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Humour and Mental Health:
Implications for Psychotherapy

umour facili-
H tates mental
health by hel-
ping in coping with
negative life experien-
ces. Its effects are

Arthur Cropley

partly biological (e.g.,
activation of the immune system), but are also
psychological (e.g., expression of aggression,
release of tension, strengthening of the self-ima-
ge). These findings suggest the possibility of
applying humour in psychotherapy, either to fa-
cilitate existing procedures (e.g., gaining access
to suppressed material, promoting group cohe-
siveness, encouraging self-disclosure), or as a
form of therapy in itself. The action of humour
may be to buffer against the effects of negative
experiences (“immunization”: Things cannot be
all that bad if you can still laugh at them), or to
facilitate rapid recovery. These two kinds of the-
rapeutic action correspond with the distinction
between trait humour (a stable personality cha-
racteristic: sense of humour) and state humour
(a shortlived response such as laughter). Trait
humour seems to be more important in buffe-
ring, state humour in assisting recovery, alt-
hough the two interact.

Keywords: humour, psychotherapy,
mental health.

Graeme Galloway, LaTrobe University, Bendigo
Arthur Cropley, University of Hamburg

People who experience unfavourable life
events often suffer deleterious effects on
their psychological and physiological well-
being. In the domain of mental health the-
se consequences include mood disturban-
ces such as anxiety and depression, as well
as aggression and stress states. However,
correlations between supposedly precipi-
tating events and disturbances of psycho-
logical wellbeing are far from perfect:
What has a serious negative effect on one
person’s mental health has only a minor ef-
fect on another’s. This is often explained
by arguing that certain factors, both inter-
nal and external, on which individuals dif-
fer from each other, can moderate the ef-
fects of negative life events or offer a buf-
fer against them. Relevant external factors
include aspects of the social environment
— social support is one well known exam-
ple. Examples of relevant internal factors
(personal properties of the individual) are
internal locus of control (Prerost, 1993) and
possession of the special personality con-
figuration referred to as “hardiness” (Por-
terfield, 1987). These may increase resis-
tance against the effects of negative expe-
riences (i.e., prevent pathology), or assist
in rapid recovery from such effects (i.e.,
ameliorate pathology when it does occur).

For about the last 25 years humour has
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been proposed as a further such factor, and
its possible use in psychotherapy subjec-
ted to fairly intensive discussion. Despite
this, the subjcct 1s often regarded as con-
troversial (Weaver & Wilson, 1997), as
Richman (1996) put it, the use of humour
n therapy is severely cnticized by some
writers, vigorously defended by others.
Franzini (2001) concluded that the psychot-
herapeutic profession tends to resist the
idea of using humour in psychotherapy, but
despite this Leber and Vancli (2001) found
that most individual practitioners had a po-
sitive perception of humour as a therapeu-
tic tool, although they reported having only
limited knowledge about it and an absence
of appropriate matenal in their training,. Le-
ber and Vanoli called for more discussion
and information. The purpose of the pre-
sent literature review is to examine humour
as a moderating factor of the kind outlined
above and to indicate what this might mean
for the practice of psychotherapy.

Psychological analysis of humour

The concept of “mental health™ is presu-
mably well known to readers of this jour-
nal, and will be used here in a way gene-
rally recognizable to them, with a focus on
depression, aggression, stress and anxiety.
Psychological discussions of humour are,
however, probably less well known: For
this reason, some aspects of these discus-
sions will be summarized in the following
section.

Humour as a mediator

A distinction can be drawn between three
aspects of humour: stimuli that cvoke hu-
mour responses {for instance jokes. witti-
cisms, irony or sarcasm, funny faces or ges-
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tures, amusing situations or events);, hu-
mour responses such as grinning or laug-
hing; and states and processes within the
individual person that cause certain stimu-
li to be regarded as humorous. In the pre-
sent paper humour as a response and per-
sonal properties related to humour are of
greatest interest: There will be no discus-
sion of what kinds of joke exist or why jo-
kes are funny, although a substantial lite-
rature stretching back to antiquity exists on
this topic (see for instance MacHovec,
1988). As far as humour responses are con-
cemned, we will not examine differences
among the various kinds of behaviour such
as laughing, grinning, guffawing, smiling
inwardly, shaking with mirth, etc. For the
present purposes, humour is of greatest in-
terest as “‘a complex mediational phenome-
non” (Eysenck, 1972, p. xiv). In other
words, humour will be regarded mainly as
{a) a set of events occurring within indivi-
dual people when they are exposed to sti-
muli that they recognize in some way as
humorous and (b) mirthful behaviours they
emit under these circumstances, of which
laughter is the most obvious and common-
place. The purpose of this paper is to exa-
mine the effects of this mediational pro-
cess on mental health and to discuss how
thesc cffects might be applied in psychot-
herapy.

As a mediational phenomenon humour
is understood in a number of different ways
(for one recent review see Martin, 1998).
The well known psychoanalytic viewpoint
1s that it allows the manifestation of rep-
ressed, unconscious material. As a social
phenomenon humour can foster socially ac-
ceptable expression of aggression, demons-
trate friendliness, express feelings which
would othcrwise remain hidden, demons-
trate social superiority, or “punish” trans-




gressors, outcasts, scapegoats and the like,
to give a number of examples. In the sense
of motivation, humour allows discharge of
arousal or release of tension. In the cogni-
tive sense, humour makes it possible for
incongruent clements of information to be
made concordant, and resulting ambivalen-
ce to be tolerated. In the sense of Gestalt
psychology, humour leads to new configu-
rations.

The beneficial effects of humour on
threats to mental health

Galloway and Cropley (1999) carried out
an extensive summary of the literature on
humour and mental health, including posi-
tive connections with seif-concept, aggres-
sion, anxiety and depression. In general,
research suggests that humour has a bene-
ficial effect on such states. For example,
in participants exposed to a stress inducing
movie, subsequent exposure to humour pro-
duced significant decreases in anxiety
(Cann, Holt & Calhoun, 1999). Yovetich,
Dale and Hudak (1990) showed that hu-
mour reduced the anxiety of participants
in an experiment who believed they were
about to receive an electric shock. In areal
life situation often connected with anxiety,
Perlini, Nenonen and Lind (1999) demons-
trated that use of humour as a strategy for
coping with anxiety was significantly cor-
related with grades achieved by women on
an achievement test.

Other researchers have examined the
connection between humour and aggres-
sion. The best known statements in this area
are undoubtcdly those of Freud (1960), who
argued that the expression of aggression in
the form of hostile jokes allows release of
suppressed aggressive impulses in a so-
cially acceptable form, thus having a be-

neficial effect by releasing tension. Prerost
(1983} reviewed empirical investigations
on the reduction of aggression via humour,
and cited evidence that not only hostile but
also nonhostile humour can reduce aggres-
sion. However, other studies came to quite
different conclusions. Prerost concluded
that equivocal findings resulted from a fai-
lure of researchers to realize that the bene-
ficial effects of humour on aggression are
mediated by the personality of the person.
In particular, he concluded that individuals
with an intemal locus of control can more
readily reduce aggressive mood by means
of humour than those with an external lo-
cus. This may be explained by the argu-
ment that humour only reduces aggression
if it is nonthreatening to the person con-
cemed. The externally controlled indivi-
dual 1s much more likely to feel threatened
by humour than the internally controlled.
Although it is important to bear in mind
that findings are equivocal, a number of
studies have suggested that humour redu-
ces stress. Kuiper and Martin (1993) re-
ported significant negative correlations bet-
ween measures of humour and perceived
levels of hife stress. Lefcourt and Martin
(1986) showed that people with low sense
of humour were more prone to negative
moaod states when they encountered stress-
ful life situations. White and Camarena
(1989) investigated the effects of humour
on both physiological (e.g., heart rate,
blood pressure) and psychological (scores
on an anxiety test) measures of stress and
found that students who attended laughter
“therapy” groups showed a reduction 1n
stress as measured by the psychological
test, although not on physiological measu-
rcs, when compared with a control group
(i.e., the beneficial effects of humour were
connected more with mood than with
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physiological functioning). Porterfield
(1987) also concluded that humour had an
effect onty on mood. and that it did not buf-
fer against physical symptomatology. In re-
viewing this and similar evidence, Lefcourt
(20601) concluded that humour lessens the
negative effects of stress on people’s emo-
tions.

Other studics have reported that sense
of humour reduced depression (e.g., Cann,
Calhoun & Nance, 2000). Deaner and
McConatha (1993) reported a significant
negative comrelation between use of hu-
mour as a tactic for coping with life events
and level of depression. Danzer, Dale and
Klions (1990) exposed female undergra-
duates to depression inducing stimuli and
then played them either a humorous audio-
tape or a nonhumorous one. A control group
heard no tape at all. An adjective check list
showed that the stimuli really had induced
depression. Although the level of depres-
sion reduced during both tape sessions (hu-
morous and nonhumorous), which each las-
ted 11.5 min., only in the humour group
did depression return to the baseline level
within the 11.5 min. Porterfield (1987) ad-
ministered a sense of humour scale and a
depresston inventory to over 200 first year
psychology students, as well as a scale as-
sessing physical symptomatology. He
found that sense of humour atfected dep-
ression directly and not, as he had antici-
pated, by modcrating the effects of life
stress. Once again, the humour affected the
psychological variable mood rather than
physiological measures such as pulsc rate.

Mechanisms explaining the action of
humour — biological approaches

Galloway and Cropley (1999) cited many
studics which supported the idea of a be-
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neficial link between humour and favou-
rable physiological states. There are also
stucdies indicating beneficial biochemical
effects. Grumet (1989) for example hypot-
hesized that laughter may stimulate the re-
ticular formation to release endorphins. In
a series of studies, Stone and colleagues
(e.g., Stone, Marco, Cruise, Cox & Neale,
1996} showed that individual salivary im-
munoglobulin A (S-IgA) tevels were lower
in rescarch participants on days when they
reported negative moods than on good days
— low concentrations of S-IgA are known
to be associated with stress (Linn, Linn &
Jensen, 1984). Lefcourt, Davidson-Katz
and Kuenemann (1990) linked these fin-
dings to humour by showing that S-1gA le-
vels are related to strength of the sense of
humour, and that immune system activity
is stronger in people with a strong sense of
humour. Martin and Dobbin (1988) inves-
tigated the role of humour as a moderator
between stressful life experiences and the
immune system, i.¢., they looked at the ef-
fect of humour on the cause and effect re-
lationship between immune system activity
and exposure to stress. Participants with lo-
wer scores on sensc of humour scales suf-
fered larger decreases in S-IgA levels when
they were exposed to “daily hassles™, i.e.,
pecople with a low sense of humour expe-
rienced greater suppression of the level of
functioning of their immune system when
cxposed to stress. Despite all this, Martin
(2001) remaincd sceptical: He concluded
that findings on physiological benefits arc
inconsistent and that most studies display
methodological problems, and called for
better research in this area.

Psychological mechanisms

A number of psychological explanations of




the way in which humour facilitates men-
tal health have already been touched upon
(for instance, releasc of tension, manifes-
tation of repressed material). One expla-
nation of the psychological processes that
produce these effects is derived from the
phenomenon of cognitive dissonance: For
instance, the two cognitions, *'I feel frigh-
tened,” and “This is an amusing situation,”
contradict each other. making it difficult
for them to exist simultaneously. Thus,
seeing the funny side of a frightening si-
tuation would make it difficult to be an-
xtous. A related approach (e.g., Thorson,
1985} argues that making jokes about a
stressful situation makes it possible for
people to strengthen their feeling of having
the situation under control. A person facing
an ordeal such as an examination, an ope-
ration or a job interview could combat the
fear of the unknown or of being helplessly
exposed to the will of others by stressing
the funny side of the situation.

A leaming psychology approach cmp-
hasizes that humour usually occurs in si-
tuations regarded as pleasant, with the re-
sult that experiencing and reacting to hu-
mour is usually associated with positive
emotions. As a result of conditioning,
laughter or even the awareness of humour
would evenmally come to elicit positive
emotions. Finally, humour very often oc-
curs in social settings. Sharing a joke fre-
quently underlines the fact that a particu-
lar person is accepted as a member of the
group. Shared humour 1s thus of conside-
rable social significance and is associated
with strong positive feelings (the feeling
of belonging and betng accepted, of having
a role in the group, of being equal to the
task of getting along with the others in the
group). Thus, in addition to its conditio-
ned capacity to activate positive feelings

incompatible with tension, anxiety and the
like. shared humour would positively in-
fluence the self-image, reinforce the sense
of personal worth, and strengthen the cgo.
These in turn are probably powerful me-
diators positively influencing the indivi-
dual’s ability to deal in a healthy way with
the stress of life.

Therapeutic application of humour

Discussions of the use of humour in the-
rapy tange from psychoanalysis (e.g., Ba-
ker, 1999) to behaviour therapy (e.g., Ven-
tis. Highee & Murdock, 2001). The latter
authors reported on the successful use of a
variant of systematic descnsitization that
they called “humor desensitization” with a
group of students highly fearful of spiders.
The essence of systematic desensitization
is the pairing of the anxiety inducing sti-
mulus with a competing stimulus that pro-
duces a response inconsistent with anxiety.
Thus, in the example just given, pairing the
spider with a laughter inducing stimulus
would ultimately extinguish the anxiety
response. Other authors have also repor-
ted on the therapeutic use of humour to re-
duce anxicty and depression (Cann, Cal-
houn & Nance, 2000).

Richman (1996) conciuded that humour
can enhance the therapeutic atmosphere
and facilitate the therapeutic relationship
between therapist and client. Psychoanaly-
tically oriented discussions have emphasi-
zed the value of humour in fostering the
therapeutic alliance and promoting inti-
macy, humaneness and directness (for a
summary see Haig, 1986). Haig concluded
that humour can also make a positive con-
tribution to psychoanalytic therapy by pro-
moting cantact with unconscious proces-
ses and helping crack rigid defences, by re-
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leasing anxiety and tension and thus per-
mitting catharsis, by providing a socially
acceptable way of expressing feelings of
hostility, and by building ego strength.

In terms of the mechanics of psychoa-
nalytic therapy, humour can widen the sco-
pe of the patient’s free associations and ma-
ke countertransference more obvious, for
mstance if the therapist becomes anxious
about the patient’s humour. It can also help
to break down tabus (by laughing at them)
and help patients alter their attitudes to sac-
red cows, and can improve communication,
for instance by making unpalatabie inter-
pretations more acceptable to the patient.
None the less, although adopting a gene-
rally posttive attitude, Baker (1999) war-
ned of the dangers of humour in psychoa-
nalytic therapy and cautioned that it should
only be used within the framework of an
“Intact treatment alliance™ between client
and therapist.

Bloch (1983) drew attention to favou-
rable qualities of humour in group therapy.
He concluded that it can facilitate model-
ling, promote transparency and aid inter-
pretation.. It can also foster perspective ta-
king, promote social skills, encourage self-
disclosure, strengthen group cohesiveness,
foster insight, and reduce tension. More re-
cent discussions of these aspects are those
of Konig (1995), who emphasized facilita-
tion of communication by means of hu-
mour, and Buda (1997).

Humour as therapy

Discussion to this point has focused on the
use of humour in therapy. In the examples
above (systematic desensitization,
psychoanalysis, group therapy) humour
was used to facilttate therapeutic procedu-
res which also take place without humour

Baltijas PSIHOLOGIJAS ZURNALS /S%j. 2, Nr. 1., 2001/

— the value of hurnour was that it made the-
se procedures function more smoothly. A
somewhat different analysis of the thera-
peutic application of humour was offered
by Cousins (1989): The use of humour as
therapy. Cousins recovered from a usually
fatal disease by following a regimen of
watching Marx Brothers movies and epi-
sodes of Candid Camera — cured by hu-
mour! Although the original impression
was that Cousins claimed that were was a
direct relationship between humour and
health, he subsequently emphasized that the
connection is between positive emotion and
health, humour being simply one way of
promoting positive ¢emotions.

The title of Cousins’s 1989 book, Head
first: The biology of hape, indicates clearly
that he saw the beneficial effects of humour
(or other positive emotions) as arising from
their biological action. Earlier discussions
in this paper also emphasized that humour
affects biological functioning. In a synthe-
sis of relevant research Berk (2001) iden-
tified 15 “physiological benefits” of hu-
mour. Berk’s research implied that it is the
physical activity of laughing that is bene-
ficial. In an early discussion Koestler
(1964) argued that laughter is a crucial fac-
tor in the study of humour: Since 1t is a
reflex, it is directly linked to brain functio-
ning and offers a way of studying an emo-
tion (humour) behaviourally. Other researc-
hers too emphasized the effects of laugh-
ter. Goldstein {(1987) concluded that it re-
duces arousal, while Grumet (1989} repor-
ted that it leads to a sharp drop in sympat-
hetic nervous system excitation. In fact, Fry
(1994) pointed out that it impacts on most
of the major physiological systems of the
human body, the effects including muscle
stimulation and relaxation, cardiac muscle
exercise, circulatory and respiratory bene-
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fits and stimulation of alertness.

Thus, humour seems to have two mo-
des of therapeutic action, the one bascd on
an ongoing disposition to see the humour
in things (i.e., what is usually called “sen-
se of humour’), the other on immediate hu-
mOUr responses to situations experienced
as humorous, especially laughing. In terms
of the distinction offered earlier, laughter
is a humour response, and is not the same
as the psychological process, sense of hu-
mour. What is the relationship between the
two? Rotton (1992) has to some extent ans-
wered this question by distinguishing bet-
ween state humour (a localized, short term,
behavioural response, especially laughter)
and frait humour (an enduring personal
characteristic — sense of humour). It seems
that state humour brings immediate, cura-
tive benefits such as reduction of an exis-
ting anxiety state. These benefits may be
partly biological in nature such as positive
changes in heart rate, improvenient in
muscle tone, increased activity of the im-
mung¢ systern, etc. Trait humour, on the ot-
her hand, involves long term psychologi-
cal mechanisms that reduce the likelihood
that exposure to unfavourable life experien-
ces will have negative effects on mental
health. In other words, trait humour may
help to “immunize™ a person against beco-
ming anxious in the first place.

It seems to be the short term applica-
tion of humour to produce humour reac-
tions such as laughter, feclings of mirth, or
positive mood 1n general {1.e., state hu-
mour) that has the clearest potential for ap-
plication in therapy. Even m the particu-
larly pessimistic study of Anderson and Ar-
noult (1989), which reported no buffering
effects of trait humour, it was found that
the use of state humour (1.e., “topical” ap-
plication of humour, as it were) helped uni-

versity students suffering from insomnia.
The conclusion that state humour is the key
clement in the use of humour as therapy
should not be surprising. Any kind of the-
rapy is an intervention, and the most ob-
vious form of intervention 1s the activation
of new behaviour.

The possibility that there may also be a
connection between trait humour and men-
tal health is not inconsistent with the cone-
lusion that state humour offers the most
promise as a tool in psychotherapy. Trait
humour (sense of humour) interacts with
other mediators of the interaction between
the individual and negative environmental
cvents — providing some people at least
with a buffer against them. In the case of
therapeutic application of state humour, the
most obvious form being invocation of
laughter, it seems logical to hypothesize
that the existence of well developed trait
humour would make it especially easy for
a person to scc the funny side of a particu-
lar situation, thus making the person sus-
ceptible to the effects of state humour. In
this sense, even in the case of clients who-
se sense of humour (trait humour) does not
provide them with a long term buffer
against negative life experiences, it seems
likely to offer a favourable platform for sue-
cessful or at least casy application of hu-
mour as therapy (state humour}.
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Observations in Group Psychotherapy
with American Combat Veterans of the
Vietnam War

xperiences

PAUSA
are reported

E with Vietnam

War combat veterans
who were treated for

posttraumatic stress
and adaptation pro-
blems with group psychotherapy in 1981-1983.
There were 8 groups with a total of 90 mem-
bers which met for 7 weeks within a day-hos-
pital program. Treatment issues focused on: (1)
experience of guilt, widespread yet expressed
in an individual manner; (2) anger generalized,
displaced, and inverted; (3) suicidal ideas, af-
fect, and preoccupations; (4) alcohol and drugs
as medication, escape, and (pseudo) solution;
(5) helplessness, hopelessness, and vulnerabi-
lity; (6) disrupted relationships within family
and community. Benefits included: (1) reduc-
tion of suicidal risk; (2) freedom from alcohol
and drugs, at least temporarily; (3) learning from
the experience of, and obtaining support from
other people, in the group and elsewhere; (4)
increased cognitive and affective understanding
of, and tolerance for, personal problems; (5) en-
hancement of hope and self-efficacy. None of
the problems were fully resolved, and follow-
up was recommended. These experiences are
compared with those of the Afghanistan War
veterans, in the Baltics and elsewhere, and of
the survivors of other conflicts, e.g., the French

i]"uris G. Draguns

John G. Sineps, V. A. Hospital Minneapolis, MN USA
Juris G. Draguns, Pennsylvania State University, University Park,

in Algeria and Portuguese in Angola, and more
systematic comparisons of responses to com-
bat stress across cultures are envisaged.

Keywords: group psychotherapy, posttrau-
matic stress, adaptation.

Background

In 1981, six years after the fall of Saigon,
Vietnam War was a nightmare that most
Americans were eager to forget. Yet, for
many veterans who had returned from the
battlefields the emotional scars had not he-
aled. Public opinion in the United States
avoided coming to grips with the aftermath
of the traumatic experience that fighting
men had endured in Vietnam. In their com-
munities, there was little help and less em-
pathy with their suffering. Even within the
veterans’ families, bafflement, incompre-
hension, and avoidance prevailed. These
frustrating experiences passed largely un-
noticed by the general public nor were they
prominently publicized by the American
mass media. Even the mental health pro-
fessions were slow to take note of the sco-
pe and seriousness of re-adaptation and
reintegration problems encountered by a
great many Vietnam veterans. Indeed, the
opinion was sometimes heard that the par-
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ticipants in the Vietnam conflict had weat-
hered the stresses of conflict rather well,
by comparison with their predecessors in
Korea and World War 1I. Somewhat has-
tily, these impressions were attributed to
the greater flexibility and availability of
psychiatric services within a short distan-
ce form the sites of actual combat. The few
counselors and therapists in direct chinical
contact with Vietnam veterans knew bet-
ter (see Figley & Leventman, 1980). It
would be several years before a body of
solid, systematic, and quantitative research
data would emerge on the personal impact
of the war upon combat veterans. By now,
we know on the basis of the massive Na-
tional Vietnam Veterans Readjustment
Study (NVVRS) (Kulka, Schlenger, Fair-
bank, Hough, Jordan, Marmar & Weiss,
1990) that over a third of the Vietnam ve-
terans met the diagnostic critena for post-
traumatic stress disorder (PTSD). The most
characteristic symptoms of the veterans we-
re found to be the repeated, involuntary ex-
perience of life-threatening and other
stressful events encountered in Vietnam,
accompanied by avoidance of such recol-
lections through numbness or unresponsi-
veness, as well as through hyperarousal, as
exemplified by anger outbursts, exaggera-
ted startle reflex, and disrupted sleep. Per-
ceptive clinical accounts (e.g., Egendorf,
1985; Figley & Leveniman, 1980; Hendin
& Haas, 1984) confirm and amplify these
findings. In particular, they highlight the
markedly increased risk of swmicide and dis-
proportionate incidence of drug and alco-
hol abuse, typically initiated after, rather
than before or during, the tour of duty in
Vietnam {Hendin & Haas, 1984).

Against this background, efforts were
undertaken by the Department of Veterans
Affairs (formerly, Veterans Administration)
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to provide therapeutic services to velerans
in need of such help (Kulka et al., 1990).
Some of the more traumatized returnces
flocked to the outpatient, day hospital, and
residential facilities of the Veterans Admi-
nistration (VA) for the medical and
psychiatric services to which, by law, they
were entitled. At the Minneapolis VA Hos-
pital, administrators and clinical staff res-
ponded to this challenge by trying out se-
veral combinations of focused group and
individual interventions. Eventually, thera-
pists settled upon the format of ¢losed, li-
mited duration groups. It was hoped that
this avenue of service would benefit the
greatest number of help-seekers within the
shortest period of time. It was also thought
to be more expedient, equitable, and realis-
tic than offering long-term intensive and
individualized services for a select few whi-
le placing everybody else on a waiting list
for a long and uncertain period of time.

Purpose

This is the account of ohservations by the
senior author who was one of the imitiators
of the program and who functioned as a
therapist with groups of Vietnam combat
veterans from 1981 to 1983. This report 15
entirely qualitative, clinical, and experien-
tial. As such, it is subject to all the limita-
tions inherent in this type of documenta-
tion. The impressions to be reported here
are to be regarded as potential hypotheses,
to be confirmed or refuted by more syste-
matic and objective data.

Interventions
Each group mct for a period of seven

weeks. Group therapy sessions lasted 2
hours each, twice a week. A total of 90 ve-
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terans took part in the program. The avera-
ge number of members per group was 11,
with a range from 8 to 20. All participants
were male. There were eight such groups
during the period covered in this report.

Participation was open to anyone who
has experienced combat in Vietnam and
who was requesting this service. Since
psychotherapy was a new concept for many
veterans, it was introduced through a verbal
description and a video. Questions were
answered, concerns allayed, and miscon-
ceptions corrected in a factual and
straightforward manner. Considerable am-
bivalence was experienced by some veter-
ans, and the decision to join often invol-
ved a process over time.

Participants

Those veterans who opted for these servi-
ces presented a combination of intrapsychic
symptoms, relationship problems, and so-
cial difficulties. Their distress revolved
around depression and anxiety and often
included nightmares, flashbacks, emotional
outbursts alternating with numbness, and
other manifestations associated with PTSD.
Many of the group members felt frustrated
in their quest for belonging to their fami-
lies and communities. Social ties were se-
vered or strained, both within and outside
the family, in many cases. Loneliness and
alienation were widespread. Employment
was often erratic and income, inadequate.
Social and legal problems were frequent.

Presenting Problems

The following presenting problems were
recurrent:

(1) Guilt appeared in many guises and
varied in specificity, intensity, constancy,

and rationality. Sometimes it revolved
around an actual incident, at other times it
was experienced as a vague and general
sense of self-blame and self-rejection. In
some cases, survivor guilt was detectable,
although its explicit articulation was not
typical. A case in point is that of an Afri-
can-American - one of the few among the
group participants - saved by his white
buddy who died in the process. His feeling
of guilt triggered a strident espousal of the
cause of interracial integration, which by
many African-Americans of his generation
was regarded with ambivalence. More fre-
quently, however, guilt was focused on
concrete, often violent, events. Several in-
stances of self-blame for children’s death
stand out in this connection, even if the chil-
dren were suspected for knowingly or ot-
herwise carrying ammunition for the Viet
Cong.

(2) Acknowledging and handling anger
was even a more prominent challenge that
many veterans brought to the group. An-
ger was directed against a variety of ob-
jects, American and Vietnamese, with fre-
quent and sudden shifts. An important sour-
ce of frustration and subsequent aggression,
on the verbal level, was the incomprehens-
ion that the veterans encountered upon re-
turn. They were sensitive to being mani-
pulated or exploited by both opponents and
defenders of the Vietnam War. More ge-
nerally, they reacted with anger to the re-
peated experiences of being brushed aside
and the lack of empathy or even interest in
what they had gone through. Personal and
social difficulties as well as bureaucratic
hassles and economic problems would of-
ten trigger anger.

(3) Preoccupation with death, one’s own
or others’, was another important theme.
Suicidal ideation and imagery were promi-
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nent and suicidal intentions were not in-
frequently voiced. Onc veteran, for exam-
ple, entered the group with the explicit in-
tention to inflict his own death, with only
the time and the manner left open. Howe-
ver, this decision was not consummated du-
ting the existence of his group or after ter-
mination. Suicidal themes varied across
members in intensity and specificity; they
fluctuated along the same lines within in-
dividuals over time.

(4) Drugs and/or alcohol were often
used to counteract physical pain and relie-
ve psychic suffering, to provide instant es-
cape from difficult and intractable pro-
blems, or to supply illusory solutions. Par-
allel to the findings of NVVRS (Kulka et
al., 1990), drugs and alcohol were usually
abused in rclation and often in reaction to
the traumatic experience in Vietnam rat-
her than on a characterological basis,
deeply embedded in personality.

(5) Veterans also brought to the groups
the triad of hopelessness, helplessness, and
vulnerability, although in line with male
North American norms for their generation
they voiced depressive affect hesitantly and
indirectly, at least in the beginning.

(6) Another widely shared characteris-
tic was the distuption of intrafamily and
psychosexual relationships. Divorces, se-
parations, rejections, and conflicts contri-
buted to generalized bitterness, promoted
a sense of alienation, and counteracted ho-
pe of breaking out of social and affective
1solation. In the words of Figley and Le-
ventman (1980), Vietnam veterans often
felt like “strangers at home.”

Observed Changes

The apparent gains of the group experien-
ce are presented under several headings.
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First, two surprising findings. Only five ve-
terans dropped out of the groups after they
had started. The fact that the vast majority
continued to termination may be a preli-
minary operational measure of commit-
ment and persistence. Sobniety was stipu-
lated as a condition for group participation,
and no instances of detectablc drunkenness
occurred. Thus, this minimal criterion was
fully met in all groups.

In addition to these two incidental im-
pressions, group experience appearcd to be
assoclated with the following effects:

(1) Although suicidal themes did not va-
nish, they seemed to be much reduced in
prominence and intensity. Related to it, an
increased interest in the outside world reap-
peared, together with a new willingness to
start new projects.

(2) A shift was apparent in attitudes to-
ward alcohol and drugs. We do not know
to what extent this realization translated in-
to long range commitment and a perma-
nent change in drinking behavior. Howe-
ver, over the period of observation and fol-
low-up a clear majority of group members
remained alcohol and drug free.

(3) Beyond symptom reduction, such
adversive psychological states as helples-
sness, hopelessness, vulnerability, and iso-
lation werc substantially reduced. Howe-
ver, this progression has not been conti-
nuous or linear. In several groups crum-
bling of defenses occurred by the third
week. Apparent invulncrabulity and self-
sufficiency gave way to a sense of hope-
lessness and helplessness. Losses experien-
ced but not fully acknowledged could now
be mourned and pent-up emaotions, expres-
sed. Following such cathartic experience,
several group members stated that they had
acquired “tools” for handling stress, mo-
derating feelings, and changing their habi-




tual overlearned responses.

(4} Important changes are plausibly tra-
ceable to the group format of intervention.
Specifically, participants enhanced their
self-understanding and modified their atti-
tudes and actions through interaction with,
and observation of, their fellow group
members. Anincreased self-awareness and
self-acceptance were thereby promoted, re-
cognition of human similarities and com-
monalities increased, and empathic and per-
spective taking skills built up.

(5) The ultimate result of the group ex-
perienice, only partialty achieved at best,
has been the recapture of hope and resto-
ration of self-efficacy (Bandura, 1977,
1978). Desirable goals have come to be
seen, once again, as being worth striving
for and personal resources to be conside-
red adequate for the attainment of impor-
tant objectives. As a result, the self is ex-
perienced in a more positive way which,
in turn, stimulates more active and effecti-
ve coping.

Thus, the seven-week program helped
to open the way for the veterans to come to
grips with their traumatic expenience, alt-
hough not to overcome it. For that, extens-
ive follow-up opportunities would be ne-
cessary, which the VA Hospital has endea-
vored to provide. The task of integrating
Vietnam combat expenence into veterans’
self-concepts and pattemns of adaptation of-
ten requires years, and may extend over de-
cades.

Implications

The psychological literature on the Viet-
nam War veterans is vast {e.g., Egendorf,
1985; Figley & Leventman, 1980; Hendin
& Haas, 1984; Kulka et al. 1990). Asare-
sult, more information has been gathered
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and integrated on soldiers who have survi-
ved this conflict than on the veterans of any
of the ¢arlier wars in which the United Sta-
tes was involved. The manifestations of
Vietnam veterans’ PTSD and of other com-
bat-related disorders are well documented
as are their responses to various interven-
tions. However, it should not be overloo-
ked that over the period of the last forty
years protracted warfare has raged in se-
veral other regions of the Third World. So-
viet Army fought the mujahedeen 1n Afg-
hanistan, France battled Algenian rebels,
and Portugal was involved in a protracted
guerrilla war waged in Angola and elsew-
here. At the time of this writing, Russia con-
tinues to be embroiled in a similar conflict
in Chechnya. In all of these wars, a mo-
dern army has been pitted against a guer-
rilla force fighting on a familiar termrain
against a culturally alien adversary. Each
of these conflicts has gencrated psychiat-
ric casualties as well as a host of post-war
adaptation problems some of which rever-
berate to this day. These periods of hostili-
ties have also produced clinical and re-
search reports on the mental health issues
faced by the veterans of these struggles
{e.g., Porot, 1956). It 1s remarkable that no-
ne of the North American authors who ha-
ve written about the adjustment and treat-
ment issues have paid attention to the pro-
blems of veterans of the other armies en-
gaged in the post-World War 11 conflicts in
the Third World. Indeed, our search of li-
terature has not uncovered a single instan-
ce of theseplain wars being mentioned, let
alone any discussion of the clinical pro-
blems generated by them. Inour view, it is
high time to overcome this cultural and na-
tional encapsulation and to embark upon a
comparison of such experiences. What are
the culturally constant and the culturally
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variable components of these confhcts and
of their aftermath? Are “the shock of entry,
the first encounter with death and mortality,
the fears and decisions, the actual contact
with the enemy, the losses of comrades, the
desire for revenge, the rush of combat, the
total exhaustion afterward, the fear of cap-
ture and mutilation, and the acceptance and
even the resolution to die,” (Sineps, 1983,
p- 8) universals of combat expertence? And
what about the differences in personal reac-
tions, psychiatric symptoms, mechanisms
of adaptation, and other relevant characte-
ristics among the veterans of the above four
nations? The first step to that end, would
be the review and integration of the res-
pective clinical and research literature
aboul the experiences and problems of the
returnees of these several conflicts. At this
point, we are aware of the report by the
French military psychiatrist Porot (1936)
which may have been the first published
reference on this subject. Are there com-
parable reports of group intervention to the
experiences we have just described in Min-
neapolis?

Some recent Russian sources on retur-
nees from the Chechnya and Afghanistan
conflicts have been brought to our atten-
tion.' They shed light on the questions we
have raised. (Andreyeva, 1999; Kitayev-
Smyk, 1998; Pykhteyev, Lavrov, Kozlova
& Kotalevskaya, 1998; Tsygankov, 1991).
Collectively, they document an intricate
pattern of readily apparent similarities and
of sometimes subtle differences between
North American and Russian combat ve-
terans. In both countries, symptoms of
PTSD are prevalent (Andreyeva, 1999). At
the Omsk Regional Rehabilitation Center
in Sibena, {Pykhteyev et al., 1998), 60 to
80 percent of the paticnts with combat ex-
perience in the Afghanistan and Chechnya
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conflicts met the diagnostic criteria of
PTSD, operationally defined in the same
manner as in the United States (e.g., Kulka
etal., 1990). Pykhteyev etal., however, al-
so emphasize the adaptive responses of
Russian veterans to the challenges of post-
war adaptation, as exemplified by delibe-
rate self-control, immersion into work or
other constructive activity, and minimiza-
tion or denial of presenting problems. In-
ternal control, independent orientation, and
concern with the preservation of social sta-
tus were found to be predictors of success-
ful re-adaptation and of overcoming of
post-traumatic stress experiences. Tsygan-
kov {1991) called attention to the dispro-
portionate incidence of drug and alcohol
problems among Russian combat veterans,
although apparently not to the same deg-
ree as documented in the NVVRS in the
United States (Kulka et al., 1990). On the
basis of extensive clinical experience, Ki-
tayev-Smyk (199) proposed a promising
typology of the veterans of the Chechnya
conflict who were suffering from PTSD,
based on the prominence of anxiety, reg-
ression, and rage, respectively. He also in-
troduced another, more broadly based, cli-
nical classification of maladaptive rever-
berations of various types of combat expe-
rience and its violent distortions and exag-
gerations. It would be worthwhile to inves-
tigate the relevance of these categories
through biographical recollection and be-
havioral observations both in Russia and
the United States. Eventually, multivariate
statistical research might be envisaged to
further substantiate these types and to as-
certain possible cross-cultural differences
along these dimensions. Kitayev-Smyk

' We express our sincere appreciation to Kristine
Maslovska for making these references available to
us.
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(1998) also hypothesized that the high sui-
cide rate of Vietnam veterans would not
be duplicated among the recent veterans of
the Chechnya conflict. In his view, Viet-
nam veterans found themselves rejected
and superfluous in the prosperous post-
Vietnam War American society. Russian
veterans would have more ample opportun-
ities to pour their energy into responding
to the challenges posed by the decline of
the economy and the need to reverse it. The
sources examined have less to say about
the specific features of therapeutic inter-
vention, although their authors recognize
the need for tailor-made, focused techni-
ques and programs, designed for veterans
individually and in groups and providing
for participation of their families.
Veterans of Afghanistan conflict are
well known to the therapists and counselors
in the three Baltic countries. What are their
personal and social characteristics, their
symptoms and unresolved problems, their
memories of the past and perceptions of
the present, their adaptive and maladapti-
ve mechamsms? United States researchers
have uncovered a number of ethnocultural
differences in the climical manifestations
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Explaining an Out-group’s Political
Behavior from Four Different
Perspectives

total of 192

undergradua-

te students
explained actions by a
political union that
was an out-group in
relation to the participants. The between-sub-
jects design included four perspectives: own,
out-group’s, out-group reflected (a judgment of
what the out-group members think about the
opinion of participant’s group), and student
(more distanced from the judgment object) per-
spective. There was a predominance of psycho-
logical (internal) reasons over situational (ex-
ternal) reasons in the explanations of the beha-
vior of the out-group from the own and the out-
group reflected perspectives, while there were
only nonsignificant differences between the two
types of reasons when the out-group’s and the
student perspectives were used. The results sug-
gest asymmetry in perception of the divergen-
ce between own view and out-group’s view: the
same perspective difference was obtained from
the participants’ perspective and from how the
participants thought from the out-group’s per-
spective.

Keywords: political behavior, explana-
tions, perspectives.

Ivars Austers, Henry Montgomery, Department of Psychology,
: 'Stockholm Umvers;ty, Sweden

There is evidence that people are able to
judge from another group’s perspective
when they are asked. For instance, Zukier
and Pepitone (1984) found that their par-
ticipants could be induced to take a scien-
tific or a clinical perspective when res-
ponding to a task involving quantitative
judgments. The scientific position emp-
hasized base-rate information, while the
clinical position emphasized information
on singular events, meaning that people
can take the perspective of different soci-
al roles in their judgments. Additional evi-
dence comes from a study by Kemdal and
Montgomery (in press). They found that
both researchers using animal experimen-
tation and people objecting to animal ex-
perimentation were able to justify the dif-
ferent attitudes towards animal experi-
mentation from the opponent’s perspecti-
ve. That is, both groups were able to ima-
gine each other’s answers when changing
perspectives. Austers (in press) studied ex-
planations by Latvian and Russian school-
teachers of positive and negative beha-
viors from one’s own perspective and from
the perspective of an ethnic out-group
member. The results showed that the par-
ticipants when taking the out-group’s per-
spective were able to reproduce the pat-
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tern of attribution commonly found when
explaining in-group and out-group beha-
vior from one¢’s own perspective.

How is it possible that people have this
ability to switch between different perspec-
tives? To address this question, we will first
examine what it means to judge a person
(1. e., a social object) from a certain per-
spective. Montgomery (1994) outlined a
theory on how a subject judges an object
from a given perspective (see also Mont-
gomery, 2000). The perspective is assumed
to follow from identifying oneself with an
entity (e. g., a group, a role, or a specific
person), which have certain interests. If the
object 15 perceived as “friendly” 1n rela-
tion to these interests, it will be perceived
from an inside perspective, that is, the ob-
ject 1s seen as affibated with the subject.
As a consequence, the object’s behavior
will be interpreted in the same positive light
as when the subject interprets his or her
own behavior. Forexample, in-group mem-
bers will typically be seen from an inside
perspective and, hence their behavior will
be interpreted in a positive manner. By con-
trast, objects that are believed to function
independently of subjects’ interests will be
seen from an outside perspective, which in
turn 1mplies that subjects will be on their
guard in relation to the objects and inter-
pret their behavior in a critical, negative
light. This may typically happen when an
out-group member is evaluated.

According to the perspective theory, to
switch perspective will be equivalent to
adopting another identification and to ex-
periencing the object n the light of the in-
terests associated with that identification.
Such perspective shifts could be temporary.
For example, a subject perceiving an in-
group member could for a moment imagi-
ne how that person will be perceived from
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an out-group’s perspective and as a conse-
quence imagine how the person could be
seen 1n a more negative light, Conversely,
a person evaluating an out-group member
may imagine how the person would be ev-
aluated more positively from a member of
that person’s in-group.

It should be noted that in such perspec-
tive shifts the same object (i. e., an object
with certain features) is seen from diffe-
rent viewing positions. This means that the
perspective shift does not necessanly re-
quire new knowledge about the object.
What happens in the perspective shift is
that different features become salient out
of a certain set of features that the subject
knows about independently of the perspec-
tive. For example, a person who is restric-
tive with money, a feature that may be as-
sociated with both greediness and thrift,
may be expenienced as more or less greedy
or thrifty dependent on the perspective.

The present study is focused on peop-
le’s ability to explain an out-group’s beha-
vior from different perspectives. To have
an attitude and to follow it in behavior
means to place oneself in a public debate
{Biltlig, 1991). Attitudinal behavior has to
be justified and defended in a social con-
text against defenders of other attitudes
(Billig, 1991, Kemdal & Montgomery, in
press). This means that it will be useful to
take the opponent’s perspective in order to
find persuasive arguments against this per-
spective.

Traditionally, the term “causes” has
been used in research on how people ex-
plain others’ behavior. For instance, Hew-
stone (1990) or Fiske and Taylor (1991)
refer to ““causal” analysis when reviewing
attribution research. However, as Locke
and Penningron (1982} argued, people only
give causal explanations when a scientific/
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objective explanation of behavior is asked
for (see also Malle, Knobe, O Laughlin,
Pearce, & Nelson, 2000). Normally, peop-
le will refer to “reasons”, that is aspects of
themselves or situation that are beligved
to cxplain intentional behavior, Thus, in h-
ne with this observation we cannot speak
about causal attributions when people cx-
press their beliefs about what made a per-
son to act in a way he or she acted. Locke
and Pennington (1982} distinguished bet-
ween situational and psychological reasons
instead of situational or personal causes.
Situational reasons explain behavior by re-
ferring to some belief about the situation,
while psychological reasons explain beha-
vior by referring to some belief about the
actor.

In the present study attitudinal/contro-
versial behavior associated with certain in-
terests is approached at an intergroup le-
vel. Presumably, people will not be inter-
ested in justifying or defending an out-
group’s attitudinal behavior associated with
an out-group’s interests, which may con-
tradict with people’s own interests. If this
is the case, then the out-group’s behavior
will be explained without justifying or de-
fending the position. This could be achie-
ved by referring to psychological reasons.
Reasons as explanations for attitudinal be-
havior could be also be given from one’s
own or the in-group perspective. However,
a different mottvation will be activated in
this case. With respect to the out-group’s
attitudinal behavior the explanation would
be expected to be anchored more in beliefs
about the acting group n contrast to be-
liefs anchored in external, socially shared
reality (situational reasons) that are used
by the in-group members’ themselves to
Justify their attitudinal behavior (Kemdal
& Montgomery, in press).

The present study

For the purposes of the present study
we collected data in Latvia. We studied ex-
planations for actions preformed by the po-
litical party For Human Rights in a United
Latvia (PCTVL, Latvian abbreviation). A
few weeks before the data collection com-
menced PCTVL attracted media attention
by their plans to undertake a non-violent
civil disobedience action against the state
language law. The informed consensus
describes PCTVL as a political organiza-
tion representing the interests of the Rus-
sian speaking population of Latvia.

We may expect that beliefs (reasons) as-
sociated with controversial behavior per-
formed by an out-group will be psycholo-
gically anchored from the own perspecti-
ve, L.e., reasons will be more psychologic-
al than situational (prediction 1). Meanw-
hile, if pcople take the out-group’s perspee-
tive {direct out-group’s perspective) on the
controversial issue, they will try to justify
the behavior by explaining it by situation-
al reasons (prediction 2).

The two predictions described above
have been shown to be valid by, for in-
stance, Kemdal and Montgomery (in
press). However, in the present study we
assessed only one group and its represen-
tatives did not know in person members
of PCTVL. By contrast, in the Kemdal and
Montgomery (in press) study animal re-
searchers and protectors knew represen-
tatives of the opposing group personally
and could have heard reasons given by
members of the opposing group to justify
the group’s attitudes. If people are able to
imagine how the rival group should jus-
tify their behavior without hearing poten-
tial justifications from rival group mems-
bers, then this ability reflects evidence that
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people imagine themselves as being rep-
resentatives of the other group and rea-
son as If they were identified with this
group more clearly than in cases where
they know (have heard/ read) what the ot-
her group’s members think. If people are
capable of imagining how the opponents’
group will justify their actions, then from
this out-group’s perspective people would
also be able to imagine how out-group
members would think about how the group
of the perspective taker explain their be-
havior (reflected out-group’s perspective).
Thus, the reflected out-group’s perspecti-
ve could be expected to give more psycho-
logical than situational reasons (prediction
3).

The Prediction 3 is deducible both
from Perspective theory (Montgomery,
1994) and Social-Catcgonzation theory
(Turner et al., 1987). To shift perspecti-
ve, that is, to take a we-oriented inside per-
spective implies identifying oneself with
the out-group’s interests. The interests are
then to explain behavior in predominantly
situational reasons. However, 1n a situa-
tion suggesting an intergroup differentia-
tion a different pattern of explanation is
expccted 1n association to how an out-
group is thought to explain their out-
group’s behavior (i. e., the judge’s in-
group): “my” group is scen as having dif-
ferent interests in comparison to “their”
interests and different means more
psychological reasons in case of “their”
explanations.

We also included a perspective that is
more distanced from the judgment object
in comparison to the three first, viz., the
position of “a female student from the Net-
herlands working on her thesis on ethnic
relations in Baltic countries after the col-
lapse of the Soviet Union”. We predicted
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that this perspective would facilitate a mo-
re objective position on the issuc, i.¢., to
take different viewing angles and distan-
ces when judging the object leading to
both situational and psycholegical reasons
as explanations for the controversial be-
havior (prediction 4).

In addition, we wanted to see whether
there are variables interfering with ability
to reason from different groups’ perspec-
tives. We assumed that level of ethnic
identification, level of perceived conflict,
and beliefs associated with the group who-
se behavior has to be explained may in-
fluence judgments. Meanwhile, back-
ground theories (e.g., stereotypes) and so-
cially shared (generally accessible) infor-
mation will provide beliefs to be associa-
ted with intergroup differences. Explana-
tions given for both in- and out-group be-
haviors have to fit these beliefs and to pro-
vide the explainer with a positive self-ima-
ge (Hewstone, 1989). It has been shown
that, at least in certain cases, group iden-
tification may have a biasing impact on
judgments related to intergroup issues
(e.g., review by Brown, 2000). It has also
been shown that the perceived conflict af-
fects the way people think about out-group
members. For instance Strutch and
Schwartz (1989) showed that the percei-
ved conflict is related to perceived traits
and values of the out-group. In the pre-
sent study perceived conflict could inter-
fere with hypothesized explanations, that
is, one might have difficulty in thinking
“as they do”. We included asscssment of
perceived conflict, beliefs associated with
PCTVL, and ethnic identification in the
study design to test their effect explana-
tions from perspectives representing dif-
ferent out-groups.




Method

Participants.

A total of 192 undergraduate students in
economy, political science, public relations,
and medicine from several Latvian univer-
sities, all ethnic Latvians , participated in
the study on a voluntary unpaid basis. The
questionnaires from seventeen respondents
were not used erther because of rmssing -
formation or because of explicitly stated
unwillingness to participate. The data re-
ported in this article are based on answers
by 175 respondents (121 females), mean
age = 19.16, SD = 1.49.

Questionnaire and design.

Participants received a questionnatre con-
taining a news agency news report descri-
bing recent political activities by PCTVL
and several questions through which they
could express their beliefs and opinions
about the PCTVL activities descnibed in the
news report. First, participants had to give
open-ended responses about “why do
PCTVL members act as described in news
report”. We used a betwecn-group factori-
al design with four different perspectives
of explanations representing independent
factors with different questions for cach
perspective. For the Own perspective the
question was “Why do you think PCTVL
members act as described 1n the news re-
port”’; for the PCTVL-direct - “Imagine that
you are a3 PCTVL member. Why do you
think you (as a PCTVL members) act as
described in the news”; for the PCTVL-
reflected -"Imagine that you are a PCTVL
mernber. How do you think as a PCTVL
member Latvians would explain why you
(PCTVL members) act as described in the
news”; and for the Student perspective -
“Imagine that you are a female student from
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the Netherlands working on her thesis
about ethnic relations in Baltic countries
after the collapse of the Soviet Union. What
do you think as a student from the Nether-
lands is the reason why PCTVL members
act as described in the news?”

After giving explanations for the
PCTVL actions, respondents answered the
following questions about gencral beliefs
associated with PCTVL actions. To what
extent would PCTVL goal attainment da-
mage your personal goal attainment? To
what extent does PCTVL goal attainment
damage goal attainment by Latvians in ge-
neral? To what extent could PCTVL actions
be regarded as aggressive? To what extent
could PCTVL actions be regarded as legi-
timate? To what extent could PCTVL de-
mands be regarded as reflecting the inter-
ests of Russians living in Latvia? To what
extent could PCTVL demands and actions
be regarded as arising from concern for the
society of Latvia in general? To what ex-
tent are PCTVL demands and actions de-
termined by concem for their own politic-
al career? To what extent are PCTVL de-
mands and actions derived from concem
for material gain? To what extent do
PCTVL demands reflect adequate under-
standing of the political situation in Lat-
via? The questions were answered on a se-
ven-point scale ranging from “not at all”
to “to a very high extent”. We also had eight
questions measuring the level of ethnic
identity of the participants (based on
Brown, Condor, Mathews, Wade, & Wil-
liams, 1986), like 'l am a person who iden-
tifies with Latvians”, and “I am a person
who criticizes Latvians”. The ratings were
made on a five-point scale (1 =*never”, 2
="“seldom™, 3 = “sometimes”, 4 =*often”,
5 = “very often”).

The perceived conflict was assessed by
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two questions: “To what extent would at-
tainment of PCTVL goals damage attain-
ment of your own goals?” and “To what
extent would attainment of PCTVL goals
damage goal attainment of the Latvian
community?” The answers were given on
a seven-point scale ranging from 1 = “not
at all” to 7 = “to a very high extent”.

Coding of data.

First, the explanations of PCTVL behavior
were divided into the smallest possible
meaningful units. Second, two independent
judges classified them as personality, in-
tentional or situational reasons. The first
two taken together formed psychological
reasons (cf. Locke & Pennington, 1982).
Explanations were classified as personality
reasons if they referred to personality traits
or personality forming vanabless (e.g.,
“had a hard childhood™, or ““are stupid™).
Reasons were classified as intentional if
they concerned intentions of PCTVL mem-
bers (“they want to obtain a certain influen-
ce”, “they are trying to split the society”).
Explanations were coded as situational if
they referred to the social situation (“‘Rus-
sians in Latvia are not united™) or to
PCTVL members as passive receptors
(*“Their self-confidence is damaged”). The
mter-judge agreement was 95.7%. After
discussion of the disagreements, an agree-
ment rate of 100% was achieved.

Results

First we analyzed reasons coded as situa-
tional and psychological (personality plus
intentional). We computed a Psychologic-
al-Situationa! index vanable for each par-
ticipant by subtracting the number of si-
tuational reasons from the number of
psychological reasons and divided the dif-
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ference by the total number of reasons gi-
ven (largely in line with the procedure fol-
lowed by Kemdal & Montgomery, in
press). An index value of —1.00 means that
only situational reasons were given, while
+1.00 means that only psychological rea-
sons were given. Group means and stan-
dard deviations of the indexes are given in
Table 1.

Table 1. Psychological-Situational and
Situational Order Indexes for Reasons as a
Function of Different Perspectives and
Number of Given Reasons

Perspective
Own | PCTVL | PCTVL Student
direct reflected | from the
Nether-
lands
Psychological-Situational index
M .75a .45b .68ab .43b
5D A48 .66 .58 Nl
Situational Order index
M 12a 276 .15ab .30bc
sSD .25 34 29 40
Type of reasons
Personality
M 09 05 23 00
SD 47 .30 .62 00
Intentions
M 2.00 204 1.80 1.87
5D 1.13 1.49 1.07 1.47
Situational
M 33 ri:] 40 .69
SD .67 .82 .87 1.14

Note. Subscripts a, b, and ¢ indicate a horizontal wit-
hin-group comparison. Means in each row that do
not share at least one common subscript letter are
significantly different (least significant difference

test, p <.05).

We conducted a one-sample t-test on
Psychological-Situational indexes for each
perspective separately. The results showed
that there were significantly more psycho-
logical than situational reasons from the
Own (t (44) = 3.44, p < .001, one-tailed)
and the PCTVL-reflected (t (39)=1.96, p
< .05, one tailed) perspectives. On the ot-
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her hand, from the PCTVL-direct and the
Student perspectives the PCTVL actions
were explained by using psychological and
situational reasons to a similar extent, all
ts < 1. A one-way ANOVA of Psychologic-
al-Situational indexes with perspective of
judgement as a factor was significant, F
(3.171) = 2.79, p = .042. A simple main
effect test (LSID) showed that the explana-
tions from Own perspective were more
psychological in companson to PCTVL-
direct or Student perspectives. However,
the difference between the Own and the
PCTVL-reflected perspectives was nonsig-
nificant.

We also computed the Situational Or-
der index for each subject. This index was
similar to one reported in Norenzayan and
Schwartz (1999), with the difference that
1t was weighted with respect to the num-
ber of reasons given by a certain partici-
pant. First, each reason named by the res-
pondents was given a numerical value ref-
lecting the order of presentation, i.e., the
first reason received a numerical value
equivalent to the total number given by the
participant and the last received a value of
1. Second, values attached to Situational
Reasons were summed and divided by the
total sum of values attached to all the rea-
sons given by a subject. Situational Order
indices are given in Table 1. Higher index
variable values reflect the tendency to na-
me situational rcasons earlicr.

One¢-sample i-tests for Situational Or-
der indexes were mn separately for each
perspective of cxplanation. From all the
perspectives of explanations on average
psychological reasons were given before
situational reasons: for the Own perspecti-
ve t (44) = 10.01; for the PCTVL-direct
perspective t (44) = 4.56; for the PCTVL-
reflected perspective t (39) = 7.53; for the

Student perspective t (44) = 3.33, all the
ps < .001, one-tailed. Meanwhile, a one-
way ANOVA with perspective of judge-
ment as a factor showed that Situational
Order indexes were significantly different,
F (3.171)=3.12, p = .028. A post-hoc test
(LSD) showed that in case of explanations
from Own perspective situational reasons
were given later in comparison to the
PCTVL-direct and the Student perspecti-
ves. However, the differences berween the
Own and the PCTVL-reflected perspecti-
ves were nonsignificant.

To find whether the beliefs associated
with PCTVL members influence explana-
tions we factor-analyzed the ratings of ster-
cotypical beliefs associated with demands
and behavior of the PCTVL members. A
two-factor solution (which accounted for
53.2% of the variance) with varimax rota-
tion was obtained. The factor loadings are
presented in Table 2.

Table 2. Two-factor Solution for Stereoty-
pical Beliefs Associated with Actions by

PCTVL
Fl F2
Internal External

Care about
members’ matenal 85 02
well-being
Care about
members’ political 78 -10
carcer
Aggressiveness Sl -32
An adequate
understanding of
the political ~02 72
situation i Latvia
Cor}cen_l about 11 69
society in general
Legitimacy of
demands -13 68
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Factor one is labeled Internal Goals, as
items in this factor aim at personal gains
(concern about members’ political career,
and concern about members’ material well-
being) and drive/trait (aggressivencss).
Factor two is labeled External Goals, be-
cause the items represent motivation invol-
ving general societal needs (legitimacy of
demands, concern about society in gener-
al, and adequate understanding of the poli-
tical situation in Latvia), Internal Goals (M
=523, SD = 1.03, u = .57) and External
Goals (M = 1.98, SD =0.85, o = 48) inde-
xes were calculated based on this two-fac-
tor solution. A one-way ANOVA with per-
spectives of explanation as a factor did not
yield a significant effect, for both variab-
les F (3,171) < 1, meaning that the experi-
mental task did not influence the expres-
sion of stereotypical beliefs associated with
PCTVL.

An index variable to measure ethnic
identification was computed across the
eight items given in the method section (M
=4.43,8D =047, u="79). We also compu-
ted index variables for perceived level of
conflict (the mean across PCTVL goals per-
ceived as being in conflict with personal
goals and goals of Latvians in general =
4.66, 5D = 1.33). One-way ANOVAs with
perspectives of explanation as a factor did
not show either significant differences in
the level of ethnic identification, F (3, 171)
=1.14, n.s., or in the level of perceived con-
flict, F (3, 170) < 1. We entered the inde-
xes of Internal and External Goals, the le-
vel of ethnic identification, and the percei-
ved level of conflict as covanates into the
ANOVAs for the Psychological-Situation-
al index and the Stuational Order index
reported above. Although the F values inc-
reased (F (3, 164) =333, p =.021, for the
Psychological-Situational index, and F (3,
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165) = 4.01, p = .009, for the Situational
Order index), the amount of total variance
explamed by covanance vanables did not
reach the significance level (F (4, 164) =
1.60, n_s., for the Psychological-Situation-
al index, and F (4, 165)=1.93, n.s., for the
Situational Order index). However, Internal
goals separately explamed a significant
amount of variance in the Situational or-
der index, F (1, 165)=4.23, p = .041.

We also analyzed the number of reasons
as belonging to the three groups: person-
ality, intentional or dispositional reasons
(see Table 1 with means as a function of
perspective taken). Due to the nonparamet-
ric distribution of scores we used a Krus-
kal-Wallis one-way ANOVA to explore the
differences in number of reasons belonging
to each group at each level separately. The-
re were significant differences in the case
of situational reasons (3* (3, N = 175) =
12.01, p = .0073), and personality reasons
' (3, N =174) = 10.90, p = .0123), but
nonsignificant for intentional reasons y¥* (3,
N=175)<1).

Discussion

In the present study we expected to find
that there would be a predominance of eit-
her psychological or situational reasons de-
pending on the perspective taken durning the
explanation of actions performed by
PCTVL (which was an out-group in rela-
tion to the participants). There were four
perspectives of explanation included in the
study design; the Own, the PCTVL-direct,
the PCTVL.-reflected, and the Student per-
spective. The predictions were partly con-
firmed. There was a predominance of
Psychological reasons to Situational rea-
sons from the Own and the PCTVL-ref-
lected perspectives, while there were only
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nonsignificant differences between the two
types of reasons when the PCTVL-direct
and the Student perspectives were i use.
Using the own perspective as a point of
comparison, there were significantly more
situational reasons given from the PCTVL-
direct and the Student perspectives. Simi-
larly, although from all the perspectives
psychological reasons on average were gi-
ven earlier in comparison to situational rea-
sons, the order of presentation differed as
a function of perspective employed. On
average, the PCTVL-direct and the Student
perspectives elicited earlier use of situa-
tional reasons compared with the Own per-
spective. To sum up, the results suggest that
the differences in explanations from diffe-
rent perspectives are due to the variance in
the use of situational reasons, while the
amount of psychological reasons tends to
remain similar.

We also wanted to find whether poten-
tially influential variables (beliefs associa-
ted with PCTVL, perceived conflict, and
ethnic 1dentification) influence the reaso-
ning from different perspectives. Although
these variables explained a certain amount
of the differencces m reasoning, they did not
influence the differences significantly. The
lack of clear effects of these variables may
be understood from the fact that their va-
riability generally was quite low (coeffi-
cient of variation typically being between
.land 2).

In gencral, the results show that the par-
ticipants were able to explain the out-
group’s attitudinal behavior from other per-
spectives than their own direct perspecti-
ve. They imagined differences between
their own and an out-group’s perspectives
in a way that largely coincides with the ac-
tual perspective differences that are found
when comparisons are made between how

people explain their own in-group’s attitu-
dinal behavior and how the same behavior
actually 1s explamed from an out-group’s
perspective (Heiradstveit, 1981; Kemdal &
Montgomery, in press). The present re-
search shows that the different perspecti-
ves also are available in a case when there
is hittle contact between one’s own group
and the out-group. However, the perspec-
tive differences were weaker than expec-
ted. Contrary to our expectations, we did
not find a predominance of situational ex-
planations when the out-group’s perspec-
tive was adopted (as opposed to the predo-
minance of psychological explanations
found for the own perspective). The rea-
son may be that the participants may have
lacked knowledge about the out-group’s si-
tuation that could be used for finding a
greater number of convincing situational
explanations. (The same explanation could
be given for the fact that relatively few si-
tuational explanations were given from the
Student perspective.) At the same time, less
spectfic knowledge may be necded to in-
fer psychological reasons. From the general
fact that the PCTVL group opposed the pre-
vailing conditions intentions such as “they
want more influence” “they try to split the
society” were inferred.

The results for the reflected perspecti-
ve (how the participants imagined that the
out-group imagined the participants’ own
group’s thinking) closely matched what
was found for the participants’ own per-
spective. This finding taken together with
the perspective differences discussed abo-
ve show that there is a symmetry in the par-
ticipants’ perception of the divergence bet-
ween their own view and the out-group’s
view, The same perspective difference 1s
obtained when the conflict is defined from
the participants’ perspective (the differen-
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ce between their own perspective and what
they believe about the out-group’s perspec-
tive) and when defining it from how the
participants thought from the out-group’s
perspective (the difference between beliefs
about the out-group’s perspective and how
the out-group thought about the partici-
pants’ own perspective). That 1s, although
the participants obviously perceived a con-
flict between the perspectives of their own
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The Measurement of Ethnic
Identification: Some Findings among
Latvian Youth

the semantic
differential to exami-
ne ethnic 1dentifica-
tion among Latvian
children and youths are reviewed. Studies of
émigré Latvian youths carried out before the
re-establishment of independence found a deg-
ree of fragmentation in Latvian identity - little
positive identification was shown toward Lat-
vians in Latvia. Studies are now required to
see whether émigré Latvian identifications ha-
ve changed in the post-Soviet period. Parallel
studies are required to determine how Latvians
in Latvia perceive diaspora Latvians (in both
Russia and the West). A pilot study of ethnic
identification among schoolchildren in Latvia
illustrates the utility of the semantic differenti-
al with a local subject sample. A call is made
for further studies of ethnic identification among
groups in Latvia and the other Baltic states. A
better understanding of the factors that influen-
ce ethnic and national identifications could help
in building more cohesive societies.

Keywords: ethnic identification, seman-
tic differential, ethnic relations, Latvians,
youth.
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series of stu-
dies that used

This paper provides an overview of a se-
ries of methodologically related studies that
have explored aspects of ethnic identifica-
tion among Latvian youths. Before those
findings are discussed, some general con-
sideration needs to first be given to the
question of what is ethnic identification and
how it might be measured. Although no
specific definition of ethnicity will be of-
fered here, it is necessary to note that eth-
nic origin or descent and current ethnicity
are not synonymous. The most obvious dif-
ference between these two concepts is that
ethnic descent or origin is something sta-
tic — it cannot be changed — whereas a per-
son’s current ethnicity, although normally
a fairly stable characteristic, can change.

Ethnic identification

A central aspect of most ethnicities, inclu-
ding Latvian, is psychological identifica-
tion with the group. Identification is a ubi-
quitous term that is used in many contexts
and in many different ways. The term’s
use is not always consistent with, or is so-
metimes only tangentially related to, the
most basic meaning of the word ‘identity’,
from which it derives. Identity means ‘one-
ness’ or ‘sameness’. To identify one thing
with another means that there is an underl-
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ying sameness or similarity between how
the two things are perceived. In the ethnic
context, for a person to identify with a par-
ticular group means that there is an underl-
ying sameness or similarity between that
person’s perception of self and hus/her per-
ception of the group. Although in mathe-
matics the term identity means absolute sa-
meness, in psychology this has been modi-
fied to include relative similarity. Thus, we
can and do talk about degrees of identifi-
cation.

There are two important aspects of
identification that need to be highlighted.
First, in the foregoing discussion no men-
tion was made of the individual having to
awarc of his or her identifications.
Psychological identification can be an un-
witting process in which a person adjusts
his perception of self or an ethnic group
in such a way as to increase their relative
similarity without consciously realizing
this. Some might refer to this as ‘uncons-
cious identification’. However, use of the
term “unconscious’ does not mean an ac-
ceptance of the psychoanalytic formula-
tion of this phenomenon. ‘Unconscious’
here simply means that immediate aware-
ness is not a precondition for identifica-
tion to occur.

The second point is that psychological
identification by an individual can occur
at two levels. One is at the level of self-
concept, that is, how a person sees him-
self. The other is at the level of ideal self-
concept, that is, how a person would like
to be. We talk about people identifying
with celebrities, heroes and others who in-
spire because they possess qualitics that we
would like to posses. They become our ide-
alised role models - we want to be similar
to them.

Models of ethnic relations

The model underlying the measurement of
ethnic identity needs to be consistent with
the more general model of how an indiv-
idual’s relationships to two or more ethnic
groups can vary. A number of different mo-
dels have been used for this purpose. The
least sophisticated is the categoncal or for-
ced-choice model (see Figure 1). In the
simplest situation involving only two eth-
nicities, the choice would be either

i GROUP A

[

Figure 1: The forced-choice model of ethnic
relations,

GROUP B

or

ethnicity A or ethnicity B. An individual
can belong to one and only one group.
Questions reflecting such a mode] are still
encountered occasionally in research but
more often 1n official forms. This 15 a n-
gid approach that treats ethnicity as an all
or nothing phenomenon. While forms that
use this model are easy to analyse, they are
only a very crude reflection of reality.

A slightly more sophisticated model that
makes allowance for degrees of ethnicity
is the unidimensional model (see Figure 2).
This treats each person as lying

GROUP A

GROUP B

Figure 2: The unidimensional model of eth-
mic relations

somewhere on a continuum from one eth-
nicity to another. As one moves closer to
one group (A), 1.€., absorbs or assimilates
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characteristics associated with that group,
so one loses or becomes alienated from cha-
racteristics associated with the other group
(B). The total sum for each person is 100%
but this can consist of different proportions
of characteristics from the two ethnicities,
e.g., 100% A and 0% B, 75%A and 25% B,
50% A and 50% B, and so on. Alienation
and assimilation are seen as proportionate
reciprocal processes. That they are recip-
rocal processes has, however, been chal-
lenged. Kovacs and Cropley
(1975a,1975b) proposed a model that is
best described as a unidimensional model
in a sea of alienation (see Figure 3). While

—

GROUP A GROUP B

Figure 3: The unidimensional model of eth-
nic relations in a sea of alienation

arguing that assimilation to one group (A)
could only occur if there was an equal
amount of alienation from the other group
(B), that is, new characteristics could not
be absorbed without giving up previously
acquired characteristics, they felt that in-
dividuals could alienate from one group
without necessarily assimilating into anot-
her group. Such alienated or marginalised
persons were regarded by Kovacs and
Cropley as being at increased risk of
psychological and social pathologies such
as mental illness. The flaw in this model
is that while alienation can occur without
reciprocal assimilation, the reverse is also
true, that is, assimilation can occur without
reciprocal alienation. For example, one can
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learn another language without having to
abandon proficiency in one’s original lan-
guage.

A more comprehensive description of
how an individual might relate to ethnic
groups A and B is the multidimensional mo-
del (Putnins, 1976) (see Figure 4). This

A

X > X

INTEGRATED

GROUP A CHARACTERISTICS

v

X AL ALIENATED RE-ETHNIFIED X

=
>

GROUP B CHARACTERISTICS

Figure 4: The multidimensional model of eth-
nic relations

assumes that the characteristics of groups
A and B are orthogonal dimensions. The
processes of alienation (loss of ethnic cha-
racteristics) from one group and assimila-
tion (the acquisition of ethnic characteris-
tics) to another group are, at least concep-
tually, independent of each other. One can
be low on both A and B (marginalised in-
dividual who is alienated from both
groups), high on either A or B but low on
the other (membership of only one group),
high on both A and B (a multicultural in-
dividual who can move with ease in both
group A and B) and a variety of interme-
diate states. While the foregoing descrip-
tion deals with the simplest situation that
involves only two ethnic groups, as many
orthogonal ethnic dimensions can be ad-
ded as are needed to accurately describe
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the nature of cach individual’s ethnic cha-
racteristics. For example, a person of Po-
lish parentage living in Latvia might require
Polish, Latvian and Russian dimensions to
describe their ethnicity. A similar model
later described by Berry (1980) is widely
used as a conceptual guide in research in
multicultural situations (e.g., Verkuyten &
Brug, 2001; Ward & Rana-Decuba, 1999).

Measuring ethnic identification

Fuming to the question of how to measure
cthaic identification, from the previous dis-
cussion it can be seen that any questions
intended to tap ethnic identification should,
if possible, achieve the following: a) con-
sistent with a multidimensional model of
ethnic relations it should allow identifica-
tion with a group to vary independently of
identification status with any other group;
b} permit the measurement of identifica-
tion at two levels, 1.e., self-concept and ide-
al self-concept and; c) not have to rely on
the subject being consciously aware of his
or her identifications. All these conditions
can be met by using the semantic differen-
tial technique {Osgood, Suci & Tannen-
baum, 1957). This technique has been used
in a number of cross-cultural studies (e.g.,
Hofman & Shahin, 1989; Martinez et al.,
1976; Monticl & Boehnke, 2000; Nathan
etal., 1999; Lebedeva, 1996; White, 1989).
It requires the subject to rate a number of
relevant concepts using a series of 5 or 7-
point bipolar adjective scales {e.g., loud -
quiet, fast - slow, soft - tough). When used
to measurc cthnic identity, concepts rated
can include how subjects currently see
themselves (self-concept), how they would
like to be (ideal self-concept) and various
ethnic concepts. Degrees of similarity bet-
ween concepts are mcasured by examining

the similanties between the concept profi-
les. The subject does not need to be awa-
re of the overall similarttics or dissirmilari-
ties. This is calculated by comparing the
adjective scale ratings between the various
concepts. The preferred measure of profi-
le similarity is the D score, this being the
Euclidean distance between rated concepts
In a semantic space i which each rating
scale 1s a separate dimension (D , = square
root (Sum d ,?) where a and b are any two
concepts to be rated and d is the difference
on a scale that concepts g and b have been
rated on). D scores are preferred to corre-
lations because they make use of more pro-
file information. Correlations disregard
differences in profile elevation and profile
scatter and can, therefore, sometimes give
misleading results when analysing seman-
tic differential data (Cronbach & Gleser,
1953). For example, using four 7-point ra-
ting scales with a mid-point of 4, the profi-
le for concept @ could be 3, 5, 3, 5. Ifthe
profile for concept bwas 5,7, 5, 7, the pro-
duct-moment correlation between the pro-
files for a and & would be perfect (r=1.0),
despite the two profiles clearly being dif-
ferent due to different profile elevations.
Similarly, if the profile for concept a was
3,5, 3, 5 and the profile for concept b was
2, 6,2, 6, the correlation between the two
profiles would again be perfect, despitc the
profiles being different due to greater sco-
re scatter (more extreme scores) in the pro-
file for concept 5. Correlations can be use-
ful in some aspects of analysing semantic
differential data (see Putning [1981] for a
full discussion}, though D) scores arc a mo-
re accurate descriptive measure of profile
similarity.
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Latvian ethnic identification

A number of studies using the semantic dif-
ferential technique have been cammied out
with Latvian youths in Australia, Germany,
North America and Latvia. Selected fin-
dings from these studies will be described
in order to provide examples of the use of
the semantic differential in research about
ethnic identity and to suggest areas for furt-
her research.

The first question that might be asked
is whether ethnic identification as measu-
red by the semantic differential has any em-
pirical relationship with other measures of
ethnic alicnation or assimilation. A study
of 40 second-generation Latvian university
students in Adelaide, South Australia,
found a clear relationship between the deg-
ree of retention of various Latvian socio-
cultural characteristics (Latvianism) and
the degree of similarity of semantic diffe-
rential ratings of self and various Latvian
concepts (Putnigd, 1978). The high Lat-
vianism group’s distance scores between
self-concept and vartous general Latvian
and exile Latvian concepts were consis-
tently smaller (indicating greater positive
identification) than those in the low Lat-
vianism group. For example, the high Lat-
vianism group’s D scores between Your-
self (self-concept) and the concepts Austra-
lian Latvian, American Latvian and Lat-
vian (in general) were almost half those of
the low Latvianism group. The strength of
identification as measured by the semantic
differential had a consistently positive re-
lationship with the strength of other ethnic
characteristics.

A further interesting finding in this
study was that changes in cthnic identifi-
cation occur primarily due to changes in
how others are perceived or rated rather
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than due 1o changes in self-concept. This
was found by correlating the subjects’ Lat-
vianisin scorcs against the adjective scale
scores for all the rated concepts. Adjecti-
ve scale scores for self-concept did not vary
significantly with changes in Latvianism
whereas the adjective scale scores for the
various ethnic group concepts did vary sig-
nificantly. Thus, when factors such as age,
location and educational status are very si-
milar (as was the case in this study), then
self-concept as measured by the semantic
differential is also fairly similar across
groups with different degrees of Latvian
cultural retention. How closc one’s sclf-
concept is to that of an ethnic reference
group is determined more by how one
views the particular ethnic group than by
how one evaluates oneself. An implica-
tion of this finding is that to influence a
person’s ethnic identifications it would be
more fruitful to focus on changing their per-
ceptions of the relevant groups rather than
on changing their perception of self.

In relation to the development of ethnic
identification, 226 second generation Lat-
vian children and youths aged 8 years and
older attending Latvian school classes in
Sydney, Melboume and Adelaide were sur-
veyed using the semantic differential (Put-
nins, 1981). Concepts rated included
Myself, Latvian and Australian. Clear dif-
ferentiation between the concepts dustra-
lian and Latvian was found at all ages and
differentiation in ethnic identification (i.c.,
the aligning of self-concept more with one
group than another) was evident and mea-
surable at least by age eight but 1s likely to
occur at even younger ages. Across all the
different age groups the D scorc between
Myself and Latvian was about half that of
the D score between Myself and Austra-
lian An implication of this finding is that
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programs intended to foster a cohesive
identity among persons of disparate back-
grounds, as is the case in the present-day
Baltic states, need to focus at least in part
on the period of early childhood. It is li-
kely to be easier to influence psychologic-
al identification during its formative sta-
ges rather than to try to change established
identifications at later ages.

A study of 40 second-generation Lat-
vians in Germany by Kangeris (1972), a
study of 40 second-generation Latvian un-
iversity students in Australia (Putninsg,
1977,1978) and a study of 189 second-ge-
neration Latvian youths in Australia, the
USA and Canada (Putnins, 1979,1981) car-
ried out before the re-establishment of Lat-
vian independence indicated that some deg-
ree of fragmentation of Latvian identifica-
tion had occurred. Subjects who were ot-
herwise assessed to be high ethnic main-
tainers and who identified strongly with a
variety of Latvian groups nevertheless sho-
wed little inclination to identify with Lat-
vians in Latvia. Physical separation, older
generation negativity, real political and eco-
nomic differences and many years of rela-
tive social and cultural isolation are among
the likely reasons for this. The question of

how Latvians in Latvia identify with Lat-
vians outside Latvia (both in the West and
in Russia) remains to be explored. During
the Soviet occupation I attempted to ob-
tain permission from the University of Lat-
via to carry out a survey examining this
question among students at the university.
As expected, permission was not granted.
Whether and to what degree the percep-
tions of diaspora Latvians about Latvians
in Latvia after the restoration of indepen-
dence have changed, and if so how, also
awaits investigation. At present only im-
pressionistic reports are available about
how émigré and homeland Latvians view
each other. A further question of interest
1s to determine how visits and other forms
of personal and cultural contact influence
émigré and homeland Latvian perceptions
of each other.

A pilot study of 32 children attending a
Latvian rural school in northern Latvia
(Putnins, 1994) found the subjects to have
healthy levels of self-esteem (indicated by
their self-ratings on the adjective scales that
had a significant evaluative component).
Strong identification with Latvian in Lat-
via was evident (see Figure 5).

While there was little tendency to iden-

Mean scale sco

1 2 3 4 5 6 7

Bipolar adjective rating scales

9 10 11 12 13 14 15 16

—@&—Latvian in Latvia

-{0- - Russian in Latvia

—&— Myself I

Figure 5: Semantic differential profiles of concepts rated by Latvian school children
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tify with Russians (the D score between
sclf-concept and Russian in Latvia was con-
siderably larger than that between self-con-
cept and Larvian in Latvia), there was also
little evidence of ethnic chauvinism or hos-
tility. The school children’s ratings of Rus-
sian in Larvia were evaluatively relatively
neutral. While the finding of strong Lat-
vian wdentification was not surprising, it is
a meaningful result that further supports
the use of the semantic differential to mea-
sur¢ ethnic identification and extends its
us¢ to Latvians in Latvia. Being only a
pilot study, the small subject number and
selective sample do not allow specific re-
sults to be generalised. However, the re-
sults invite replication among other sam-
ples of Latvians and extension to include
the perceptions of Latvians by members of
other ethnic groups.

Conclusion

The ethnically complex situation in Latvia
and the other Baltic states requires further
psychological investigation and presents an
opportunity to discover what factors in-
fluence either closer identification or grea-
ter psychological divergence between va-
rious groups. Results from earlier studies
demonstrate the utility and validity of the
semantic differcntial to measure ethnic
identification and suggest that its use
should be considered in further research.
This might not only provide new theore-
tical insights but could also provide prin-
ciples of practical significance m helping
to avoid intcrethnic conflict and producing
more cohesive societies. A particularly in-
teresting subject group to investigate furt-
her 1s youth in schools. Differences in lo-
cation (including local ethnic demograp-
hics), school type {ethnic stream), differen-
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ces in parental ethnicity, language used at
home, changes in curriculum and changes
i language policy are all factors that might
influence tdentification and require further
investigation. It should also be remembe-
red that each ethnic group is made up of
various subgroups. Differences in identi-
fication with different subgroups might be
found (e.g, groups that differ in host or mi-
nority language proficiency or in the natu-
re of their historical ties to the national state
in which they live). Investigation of such
differences might also help to farther elu-
cidate the socio-cultural factors that in-
fluence ethnic identification.

Draguns (2000} has recently noted that:
“One of the most pressing and difficult
chaltenges facing the Baltic countries 1s that
of socially integrating diverse, and poten-
tially antagomnistic, ethnic groups” (p. 4).
A goal of such integration is not to elimi-
nate ethnic differences but to seek mutual
acceptance and a common identity at a na-
tional level. Recent history in the Balkans
and elsewhere has shown that this is not
always easy to achieve. Psychologists can
play a role in facilitating this intcgration
process. A particular contribution they can
make is to measure group identifications
(the semantic differential being an approp-
riate tool) in various subgroups and con-
texts and to elucidate the factors that in-
fluence identifications. Such studies need
to also consider national identification. Na-
tional identity transcends individual ethnic
group membership and can provide the
commonality in a multi-ethnic state that is
necessary for a cohesive and civil society.
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Pirma kursa studentu adaptacijas
problémas

Latvija

€tTjuma mér-

kis ir noskaid-

rot universita-
tes pirma kursa stu-
dentu problémas, ku-
ras var ietekmét stu-
dentu adaptaciju
augstskola, un izzinat palidzibas nepieciesami-
bu un iesp&jamas palidzibas vélamakos veidus.
Petfjuma iesaistiti 607 Latvijas Universitates
studenti (t.sk. 449 sievietes un 158 viriesi) no 9
fakultatém. Tika aptaujatas studentu palidzibas
vajadzibas personigo, ar macibam saistito un
ar nakotnes karjeru saistito problému jomas, iz-
mantojot studentu vajadzibu parskatu (Survey
of Student Needs, Gallagher, 1992) un vaira-
kas metodikas adaptacijas problému izvértesa-
nai. Rezultati parada, ka studentiem pastav no-
pietnas griitibas ar macibam saistito problému,
ar nakotnes karjeru saistito problému un perso-
nisko problému risinasana, kas saistitas ar gari-
go un fizisko veselibu, ar attiecibu veido3anu
un personibas attistibu. Studenti vélas sapemt

Sarmite Voitkane

palidzibu visu $o problému risinasanai. Vislie-
lakais pieprasijums p&c palidzibas ir problémas,
kas saistitas ar macibam un nakotnes karjeru.
Palidzibas sanemsana studenti prieksroku dod
individualam konsultacijam. legiitie dati apstip-
rina vajadzibu péc studentu palidzibas dienesta
veido$anas un ir izmantojami ta darbibas vei-
do3anai, darba planosanai un profilaktisku pa-

Sarmite Voitkiane, Solveiga Miezite, Latvijas Universitate,

sakumu ieviesanai adaptacijas problému novér-
Sanai un studentu sekmju veicinaSanai.

Atslegverdi: adaptacija, studiju uzsaksa-
na, psihologiskas problémas, psihologiska
palidziba.

Studiju uzsakSana saistita ar daudzam
parmainam jaunie$a dzive. Veiksmiga
adapticija jaunaja situdcija nosaka to, ka
students tiks gala ar macibu uzdevumiem,
ieklausies jauna socialaja vidé, saglabas sa-
vu garigo un fizisko veselibu.

Saja attistibas posma (18 — 20 gadi) jau-
niesi veido savu identitati un attista inti-
mitati (Eriksons, 1998). Identitates un in-
timitates attistiSana notiek vairakos virzie-
nos. Tiek attistita un padzilinata intelektua-
13, fiziskd un interpersondla kompetence.
Jauniesi papildina sp€ju apzinaties un iz-
prast savas emocijas. Apgiistot autonomi-
ju no savas gimenes, vienlaikus jaattista
savstarpgjas atkaribas izjlta, kas nodrosi-
na tuvu attiecibu pilnvértigu veidosanu,
maku iecietigi pienemt pastavosas atskiri-
bas cilvéku vidi, kas nostiprina intimitati.
Jaunietim japienem savs dzimums, seksua-
1a orientdcija, javeido noteikti uzskati par
sevi, lai piepemtu sevi. Jaizstrada savi
mérki un atbilsto$i savai identitatei jaiste-
no sevi noteiktas lomas, riciba, interesgs
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un attiecibas. Jaunietim jaattista personi-
bas integritate humano un personigo
vértibu limen1 un janostiprina atbilstiba —
kongruence, samérojol savas personigas
vértibas ar sociili atbildign uzvedibu (Glo-
ver, 2000).

Paral€li macibam jaunietim jaattista se-
vi ka personibu, sagatavojot sevi talakajiem
dzives uzdevumiem. Sis parejas posms uz
pieauguia cilvéka dzives uzdevumiem par-
bauda studenta adaptacijas sp&jas jaund
prasibu sisttma. Parmainu psihologiskas
slodzes parvarg$anal var bit noderigs atb-
alsts, palidzibas dienesti, kur griezties un
sanemt palidzibu.

Agrak centri, kuri piedavdja palidzibu
studentiem, neveica vinu probléemu izpéty,
sakot studijas, ne arT vigu izteikto
palidzibas vajadzibu 1zpéti. Lai efektivak
organiz&tu un sniegtu palidzibu studentiem
vairakas valstis: Anglyja, ASV, Japana, Ka-
nada, Lictuva, Mcksika, Dienvidafrikas Re-
publika, Rumanija (Szulecka, 1987; Gal-
lagher, 1992, Wada, 1998; Koplik, 1986;
Balaisis, 2001; Martincz, 1996; Nicholas,
1995; lonescu, 1986), pedéjos 15 gados
veiktas aptaujas ar noliku noskaidrot, ka-
das problémas uzrida augstskolu studenti,
kada veida palidzibu vigi pasi vélas sanemt
30 problému risinaiana.

Aptauju rezultati veicinajusdi studentu
palidzibas dienestu darba planoSanu atbil-
stodi studentu prasibam, 1zveloties darba
prioritates. Tas rosindjis veidot speciilas
apmacibu programmas studentu grupam ar
{TdzigAm vajadzibam (Nicholas, 1995). Ta
rezultata uzlabojies augstskolu palidzibas
dicnestu darbs. Aptauju rezultati ir |avusi
paredzét studentu palidzibas dienestu no-
slogojumu, planot noteiktus nodarbibu vei-
dus, lai racionilak izmantotu gan persona-
la, gan finansu resursus, kas ir Ipa$i svarl-
gi tajos gadijumos, kad universitasu
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palidzibas dienestu finansialie lidzekli ir ie-
robezoti un skar universitites kopgjo
budzetu.

Atkartotas aptaujas (Gallagher,1988,
1989, 1900, 1992; Koplik 1986) uzrada, ka
arvien pieaug to studentu skaits, kuriem ir
nopietnas psihologiskas problémas studi-
ju uzsakianas laika.

Saltdzino$ic péfijjumi uzrada, ka laika
no 1976. lidz 1986. gadam studentu distre-
sa [imenis pieaug visas dzives jomas (Kop-
lik, 1986) un paradas jaunas problemas, ku-
ru parvaréianai studenti tiecas sapemt
palidzibu (Nicholas, 1995). Koplik E. No-
rada, ka, uzsakot studijas, jauniesi arvien
bicZak izsaka baZas par savu gatavibu tam,
neizpratni par studiju darbu, nedro3ibu par
savam studiju iemanam, bailes no eksame-
niem un publiskas uzstasanas.

Studentes bieZik sidzas par vientulibu,
depresivam izjitam, vieglu aizvainojami-
bu, paspalavibas trikurnu. Vipas vairak
raiz€jas par savu svaru, nepietickamam fi-
ziskajam nodarbibam, miega trikumu un
pastavigu nogurumu. Studenti - viriesi
biezak uzrada atkaribas, pastiprinatu alko-
hola lietofanu, socidlo attiecibu veidosa-
nas gruttbas.

Studenti arvien vairak raizgjas par fi-
nansialam problémam, biezak paralgli stu-
dijam strada kadu darbu. Fieaug vinu
stdzibas par to, ka trikst laika, kas nepie-
cie$ams personigo intereu apmierinasanai.

Vienlaikus studenti daudz nopietnak
raiz&jas par savicm nakotnes panakumiem,
pauZ bazas par varbitéju bezdarbu un uz-
stada scv arvien augstakus dzives mérkus
un profesionalas sagatavotibas standartus
{Koplik, 1986).

Pamatojoties uz savu petijumu datiem
Pitsburgas universitates studentu palidzibas
centrd, R.Galagers norada uz trim galve-
najam problému jomim, kuras studentos
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rada satraukumu un kuru risinaSanai vini
visbtezik vElas sapemt palidzibu: ar maci-
bam saistito problému joma, personigo pro-
blému joma un ar nakotmu saistito problému
joma (Gallagher, 1992). Galagera pétiju-
ma visi aptaujatie studenti uzrada
palidzibas vajadzibu vismaz divu problému
risinaiana.

ASV (Gallagher, 1992) un Lietuva (Ba-
laisis, 2001) veiktie p&tijumi parada
nozimigas problémas visas tr1s jomas. Uz
problému nozimibu norada studentu izteik-
ta palidzibas vajadziba (vid€ja, liela un loti
liela vajadziba) savu probl&ému risinasanan.

Visbiezik sastopamés ASV un Lietuvas
studentu problémas saistitas ar macibam
(bailém no cksameniem, publiskas uzsta-
$ands, laika planosanu, vilcinadanos) un ar
nakotnes karjeru (neskaidriba par tildko
karjeru, satraukums, vai atradis darbu).
Vienlaicigi pastav nopietnas personigas
problémas (trauksmes vai panikas izjita,
depresivas izjiitas, pa§parmetumi).

MacTbu uzsiksana universitaté saistita
ar attdlina8anos no gimenes, vecajiem drau-
giem, ierastas vides. Jaunajos apstak|os ja-
ieghst jauni draugi, javerdo jaunas attieci-
bas, jﬁpﬁrskata sava veértibu un uzskatu
sist€ma, jaiesaistas jaunos pienakumos. Ir
studenti, kuri savas dzives parmainas 1zjut
ka personigas izaugsmes iespéjas. Ir art stu-
dents, kuriem parmainas rada dazada vei-
da gritibas - noturigu trauksmaintbu, emo-
cionalus trauc&jumus, depresiju, veselibas
problémas, socidlo attiectbu traucgjumus
(O*Neil, 1986; Rich, 1987).

Jaunie$u vajadziba péc palidzibas ir
atSkiriga dazadas grupas, 13 1ir atkariga no
dzimuma, vecurna, gimenes stivokla, ie-
prick$€)as un pajreizejas dzives vietas, ma-
teridlajiem apstikjiem.

Sakari ar dzives veida izmainam, biitis-
kam socialo atticcibu izmainam, sociala

athalsta trikumu jaunajos apstak}os jaunie-
tis piedzivo stresu, izjiit pastiprinatu trauk-
smainibu, apsauba savas spgjas tikt gala ar
situaciju. Tas atsaucas arl uz studenta
akademiskajam sckmem.

Adaptacijas efektivitati un izturibu stre-
sa situdcija nosaka studenta personigic psi-
hiskie resursi: personibas iezimes, kontro-
les lokuss, paSvértiba, uzskati par saviem
mérkicm, stresa parvaréSanas veidl, opti-
misma limenis. Adaptaciju veicina interni-
lais kontroles lokuss, laba paSvértibas
izjiita, uz problému risina$anu fokuséta
stresa parvarcianas piecja. Eksternalais
kontroles lokuss, zema pasvértiba un uz
emocijam orientéta stresa parvaréianas pie-
eja apgriitina adaptaciju (Rector,1996;
Gramzow, 2000). Pasvériibas problCmas
bieZi saistitas ar ieradumiem, kur traucé
lejusties jaunaja vidé un tadel provoce dis-
foriju vai depresiju (Wong, 1993). Savu so-
cidlo probl@ému risind$anas spéju
novericjums ietekme stresa un depresijas
Iimeni. Ja students uzskata, ka neprot risi-
niat sociilas situacijas, tad pastdv lieldks
depresijas risks.

Jaunicsi ar vajam socizlajam 1emanam
biezak jhtas vientuli, ir Ipadi paklauti dep-
resijas riskam. Pirma kursa studenti, seviSki
sievietes, biezi 1zjut vientulibu jaunajos ap-
stak]os. Ir konstat&ts, ka studentu piedzivo-
ta vientuitbas sajiita lauj paredzét vélaku
depresijas attistibu. Vientuliba ir saistita ar
negativiem uzskatiem par sevi, ap-
kartgjiem, notikumiem. Pastiprinata uz-
maniba tick pieversta sev, savam adaptaci-
jas spgjam (Goswick, 1981). Vientulibu
biezak piedzivo kautrigie cilveki ar vajam
socialajam iemanam, icprick$ pardzivotam
neveiksmém socidlo attiectbu uzturésana.
Tade] tiem ir augsts pastavigas trauk-
smainibas [Tmenis, kas ietekmé visas jau-
nieda dzives jomas (The Interactional Na-
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ture of Depression, 1999).

Sievietes biezak intermalize distresu, kas
paaugstina trauksmainibas limeni un 1z-
pauzas depresijas veida. VirieSiem, izjiitot
distresu, pieaug tendence lietot alkoholu
{Oliver, 1998). Lielaks nsks nonakt alko-
hola atkariba ir studentiem, kuri dzivo
kopmitngs vai atsevi§ki no gimenes (Val-
liant, 1995, 1996).

Noturtbu pret stresu nodro§ina tadi so-
ciali psihologiskie faktori ka socialais atb-
alsts, gimenes stavoklis, athecibas ar ve-
cikiem, dzives vieta studiju laika, mater-
1alie apstakli. Labas aftiecibas ar vecakiem,
jaunieSa un vecaku gataviba tam, ka jau-
nietis var attalinaties no gimenes, 1espeja
regulari tikties ar gimeni palidz parvarét
stresu, kas rodas sakara ar jaunicia dzives
izmainam (Rich, 1987, Holmbeck, 1993).

Loti nozimigas ir jauniesa socialas ie-
manas, prasme sadarboties, lai iek]autos
jaunieSu grupa, iegiitu draugus. PiedzIvo-
jot stresu sakara ar jaunajiem apstakliem,
studenti atklaj personigas problémas, ku-
ras ieprick$ liku$as nenozimigas ierasta
vid&. Jaunu attiectbu veido$anai var traucet
kauuiba, nedroiiba socialaja vidé, kas ra-
da vientulibas sajiitu un palielina emocio-
nalo diskomfortu. Loti svarigi ir jaunieiu
prick3stati par savu iepriek$€jo draudzibu
nozimi un nepiecieS§amibu veidot jaunas
draudzibas (Paul, 2001). Lai atrak ieklau-
tos jaunajos apstak|os, ir svarigi git atbal-
stu un palidzibu gan no tuviniekiem, gan
macTbu icstades palidzibas dienestiem. Stu-
dentu adaptacija atkariga ari no augstsko-
las lieluma, fakultasu izvietojuma, studen-
tu daudzuma fakultates, augstskolas tradi-
cijam, palidzibas dienestiem, to pieejami-
bas, kultturvides, etmiskajam tradicijam, vis-
pargjas politiski ekonomiskas situdcijas
valst1.

Daudzas valstis pie augstskoladm pastav
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studentu pahidzibas dienesti, kun studen-
tiem sniedz dazada veida palidzibu. Kana-
das augstskolas tiek izmantoti daudzveidi-
gi palidzibas dienestu modeli.

Toronto universitaté palidzibu sniedz
Universitates veselibas centrs. Te tick
sniegta psihologiska paiidziba, dazadi psi-
hoterapijas veidi, psthiatriska palidziba un
palidziba veselibas jautdjumos. Plad tick
izmantotas grupveida konsultacijas un no-
darbibas (Review of — 1985 — 1991).

Jorkas universitates Konsultaciju un
attistibas centrs pieddva specialas program-
mas garigas veselibas nodrofinasanai un
studiju 1emanu attistibai.

Ratersona Tehniska institiita Studentu
attistibas un konsultaciju centrs lielu uz-
manibu piever§ socialo iemapu attistibai.
Studentiem ir pieejami dazadi informati-
vie materiili par viniem aktuilam pro-
blémam. Centram ir liela datu baze, kur stu-
denti var giit plau informaciju par karje-
ras un darba iespgjam.

Dzord?a Brauna koledZa nodro3ina stu-
dentus ar vispusigu informaciju par ko-
ledZas 1esp€jam, noteikumiem, dzives
lespgjam Toronto (Student Success Resour-
ce Kit, 1991). KoledZza ir pla3i attistita ve-
cako kursu studentu — padomdevéju vis-
pusiga palidziba jaunako kursu studentiem
(De Rosenroll, 15993).

Pasreiz Latvija notiek daudzas iz-
mainas, kuras skar art augstskolu darbu un
studentu macibas. Daudziem studentiem
tade] butu noderiga palidziba, kas veicina-
tu vinu adaptaciju jaunajos apstak|os, jo un-
iversitaté icstajas jauniest ar atikirigam zi-
nasanam, patstavibas iemapam, socialo pie-
redzi, dazadu psihologisko un materialo
atbalstu gimengs.

Misu pétijuma noliiks ir izzindt un iz-
prast studentu adaptacijas problémas
saistiba ar garigas veselibas raditajiem, kas




Jautu veidot profilaktiskus ietcikumus at-
bilsto$i studentu problémam un palidzibas
vajadzibam.

Pétijuma ir janoskaidro: 1) kadas ir gal-
venas studentu personigas problémas,
macibu problémas un ar nakotnes karjeru
saistitas problémas, 2} kiadu problemu nisi-
nasanai studentiem visbiezak ir nepiecie-
$ama palidziba, 3) kadiem iespgjamajiem
palidzibas veidiem studenti dod prieksro-
ku, 4) vai pastav sakariba starp studenta
garigo labklajibu — depresijas un trauk-
smainibas raditdjicm un palidzibas va-
jadzibu savu problému risinasana.

Metode

Petijuma dalibnieki

Petfjums tika veikts 200]1. gada maija un
taja tika iesaistiti pirma kursa studenti no
devindm Latvijas Universitates fakultatém
( Biologijas, Juridiskas, Fizikas un mate-
matikas, Kimijas, Modemo valodu, Socia-
lo zinatnu, Pedagogijas un psihologijas,
Teologijas un Vestures un filozofijas).

Lai uzsaktu p&tyjumu, tika sanemts at-
tiecigas fakultates dekana atbalsts pttyju-
ma veik3anai attiecigaja fakultate.

Aptayja tika veikta fakuhtatés, frontali,
studentu auditori)ds un ari rzmantojot Stu-
dentu padomes biedrus un atsevi$ku fakult-
a3u darbiniekus, kuri palidzgja aptau)at sa-
vus studentus.

Pétijuma iesaistiti 611studenti (analizei
izmantoti 607), t.sk., 449 sievietes un 158
viriesi. Studentu vecums ir 18 — 20 gadu.
No kopiga aptaujato studentu skaita 27,6%
studé Pedagogijas un psihologijas fakul-
tatg, 20,1% Socidlo zinatgu fakultate,
16,3% Juridiskaja fakultaté, 7,9% Vestu-
res un filozofijas fakultatg, 7,1% Moderno
valedu fakultatg, 5,9% Biologijas fakultatg,
5,8% Fizmkas un matematikas fakultate,
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4,4% Teologyas fakultatg, 3,5% Kimijas
fakultateé.

No kop€ja jauntesu skaita — 607 studen-
tiem — helaka dala — 63.5% 1ir pils&tmicki,
16,3% mazpilsétu un 20,2% lauku iedzivo-
taj1.

No pilndm gimeném nak 68,7%, Skir-
1am gimeném 18,1%, vientulo vecaku gi-
meném 4,6% un 8,6% no vecvecaku val
audzuvecaku gimentm.

94 6% studentu nav precgjusies. Studi-
ju laika kopa ar vecdkiem dzivo 44,1%,
kopmitn¢ dzivo 34,1%, kopigi ar draugu -
draudzeni Ir€ 1stabu 14,3%, vienatné 1re is-
tabu 7,4%.

Instrumentarijs

Studenti aizpildija testu komplektu, kura
ietilpa pla§s demografiskais parskats, stu-
dentu vajadzibu parskats (Gallagher, 1992),
Beka depresijas aptauja- BDA-II (Beck,
1996}, Spilbergera trauksmainibas pas-
novértgjuma aptauja (Spiclberger, 1970) un
tika izmantotas metodikas dzives stresa no-
tikumu, kontroles lokusa un sociala atbal-
sta noteik§anai.

Demografiskaja parskata tick noskaid-
rots vecums, dzimums, dzives vieta pirms
universitates un studiju laika, gimenes sta-
voklis, materialais stavoklis, ta avoti (ve-
caku palidziba, studentu kredits, stipendi-
ja, darbs) un ar finansialajam iespgjam
saistitais imenis, ka students var nodrodi-
nat savas vajadzibas (var atlauties nopirkt
visu vajadzigo, var dalgji icgadaties nepie-
cieSamo, trikst naudas pat partikai).

Studentu vajadzibu parskatu (Survey of
Student Needs, University of Pittsburgh
Gallagher, 1992) 1978. gada 1zveidojis Ga-
lagers, balstoties uz Pitsburgas universita-
tes studentu konsultaciju centra ieglitajiem
aptaujas rezultatiem. lzmantotaja testa
ieklautas 42 studentiem visraksturigakas
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problémas personigo, ar macibam un na-
kotni saistito problému joma. Studentam
janorada:

1) vai $aja vajadzibu joma vipam ir bi-
juias problémas,

2) vai vinam §aj)3 vajadzibu joma bitu
nepiecie§ama palidziba. Te iespgjama vie-
na no piecam atbildém péc Likerta skalas,

3) pétijumi tika pievienots jautdjums
par varbiitgjiem palidzibas veidiem, vai in-
formacijas sapemsSanu atbilstodi konkrétai
probleémal. Studentam bija janorada, kuram
no astoniem piedavatajiem palidzibas vei-
diem vin3 dotu prieksroku.

Beka depresijas aptauja — I ,BDA-II
(1996, Beck Depression Inventory-II) sa-
stav no 21 apgalvojuma un izmantojama
depresijas smaguma pakdpes novert@ianai,
Katram apgalvojumam ir ¢etri lidzvertigi
varianti, no kuriem respondentam jaizvélas
tas, kurs vislabik raksture vina paSsajitu.
Tas lauj 1zvert€t depresijas smaguma pa-
kapi.

Spilbergera trauksmainibas pasnovér-
tejuma aptaujas abas apakiskalas (State —
Trait Anxiety Scale (STAI), Spielberger
C.D., 1977). Aptauja sastav no divam
dalam, katra no tam ir 20 apgalvojumi. Ka-
tra atbilde tiek vértéta ar punktiem no 1 lidz
4. Pirma aptaujas dala |auy noteikt trauk-
smainibas stavokli, otra dala — responden-
ta trauksmainibu ka personibas ipasibu.

Rezultati

Tzvert&jot studentu problémas, tas var ied-
allt tris pamatgrupas. Pirmaji grupa ietilpst
personigas problémas, kas saistitas ar gar-
go un fizisko veselibuy, attiecibu veidoSanu
un uzturéanu un personibas attistibu. Ot-
raja grupa 1ctilpst akademiskas problemas.
Tredaja grupa - ar nakotnes karjeru saistitas
problémas.
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1.tabula uzraditas visbiezak sastopamas
problémas un palidzibas vajadzibas katra
problemu grupa.

P&tfjuma rezultati atkldj nopietnas pro-
blémas studentu dzivé, kuras ictekme vinu
passajitu. Personigo problému joma vis-
nopietnakas ir garigas veselibas problémas
—emociondlie trauc&jumi. Vairik neka pu-
se, 62,8% studentu, ka problému uzrada
depresivas izjitas un pasparmetumus —
67,1%. Pastav griitibas sava garastavok]a
parvaldisana — 46,9%, paaugstinata trauk-
smes vai panikas sajita— 48,1%. Sadas pro-
blémas biezi vérojamas depresijas gadiju-
mos. Ari depresijas aptaujas — BDA-II radi-
taji nozimigd IlimenI korelgé ar studentu
vajadzibu pec palidzibas (r = 0,375,
p<0,01). Vienlaicigi jauniesi izsaka va-
Jjadzibu pec palidzibas, lai parvarétu §is pro-
blémas.

Uzmanibu picsaista tas, ka 19,3% stu-
dentu ir bijusas paSnavibas domas un 7,7%
studentu izsaka nopietnu vajadzibu péc
palidzibas sakar3 ar tam. Ja nemam véri
depresivo 1zjaitu izplatibu, tad jaatzist, ka
pasndvibas domu pastivé3ana ir jott no-
pietns riska faktors.

Puse, 50% aptaujato studentu, atzist, ka
viniem pastav veselibas problémas. Taja
pada laika palidzibas nepiecieSamibu ar ve-
selibu saistitajos jautajumos uzrada 51,5%,
vel lielaks skaits studentu. Apméram tre3a
dala studentu, 30,2%, uzrada raizes par sek-
suali transmisivajam slimibam, 43,6% par
AIDS un vélas sapemt palidzibu 30 pro-
bigmu izpratn€ un risina$ana.

Nonikot cita socialaja vide, jaunieiem
javeido jaunas attiecibas, jaiegiist jauni
draugi. Pirma kursa studenti k3 nopietnas
problémas attiecibu veidoSanas joma uz-
rada kautribu — 65,0%, attiecibu veidosa-
nas gritibas — 52,6%, griitibas brivi izturg-
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1. tabula. Latvijas Universitites 1. kursa studentu uzriditas problemas un izteikta
palidzibas nepiecieSamiba 2001. gada pavasari (n-607)

Studentu Stl:de.ntu s‘kaits (%o}, kal_n
skaits (%), padreiz va]:fd.zig? p:iﬁdnba
ProblEmu veids kam ieprieks problému risiniana - ——
ir bijuias Vidgja+liela+joti Nc?hela+v1'deja
problémas liela vajadziba | | ela tloti
liela vajadziba
I Personigas problémas.
1. Ar garigo un fizisko veselibu saistitas probléemas
Depresivas izjiitas 62.8 357 56,8
Pajparmetumi 67,1 23,3 44 4
Trauksmes vai panikas sajiita 48,1 21,2 43,0
Prasme parvaldit savu garastavokli 46,9 209 431
Pa&ndvibas domas 19,3 7.7 14,9
Ripes par savu svaru 45,7 24.6 40,1
Veseltbas probl€mas 50,0 31,6 51,5
Bailes no seksuali transmisivajam 30,2 12,9 29.%
slimibam
Bazas saslimt ar AIDS 34.6 15,0 29,8
2. Ar attiecibu veidoSanu saistitas problémas
Vientuliba 547 21,1 42.6
Attiecibu veidoSanas griitibas 52,6 27,1 52,2
Kautriba 65,0 25,9 45,2
Diskomforts socialaja vidé 38,8 20,1 38.4
Grutibas uzvediba bit atraisitam 50,7 29.8 51,0
3. Ar personibas atfistibu saistitas problémas
Dzives j€gas mekleiana 513 20,8 40,8
Neizpratne par morali, verttham, 26.7 12.6 28.1
ticTbu
Aizspriedumu parvar&sana 37,6 16.3 33,1
I Ar mactbam saistitas problémas
Bailes no testiem/eksameniem 68,9 273 543
Bailes uzstaties auditorija 64,5 39,8 68,1
Macibu spriedzes parvaréiana 394 26,0 52,4
Griitbas/ bailes no matematikas 50,1 29.3 44,6
Vijas studiju iemanas 335 26,8 48,4
Neatb_ilsﬁbz_i iec{omﬁm par savam 30 114 29.9
sekmém macibis
Bailes piedzivot neveiksmi 693 27.1 523
Il Ar ndkotnes karjeru saistitas problemas
Neskaidriba par taliko karjeru 82,2 47 4 79.3
Satraukumns, ka neatradis darbu 58,1 45,5 65,4
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2. tabula. SalidzinoSie raditaji par Pitsburgas universitates (ASY) un Vilpas universitates
{Lietuva) un Latvijas universitates 1.kursa studentu uzraditaim problémam, kuru
risiniSanai izteikta palidzibas vajadziba
(vidgja+licla+loti liela)

Studentu skaits (%), kas wzrada
vajadzibu péc palidzibas savis
problémais
Probléemu veids Lie_t.u vas A,S ,V Lilt_‘.fijas
pétijums pétijums | pé€thjums
n=247 n=608 n=607
(1997.g) (1992.g)
(2001.g)
I Personigas probiémas.
1. Ar garigo un fiziske veselibu saistitas problémas.
Depresivas izjiitas 25,9 25.7 35,7
Paipirmetumi 20,8 32,1 23,3
Trauksmes vai panikas sajiita 35,0 29.4 21,2
Prasme parvaldit savu garastavokli 199 13,7 20,9
Ripes par savu svaru 17,6 13,1 24,6
Painavibas domas 8,7 6,9 7.7
Veselibas problémas-galvassapes 14,9 15,5 31,6
2. Ar attiecibu veidoSanu saistitas problemas
Vieniuliba 19,1 20,1 21,1
Kantriba 232 17,1 259
Gratibas biit atraisitam uzvediba 12,5 . 2 29.8
Kautribas parvargana 28,9 20,9
3. Ar personibas attistibu saistitas problémas
Dzives j&gas mekléSana 33,8 25,7 20,8
Neizpratne par moréli, vErtbam 26,4 9 12,6 )
Aizspriedumu parvaréSana 13 10,7 16,3
11 Ar mactham saistitas problémas
Bailes no testiem/eksameniem 45,2 37,2 27.3
Bailes uzstaties auditonja 44 6 44.6 39,8
Gratibas/bailes no matematikas 27,5 26,3 293
Studiju iemaqu uzlabo3ana 20,2 46,4 26,8
Bailes piedzivot neveiksmi 259 31,0 27,1
Efektiva laika planoSana 374 46,7
111 Ar nakotnes karjeru saistitas problémas
Neskatdriba par talako karjeru 299 39 47.4
Satraukums, ka neatradis darbu 36,3 58,1 45,5

ties — 50,7% un diskomfortu socidlaja vidé  cuma joprojam atrodas identitates veido-
— 38,8%. Vienlaikus 54,7% studentu izjit  $anis, personibas attistibas procesa. Uz to
vientulibu. Par 3o problému nozimibu jau-  norada tas, ka daudzus no vigiem —51,3%
niedu dzivé liecina tas, ka aptuveni puse nodarbina dzives jEgas jautajumi, 26,7%

no aptaujitajiem studentiem izsaka dazada — neizpratne par morali, v&rtibam, ticibu,
Iimena nepiecie$amibu péc palidzibas, kas  un 37,6%, uztrauc tas, ka jatiek gala ar
veicinatu un attistTtu socialas iemanas. dazadiem aizspriedumiem. Sajos jautdju-

Jaunie studenti sava 18 — 20 gadu ve- mos studenti izsaka vajadzibu péc
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palidzibas.

Akad&misko problému joma plasi iz-
platita ir nedroSiba publiskas uzstadanas
reizés — 64,5% un 68,9% izjit bailes no
eksameniem. Nozimigs jautdjums ir maci-
bu spriedzes parvaréiana — 59,4%. Vien-
laikus tiek uzraditas vajas studiju iemanas
- 33,5%. Lielai dajai studentu nopictnas
problémas rada matematika. Vairak neka
puse no vipiem izsaka vajadzibu peéc
palidzibas visu So problému risind3ana.

Studenti ir aktivi orientéti uz savas na-
kotnes karjeras veidofanu. Loti liels stu-
dentu skaits —~ 82,2% izjit neskaidribu par
talako karjeru, par darba atra§anas iesp&jam
- 58,1%. Liela dala, 69,3%, baidas
ptedzivot neveiksmi sava darbiba. Studen-
ti vélas sapemt palidzibu $ajos problema-
tiskajos jautdjumos.

Citas valstis veiktic petijumi liecina, ka
studentiem ir lidzigas problémas. Picdava-
jam salidzino3us datus par lidzigiem pétiju-
micm Lietuvi, ASV un Latviia, skat. 2. ta-
bulu.

Personigo problemu joma dati uzrada
lidzigas tendences visas s izlasés. Tomer
Latvijas pétijuma dalibnieki biezak uzra-
da palidzibas vajadzibu sakara ar depresi-
vam i1zjuitam, veselibas problémam, ripgm
par savu svaru. Altiectbu veidoSanas joma
biezak vélama palidziba sakara ar kautribu,
vientulibas sajitu. Ar personibas attistibu
saistTto probi&mu yom3 palidzibu biczak ga-
tavi 1zmantot Lietuvas respondenti.

Ar macibam saistito problému joma
Lietuvas un ASV respondenti biezak neka
Latvijas respondenti v&las sanemt pa-
lidzibu sakara ar bailém no testiem/ eksa-
meniem un publiskas uzstasanas.

Ar nakotni saistito problému joma Lat-
vijas jauniedi biezak ieintereséti sanemt
palidztbu sakara ar neskaidribu par nakot-
nes karjeru. Visos trTs pétijumos vairak ne-
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ka treddala studentu vélas git palidzibu sa-
kara ar satraukumu jautdgjuma par darba at-
radanu péc studijam.

Noskaidrojot, kadiem palidzibas vei-
diem studenti dotu prieksroku, tika kon-
statéts, ka no piedavatajiem astoniem
lesp&jamas palidzibas veidiem biezak tiek
atzitas individualds konsultacijas (skat.
3.tabulu).

Ar garigo un fizisko veselibu saistito
problému risinaganat aptuveni tresa dala
studentu izvElas individudlas konsultacijas.
Garigas veselibas problému risinasanai in-
dividualam konsultacijam prieksroku dod
no 23,1 - 47,1% studentu. Taja pasa latkd
loti smago problému - pa$navibas domu
gadijumai — 64,1% studentu atzImé, ka vim
nemeklgw palidzibu 3ai sakariba. Veseli-
bas problemu risinaanai individualas kon-
sultacijas izvelas 17,4 — 37,2% studentu.
No palidzibas meklgjumiem sakara ar
raizém par seksuali transmistvajam shimi-
bam atturas 55,8% un sakara ar AIDS —
54,7% studentu.

Sakara ar attiecibu veido$anas pro-
blémam individualal konsultacijai prieks-
roku dod no 20,6 - 38,7% studentu. Sajos
jautdjumos arl izteikta interese par grup-
veida konsultacijam un semindru no-
darbibam. Tomér licla dala studentu 36,8
- 52,8% ar attiecibu veido3anas gritibam
nav noskanoti meklét jebkadu palidzibu.

Ar personibas attistibu saistito pro-
blému risinasanai pricksroka tiek dota in-
dividudlam konsultacyam — 14,1 - 24,2%.
So problému izpratnei studenti gatavi ie-
saistities grupveida konsultacijas, semina-
ros un ir ieintereséti sagemt informativos
materialus. Sajos jautdjumos palidzibu ne-
mekletu 46,8 lidz 58,3% studentu.

Ar macibam sais{ito problému risinasa-
na studenti prieksroku dod individualam
konsulticijam — 16,5 — 36,4%. Vienlaicigi
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3.tabula. Palidzibas veidi (%), kuriem studenti dod priek$roku savu problému risinasana

= g
Probléemu veids =5 25| 22|23 2 % g % =
22| ZE|SE |54 |2, S8 5|53
23|23 |E5|2F |EB EZ EE| ¥R
» w - 1 ™
EE| 7| E5 |25 | Esi 5| S8 | ES
E2 |82 | £2 |85 | 4B EREE|ZE
I Personigas problemas
1. Ar garigo un fizisko veselibu saistitas problémas
Depresivas izjiitas 47,1 7.3 1,6 3,0 1,6 | - 7.3 31,1
PaSparmetumi 33,4 7.6 2.4 3,9 1,0 | - - 46,6
Trauksmes vai panikas sajuta 31,5 |92 3.2 4,6 43,4
Prasme parvaldit savu 27,9 93 4.5 4,5 - - - 48,1
astavokli
Pa$ndvibas domas 23,1 3,1 - 2,8 2.5 - - 64,1
Rilpes par savu svaru 25,2 6,2 31 9,1 - - - 47.5
Veselibas problémas 37,2 3.1 2,3 5,9 - - 1 3K8.,7
Bailes no seksuali 17,4 3.8 3.8 99 1,7 - - 55,8
transmisTvam slimibam
Ba?zas saslimt ar AIDS 17,7 5,7 34 9.1 2,3 |- - 54,7
2. Ar attiecibu veido$anu saistitas problémas
Vientuliba 27.3 8,1 3.7 2.8 25 123 - 4.7
Attiecibu veidodanas griitibas 38,7 8.2 1,9 4.8 1,2 1,2 7 36,8
Kautriba 28,8 10,3 6,5 23 - 1,3 - 44,4
Diskomforts sociald vidé 20,6 9.8 6,0 3.8 - - - 52,8
Griitibas uzvediba bt 25,7 11,9 7,5 3,9 - - 1,3 45,2
atraisitam
3. Ar personibas attistibu saistitas problémas
| Dzives jegas mekl&Sana 24,0 | 6,7 7.8 6,2 - 1,3 |- 46,8
Neizpratne par morali, 14,1 7.3 6.8 6,8 - - - 58,3
vertibam, ticibu
Aizspriedurm parvarésana 24,2 7,1 5,8 4,1 1,1 1,1 4,1 51,9
I Ar mactbam saistitas problémas
Bailes no testierny eksdmeniem | 24,0 20,6 6,3 8,1 1,3 - 2,2 32,5
Bailes uzstatics auditorija 36,4 16,4 [4,5 2.8 - - 32 25,1
Macibu spriedzes parvaréiana 23,3 12,2 7.3 4,1 1.8 | - - 41,5
Gritibas/ bailes no 20 11,7 5,9 6,3 - -39 | - 42,0
maternitikas
Vijas studiju iemanas 20,2 11,5 14,2 97 - 1,7 3 38,9
Neatbilstiba iedomam par 16,5 6.1 4.1 4.9 1.2 - - 62,3
savam sckmém macibis
Bailes piedzivot neveiksmi 354 8.1 4,1 4,1 - - 6,6 40,5
I Ar nakotnes karjeru saisfitas problemas
Neskaidriba par talako kageru 48,9 9.4 4.2 15,4 - 6,7 5,8 9.4
Satraukums, ka neatradis darbu | 26,0 10,8 6,3 15,4 - - 4.3 28,7
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ir nopietna interese par grupveida konsul-
tacijam (6,1 — 20,6%) un seminiru no-
darbibam — 4,1 —14_5% studentu. Sakari
ar savu redlo sekmju neatbilstibu iepriek
iedomatajam [imenim palidzibu nemeklétu
62,3% studentu.

Ar nakotnes Karjeru saistlto problému
risinasana liela interese (48,9%) ir par in-
dividualam konsultacijam sakar3 ar talakas
karjeras problémam, bet §aja joma studen-
ti ir gatavl izmantot visus pieddvitas
palidzibas veidus, arl interneta iegiistamo
informaciju, Dala jauniesu (35,4%) vélas
individuali konsultéties sakara ar bailém no
neveiksmes. Bet 40,5% jaunie$u nemeklgtu
palidzibu $aja jautdgjuma.

Saltdzinot ar Galagera veiktajiem atkar-
totajiem pétJjumiem par studentu
palidzibas veidu 1zveli, ASV studenti
lidzigd apjoma tendéti 1izmantot idividua-
1as konsultacijas (64,3%) un rakstveida in-
formaciu — 62,7%. Rakstveida informaci-
jas plasaka izmanto3ana neka Latvija ja-
saista ar ilgsto§u ASV universitagu
palidzibas dienestu darba pieredzi, kur pa-
stavigi ir pieejami dazada satura informati-
vie materiali, ASV studenti tipat lidzvértigi
izvélas piedali3anos seminaru nodarbibas
(43,6%) grupveida konsultacijas (28,9%)
un diskusijas akadémisko kursu robeZas -
38,5%. Latvijas studenti daudz mazak tie-
cas izmantot grupveida konsulticijas. Ma-
ziks ir ASV studentu pierasijums péc vi-
deo vai audiokase$u informativajiem ma-
teridliem. Vismazak izmantotais ir karstais
telefons, kas apstiprina tie$u, personigu sa-
darbibas veidu prioritati.

Tika izvertétas sakaribas starp Latvijas
studentu uzraditajam palidzibas va-
jadzibam un atseviko testu rezultatiem,
kas apliecina studentu adaptacijas griitibas
(skat. 4. tabulu).
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4 tabula. Studentu izteikto palidzibas
vajadzibu korelacija ar persenibas
stivek]u mérijumiem

Personibas Vajadziba
stavok]a peéc
raksturotiji palidzibas
Trauksmainiba ka
emocionils 0,290**
stavoklis
Trauksmaulibav ka 0.297%*
personibas Ipasiba
Depresija 0,375%*

**r vertiba, p< 0.01

Pastav nozimiga abu trauksmainibas vei-
du, trauksmainibas ka emocionala stavokla
un trauksmainibas ka personibas Ipasibas un
depresijas saisttba ar vajadzibu péc pa-
lidzibas.

Studentu adaptaciju, garigo un fizisko
labklajibu ictekm@ vinu matenialals nodro-
Sindjums, ikdienas vajadzibu apmierninasa-
nas iespgjas. P&tfjumna grupa savu finansia-
lo stavokli par labu atzist 20,6% studentu,
apmierinodu to vénte 67,3% un ka sliktu —
12% studentu. Visu savai dzivei ncpiecie-
§amo var iegadaties 32,9%, daléji iegada-
ties nepiecieamo var 64,6%, un smaga si-
tudici)a atrodas 2,3% studentu, kuriem tritkst
lidzeklu pat partikas iegadei.

Lai sevi materiali nodroSinatu daja studg-
jo3o, 39,6%, strada. No straddjoio vidus
53,7% studentu atzist, ka darba dg] vigiem
nepietiek laika studiju uzdevumu 1zpildei.
Tas var radit distresu, atstat lespaidu uz stu-
dentu akadeémiskajam sekmém, emociona-
lo un fizisko veselibu.

Iztirzajums
Rezultati parada, ka Latvijas Universitates

pimmd kursa studentiem ir nopietnas pro-
bleémas visas tris problcmu grupas: personi-
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go, ar macibam saisfito un ar nakotnes kar-
Jeru saistito problemu joma.

Personigo problemu joma vienlidz
nozimigas ir problémas, kas saistitas ar gari-
go un fizisko veselibu, attiecibu veidoSanu
un personibas attistibu. VisbieZak tiek uz-
raditas depresivis izjiitas, pasparmetumi,
trauksmes un panikas sajlita, neprasme parv-
aldit savu garastavokli. Studentiem o emo-
ciondlo problému dg| var rasties dazadas
gritibas macibas, savstarpgjas attiectbas un
nakotnes planosana. Daudzus studentus no-
darbina pa$navibas domas, kas liecina par
studentu nespgju konstruktivi risinat sev
nozimigus jautdjurnus.

Parejosas veselibas problémas, galvas sa-
pes vai cita veida veselibas traucgjumus
atz1st puse no aptayatajiemn studentiem. Ve-
selibas trauc€jumos var izpausties adapta-
cijas trauc€jumi ka gristi risinamo vai neat-
risinato problému somatizicija.

Jaunme3iem aktualo intimo attiecibu vei-
doSanu var iespaidot raizes par seksualo
slimTbu iesp&jamibu. Par s problémas
nozimigumu liecina tas, ka tre$ajai dalai stu-
dentu ir raizes par seksuali transmisivajam
slimibam un baZas saslimt ar AIDS. Visai
pladi izplatitas ir raizes par savu svaru, fa-
tad 1zskatu, kas biezik raksturigi sievietém.

Attiecibu veidoanas problémas pastav
hielai dalai studentu. Visbiezdk traucé ka-
utriba, attiecibu veidodanas griitibas, nespéja
brivi izturéties un diskomforts socialaja vide.
Ta visa rezultita jauniesi izjit vientulibuy,
neapmierinosu socialo mijiedarbibu. Jo ilg-
stoSak jauntetis izjlit vientulibu, jo negati-
vaka ir tas ietekme uz studenta adaptaciju,
sevis, savu panakumu vertcSanu un ickjau-
Sanos studiju apstak]os. Vienlaikus ar vien-
tulibu ki nopietnas problémas vérojamas sa-
va garastavokla neparvaldiiana, depresivas
1zjutas un noshece uz padparmetumicm. Pas-
parmetumi, sevis vaino$ana ir viens no dep-
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resijas simptomiem. lespgjams, ka ta rezul-
tata dajai studentu radusas pasdestruktivas
tendences- paSnavibas domas. Ta ka
pétijums tika veikts pavasari, neilgu laiku
pirms pirmd kursa beig3anas, tad jaatzist, ka
uzraditds socialo saiu veidoSanas pro-
blémas pirma macibu gada laika nav biju-
3as apmierino$as un ietelanéjuias jaunie$u
emocionalo labklajibu.

I oti batiska ir pahdzibas sagemSana no-
maco3o pasnavibas domu parvarésanai. Ne-
mot véra augsto depresivo izjiitu, dazada
smaguma pakapes depresijas 1zplatibu stu-
dentu vidd, ir nepiecieSams, lai jaumieSiem
butu vieghi pieejama gan psihologiska, gan
mediciniska palidziba. Par depresivo izjatu
nozimibu un izplafibu liccina pastavo$as ko-
relativas saistibas starp vajadzibu péc
palidzibas un depresiju. Arl paaugstinatie
trauksmaimbas radria)i apliecina nopietnu
dezadapticijas limeni, kas ietekmé jaunie-
3u iesaistidanos gan macibu procesa, gan
augstskolas sociilajd dzive.

Izvertéjot piedavato palidzibas veidu
1zvEli problemu risinasanai, visos gadijumos
domineé interese par individuilam konsulta-
cijam.

Personigo problému joma, ar garigo ve-
selibu saistitajos jautajumos parsvara ir in-
terese par individualam konsultacijam. Tas
atbilst $o problému saturam, kas ir dzili per-
son1gs. Depresivo izjiitu parvaréiana studen-
ti izrada vislielako atsaucibu palidzibas 1z-
manto$anai, ko apliecina zemai, no
palidzibas izvairigo jauniedu procents, sali-
dzinot ar citarn problémam. Tomer sakara
ar paSnavibas domam lielakais vairums stu-
dentu nemeklétu palidzibu. Tas liek nopiet-
ni apsveért to, ki jaunie$us informét par
palidzibas izmanto3anu, tas efektivitati un
pieejamibu, lai risindtu garigas veselibas jau-
tajumus.

Studenti ir gatavi sanemt ar1 dazada vei-




da palidzibu attiecibu veidoSanas problémas.
Kaut gan prieksroka tiek dota individualam
konsultacijam, tomer jaunieSt ir gatavi iz-
mantot arT grupveida konsultacijas un semi-
naru nodarbibas, kas apliecina to, ka vim
izvélas athilstoSus pap@micnus, kas veicina
socialas mijiedarbibas pilnveidoZanu.
Diemzél aptuveni puse studentu izvairds
mekl&t palidzibu sakard ar attiecibu veido-
janas problémam, kas ir nelabveligs adap-
tacijas procesa raditajs. So atturibu varéu
skaidrot ar nepilnigo izpratni par §ada vei-
da palidzibas efektivitati un lietderibu at-
tiectbu piloveido$and. Universitdies
palidzibas centrs varétu piedavat profilak-
tiskas nodarbibu programmas sociilo ie-
manu attistiianal un sabiedrisku kontaktu
veicinasanai vientulo studentu starpa.

Jaatzist, ka kautriba, diskomforts sociid-
1aja vide var atstat ietekmi uz studenta maci-
bu uzdevumu veikSanu, kad nepiccie$ama
mika publiski uzstaties. Tas var izraisit ne-
gativu savu studiju iemanu novertéjumu,
radit vilianos par iccerétajiem panakumiem
akadémiskajds sekmes un ietekmét jaunie-
Su adaptaciju, emocionale labklajibu., Maci-
bu problémas ir cie$ saistitas ar parejam pro-
bl&émam, Tpasi kautribu, nedro$ibu socialaja
vide.

Liclaka dala studentu, t.1., vairak neka
puse, izjlt bailes no eksameniem, testiem,
no publiskas uzstalanas. Studenti neprot par-
varét spriedzi, kas saistita ar macibu proce-
su. Tadg] daudzi no viniem izjit paaugsti-
natu trauksmainibu. Tre3ajai dalai studentu
gritibas rada nepietiekarnas studiju iemanas.
Daudziem nakas mainit savas domas par ie-
cerétajiem panakumiem macibas, kas var te-
tekmé€l uz vinu pa$vértibu, ticibu savam
spgjam.

$is probiémas norada uz profilaktisku pa-
sikumu nepiecieSamibu studentu macibu ie-
manu un sevis apstipnnasanas veicinaSanai.
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Jauniesi uzrada liclu atsaucibu ar macibam
saistito problému risindsana. Lidziga iein-
leres€tiba ir par individualo un grupveida
konsultaciju un seminaru nodarbibu izman-
tosanu, kas péc bitibas atbilst $0 problému
saturam, macibu procesa nonsel.

Ar nakotni saistito problému jautdjumos,
uzsakot studijas, jauniediem pastav licla ne-
1zpratne. Vairumam studentu ir neskaidn ti-
lakas karjeras jautajumi, vini raizéjas par
darba atrafanas izredz€m. Studenti baidas
piedzivot neveiksmes. Jasecina, ka vigi vi-
sai reali verté darba tirgu, izprot a piedava-
Jjumu, prasibas un apzinas sava talakas pro-
fesionalas darbibas problémas.

Tapat liela daja studentn gan macibu, gan
savd personibas attistibas un pilnveido$anas
procesa parverté savus uzskatus, turpina n-
sinat jautdjumus par dzives jegu, morali,
vértibam un tictbu. PaSreizgja sociali eko-
nomiskaja situdcija jauniesiem jatedibina sa-
vi morales un dzives vértibu kriteriji. Stu-
denti ir gatavi sapemt palidzibu ar §o pro-
blému risinasana.

Aplikojot studentu palidzibas vajadzibu,
redzam, ka ta atbilst vigu nozimigakajam
problémam. Pamatojoties uz izteikto vide-
ja, lieta un |oti liela limena palidzibas va-
Jjadzibam, redzam , ka visbiezak tiek 1zteik-
ta vajadziba pec palidzibas ar nakotni saistito
problému risinasana. Puse aptaujato studen-
tu vélas sapemt dazada veida palidzibu, lai
labak izprastu jautajumus, kas saistiti ar kar-
jeras veidoSanu. Liela loma Seit tiek pieskirta
seminam nodarbibam, kas ar7 var€tu bt vis-
optimalakais palidzibas veids So problému
daudzpusigai izpratnei. Sajos jautajumos
studenti ir ieinteres€tl izmantot internetd
pecjamo informaciju, kas varétu jiitami pa-
plasinat vinu skatjjumu uz savas ndkotnes
profesiondlajam iesp&jam.

Apkopojot rezultatus redzam, ka student
uzrada nopietnas adapticijas probleémas, kas

Journal OF BALTIC PSYCHOLQOGY 2001, vol. 2. No. I/



56

saistitas ar garigo un fizisko veselibu. Lidzig
ari Lietuvas un ASV studentu vidii ir plasi
1zplafiti emocionalie traucgumi - depresi-
ja, trauksmainiba, garastavok|a parvaldisa-
nas problémas. Paraléli bieZi vérojama vien-
tulibas sajlita, kas saistita ar neprasmi so-
cialo attiecibu veido$ani, biezi izplatito ka-
utriby, kas ietekmeé jaunicsa izturé§anas vei-
du, paildzina vientulibas sajotu.

Jauniesi aktivi ieinteres&jas par sava
macibu procesa uzlabo3anu un sagaida
dazada veida palidzibu $ajos un uz nakotni
virzitajos jautajumos. No studentu puses pa-
stav nopietns pastitijums péc palidzibas die-
nesta. Palidzibas dienesta fokusa atrodas
studiju iemanu pilnveido$ana, nepiccic$ami-
ba p&c daudzveidigas informacijas par pro-
fesionalajam iesp&jam. Ipasi nozimigs
palidzibas piedavajums varétu bit socialo
iemanu attistiba, no kuram liela méra atkari-
ga jauniea gariga un fiziska veseliba, lai
pilnvertigi Istenotu personibas attistibas uz-
devumus 3aj)a vecuma.

Studentu palidzibas dicnestu darbibas
plano3anai Latvija paredzami vairaki virzie-
ni. JanodroSina socialo iemanu attistiSana,
psihoprofilaktiski pasakumi garigas un fi-
ziskas veselibas nodroinasanai, studiju ie-
manu pilnveidoianai. Javeic daudzpusigu
informativo materialu sagatavoS$ana par
viniem nozZimigicm jautajumiern un janodro-
§ina to pieejamiba studentiem.

Summary

This study was designed to survey first year
university student adjustment problems. Stu-
dents were asked to identify the areas in
which they require assistance and the type
of support services that they would prefer to
have access to.

The survey was carried out with 607 stu-
dents at the University of Latvia (449 women
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and 158 men) from 9 faculties. Pitsbourgh’s
Unniversity Survey of Student Needs was ad-
ministered to identify personal, academic, and
career related problems. Several additional
tests were included to assess the nature and
potential severity of these problems. The re-
sults show that a large proportion of first year
university students report difficulties in de-
aling with academic and future career goal re-
lated issues, as well as, with personal problems
related to mental and physical health, inter-
personal refationships and personal develop-
ment.

Students indicated that they require assis-
tance with all of these types of problems. The
greatest need was expressed for dealing with
academic and career related issues. Students
indicated a preference for individual consul-
tations. The data obtained in this survey emp-
hasize the need for establishing student sup-
port services at the University of Latvia to help
prevent initial student adjustment problems
and ensure the success of university program
completion. The data suggest directions for
the planning of such services.

Key words: initial student adjustment, stu-
dent needs,psychological problems, student
support services.
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Praktiska intelekta struktiira un
dzimumatskiribas jaunieSiem vecuma no

16-22 gadiem

- Latvija

etfjuma mérkis

ir noskaidrot

praktiska inte-
lekta struktiiru, dzimu-
matskiribas un vecum-
posmu atskiribas jau-
nieSiem vecumano 16
lidz 22 gadiem. Abu
dzimumu kopgjas izlases apjoms — 348 jauniesi
(50% sieviesu dzimuma, 50% virieSu dzimuma).
SievieSu dzimuma izlases apjoms — 272, virieSu
— 178. Pétijuma noliikiem tika izveidota Tpasa
aptauja praktiska intelekta (praktisko prasmju)
attistibas [imena pasnovértésanai. Kvalitativas
analizes rezultata sakotngjas 95 prasmes tika sa-
grupétas sedas grupas jeb skalas. Skalam Kron-
baha o varigjano 0,75 lidz 0,92, un retestésanas
ticamiba vari€ja no 0,77 Iidz 0,94. Faktoru an-
alize paradija, ka var izdalit tikai divus praktiska
intelekta pamatfaktorus grup&tam prasmém, ko
var interpretét ka dihotomiskos sievieSu un virie-
$u dzimuma lomu praktiska intelekta faktorus,
bet negrup€tam 95 prasmém var izdalit 17 svari-
gakos faktorus. Piec3s izdalitajas praktisko
prasmju jomas pastav statistiski nozimigas dzi-
mumatskiribas. Vairakas praktisko prasmju jo-
mas (sadzivé, atplita un sporta, saskarsme) pa-
stav arl vecumgrupu statistiski nozimigas atskiri-
bas.

MalgozZata
Rascevska

Atslégverdi: praktiskais intelekts, prasme.

MalgoZata RaS¢evska, Aija Bérzipa, Latvijas Universitate,

Ievads

Viena no jaunikajam R. Sternberga inte-
ligences teorijam — sekmigas inteligences
teorija (Sternberg, 1996, 1997, 1997a,
1998, 1999, 1999a), kas ir logisks turpi-
najums ieprieks izstradatajai trisvadibas
teorijai (Sternberg, 1985, 1988), ipasa uz-
maniba ir pievérsta praktiskajam intelek-
tam (turpmak vardus inteligence un inte-
lekts lietosim ka sinonimus). Saskana ar
R. Sternberga koncepciju praktiskais in-
telekts buitiski at8kiras no intelektualajam
spéjam, ko méra tradicionalie testi. Psi-
hologija Iidz 20. gs. 80. gadiem doming-
ja psihometriska jeb faktoranalitiska pie-
eja, kas apliikoja inteligenci ka intelek-
tudlo sp&ju kopu, kas nepiecieSama an-
alitisku uzdevumu risinasanai, neskatoties
uz to, ka vairums zindtnieku atzina, ka in-
teligence ir cilvéka sp€ja adaptéties ap-
kartéjai videi (Brody, 1992; Cattell, 1987;
Ceci,1990; Caroll, 1993; Neisser, Boo-
doo, Bouchard, Boykin, Brody, Ceci, Hal-
pern, Loehlin, Perloff, Sternberg & Ur-
bina, 1996; Ra3cevska, 1999; Sternberg
& Detterman, 1986). Uz pretrunu starp
inteligences definiciju un inteligences
mérijjumu uzdevumu saturu norada vai-
raki no iepriek§ min&tajiem vado$ajiem
pétniekiem, atklajot ar1 vairakas intelek-
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ta mériSanas tradicionilis pieejas meto-
dologiskas problémas (Jensen, 1980).
Tap&c joprojam turpinas inteligences de-
finicijas un tas mérijumu instrumentu sas-
kanosanas mekl&umi. R. Sternbergs, izd-
alot analitisko, praktisko un radojo inte-
ligenci, paplaginaja inteligences izpétes
lauku.

Analitiska, rado§d un praktiska inte-
lekta p&tijumu rezultata R. Sternbergs no-
naca pi¢ fundamentala secindjuma, ka ne-
pastav g faktors (Sternberg, 1997b, 2000).
Lidz Sternberga atzinas public&jumam
valdija uzskats, ka jebkura intelekta
struktliras izpéte galarezultatd noved pie
galvena faktora atklasmes. GG faktora no-
lieg8ana liela méra saskobija analitiska in-
telekta izpétes pieceju ka domingjoso in-
telekta izpéte.

AnalTtuska intelekta 1zp€tes vesture it
pietiekami gara. Jau pirmie intelektudlo
speju testi, ko 1zstraddja A. Biné un Vek-
slers, psihologiem deva iesp&ju uzsakt sis-
tematisku intelekta izpéti (Binet & Simon,
1905-1908/1961; Wechler,1939). Dz.
Kerols apkopoja tradicionilo intelekta
pétTjumu rezultatus, izveidojot tris stratu
modeli (Caroll, 1993). 111, augstakaja stra-
ta atrodas Spirmena g faktors (vispariga
speja), kas Il strata sadalas vairakas spgjas
jeb pamatfaktoros. Svarigakas no tam:
fluida un kristalizéta sp&ja, ko ieviesa R.
Ketels (Cattell, 1957/1961). 1, apaksgja
strata novietojas analitiskajos testos
méramas spejas — verbala spgja. domasa-
na, uztveres atrums u.c. Izveidojot o hie-
rarhisko intelektuilo sp&ju models, Kerols
it k3 pielika punktu diskusijam par anali-
tiska intelekta struktiiru. Tomér $aja mo-
deli g faktors ir neiztriksto$a analitiska
intelekta vadosa sastavdala.

1994. gada Dz. Dass, Dz. Naglieri un
Dz. Kirbi piedavaja jaunu kognifivo pro-
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cesu noveértéjuma sistémnu, kas balstas un
A. Lurija p&tfjumiem neiropsihologija
(Das, Naglieri, & Kirby, 1994). 87 sistéma
méra simultanto un secigo informacijas
apstradi, uzmanibu un cilveka spéju pla-
not savu darbibu. Tomeér ari §i intelekta
piceja méra intelektu analitisku vzdevu-
mu ietvaros, kaut ar1 nepiedava intelekta
pamatspéju sadalijumu tradicionalajos
faktoros.

Rado3uma psihometriskas izpétes
vésture nav tik sena ka analitiska intelek-
ta izpéte. E. P. Torans 1974, gada izvei-
doja rado3o spgju testu, lai noskaidrotu
cilvéku radodas darbibas produktivitati un
originalitati (Torrance, 1974), pamatojo-
ties uz divergentds domasanas izpéti, ko
intelekta dandzdimensionalaja modeli ie-
viesa Dz. Gilfords (Guilford, 1959/1961).
Psihometriskd pieeja atri izradijas par
Sauru tik komplicéta fenomena ka rado-
Sums izpétel, jo nedeva pilniba apmieri-
nosas prognozes par p&étama cilvéka sa-
gaidamo rado3umu. Tap&c radoiuma
izp€te sazarojas vairakos virzienos,
apliikojot radoSumu no vairaku citu pie-
gju: informacijas apstrades, personibas
1zpétes, kulturvesturiskas, sociilis, inte-
grativas pieejas viedokla (Finke, 1995;
Langley & Jones, 1988; Smith 1995;
Weisberg, 1988, 1995; Barron, 1988;
Hennesey & Amabile, 1988; Cropley,
1994, 1999; Cropley & Urban, 2000;
Csikszentmihalyi, 1996; Simonton, 198§;
Sternberg, 1999; Urban, 1995). Sodien zi-
natnicku riciba ir vairakas metodes, kas
lauj noveértét petamo cilvéku rado$umu ar
atdkirigu prognostisko validitati. Tomeér
ir Joti maz pétjjumu par praktisko inte-
lektu.

Sternbergs un vipa lidzstradnieki (E.
Gnigorenko, G. Gils, L. Jarvina, R. Vig-
ners) ir tikpat ka vienigie, kas péta 50 pa-




radibu (Sternberg & Wagner, 1988; Gni-
gorenko, Gil, Jarvin & Sternberg, 2001).
Sternbergs, ieviesot 0 jedzienu savi in-
telekta model un picdavajot instrumentu
ta méridanai, defin€ja to ka vardos neiz-
sakimas zinaSanas, ko cilveks lieto, pie-
lagojoties realas dzives situacijam. Tas ir
procediras zinasanas {anglu valoda - ta-
cit knowledge) par to, ka rikoties kada
dzives situdcija, kura ir jasasniedz no-
teikts mérkss, pieméram, ka priek$nickam
korekta veida izteikt savu neapmierina-
jumu ar kaut ko. Sternberga un vipa
lidzstradnieku raditais praktiska intelek-
ta mérfjuma instruments veidots atse-
vifkam cilveku socialam grupam (piemé-
ram, studentiem), nemot véra vinu
darbibas specifiskos apstakjus, un péta,
ki aptaujatic cilvEki praktiski izmanto sa-
vas zinasanas dazddas macibu vai darba
situacijas. Tomer piceja praktiska intelek-
ta defingjumam un 1zp&tei var bt ari ci-
tada.

M&s visi katru dienu veicam tos vai
citus ikdienas majas darbus vai reahze-
jam kadas aktivitates atpiitas situdcijas.
Ari §1s aktivitates prasa no mums speci-
fisku sagatavotibu, pieredzi un pat zina-
mu meistariby, lai més vargtu justies &rti,
tikt gala ar ikdienas dzivcs izaicindju-
miem jeb adaptétos ikdienas dzivei. Vis-
biczak 51 miisu sagatavodanas dzivei no-
tiek gimenes apstik|os jau kop$ bérnibas,
péc tam attistas draugu pulka, kados pas-
darbibas pulcinos vai veicol tos vai citus
ikdienas dzives majas darbus. Tas ir ik-
dienas dzivé nepiecieSamas praktiskas
prasmes, kuru attistibas limenis, nenolie-
dzami, vargtu vai nu nopietni veicinat vai
arl kavét misu sekmigu adaptaciju ap-
kartéjai materialajai un socialajar videl.
Piedavajam §adu praktiska intelekta de-
fingjumu: praktiskais intelekis ir cilvéka
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ikdienas nodarbes apgutas prasmes, kas
palidz adaptéties ikdienas sadzives,
atpiitas un saskarsmes apstdkliem. Katra
vésturiska laika posma un at$kirigad
kultlirvide §1s prasmes biis atSkirigas. Tas
mainisies, maineties miisu sadzives ap-
stakliem, cilvéku aktivas atpiitas iera$am
un savstarp€jo attiecibu intensitatei un sa-
turam. lesp&jams, ka $is intelekts bus vai-
rak paklauts izmaipam vesturisku un so-
cidlekonomisku parmainu ietekme neka
analftiskais vai radogais intelekts, kas vai-
rak atkarigs no kognitivo procesu funk-
ciong3anas.

Literatiird ir pazistamas ari citas pie-
ejas intelekta koncepeyjai, kas tiecas 1z-
rauties no Sauriem analitiskd intelekta
rimjiem. 20. gadsimta 20-90. gados ra-
das jauni jédzieni, kas lava papladinat
skattjumu uz intelektu ka daudzskautnai-
nu paradibu. Vairaki pétnieki (Thorndi-
ke, 1920; Cantor & Kihlstrom, 1987; Go-
leman,1995; Salovey & Mayer, 199(;
Sternberg, 1985, 1988, 1991,1997D) sa-
ka pétit tadas paradibas ka socidla inte-
ligence, emocionala inteligence un arira-
dosa inteligence, bet H. Gardners (Gard-
ner, 1983) sava multiplas inteligences teo-
rija izdalija pat septinus dazadus inte-
ligences veidus: lingvistiska, logiski ma-
tematiska, telpiskd, muzikala, fiziski ki-
nestdtiska, interpersonali un intraperso-
nala (nesen autors pievienoja vél dazus
inteligences veidus). Jaunajam pieejam ir
raksturigas divas kopigas tendences:
pirmkart, tas mégina aplikot inteligenci
cilveka socialas funkciongianas sekmigu-
ma kontekstd, otrkirt, inteligences izp&te
norisinds, lietojot nevis tradicionalos tcs-
tus, kas balstas uz konvergentas domasa-
nas uzdevumu risinasanu, bet gan
padvertéjuma aptaujas, kuris cilveki rak-
sturo savas intelektualas darbibas virzie-
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nus vai ipasibas vai arl tos verté piedava-
to mérijumu skalu ietvaros. Intelekta
merfjumos szk lietot persontbas iezimju
mérijumiem raksturigo pieeju. Jauna psi-
hometriska pieeja |ava pétnickiem git arl
jaunas atzinas par intelektu.

Sternberga, Vagnera, Viljama un Hor-
vasa petijurm parada, ka praktskais inte-
lekts labak prognozé skolas/ studiju un
darba sekmes neka tradicionalie analitis-
ki intelekta testi (Stermberg, Wagner, Wil-
liams & Horvath, 1995; Sternberg, 1997).
K3 atzimé autori, zems inteligences koe-
ficients (IQ) un zerm akadeémaiskie sasnie-
gumi nebit absolati nenosaka cilveka
sp€ju iesaistities socidlaja vidé un sekmigi
taja funkcionet (Sternberg, Okagaki &
Jackson, 1990). Eksperimentalie pétju-
mi paradija, ka, veicinot visu tris inte-
ligences veidu — analitiska, praktiskd un
radosa — attistibu, ir iespéjams panakt
daudz labakus rezultatus studgjodo adap-
ticijas uzlabo$ana, neka ja stimulg tikai
analitiska intelekta izaugsmi (Sternberg,
Bruce & Grigorenco, 1998; Sternberg,
Wagner, Williams & Horvath, 1995;
Sternberg, Grigorenco, Ferrari & Clinken-
beard, 1999). P&ttjumos ir atklats, ka
praktiskais intelekts ir relativi neatkarigs
no analitiska intelekta (Sternberg, Wag-
ner, Williams & Horvath, 1995). Tapéc
1r svarigi papla8inat praktiska intelekta
1zpéti, izmantojot ari citas teorétiskas pie-
ejas. Varétu izteikt pienEmumu, ka, pa-
pladinot praktiska intelekta 1zp€tes lauku,
pavérsies ari lielakas iespéjas meklet per-
sonibas iczimju saikni ar intelektu. Lidz
§im veiktajos personibas un inteligences
savstarpcjo sakaribu p&tijumos $1 saikne
tiek raksturota ka vaja, kaut gan pétnieku
hipotétiskajos teorétiskajos modelos ir
vérojama skaidra norade uz iesp&jamo
personibas kategoriju un inteligences mi-
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Jjiedarbibu (Eysenck, 1994; Ford, 1994;

Haslam & Baron, 1994; Maciel, Heckhau-
sen & Baltes, 1994; Salovey & Mayer,
1994). Viens no neatbilstibas iemesliem
starp teorétiskajiem pienémumiem par sa-
kartbu eksistenci starp divam komplicé-
tam paradibam un empirisko pétijumu re-
zultatiem vargtu bit ari katra atseviika
konstrukta vél nepietickama 1zzinasana.
Lai paplasinatu praktiska intelekta
izpetes lauku, tika izveidots specials
mérijumu instruments, kas saturgja ikdie-
nas prasmes, ko Latvijas cilveki lieto, lai
adaptétos ikdienas dzives vajadzibam, un
apgiist parsvara sadzivé, nevis kada spe-
cializéta profesionalas izglitibas macibu
iestade.
P&tfjuma jautajumi:
1. Kada ir praktiskd intelekta pas-
novériéjuma aptaujas validitate un ticami-
ba?
2. Vai pastav praktiska intelekta dzimu-
matskiribas cilvékiem vecuma no 16-22
gadiem?
3. Kadas ir praktiska intelekta atkiribas
vidusskoléniem (16-17 gadi) un studen-
tiem (18-22 gadi)?
4. Vai pastdv sakariba starp dazadam prak-
tiska intelekta jomam?
5. Kada ir praktiska intelekta strukttra?

Metode

Pétijumu dalibnieki veido tr1s izlases. Pir-
ma izlase sastiv no 348 dalibniekicm
{50% viriedu un 50% sievietes vecuma no
[6 22 gadiem), otro izlasi veido 292 sie-
vietes un trefo izlasi — 178 viriedi tal pa-
53 vecuma. P&tjjuma dalibniekiir 16 - 17
gadu veci Rigas koledZzu audz&kni un Lat-
vijas Universitites reflcktanti un pirma
kursa studenti vecuma no 18 —22 gadiem.
Testa validitdte, testéianas un atkartotas




test€Sanas ticamiba tika parbaudita izlasés
ar mazaku daltbnieku skaitu (no 15 — 83).

Petjjuma nolakiem tika izveidota ipa-
Sa aptauja par prasmém, kas nepicciesa-
mas, lai adaptetos ikdienas dzives ap-
stak]iem. Sis prasmes var apgiit katrs
cilveks neatkarigi no ta, kadu profesiju
vin$ 1r stud€)is. Aptauja ir iek]autas 95
prasmes, kas kvalitativas analizes rezul-
1ata sagrup&tas se3as grupas.

1. sadzives prasmes (17 prasmes),

2. tehnikas lietoSanas un remontdarbu
prasmes (17 prasmes),

3. lauku darbu prasmes (7 prasmes),

4. akfivas atpitas val sporta prasmes (17
prasmes),

5. hobiji un makslinteciskas prasmes (23
prasmes),

6. saskarsmes prasmes (13 prasmes).

Praktisko prasmju aptauja tika ietver-
tas tas prasmes, ko Latvijas cilvéki lieto
ikdienas dzivé neatkarigi no prasmes iz-
koptibas pakapes un licto3anas biezuma.
Tradicionalajos intelekta testos parasti ie-
tver uzdevumus, kas péc griitibas pakapes
van€ saskana ar normala sadalijuma prin-
cipu un nodro$ina ncpiecieSamo diskri-
minantivitates limeni. Sads testu izveides
princips te nav pielietojams, jo katra prak-
tiska prasme kvalitativi atSkiras no citas
un nav aizvictojama. Katra cilvéka sum-
mar3 balle dazadas prasmju grupas lieci-
na vienlaikus gan par aptawja ietverto
prasmju 1izkoptibas limeni, gan par apgiito
prasmju daudzumu.

Aptauja pétijuma dalibniekiem va-
jadzgja izvertét, cik licla méra katra no
$im prasmém viniem Ir attistita, lictojot
skalu no 0 11dz 4. Ja kads uzskatija, ka
vert€jama prasme vinam ir attistita tik lie-
13 méra, ka atbilst profesionidlajam ITme-
nim, tad to vargja noveértét ar balli 5.
Aprekinos tika izmantotas pirmatnigas
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balles. (Prasmju saraksts tiks sniegts rak-
sta rezultatu dala.)

Rezultati

Aplikosim iegiitos galvenos rezultatus
saskand ar i1zvirzitajiem pétijuma jauta-
jumiem.

Praktiska intelekta paSnovértéjuma ap-
taujas validitate un ticamiba

Neskatoties uz to, ka aptaujas veido-
$ana netika izmantota tradicionala pieeja
jautdjumu/ uzdevumu atlasei, iek3cjas
saskanotibas raditaji — Kronbaha alfa—ir
augsti:

«+ sadzives prasm&m o= 0,85,

= tehnikas lietoSanas un remontdarbu pras-
mém a= (0,92,

« lauku darbu prasmém o= 0,75,

« akfivas atpitas val sporta prasmeém o= 0,87,
« hobij1 un makslinieciskas prasmém ¢= 0,85,
« saskarsmes prasmeém o= 0,89.

Testa kopgjais Kronbaha o ir 0,94.

Apstiprino3a faktoru analize paradija,
ka var izdalit scius neatkarigus praktiska
intelekta faktorus atbilsto$i prasmju gru-
pam, kaut gan tikai diviem faktoriem
Tpadvértibas (anglu valoda - eigenvalues)
ir virs 1. Detaliz&takus faktoru analizes re-
zultatus apliokosim, atbildot uz pétijuma
jautdjumu par praktiskd intelekta
struktaru.

Seias prasmju skalas retestESanas ti-
camiba varié no 0,77 1idz 0,94, izlasei ar
apjomu n=62. Atsevisku prasmju retesté-
Sanas ticamibas raditaji varig no 0,39 Iidz
(0.88.

Ir gandriz neiespéjami parbaudit 31 tes-
ta validitati péc kritérija, jo tad biitu ja-
novértd vai jasagem ckspertu vértgjumi
katra cilvéka 95 prasmju jomas. Tapec 1z-
iases veidd interv&jam 25 studentus,
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ludzot raksturot, kap@c vint izvelgjusies
konkréto kddas prasmes attIstibas limena
vertgjumu. Katram studentam tika lugts
detalizetak raksturot nejausi 1izraudzitas 16
prasmes. Gandriz sakrita to cilvéku prasm-
ju iztetktibas pakapes raksturojumi, kas
deva vért&jumu “07, jo biezi figur§ja iz-
teiciens: “es to nekad neesmu darijusi (-
15)”. Lietoto jedzienu bagatibas zina ne-
daudz variativikus rezultdtus deva tie stu-
denti, kas salidzinamo prasmju attistibu
vErt€ja ar “} — vaj1 protu”. Bija vEroja-
mas divas tendences — maza saskare ar §o
prasmi un minimala tas parzinasana dazu
elementaru darbibu liment. Pieméram,
“protu tikal pagatavot t&ju, uzcept kartu-
pelus un viss, cen3os negatavot &dienu, ja
ir iesp€jams”. Vertgjumu “3” jauniedi ne-
reti 1zv€lgjas savas nepietiekamas in-
formeétibas dg] par to, ko nozIme attiecigo
prasmi parzinat profesionila 1Tmeni.
Piem&ram, vairaki virieSu dzimuma jau-
nie31 noradija, ka prot braukt ar velosipg-
du profesionili, kaut gan vini nebiit nav
gatavi biit profesionali velosportisti. Ko-
mentéjot un verbalizéjot savas prasmes,
studenti nereti nondca pie kritiskaka pras-
mes attistibas Iimena vért&juma. Sis ne-
lielas kvalitativas analizes rezultati ir pro-
blematiski atrast kadas stabilas tendences,
ar ko atikiras prasmju attistibas [imenu
raksturojums tiem respondentiem, kas
prasmes vért€a ar 2 un 3 ballém, ka ar7 ar
3 un 4 ballém. PaSreizg)a pétijuma posma
var secinat, ka pastav tendence, ka tie, kas
patie3dm vairdk ir apguvudi kddu prasmi,
to ar pamato daudzpusigak, noradot uz
lielaku pieredzi tas lictojuma. Kvantitati-
vu aprékinu veik$anai §1s validitates par-
baudes dati ir vel nepietiekami. Tomér ko-
puma bija v€rojama pozitiva sakaribas
tendence starp prasmes attistTbas pakapes
apraksto3o raksturojumu un tas kvantitati-
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VO vErtgjumu.

Testa validitates pamato$anai veicam
daZadu profesionalo grupu studentu sali-
dzinasanu: darbmacibas skolotajus, dator-
specialistus, biroja darbinickus, viesmilus,
psihologus (vecums 16-22 gadi). Bitiski
atskiras stud€joso viesmilu vidgjie radi-
taji tadds grupetajas prasmés ki sadzives
prasmes, saskarsmes prasmes, lauku dar-
bu prasmes no toposo biroja darbinieku,
datorspecialistu un psihologu (1. kursa)
attiecigajam prasmem (p<0,05). Tapat arl
darbmacibas jomas toposie specialisti pa-
radija statistiski nozimigi augstakus rezul-
tatus sadzives prasmés, salidzinot ar bi-
roja darbiniekiem un psihologiem
(p<0.05). Iegiitie rezultati pamato piené-
mumu, ka ar sadzives darbibu salstTto pro-
fesionale nozaru parstavjiem atbilstodas
prasmes biis augstak attistitas ncka citam
profesionalajam grupam. Tomer neapstip-
rindjas pienémums, ka topoSajiem psiho-
logiem varétu biit augstak: rezultat sas-
karsmes prasmes neka citam profesiona-
lajam grupam, izg&mums ir psihologu sali-
dzindjums ar viesmiliem. Izradyas, ka
viesmijiem saskarsmes prasmes ir augstak
attistitas (statistiski nozimigi, p<0,001)
neka 1. kursa psihologiem. Kopuma var
atzit, ka praktiska intelekta pasnoverteju-
ma aptauja diferencé dazadu profesiona-
lo grupu cilvékus tajas prasmju jomas, ku-
ras ir notikusi to intensivaka attistiba pro-
fesionalas sagatavotibas ietvaros. Tas ne-
ticdi apliecina testa validitati.

Praktiski intelekta
dzimumatikiribas

Piecas izdalitajis prasmju grupds
(sadzives prasmes, tehnikas lieto3anas un
remontdarbu prasmes, lauku darbu pras-
mes, aktivas atpiitas vai sporta prasmes,
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saskarsmes prasmes) ir statistiski
nozimigas vidgjo atSkiribas starp abu dzi-
mumu parstavjiem (skat. 1. tabulu). Sie-
vietes pardda augstaku prasmju attistibas
limeni neka viriedi divas no piecim uzs-
kaititajam jomam — sadzives prasmés un
saskarsmes prasmés. Viriediem ir augstik
attistitas tadas prasmes ka tehnikas lieto-

$anas un remontdarbu prasmes, lauku dar-
bu prasmes, aktivas atpiitas/ sporta pras-
mes. Abu dzimumu parstavjiem vidéji
vienlidz labi ir attistitas prasmes, kas ne-
piecieS$amas hobiju piekop3sanai un mak-
slinieciskam nodarbém. Te nav statistiski
nozimigu atskiribu.

1. tabula. Praktiska intelekta testa apraksto3as statistikas raditiji un t - vértibas 16-22
gadigo sievieSu un virieSu izlasém un 16-17 gadigo skolénu un 18-22 gadigo studentu abu
dzimumu izlasém.

Steviesu Viriesu Sieviesu un viriesu | 16-17 g un 18-22 g.
dzimuma izlase dzimuma izlasu salidzingjums cilvéku izlasu
(n=292) izlase (n=178) salidzindjums
vidéjo t vertibas t t
M SD M SD  vertibu vértibas  vertibas
Prasmes starpib sieviesu  viriesu
as dzimuma  dzimum
s izlasei  a izlasei
/E NC SIS E 1226 e
[ES Sh it e Ty bl
gatavot ikdienas &dienus : 1,02 0,18 -2.56* -1.98*
cept tortes, kitkas 1,85 1,19 1,06 0,65 -2.22% n.s.
konservét darzenus un 1,26 1L19 081 0,99 0,45 -2.39% n.s.
auglus
gatavot alu vai vinu 0,11 0,39 0,70 1,08 -0,59 -7,03** n.s. n.s.
servét svétku galdu 2,84 1,08 2,01 1,24 0,83 T.63%* n.s. -2.43*
uzturét kartibu dzivokli 3,30 0,99 2381 1,22 0,49 4,56** n.s. n.s.
§iit apgérbu 1,47 1,14 0,53 0,72 0,94 10,97** n.s. n.s.
Aust 0,75 1,08 0,12 0,47 0,63 8,69*+ n.s. n.s.
adit un tambor&t ar rokam 2,57 1,20 0,43 0,69 2,14 24 54** -2.50* n.s.
adit ar adammasinu 0,41 0,93 0,25 0,55 0,16 2,36* n.s. n.s.
pit grozus 0,15 0,53 0,33 0,67 -0,18 -2,97** n.s. n.s.
mazgat un gludinat drébes 347 094 260 1,06 0,86 9,18** -3.38%* n.s.
veidot friziiru, krasot matus 2,66 1,08 1,60 1,26 1,07 9,40** n.s. n.s.
veikt manikiru, pedikiru 2,24 1,16 073 095 1,51 15,41** n.s. n.s.
uzlikt dekorativo kosmétiku 2,67 1,11 0,21 0,48 2,45 33,07** n.s. n.s.
dekorét maju svétkiem 3,17 098 238 1,10 0,79 7,84** n.s. n.s.
sniegt pirmo medicinisko 1,78 1,01 1,86 1,01 -0,08 n.s. n.s. -3.03**
palidzibu -
'PRASMES LIETOTUN = 7,51 3808 1141 2273 T i
labot mébeles 1,00 2,58 1,11 -1,66 -16,29** -2.07* ns.
remontét dzivokli 1,07 2,51 1,06 -1,09 -10,77** -2.66%* n.s.
labot apavus 0,82 1,08 0,98 -0,50 S J2re n.s. n.s.
veikt biivdarbus 0,73 2,16 1,09 -1,75 -19,00** n.s. n.s.
stradat ar datoru 1,02 341 1,12 -0,72 =7,13%* 2.0] % 2.20*
lietot internetu 148 3,25 1,30 -1,18 -9,04** 2. n.s.
remontét sadzives 0,84 2,01 1,13 -1,50 -15,32%* n.s. n.s.
elektroierices
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Sieviesu Viriesu Sieviesu un viriesu | 16-17 g un 18-22 g.
dzimuma izlase dzimuma izlasu salidzindjums cilveku izlasu
(n=292) izlase (n=178) salidzinajums
vidéjo t vértibas t t
M SD M SD  vertibu vérfibas  vértibas
Prasmes starpib sievieSu  viriesu
as dzimuma  dzimum
izlasei  aizlasei
remonté&t televizorus un 0,27 0,64 1,28 1,06 -1,01 -11,45%* n.s. n.s.
radioapardtus
remontét velosip@dus, 0,55 0,88 2.7 1,18 -2,22 -21,75%* n.s. n.s.
motociklus
remont&t masinas (vieglas 0,10 0,40 1,56 1.31 -1,46 -14,50** n.s. n.s.
u.c.)
lictot virpu, frézi, 0,25 0,60 2,64 1,18 -2,39 -25,14%* ns. n.s.
urbjmasinu
braukt ar traktoru, 0,29 0,74 1,63 1,59 -1,34 -10,56** n.s. n.s.
kombainu
braukt ar velosipédu 3,75 0,90 4,37 0,58 -0,62 -9,03* n.s. n.s.
braukt ar motociklu 0,89 1,20 2,83 1,60 -1,94 -13,95%* n.s. n.s.

braukt ar vieglo vai smago 1:32 1,43 2,96 1,46 -1,64 -11,94** 2.71%* -2.06*
masinu
braukt ar motorlaivu 0,21 0,63 0,97 1,33 -0,76 -7.20%* n.s. n.s.
vadit lidaparatu -2,43**

plaut

audzét un kopt majlopus 1,67 1,24 1,60 1,36 n.s. n.s. n.s.
audzét zivis 0,36 0,73 0,92 1,19 -5,65** n.s. n.s.
stadit un kopt kultiraugus 2,14 1.27 1,61 1.27 4,37%* -2.90** ns.
iekartot un kopt darzu 2,40 -2.73%* n.s.
veikt meza darbus 0,62 n.s. n.s.
nodarboties ar biskopibu

: peldét - 2,95 1,19 3,05 ,22 -0,10 ns. n.s. n.s.

slépot 2,43 1,07 2,96 1,16 -0,52 -4,98%* n.s. ns.
slidot 1,80 1,40 2,13 1,45 -0,34 -2,50** n.s. n.s.
spélét futbolu vai regbiju 1,54 LIl 2078 1,14 -1,21 -11,39** n.s. ns.
spélét basketbolu vai 2,13 1,08 2,80 1,20 -0,67 -6,26** n.s. n.s.
rokasbumbu

spélét volejbolu 2,30 1,06 2,57 1,18 -0,27 =2, 53 %% n.s. ns.
spélét hokeju 0,66 097 1,68 1,32 -1,02 -8,95%* I.S. n.s.
spélét tenisu (lielo un galda) 1,32 1,10 2,12 1,32 -0,80 -6,80** n.s. n.s.
spélét sahu vai dambreti 2,03 1,27 2,54 1,22 -0,51 -4,25%* n.s. n.s.
spélét kartis 3,07 1,04 3,24 1,09 -0,17 n.s. 2.00+% n.s.
spélét biljardu vai novusu 2,08 1,22 2,89 1,13 -0,81 -7,18%* n.s. ns.
vingrot (acrobika, maksl. 2,55 1,19 1,51 1,16 1,04 9.26%* n.s. n.s.
vai atlét. vingro$ana)

sérfot jara 0,03 0,16 033 079 -0,30 -5,05%* ns. ns.
nodarboties ar alpinismu 0,17 0,55 0,60 1,10 -0,43 -4,85%* n.s. n.s.
jat ar zirgu 0,91 1,09 1,02 1,12 -0,11 ns. ns. ns.
orientéties nepazistama vidé 1,70 1,06 2,36 1,25 -0,66 -5,84%* n.s. n.s.
nodarboties ar cinas sportu 0,41 0,91 1,42 1,33 -1,01 -8,95%* n.s. 2.66™*
braukt ar skritu|slidam, 1,35 1,28 o | 1,37 -0,36 -2,88** 3.13** 2.55%
skrituldéli
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Sieviesu Viriesu SievieSu un viriesu | 16-17 g un 18-22 g.
dzimuma izlase dzimuma izlasu salidzinajums cilvéku izlasu
(n=292) izlase (n=178) salidzinajums
videjo t vértibas t t
M SD M SD  vértibu vértibas  vértibas
Prasmes starpib sievieSu  viriesu
as dzimuma  dzimum
izlasei  a izlasei
12,30 2930 1497 166  n.s. n.s. B . TR
1,32 0,31 0,76 0,88 9.2]1%* n.s. ns.
fotografet 2,85 1,00 2,74 1,02 0,12 n.s. n.s. n.s.
izgatavot fotografijas 0,20 0,62 0,70 L2 -0,51 5. 55%* n.s. -3.16**
filmat 1,12 126 1,97 133  -085  -602%* n.s. ns.
makskerét, zvejot 1,53 1,19 2,78 1,34 -1,24 -10,45%* n.s. n.s.
medit 0,13 0,47 1,12 1,39 -0,99 -9.20** n.s. n.s.
kolekciongt 2,10 137 216 1,42 -0,06 n.s. n.s. 2.08*
veidot mode|us 0,73 1,07 0,93 1:21 -0,20 n.s. n.s. n.s.
veidot miizikas ierakstus 0,99 1,37 1,69 1,53 -0,69 -4,94** n.s. n.s.
dziedat 2,63 1,40 1,52 1.39 113 8,33*+ n.s. -2.21*
spélét kadu muzikas 1,59 1,69 0,98 1,29 0,61 4.42%* n.s. n.s.
instrumentu
komponét maziku 0,56 1,03 0,71 1,17 -0,16 n.s. n.s. n.s.
dzejot 1,54 1,39 1,01 1,26 0,53 4.25%* n.s. n.s.
sacerét stistus, romanus, 1,61 1,40 0,97 1,24 0,64 5,187 -2.52* -2.52%
lugas utt.

veidot adas izstradajumus 0,44 0,85 032 0,68 0,12 n.s. n.s. n.s.
veidot koka izstradajumus 0,30 0,66 1,77 1,32 -1,47 -13,78*%*

n.s. n.s.
izgatavot rotas 1,03 1,08 0,62 0,89 0,41 4,43%* n.s. n.s.
veidot skulptiiras 0,38 08 038 0,79 -0,01 n.s. n.s. n.s.
veidot mala izstradajumus 0,91 1,10 0,87 1,08 0,04 n.s. n.s. n.s.
dejot 3,03 1L1I5 2,09 1,38 0,94 7,60** n.s. -2.14*
gleznot, zimét, veidot 1,90 1,33 1,57 1,17 0,33 2.75%* n.s. n.s.
grafikas
veidot augu kompozicijas 235 1,18 0,83 1,04 1,52 14,55%* -2.34* n.s.
veidot telpu dizainu 1,26 1,28 1,18 0,61 523 n.s. n.s.

8 i 49 12682 10,66 =2 T7 L2034 hs -2.09*

1,32 1,62 1,20 0,48 3,98%+ n.s. -1.99*
organizét viesibas 2,34 1,07 1,99 1,14 0,34 3,31+ n.s. n.s.
organizét sabiedriskus 1,95 1,16 1,74 1,14 0,21 n.s. n.s. n.s.
pasakumus
organizét ckskursijas 1,79 1,15 1,77 1,27 0,02 n.s. n.s. n.s.
veikt diskzokeja 0,80 100 1,62 1,41 -0,83 -6,66** n.s. n.s.
pienakumus
uzstaties auditorijas priek3a 2,05 1,20 1,88 1,25 0,17 n.s. n.s. n.s.
atrisinat konfliktsitudcijas 2,42 095 2,26 1,13 0,16 n.s. n.s. -2.41*
ar citiem
parliecinat citus 2,77 090 2,57 1,06 0,20 2,10* ns. n.s.
iegiit jaunus draugus 2,92 1,04 2,58 1,07 0,34 3,38** n.s. n.s.
iegit pieludzgjus (-jas) 2,40 1,19 1,88 1,35 0,52 4,33** n.s. n.s.
macit citus 2,64 1,06 2,35 1,12 0,29 2,80* n.s. -2.42*
audzinat bernus 2,32 1,28 1,68 1,32 0,64 5,22%* n.s. -2.56*
saprasties ar gados 3,10 1,05 2,87 1,06 0,23 2,32* n.s. -2.42*

vecakiem cilvékiem
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n.s. - nav statistiski nozimigas at$kiribas
* p<0.05
** p<0.01

No 1. tabulas datiem izriet, ka statistis-
ki nozimigas dzimumatikiribas atsevii-
kajas prasmes ir vérojamas 83,2% gadiju-
mos (skat. 2. tabulu). Tikai prasme braukt
ar velosipedu abiem dzimumiemn atrodas
vienddu rangu statusa. Nedaudz 1ir tadu
prasmju, ko vidéji kids no dzimumiem
vert&ja ka laba limenT attistitu (vEértiba virs
3). Sieviedu un viriedu izlas€ prasmes at-
rodas ot atskirigds rangu pozicijas, piemé-
ram, sievie$u izlasé pirmajas 25 pozicijas
atrodas 8 sadzIves prasmes un 6 saskarsmes
prasmes, bet virieSu izlas€ tikai 3 sadzives
prasmes un 3 saskarsmes prasmes, savu-
kart virie3u izlas€ pirmajas 25 pozici)as vis-
vairak ir tehnikas lieto§anas un remontdar-
bu prasmju — 8, un atpitas un sporta prasm-
ju— 8. Tas liecina par prionitatém prasmju
attistibas joma abu dzimumu grupas. Ko-
puma jaatzist, ka praktiska intelekta joma
pastav Joti nozimigas dzimumatskiribas.

Praktiska intelekta atSkirbas
vidusskoléniem un studentiem
(1. kursa)

Pirms analiz€jam pé&tijuma rezultatus, ja-
atzimé, ka abas salidzinamas grupas ir
at3kirigas ne tikai péc vecuma, bet arf péc
akadémiskas izglitotibas pakapes, jo vie-
ni ir koledzu audzékni, otn — potenciilie
studenti, no kuriem tikai daja kjuva par
LU 1. kursa studentiem. Vecakaja grupa
neietilpst tie jauniesi, kas péc vidussko-
las nav stajusies augstskola. Kaut ari més
varam apriori pienemt, ka augstskola sta-
jas vairak motivétie vai intelektuali apda-
vinatdkie skoléni, tomér nepietiekama gru-
pu pielidzindsana praktiska intelekta
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- izp@tes joma diez vai var nopietni ietekmét

rezultatus. Praktiskais intelekts vairak atf1-
stas ikdienas apstakjos. 1. tabulas dati lie-
cina, ka grupétajas prasmés 18 — 22 gadi-
gam jaunict®m ir statistiski augstak
attistitas tikai sadzives prasmes un atpiita
un sporta noderigas prasmes, salidzinot ar
16 — 17 gadigdm jaunietém. Savukart 18
— 22 gadigie virie3u dzimuma jauniesi
parspg] 16 — 17 gadigos jauniesus tikai
saskarsmes prasmju jomi. Konstatgtas
at3kiribas ir statistiski nozimigas (skat. 1.
tabulas p&d&jas divas kolonnas). Atsevisku
prasmju joma abu vecumgrupu jaunietes
atSkiras tikai 15,8 % gadijumu, bet jau-
niesi tikai 17,9% gadijumu. Tatad var se-
cinat, ka pastav nelielas petamo vecum-
grupu at3kirTbas praktiska intelekta joma.
Studentes turpina izkopt sadzivé un
atpiita/sporta noderigas prasmes, bet virie-
3u dzimuma studenti uzlabo savas saskar-
smes prasmes, Ipa$i spéju atrisindt kon-
fliktsituacijas, macit citus, audzinat
b&rnus, saprasties ar gados vecadkiem
cilvékiem. Rezultati parada, ka praktiska
intelekta dinamika vecuma no 16— 17 lidz
18 - 22 gadiem ir neliela, parsvara saistita
ar tam jomam, kuras vecakie jauniesi klist
patstavigaki, pieméram, jaunietes vairak
sdk nodarboties ar mijsaimniecibas dar-
biem, bet jauniedi apgiist jaunas, sev ma-
zak 1erastas socialas funkcijas, ptemé&ram,
audzinat b&mus. Dinamika saskarsmes
prasmju joma liecina, ka virieSu dzimu-
ma jaunie§i ir mazak sagatavoti plaSakam
socidlajam attiecibam nek3 jaunietes 16
— 17 gados un §1s prasmes viniem turpina
pilnveidoties véldkajos gados.

Neliela dinamika praktiskd intelekta
joma liecina, ka 16 —22 gados kopuma ir
stabiliz&jusies prasmju izaugsme un tas
turpina pilnveidoties tikai atsevisku
prasmju jomas — vidéji 17% prasmju.
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2. tabula. AtseviSku prasmju saranZétas videjas vértibas 16-22 gadigo sievieSu un virieSu
dzimuma jaunie$u izlas@s.

Sieviefu izlase (n=292) Viriedu izlase (n=178)
Prasmes Prasmes Vidgja Rangs | Prasmes Prasmes Vidga Rangs
grupas vértiba grupas vertiba
kods* kods*
THE braukt ar velosipgdu 375 1 TEH braukt ar velosipgdu 437 1
SADZ :lnr:zbiu un gludinat 3,47 2 | TEH stradat ar datoru 341 2
SADZ uzturét kartibu dzivokli 3,30 3 TEH lietot internetu 3,25 3
SADZ dekor&t maju svétkiem 3,17 4 ATP spelet kartis 3,24 4
CILV saprasties ar gados 3,10 5 ATP peldat 3,05 5
vecakiem cilvékiem
ATP spElet kartis 3,07 6 ATP slépot 2,96 6,5
HOB dejot 3,03 7 TEH braukt ar vieglo vai smago 2,96 6,5
masinu
ATP peldat 2,95 8 |LAUK plaut 289 85
SADZ gatavot ikdienas &dienus 292 9.5 ATP spélét biljardu vai novusu 2,89 8,5
CILV iegiit jaunus draugus 2,92 9,5 CILV saprasties ar gados 2,87 10
vecdkiem cilvekiem
HOB fotografet 2,85 11 TEH braukt ar motociklu 2,83 11
SADZ servét svétku galdu 2,84 12 SADZ  uzturét kirtibu dzivokli 2,81 12
CILV parliecinat citus 2,77 13 ATP spélét basketbolu vai 2,80 13
rokasbumbu
TEH stradat ar datoru 2,69 14 HOB makskerét, zvejot 2,78 14
SADZ uzlikt dekorativo 2,67 15 TEH remontét velosipédus, 2,77 15
kosmétiku motociklus
SADZ veidot friziiru, krasot 2,66 16 ATP spélét futbolu vai regbiju 2,75 16,5
matus
CILV macit citus 2,64 17 SADZ  gatavot ikdienas &dienus 2,75 16,5
HOB dziedat 2,63 18 HOB fotografet 2,74 18
SADZ adit un tamborét ar 2,57 19 | TEH lietot virpu, frézi, 2,64 19
rokam urbjmasinu
ATP vingrot (aecrobika, maksl. 2,55 20 | SADZ  mazgat un gludindt drébes 2,60 20
vai atlétiska vingrosana)
ATP slépot 243 21 CILV iegiit jaunus draugus 2,58 21,5
CILV atrisindt 242 22 | TEH labot mébeles 2,58 21,5
konfliktsitudcijas ar
citiem
LAUK iekartot un kopt darzu 2,40 235 | ATP spélét volejbolu 2,57 23,5
CILV iegiit pielidz&jus (-jas) 2,40 23,5 | CILV parliecinat citus 2,57 23,5
HOB veidot augu 2,35 25 ATP spélét Sahu vai dambreti 2,54 25
kompozicijas
CILV organizét viesibas 2,34 26 | TEH remont&t dzivokli 2,51 26
CILV audzinat bérnus 2,32 27 SADZ  dekor&t maju svétkiem 2,38 27
ATP spélét volejbolu 2,30 28 ATP orientéties nepazistama 2,36 28
vidé
SADZ veikt manikiru, pedikiru 224 29 CILV macit citus 2% 29
LAUK  stadit un kopt 2,14 30 | CILV atrisinat konfliktsituacijas . 2,26 300
kultiraugus ar citiem
ATP spélet basketbolu vai 2,13 31 TEH veikt biivdarbus 2,16 31
rokasbumbu
CILV spelét teatri 2,11 32 HOB kolekcionét 2,16 32
HOB kolekciongt 2,10 33 ATP slidot 2:13 33
ATP spélét biljardu vai 2,08 34 ATP spélét tenisu (lielo un 2,12 34
novusu galda)
TEH lietot internetu 2,07 35 HOB dejot 2,09 35
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SievieSu izlase (n=292)

Virie§u izlase (n=178)

Prasmes Prasmes Vidéja Rangs | Prasmes Prasmes Vidgja Rangs
grupas vértiba grupas vértiba
kods* kods*
CILV uzstities auditorijas 2,05 36 TEH remontét sadzives 2,01 36,5
prieksa elektroierices
ATP spélét §ahu vai dambreti 2,03 37 SADZ servét svetku galdu 2,01 36,5
CILV organizét sabiedriskus 1,95 38 CILV organizét viesibas 1,99 38
pasdkumus
HOB gleznot, zimét, veidot 1,90 39 HOB filmét 1,97 39
grafikas
HOB veidot telpu dizainu 1,89 40 LAUK  veikt meza darbus 1,95 40
SADZ cept tortes, kiikas 1,85 41 CILV uzstaties auditorijas 1,88 41,5
priek3a
ATP slidot 1,80 42 CILV iegit pielidz&jus (-jas) 1,88 41,5
CILV organizét ekskursijas 1,79 43 SADZ sniegt pirmo medicinisko 1,86 43
palidzibu
SADZ sniegt pirmo 1,78 44 LAUK  iekdrtot un kopt darzu 1,85 44
medicinisko palidzibu
LAUK plaut 1,75 45 HOB veidot koka izstradajumus 1,77 455
ATP orientéties nepazistama 1,70 46 CILV organizét ekskursijas .77 45,5
vidé
LAUK audz&t un kopt mijlopus 1,67 47 CILV organizét sabiedriskos 1,74 47
pasidkumus
HOB sacerét stastus, romanus, 1,61 438 ATP braukt ar skritu]slidam, 1,71 48
lugas utt. skritu]déli
HOB spélét kddu mizikas 1,59 49 HOB veidot miizikas ierakstus 1,69 49
instrumentu
ATP spélét futbolu vai regbiju 1,54 50,5 | CILV audzinat bérnus 1,68 50,5
HOB dzejot 1,54 50,5 | ATP spélét hokeju 1,68 50,5
HOB makskerét, zvejot 1,53 52 REM braukt ar traktoru, 1,63 52
kombainu
SADZ it apgérbu 1,47 53 CILV veikt diskZzokeja 1,62 53,5
piendkumus
TEH remontét dzivokli 1,41 54 CILV spélét teatri 1,62 53.5
ATP braukt ar skritu]slidam, 1,35 55 LAUK stadit un kopt kultiraugus 1,61 55
skritu]déli
ATP spélét tenisu (lielo un 1,32 56,5 | LAUK  audzét un kopt mdjlopus 1,60 56,5
galda)
TEH braukt ar vieglo vai 1,32 56,5 SADZ veidot friziiru, krasot 1,60 56,5
smago masinu matus
SADZ konservét darzepus un 1,26 58 HOB gleznot, zimét, veidot 1,57 58
auglus grafikas
HOB modelét apgérbu 1,19 59 TEH remont&t masinas (vieglas 1,56 59
u.c.)
HOB filmét 1,12 60 HOB dziedat 1,52 60
HOB izgatavot rotas 1,03 61 ATP vingrot (aerobika, maksl. 1,51 61
vai atlétiska vingrosana)
HOB veidot mizikas ierakstus 0,99 62 ATP nodarboties ar cipas sportu 1,42 62
TEH labot mébeles 0,92 63 HOB veidot telpu dizainu -1,28 63,5
ATP jatar zirgu 0,91 64,5 | TEH remontét televizorus un 1,28 63,5
radio
HOB veidot mila 0,91 64,5 SADZ cept tortes, kiikas 1,19 65
izstraddjumus
TEH braukt ar motociklu 0,89 66 HOB medit 1,12 66
CILV veikt diskzokeja 0,80 67 TEH remontét apavus 1,08 67
pienakumus
SADZ aust 0,75 68 ATP jat ar zirgu 1,02 68
HOB veidot model|us 0,73 69 HOB dzejot 1,01 69
ATP spélét hokeju 0,66 70 HOB spélét kadu mizikas 0,98 70
instrumentu
LAUK veikt meza darbus 0,62 71 TEH braukt ar motorlaivu 0,97 71,5

Baltijas PSTHOLOGIJAS ZURNALS /s&j. 2., Nr. 1., 2001/




7

SievieSu izlase (n=292)

Viriedu izlase (n=178)
Prasmes Prasmes Vidgja Rangs | Prasmes Prasmes Vidéja Rangs
grupas vértiba grupas vértiba
kods* kods*
TEH remontét apavus 0,58 72 HOB sacer®t stastus, romanus, 0,97 71,5
lugas utt.

HOB komponét miziku 0,56 73 HOB veidot modejus 0,93 73

TEH remont&t velosipédus, 0,55 74 LAUK  audzet zivis 0,92 74
motociklus

TEH remontét sadzives 0,51 75 HOB veidot mila izstradajumus 0,87 75
elektroierices

HOB veidot ddas 0,44 76 | HOB veidot augu kompozicijas 0,83 76
izstradajumus

ATP nodarboties ar cipas 0,41 78 SADZ  konservét dirzegus un 081 77
sportu auglus

TEH veikt biivdarbus 0,41 78 SADZ veikt manikiru, pedikiru 0,73 78

SADZ adit ar adammasinu 0,41 78 HOB kompongét miziku 0,71 79

HOB veidot skulptiiras 0,38 80 HOB izgatavot fotografijas 0,70 80,5

LAUK audzgt zivis 0,36 81 SADZ  gatavot alu vai vinu 0,70 80,5

HOB veidot koka 0,30 82 HOB izgatavot rotas 0,62 82
1zstradajumus

TEH braukt ar traktoru, 0,29 83 ATP nodarboties ar alpinismu 0,60 83
kombainu

TEH ::llmlél televizorus un 0,27 84 SADZ it apgérbu 0,53 84

0

TEH lietot virpu, frézi, 0,25 85 LAUK  nodarboties ar biskopibu 0,48 85
urbjmasinu

LAUK nodarboties ar biskopibu 0,22 86 SADZ  adit un tambor&t ar rokdm 0,43 86

TEH braukt ar motorlaivu 0,21 87 HOB veidot skulptiiras 0,38 87

HOB izgatavot fotografijas 0,20 88 ATP sérfot juira 0,33 88,5

ATP nodarboties ar alpinismu 0,17 89 SADZ pit grozus 0,33 88,5

SADZ pit grozus 0,15 90 HOB veidot adas izstradajumus 0,32 90

HOB medit 0,13 91 HOB model&t apgerbu 0,31 91

SADZ gatavot alu vai vinu 0,11 92 SADZ  adit ar adimma$inu 0,25 92

TEH remontét masinas 0,10 93 SADZ  uzlikt dekorativo 0,21 93
(vieglas u.c.) kosmétiku

ATP serfot jira 0,03 94 SADZ  aust 0,12 94

TEH vadit lidaparitu 0,00 95 TEH vadit lidaparétu 0,08 95

* SADZ - sadzives prasmes,
TEH - tehnikas lieto$anas un remontdarbu
prasmes,
LAUK - lauku darbu prasmes,
ATP - aktivas atpitas vai sporta prasmes,
HOB - hobiji un makslinieciskas prasmes,
CILV - saskarsmes prasmes.

Sakaribas starp dazadam praktiska
intelekta jomam

Starp visam grup&tajam prasmém pastav
statistiski nozimiga korelacija, iznemot vie-
na gadijuma abu dzimumu kopg&ja izlas€ —

nav konstatéta sakariba starp sadzives
prasmém un aktivds atpitas/sporta
prasmém (skat. 3. tabulu). Tatad, ja kadam
cilvékam ir augstak izkopta viena prasmju
grupa, tad var sagaidit, ka arf citas prasm-
ju grupas biis augstak izkoptas.
Analizgjot 3. tabulas tris izlasu — sie-
vieSu, virieSu un abu dzimumu kopgjas iz-
lases, grupéto prasmju korelacijas matri-
cas, var vérot neparastu tendenci. SievieSu
un virieSu izlases korelacijas koeficienti
starp prasmju grupam ir diezgan lidzigi, di-
vu izlaSu korelacijas koeficientu starpibas
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3. tabula. Praktiska intelekta grupéto prasmju statistiski nozimigu koreldciju matrica sievieSu, virieSu un abu dzimumu kopéja izlasé

(vecumgrupa 16-22 gadi), p<0.01.

Sadzives prasmes  Tehnikas lietosanas un ~ Lauku darbu Akiivas atpittas jeb Hobiji un Saskarsmes
remontdarbu prasmes prasmes sporta prasmes  makslinieciskas prasmes
prasmes
Prasmju grupas Siev.  Vir. Kopé- Siev.  Vir. Kopéj Siev. Vir. Kopéj Siev. Vir. Kopeja Siev. Vir. Kopé Siev. Vir. Kopéj
izlase izlase ja  izlase izlase @ izlase izlase @ izlase izlase izlase izlase izlase ja izlase izlase @
izlase izlase izlase izlase izlase
Sadzives prasmes 041 045 -023 055 055 029 039 045 0,08* 056 0,60 044 048 0,57 044
Tehnikas lietosanasun | 041 045 023 045 053 051 058 061 062 040 050 028 031 048 0,19
remontdarbu prasmes
Lauku darbu prasmes 055 055 029 045 053 0,51 042 043 050 0554 047 045 038 029
Akivas atpitas jeb sporta| 039 045 008* 058 061 062 037 042 043 0,57 049 064 058 047
prasmes
Hobiji un makslinieciskas| 0,56 0,60 044 040 050 028 042 054 047 050 057 049 0,64 065 0,59
prasmes
Saskarsmes prasmes 048 057 044 031 048 0,19 032 038 029 045 058 047 064 065 059

* nav statistiski nozimigas korelacijas.

el




svarstas no 0 Iidz 0,17 vienibam, vidgji -
0,07 vienibas. Vislielakas atSkiribas ir véro-
Jjamas sakarTba starp tchnikas lieto3anas un
remontdarbu prasmé&m un saskarsmes
prasmém, ka arl aktivas atpiitas/ sporta
prasmém un saskarsmes prasmém. Viresu
1zlas€ ir dandz augstakas korelacijas starp
noraditajam prasmju grupam, respektivi,
var sagaidit, ka tie virieS1, kas vertg aug-
stak savas saskarsmes prasmes, sckmigak
prot apieties ar tehniku un ir labak apgu-
vusi daZadas atpfita un sportd noderigas
prasmes un otradi. Savukart jaunietém sas-
karsmes prasme nav tik cie$i sasaistita ar
prasmem darboties ar tehniku un nodoties
aktTvas atpiitas un sporta nodarb&m.

Abu dzimumu kopgja izlasé korelaciju
aina Ir at3kiriga, jo starp 2 grupgtajaim
prasmém (sadzives prasme un tehnikas lie-
to$anas un remontdarbu prasme) ir negati-
va korelacija, kaut gan katra atseviska dzi-
muma ietvaros 1 sakariba ir pozitiva. To
var izskaidrot vienigi ar piegemurmnu, ka gan
virie$u, gan sievie§u izlas€ pastav dala jau-
niefu, kas vienas prasmes nepietickamu
parzina$anu kompensé ar otras prasmes
augstaku 1zkoptibu. Tapat ari gandriz vi-
sas korelacijas starp grup€tajam prasmgm
abu dzimumu kopgja izlasé ir zemakas ne-
ki atsevidku dzimumu izlasés. Tas liecina
par at3kirigu prasmju sakaribu struktiru
dzimumgrupas.

Parsvara vidéj cieas korelacijas starp
prasmju grupam norada, ka pastav kadi
kop&ji latentie mainigie, kas nosaka to sav-
starpgjo sakaribu. Tapéc aplitkosim grupeto
prasmju faktoru analizes rezultatus.

Praktiska intelekta struktiira
Grupéto prasmju katra dzimuma 1zlase ti-

ka iegiits tikai viens faktors ar Tpa$vertibu
virs 1 (skat. 4. tabulu). Sieviesu izlasé Sis
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faktors izskaidro 55,17% variaciju, bet
vinesu izlasé - 60,84% vanaciju. Tatad vai-
rik neka pusi. Pie tam abu dzimumu izlasés
81 vientga faktora svaru struktiira ir diez-
gan lidziga. Praktiska intelekta v@rtéjuma
vislielako pienesumu dod hobiju un mak-
sliniecisko nodarbju prasmes, nakamaja
pozicya sievie$u izlasé atrodas sadzives
prasmes, bet viriefu izlasé - saskarsmes
prasmes, kam tuvu seko sadzives prasmes
un aktivas atpitas jeb sporta prasmes.
lespgjams, ka jaunie3u sekmiga adaptacija
ikdienas dzivei ir vairak atkariga no 13, cik
sekmigi vigl ir apguvusi mingtas prasmes.
Katras dzimuma izlases ietvaros 1eguto fak-
toru varétu nosaukt par praktiska intelekta
g faktoru jeb visparigo spéju apgit pras-
mes, kas nepiecieiamas, lai adaptétos ik-
dienas dzives apstakfiem.

Abu dzimumu kopgja izlaseé tika izd-
altti diva faktori grup&to prasmju matnca,
pirmais izskaidro 48,15% variaciju, otrs —
24.27% vanaciju. Pirmo faktoru varétu no-
saukt par virieSu lomas praktiska intelekia
faktoru, bet otru — par sievie$u lomas prak-
tiska intelekta faktoru vai arl par tehnisku
un fiziski smagaku nodarbju prasmju fak-
toru un par sadziviskas darbibas un saskar-
smes orient&tu faktoru. AtSkirigu latento
mainigo eksistence petamajas izlasés lie-
cina, ka praktisk3 intelekta struktiira abiem
dzimumiem nav viendabiga.

Se§u grupéto prasmju apstiprino3as fak-
toru analizes rezultata ir iegit atbilstoSie
se$u faktori, kaut gan ar atSkirigu struktiiru
katra dzimuma izlas€, un tikai pirmajiem
faktoriem padvértiba ir liciaka par 1. Tapec
praktisko intelektu p&c savas formalas
struktiras var uzskatit par [idzigu analitis-
kajam intelektam, kur pamata ir latentais
G faktors un 2. limeni atseviskas kvalitati-
vi atSkirigas prasmes.
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4. tabula. Sagrupéto prasmju faktoru matrica sieviefu, viriefu un kop#jai izlasei

Faktoru svari

Sicviedu Viriesu Abu dzimumu
Prasmju grupas izlase izlase kopEijd izlase
(n-292) (=178) (n=348)
péc rotacijas
F1 F1 F1 F2
Sadzives prasmes 0,77 0,78 0,88
Tehnikas lictosanas 0,70 0,76 0,93
un remontdarbu
prasmes
Lauku darbu 0,69 0,73 0,64 0,38
prasmes
AktTvas atpiitas jeb 0,74 0,78 0,81
Sporta prasmes
Hobiji un 0,81 0,83 0,44 0,72
makslinieciskds
Pprasmes
Saskarsmes prasmes 0,73 0,79 0,32 0,74
IpaSvertiba 3131 3,65 2,89 1,45
Dispersijas procents 55,17% 60,84% 48,15% 24.27%

Abu dzimumu kop&jas izlases (n=348)
atseviSku prasmju faktoru analize paradi-
Jja, ka katra prasmju grupa var izdalit vai-
rakas apakSgrupas (5. tabula). Raksta ie-
tvaros analizésim tikai kopéjas, péc dzimu-
ma sastava pielidzinatas, 1zlases faktoru an-
alizcs matricu (ar faktoru svariem virs 0,30,
Tpasvertibam virs 1), kas iegita, izmanto-
jot galveno komponentu metod: un vari-
makss griesanu.

Vienigi saskarsmes prasmju grupa péc
sava sastdva Ir pilniba viendabiga — veido
vienu faktoru. Pargjas piecas prasmju gru-
pas var izdaltt vairakas prasmju apakigru-
pas jeb faktorus.

Sadzives prasmju grupd var izdalit pa-
mati Cetrus faktorus:

« F10 — majas un drébju firtbas uzturéia-
nas prasmju faktors;

« F11 — adi$anas un tambor&3anas prasmju
faktors;

« F13 — padsakop3anas prasmju faktors;
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« F16 — ikdienas &dienu gatavoSanas prasm-
ju faktors;

«» u.c. faktor, kas apvieno 1 — 2 no atliku-
$4)am prasmerm.

Diemzel édienu pagatavo$ana neveido-
jas ka viendabigs faktors, bet veido tr1s
atskirigus faktorus ar vienu F16 ki vadoso
faktoru. Savukart prasmes — 3iit, pit gro-
zus, butu ietveramas cita prasmju grupa.

Tehnikas lietosanas un remontdarbu
prasmju grupa var izdalit cetrus vadoSos
faktorus:

« F3 — transporta lidzek|u remontdarbu un
lieto$anas prasmjn faktors;

+ F8 - sadzives remontdarbu prasmju fak-
tors;

« F9 — datoru licto3anas prasmju faktors;
¢ F15 — sarezgitu darbariku lieto3anas
prasmju faktors.

Lavuku darbu prasmju grupa ir diezgan
viendabiga, jo ir tikai divi faktori:

o F4 — lauku darbu prasmju faktors;
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 F12 - specifisko lauku nozaru prasmju
faktors (zivsaimniecibas, bigkopibas).

Aktivas atpiitas vai sporta prasmju gru-
pa var izdalit tr1s faktorus:
« F5 —komandas sporta spglu prasmju fak-
tors;
» F6 — ziemas sporta veidu prasmju faktors
(ar 1 1zn€mumu);
o F18 — galda sporta sp&ju prasmju faktors
(ar 1 iznémumu)

Hobiju un maksliniecisko nodarbju

prasmju grupa var izdalit tr7s faktorus:
o F2 — lietiSkds makslas prasmju faktors;
e F7 — muzikilo un literaro prasmju fak-
tors;
« F14 - kolekciong$anas un modelésanas
prasmju faktors.

leprieks izdalitos prasmju pamatfakto-
rus nevar uzskatit par galigo rezultatu, jo
§1 aina ir at§kiriga katrd dzimumgrupa. Sie-
vie§u izlasé ir 28 pamatfaktori ar
ipadvértibu virs 1, bet virieSu izlasé - 24
pamatfaktori ar ipaSvértibu virs I. Gandriz
neviena no minétajam prasmju apak3gru-
pam péc sava faktoru sastdva nav identis-
ka (iznemot saskarsmes prasmes) abu dzi-
mumu grupam. Tikai 13 faktori apvieno no

trim 1idz septinam atseviskam prasmem.
Apmeram 50% faktoru veido vienu 1idz tris
atseviskas prasmes. Tapéec vel §1 pEtijuma
letvaros, kamér nav apkopoti dati par lie-
laku virie$u izlasi un veikts 25 — 60 gadigo
cilveku prasmju pétijjums, ir paragri pie-
davat galigo praktiski intelekta faktoru sa-
rakstu. Tomeér lielaks faktoru skaits sievie-
3u dzimuma izlasg liecina par daudz dife-
rencétaku praktisko intelektu.

Rezumgjot iegiitos pétijuma rezultatus,
var secindt, ka viriefiem (vecumgrupi no
16 — 22 gadiem) ir augstak atfistitas tehni-
kas lietodanas un remontdarbu prasmes,
lauku darbu prasmes un aktivas atpiitas jeb
sporta prasmes.

Sievietém ir augstak attistitas sadzives
prasmes un saskarsmes prasmes.

Nav statistiski nozimigu at8kirtbu starp
dzimumiem hobiju un maksliniecisko no-
darbju prasmju joma.

18 — 22 padigie studenti atSkiras no 16
~ 17 gadigiem koledZu audz&kniem tikai
sadzives prasmju, atputas /sporta prasmju
jom3a (sievie$u izlasg) un saskarsmes
prasmes (virieSu izlasg).

Abu dzimumu praktiska intelekta pa-

5. tabula. Praktiska intelekta testa faktoru struktiira abu dzimumu izlasei (n=348).

Faktori

SADZIVE NODERIGAS
PRASMES

Fit | F2 { F3 | F4 | F5 | Fé

F7 | F8 { F$ [F10 |FLL [ F12 [F13|FI4 | FL5|Fi6-F24

zatavot ikdignas 2dienus

F16/0,78

cept tortes, kikas

F16/ Q.64

konservet darzegus un
auglus

F22/ 0,67

gatavot alu vai vinu

F20/ 0,81

servEl svEtku galdu 0.40

0.56

uzturdt kartbu dzivokll

0,63

&t apgérbu

048

au st

(.38

adit un tambaoret ar rokdm

012

adit ar addmmasinu

0,69

Pl grozus

F21/ 0,66

mazgil un gludindt drehes

veidot frizira, krasol matus|

061

veskt manikiru, pedikiru

0.72

uzlikt dekorativo
kosmétku

0.58

dekor@t maju svetkiem 0,44

sniegt pirmo med.
palidzibu

Fi7/0.31
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Faktori

PRASMES LIETOT UN Fl | F2 | F3 | FA | F5 | F6 | F7 | F8 | F9 | F10 | F11 [ F12 | F13 | Fi4 | F15 | F16-F24
REMONTET TEHNIKU : £ £ =
labot mébeles 0,59
remontét dzivokli 0,57
labot apavus 0,52
veikt biivdarbus 0,69
stridat ar datoru 0,86
lietot internetu 0,86
|remontét sadzives tehniku. 0,44 F21/0,52
remont#t televizorus un 0,52
radio
remontét velosipadus, 0,64
motociklus
remontét masSinas 0,78
lietot virpu, fréz, 0,47
urbjmasinu
braukt ar traktoru, 0,66
kombainu
braukt ar velosipédu 0,62
braukt ar motociklu 0,80
braukt ar maZinu 0,76
braukt ar motorlaivu 0,54
vadit lidapararu F19/0,79
[CAUKU DARBU . Fl | F”2| F3 | F4 | F5 | F6 | F7 | F8 | F9 | F10 | F11 | F12 | F13 | F14 | F15 | F16-F24

PRASMES A
plaut 0,42 10,57
audzét un kopt mijlopus 0,75
audzét zivis 0,49
stadit un kopt kultiiraugus 0,76
iekartot un kopt darzu 0,75
veikt meZa darbus 0,42
nodarboties ar biskopibu 0,54
[ATPUTA UN SPORTA. | FI | F2 | F3 | F4 | F5 | F6 | F7 | F8 | F9 | F10 | F11 | F12 |.F13 | F14 | FI5 | F16-F24
NODERIGAS PRASMES e 2 L ey L g T A e i ; A

peldét F23/0,70
slepot 0,42
slidot 0,82
spélet futbolu vai regbiju 0,79
spélét basketbolu, 0,73
handbolu
i&lét volejbolu 0,60
spélét hokeju 0,72
spélét tenisu (lielo un 0,59

galda)
spélét 3ahu vai dambreti F18/0,74

spélét kartis F18/043
spélét biljardu vai novusu F18/ 041
vingrot (t.sk. acrobika) 0,43
sérfot jurd F17/049
nodarboties ar alpinismu F17/ 0,47
l)dt ar zirgu 0,39
orientéties nepazistama F18/0,44
vidé
nodarboties ar cipas sportu | 0,33
braukt ar skritulslidim, 0,68
skrituld&li
HOBUT UN £ F1.
MAKSLINIECISKAS
NODARBES
modelét apgérbu
fotografét
|izgatavot fotografijas F17/0,68
filmét 0,34
maksker&, zvejot 047
medit 0,64
kolekcion&t 0,59
veidot modejus 0,60 0,44
veidot mizikas ierakstus 0,45
dziedat 0,62
spélet kidu miizikas 0,59
instrumentu
komponét miziku 0,69
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Faktori
dzejot 059
sacer1 StAstus, romanus, 0,44 0.8
lugas u.t.t.
veidot adas izs1edijumus 0.69
veidol koka zsiradasumus 0,4l
iZgatavel raras D68
veidot skulptaras 0,75
veidot mala izstradajumus [iX-1]
dejot 4,40
gleznot. zimet, veidot F24/4.55
grafikas
veidot augu kompozicijas a7y ]
veidat tetpu dizainu 055
SASKARSMES FY | F2 ) F3 | F4 | F5 | F6 [ F7 | F8 | F9 [F10 |Fi1 [F1Z[F13[Fi4a|F15|Fli6-F24
PRASMES
spClEt tedtri 15,47
organizét viesthas 077
organizet sabiedniskos 081
pasdkumus
arganizet ekskursijas 0.73
wveike diskzakeja 0,46
piendkumus
uzstities audwtorijas pricksa| 0,71
atrisinat konfliktsitudcijas | 0,72
ar citiem
parlievingt citus 0.71
iegit jaunus draugus 0.73
wegdt pielidzEjus (-jas) 063
macit cifus 0.56
azudzindl bérnus 0,390 0,40
saprasties ar gados .44
vecdkiemn cilvEkiem

matfaktoru struktira ir at3kiriga. Pastav sa-
kariba starp visam praktiska intelekta jo-
mam, ko nosaka G faktora jeb pamatspgjas
apgfit praktiskas ieranas eksistence.

Iztirzajums

81 raksta ietvaros veiktd abu dzimumu kopé-
jas izlases izpete nedot pilnigu ainu par ka-
tra atseviska dzimuma praktiska intelekta
struktiiru, tomér iezimé visparigas struktiiras
tendences. Pirmkart, praktiska intelekta
nozimiga sastavdala ir saskarsmes prasmes.
Ne velti petnieki ir piedavajusi vairakus
jédzienus — sociala inteligence un interper-
sonala inteligence, lai pétitu So batisko in-
telekta aspektu. S1 faktora ietverSana prak-
tiskd intelekta sastava deva 1esp&ju konstatet
saskarsmes prasmju saistibu ar citam prak-
tiska intelekta jomam. Turpmak biitu vélams
veikt pétijumus, vai pastav sakariba starp so-
cidle intelektu, interpersonalo intelektu un

praktisko intelektu (neietverot saskarsmes
faktoru). Rezuméjot pargjos izdalitos prak-
tiskd intelekta svarigdkos faktorus -majas un
drébju uzturédanas kartiba prasmju faktoru,
adT3anas un tamboréanas prasmju faktoru,
passakop$anas prasmju faktoru, 8dienu ga-
tavoianas faktoru, transporta lidzeklu re-
montdarbu un lietoianas prasmju faktoru,
sadzives remontdarbu prasmju faktoru, da-
toru lietoSanas prasmju faktoru, sarezgitu
darbariku lictosanas prasmju faktoru, lauku
darbu prasmju faktoru, specifisko lauku no-
zaru prasmju faktoru, vasaras, ziemas un gal-
da sporta spélu prasmju faktorus (kopa tris),
lietidkas makslas prasmju faktoru, muzika-
lo un literaro prasmju faktoru un kolekciong-
%anas un model&3anas prasmju faktoru, ko-
pa 16, var redzet, ka tic veido Latvijas
cilveku ikdienas nodarbju spektru un katra
izdalita faktora attistiba norisinas relativine-
atkarigi no citiem noraditajiem faktoriem.
Visticamak, ka to nosaka nevis noteiktas an-
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alttiskas jeb kognitivas spéjas, bet ikdicnas
prakses struktiira, bieZzums un specifika. Péc
savas diezgan sadrumstalotas dabas §Ts pras-
mes varétu bit vairak atkangas no knstalize-
ta intelekta, nevis no fluidi, kaut gan 3o sa-
kartbu vélams parbaudit nakosajos pétiju-
mos. $0s prasmju pamatfaktorus vardtu in-
terpretét ka ikdienas dzives sekmigai adap-
tacijai nepiecieSamas galvenas prasmju ap-
guves Jormas.

PétTjuma rezultata ir iegiias vairakas
batiskas atzinas par praktiska intelekta dzi-
mumatkiribam pamatfaktoru struktira,
grup@to un atseviSku prasmju attistibas
limenos un dinamika vecuma no 16-22 ga-
diem. Lidz $im iegiitie analitiska intelekta
pétljuma rezultati paradija tikai nelielu
at§kiribu starp dzimumiem. Literatura ir
vairakkart minéts, ka sievietém ir nedaudz
augstik attistitas verbalas spgjas, savukart
vinesiem - telpiska domasana, spgja operéet
ar figiram, to attiecibam, kvantitativa do-
masana (Halpern, 1997). Zinatniskajas
publikacijas minéti fakti, ka apméram lidz
20 gadiem 30 sp&ju attistibas dinamika
abiem dzimumiem ir nedaudz at3kiriga,
tomér kopumd tendences ir vienddas (Cat-
tell, 1987). Praktiska intelekta joma aina ir
at$kiriga. Pastav |oti nozimigas dzimu-
matskiribas, var pat apgalvot, ka abiem dzi-
mumiem ir vairdk at3kirigo neka [idzigo as-
pektu.

Sieviesu praktiska intelekta pamatfakto-
ru liclaka diferencétiba norada uz 51 dzimu-
ma parstavju plaSaku savstarp€)i mazsaistitu
prasmju spektru, lielaku specializactju
dazadu prasmju apguvé. Savukart viriedu
prasmju grupas ir monolitakas, apvieno lie-
laku skaitu atscviSku prasmyju, briziem pat
attalu péc satura. Sievietes ir daudzveidiga-
kas péc prasmju struktiiras, virieSu i1zlase
vérojama tendence, ka, ja virietis sekmigi
apguvis vienas jomas daZas atseviskas pras-
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mges, tad, visticamak, vin§ biis apguvis an
pargjds prasmes un vél tas, kas ir attdli
saistitas ar attiecigo grupu. Knzes situaci-
Jjas varetu bit, ka sievietém ir lielaka iespéja
parkartoties, pielagoties jaunajai situacijai,
izmantot citas savas prasmes. VirieSu prasm-
ju lielaks monolTtums norada, ka viriesi ar
attistitam prasmem ir vl adaptivaki neka
sievietes, jo katrs faktors ietver vairakas
prasmes. Tomér probléma var rasties tiem
virieSiem, kam ir vaji attistitas vienas pras-
mes, jo tad ir licldka varbitiba, ka ard citas
prasmes no attiecigas prasmju grupas bis
vajak attistitas un adaptacija situacijas
mainas gadfjuma var tikt apgritinata. Sis
piepémurns vEl biitu japarbauda eksperimen-
tilaja petijuma.

Pietickami liela atSkirtba dazadu prasm-
Ju attistibas imenos norada ne tikai uz abu
dzimumu at3kirigu specializaciju praktiska
intelekta joma, bet arl vz dzimumu sav-
starp&jo atkartbu. Ja piegem, ka pilnvErtiga
ikdienas dzive prasa parzinat tas vai citas
prasmes vismaz kaut kada mér3, tad vienam
dzimumam jaimeklg otra dzimuma atbalsts,
lai nodro$inatu stabilaku adaptaciju ikdie-
nas apstakliem un vajadzibam, bez stresa par
to pienacigu apmierinasanu. Situacija lieci-
na, ka kada vinie$a vai kadas sievietes dzives
lidzsvars varétu bt atkarigs no pret€ja dzi-
muma parstavja klatbiitnes vai arl no un-
iversalakas savju prasmju struktiras iz-
veides.

Dzimumatskiribas praktiska intelekta
16 — 17 un 18 — 22 gadigo jaunieSu ve-
cumposmu dinamika vélireiz apliecina, ka
praktiska intelekta daba ir biitiski atSkiriga
no analitiskd intelekta dabas, kur netika
konstatétas tada tipa vecumposmu atskiri-
bas. Ka bija redzams 1. tabuld, kopuma
prasmju vidgjais attistibas ITmenis lielaka-
jai dajai prasmju nebija liels, vertéts starp
“gandriz labi” un “labi protu”. Tatad ko-




puma jauniedi nejitas pietiekami labi iz-
kopusi ikdienas dzivei nepiecieSamas pras-
mes. Viniem V&l ir visai privas at(istibas
rezerves.

Jauna konceptuala piceja praktiska in-
telekta izp&te€ deva icspeju izdarit vairakus
biitiskus secinajumus par abu dzimumu in-
telekta Tpatnibam, salidzinot ar tradiciona-
lo pieeju intelekta izpétg un R. Sternberga
pieeju:

1. pastav praktiska intelekta G faktors jeb
pamatspéja apgiit ikdienas dzivei nepiecie-
$amas prasmes;

2. pEc pirmas pakapes faktoru analizes ko-
puma var izdalit 17 svarigakas praktiska
intelekta prasmju jomas abu dzimumu iz-
lasg;

3. sievietem praktiskais intelekts ir dife-
rencétiks, vinesiem monolitaks;

4. pastav nozimigas attistibas [Tmenu dzi-
mumatskiribas piecas grup&to prasmiju jo-
mas;
5. praktiska intelekta daZzadu jomu attisiibas
dinamika ir atSkiriga abiem dzimumiem un
nav vienada dazadas prasmju grupas dzimu-
ma ietvaros.
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