasons for giving the
plans is that students cannot write correctly dytldo not know structure of the written
tasks.

One of the written assignments is essay. In autbpnsion at first students should
have got acquainted with different kinds of ess&g.that they know that in English is
more than one essay pattern. Students should waddrshe difference between for
example essay on one topic and for and againsy.essa

When they have acquired the difference betweerysdhay have to know also how
to write it, they have to know the plan. Therefasé the end of activities the result was
such kind of chart in their notes. Also they wereeg copies with the example with
written assignment.

Tips for writing essays:
1. Introduction — good opening sentence, background informatiasisrstatement,
subtopic sentence;
First body paragraph- topic sentence, supporting details;
Second body paragraph topic sentence, supporting details;

Third body paragraph- topic sentence, supporting details;

o~ 0D

Conclusion good ending sentence, overview of subject.

The students should know that there are severdtlonthe essays and they have to

know how to write each of them, at least to haekear plan.

Tips for writing discursive essays:

1. Introduction — a short paragraph to introduce the topic. Goraesbackground.

2. A list of arguments “for’- choose two or three points. Give examples whessipke.

3. A list of arguments “against” - choose two or three points. Back up your argumen
with examples.

4. Conclusion give your own personal opinion about the topic.



The next one what students have to know is writiigrmal letters.

Tips for writing informal letters :

1. The Heading.This includes the address, line by line, with It line being the date.

5. The Greeting. The greeting always ends with a comma. The grgetiay be formal,
beginning with the word "Dear" and using the peilsgiven name or relationship, or it
may be informal if appropriate.

6. The body.Also known as the main text. This includes the sage you want to write.

7. The complimentary close.This short expression is always a few words omgles
line. It ends in a comma.

8. The signature line.Type or print your name.

9. Postscript. If your letter contains a postscript, begin itwi.S.and end it with your
initials.

Layout of informal letter:

Mainly students get used to writing informal lestém the basic school but in the
secondary school they have to get used to alsog/fibormal letters.

Tips for writing formal letters :
1. Your address and the date
2. Greeting
3. Paragraph 1 — give your reasons for writing thietet
Divide your queries into two or three paragraphs.
4. Paragraph 2, At first...........
Paragraph 3, Secondly...........
Paragraph 4 — thirdly ..............

Formal ending- | look forward to hearing from yaos.

© N o o

Signing off



These were the written assignments which the authanaged to cover while

working with the students. The author’'s opinionthat students can write a successful

assignment only then if they have a clear plamefwork, if they are sure about the layout.

Also the students found these tips useful and tiaef also a chart about letters:

Beginning ending

Specific phrases, words

sentences

and

1.Letter of Complaint
2. Cover letter
etc.

As the students sometimes doubt about how to wréeessays then they were asked

also to look trough all the materials they haveuhilibe essay writing (the material that

they have covered) and make the similar chart naly about essays.

In the author’s opinion this is one of the ways Howput in order all the information

the students have acquired and they can overlogkyt easily and if the students with the

teachers continue this work then for the time tivdlyhave to pass the exam students will

be sure about structure and layout for each pi¢ceriting. Moreover, the students will

have a good lucid material to use.



CONCLUSIONS

The author’s chosen theme was ways of developimggiskills applying different
writing approaches in the English language clasEes.approaches that were discussed in

the Diploma paper are:

* Product approach — using product approach the ¢esébcus on the concept of the
thesis statement, the topic sentence, paragrapf, wnganization strategies and

development of paragraphs by patterns.

» Controlled writing — controlled writing tasks givetudent focused practice

concentrating on one or two problem areas at a time

* Process approach — the key factor is that teadoiogses on the writing process
rather than the final product. This approach tend®cus on the varied classroom

activities, which promote the development of largria
* Creative writing

» Writing with a computer — there are listed advaagagf writing with a computer.

The aim of the Diploma paper was to develop Seagnsizhool student writing skills
applying different approaches and to design matiggbre- writing tasks.

The author studied the available literature on ttheme. The author used not only
books, but also magazines and the Internet sources.

To choose the most appropriate tasks in the tektbtite author was analysing them.
According to the studied literature the author alesigned pre — writing tasks, which
would be interesting enough to motivate studentdadhe writing task. The tasks were
piloted and the feedback from the students waswede

The students’ and teachers’ opinions about theingriaictivities and problem areas
were clarified by the questionnaires. Afterwards thsults were analysed. The teachers’
guestionnaire consisted of 8 questions:

. Do teachers need to teach and improve writilgs Sk the Secondary school? Why?
. What are the most typical mistakes/ problems?

. Do You write any comments when You have to ate@ the written assignment

. Do teachers always have to use pre- writinge§tag

. Which writing stage/ stages is/ are more impa#a

. How many lessons per week should be devotedfoniynproving writing skills?

N OO o b~ W N P

. Would students be ready for exam’s writing patieacher would not use any extra

writing activities and explanations?



8. How would it be possible to improve studentstiwg skills?

The students’ questionnaire consisted of 6 questidrhe questions in students’
guestionnaires were translated into Latvian, toshee that they have understood the
guestion correctly. The gquestions in students’ tjoesaire were:
1.What do You think, why do You need to learn amgriove writing skills?

Tavupuat, kapec ir nepiecieSams uzlabot rak&inas iemgas?

2.Do you like writing activities? Why?

Vai tev palk rakstSanas uzdevumi?dgec?

3.Do teachers need to write any comments when theeye corrected the written
assignment?

Vai skolog@jiem vajadztu raksit kadus komemtrus, ka dir izlabojusSi tavu rakstu darbu,
piem. eseju vaiadstuli?

4. How many lessons per week should be devoted onlyrfproving writing skills?
Tavupat, cik daudz anty valodas stundas neld batu javelta tikai, lai uzlabotu
rakstSanas iemgas?

5.Would You be ready for exam’s writing part if ¢har does not use any extra writing
tasks or explanations?

Vai tu hitu gatavs ek@mena rakstiskai dai, ja skolo@ja neizmantotu nevienus
papildmaterilus vai paskaidrojumus?

6.In Your opinion, what kind of problems do You éawhile you are doing writing tasks
Tavupuat, ar kadam probEmam tu saskaries, kad pildi rakS8anas uzdevumus?

Doing the research the attention was paid to thdesits’ motivation to do different
writing tasks. The author came to the following dosions:

» Mostly, the students were not interested in doiminvg activities because
they thought that it would be boring for them;

» There are different writing approaches but the lstlents liked when the
process approach was applied because now they lsautdhow to develop
their thoughts in a piece of the written work.

» The author came to conclusion that the teachdtaatevel should continue
working applying the Process approach as a greatopatudents are not
used to develop their ideas yet.

* The best motivator was different pre- writing aities. The author found
out that if an appropriate pre — writing tasks ts&udents are more eager to

do the writing task.



The researched proved that much work should be domeveloping the students’
writing skills as writing includes also vocabulagrammar and logical thinking skills. The
students can learn the layout for each writinggasaent but much more work should be
done if the students’ problem area is vocabulamggnar or logical thinking skills.

After the research the author is sure that studeiitbe more eager to do writing tasks
if there is time spent for pre — writing stage. Blover, the author considers that the
students have used the opportunity to develop thigimg skills and have learned much
about writing. The author suggests the teachersiman their work by using different
approaches and going through all the writing staggsach of the stage has a great

importance in students’ thought development insoiecessful outcome.



THESES

1. Although writing activities are time — consumitigere are a lot of advantages for
writing, for instance, it allows students to praedke language and also the vocabulary
they use.

2. One of the writing approaches is the Productaaah. Using this approach the teachers
focus on the concept of the thesis statement, @péc tsentence, paragraph unity,
organization strategies and development of thegpapds.

3. The second writing approach that was described te Controlled writing. The
controlled writing involves students’ teaching ieerentally; error is prevented and fluency
is expected to arise out of the practice with threcsures. Through controlled writing
students practice and habituate the correct stegtu

4. The third discussed approach was the Processagp The teaching focuses on the
writing process rather then the final product. Tapproach tends to focus on the varied
classroom activities, which promote the developnoénihe language.

5. The next discussed approach was Creative writdggides developing creativity the
exercises can foster self- esteem, enhance comatiamicskills and improve students’
interest and confidence in learning to write ireaand language.

6. The last discussed approach in the Diploma papsrwriting with a computer. Using
computer in the English language classes haveréiffeadvantages, for example, students

can create “mouse- pals” and through writing e-lsnaiiactice writing skills.

7. There are four writing stages that are describethé different sources. These

stages are:

* Pre- writing stage — this stage includes individuagjroup brainstorming to
select a topic, identify any particular need of thedience, gathering
information, determining the most appropriate psgoand style,

developing an outline or tentative plan.
* Planning- planning helps students to uncover, eg@nd evaluate a topic.

* Drafting- through drafting stage students determwhether the information

they have discovered in planning can be shapedsintoessful writing.

* Revising — students are encouraged to evaluatbegswirite and begin to

make changes in both, content and structure.

At the end the students present the final copyhait has been written.



8. The writing process also included feedback tegies. The students need this written
feedback because this is one of the ways how theyirmprove their writing skills and

avoid the mistakes.

9. Case study deals with analyzing questionnaipgssenting four lesson plans and

offering written assignment plans.
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