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Promocijas darba vis@arigs raksturojums

Sabiediba ir daudzi veiksnygi, atati un popudri cilveki, kuri
sekmgi izveidojusi savu karjeru unllvusi plasi paistami. Vipu darbs,
zinaSanas, dxes gga un attieksme pret oz ir rosinoSs un iedvesmojoss
paraugs tiem, kuri izvifpuSi sev daves ngrkus un meld lidzeKus to
sasniegSanai. leklausoties npgmumu pragbas darbiniekiem, rodas
priekSstats, ka Bnktieciba cilvekiem nepietiekami ir ieaudzita. Tiek
gaidita izaicinoSu r&rku izvirziSana, sfjJa gat gandajjumu no augstu
standartu iegroSanas un savu per§ga sashiegumu pasigas
uzlaboSanas. No &rkiem, kadus ciheks sev izvirza, un nat ka cilveks
merkus isteno, ir atkaga apmieriatiba ar davi, sekmigums un laimes
izjuta. Jau paSa &rka esarnba vai & sasniegSana variblaimes avots.
Merki var bat istermha vai ilgtermpa, attieciami uz noteikim
prioritattm, to Imepiem, no visvienkrsakajiem fidz cilveka davibai
vissvaigakajiem (Seligman, Csikszemtmihalyi, 2000; Snydepez,
2002).

Ka pamatojums jaunieSu anktiecibas apziatas veidoSais
nepiecieSaiai skolas pedagwskap proced ir esoSie ekonomiskie
apstkli un jauno, potenalo darbinieku virzSaras probéma darba tirq,
valsts prvalde. TieSi uz nasdienu skalnu atbildbu gulsies viss
probemu smagums, kasub jarisina sabiedba jau Ec 10-15 gadiem.
Skolu izgitibas straggiskais uzdevums iratlu apsiklu radSana un
izglitojoSo procesu viiba, kas veicina paSre@tl spEjigas un
merktiecigas persaibas pasSaudzisanu.

Sekngjot merktiecibas un paSregidijas veidoSanos katram
jaunietim skolas pedagiska proceg, tiek veicirats vipu seknigums
dzivesdarlba. I1zghtibas nérku realiZSaras, kas virzti uz patsivigas un
atbildigas persaibas veidoSanos demakiska sabiediba, seknz savas
kultiras, \ertibu un autonomijas saglaanos. Analigot jaunieSu
vecumposma raksfigakas ieames, vajadibas un iesgas, kK ani
novertejot merktiecibas esafmbas ietekmi uz sasniegumiengtijpuma tiek
risinata probéma par apziftas nerktiecibas sekr@Sanu gan skal gan
péc tas absolgSanas mijsak@dva ar sasniegumiem auibas un
profesiornalaja darlba.

Misdienu sabieda prasa katram ciédkam izmantot savas §ps,
zinaSanas un prasmeditbneatlaidgam, spt stradat un sasniegt arkus
paaugstiata stresa apatlos, K af, mainoties prioritém, rkoties
pardomati un saglabt merktiecibu davesdarioa. Mérktieciba ir viena no
dimensipgm daudzdimensiataja psihol@iskaj labklajiba Iidzas tadam
dimensipm ka: paSaktualizcija, poziivas attiethas ar citiem,
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autonomija, ikdienas prami istenoSana, personiskzaugsme un sevis
akceptSana (Ryff, Essex, 1992; Ryff, Keyes, 1995). fyarkuvusi
karjeras aistibas paSanme — kompetence veikt refleksiju par sawv
spejam, ricibas maotviem, nerkiem, lai s@tu planot un tkoties saskiga ar
savu macibu un darba procesu. Real#t pastv pretruna starp daudzu
cilveku centieniem realét izvirzitos nerkus un sasniegtajiem
rezul@tiem. Virzba uz narki biezi notiek ar piefli, stresu un prslodzi.
IpaSi uzskami § pretruna izpauZas imdienu skoldtja pedaggiskaja
darhlba.

Patnieki (Spona, Vidnere, 2008), anajat masdienu skainu
attieksmes k socalu vertibu, secina, ka skéhu socilas intereses ir
saisitas ar attieksmjuasocalo vertibu veidoSanos. @hieces secina, ka
musdieras audziasSana ir vaigk stihiska nek merktieciga. Ka parvaret
epizodiskumu un stihiskumu pergbas audziiSanas procas ka
audziraSanu organi& merktiecigi, saskaojot daudzveithas argjas
letekmes un iekgos psiholgiskos procesusjpasbas un givoklus
augoSam &rnam, pusaudzim, jaunietim unigrieaugusiem, jopram ir
aktuala audziasanas prolema.

Aktuali ir jautajumi: “Vai jaunieSu dwesdaribas narki un
sasniegumi ir katram persgnnoamigi? Vai nerki ir pietiekami rali un
sasniedzami? Vai paSrealtqia nerktieciga dzivesdarliba ir koncentéta
uz konkEgta persorgi un socili nozimiga nerka sasniegsanu?”.

Pétijuma problema. Meérktieciba, @s strukfira un veidoSais ir
sakdzinosi plasi ptita (Pyounmreitn, 1989/2004, 1957/2003]eonTheB,
1975/2005;JIeontheB, 2007; Maptuniok, 1990; Locke, Latham, 1990;
Smith, et al., 2002; Job, et.al., 2009; Hirschil@0Caughlin, 2010).
Pedaggija ir veikti plasi @tijumi par jaunieSu Rrktiecibas veidoSanos
skok (Sirin, et.al., 2004; Spon&amane, 2009; Yeager, Bundick, 2009;
Scott, Yeager, Bundick, 2009; Vasalampi, Salmela;-Aurmi, 2010;
OnbxosukoBa, 2010). T&u batisks ir jauijums par jaunieSu énktiecibas
veidoSanos skalun raliem jaunieSu sasniegumiemidesdariba skohk
un pEc skolas beigSanas. Viens nis robémas risiajumiem ir petit
jaunieSu rarktiecibas un sasniegumu veido8anmijsakaibas, atkijot
objekivus sasniegumu Kkeitijus. Saidzinot jaunieSu Rrktiecibas un
sasniegumu pasnengjumu rezulitus ar sekAgu un mazk sekmgu
pieaugusSu cileku retrospelti veiktu merktiecibas un sasniegumu
veidoSanos dyzesdarliba skoh pasSnoegrtéjumu, vagtu bat otrs
probkEmas risijuma variants pedagskap pétniedbas proces Tapec
izvélgjos promocijas darbam akilu un pedaggiski noamigu tematu:
~JaunieSu merktiecibas un sasniegumu veidoSas mijsakaribas
dzivesdarkaba” .

Pétijuma objekts: Cilveka davesdarlbas process.
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Pétijuma priekSmets: JaunieSu @rktiecibas un sasniegumu mijsak.

Pétijuma merkis: Izpetit jaunieSa rarktiecbas un sasniegumu
veidoSaAs mijsakaibu davesdariba un izveidot dartbas modeli
apziratai merktiecibas afistibas sekreSanai skdl.

Pétijuma hipotézes: JaunieSa optiala nerktiecibas un sasniegumu
mijsakaiba veidojas skalsekmgak, ja:

e jaunietis afista paSpieredzi, pilnveidojot dabb paSizznas un
paSreguicijas prasmes;

e jaunietis dariba apziras nerki un pilnveido savas prasmes k
S[Ejas to sasnieqgt;

e skologjs iesaka variatus pedaggiskos idzeKus jaunieSu darbas
brivai iz\éles stimuéSanai un sasniegumuiatibai;

e jaunietis patgivigi un atbildgi atista savu r@rktiecibu un noerte
sasniegumus #aibas un darb.

Pétijuma uzdevumi

1. Analizet filozofija, pedaggija un psiholgija teotiskas nosidnes par
jaunieSu marktiecibas veidoSanos dala un sasniegumu vajatiil
raSanos un asitibu.

2. lzstradat merktiecibas un sasniegumu mijsaktzas \érteSanas
Kriterijus un adttajus.

3. Analizet un noteikt sekagu sasniegumu ciéku nmerktiecibas
veidoSaas relo limeni skolas pedageskaja proces un
dzivesdarlba pec skolas beigSanas.

4. lzveidot jaunieSu procesli strukturalo merktiecibas un sasniegumu
mijsakarbas veidoSas modeli.

5. lzstradat jaunieSu rarktiecibas afistbas pedaggskos nosagumus
dzvesdariiba.

Pétijuma metodologiskais un teofetiskais pamats

1. Darbibas procesli struktuala metodolgiska pieeja par
dzivesdarlbas paSpieredzes veidoSanaBeofitees, 1975, 2005;
JleontneB, 1972/2003Pyounmreitn, 1957/2003Bsirorckuii, 2000).

2. Darbbas un dwesdarlibas ggas pieeja AGynbpxanoBa-CrnaBckas,
1991; Bacuntok, 1984 JIeontses, 1975, 2005]IeonTnes, 1972/2003;
®panki1, 1986;0apx0BuK0Ba, 2010; Vidnere, 1997).

3. Meérku teorijas, kas athj:

e merku hierarhiju {Ieontses, 1972/2003);

e merku un motivacijas sakabas (leontseB, 1975, 2005]IconTheB,
1972/20031lleBanapun, 1999; Lewin, et.al., 1939);
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e mcrka un gribas sakdras Pyounmreiin, 1989/2004 bacos, 1992;
May, 1989; Meissner, 2009);

e mcrku multiplo @ multiple (daudzveida) goals theory) dabu, kas
nosaka rarku mijiedardbu dazdas davesdarlibas jonmas un
merktiecibas veiciaSanu pedagpskaja procesd (Caughlin, 2010);

e mcrktiecibu ka visparpsiholagzisku ievirzi (Y3unanze, 2001).

4. Attieksmju teorija, kas bais uz \ertibam (Jleontses, 1975, 2005;
Mscumies, 1960/1995; Spona, 2004; Bracey, 2001), kas dsalsiz
pieredzi (Allport, 1935; Augustinos, Walker, Dohag, 2006).

5. Persobas afistbas un identites veidoSads teorijas

(Kohlberg, 1969; Eriksons, 1998; Waterman, 1989;

Lent, Tracey, et.al., 2006; Hartman, Betz, 2007).

6. Sasniegumu moticijas teorijas Beirorckmii, 2000; McClleland,
1987; Atkinson, 1964; Elliot, Church, 1997; Smihal., 2002;
Heckhausen, et.al., 1985).

7. Persombas paSatstibas teorijas:

e PaSefektiviites un pasregatijas teorija (Bandura, 1986);

e persofbas paSaktualizija (Maslow, 1954);

e psiholgiiskas labkhjibas teorijas, optimisms nzs notikumu
skaidrojuma (Seligman, et al. 2005; Ryff, et.al., 1992).

8. Petijumi par nerktiecibu, kuros atkdtas:

o PaSefektiviites process (Lent, et.al., 2009; Hartman, Betf)720

e merku izvirzZiSanas prasmju atibu dinamika
(Yeager, Bundick, 2009; Schapiro, et.al., 2009);

e mérku sasniegSanas igfi® un argjie nosagumi (Phinney, et.al.,
2001; Meyer, 2008; Otis, et.al., 2005; Kalavanalet 2010;
Hirschi, 2010);

e mécrktiecibu veicinoSa skeéha un skoldtju mijiedarbba lka
objekitivs faktors marku izvirziSars un sasniegSarprobEmmacibas
(Kalavana, et.al., 2010; Amster, 2008; Torp, Sagez;
Merrill, 2007; Wood, 2008).

Pétijjuma metodes

1. Teoretiskas metodes: literatas anake, diskursa anae, saldzino%
anaize; kontentan@&#e un mode&Sana.

2. Empriskas metodes:

e datu ieguves metodes — navas intervijas, aptaujas, bidadiska
metode, nogroSana, sitaciju anaize;
e datu apstides un an@es metodes:
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o ar kvalitatvam meto@m iedito iedito datu kodSana, grugsana,
anaize un interpreija,

o kvantitaivam meto@m iegito datu grafiska aitoSana, datu
biezuma noteikSana, &tsibu analze - Vilkoksona tests
(Wilcoxon test) divu saifib izlaSu rezufitu saldzinaSanai,
korelcijas analkze — Sjrmena rangu koratijas (Spearman's rho
Test). Datu an@e izmantota andliska datu apstdes
programmesPSS 19.0

Promocijas darbagjuma izmantota kvalitavi kvantitaiva jeb jaukta
pieeja.

Pétijuma baze

Petijuma piedaljas 3321 respondenti:

e 104 skoéni no dazdam Latvijas vidusskam (52 skoéni no
9.klases; 52 skahi no 12.klases);

e 2932 skaoini starptautisk projekta ietvaros: 975 skali (9. un 12.
klase) no Ryas vidusskaim ar latvieSu ricibu valodu; 964 skeénhi
(9. un 12. klase) no1Bas vidusskam ar krievu mcibu valodu;
993 skokni no Maskavas vidusskolu 9. un 11. klases;

e 285 pieauguSie (200 tesdarliba sekmgi cilveki; 85 ilgstoSi
bezdarbnieki).

Pétijuma novitati veido teoretiskas atzhas par ska@nu nerktiecibas un
sasniegumu mijsakdou apziaSaras hkatisku ietekmi  uz wiu
dzvesdarlibu un to izmantojaiba praks.

Teorétiskais devums:

Promocijas darb defingta nerktieciba ka visparpsiholgiska
persoiibas ievirze, kas paSregaijas proces izpauzas prasénizvirzit un
sasniegt rerki, kas defiRts ka dzvesdaribas pamats, daitias strukiras
subjekivais komponents. Defati merktiecibu veicinoSie faktori jaunieSu
dzivesdariba, analizta nerktieciba sekrga dzvesdariba pregji
stihiskai darfbai.

Promocijas darb defireti sasniegumi daifiba, tas objekivie un
subjekivie komponenti, pamatojot dzsdaribu skok merktiecibas un
sasniegumu veidoSan kas nosakaakako pieaugusSu cikku seknigu
dzvesdarbu un sasniegumus. Defin subjekivie seknigu
dzivesdarlbu veicinoSie faktori: @rktieciba, pasefektiviite, sasniegumu
motivacija, optimistisks notikumu skaidroSanas stils.

Empriski pieradita jaunieSu @rktiecibas un sasniegumu
veidoSaas mijsakaiba, atkijot dzvesdaribas skal un persotbas
faktoru nozmi jaunieSu rarktiecibas afistba. Pieadita pedaggiska



procesa un pedagogu sadbds pilnveides iegpas jaunieSu ®@rktiecibas
veicinasars.

Petjluma gaif izstadati un emgpriski parbaudti mérktiecibas
veidoSa@s procesala strukitira, nerktiecibas un sasniegumu mijsaikar
verteSanas Kririji un raditaji; izstradats jaunieSu — skdhu — nerktiecibas
un sasniegumu mijsakbas veidoSais struktuglais modelis.

Pétijuma nozimiba prakse:

Veicot saldzinoSu ptijjumu sekrigu cilveku un ilgstoSu
bezdarbnieku grs, pieadita nerktiecibas veidoSais skoh
pedaggiskie nosacijumidlaka sekmga dzvesdarliba.

Promocijas darbaggjuma rezulita izstradata un aprobta jauniesu
merktiecibu veicinoSu variau macibu un audziaSanas metozu kopa
pedagogiem, kas ietver acibu stunds un arpusstundu nodathas
izmantojamus sadaitas uzdevumus.

Gita \ertiga, retrospekva bijuso skainu pieredze, kdrsekmgi un
mazk sekmgi cilvéki ar savu & briza pieredzi un ziisaram analiz
savas rarktiecibas veidoSanos skol un &s ietekmi turprakas
dzivesdarlbas kvalisites pilnveidoSan

Pétijuma posmi
1. posms (2007. - 2008)

Pamatojoties uz gijuma teogtiskagm un metodolgiskajam
atzinam, izveidots ptjjuma procesa zitniskais apats, & strukiira un
realizcijas formas. Saj pétijuma posm izstradata nerktiecbas
veidoSaAs davesdariba procesdla strukiira, nerktiecibas un
sasniegumu mijsakdras \ErteSanas Kririji, raditaji un to Imenu
paZmes. Lai prbaudtu un preciztu teoktiska petjjuma rezulita
izveidoto merktiecibas veidoSars struktuiilo modeli, n&rktiecibas un
sasniegumu artejuma Kkrigrijus, vispirms intervis ar sekrrgiem un
mazk sekmgiem cilvekiem tika noskaidrots yu retrospekts
mérktiecibas un sasniegumu veidodaravesdarliba skok nowertejums.
Sasniegumus pieauguSa €ka dave var defiret ka nosatti objekiivu
merktiecibas un sasniegumu veido8andavesdariba skok rezulatu.
Merktiecibas un sasniegumu veidodamavesdarioa skoh retrospekivs
novertégjums no pieaugusSa cidka skata punkta rada iegp saidzinosi
analizt jaunieSu — skéhu — nerktiecibas un sasniegumu veidoSanos
dzivesdarlba skok, nemot \Era iesg@gjamos & procesa rezultus
turpmakaja pieaugusSa cikka davé. Tika veikta sekAgu un mazak
sekmgu cilveku interviju rezulitu kontentanate, sistematiot, kockjot
un klasificjot iegatos rezulitus.

2. posms (2008 - 2010)



Turpinata literafiras anake, apziati pedejo gadu @tijumi par
jaunieSsu rarktiectbas un sasniegumu veido&an mijsakaibam.
Pamatojoties uz giijumu anaizi un interviju ar sekfigiem un mazk
seknmgiem pieauguSajiem ciékiem rezulitiem, tika pilnveidots jauniesa
— skoEna nerktiecibas veidoSars struktusilais modelis, rarktiecibas un
sasniegumu &rteSanas kririji, raditaji un to imenu pazmes. 2008. gad
tika izveidota jaunieSu aptaujas anketa un veikianieSu — 9. klases
skoknu - anketSana. Analizti sekmgu un mazk sekmgu pieaugusu
cilveku interviju un 9. klases jaunieSu ard&gnas rezudti atbilstoSi
pilnveidotajiem narktieclbas un sasniegumu éneSanas Kkririjiem,
raditajiem un to Imenu pazmem.

3.posms (2010-2011)

Starptautisk projekta “Miasdienu pusaudzu sociadjasipatribas
un socila pasizjita jaunieSu subkulta” ietvaros, idzdarbba Etijjuma
par 9. un 12. klaSu skau naciSaras vidi, pasSizjtu, uzvedbu,
sociokultiras apgikiu ietekmi uz skanu \ertitbam, ka ai par nerktiecibu
un vipu nakotnes nodomiem. Ank&tana notika ganiBas vidusskolu 9.
un 12. klass, gan Maskavas pétas vidusskolu 9. un 11. kiess

4. posms (2011-2012)

Ceturtaj posna tika veikta atkrtota jaunieSu aptauja, kuri 2008.
gadh magjas 9. klas, bet 2011. gadjau nacijas 12. klas, lai iegitu
rezuléitus par jaunieSu &nktiecibas un sasniegumu veidodardinamiku
dzivesdarba skok. Veikts jaunieSu — 9. un 12. klases kol — un
sekmgu un mazk sekmgu pieaugusu ciBku retrospektva nerktiecibas
un sasniegumu veidoSEnno\Ertejuma saidzinajums. AnaliZti jauniesa
— skokna - nerktiecibas veidoSais struktuiila modda emjpriskas
parbaudes rezuiti. Veikta @Etijuma rezulitu anaize, interpreicija un
diserficijas noforngSana.

Petijuma struktaru veido: ievads, divas t&s, nobeigums, literatas
avotu saraksts, pielikumi. Promocijas darba apjd®8 Ipp. Literairas

un avotu sarakstieklauti 300 izdevuma nosaukumi, darbam pievienoti 17
pielikumi (kopuna uz 434 Ipp.).
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AizstaveSanai izviratas tezes
1. Merktieciba K visparpsiholgsiska persofbas ipa3ba veidojas un
atistas jauniesSu pasSredidijas un pasrealizijas proces. Merktieciba
veido persotbas dzvesdariba pamatu un nodroSina sashiegumus
skola, arpus skolas un turpikaja dzvesdarliba. Merktiecibas
veidoSa@As pamats ir ikdienas desdaribas narkis, kura funkcija ir
paSa izveidotais @zes céa pkns un & izpilde.

2. JaunieSu @rktiectbas veidoSais un sashiegumu mijsakibas
dzivesdarlba skok var iz\ertét ar etjjuma izstradatiem Kriterijiem:
prasme apziat merki, prasme izvirg merki, prasme izeléties
lidzeHus nerka sasniegSanai, prasme lietoidzeus nerka
sasniegSanai, vajatias sasniegt @nki, nakotnes pini, riciba
nakotnes pakkumu veidoSadm vienotba ar objekiviem sasniegumiem
— sekmes un au socili atzitu darhbu.

3. Skolas pedagoskais process sekin jaunieSu rarktiecibas
veidoSanos, ko piada jaunieSu subjeiti novertéta sadariba skod
tadu nerktiecibas faktoru atstiba ka uzdikst&Saras, prasmes sasniegt
izvirzitos nerkus, optimisma un pozitas attieksmes pret sevi un
dzvi, radoSuma, prasmes rast rigumu probémsituacijas atistiba.

4. JaunieSu rrktiecibas veidoSas sekrigumu dzvesdariba skoh
pierada pieauguSu ciBku sasniegumi un sasniegumu NGEBWI.
Sasniegumu veidoSas pamat ir labas un izcilas sekmesaaibu
priekSmetos, akta, konstrukiva darbba pedagg@iska procesd skok,
meérktieciga ficiba nepieragas, netradiciodlas sitlicijas, priekSstats
par sekmgu cilveku ka profesionli, paSrealizjuSos persaibu.

Promocijas darba saturs

Promocijas darba ievadpamatota §tijuma temata izéle un
aktualiate, raksturota ris@ma probkma, noteikts ptijuma objekts un
priekSmets, rmrkis, izvirzta Etijuma hipo€ze, uzdevumi, naditas
petijjuma metodes, pamatot&tjpjuma teorija un metodofga, raksturota
petfjuma laze, apraksti pétijuma posmi un defigta Etijuma novitte.
Promocijas darba pirm@ajdda ,JaunieSu dzvesdarkibas nerktiecibas
un sasniegumu litiba, to sakaiba” analiZti Sadi galvenie jaujumi: 1)
merkis ka dzivesdaribas pamats; 2) sasniegumindzsdaritbas strukira;
3) skoknu nerktiecibas un sasniegumu veido8arstruktudlais modelis.
Analizejot merki ka dzvesdaribas pamatu, raksturota tdesdarkbas
bitiba un strukira; mérka un nerktiecibas litiba; nerktiecibu veicinoSie
faktori jaunieSu vecumposin Analizgjot sasniegumus d@zesdaribas
strukfira, uzmafdba pieérsta &diem jaugjumiem lk: 1) sasniegumi
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darliba, ka macibu sasniegumus veicinoSie objekt un subjekiie
komponenti; 2) sasniegumu urerktiecibas mijsakabas.

Literatiras anake secimts, kadzivesdarlabas merka funkcija ir
dzives céa projekts un @ istenoSanaAoynsxanoBa—CiaBckas, 1991);
dzivesdaribas struldra ietver noteiktus komponentus priekSmetiski
situatva darlaba, ko nosaka wrrki, I1dzeli, produkti Bacumok, 1984).
Dzivesdaribas strukiras skaidrojuma pantatir darlbas pieeja
(JleoutbeB, 1975/2005; JleontheB, 2007), kuii uzswvrta fizisko,
biologisko, socilo, psiholgisko komponentu viendia un attieksmes
pret dzivi noZzme katda komponers. Bitiska ir cilveka sgEja akivi
leteknet savas attieksmes — t. i., opdiim istenot savas attieksmes
konkreta dzvesdaritba, lai batu un atisttos. Darlbas aktiviiti nosaka
vajadziba ka davesdaribas komponenta nepiecieSaa, jo vajadibas ir
objekivas attieksmes starp subjektu un @fio vidi, kuru istenoSanai
nepiecieSama subjekta akd merktieciga darliba (leontses, 2007).
Aktivas nerktiecigas dartbas nommi pierada [Etijumi par jaunieSu
sagatavoSanos turpkRai dAavesdaribai  (OmbxoBukoma, 2010).
Dzivesdarlba pedaggija analizta procesala aspeki (Spona,Cehlova,
2004). Tada skarfjuma dzvesdarlba ietver objekto un subjelio
pedaggisko realiiti, So realifSu mijiedarlbu. Tade] promocijas darba
petijuma analizta objekivas realiites (pedaggiska procesa) ietekme
subjektu (jaunieSu — skalu) davesdarlba skohk, iewerojot, ka
dzivesdarliba notiek tfs komponentu — emocialn motivéjosa, kognitiva
un darbbas, uzvetdbas — mijiedariba.

Merka un merktiecibas hitiba analiZta sakaiba ar gribu. Griba
ir defingta ka psihisks mefinisms, kas padiz reguét psihiskis funkcijas,
tas saskaojot citu ar citu un f@rveidojot atbilstoSi risiBmajam
uzdevumam, t. sk. izvitto merku sasniegSan(Cenusanos, 1976;Pynuk,
1974; Umeun, 2009). JaunieSu drktiecibas veidoSas veiciraSara
butiska ir S. RubinSteinaP{ounmreitn, 1989/2004) atmia par gribas un
meérka sakaibu un virzbu noargjas kontroles uz iek$o. Griba nerodas
tieSi no vajadibam, bet maivu un to rezultta nerka apziasaras. Merkis
pats ir i rosirajuma determinante. Daitlias reguicija ar gribas patlzibu
Ir apzirata, pastarpita ar nerkiem un moitviem. Tadel mer ktieciba tiek
defincta ka svaigaka persofbas gribasipasba, kas izpauzas prasm
izvirzit un sasniegt nerki (JleontseB, 2007; Maiiepc, 1998). Merki
dzvesdaritbas aspektvar analizt ka darlabas strulkdiras komponentu,ak
jégas komponentu, ak dzivesdariibas komponentu. iiskakais nerka
defingjuma ir atzipa par marki ka apziraitu moivu un uzdevumu
(JIeontheB, 2007, 252). Darbas mnerkis ir sakaiba starp subjektu
vajadzbu un priekSstatu, kas nepiecieSams vapdz apmieriasanali
(Pyounmreiin, 1989/2004); do@s prognoztais/paredztais darkbas
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vElamais vai sasniedzamais reztdt nerkis izsaka jebkuras aktivies
Jégu un raksturo ciltka daves saturu (May, 1989).

E. A. Loks un G. P. Letama (Locke, Latham, 199@xnkjusi divas
merku funkcijas: 1) marki ka darllibas pamatmoticijas veids; 2) rerki
ka cilvéka donaSanas un darbas noteiktu virzienu reprezanijas. Tadg]
merktiecibas skaidrojumanaliZta nerku struktira, nerku hierarhija, kas
letekn® vajadzbas sasniegt &nki — t. i., motivaciju darlibai (IeonTnes,
2005; Lemin, Potts, Welsford, 1994; Spona, 2004)itipla merku teorija
(Caughlin, 2010), kar akcengta multiplo ngérku noame mijiedaritba
dazdas davesdaribas jomas un kompetences rioze nerku izvirzisars.
Secirats, ka, subjekvi apzinoties rarki ka vajadibu, individs
parliecinas, ka vajadibu var apmieriat, tikai sasniedzot amki.
(Pyounmrerin, 1957/2003). P. Birkerts naijis, ka nerkis ir motva
intelektualais darfbas komponents, mwet ietver ar jitas un tieksmes
(Birkerts, 1923). Ade] jutas var izraig neapmieriatibu ar sasniegto,
saidzinot to ar marki paredzto rezulfitu, vai izraist apmieririjumu ar
sasniegto @rki.

Analizétas ar tadas sakabas K. mofiva un ngrku attieGba
darliba (Jleontner, 2007), kas veido daitas ggu (lIeontseB, 2005);
merkis un \ertibas — ¥ertibas ietekra veidojas cileka attieksmes pret
aplartgjo pasauli, kas nosaka d#th sad dzaves vid, IGmumu
pienemSanu. (Bracey, 2001). Uzritbam balsis attieksmes, kas lil
méra pamatojas uz zi$aram, gribu un Tcibu (Spona, 2001), savark,
attieksmes izpauzas civa \ertibas, nornmas, diavesdaribas ngrkos
(Spona, 2004Bparycs, 1988). Tiek raksturota iniciata ka integala
persoibasipasba, kas nosaka §p pec savas ierosmes paigigi un no
jauna izvirat merkus un tosistenot (Eriksons, 1998]ykepman, 1995);
merkis ka identiates komponents (Coatsworth, et. al., 2005).

Mer ktieciba tiek defireta ka visparpsiholqziska persoibas ievirze
(V3manse, 2001), k viena no spcigakajam cilveka persorbas ieamém —
vertibam, kas izpauzas prasnun apzifatos centienos, govarot gitibas,
sasniegt gan takos, gan alakos davesdarlibas ngrkus (Spona, 2004).
Raksturotas motacijas stras probimas, kas ietekin merktiecibu:
mofivu pretrunas (Stern, 1938); neaptirmofivi (Maslo, 2006; Svence,
2003; Maslo, 2003); amku izvirziSana, pieigojot tos aphrtejai videi
(Vasalampi, Salmela—Aro, Nurmi, 2010); jaunuérku izvirziSana
atbilstosi iepriek§ai merku sasniegSanas pieredzei (Lewin, Lippit, White,
1939). Ka butisks nosagums nerktieciba, pamatojoties uz A. Banduras
teoriju (Bandura, 1977, 1986) tiek anate paSregukijas koncepts (self—
control) (Kuhl, Koole, 2004). dde] skaidrotas gribas funkcijas:
apziratas/intelektalas izwles (intellective preference) funkcija, kas
lidzsvaro motigcijas perspekvas, sajtu apzimSanos, un <
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dinamiskuma (dynamic power) nodras$anas funkcija (Meissner, 2009);
divi gribas operaciailie veidi: paSreguaicija (self-control) un
paSsaglaisaras (self-maintenance) (Kuhl, Koole, 2004). JaunieSu
merktiecibas veidoSars ir saisita ar tis paSreguakijas posmiem: 1)
merku iz\vele; 2) ierosme icibai nepiecieSam mérka sasniegsan 3)
monitoringa virzSana uz @®rku sasniegSanu. (Meissner, 2009). Sasin
ka nerktiecibu veicinoSi galvenie faktori varib prasme apzit un
izvirzit merki, kas saigta ar iniciaivu; paSreguicija, kas saista ar
atbildibas par savueibu usmemsanos, ko nodroSina adetevpaSapzia.

Analizgjot, merktiecibu veicinoSos faktorus jaunieSu
vecumposna, raksturota jauniesu #ftiba (Geidzs, Berliners, 1999;
Gudjons, 2007; Karpova, 1994, 1998; Kons, 1985jb&ms, 1969;
Students, 1935; Lamoro, 1929), uzsver@tku izvirzZisanas turpakajai
profesionalajai darhbai prasmes (Helwig, 2001; Gottfredson, 2002).
Tadel anali£ti petijumi par: nerku izvirziSanu atbilstoSi uzskatiem par
paSefektiviiti un persorbas ieamem (Hartman, Betz, 2007); atbilstoSi
uzskatiem par saviem laika, epigais un spju resursiem (Spon&amane,
2009). Seciats, ka marki nosaka uzvetbu, kas atgriezeniski ietekm
uzskatus par pasefektisit, un taslauj @rskatt un @arveidot nerkus.

Tiek analizti meérktiecibu veicinoSie faktorimacibu un citu
dzivesdarlibas jomu nerku apzinaSams un atbilstoSu idzelu
izmantoSana to sasniegSan preteji stihiskai darbibai; veicinoSo
faktoru noteikSana jauniesu darlibas struktiira un darbibas procesa
analize. Secirats, ka nepiecieSama rosinoSa skabotpaidziba nerku
apziraSaras, nerku izvirziSanas prasmju atiba, ka $%da paidziba
nosaka sk@ha nerktiecibas pozitvu dinamiku 6., 9., 12. klaSu skalu
grupas (Gudjons, 2007; Yeager, Bundick, 2009; vieidojas jaunieSu
kompetences anku izvirziSara (Schapiro, Schneider, Shore, Margison,
Udvari, 2011); nostipriis pasSregukijas un marku izvirziSanas prasmju
sakartba (German, Martin, 2000). aKmerktiecibu veicinoSi faktori tiek
anali&ti: pozitiva paskoncepcija, kas nosaka&japdentificet persofgos
merkus, phnot to sasniegSanu (Sirin, et al., 2004grka sasniegSanas
iek&jie un argjie nosagumi (Meyer, 2008, Camane, 2008); izpratne par
saam sggjam (Csikszentmihalyi, Schneider, 2000); pasaie un
pasSertegjums (Otis, et al.,, 2005; iAupos, 2006). Secidts, ka jauniesu
vecund pekspas izmanas dzvesdariba var izraist pastipriritu pasciaas
un motivacijas samaziisanos, kas ietekinnakotnes pinu apziasanos
un lemumu pi@emsanu.

Ka merktiecibas veidoSanos veicinoSs faktors tiek a@tdiz
merktiecibas un motigcijas sakaba, ko paida [Etjjumi par jaunieSu
dzives nerkiem un priekSstatiem par gaimdo rezulitu; profesioalam
intereem un karjeras astibas markiem (Hirschi, 2010); autonomo
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motivaciju (Kalavana, Maes, De Gucht, 2010; Hirschi, 20j8unieSu
merktiecibu, darbu no @cibam brivaja laika, sasniegumiem #gibas un
karjeras aistibu (Zimmer—Gembeck, Mortimer, 2006). Set# ka
merktieciba ir hutiski saistta ar motidciju, seviki - autonomo
motivaciju, kas ietver pasnoteiktosenius.

Motivacija ka merktiecibu veicinoSs faktors ir dtiski saisita ar
attieksmem. A. Leontjevs (leontheB, 1975) uzskata, kaattieksmes
veido persotbas subjekvas pasaules sava veida “skeletu’n&fpiat, tiesi
tas, kda mera tiek nodroSiata persotbas subjekvo attieksmju
veidoSana un atitiba, nosaka audzZiBanas dafibas efektiviiti. Tadel
raksturota attieksmjutiiba - attieksme ietver sey tris dazdu veidu
reakcijas uz objektu jeb tris komponentus (Eagly, Chaiken, 1993):
afekiva (ar attieksmes objektu satas emocijas) reakcija; kogina (ar
attieksmes objektu saitis domas, vieddk reakcija; uzvetbas reakcija
(rictbas nodomi, tendence darboties noteiktziema). Tatad — tendence
darboties noteilit virziera ir merktiecibas aspekts;attieksme ir
novertégjums (Fishbein, Ajzen, 1975; Petty, Cacioppo, 1981/3996
cilveki doma, vai uzvedas atfrigi no @, ka vini jitas. A. Spona (Spona,
2004, 57)attieksmesdefire ka integietu persoibasipasbu, kas veidojas
dzvesdarlbas pieredzes, ZiBanu apguves, apdzivojuma un gribas
piepiles vienba un izpauzasartibas, nerkos, idalos un norms. Attieks-
mes ir viens no cikka hitibas raksturojuma komponentiehitieksme
pauz persdibas akivu izveles pozciju, kas nosaka daitas un atsevisl
tas komponentu individio raksturu. Ciléka uzvedbou pret noteildm
lietam, pagadibam un faktiem nosaka attieksme pret tiem (Sponal 200

Attieksmes izpauzas un pilnveidojas vajddz apmieriasanas
proced un aktiviate merku sasniegSan atbilstoSi sodlo apsitklu
iesgEjam. Argji attieksme izpauzasidiba, uzvedba (Spona, 2006).
Promocijas darba &ijuma, seviki empriska petijuma metozu
izveidoSal, noamigas ir atzias, ka audzasanas saturattieksng pret
seviveidojas k veselums atbilstoSi atibas saturam — fiziskai, psihiskai
un socilai attistibai. Tas raksturo perstras pilnveidoSas pamatu un
audziraSanas satura apjomu. (Spona, Vidnere, 2008).

Attieksmes tiek analetas ar ka sasniegumu subjaksis
komponents, kas sdigts ar pozivam un negavam afekivam
tendeném (Bartels, 2007). Sedits, ka sekmgumu nosaka 15 %
prasmes un 85 % attieksmes (Allen, 2007).

Raksturota reérktiectbas saigba ar jaunieSu personbas
faktoriem: paSregulaciju, emocionalitati, paSapzinu, neatkaribu un
sabiedriskumu, kas pedaggskaja proced izvirza nepiecieSarhu
veicinat So faktoru atstibu (Sanz De Acedo Lizarraga, et. al., 2006).

Tadel anali£tas A. Banduras atzas par pasregadijas prasmju atstibas
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tris sdiem: paSnowroSana, pasnoertéSana un paSatbilde jeb
paSreakcija (Bandura, 1986)PasnowroSana— savu domu, emociju un
uzvedbas no¥roSana un apziata fikssSana.PasnowrtéSana - savas
darlibas rezubitu satdzimajums ar narki, vélamo rezulitu, saém
personiskam gaidim. PaSreakcija (self-response) nakamo daritu
programmu izstide un padata nowrteSana; patz izvirat nakamos
meérkus sekrigai davesdaritbai vai ar atcelt kidu no tiem, kas za@apisi
aktualiati. Tadel petnieki piewrSas emociju veicinoSai vai kgosai
nozmei nerktiecigas Kkarjeras atitibas izgte (Hartung, 2011).
V. l. Morosanova kop ar kokgiem ir veikusi vaigkus Etijumus laild no
1988. gada par persimas uzvetbas paSregatijas stiliem. Bitiskakais
secirajums, ka paSreguhcijas stila fenomens padas veidi, kada
persofba pkno un programmeé dzves nerku sasniegSanu uzskaita
nozZzmigakos iek$jos unargjos apsiklus, nowerte rezul&tus un korge
savu aktiviati, lai sasniegtu subjeikti pienemamus rezudtus kmemn,
kada ir atistiti paSorganizcijas procesi.Nlopocanosa, Konos, 2000).

Petijumi pamda starppersonu mijiedaldas (t. i., skans — skains;
skokns — pedagogs; skuols — veaki) nozimigumu n&rku izvirzisanas un
sasniegSanas efektiait (Kalavana, Maes, Gucht, 2010).eMtiecibas
veicinaSara paSregucijas prasmju atstibas pedaggska vaciba
nozZzmigs faktors atbilstoSi S. RubinSteina viedoklim as,t & jaunietis
pienem argji izvirzitas pragas. B ka merki un moivi, kas nerki
determirg, veido gribas saturu, tad rodas peobhs paSregatija.
Sabiedriski nommigie motvi ir ka obligatas vajadibas, kas tiek izjustas
ka sveSs sgks pretji tam, ar ko jaunietis sevi identific Ta veidojas
lek&jais konflikts. Ja mavi ir sabiedriski nounigi, ieksji pardzvoti un
pienemti, tad 8da iek$ja konflikta iesgjaniiba ir mazka (Pyounmreiin,
1989/2004).

Darlbibas procesa anat veidojas pieredze, ko sauc par
pasSpieredzi, joada anaizé notiek bagtinaSaras process, kas saist ar
subjekivo pardzivojumu (Spona, 2001).3el noZmiga ir socializcija,
kura jaunietis ie@st vietu sodilaja sisema, apdist tai atbilstoSus saadi
nozmigas daribas veidus, vispy piepemtos simbolus un no uztajam
atzinam veido savu pasaules uzskatu, kas ietviemarkus (Abercrombie,
Hill, Turner, 2000). Socialicija notiek mikrovi&, kuru nevar ierobezot
tikai ar kontakds realiites stabiliem elementiem, jo biezi kontakts ir
islaiags, t&u iespaids ir paliekoSs. Piéram, seciats, ka autoritru
veaku ietekme kist par jaunieSu Bnktiecibas afistibu un sasniegumus
kavejoSu nosagumu (Kalavana, Maes, De Gucht, 2010), kas @&auc
jaunietim piefigoties un gt parakumus konkgtaja kultaras vic (Spera,
2006). Autore pigem, ka autoriiru veaku ietekmes sekas var attieain
af uz autoriiiru pedagogu ietekmi jaunieSierktiecibas aftstiba.
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Secirits, ka viens no galvenajiem jaunieSu érktiecibu
veicinoSiem faktoriem ir paSreduija, kuras pamatir attieksmes pret
sevi, savu daibu un citiem cilékiem. Tas ir subjekvs faktors, tau
noZmigs ir af jaunieSu rarktiecitbu veicinoSais objektais faktors:
skologja prasriiga jaunieSu @rktiecibas veiciaSana, sekgjot jauniesu
pasSregulcijas prasmju aistibai.

Sasniegumi drvesdarlibas struktara defineti ka seknigas
merku izvirziSanas un atbilstoSs da@h rezults. Sasniegumi ir saisitar
individa pasSvatibas spjam, un idu pieeju uzskata par jaunu 21. gadsimta
paradigmu savas tzs moddSanai, kas veicina indida karjeras
konkuretspeju. Karjeras atstibas kompetences veidojas jau akalin
merktieciba tiek uzskata par nommigu karjeras atstibas kompetenci
(Kuijpers, Scheerens, 2006). Sagas karjeras pamats merktieciga
persoriba, kurai ir skaidri n akotnes nerki (Kalnipa, Katane, 2010).
Tadg] analizti sasniegumus deesdaritba veicinoSie un kagjoSie faktori,
paiadot davesdaribas skad nozZmi sekmga un mazk sekniga
(pieneram, bezdarbnieka) pieaugusSa eda dave, analiZti sasniegumi
darliba ka macibu sasniegumus veicinoSie objekt un subjekvie
komponenti. Secits, ka sekngums ir noteiki mijattieaba ar socilo
vidi, kura davo un darbojas cikks. Viens no objektiem socilas vides
faktoriem ir jaunieSu @ctibu un audziaSanas process Wesdariba
skok. A. Spona (Spona, 2004ydzingSanu defirg ka sockli nozimigu un
pedaggiski pamatotu, rérktiecigi organiZtu cilvéku sadaribas procesu
harmoniskas un vispigas afistbas sekr@Sanai. D. Ligenieces
(Liegeniece, 1999) pamatot sisempieeja audzi@Sanz, pamrda
nepiecieSafbbu skoknu nerktiecibas veidoSanosépt ka skologja un
skokna mijiedaribas sistmu.

Mijiedarbiba nozmiga ir macibu sasniegumus motSa vide
(Barkoukis, Thggersen—Ntoumani, Ntoumanis, Nikgatz007). &de] ka
objekivi sasniegumus veicinoSi faktori analias das pieejas atibam
ka: jegpilnas nmacibas, dialog un Etijumos balgtas nacibas (Inquiry —
based learning (IBL) (Hmelo-Silver, Duncan, Chin2007), jo
kognitivais konflikts ir moivs un merkis macibas (Glasersfield, 1996;
Resnick, 1987); heiristiak (atkhjumu) macibas Kyropckoii, 2003).
Sasniegumus veicinoSas irt gsrobembalsitas nacibas angu val. —
problem based learning (PBL), jo @sj tiek veiciata nerktiecibas
veidoSags, analizjot un iz\ertgjot realas pasaules profrhas; risinot rali
pastivoSas prol@mas: identifi¢jot probEmu &loni, atrodot risiagjumam
nepiecieSamos nosaamus, meldjot jegu, noZmes, pamatojumus.aT
tiek atistita paSvatba, kritiska donmaSana (Amster, 2008), autentisk
pieredzes iegsana (Torp, Sage, 2002); sadbdas uzvetba (andu val. —
collaboration behavior (Remedios, Clarke, Hawthorne, 2008). #&&anu

17



un prasmju integcija paaugstina motii¢iju izmantot no jauna iedas
prasmes, adaftt tas jaura situacija, jaura kompetene (Merrill, 2007;
Wood, 2008) veicina paSapgas veidoSanos, kasutiski, ka liecina
longitudirali  pétjjumi, ietekn® pieaugusSu cilsku sasniegumus
(Vasalampi, Salmela—Aro, Nurmi, 2010).a Tka dzvesdarliba skoh
jaunieSu vecum nostipriras divi sasniegumu tganas mavu virzieni:
sasniegumu @@anas mavs un neveiksmju n@&sSanas Mmavs
(Berorckmii, 2000), tad raksturotas pieejas, kas <sekskoknu
sasniegumu motaciju: motivejoSais dialogs, pasregids nacibas(self-
regulated learningdSRL) (Xu, 2008); uz uzdevumu vitas nacibas {ask
— centered learning (Merrill, 2007). Sdas macibas uzmafbu piewers
uzdevumiem, kuri veidoti, pamatojoties uz jaunidgives vai apkrtejas
vides ralam situacijam.

Tadel batiski ir atklat maciSaras mnerkus, noskaidrot to égu
skoknu izprat® un noteikt piergrotakos nacibu idzelus, lai sasniegtu
nepiecieSamo izgibas kvaliiti. SkoloGjam ir mekEjami t@adi veidi un
metodes, & katram skalnam motiét sevi uz sasniegumiem. Ja
skokniem naciSaras process ir apzibs ka sev nommigs daribas
process, tad atiSaras iedist persorgu jegu. Tada pieep lomu “skologjs
— informacijas sniedgjs un transforrétajs” nomaina daudzfunkciju
skologja ka macibu procesa orgaritaja lomas (Lanka, 2003).

Ka batiski sasniegumu veidoSas subjekivie faktori analizti
paSrealizcija un paSaktualicija, jo ais nosaka spu izdadt izvéli,
apzirati atrast atbilstoSo risipjumu jebkuf situacija dzvesdarliba
persoigo nmerku sasniegSan PaSaktualizacija un paSrealizacija — @ ir
savu dotbu realiacija dave. PaSrealizcija paredz sfu atfistbu un
lietoSanu ida limen, kas nodroSina nepiecieSamos 3los sasniegumus
un socilo statusu. A. Maslova tecziftermina “paSrealixija” vieta tiek
izmantots termins “paSaktuai@ja” (Maslow, 1954). Btijumi par
paSrealizciju (30008, Kenacees, 2001) paida, ka cileki sasniedz
lecektas profesionlas virsotnes un piliba realiZ savas iespas un
merkus. Ton@r sekmiguma nodroSisanai ir nepiecieSama iar
nepartraukta savas daillias anake un apziata paSregukija darhbas
proced, ko piefda g@Etijumi par karjeras veidoSanos iete}osiem
faktoriem, no kuriem svaga ir nerktieciba, jaunieSu un pieaugusondz
(Salmela—Aro, Aunola, Nurmi, 2007); salst starp persabas iezmem,
interegm, profesijas iz#li, inteligenci un sabiedba valdoSajiem
stereotipiem (Salmela—Aro, Aunola, Nurmi, 2007).

Tadel analiztas sasniegumu motwijas teorijas (McClleland,
1987) pamatatzas un ptijumi par sasniegumu motigiju jaunieSu un
pieaugusSu cileku davesdariba. Secirats, ka sekngiem uzeémgjiem ir
augsta sasniegumu maofa, rakstutga pretzu, pozitvu darbbas
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merku izvirziSana, alkiva virziba to sasniegSanparliecinatiba par saam
lesgejam (Hamilton, Harper, 1994). Sasniegumu vajhdg teorij un @s
atvasiajumos (Elliot, 1997; Thggersen—Ntoumani, Ntoumahnikjtaras,
2007) atkita paSreguakijas un uz sasniegumiem witas uzvetbas
saisiba, sasniegumu vajattas saisba ar izviratajiem sasniegumu
meérkiem. Ir tiis jaunieSu sasniegumu ievirzesitaoherki: 1) meistaibas
merkis jeb viraba uz uzdevuma izpildi; 2) iesai&ras uzdevuma izpikel
merkis, lai pafditu savu sasniegumu s#inajuma ar citiem, t. i,
sasniegumu motécija; 3) izvaifSaras no izpildes rerkis, lai nepaiditu
savu neprasmi, t. i., izvafrarass motivacija. Sie nosauktie anki var bt
pamatojums gan jauniesucriu apziraSaras konkgtibai un Emumu
pienemsSanai par @mkiem, gan jaunieSu uzskatiem par tadikcilveki
jasagatavo mmsdienu skdl. Detali£tak analiZta izvaifiSaras mnerku
virziba (angl.avoidance goal orientatign(Smith, Duda, Allen, Hall,
2002). Uz meistabas sasniegSanu vitz merki (angl. mastery goal
orientation), ka paiada Etjjumi macibu vice, ir pozitvi saistti ar piepiles
intensifites reguwSanu, uztverto akacisko efektiviati — sgEju macities
patstvigi (paSreguit macibas); spju mekkt palidzibu nepiecieSarhas
gadjuma un paaugstit ieksjo motivaciju. Savulrt izvainSaras nerki ir
saisiti ar negawviem procesiem: zemu pasSnoteik&an palipi,
dezorganiztu (haotisku) pieeju atibam, neléSanos vai neprasmi
mekkt palidzibu, trauksmi, zemu akawchisko efektivifiti, pazemiatu
veiktsgeju un motiaciju (Long, Monoi, Harper, Knoblauch, Murphy,
2007).

Secirats, ka jauniesi, kuriem moficijas pamét ir skaidra merka
apziraSaras, biezk sasniedz @rki un viniem ir lakakas sekmes.

Tadel ka vienu no sekaguma faktoriem var anabz persoibas
SiEju, 1Ipasbu un kvalisSu sodili orientetu sisemu, kam rakstdgas
potencilas iespjas pamkumu sasniegSan Sasniegumu un &rktiecibas
noZmi atistiba skaidrojusi: V. SapovalovdI{anosanos, 2005) raksta, ka
merktiecigums @c parakumiem ir sodili orienteta persotbas sistma,
kura ietver spjas, ipasbas, kvalifites, kas 1) raksturoiss persorbas
potencilas iesgjas sasniegumiem auibas, profesiodlaja vai
neprofesionlaja dzves jona. J. Holodceva Xomoauesa, 2004) par
dzvesdarlibas sekmguma rakstugu pazmi uzskata aisfitu vajadzbu
pec parikumu sasniegSanas. V. Andrejetsufipees, 2006) uzsver, ka
tikai vairaku dazdu ipasbu sintze var nodroSit cilvéka sekrigumu
dzvesdariba, tacu batiski, ka tad persabai ir jabat merktiecigai.
Meérktiecibas sasniegumu Gg§ars aspeki analifta D. Supera
profesionalas atistbas teorija (Super, 1957) un &tpumi par
paSefektiviiti karjeras izele un veidoSam (Nauta, 2007); jaunieSu
motivaciju uz nmacibu sasniegumiem unatibu sasniegumu Sstigiijam

19



(Heckhausen, Schmalt, Schneider, 19&xpnxeiim, XeiiBen, 2001,
Long, et. al., 2007; Spera, 2006); profealas pasnoteikSas motvi
(Kimumos, 2004).

Analizeti petijumi, kuros piefidita sasniegumu veidoSanjauniesSu
vecuna noZme turpnakaja dzvesdarlba: jaunieSu vecum pardzvota
depresija var atiktoties pieauguSa ciéka dave (Rohde, Lewinsohn,
Klein, Seeley, 2005); negaa nerktiecibas un sasniegumu saieas
veidoSa@As pieredze jaunieSu vecanvar izraist bezdarba probimas
talakajos dzves posmos (Malmberg—Heimanen, Vuori, 2005; Malaber
Heimanen, Vuori, 2005; Udat'tsova, Volovskaia, let.2005; Bruyere,
Erickson, Van Looy, 2006). Seais, ka nommigs komponents ir
uzvedbas pasregatijas imenis: cil\eki ar augstu pasSredidijas imeni
uzmemas atbiltbu un subjektvu kontroli par savas @zes poziiviem
notikumiem (sasniegumiem) un neg&m notikumiem (neveiksam)
(Lice—Kiize, 2003; Auupos, 2006). Bpat nozmigs komponents ir
prasme pigemt Emumus nenoteiks un pretrurgas sitlicijas (Coyle—
Shapiro, Conway, 2006).

Tadel noZzmiga sasniegumu un seignma skaidrojum ir A.
Banduras (1977) rad paSefektiviites teorija, uz kuru pamatojas
musdienu ptijumos (Betz Nancy, 2000; Shulman, Kalnitzki, Shahar
2009). PaSa ialeti merki ir motivgjoSi, tie rosina vajadbu izlemt,
preazi formulet sasniegumus (Job, Langens, Brandstatter, 2009).
Apkopojot analiztos viedokus, seciats, ka sekngu dzavesdaritou un
sasniegumus veicina subjaké komponenti: rérku izvirziSanas un
vadSanas prasmes; iniciehs saglafisana nenoteiktos, @
kontrokjamos argjos apsiklos; arvien jaunu un plalsu nerku
izvirziSana, kas ir saish ar pras®m patsivigi izlemt par saam
attieksn@m un fcibu; idera potenais, kas izpauzas dadas vadSanas
prasngs — prasme vatlsavas emocijas, t. i., pasSreguijas prasmes, —
attieksmi pret notikumiem, laiku, citiem cékiem; optimisms — pilfga
dzve (full live), jegpilna dive un prasnga optimisma lietoSana:
nelab\eligos argjas vides apgklos iniciaivas saglafiSana un censas
atrast veiksmgu risirgjumu; radoSa doaAsana un radoSu risijumu
izmantoSana, kas satst ar straigisku donmaSanu, sistematéganas
prasmem. Retijjumi palda, ka jaunieSu desdariba iegata pieredze ir
noZzmiga pieaugusu cibku sekniga vai mazk sekmga dzvesdariba.

Zinatnieki daudas valsis ir piewrsuSies cilgka sekriguma
petfjumiem. (Rifkins, 2004Kennw, "amtarep, AnBapec—Cansat, Cuiicou,
2004). Ir @titi daudzi veiksgi, sabiediba atati un popuéri cilveki, kuri
ir sekmgi izveidojusi karjeru. Viens no mu sekniguma siirakmeniem ir
merktieciba davesdarlibas proces kas uzskami paiada ssniegumu
un merktiecibas mijsakaribu. Petijumi atklaj merktiecibas saisbu ar
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jaunieSu sasniegumiem (Skinner, Kindermann, FuB@Q09). Sasniegumu
guSara merktiecibu veicinoSs faktors — pasSreggija — ir efekiva, ja tiek
lesaisita interese k apzirats kognitvi motivejoSs sivoklis, kas saists ar
galveno vajadibu. (Ilepanmpun, 1999). Merktieciba, kas veicina
sasniegumus — t. i., @rktieciba ir &lonis, un sasniegumi ir rezats — ir
tada nerktieciba, kas ietver interesi, jo interese var adtr uz jaunas
vajadibas veidoSais pirmo posmu (Karpova, 1998)ada sakaba ir
attisttbu veicinoSa.

Merktiecibu veicinoSs faktors ir paSefektiste, un sodili
kongnitvas teorijas ietvarosgnieki (Bandura, 1986; Stajkovic, Luthans,
1998) ir atkdjusi noamigu pozitvu korehciju starp paSefektiviti un
sasniegumiem dafib Savulirt, G. Hackets (Hackett, 1995) pidfja
paSefektiviites ki akadmisko sasniegumu un sekyas davesdaribas
lemumu pimemsSanas progndtaja noami. Mérktiecigas dartbas, kuras
letver paSregatiju, ietekmi uz dwesdaribas sekmgumu,
sasniegumiem acibas, karjed atklajusi af citi petnieki (Betz, Hackett,
1997; Fouad, Smith, 1996; Lapan, Adams, Turnerkélman, 2000).

Mijsakafibu starp rarktiecibu un sasniegumiem paa reguicijas
fokusa teorija (Higgins, Spiegel, 2004), kuskaidrots, ka mrku
sasniegsancilveki izvelas fikoties sask@g ar veiciraSanas (promotion)
vai izvaifiSaras (prevention) pieeju.

VeicinaSanas pieeja (fokuss) saiat ar idaliem, atistibu,
ledvesmu un sasniegumiem, kas igial iedit pozifvus rezulitus.
lzvairiSaris pieeja (fokuss) saitt ar nepiecieSainu, aizsardibu,
drogbu un atbildbu, kas patlz izvaifities no negaram selkim.

Tatad, apkopojot analitos viedokus, var seciit, ka nerktiecibas
faktori — vajadzmas sasniegt &nki, merku apziraSana un izvirdana,
lidzeKu izvele merku sasniegSain lidzeKu atbilstoSi sitacijai lietoSana
meérku sasniegSan konkiEtu nakotnes dmesdaribas pinu izveide un
konkieta proakiva ficiba phnu istenoSam — ir saisiti ar sasniegumu
komponentiem: sekém, savu Iiesfju apziraiSanos un adekt
novertéjumu; savu sasniegumu apz¥anos un to namiguma
novertgjumu. JaunieSu dvesdarlba skoi, tas pedaggiska vadba ir
objekivs nerktiecibu un idz ar to ar sasniegumus veicinoss faktoislu
persoibas kvaligSu atistiba ka — patsiviba un atbil@ba, iniciaivas,
radoSuma aistiba. Tadel skolosjiem nepiecieSams izmantot vanats
macibu un audziaSanas pieejas un metodes. Ssjursasniegumu cidku
dzvesdariba pafida nerktiecibu, optimismu, prasmes akit rikoties
neveiksmes un netradiciglas Sitlacijas.

Promocijas darba pirindda raksturotaskolenu merktiecibas un
sasniegumu veidoSads strukturalais modelis. Tiek skaidroti
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merktiecibas veidoSars kriteriji, kas vienlaikus ir sasniegumuagganas
nosagjumi:

1. mérkis davesdarliba, kuru raksturo &li raditaji; prasme
apzirat merki, prasme izvirg merki, prasme izeléties
lidzeKus nerka sasniegSanai, prasme lietedzeHus nerku
sasniegSar vajadzbas sasniegt &nki;

2. dzivesdaribas értiba, kuras raksturo adi raditaji
paSaplieciaSaras vajadiba, sadarbas prasmes, auibas k
vértibas, darbs&vertiba, skola k vertiba;

3. persoibas attieksmes, ko raksturaditaji: attieksme pret sevi,
attieksme pret vienaudziem, attieksme pret pieaajouns,
attieksme par darbu, emocioala stabiliate, kas ir integits
ieprieks formudto attieksmju rezudts.

Katrs krigrijs ietver vaigkus @aditajus, kurus raksturotiegu
paZmes, kas atbilstoSi pata nerktiecibas aftistibas pakpi: A limenis—
augsikais aditaju izpausmesiinenis, kad attiaga ieame spilgti izteikta
un tai ir regudrs rakstursB limenis— vicgjais raditaju izpausmesiinenis,
kad attietgai ieazmei ir gadjuma raksturs,at ir veidoSaas stadij; C
limenis— zenakais imenis. lerme nav izveidojusies.

Tika precigtas katra imepa prasbas, lai analidu tlak
empriskap petjjuma merktiecibas kvalitatvos un kvantitavos mditajus.
Uz ta bazes izveidotas amktiecibas un sasniegumiengSanas Kririju,
raditaju un to imenu pazmju tabulas. (skat. 1., 2.tab.)

1.tabula. Merktieabas \erteSanas krieriji, r adtaji un r aditaju
limepu pazmes

Kri- Raditaji A limenis B imenis C imenis
teriji
1. Prasme apzit merki Vienmér ap- | DaZreiz apzi-| Neapzinas
(Jleonmves, 1975/2005;. zinas darl- nas daribas | darlibas
Jleonmves, 2007; Gottfredson, | bas narki merki merki
i 2002; Hartman, Betz, 2007)
o . Prasme izvirg merki Vienmer prot | DaZzreiz prot | Neprot
_fg (Heckhausen, Kuhe, 1985; izvirzit merki | izvirzit merki | izvirzit
a Yeager, Bundick, 2009; merki
= Vasalampi, Salmela—Aro,
- Nurmi, 2010)
= . Prasme izwléties idzeKus Vienmeér prot | Dazreiz Neprot
g merka sasniegS$anai izveleties izvélas izveleties
(Phinney, Baumann, Blanton, | optimalus optimalus optimalus
2001; German, Martin, 2000; | l1dzeKus lidzeKus lidzeKus
Meissner, 20009; merku merku merku sa-
sasniegSanai| sasniegSanai| sniegSanai
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4. Prasme lietotitlzeKus nerku | Vienmer prot | Dazreiz prot | Neprot
sasnieg$an(Hartman, Betz, | raciorali raciorali raciorali
2007; Schapiro, Schneider, pielietot pielietot pielietot
Shore, Margison, Udvari, 2011) I1dzeKus lidzeKus lidzeKus
5. Vajadabas sasniegt &nki Izteikta Dazreiz at- | Nav
(Locke, Latham, 1990; vajadiba klajas vaja- | vajadZba
Caughlin, 2010) sasniegt dziba sas- sasniegt
izvirzito niegt izvirato | merki
merki merki
6. Nakotnes pini Konkréti, Dalgji Nedona par
(Lent, Tracey, Brown, Soresi, | apzirti, apziriti, nakotnes
Nota, 2006; Sirin et al., 2004; | formulgti doma par merkiem
Otis, et al., 2005; Kuijpers, merki nakotnes
Scheerens, 2006) merkiem
7. Riciba rakotnes paakumu Merktieciga | Konsulgjas | Neapzias
veidosaa patstiviga ar tuvinie- Sadas
(Hartman, Betz, 2007; Lent, | rciba kiem un/vai | ricibas
Taveira, Sheu, Singley, 2009) | atbilstosi paaujas uz | nepiecieSa-
izvéletajam | nejaudbu mibu
merkim un
darhibai
8. Macibas k vertibas Apzinas un | Dalgji apzi- | Neapzins,
(Zogla, 2001; Rubene,2008; noverte nas un no- neno\erte
Ali, Sauders, 2009; Boehm, macibu vérté macibu | macibu
_c;% Lyubomirsky, 2008) persofigo persofgo persofigo
= noZimibu noZimibu noZimibu
2 9. Darbs K vertiba Apzinas Dalgji Neapzins
2 (Stenlijs, 2002; Zimmer—Gem- | darba @rtibu | apziras darba| darba
s beck, Mortimer, 2006; Bar- vértibu vertibu
_cgs koukis, Thggersen—Ntoumani,
@ Ntoumanis, Nikitaras, 2007)
= 10.Skola k vertiba Vienmer Dazreiz Vienaldagi
a) (Gudjons, 2007; Barkoukis, augstu @rt¢ | augstu erte | verte skolu
et.al., 2007; Amster, 2008; skolu skolu
SponaCamane,2009;
Kalavana, Maes, Gucht, 2010)
11 .Attieksme pret sevi Vienmer Dazreiz BieZi
(Eriksons, 1998:; Spona, 2001; poziiva pozitiva negaiva
Sanz De Acedo Lizarra-ga, et.| pasizjita paSizfita paSizjfita
al., 2006; Spona, Vidnere, skok un skok un skok un
o) 2008) gimerg gimerg gimere
5 12 Attieksme pret vienaudziem| Vienmer Dazreiz Reti drau-
o (Eriksons, 1998; Spona, 2001; draudZgs un | draudZgs un | dzigs un
b= Spona, Vidnere, 2008; akfivs vien- | akfivs vien- | akfivs vien-
2 Kalavana, Maes, Gucht, 2010) audZu vié audzu vi@ audzu vié
e 13.Attieksme pret pieaugusajienViennér ar | Dazreiz ar | Neizturas ar
g (Eriksons, 1998; Spona, 2001; ciepu izturas | ciepu izturas | ciepu pret
P Kalavana, Maes, Gucht, 2010) prevt pieau- pret pieau- pieaugusa-
guSajiem guSajiem jiem
14.Attieksme pret daibu Vienmer Dazreiz athil-| Reti atbil-
(Bandura, 1986; Sanz De Acegl@tbildigs un | digs un digs un
Lizarraga, et. al., 2006) patstvigs patsavigs patstvigs
dartiba dartiba darlaba
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15.Emociorala stabilitate
(Bandura, 1977, 1986; Kuhl,
Koole, 2004)

Vienmgr prot
regukt savas
emocijas un
ricibu

Dazreiz neprq
regukt savas
emaocijas un

ricibu

Nav prasmep
regukt savas
emaocijas,
ricibu

Sasniegumus varextet objekivi, un objekivi kriteriji ir:

1) jaunieSu sekmesatibu priekSmetos;

2) konketi sasniegumi dxesdariba skok un konkgti sasniegumi

arpusskolas dxesdarliba.

Tacu, lai analiztu jaunieSu rerktiecibu, svargs ir af sasniegumu
subjekivais \ertejums, jo viens no Brktiecibas kritrijiem ir attieksmes.
Sasniegumu subjakiis \ertgjums ietver vaikus aditajus (skat. 2. tab.).

Katra sasniegumu Kkeitijs ietver @aditajus, kurus raksturoiiegu
paZmes, kas atbilstoSi pata sasniegumu objakb imeni vai subjelvi
nowvertetu attieksmi pret sasniegumiem un naganiem, kas rada
sasniegumus un vienlaikus pda ar merktiectbu — t. i., iespu
pasnoegrtejums un uzskati paks8rsliem lakaku sekmju sasniegsan

A limenis — augsikais @aditaju izpausmes inenis — augsts
merktiecibas rezubits, kad attietga iezme pafida

labus vai izcilus sasniegumus, augstu attieksmes
sasniegumiem paSrEigjumu,

pret

skaidru

izpratni par nosajmiem sasniegumuagars;

B limenis — vidgjais maditaju izpausmes 1nenis — vidjs
merktiecibas rezulits, kad attierya ieame paida
vidgjus vai labus sasniegumus, & attieksmes
pret sasniegumiem pasrwtgjumu, ddgji skaidru
izpratni par nosajmiem sasniegumuagars;

C limenis —

zemikais imenis — zems anktiecibas rezukts,

kad attietga ieZzme pa#da \ajus sasniegumus,
attieksmes

zemu

pasnoertejumu,

neskaidru

pret

nosagjumiem sasniegumuigars;
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2.tabula. SasniegumuérteSanas krieriji, r aditaji un raditaju limenpu

pagzmes
Kri- Raditaji A [imenis B imenis C imenis
te-
riji
. Sekmes macibu Labas un Viduvgjas un | Loti vajas un

Sasniegumu objekivs \ert gjums

priekSmetos, kuri ir
nozZimigi nakotnes pinu
istenoSan

(Hirschi, 2010; Zim-mer—
Gembeck, Mortimer, 2006

izcilas sekmes

labas sekmes

vajas sekmes

. Sekmes @rgjos macibu

priekSmetogZimmer—
Gembeck, Mortimer, 2006

Labas un
izcilas sekmes

Viduvgjas un
labas sekmes

Loti vajas un
vajas sekmes

l[imena pasnogrtéjums
(Vasalampi, Salmela—Aro,
Nurmi, 2010)

Vertgjuma fadi-
taji, kas izteikti
% — 70 — 100%

Vertgjuma fadi-
taji, kas izteikti
% — 40 — 100%

. Skok giitie noZmigakie | Sasniegumi | Sasniegumi ir | Neapziras
sashiegumi merktiecigi ir | dagji saistti ar | savus akotnes
(Hirschi, 2010; Al saistti ar ra- nakotnes pinu | planus
Sauders, 2009); Boehm, | kotnes pinu istenoSanu
Lyubomirsky, 2008) istenoSanu

. Arpus skolas igtie Sasniegumi | Sasniegumi ir | Neapzirs
nozmigakie sasniegumi merktiecigi ir dagji saistti ar | savus akotnes
(Stenlijs, 2002; Zimmer— saistti ar nakotnes pinu | planus
Gembeck, Mortimer, 2006; hakotnes pinu | 1stenoSanu
Ali, Sauders, 2009); Boehmistenosanu
Lyubomirsky, 2008)

. Skok giito sasniegumu | Sasniegumu | Sasniegumu | Uzskata, ka
noZmiguma noverte ka noverte ka sasnhiegums
pasnoertgjums unikalu, ori- dagji unikalu, | nav unikls,
(Palaqui, 2007; Hirschi, ginalu, perso- | originalu, per- | originals, per-

2 2010) nigi un socili | songi un so- | sorigi, sochli
3 nozZimigu ciali nozimigu | noamigs
= . Arpus skolas @to Sasniegumu | Sasniegumu | Uzskata, ka sar
- sasniegumu nadmiguma | NOVerte ka uni- | nowerte ka shiegums nav
'% pasnoertgjums kalu, originalu, | dagji unikalu, | unikals, origi-
8 (Ali, Sauders, 2009); persomgi un originalu, per- | nals, persorgi,
2 Boehm, Lyubomirsky, 2008)50Ckli songi, sochli | socali
2 nozimigu noZimigu noZimigs
=] . lesf®ju pasnogrtgjums Parliecinats Saulas par Baidas par sa-
g (Boreomexuii, 2000; par sagm saam vam iesfjam,
& Seligman, et. al., 2005; | iesgEjam, iesggjam NOVEIE tas pe-
5 Rottinghaus, Day, Borgen,| NOerte tas planoto nerku | simistiski vai
& 2005) optimistiski | sasniegdah | neapzinas @S

. Kvantitafivs sasniegumu| Augsti pasno- | Vidgji pasno- | Zemi pasSno-

vertejuma @adi-
taji, kas izteikti
% —0-40%
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9. Uzskati par sasniegumu | Sasniegumi | Sasniegums ir | Neapzins
guaSanas veidu tiek merktie- nejausi radies | sasniegumu
(McClleland, 1987, cigi planoti un gusanas veidu
Phinney, Baumann, Blantgnfodas darba
2001; Smith, Duda, Allen,| procea
Hall, 2002; Merrill, 2007)

10. Uzskati par Kersliem | leksgjs Argjs (ekster- | Nevar formuét
labaku sekmju (interrals) nals) &erglu | savus uzskatus
sasniegSan Skerdlu NnoVertejums — | — neskaidra
(Py6unwmeiin, 1989/2004; | NOVErtejums — | atbildibas izpratne par
Rotter, 1966, 1971: Park, per§0mgﬁs parylrziéana uz| tiem
Peterson, Seligman, 2004; f”‘t_kf”dfbas argjiem
Xu, J., 2008asxosuxosa, | ‘Zuta apstkliem
2010)

Merktieciba k& viena no Rtiskakajam persoibas kvaliitem
veidojas dwesdarlba, kuras nommiga dda jaunieSiem ir iesaisaras
profesionili organizta pedaggiska proceg, istenojot pedagoga izvitos
(nodefiretos) nerkus, pedagoga inigios (nenodefietos) nerkus, veaku
izvirzitos un personiskos arkus. Tadgl, apkopojot literatras anake
legitas atzhas un pamatojoties uz izveidotajiemeériktiecibas un
sasniegumuarteSanas kririjiem un maditajiem (1., 2. tab.), tika izveidota
merktiecibas veidoSais davesdaritba procesala strukitira (1. att.).

1.atiels. Merktieabas veidoSadis procesdla struktizra dzvesdarlba

v v v v
Personibas N Personibas Darbibas .|  Personibas kvalitates,
vértibu sistéma dzives mérkis motivs " meérktieciba
\\\\‘ A
\ 4 \ 4 \ 4
) Plrmals: - lespéju novértésana
impulss mérka
izvirzisanai un v
sasniegSanai Meérka apzinasana, izvirziSana, precizésana, korigésana <
A \ 4
4_ Personiba uzsak 4_ gatavosanas mérka
REZULTATS Starprezultati Istenot meérki Istenosanai
Rezultatu Korekciju nepiecie- Korekciju
- .- Loy > - v —
SVID analize Samibas apzinasana iIstenosana

Procesalas strukiiras izveides metodakskais pamats ir
procesdla pieeja, kui darlaba tiek g@tita ka cilveka atistbas lauks, lai
atklatu arvien pretzakus pedagg@iskas darlibas paémienus konkitu
cilveku, cilveku grupu atistibai (Spona, Cehlova, 2004). lzveidoto
procesdlo struktiru (1. att.) jaunietis var izmantot seiguma un
sasniegumu savdzvesdariba planoSaml, un skolodjs savukrt to var
izmantot jaunieSu @mktiecibas veiciaSanas g@nosan.
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Teoriju unzinatnieku veikto @tijumu anaizes apkopojoss rezais
ir izveidotais jaunieS— skokna - merktiecibas veidoSas struktudlais
modelis (2.att.).

2.att. JaunieSe— skokna —mer ktiecibas veidoSaidfs proces:
strukturalais modelis

SKOLA Skolas pedagogiskais process ‘\
™™ Gimene
Macibu vide: / | \ 3
:ﬁszi]}?l;fo siska Skolotaja Mactbu Macibu Veértesanas /
-lrzul iy %ie personiba saturs metodes sistéma
: v v v v /
SKOLENA PERSONIBA
5 «l
Pas MACIBU DARBIBAS PROCESS Sekmigs,
I - .
realizacija Psihologiska (»{ Praktiska | Lidzeklu v ™ plere(_lzes
Spéjas > .M gata\_lszfl gata\_libq piclic to%ana Darbibas +| bagats
P ?f‘ 3 darbibai darbibai rezultati, p anakumu
et R regufacija \ n /4 /"/' noveértédana cilveks
l» Veértibas v
A N W g %”
MERKTIECIBA
A
N |
v v
Normas, panakuma cilveka paraugi |<
v
VIDE
Mikro »  Mezo [« Makro <

Vide: mikro, mezo un iakro vide -modet ietverta k& konceptils
nosagums atbilstoSi ekolgiskai pieejai (Katane, 2009), kas pam
izglitibas vidi, t.sk. pedagesko, macibu vidi, vienlai@gi gan kK procesu
gan ar ka mijiedarhbas sistmu, kas konceptli ir skoléna persoibas
atistibu veicinoSa. Mikrovide mrktiecibas struktutlaja modet ir klase—
pedaggiskais process— vienaudzi un gimene; mezovide— tuvaka
sabiediba, skola, rgiona, sodila, dabas vide un kuita; makrovide—
valsts, sabiedba.Kopunm &is vides veio jaunieSadzivesdarlibes vides
strukiiru.

Konceptdli nozimiga nerktiecibas veiciaSara ir atzipu par
argjas,t.i., vides vajadbu iekEju piepemSanu — interiorizaciju
(Pyounmreiin, 1989/2004, Bitinas, 1972); attiekem ka saikni staryg
iek&jo un argjo vidi — eksterioriaciju (Zelmenis, 2000; Spon&aman,
2009); skoloija darbbu pedaggiskaj proced, kas veicina jaunies
merktiecibu un virzbu uz sasniegumienBeirorckuii, 2000; Kalavane
Maes, De Gucht, 2010; Zogla, 2001; Amster, 2008rile2007; Wood,
2008). Tas name izstradat un izmantot variatas metodes audziBanas
un macibu proced skoh, uzskatot racibas par galveno audaganas
komponenti.
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Tatad, ja vid, t.sk. skolas pedagiskaj proced visi & procesa
komponenti: racibu vide, skoldtja persomba, nacibu saturs, metodes,
vérteSanas sistma; gimene — jaunieSa &rktiecibu veicina, lai jaunietis
pats izvirza sev atbilstoSu énki. Ta veidojas bivpratiga maciSaras
proced merktieciba la persombas kvaliite, kas savukt veicina
sekmga, paakumu cilveka veidoSanos dwesdariba péc skolas.
Sekmgs paakumu cilveks atbilstoSi ptnieku defirgtajam pazmem
(Macnoy, 1997; Heggestad, Kanfer, 2000) vaiitkpar paraugu jaunieSu
merktiecibas un atbilstoSi tai sasniegumu veiSisys gan mikro, gan
mezo, gan makro vid

Promocijas darba otmj dda ,M érktiecibas un sasniegumu
mijsakaribas empriska izpéte” apkopoti, analiegti un interpregti
empriska petijjuma gais iegitie rezulti, to noZme jaunieSa — skaha -
meérktiecibas veidoSars struktuiila modda empriskas parbaudes aspekt

Promocijas darb jaunieSu rarktiecibas veidoSais struktudlo
modeli emjriski parbaudja, izmantojot identifistos jaunieSu
merktiecibas veidoSas  kriterijus: merktieciba, sasniegumi  un
sasniegumus veicinoSie faktori, kas &etvka raditaju jaunieSu subjekto
vertejumu par davesdaribas ska noZmi sasniegumu veici$ara un
raditaju ,jaunieSu persagie faktori”, kas savult ietvera rmaditaju:
attieksmes unidizeKi sasniegumu @sara — pasnowrtéjumu. Atbilstosi
katram kri€rijam identificeti raditaji (skat. 3. att.).

3.attels. Empriska petijuma organizicija, posmi

’, Pé&tama grupa: PIEAUGUSIE _‘ ’_4 Pé&tama grupa: JAUNIESI }_‘

Sekmigi cilveki Mazak sekmigi cilveki Jauniesi (9.kl.) Jauniesi (12.kl.)

- Mérktieciba (O1) - Merktieciba (O1) - Mérktieciba (O1) - Mérktieciba (O1)

- Sasniegumi (O1) - Sasniegumi (O1) Sasniegumi (O1) - Sasniegumi (O1)

| | Sasniegumus vei- | | Sasniegumus vei- Sasniegumus vei- | | Sasniegumus vei-
cinosie faktori (O1) cinosie faktori (O1) | cinosie faktori (02) cinosie faktori (02)

Ol noaZme visas [Etijuma gru@s un nerjumos vierados
merktiecibas un sasniegumu latjus; O2 nozme atkirigus kri€rija
,sasniegumus veicinoSie faktori”aditajus sekriigu cilveku, mazk
sekmgu cilveku gru@s un jaunieSu grdpabos marjjumos. Promocijas
darba teorijas da (skat. 1., 2. tab.)&viens no rarktiecibas kri€rijiem
tika izdaits kriterijs ,mérkis davesdariiba”, tacu empriskaja petijjuma Sis
kriterijs tika nosaukts par katiju ,merktieciba”, jo nerkis un @ raditaji
dzvesdariiba vistie®k pa@dda nerktiecbu. Savulrt  Kritériji
,dzivesdarlibas rtibas” un ,persoibas attieksmes” ermiskaj
petijjuma preazak defingjams kK sasniegumus veicinosSie faktori.
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4. atlels. Empriska petfjuma merijumi atbilstoSi kriterijiem

| Mérijumu kritériji (01 & 02) |

1. Prasme apzinat mérk Meérktieciba Sasniegumi 1. Sekmes
2. Prasme izvirzit mérki =
o _ o (01) (01) 2. lespgjas
3. Prasme izvéléties ITdzeklus mérka sasnieg3anai 3. Sasniegumi
4, Prgsm? lietot Ildgeklus_mgrlga sasniegSanai / \ 4. 8k&rdi labaku sekmju
5. Vajadzibas sasniegt mérki SO
- gy sasnieg$anai
6. Nakotnes plani
7. Riciba nakotnes panakumu veidoSanai
| Sasniegumus veicinosie faktori (01) |
4 Y
1 1. Dzivesdarbiba skola | | 2. Profesionala darbiba |
11.Macbu | — V¥ & —
biitibas izorat 1.2. Lidzekli sasniegumu 2.1. Darba batibas 2.2. L1dzekli sasniegumu
utibas izpratne giSana izpratne giSana
v
1.2.1. Attieksme pret vért&jumu (kritiku) 2.2.1. Attieksme pret kritiku
1.2.2. Riciba nepierasta, netradicionala situacija 2.2.2. Riciba nepierasta, netradicionala situacija
1.2.3. Palavibas avots 2.2.3. Palavibas avots
1.2.4. Personigas kvalitates (Tpasibas, spéjas, prasmes) 2.2.4. Personigas kvalitates (ipaSibas, spéjas, prasmes)
1.2.5. Priek$stats par sekmigu cilvéku 2.2.5. Priek3stats par sekmigu cilvéku
1.2.6. Emocionala stabilitate 2.2.6.E mocionala stabilitate
| Sasniegumus veicinosie faktori (02) |
| 1. Dzivesdarbiba skola | [1.2. Lidzek|i sasniegumu gusana |
| 2.1.Attieksmes | | 2.2. Lidzekli sasniegumu gii$ana
K A
1.1. Patstaviba un atbildiba 2.1.1. Attieksme pret kritiku 2.2.1. Darbibu izpilde
1.2. Mérktieciba 2.1.2. Attieksme pret sevi 2.2.2. Zina8anas, prasmes, pieredze
1.3. Uzdrikstédanas 2.1.3. Attieksme pret 2.2.3. Prats
1.4. Spéja izvirzit mérkus vienaudziem 2.2.4. Sakari, draugi
1.5. Prasme sasniegt izvirzitos mérkus 2.1.4. Attieksme pret 2.2.5. Prasme analizét, secinat, planot
1.6. Prasme rast risinjumu pieaugusajiem 2.2.6. Personigas dotibas talants
problémsituacijas 2.1.5. Attieksme pret 2.2.7. Riciba neveiksmes gadijuma
1.7. PaSregulacijas prasme darbibu 2.2.8. Riciba nepierasta, netradicionala
1.8. Optimisms, pozitiva attieksme pret situacija
sevi un dzivi 2.2.9. Priek3stats par sekmigu cilvéku
1.9.RadoSums 2.2.10.Emocionéala stabilitate

Sekmgu cilveku atlasei izeleti 3 kriteriji: 1) atzts profesioalis
(savu profesiju grzina kdz niansm + patsivigi pilnveidojas + nodod
savu pieredzi citiem); 2) iem ie\erojamu siivokli sabiedtba (iemantojis
daudzu cileku vai organiiciju uztiagbu + \&léts vai nozmets amats+ ir
nozmigi ieguldjumi sabiedibas vai organicijas laki); 3) tuigs (ir
nekusimie ipasumi + gada i@kumi parsniedz 15 000 Ls+ invest
lidzeKus). ligstoSa bezdarbnieka atlasesckij#t bija bezdarbnieka statuss
ilgak ka vienu gadu. JaunieSu izlases veidoSanai tika iamte@@rtuma
metode K nevarlitigas izlases veidoSanas s@@ja — t. i., respondenti
bija viegli pieejami un bija gatavi piedaés [Etijuma (Kristapsone,
2008). Izlases veidoSamka ieverots bivpratibas princips.
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Metodes. Intervijai sekrigu un mazk sekmgu cilveku izlag tika
izveidoti jaujumi atbilstoSi izveidotajiem @rktiectbas un sasniegumu
kriterijiem, raditajiem un to Imenu pazmém. Lai ieditu detaliztakus
rezulétus par sasniegumu veidoSanos sgkBiem nosagumiem, kas
atklaj merktieclbas nommi sasniegumu wgark atbilstoSi mrktiecibas
kriterijiem ,merkis davesdarlba”, ,dzivesdarlkbas \értibas”, ,persoibas
attieksmes”, k anf atbilstosi kri€rija ,sasniegumu subjeifais \ertejums”
raditajiem ,iesgeju pasnoertejums”, ,uzskati par sasniegumuigpnas
veidu”, ,uzskati par Kersliem lalaku sekmju @gSara”’, empiriskaja
petijjuma intervijas satur tika ietverts papildus kgtijs ,sasniegumus
veicinoSie faktori’, kas ie@ra divus galvenosaditajus: 1) davesdariba
skola; 2) profesioala darlaba. (4. att.)

Raditajs ,profesiorala darliba” interviju satui tika ietverts, lai
legitu saidzinoSus rezuitus par to, k dzvesdariba skok pieaugusSiem
cilvekiem veidojusies @rktieciba un uzskati par sasniegumiem izpauzas
turpmakaja profesionlaja darla, ka atklajas uzskati par darbu ak
dzvesdarlbas \értibu. Katrs no galvenajiem aditajiem iet\vera
detaliztus &aditajus (skat. 3.att. — Sasniegumus veicinoSie fakior),
kuri tika izdaiti atbilstoSi ngrktiecibas un sasniegumu kKutjiem.
Raditajs ,macibu hitibas izpratne” padija uzskatus par acibam ka
vertibu; raditajs ,lidzeli sasniegumu @sark” paradija uzskatus par
sasniegumu @anas veidu, un $ajaditaja detali£ti izdalitais aditajs
~attieksme pret kritiku” padija gan tcibu rakotnes paakumu veidoSam
dzivesdariba skok, gan paakumu veidoSah profesionlaja darlaba, gan
attieksmi pret sevi un citiem. Detdltz izdalitais &aditajs ,riciba
nepierast, netradicioala” situacija paidija ricibu rakotnes paiakumu
veidoSal, ko precigja af raditajs ,palavibas avots”, vienlaikus Sis
raditajs atkbhja af attieksmi pret dadbu, precigja uzskatus par
sasniegumu @hanas veidu. ®Riitajs ,persofbas kvaliiites” tika ietverts
ka detali£ts apkopojoSsaditajs, lai preciztu, kadas persoias kvalifites
un ka tiek izmatotas sasniegumuigars, tadel an tika izdaits raditajs
"priekSstati par sekmgu cilveku”. PriekSstati par sekigu cilveku
palidzja noskaidrot, kuru perstas kvaliiSu atistiba ir svaiga
merktiecibas un sasniegumu veido3arsekndsara davesdaritba skok.

Sekmgu cilveku interviju gaig tika iedita infornmacija par
respondentiem: biogfija, vecums, kur giti lielakie parakumi, kops kura
vecuma apzisti veicinata savas karjeras izaugsme. Intervijas
metodolgiskais pamats bija biogisko petijumu tradcija, ku@
naraivaja intervija izmanto davessista anaki (Bela — Kiamina, 2004).
Dzivessista galvea atkiriba no autobiogifijas, kas ir paSa veidots savas
dzives apraksts, it ka civeku uz retrospekvu savas dxes apskatu ir
lerosirajusi kada cita persona (Kirsenblatt—Gimbelt, 1989). Pradpaec
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darba ptijuma tas ir retrospekis skafjums uz marktiecibas un
sasniegumu veidoSanosigzsdariba skoh. Promocijas darbagfjuma

no vaiakiem naratva jedziena defigjumiem (Bela — Ki@imina, 2004;
Riessman, 1993) autore &#jas divus skajumus: 1) sists par specifisku
paditnes notikumu, kamaatbilst konketiem kriterijiem; 2) diskgtas

vieribas ar identifigiamu skumu un beigm, kurus ir iespams izdait

no davessista.

Aptaujas anketa jaunieSiem tika veidot petijjuma sekrigu un
mazk sekmgu cilveku izlass veikSanas. Veidojot aptauju, tika izmantoti
tie paSi marktiecibas un sasniegumu Iaitji, kas sekrigu un mazak
sekmgu cilveku intervija. Tapat tika izveidots papildus keitjs
.sasniegumus veicinoSie faktori”, iewjot hdzgu pamatojumu X
sekmgu un mazk sekmgu cilveku intervijas satu. Tatu tika mainti
kritérija ,sasniegumus veicinoSie faktoriiditaji: jaunieSu aptaadj netika
letverts &ditajs ,profesiorala darliba”, jo jaunieSiem a vel nav
dzivesdaribas ltiska joma. Savult tika uzswérta nerktiecibas kritrija
,dzivesdarlibas \ertibas” @ditaja ,skola la vertiba” noame, jo skola ir
butiska jaunieSu — vidusskalu — davesdaribas joma. Adel aptauj tika
letverts noertgjuma @|ditajs ,skolas nomme faktoru veiciaSars” un
detali£ti raditaji, kas pafida, K jaunieSi noerte skolas nomni (tas
paada ar skolas k dzvesdaribas rtibu) nerktiecibas un atbilstosi
sasniegumu &kmgrktiecibas rezulita veiciriSars (3. att.). &da veida tika
planots atkht, kadiem vajad2ztu bit darlibas virzieniem, kuri fitu svargi
jaunieSiem un sekétu vinu nerktiecibas un sasniegumu veidoSanos.

Aptauja tika ietverts nosgrtegjuma mditajs ,Persomgie faktori” (4.
att.), kas ietera divus &ditajus: 1) attieksmes un taditajus, lai vagtu
konkretak skaidrot attieksmju&merktiecibas kri€rija noazmi sasniegumu
guSara; 2) idzeMli sasniegumu @sars, kas ietéra detaliztak izdalitus
raditajus ka sekmigu un mazk sekmigu cilveku intervija. Detaliti
izdalitie raditaji: zinaSanas, prasmes, pieredzeatgr sakari, draugi;
prasme analit, seciat, planot; persorgas sgjas, talants; iciba
neveiksmes gapima — jaunieSu aptaaljtika izdaiti, pamatojoties uz
sekmgu un maak sekmigu cilveku intervijas ieditajiem rezulitiem
tados Aditajos ka: pdavibas avots, perstgas kvaliates. Riditajs ,riciba
neveiksmes gapima” tika ietverts, lai preciztu attieksmi pret daibu.

Promocijas darbempriski tika parbaudti Sadi modda komponenti:
skokna persotbas aspekti: @rktieciba nmacibu darbba, pasSreguicija,
paSrealiacija, nerkis, ipasdbas, dabas, ¥rtibas; sekngs, pieredzes
badits parakumu cilveks ki paraugs rerktiecibas afistiba, uzsverot So
cilveku retrospekivu vertejumu par mrktiectbas veidoSanos
dzivesdarlba skok saidzinajuma ar bezdarbnieku, kurus var uzskatar
mazk sekmgiem cilekiem, &da paSa veida &rktiecibas veidoSais
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vertejumu. Ta uzskalimi atklajas merktiecibas nomme sasniegumuiagara
— sekniga dzvesdarliba.

Empiriski iegatie rezulati pamldija, ka, sadzinot nerjjumu
rezulétus 9. klag un 12. klas, var nowrot bitiskas atkiribas attieksmju
novertgjuma (3. tab.).

3.tabula. JaunieSu — 9. un 12. klases s&all — sasniegumus veicinoSo
attieksmju nortejluma rezultztu statistiski normigas at%iribas

Nozimiguma Vidgjais | Vidgjais | Rezulatu
Kriteriji raditajs — ir/nav rangs rangs | dinamika
statistiski nommiga | (9. kl.) 12 K|
atiriba (12. K1)
attieksme pret kritiku .000 (ir leti 8,57 23,56 | pozva
nozimiga)
attieksme pret sevi 137 (nav) 15,26 12,72  negal
attieksme pret .012 (ir) 10,00 11,31 pozita
vienaudziem
attieksme pret 1.000 (nav) 7,50 8,57 poria
pieaugusSajiem
attieksme pret darbu .004 (ir) 14,00 10,50 negza

Attieksme pret grtgjumu (kritiku) jaunieSiem 12. klasbiezk bija
konstrukiva — t. i., jaunieSi biak vertejumu analizZ un iz\ertg, retik
dusmojas un apvainojas par nemto \Ertgjumu. Attieksng pret
vienaudziem jaunieSi 12. kiabieZk bija draudmi un akivi vienaudzu
vide. Attieksne pret pieaugusSajiem nebij&rojamas htiskas atkiribas
jaunieSu ertejumos 9. un 12. kl&s toner 12. klag jaunieSi biedk
uzskalja, ka ar ciau izturgjas pret pieauguSajiem. Attieksmret darkbu
bija verojamas ltiskas atkirtbas un negata dinamika, kas skaidrojama
ar to, ka ap 50% ggdmos attieksme pret dablu nebija maifusies, ja
saidzina nerjjuma 9. un 12. klasrezul&tus. Tongr ieZzimgjas tendence,
ka 12. klas jaunieSi bieZk uzskatja, ka viennar ir atbildigi un patsivigi
darlaba. Attieksmes pret datbu rezuliiti parada nepiecieSathu skolas
pedaggiskajg proced, sekngjot jaunieSu rarktiecibas veidoSanos,
seknet atbildibu un pagivibu darbba. Negaiva dinamikas tendence
attieksng pret sevi un attieksenpret darlibu 12. klas var liecirat afi par
jauniesu kritiskku pieeju attieksmju n@vtejumam.

Attieksne pret sevi, kas tika @nita, nowrtgjot pasizjitu, nebija
vérojamas htiskas atkirtbas merijuma 9. klag un 12. klas rezul@tos:
biezk abos rmarfjumos jaunieSi uzskga, ka dazreiz bija pozita
pasSizjita skoh un gimere. Tas var lieciat atbilstoSi afistbasipatribam
par rali esodm pasSiziitas swvrstibam, tau var liecirat am par
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nepietiekami biezi izjustu pomtu paSizjitu, kas var ietekat
merktiecibas veido$anos a8a pimémuma pamatojums ir prasmes iz¥irz
merki biatiska saigba ar attieksmi pret sevi tendencasdmn un prasmes
lietot [dzeKus nerka sasniegSandoti butiska saigba ar attieksmi pret
sevi.

5. atlls. Prasmes izleties kdzelus nmerku sasniegSanai nartejuma
rezultatu sadaijums

I I I I
Vienmeér protu izvéléties optimalus 50

lidzekJus mérku sasnieg$anai ﬂ 25
3

DazZreiz izvelos optimalus lidzeklus
mérku sasniegSanai

44.2 5 K
57.7 12.klase

| 9.klase

Neprotu izvéléties optimalus lidzeklus .
mérku sasniegSanai 15.4

0 10 20 30 40 50 60 70

lzvertejot jaunieSu ertejumus par idzeKu izveli sasniegumu
guSara, vargja seciat, ka jaunieSi 12. kl@&sbatiski biezk ka 9. klag
izvelas fdus idzeKus la: prasmi analigt, seciat, planot; sgju
nepierast, netradicioala situacija umemties atbiltbu un va@ savas
emocijas; ar neveiksmes sificija umemties atbiltbu. Tadu hdzelu
izvéle sasniegumuigsara liecina par marktiecibas sekngu veidoSanos.

Petjuma tika parbaudts, vai starp rrktiecibas kri€riju,
sasniegumu krtijiem un kriteriju ,sasniegumus veicinoSi faktori”
noverojamas latiskas mijsakabas. Rezuiitu korehcijas anakze paidija,
ka 9. klag batiska mijsakaiba ir starp prasmi izvitk mérki un savu
sasniegumu oginalitates noertéjumu; vajadzbu sasniegt @rki un savu
les@Eju  nowertegjumu; starp Bakotnes marku apziraSanos un savu
sasniegumu oginalitates un to nommiguma citiem no#rtéjumu. Tas
liecina, ka 9. klases jaunieSientnktiecibas veidoSanos var se&nhsavu
sasniegumu oginalitates un nouniguma apziaSaras, un savulrt
prasme izvirg merki, apziraties savus #kotnes markus var veiciat
originalu, noZmigu sasniegumu ganu. Vajadibu sasniegt @rki un
savu iespju nowrtegjuma mijsakaiba paida kompetences arku
izvirziSara: ja jaunietis {itas nekompetents, n8 baidis izvirzit merki,
apgmtinata &da situacija ir an izpratne par saviemarkiem.
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4.Tabula. Merktiecbas @ditaju un sasniegumu é&ditaju mijsakartbas —
korelacijas anakzes rezuliti 9. klasz

(1.2) Prasme | (1.5) Vajadibas| (2.) Nakotnes
Jaugjumi izvirzit merki sasniegt rerki merku
raksturojums | raksturojums apziraSaras
(10.1) Sasniegumuirpus 377 432
skolas) raksturojums .028 011
(5.) Savu iesgju vertegjums .306
.043
(8.1) Sasniegumu (skal .466
raksturojums .003
(10.3) Sasniegumuirpus 431
skolas) raksturojums .008

.377(r — koredcijas koeficients); .028 (p -ubskuma aditajs (p<.05)

12. klases jaunieSiem tika rotas sablzinosi vaigk mérktiecibas
raditaju un sasniegumu aditaju batiskas mijasakabas; galvenoit
merktiecibas aditaji bija butiski saistti ar sekndm macibu priekSmetos,
savu iespju nowertejumu, savu sasniegumu pQaxil no\ertgjumu.

Nozimigas 9. klag jaunieSu rarktiecibas veidoSas aspekd ir
rezulatu korekhcijas anakze atklatas sakaibas starp ®@rktiecibas
raditajiem un Kri€rija ,sasniegumus veicinoSi faktoriaditajiem: ricibu
neveiksmes gapima, prasmi analig, seciat, planot, priekSstatu par
sekmgqu cilveku ka optimistisku, paSapzigu, lab\&ligu.

12 klag veiktag merjuma tika konstaitas lutiskas mijsakabas
starp mdrktiecibas aditajiem un kri€rija ,sasniegumus veicinosSi faktori”
raditajiem: darhbu izpildi, zireSaram prasn@m, pieredzi, patu, prasmi
analizt, seciat, planot, icibu neveiksmes gddma un priekSstatu par
sekmgu cilveku ka materali labi situetu cilveku, ka cilveku ar sekrrgu
karjeru, k cilveku, kurs ir nerktiecigs, unemigs, apzimgs, disciplirgts.

5.Tabula. Merktiegbas @ditagju un sasniegumu &ditaju mijsakaribas —

korelacijas anakzes rezuliti 12. klas
— —_ —_ f— (%2} (2] [2]) n
Jaugjumi : ' ' ' g8 |8 |8
2]
s34 g8 93 |3 |3 |5 |Ed8s89 %5
25 2o 4 8 E |E |E |E |53858 358 5%
s = o = = = = D5 D5 D5 D5
0 S wn| & 25 Dyl Dy| Dol Dol Lo Qo Q8 D2
ex| 2o|lo |E92g| 2l 2 LESL QL
S22 25 5025262 52 523 88 8 F 8T
L ol O > gl € g T8O WO @O @Ol N 4 N 4 N 4 N~
~= ~8 N T L AR A A2 AR A6 NG mE T ©
T3 ND| ~g| ~B L NL W2 T8 55 S50 o9 o©
T2 T8 LE BT XF| OB BB P DH D 26
(2.1) Prasme 294| .262| - 427
apzirit merki | 038 .066 | .298 .004
raksturojums 035
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(1.2) Prasme
izvirzit merki
raksturojums

.349 .020| .001| .044
.016

.355] .487| .317

(1.3) Prasme
izveleties dzeHus
raksturojums

.288
.040

414 .000
.003

.509

(1.4) Prasme lietot
l[idzeus  nerku
sasniegSan
raksturojums

448
.002

(1.5) Vajadzbas
sasniegt rerki
raksturojums

419
.002

297
.032

(2.) Nakotnes
merku apziraSaras

412 .393
.006 .008

(3) Parskumu
darhibas virziena
meklejumi

.390
.007

294 (r — koreldcijas koeficients); .038 (p -ubskuma &ditajs (p<.05)

Empriska petijjuma pieaugusSu sekgu cilveku bezdarbnieku izl&s
un jauniesSu izlasrezulatu saidzinajums atkéja, ka nerktieciba sekriga
dzivesdarliba ir bitiska un atkija pedaggiska procesa iesgpas jaunieSu
merktiecibas veidoSais veiciraSari. Rezuléti parada, ka sekngi cilveki
un jauniesi 12. klasbiezk izvelas proakivu, konstrukivu ricibu (6.att.).
Sasniegumus kajosa ir vaingo mekéSana neveiksmes g@dna — par to
liecina izteikti lielais skaitsidvarianta izele (35%) bezdarbnieku grap

6.att. Rcibas neveiksmes ggdma izweles respondentu grugs %.
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Ka visnoamigakas sekriga cileka pazmes vias respondentu
grupas tika miréta paSrealizcija un profesioalais sekrigums jeb sekmes

skol (6.tab.).
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6.tabula. Sekrmgu cilveku un bezdarbnieku uzskatu par sekgu cilveku
skolas laikz klasifikacijas pamatelementi

SKOLA Sekmgi cilveki | Bezdarbnieki
% %
PaSrealizcija 38,6 41,5
Atbildiba 12,4 7,8
Profesionlais sekrigums 26,8 26,0
Materilais sekrigums 2,6 6,5
Socilais sekrigums 19,6 18,2

Bezdarbnieku un jaunieSu uzskatu idahajuma atazmejams
jaunieSu sasniegumu @ibas iespjas, jo alas jauniesu grugs saidzinosi
biezi (59,6% - 9.kl.; 65,4% - 12.kl.) pdoti noazmigu sekriiga cilveka
paZmi uzskata rerktiecibu, usmemibu, atbildbu, discipliretibu.

7. Tabula. JaunieSu uzskatu pdoti nozmigam seknigu cilveku
pazmem biezumu sad@ums

Kriterijs Jauniesi | Jauniesi Saidzinajuma
(9. kl.) (12. kl.) pazme

Materiali labi situets 44,2% 44,2% | Matetlais
sekmgums

Sekmga karjera 48,1% 61,5%| Profesitais
sekmgums

lemantota uztiba 48,1% 55,8% | Saidais sekni
gums, profesioilais
sekmgums

PlaSs, ietekigs draugu, pazu loks| 26,9 % 40,4 % | Soglais sekrigums

Merktieciba, unemiba, atbildba, 59,6% 65,4% | Atbiltha

disciplinétiba

Optimisms, paSapza, labliba 59,6 % 73,1% | PaSrealzja

RadoSums 63,5 % 76,9%  PaSredila

Rezulaéti par ficibu nepieradt netradicionla situacija pamda, ka
izteikti biezk sekmgi cilveki uznemas atbiltbu, saldzinoSi biezi to
izvélas datt an 12. klases jauniesi,da biezk konsulgjas ar citiem (skat.
8. tab.). Kopura rezultti parada, ka jaunieSu izkes 9. klas ir [t1dzigakas
bezdarbnieku izatem, bet 12. klas— sekrigu cilveku izvelem. les@jami
rakstuigu laikmeta mobilites pammi pamda re& (3,8%) 12. klases
jauniesu izele nogaidt, atlikt iz\veli nepierasi, netradiciofla situacija.

8.tabula. Hcibas nepieragt, netradicionila situacija izveles
respondentu grugs %.

Sekmgi Bezdarbnieki| JaunieSi Jauniesi

cilveki % % (9. klase) | (12. klase)
nav zirams 2,0 2,4 7,7 5,8
pargalvigi riske 19,5 22,4 11,5 17,3
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uznemas atbiltbu 35,5 16,5 11,5 26,9
lauj rikoties citiem 10,0 18,8 15,4 5,8
nogaida, atliek 13,5 21,2 15,4 3,8
konsulgjas ar citiem 18,0 16,5 26,9 34,6
atsalas rkoties 1,5 2,4 7,7 3,8

Petijuma rezuliti, kuri tika iediti Riga — Maskava sadalias
projekéi, paada ka skdinu nerktiecibas afistiba skoi ir saisita ar
skoknu prasmi apzigties, izvirat unistenot persagi nozmigus nerkus.
Tacu tikai 31% no ska@niem — @tijuma daibniekiem - skaidri apzis
savus Bkotnes pinus, 27% dom par savu #kotni, bet ir giitibas
pienemt kEmumu; 27% alakas daves phni nav konkgti. Biezak
nekonkgti dzives phni ir Latvijas izlases latvieSu grupasniem (9.klases
zeniem - 35%; 12.klasessaiem - 40%), satlzinoSi nekonlati tie ir an
Latvijas izlases latvieSu grupas meien(35% un 28%). Bkotnes narku
saisiba ar izgitibas turpiasanu augstskalbiezk novrojama Maskavas
izlass (75 — 94%), saizinoSi Latvijas izla& 57 — 74%. Satlzinot
jautajumu rezulstus, tika nogrota tendence: ja tiek jaais konkgeti ,k adi
ir Jasu phni pec skolas beigSanas” , tad néimibas Aditaji ir zemaki.

9.tabula. Skafnu nakotnes apziaSanas skaidibas palipes relaivo
raditaju atSkiribas dzimuma un @cibu klases grups (%)

Latvijas skoéni Latvijas skoéni Maskavas
(latviesi) (krievi) skokni

9.kl. | 12.kl] 9.kl. | 12.kl] 9.kl. | 12.kl] 9.kl. | 12.kl] 9.kl. |11.kl.| 9.kl. | 11.kI
Zéni | zéni | meit.| meit.| zéni | zeéni | meit.| meit.| zéni | zéni | meit.| meit.
Es skaidri apzinos| 30| 35| 27| 37| 32| 27| 29| 35| 28| 37| 32| 33
savu rakotni

Mani daves pini | 35| 40| 35| 28| 27| 25| 17| 15| 27| 21| 14| 10
Sobfid nav konkéti

Es donaju par So-

dienu, nevis ki 16| 10| 17| 10| 12| 16| 16| 17| 15| 17| 16| 17
nakotnes pinus

Es domaju par ra-
kotni, bet nevaru

piegemt nelidu 20| 15| 21| 25| 28| 32| 37| 34| 30| 27| 38| 40
[Emumu

lzvertgjot kopun@ jaunieSu rarktiectbas un  sasniegumu
pasnoertgjuma rezulitus, var seciit, ka ieimgas nerktiecibas
atistibas tendence, kas &ttd af citos @tjumos, un kura pada, ka
jaunieSu rarktieciba ir saigta ar ne@rku apzimSanos, ko veicina tasak
jauniesSi atkdj savas iesgjas, izdewbas, apzias ralus sasniegumus;ak
identifice persomgos nerkus, K veido nerku sasniegSanas aplu un
uznemas atbiltbu par narku sasniegSanu.

Tadel batiska nozme ir paSefektivittei, kas nosaka jaunieSu
attieksmi pret sevi unrgjiem apsikliem, jo attieksmju sistna veido
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persofibas virazbu. Merki nosaka uzvetbu, kas atgriezeniski ietekm
uzskatus par pasefektisit, un taslauj @rskatt un @arveidot nerkus.

Darla vertéta pEtijuma gaita, apkopoti sedjumi, pPrognozti
turpmako petjjumu iesg@jamie virzieni un izvirtas tzes aizsivéSanai.
Secirats, ka p@Etijuma nerkis ir sasniegts, apstipfijusies gtjuma
izvirzita hipotze:

Petijuma teorijas an@tes déa tika identificti jaunieSu nmarktiecibas
veidoSa@s un objelvie kriteriji, kas izpauzas starppersonu mijiedaib
skokns — skains; skoéns —pedagogs; skals — veaki un kas ir nommigi
jaunieSu pasregadijas, nerku izvirziSanas un sasniegSanas efeliivit
Objektvs kriterijs ir pedaggiskais process skol— tas, & taja tiek
veicinata jaunieSu rerktiecibas afistiba, ieerojot jaunieSu rerktiecibas
veidoSag@s subjekivos faktorus.

Zinatnisku @Etijumu teoriju anake tika seciats, ka galvenais
subjekivais kririjs ir attieksmes, kas ietver anktiecibas veidoSais
kognifivos, emocioalos un uzvetbas komponentus.adlel attieksmes,
seviki attieksmi pret sevi, var uzskatpar pamata konceptu jaunieSu
merktiecibas veidoSais proces. Attieksmes var uzskaitpar jaunieSu
merktiecibas veidoSars struktuéila modda pamatkonceptu, kas ir saist
ar jebkuru no moda komponentiem, ta konkgtaka skatjuma
attieksmes ir @rktiecibas veidoSars persorgais (subjektais) krigrijs,
kas defigts af ka sasniegumus veicinoSs faktors un ir gtEstar
psiholgsisko gatavbu darhbai.

JaunieSu empska pétijuma rezuliti kopuma paidija nerktiecibas,
sasniegumu un sasniegumus veicinoSo faktoru padgmwma pozitvu
dinamiku: jaunieSi 12. kl@s saidzinot ar pasnartejumu 9. klag, sevi
noverte ka merktiecigakus, tiek at#i sasniegumi, to n@migums, un
noverojamas sasniegumus veicinoSo faktoru un jauniestktiacibas
veidoSa@s mijsakaibas.

lzvertéjot skolas pedagpsko procesu jaunieSu amktiecibas un
sasniegumu sek#hara, jaunieSi @rteja davesdarlba skok sasniegumu
veicinaSanu atbilstoSi izvifitajiem kri€rijiem: patséiviba un atbilaba,
merktieciba, uzdikstSaras, sgja izvirzt merkus, prasme sasniegt
izvirzitos  nerkus, prasme rast risjumu  probémsituacijas,
pasSreguicijas prasmes, optimisms, paxd attieksme pret sevi ung
radosums. Tika konsts, ka sadzinot jaunieSu &tejumus 9. un 12.
klass, bitiski augsik jaunieSi 12. klas nowerte dzvesdaribas skal
nozmi tados krierijos ka uzdikst&Saris, sg@ja izvirat merkus,
paSreguicijas prasmes, optimisms, pazd attieksme pret sevi un g
radoSums. lzrtejot kopuna abu nerjumu (9. klag un 12. klas)
jaunieSu paswtejuma par dwesdaribas skal noZmi sasniegumu
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veicinaSara rezul&tus, vagja nowrot, ka biezk zemi \ertgjumi 9. klag
bija kriterijos uzdiksi&Saras, pasregakijas prasmes, optimisms, pazd
attieksme pret sevi un nlz, savulart 12. klag Sajos kri€rijos biezk bija
augstki vertegjumi. Zemi \ertejumi 12. klag biezk bija kriterijos:
optimisms, poziva attieksme pret sevi un Wg prasme sasnhiegt
IzZvirzitos nerkus.

Korelacijas anakze nerktiecibas aditaju un maditaja ,sasniegumus
veicinoSs faktors — skolas norxe sasniegumu veiciBars” mijsakafbu
izvertéjums pafidija, ka nav statistiski ndmigu sakaibu nerfjuma 9.
klass rezulatos, ko var skaidrot ar jaunieSu i€gmam gritibam
apziraties nowrtegjamos kri€rijus un faktorus. Mrijjuma rezuliti 12.
klass pa@ldija, ka nerktiecibas krieriji bija butiski saisiti ar raditaja —
skolas nomme sasniegumu veiciBari — tadam paimem ka: jaunieSu
uzdikst&Sanos, prasmi sashiegt izvtas nerkus, optimismu un poZitu
attieksmi pret sevi un @a, radoSumu, prasmi rast rignmu
probkmsitiacijas.

JaunieSu nrrktiecibas veidoSars struktuiila modda emjpriska
parbaude, izmantojot jaunieSu &émitiecibas un  sasnhiegumu
pasnoertejumu, sekrigu cilveku un mazk sekmgu cilveku — ilgstosu
bezdarbnieku — retrospekti merktiecibas un sasniegumu veidodan
skol pasnoertéjumu, kopum liecina par teddtiski izveido& modda
atbilstbu emjpriski iegatiem rezulatiem. Modeli jaunietis var izmantot
sasniegumu savdzvesdariba planoSam, un skolodjs savulért to var
izmantot jaunieSu anktiecibas un sasniegumu veigganas g@nosan.

Nobeigums

JaunieSu rrktiecibas veiciasSara dzvesdariba batiski ir atklat
merktiecibu veicinoSos faktorus: dabas, t. sk. mciSaris motvus,
noskaidrot to ggu jaunieSu izprathun pedag@iska proced izmantot
variaivus dzeKus, kas virza jaunieSus uz préiiu risirajumu, radosu
risingjlumu mekEjumiem, lai veiciatu jaunieSu sasniegumu maoju
dzivesdarlba. Ja jaunietis @ciSanos apzias ka sev nommigu darhbas
procesu, tad wS veido pasSpieredzi, kimaciSaras iedist persorgu jggu.
Merktiecbas veiciaSana dwesdariba skok ir viens no latiskiem
jauniesSu turprikas sekrigas dzvesdaribas €lonis, un sasniegumi ir
merktiecibas rezulits, kurus var identifit un empriski izmerit. To
pierada promocijas dagfoveiktais sadzinoSais emjpiskais @Etijums, kua
augstu soali atzitu sasniegumu ciBki un ilgstoSi bezdarbnieki
retrospekivi nowvertegja merktiecibas veidoSanos un vibw uz
sasniegumiem sawdzvesdaritba skok.
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Petijuma probéma, kas risiata teorif, bija saisita ar jaunieSu
merktiecibas veidoSais struktudla modéa izveidi, lai identifi€tu
jaunieSu rarktiecibas veidoSas faktorus un kririjjus un pamatotu to
pielietojumu praks. Izvirzito probEmu un &s risirajumu var uzskat par
novi-tati, jo identificetos jaunieSu Rrktiecibas veidoSars faktorus un
kriteérijjus var saldzinat ar pie-auguSu augstu sashiegumu &gilv
merktiecibas veidoSars faktoriem vinu davesdariba skok.

leteikumi

Dzivesdariba merki ir darbibas strulkdiras komponentsade] merki
Ir saistti ar motivaciju: vajadzbam, jegu, \ertibam, interesm. Butiska
noZme nerktiecibas veidoSais proced ir jaunieSu paSregidijas
prasngm un pasregatijas sistmai, fidel skok veidojama dda jaunieSa
un pedagoga mijiedaita, kug atiistas jaunieSu pasredigdijas prasmes,
atistas paSapzia, adekuta paSizaia, pasertéjums, kas veicina @nku
izvirziSanas unistenoSanas kompetenci. Tas pRa@mda [Etijumi par
sekmgu un mazk seknmgu pieaugusu ciBku sasniegumus veicinoSajiem
faktoriem, ir lutiski sekmga dzvesdarliba.

Tatad jaunieSu subjeiti veértéta dzvesdaribas skal noZme
sasniegumu veicisari paiada objekivi iesgejamu jaunieSu @rktiecibas
veidoSaAs un sasniegumutganas sekd$anu skolas pedagskaja
proced un atkhj Sa procesa pilnveides nepiecie§am Par pilnveides
paskumu @kotnejas izstades pamatu skolgt var izmantot tos
kritérijus, kuriem jaunieSi deva zemangjumu.

Petijuma tika iz\ertets sekriigu cilveku, bezdarbnieku un jaunieSu —
skoknu — subjelais skolas pedagska procesa &rtejums nerktiecibas
un sasniegumu astiba. Tatu subjekivais \ertegjums netieSi attiexs uz
objekivu nerktiecibas veidoSais faktoru: mdrktiecigu macibu darlbas
satura, formu un metozu orgaficgu, tas nerktiecigu viraSanu uz
jaunieSu patavigas daribas afistibas sekreSanu, kas savakt ir
merktiecibas pamat Tadel petjjuma rezuliti rosina turpiat petjjumus,
lai objekivi izvértetu skolas pedagiiska procesa komponentus:agibu
vides, nmicibu satura, @cibu metozu, ®rteSanas, skolagja — skoéna
sadarlbu jauniesSu rerktiecibas veidoSan
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A general description of the dissertation

There is a number of successful, recognised andl@opersons in
our society that have created a successful caremaade their name
widely recognisable. Their work, knowledge, purpaseand attitude
towards life is an encouraging and inspiring exapt anyone who have
set goals for their lives and seek means to acasimplich goals. If one
looks at the company requirements for employeeg i3ngiven an
impression that purposefulness is being thoughafficgently. One is
expected to set challenging goals, an ability & &esense of fulfilment
from adherence to high standards and maintain staohimprovement of
one's achievements. Satisfaction with life, suceesssense of happiness
depends on the goals a person sets for oneselframdthe way such
person accomplishes the goals. The existence ofoal @r its
accomplishment may serve as a source of happiAegsal may be both
long and short term based, attributed to certaiaripes and levels of
from the simplest to the most crucial to a life afperson (Seligman,
Csikszemtmihalyi, 2000; Snyder, Lopez, 2002).

Basis of a necessity to intentionally facilitateuylo purposefulness
formation during the educational process at sch®dupported by the
current economic conditions and the positioningtled new, potential
employees within employment market at the naticauathorities. The
burden of all problems the society shall face intd 5 years time shall
be the responsibility of today's pupils. The sgategoal of the school
education is to provide a set of conditions andlifate a use of such
educational processes that are aimed at a devehldprha self-teaching
of an able and purposeful personality.

By facilitating the formation of purposefulness aself-regulation
in any young person during the educational proddss; successfulness
in terms of life activities is being facilitated ahe same time.
Implementation of educational goals directed atoamftion of an
independent and responsible personality in a destiocsociety shall
facilitate the preservation of culture, values aadtonomy. Upon
analysing the representative characteristics othyage group, its needs
and opportunities, as well as by assessing theenfle of purposefulness
on achievements tackles the issue of intentionalfcilitating
purposefulness both at school and after graduatiam interrelation with
achievements in studies and professional activities

Modern society requires each person to apply ocegsbilities,
knowledge and skills, be persistent, able to warit achieve goals under
high levels of stress as well as upon shift in qores act in a thoughtful
manner and maintain purposefulness in one's lifetivites.
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Purposefulness use one of the dimensions in thei-thensional
psychological well being next to such dimensionssal-actualisation,
positive relationships with others, autonomy, foient of daily
requirements, personal development and self-acteptdRyff, Esex,
1992; Ryff, Keyes, 1995). Self-analysis of cardevelopment has also
become important - being a ability to reflect ore'snskills, motives of
action, goals in order to be able to plan andadéine with one's learning
and working process. In reality there is a sigafficdiscrepancy between
person's efforts in accomplishing one's goals dmel a@ctual results
achieved. One often moves towards the goal whilegbstrained, stressed
and overworked. In particular, the said discrepamay be observed in
the pedagogical work of a modern teacher.

Researchers (Spona, Vidnere, 2008), upon analysipd attitudes
as a social value found that the social interestpupils are related to
formation of attitudes as the social values. Retesis concluded that
modern up-bringing takes a rather spontaneous enatistead of being
purposeful. The upbringing problem of how to oveneosuch episodical
and spontaneous approach during the up-briningegsoof a personality,
how to organise one's up-bringing in a purposefahner by aligning the
various external influences and internal psychaalgprocesses, features
and states of a growing child, adolescent, youngedsas an adult is still
rather topical.

Following matters are highly topical: "Are the liéetivity goals and
achievements of a young person personally relevang?these goals
realistic and feasible? Is self-realisation in apogeful life activity
focused on an achievement of a specifically peidsamé socially relevant
goal?

Research problemPurposefulness, its structure and formation has
been studies extensively Pyounmreiin, 1989/2004, 1957/2003;
JleontneB, 1975/2005; JleontheB, 2007; Maprtunrok, 1990; Locke,
Latham, 1990; Smith, et al., 2002; Job, et.al., 208irschi, 2010;
Caughlin, 2010). Extensive research has been ctedlwn formation of
youth purposefulness at schodlyQuumreitn, 1989/2004, 1957/2003;
JleoutseB, 1975/2005; JleontseB, 2007; Maptuniok, 1990; Locke,
Latham, 1990; Smith, et al., 2002; Job, et.al., 208irschi, 2010;
Caughlin, 2010). However, the matter of youth pggfalness formation
at school and actual youth achievements in lifesiigtat school and after
graduation is also of crucial importance. One I solutions to the
problem is to study the interrelations of the fotima of youth
purposefulness and achievements by revealing aectg set of
achievement criteria. A comparison of youth's sskessment results on
purposefulness and achievements with a retrosgeptivposefulness and
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achievement formation in life activity at schoolfsessessment of more
or less successful adults could provide an altemagolution to the
process in the pedagogical research process. @hagp the above reason
| selected the following urgent and pedagogicalglevant topic:
»Interrelation of youth purposefulness and achievema formation in
life activities”.

Research objectiPerson's life activity process.

Research subject: Interrelation between youth purposefulness and
achievement:

Research goal:Study the interrelation between the formation ofityo
purposefulness and achievements in life activitied develop an action
model for a deliberate facilitation of purposefidadormation at school.

Research hypothesis:The optimal interrelation of a young person's
purposefulness and achievement forms in a moreesaftd manner if:

e ayoung person accumulates self-experience by olgwvej self-
actualisation and self-regulation skills during 'sretivity;

e ayoung person is aware of one's goal in a lifeviagtand
subsequently develops one's skills to achieve goah

¢ ateacher offers varied pedagogical means foratiéthtion of free
will and achievement development in the activityagfoung person;

e a young person develops own purposefulness ands&ssewn
achievements in studies and work in an indeperal@htresponsible
manner.

Research tasks

1. Analyse the theoretical approaches in philosogisgagogy and
psychology on the formation of youth purposefuln@ssactivities
along with emergence and development of a needduevements.

2. Develop a set of purposefulness and achievemerdrrafdtion
assessment criteria and indicators.

3. Analyse and determine the actual purposefulnessdion level at
school during pedagogical process and in life & after
graduating from school for successful people.

4. Create a procedurally structural model of youthrppsefulness and
achievement interrelation.

5. Develop a set of pedagogical conditions for yopthliposefulness
development in life activities.
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Theoretical and methodology basis of the research

1.

Procedurally structural methodology activity apmimaon the
formation of self-experience in life activitieddoutses, 1975, 2005;
Jleoutnes, 1972/2003Pyounmreitn, 1957/2003Brirorckuii, 2000).

Activity and life activity meaning approachA§ynasxanoBa-CinaBckas,
1991; Bacuimok, 1984;JIeontre, 1975, 2005]Ieontnes, 1972/2003;
®panki, 1986;0nex0BukoBa, 2010; Vidnere, 1997).

Goal theories revealing:

¢ the hierarchy of goalslgountnes, 1972/2003);

e relation between goals and motivatiofe¢utses, 1975, 2005;
Jleoutnes, 1972/2003]11esanapun, 1999; Lewin, et.al. 1939);

e relation between goals and wilPyounmreiin, 1989/2004;bacos,
1992; May, 1989; Meissner, 2009);

¢ The multiple naturenultiple goals theorydf goals is provided by
the interaction between goals in various areasf@falctivities and
facilitation of purposefulness in the pedagogicakcess.

e purposefulness as general psychological dispositiGfsaanse,
2001).

Value based attitude theory Jldoutses, 1975,  2005;
Mscumies, 1960/1995; Spona, 2004; Bracey, 2001) and expezie
based value theory (Allport, 1935; Augustinos, keéal Donaghue,
2006).

Personality development and identity formation the=o
(Kohlberg, 1969; Eriksons, 1998; Waterman, 1989;
Lent, Tracey, et.al., 2006; Hartman, Betz, 2007).

Achievement motivation theoriesBgirorckuii, 2000; McClleland,
1987; Atkinson, 1964; Elliot, Church, 1997; Smihal., 2002;
Heckhausen, et.al. 1985).

Personality self-development theories:

o Self-efficacy and self-regulation theory (Bandurég6);

e Personality self-actualisation (Maslow,1954);

e Psychological well-being theories, optimism in ihgtlook of life
events (Seligman, et al. 2005; Ryff, et.al. 1992).

Studies on purposefulness revealing:

o Self-effifacy process (Lent, et.al. 2009; HartmBatz, 2007);

e Dynamics of goal setting- skill development
(Yeager, Bundick, 2009; Schapiro, et.al. 2009);
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¢ Internal and external conditions for the settinggofls (Phinney,
et. al. 2001; Meyer, 2008; Otis, et.al. 2005; Kala, et.al. 2010;
Hirschi, 2010);

e purposefulness facilitating interaction between shadent and the
teacher as an objective factor for the setting oklg and
achievement of, in problem subjects (Kalavanal.et2010;
Amster, 2008; Torp, Sage, 2002; Merrill, 2007; Wp2008).

Research methods

1. Theoretical methods - literature review, discouraealysis,
comparative analysis, content analysis and modgllin

2. Empirical methods:

e Data collections methods - narrative interviews, rveys,
biographical method, observation, situation analysi
e data processing and analytical methods;

o coding, grouping, analysis and interpretation dadzbtained via
qualitative data retrieval methods;

0 graphic representation, data frequency determinatidference
analysis - Wilcoxon's test for the comparison & tivo related
data tests, correlation analysis - Spearman's dnlations for
data obtained with quantitative methods. The aitaltdata
processing software of SPSS 19.0. was used fopuhgoses of
data analysis.

The research part of the present dissertation geatitative/quantitative
or mixed approach.

Research base
A total of 3321 respondents took part in the study;

e 104 pupils from various Latvian secondary schob® gupils from
9th grade; 52 pupils from 12th grade);

e 2932 pupils in the course of an international EHj®93 pupils
from the 9 - 11th grade of secondary schools inddwas 975 pupils
(9 - 12th grade) from secondary schools in Rigdyshg in Latvian;
964 pupils (9 - 12th grade) from secondary schooRiga studying
in Russian;

e 285 adults (200 adults successful in life actigiti@5 long-term
unemployed).

The novelty of the studyis provided by the verities on the significant
influence of realising interrelation between pupiirposefulness and
achievement on the life activities and their amilmn practice of such

pupils.
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Theoretical contribution:

The present dissertation defines purposefulnessa ageneral
psychological disposition which expresses itselaasability in terms of
self-regulation to moving towards and achieve d defined as a basis of
life activity - a subjective component of activisyructure. A number of
purposefulness facilitating factors in youth lifetigities have been
presented as well as the purposeful activity veigpeeous activity in life
activity has been analysed.

The dissertation defines achievements in an &gtiits objective
and subjective components promoting the importasfckfe activity in
school as the pre-condition of purposefulness amtkagement formation
in the sense that it defines the further succeskfel activity and
achievements of adults. The following subjectiaetbrs of facilitating
successful life activity have been defined - pugbolmess, self-efficacy,
achievement motivation, optimistic outlook towasd®nts.

A empirical proof is presented for an interrelatibetween youth
purposefulness and achievement formation by ravgdfie importance of
life activities at school and personality factora terms youth
purposefulness development. A proof is presenbedhe improvement
opportunities of the pedagogical process and teamegperation in terms
of facilitating youth purposefulness.

A procedural purposefulness formation structure, set of
purposefulness and achievement interrelation as®seds criteria and
indicators; a structural model of youth - pupil posefulness and
achievement interrelation formation was developedl a@mpirically
verified in the course of the present research.

Practical significance of the study

With the help of a comparative study among groofpsuccessful
people and long term unemployed a proof for impur¢aof pedagogical
conditions of purposefulness formation in the fartrsuccessful life
activity was presented.

A set of varied teaching and education facilitgtmethods aimed at
facilitating youth purposefulness was developed apuproved for
teachers who incorporate useful cooperation tasktheir lessons and
extra curriculum activities.

A valuable, retrospective former pupil experiemas been gained
in which more or less successful people with thanrent experience and
knowledge analyse the formation of their purposefs$ at school and the
affect of in the further improvement of the qualitfya life activity.
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Research stages
Stage 1 (2007 - 2008)

On the basis of the theoretical and methodologytigsrof the
research, the scientific apparatus of the scientdsearch, its structure
and forms of implementation was development. Thesgmt stage of
research involving a development of the procedusalcture of
purposefulness formation in life activities alongthw definition of
purposefulness and achievement interrelation as®eds criteria,
indicators and level marks. In order to verify asmkcify the structural
model of purposefulness formation, purposefulnesd achievement
evaluation criteria developed a result of the stadgreliminary interview
for both more and less successful people foundr thetrospective
assessment of purposefulness and achievement fomatlife activities
at school. Achievements in a life of an adult maydefined as a relatively
objective result of purposefulness and achievenferrhation in life
activities at school. A retrospective assessmenpuwposefulness and
achievement formation in life activities at sch&roim the viewpoint of an
adult allows one to conduct a comparative analgdisiouth - pupil
purposefulness and achievement formation in lifevdies at school,
taking into account the possible results of thiscpss in the further life of
an adult. A content analysis on the results obthinem the interview of
successful and less successful persons was coddigteystematising,
coding and classifying the obtained results.

Stage 2 (2008 - 2010)

Further literature review was conduced with inabasiof most
recently conducted studies on the interrelatioryaith purposefulness
and achievement formation. On the basis of rebeamalysis and results
from the interview of successful and less succéssfults, the structural
model of youth - pupil's purposefulness formatioaswmproved along
with improvement in purposefulness and achievemémtmation
assessment criteria, indicators and level marksyofith survey was
developed and a survey of 9th grade students wasducted in 2008. The
results from the interview of successful and lagxassful adults and 9th
grade survey results were analysed in line with tingproved
purposefulness and achievement criteria, indicatndslevel marks.

Stage 3 (2010 - 2011)

In the course of the international project®wcialisation specifics
of modern adolescents and social self-feel of tuthysubculturea part
was taken in a study on the learning environmestit;feel, behaviour,
socio-culture conditions' influence on studentesias well as on the
purposefulness and future plans of 9th and 12ttlegstudents. Surveying
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took place both tin the 9th and 12th grades of s@&ry schools in Riga,
as well as in 9th and 11th grade in the seconddrgdds of Moscow.

Stage 4 (2011 - 2012)

Fourth stage of the study involved a repeated suo¥ehe youth
who attended 9th grade in 2008, but in 2011 wef@th grade in order to
obtain information on the dynamic of youth purposeéss and
achievement formation in life activities at schoAlcomparison of self-
assessment on purposefulness and achievement iimnnaaong youth -
pupils of 9th and 12th grades and successful as&l daccessful adults
was conducted. The results of youth - pupil purfideess formation
structural model empirical verification were anags A analysis,
interpretation and dissertation layout was condlicte

Research structureis set out as follows - introduction, two sections,
conclusion, bibliography, annexes. The present PlliSsertation is
presented on 177 pages, listing 300 literature amsburce titles
accompanied by 17 annexes (presented on a tod@4opages).

Thesis set forth for presentation

1. Purposefulness as a general psychological feafuagersonalty form
and develop in the course of youth self-reguladad self-realisation
process. Purposefulness forms a basis for the ddevity of a
personality and ensures achievements at schoaidewchool as well
as in any further life activity. The basis of puspfulness formation is
the formation of the daily life activity goal tharfction of which is to
present a plan for the course of life and executifosuch plan.

2. The interrelation of youth purposefulness formaton achievements
in life activities at school may be assessed onbmas of following
criteria developed in the course of the work - &ilityt to realise a
goal, an ability to set a goal, abilities to selentans for the
achievement of the goal, an ability to use meanghe achievement
of the goal, a need to achieve a goal, future plansaction towards a
formation of future success in line with objectiaehievements -
success at school and actual socially recognisadtac

3. The pedagogical process at school facilitated thehypurposefulness
formation which is proved by the youth's subjedtiveassessed
cooperation at school in the development of suclpgsefulness
factors as courage, ability to achieve the setgjoalpositive and
optimistic outlook towards oneself and life, cresyi, ability to find a
solution in a problem situation.
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4. The success of youth purposefulness formation fan dctivities at
school is supported by the success and conditmrssich success of
adults. The basis of achievement formation is joex by good
overall results in all school subjects, an actived aonstructive
activity in course of the pedagogical process #&ost a solution
oriented action in extra ordinary situation, a cgtcof a successful
person as a professional and self-realised peiigonal

Content of the Ph.D. dissertation

The introduction of the dissertation presents aisbdsr the
topicality and choice of the research subject, piey a description of the
problem to be solved, sets the object and subjedt study, its goal,
provides hypothesis, tasks, lists research methegplains research
theory and methodology, defines research basisyides research stages
and novelty of. The first section of the dissedatiitle "The essence and
relation of youth purposefulness and achievementshilife activity”
provides an analysis on the following matters. balgas a basis life
activity; 2) achievements in life activity structyr3) the structural model
of pupil purposefulness and achievement formati®nanalysing a goal
as the basis of a life activity; a description ité hctivity' essence and its
structure; essence of a goal and purposefulnesspogpefulness
facilitating factors in youth age group is presdnté&pon analysing
achievement in life activity structure, the followgi matters were given
particular attention: 1) achievements in activites the objective and
subjective components of facilitating learning a&eleiments; 2)
achievement and purposefulness interrelations.

Literature analysis reveals that the function difeactivity goal
to plan one's course of live and implementAbynsxanoBa—CiaBckas,
1991); the structure of life activity in subjectiyesituational action
includes a specific set of components defined gy gbals, means and
products(Bacuimiok, 1984).The basis of life activity structure explanation
is formed by the action approachicourseB, 1975/2005;JIeonTheB,
2007), which emphasises the unity of physical, dgmal, social and
psychological components aattitude towards life in each component.
Person's ability to affect one's attitudes i.eeffectively implement one's
attitudes in certain life activities in order toigtxand develop. An action
of an activity is defined by aneed as a necessity of life activity
component due to the fact that needs are objeatiiteides between the
subject and external environment the implementatiowhich requires a
persistent angburposeful activity on the part of the subjefliconTnes,
2007). The importance of active purposeful activigs been revealed by

studies on youth preparation for further life aitids (OnbpxoBuKOBa,
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2010). Life activity in pedagogy is analysed frohe tviewpoint of the
procedural aspect (Spon@ehlova, 2004). In this regard, life activity
includes both the subjective and objective reabfy pedagogy - an
interaction of the two. Thus the dissertation shaklyse the effect of the
objective reality (pedagogical reality) on the liéetivities of subjects
(youth - pupils) at school taking into account tlaatife activity takes
places upon interaction of three components - emalti motivation,
cognitive action and behaviour.

The essence of a goal and purposefulnesgas analysed in
relation to one's will. Will is defined as a psyadli mechanism allowing
to control one's psychical functionality by aliggione with another and
transforming them in accordance with the task tosblred incl. the
achievement of the goals séfe(mBanor, 1976; Pyauk, 1974; UnbuH,
2009). An important verity on the facilitation obyth purposefulness
formation is offered by S. RubinsteiRyounmreiin, 1989/2004) on the
relation between will and goal in the movement frexternal control
towards the internal. A will does not emerge disedtom needs but
rather from motives and the realisation of the Iteggigoal. A goal itself
serves as a determinant of facilitation. Actionulagon with the help
ofwill is conscious, mediated with goals and mtavieThus
purposefulness is defines as an important feaafupersonal will which
expresses itself in a skill to set and achievesogeal(Jleontser, 2007,
Maiiepc, 1998). A goal in an aspect of life actvity is sad as a action
structure component, a component of meaning ardcasnponent of life
activity. In terms of defining a goal, the verity @ goal as a conscious
motive and task is of crucial importanc8e¢utnes, 2007, 252). Activity
goal is a link between a subjective need and na®to what is required
in order to satisfy the respective ned@yQuumreitn, 1989/2004); the
predicted/expected, desirable or attainable resfuthe activity in one's
mind; a goal epxresses the meaning of any actamtgl describes the
content of one's life (May, 1989).

E. A. Loks and G. P. Letama (Locke, Latham, 199@yeh
distinguished two following functions pertainingagsr 1) a goal as the
means of basic motivation; 2) goal as a representaftf the direction of
one's thoughts and actions. Thus in terms of pefpbgess, the structure
of a goal, hierarchy og goals affecting the needsatisfy a need is
subjected ton an analysis i.e. - a motivation dor action [leoHThes,
2005; Lemin, Potts, Welsford, 1994; Spona, 2004)ltiple goal theory
(Caughlin, 2010) which emphasises the importancenaitiple goals in
terms of interaction between various fields of liéetivity and the
importance of competence in the achievement ofsgolllwas concluded
that by subjectively realising a goal as a needirnidévidual ascertains
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oneself that such need may be only satisfied byeariy the set goal.
(Pyounmreiin, 1957/2003). P. Birkert indicated that a goal et
intellectual component of an activity, while motigkso includes feelings
and predispositions (Birkert, 1923). Thus feelinggy result in
disappointment with what was achieved when compa@dresult
determined by a goal thus resulting in a satisbactiith the goal
achieved.

Also such associations as the relationship betveesmotive and a
goal in an actionJ{eoutser, 2007) forming the purpose of the activity
((JIeontneB, 2005); a goal and values - values affect persatiigides
towards external environment which in turn dictadeons and decision
making in one's living environment. (Bracey, 2Q0A{titudes based on
values are mostly rooted in knowledge, will andicact(Spona, 2001),
while attitudes express themselves in the valuesns and life activity
goals of a person (Spona, 20B$arycs, 1988) Initiative is describes as
an integral feature of a personality which defioeg' ability to set and
implement goals following own inducement (Erikss®&898;1lyxepman,
1995); goal as a component of identity (Coatswdsimarp, Palen et. al.,
2005).

Purposefulness is defined as a general psycholadjg@osition of
a personality Y3uamsze, 2001) as one of the strongest features of a
personality - a value which manifests itself inkédl @nd conscious effect
to attain the closest and even long-term goalsifef dctivity while
overcoming difficulties (Spona, 2004). Such Proldemaffect
purposefulness as pertaining the field of motivatawe also described -
motive contradiction (Stern, 1938); non-consciousines (Maslo, 2006;
Svence, 2003; Maslo, 2003); setting goals by aocuisty them to
surrounding environment (Vasalampi, Salmela- ArouriM, 2010);
setting news goals based on the previous experieneehievement of
one's goals. Self-control concept as a importampgsefulness is
analysed on the basis of the theory proposed bdakhdura (Bandura,
1977, 1986) (Kujl, Koole, 2004) Thus the followifnctions of will are
being explained - conscious/intellectual preferendealancing the
perspective of motivation, realisation of feelingdafunction proviing
dynamic power (Meissner, 2009); two operationales/f will - self-
control and self-maintenance (Kuhl, Koole, 2004)e Tormation of youth
purposefulness is associated with three stageslfe€@ntrol: 1) choice of
goals; 2) initiative for action to achieve a goa); directing monitoring
towards the achievement of the goal. (Meissner9200 was concluded
that purposefulness facilitating factors may bdallews - an ability to
realise and set a goal which is related to inugtself control is related to
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the assumption of responsibility for one's actiensured by a adequate
self-confidence.

Upon analysingpurposefulness facilitating factors in youth age
group youth development has been defined (Gage, Berlih8g9;
Gudgeon, 2007, Karpova, 1994, 1998, Cone, 1985pefg| 1969;
Student, 1935; Lamoro, 1929) with an emphasis ensklls required to
set goals for further professional activities. 3hhe studies on setting
goals based on understanding of self-efficacy aedsgmality traits
(Hartman, Betz, 2007); based on understanding séurees of time,
energy and abilities available to one (Spo@amane, 2009). It was
concluded that goals define behaviour who in tdfeca understanding on
self-efficacy allowing one's to review and alterrogoals.

Purposefulness facilitating factons realisation of learning and
other life activity goals along with the use of apmpriate means in the
achievement of such goals opposing spontaneous ity
determination of facilitating factors in the analyss of youth activity
structure and process. It was concluded that a stimulating teacher is
necessary to assist in the development of thesskdcessary to realise a
goal, to set a goal and that such assistance detsna positive
purposefulness dynamic for a pupil in the age gsoap 6th, 9th 12th
grade pupils (Gudgeon, 2007, Yeager, Bundick, 20@8)th competency
to set a goal is developed in such manner (Schafrchneider, Shore,
Margison, Udvari, 2011); as well as stronger ligkvizeen self-control and
goal setting skills is attained (German, Martin,0@D The following
purposefulness facilitating factors were analysedpaositive self-
conception defining one's ability to identify pemabgoals and plan their
accomplishment (Sirin, et al., 2004); internal axdernal conditions of
achievement (Myer, 2008Camane, 2008), understanding of abilities
(Csikszentmihalyi, Schneider, 2000); self-esteend &elf-assessment
(Otis, et al., 2005; Ampos, 2006). It was concluded that in youth age
group, sudden changes in life activities may reisudt severe drop in self-
esteem and motivation which affects the realisatbriuture plans and
decision making.

Relation between purposefulness and motivation avedysed as
a motivation facilitating factor which is shown the studies on youth life
goals and notions on the expected result; profeakiaterests and career
goals (Hirschi, 2010); autonomous motivation (Kalaa, Maes, De
Gucht, 2010; Hirschi, 2010); youth purposefulnegsrk in spare time;
achievements in studies and career development njgmaGembeck,
Mortimer, 2006). It was concluded that purposefstnas related to
motivation to a significant extent, in particulawith autonomous
motivation with includes own set goals.
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Motivation as a purposefulness facilitating fact®rsignificantly
related to attitudes. A. Leontievi¢outre, 1975) argues that attitudes
form the "carcase" of personality's subjective worlin his opinion the
matter on the extent to which development and ftionaof personality's
subjective attitudes is set by the efficiently gbunging activities. Thus
the essence of attitudes is definedttitude involves three types of
reactions towards the object or three component¢Eagly, Chaiken,
1993): affective reaction (emotions related to tigect of attitude);
cognitive reaction (thoughts and opinions relatethe object of attitude;
behaviour reaction (intentions behind actions;spasition to act towards
a certain direction). Thus - a disposition towagedting in a certain
direction is also an aspect of purposefulneasiitude is an evaluation
(Fishbein, Ajzen, 1975; Petty, Cacioppo, 1981/19€6g to the fact that
people consider whether they behave different tatwhey feel. A. Spona
(Spona, 2005, 57) defines attitudes as a integnaigmality feature which
forms on the basis of unity between life activitiesowledge, experience
and will and expresses itself in values, goalsalgland norms. Attitudes
are one of the defining components of man's esseftteéude displays
an active position of choice of an individual whidéfines actions and the
individual character of components pertaining sachions. Person's
behaviour towards certain matters, phenomena acts &axe set by the
attitude towards such (Spona, 2001).

Attitudes express and develop during the processatisfying
one's needs as well as in activities towards aelmewt of certain goals
corresponding one's social conditions. Externauai manifests itself in
action and behaviour (Spona, 2006). In course efréisearch part of the
present dissertation, in particular, during thenfation of methodology
for the empirical research the verity that the eantof upbringing in
terms of attitude towards oneself forms as a whalsed on the content
of development - physical, psychical and socialetigyment. Its sets the
basis of personality development and extent of indbrging content.
(Spona, Vidnere, 2008).

Attitudes are analysed as the subjective componeht
achievements which relates to both positive andhtneg) affective trends
(Bartel, 2007). It was concluded that satisfactgrgdes are made up by
15% of skill and 85% of attitude (Allen, 2007).

The link between purposefulness asdch youth personality
factors as self-control, emotionality, self-confidece and sociability
was described, which provides a necessity to fat#lithese factors in the
course of the pedagogical process(Sanz De Acedarraga, et. al.,
2006). Thus the verities of A. Bandura on the thstps of developing
self-control skills are analysedelf-assessment, self-monitoring and
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self-response (Bandura, 1986).Self-monitoring - monitoring and
conscious recording of one's thoughts, emotions laettaviour. Self-
assessment eomparing the results of one's action with the gdesired
result and one's personal expectati@elf-response -further action
programme development and assessment of what is; @lows to set
further goals for successful life activities or cahany of the goals should
any of them lose their relevance at any given pdihus scholars focus
on the facilitating or hindering effect of emotioms the study of
development of a purposeful career (Hartung, 20¥1l). Morosanova
along with colleagues has conducted a a numbeudfes since 1988 on
the self-control styles of personality behaviouerHbrincipal conclusion
is that of that the phenomenon s#lf-control style manifests itself in a
manner the the person plans gmrdgrammes the achievement of life
goals lists principal internal and external factorssesses results and
adjusts own activities in order to achieve subyatyi acceptable level of
results in which self-organisation processes aréengbedeveloped.
(MopocanoBa, Konos, 2000).

Studies reveal the importance of interpersonalracteon (i.e.
pupil - pupil; pupil - teacher; pupil - parents)tarms of setting goals and
achievement efficacy of (Kalavana, Maes, Gucht,0201In terms of
pedagogical management, the development of setfalgolays a crucial
role in purposefulness facilitation in the sensehofv a young person
accepts externally imposed requirements as sumpbyte¢he claims of S.
Rubinstein. Since goals and motives defining gakds create the content
of will resultant of problem self-control. Sochlimportant motives
resemble mandatory requirements which are felt astrange force
opposing the force in which a young person idesgifoneself. Thus, an
internal conflict is formed. If motvies are sociahportant, internally
experienced and accepted, then the probabilityci snternal conflict is
substantially lessPfonnmreitn, 1989/2004).

Action process analysis yields experience refern@das self-
experience since such analysis ensures enrichmeness related to a
subjective experience (Spona, 2001). Thus sodi@isén which a young
person obtains one's place is social hierarchy uxial importance to
learn socially acceptable types of action, gengladcepted symbols and
to generate an outlook on the basis of accumulagedies which also
include goals (Abercrombie, Hill, Turner, 2000).cidisation takes place
In a micro environment which may not be restriateerely by the stable
elements of contact environment due to the fact tdfeen enough a
contact is of short-term nature, while an impressie lasting. For
example, it was concluded that the influence ofhauitarian parents
becomes a youth purposefulness development andvachent hindering
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factor (Kalavana, Maes, De Gucht, 2010), restrictime young person to
achieve within the specific cultural environmenpég, 2006). Author
assumes that the consequences of authoritariantparay be attributes
to those of having authoritarian teachers if oneakp of youth

purposefulness development.

It was concluded that one of the youth puposefdrasilitating
factors is self-control which is based in the atés towards oneself,
one's activities as well as towards other people & subjective factor,
however, the objective factor of facilitating yoyshrposefulness is also
of importance - a skilled facilitation of a youngrpon's purposefulness
on the part of the teacher by ensuring the devetoyirof young person's
self-control skills.

Achievements in life activity structure are defined as a result of
successful goal setting and correspond result fitkes. Achievements
are elated to the self-management skills of theaviddal and such
approach is considered to be the 21st Century mpmadf modelling
one's life in order to facilitate the competitiveseof an individual. The
competencies of career development are alreadyefbrat school and
purposefulness is deemed to be an effective conmpooé career
development (Kuiper, Scheerens, 2006). The bdsassoccessful career
Is purposeful personality having a clear outlook on oa's future goals
(Kalnina, Katane, 2010). Thus both the facilitatewgd hindering factors
in terms of life activity achievement were analyd®s revealing the
importance of life activities at school in the cexttof a life of successful
and less successful (for example, unemployed) peedong with the
analysis of learning achievement facilitating ohbjex and subjective
factors. It was concluded that the successfulgess in hand with a
certain interrelation with the social environmemtwhich a person lives
and acts. One of the objective social environmiagtors is youth
learning and upbringing process during life acegtat school. A. Spona
(Spona, 2001) defines upbringing as a socially g and
pedagogically founded, purposefully organised pseceof human
cooperation for the facilitating of a harmonised darversatile
development. System-approach in upbringindpy D. Liegeniece
(Liegeniece, 1999) calls for the necessity to stpdpil's purposefulness
formation as an interaction system between théhtxaand pupil

Learning achievement facilitating environment glaycrucial role
in interaction (Barkoukis, Thggersen—Ntoumani, Mtamnis, Nikitaras,
2007). Thus the following approaches to learningrewanalysed as
objective achievement facilitating factors - meghfuh studies based on
dialogue and research (IBL - Inquiry based learni{tgmelo—Silver,
Duncan, Chinn, 2007) due to the fact that cogniteaflict is both a
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learning motive and goal (Glasersfield, 1996; Resni987); discovery
learning Kyropckoii, 2003). Problem based learning (PBL) are also
known to facilitate achievements due to the fdwttit facilitates
purposefulness formation by analysing and assessalgvorld problems;
solving actual issues - identifying the cause aedkmg a conditions
necessary for the solution, seeking a meaning, ifeignce and
foundation. This in turn develops self-managemenitjcal thinking
(Amster, 2008), authentic experience acquisitioorp] Sage, 2002);
collaboration behaviour (Remedios, Clarke, Hawtkori2008). The
integration of knowledge and skills increases naiton to use freshly
obtained skills, adapt them in a new situation aachpetency (Merrill,
2007; Wood, 2008)facilitates the formation of self-confidence whiak
pointed out by longitudinal studies particularlfeats the achievements
of a adults (Vasalampi, Salmela—Aro, Nurmi, 2018)nce the two
following achievement related directions of motivkelop in youth age
group during life activities at school - motivesddailure aversion motive
(Berorckuit, 2000), then it is followed by description of apaches
facilitating pupil motivation - motivating dialoguself-regulated learning
(self-regulated learningSRL) (Xu, 2008); task - centred learnirnggk—
centred learniny (Merrill, 2007). Such learning focuses on tadkat tare
formed on the basis of real situation present iongpperson's life and
surrounding environment.

Thus it is highly important to uncover learningefide their
meaning in the understanding of pupils and seleetrmost appropriate
learning eaids in order to attain the necessaryityuaf education. A
teacher must seek means and methods to motivate peaml towards
achievements. If a pupil consciously deems thenlagr process as a
important process of activity then learning is pdex with the personal
meaning. The role of "teacher as a provider andsfoamer of
information” shifts the role of a multifunctionaacher as an organiser of
a learning process (Lanka, 2003).

Self-realisation and self-actualisation are alspalgsed as
important subjective factors of achievement fororatilue to the fact that
these define one's ability to choose, consciousty & solution in any life
activity related situation in order to achieve p@&a goals. Self-
actualisation and self-realisation -it is an implementation of one's
talents in life. Self-realisation provides a enwinzent for development of
skills and use of at ta level that ensures necgssaial achievements and
a social status. In Maslow's theory, the ternsealf-realisationis replaced
by self-actualisation (Maslow, 1954%tudies on self-realisatio3d6os,
Kenacwes, 2001) reveal that people may achieve the degirefissional
goals and full implement their abilities and goaltdowever, for the
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purposes of ensuring successfulness one also esgalicontinuous action
analysis and conscious self-control throughout éhBre action process
which is shown by studies on career formation igrficing factors among
which purposefulness in the life of young persond adults is highly
important (Salmela—Aro, Aunola, Nurmi, 2007); a at&n between
personality traits, interests, choice of occupatiotelligence and social
stereotypes (Salmela—Aro, Aunola, Nurmi, 2007).

Thus the basic verities presented in the achievemmnivation
theory (McClleland, 1987) and studies on achievamauotivation in the
life activities of youth and adults were analysd#dwas concluded that
successful entrepreneurs exhibit high achievemaentivation - they are
characterised by a setting of specific and posijeals, active movement
towards such goal and pronounced confidence insonapabilities
(Hamilton, Harper, 1994). Achievement meed theanyg & derivatives
(Elliot, 1997; Thagersen—Ntoumani, Ntoumanis, Nikdts, 2007) reveal a
link between self-control and achievement diredtedaviour, as well as a
link between achievement need and set achievenoaid.grhere are three
types of goals present in terms of youth achievéntgspositions: 1)
mastery goal orientation towards completion ofskt&) Involvment goal
orientation to complete the task in order to dertraies one's achievement
In relation to the achievement of others i.e. agtmeent motivation; 3) a
goal to avoid from the completion of a goal in@rtb hide one's lack of
skill i.e. avoidance motivation. These aforememtd goals may serve as
a basis for the specificity of youth goal realisatias well as for the
decision making on the goals, even for youth's tstdading on how well
people are prepared in the ordinary course of nmocdktucation. A
detailed analysis of avoidance goal orientatiooffsred (Smith, Duda,
Allen, Hall, 2002). Mastery goal orientation as whoby studies on
learning environment are positively related to utegon of effort
intensity, perceived academic efficiency - indepmrid learning
capabilities (learning self-control), an ability seek assistance upon
necessity and increase one's international mobratiVhile avoidance
goal orientation is related to negative proceskmg;self-determination,
chaotic approach to learning, reluctance and tgbib seek assistance,
anxiety, low academic efficiency, reduced perforogam@and motivation
(Long, Monoi, Harper, Knoblauch, Murphy, 2007).

It is concluded that young persons who base mativain clear
goals are more likely to achieve goals and achnggieer results.

Thus as one of the factors of successfulness orst ook at the
socially oriented system of person's ability, feasuand qualities in order
to define potential opportunities in terms of agkmment development.
The importance of achievements and purposefulnassbben explained
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by the following authors: V. Sapovalo¥llanosanos, 2005) argues that
purposefulness towards achievement is a sociallgntd personality
system including abilities, features qualities whit) define person's
potential opportunities for achievements in leagn&s well as in both the
professional and casual aspects of life. J. Holea@ldEonoauera, 2004)
indicated a need for achievement as a charactefestture of life activity
success. V.Andreje\A@apees, 2006) emphasizes that only a synthesis of
a number of features may ensure person's succedi$e imctivities,
however, it is important that the person in questsopurposeful. In terms
of attaining purposefulness achievement, autholyaes the professional
development theory by D. Super (Super, 1957) andiet on self-
efficacy in the choice and formation of career (f4aw2007); youth
motivation towards learning achievement and le@nachievement
strategies (Heckhausen, Schmalt, Schneider, 1®8prixeiim, XeiiBeH,
2001; Long, et. al., 2007; Spera, 2006); motives dmfessional self-
determination mmos, 2004).

Also a number of studies were analysed which handcated
towards the importance of achievement formatioyanth age group in
terms of the further life activities - a depressagerienced during young
age may relapse in adult years (Rohde, LewinsolginKSeeley, 2005);
a formation of a negative link between purposefsgnand achievement
formation during youth may cause unemployment eelassues later in
life (Malmberg—Heimanen, Vuori, 2005; Malmberg—Hamen, Vuori,
2005; Udat'tsova, Volovskaia, et.al., 2005; BruyeEgickson, Van Looy,
2006). It was concluded that level of behaviouf-sehtrol is of crucial
importance - persons with a high level of self cointake responsibility
and subjective control on the positive events ad'®llife (achievements)
as well as on negative events (failuresjcé=Kiize, 2003; Auupos,
2006) An equally important component is one's gbith make decisions
In uncertain and contradicting situations (Coyleaf@to, Conway, 2006).

This, in terms of explaining success and achievésnehe self-
efficacy theory by A. Bandura (1977) is very im@amitt due to the fact that
most recent studies have been based on it (BetzyW@000; Shulman,
Kalnitzki, Shahar, 2009). Goals chosen by ones&fraotivating, such
urge a person to make a decision and develop etanrate formulation
for one's achievements (Job, Langens, Brandsta®6f9). Upon
summarising all of the afore-mentioned opinionsvés concluded that
successful life activities and achievements ardlit@ted by following
subjective component: goal setting and manageniaiid; smaintaining
initiative under uncertain external conditions that¢ difficult to control;
setting new and broader goals which relates to sorskXills to
independently decide on one's attitudes and actilmasler's potential
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which manifests itself in various managerial skillan ability to manage
one's emotions i.e. self-control skills, attitudavards events, time, other
people, optimism, fulfilled life, meaningful life nd skilful use of
optimism - maintenance of initiative under unfawahle external
conditions and strive towards a more favourableutswls; creative
approach and use of creative solutions relatedrageglic thinking and
systematising skills. Studies reveal that the agpee obtain in young
person's life activity proves to be very importanterms of a successful
further life activity of an adult.

Research on person's success has been subjeetiendc interest
around the world. (Rifkins, 200&Keunnn, I'amtarep, Anapec—Cansar,
Cuncou, 2004). There is a number of successful, socratpgnised and
popular people who have created a successful carg@ne of the
cornerstones of their success is their purposedsit@wards life activity
which explicitly reveals the interrelation betweeathievement and
purposefulnessStudies uncover relation between purposefulness and
youth achievements. Self-control is an effectiverppsefulness
facilitating factor in terms of achievement fornaattiif interest is involved
as consciously cognitively motivating status whielates to the principal
need. [esangpun, 1999). A kind of purposefulness that facilitates
achievements i.e. purposefulness is a cause amevaaients are results -
it is a king of purposefulness that includes indefgecause interest may
point towards the first stage of formation o a need (Karpova, 1998).
Such relation facilitates development.

Sel-efficacy is also a purposefulness facilitatfagtor and in the
field of cognitive theory, scholars (Bandura, 19&8ajkovic, Luthans,
1998) have revealed a significantly positive catieh between self-
efficacy and achievements at work. While G. HacKetackett, 1995)
demonstrated self-efficacy as a predictor of acacleanhievement and
successful life activity decision making. Purposefttions involving self-
control, effect of the success of life-activiti@shievements in studies and
in career has been revealed by a list of otherlachdBetz, Hackett,
1997; Fouad, Smith, 1996; Lapan, Adams, Turnerkélman, 2000).

An interrelation between purposefulness and achievds is
shown in control focus theory (Higgins, Spiegd)02) which explains
that when striving towards goals people may conftime promotion or
prevention approach.

Promotion approach (focus) relies on ideals, demaknt,
inspiration and achievement, helping to achievén mggults. Prevention
approach (focus) is linked to necessity, protectisafety and
responsibility allowing to avoid undesirable conseaces.
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It follows that upon a comprehensive summary ohmm it may
be concluded that factors of purposefulness - @ neeachieve a goal,
goal realisation and setting, choice of means énathievement of goals,
creation of specific future life activity plans arad specific proactive
action during implementation of such plan - thebam® associated with
achievement components - results, realisation af'sokcapability and
adequate assessment, realisation of achievemends iportance
assessment. The pedagogical management of yoeathdiivity at school
Is an objective purposefulness and subsequenthyexaament facilitating
factor in the development of such personal qualéig - independence and
responsibility, initiative and creative developmehhus teacher must use
varied learning and upbringing approaches and ndsthbhe presence of
successful achievements in the life activity ofesspn indicates towards
purposefulness, optimism, an ability to act adegjyainder conditions of
failure and non-conventional situations.

The first part of dissertation describdee structural model of
pupil purposefulness and achievement formation.Purposefulness
formation criteria are being explained in the méare being conditions
for achievements:

1) a goal in a life activity defined by the followingdicators - an
ability to realise a goal, an ability to set a gaalskill to select
means for the achievement of the goal, an abiitaply means
for the achievement of the goal and a need to aelaggoal:

2)life activity value which is characterised by thelldwing
indicators - a need to self-realise, cooperatioisskearning as
value, work as value, school as value;

3)personality attitudes defined by the following titatle towards
oneself, attitude towards peers, attitude towardigits, attitude
towards action, emotional stability in which theyously defined
result of attitudes is implemented.

Each criterion includes a number of indicators abtarised by
level features which respectively define the puegbess level of
sophistication:

Level A - highest indicator level when the respective featare
being expressed clearly and in a regular manner;

Level B - moderate indicator level when the respective featsir
being expressed occasionally and it is still belageloped

Level C -lowest level. Feature has not been developed.
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Requirements for each level were specified in otdeconduct a
further analysis on the qualitative and quanti&tiindicators of
purposefulness. Purposefulness and achievemestiayiindicator and
level feature tables were compiled on the baste@fbove. (See Tables 1
and 2).

Table 1 Purposefulness evaluation criteria, indicas and indicator
level features

Cri- Indicators Level A Level B Level C
teria

. An ability to realise a goal| Always realises | Occasionally | Does not
(Jleonmves, 1975/2005; the goal of realises the realise the
Jleonmwes, 2007; action goal of action | goal of action
Gottfredson, 2002; Hartman,

Betz, 2007)

. An ability to set a goal Always able to | Occasionally | Not able to
(Heckhausen, Kuhe, 1985; | set a goal ableto seta | setagoal
Yeager, Bundick, 2009; goal
Vasalampi, Salmela—Aro,

Nurmi, 2010)

. A ability to select means | Always able to | Occasionally | Not able to
for the achievement of the set optimum able to set set optimum
goal (Phinney, Baumann, | means forthe | optimum means for the

> Blanton, 2001; German, achievement of | means for the | achievement
= Martin, 2000: Meissner, the goal achievement of of the goal

S 2009: the goal

2 . An ability to use means forAlways able to | Occasionally | Not able to
= the achievement of the select means in | able to select | select means
= goal(Hartman, Betz, 2007; | & rational means ina in a rational
S Schapiro, Schneider, Shore| Manner. rational manner.

< Margison, Udvari, 2011) manner.

. A need to set a goélocke, | An explicit need| An occasional | No need to
Latham, 1990; Caughlin, to achieve the | need to achie-| achieve the
2010) set goal. ve the set goal| set goal.

. Future plans Specific, Partially Does not
(Lent, Tracey, Brown, Soresjrealised, realised, thinkg think of
Nota, 2006; Sirin et al., formulated goals of future plans | future plans.
2004; Oitis, et al., 2005;

Kuijpers, Scheerens, 2006)

. An action towards A purposeful, Consults Does no
achievement formation. independent relatives and | realise the
(Hartman, Betz, 2007; Lent,| action towards | /or relies on necessity for
Taveira, Sheu, Singley, zoog)appropriately sef coincidence. | an action

goal and action.

. Learning as a valu@ogla, | Realises and | Partially Does not

? o 2001; Rubene,2008; Ali, appreciates the | realises and | realise and

53 Sauders, 2009; Boehm, personal appreciates the appreciate the

S 8|  Lyubomirsky, 2008) importance of | personal personal

= learning. importantce of | importance of
learning. learning.
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9. Work as a valu¢Stenley, | Realises the Partially Does not
2002; Zimmer—Gembeck, | value of work. | realises the realise the
Mortimer, 2006; Barkoukis, value of work. | value of
Thagersen—Ntoumani, work.
Ntoumanis, Nikitaras, 2007)

10.School as valugGudgeon, | Always highly | Occasionally | Does not
2007; Barkoukis, et.al., appreciates highly appreciate
2007; Amster, 2008; Spona, school. appreciates school.
Camane,2009; Kalavana, school.

Maes, Gucht, 2010)

11.Attitude towards oneself | Always feels Occasionally | Often feels
(Ericcson, 1998; Spona, positively at feels positively| negatively at
2001: Sanz De Acedo school and in at school and | school and in
Lizarra-ga, et. al., 2006; family. in family. family.
Spona, Vidnere, 2008)

12.Attitude towards peers | Always friendly | Occasionally | Rarely
(Ericsson, 1998; Spona, and active in a | friendly and friendly and

[ 2001; Spona, Vidnere, 2008peer active in peer | active in peer

S Kalavana, Maes, Gucht, environment. environment. | environment.

% 2010)

> | 13.Attitude towards adults | Always treats | Occasionally | Does not

T (Ericsson, 1998; Spona, adults with treats adults | treat adults

§ 2001; Kalavana, Maes, respect. with respect. | with respect.

o Gucht, 2010)

O | 14 Attitude towards action | Always Occasionally | Rarely res-
(Bandura, 1986; Sanz De | responsible and| responsible ponsible and
Acedo Lizarraga, et. al., independent in | and indepen- | independent
2006) action. dent in action. | in action.

15.Emotional stability Always able to | Occasionally | Not able to
(Bandura, 1977, 1986; Kuhl, control one's able to control | control one's
Koole, 2004) emotions and one's emotiong emotion and
actions. and actions. | activity.

Achievements may be

evaluated objectively and tbgative

criteria as follows: 1) youth results in learningbgects; 2) specific
achievements in life activity at school and spec#dchievements in life
activities outside school. However, in order to Ilgsa youth
purposefulness it is important to look at the scibje achievement
assessment due to the fact that attitudes comstituie of the
purposefulness criteria. The subjective evaluat@nachievements
includes a number of indicators (See Table 2).

Each achievement criterion includes indicators rofi by level
features which in turn reveal the objective achmest level or the
subjectively assessed attitude towards achievemants conditions
generating achievements, in the meantime providimgjcations on
purposefulness i.e. a self-assessment of abildgie$ understanding of
obstacles towards better results.
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Level A - highest level - high result of purposefulness wkien

respective feature delivers good or excellent tesal
high self-assessment in attitudes towards achieweme
a clear understanding of conditions necessary tenat
the achievements;

Level B - moderate level - moderate purposefulness resulhwhe

the respective feature delivers average or gooudltses

an average self-assessment in attitudes towards
achievements, partially clear understanding of
conditions necessary to attain the achievements;

Level C - lowest level - low level of purposefulness when the

respective feature delivers poor results, low self-
assessment of attitudes towards achievements rieedlu
understanding of conditions necessary to attain the
achievements;

Table 2 Achievement evaluation criteria, indicatoasid indicators level

features
Cri- Indicators Level A Level B Level C
teria
. Results at subjects Good and Average and Very poor and
important for the achie-| excellent good results poor results
vement of furture goals| results
(Hirschi, 2010; Zimmer—
Gembeck, Mortimer,
2006)
. Results at other subjectsGood and Average and Very poor and
(Zimmer—Gembeck, excellent good results poor results
Mortimer, 2006) results

Objective achievement assessment

. Principal achievements

attained at school.
(Hirschi, 2010; Ali,
Sauders, 2009); Boehm,
Lyubomirsky, 2008)

Achievements
are purpose-
fully related to
the implement-
tation of future
plans.

Achievements
are partially
related to the
implementtation
of future plans.

Does not
realise one's
future plans.

. Principal extra-
curicullum achievments.

(Stenlijs, 2002; Zimmer—
Gembeck, Mortimer,
2006; Ali, Sauders, 2009
Boehm, Lyubomirsky,

2008)

Achievements
are purposefull
related to the

implementation
-of future plans.

Achievements
are partially
related to the
implementation
of future plans.

Does not
realise one's
future plans.
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Subjective achievement evaluation

. Self-assessment on the

Achievement

Achievement

Believes that

stacles towards improving obstacle

results at school
(Pybounwmetin,
1989/2004; Rotter, 1966
1971; Park, Peterson,
Seligman, 2004; Xu, J.,
2008; Onvxosuxosa,

2010)

assessment -
personal sense
of
responsibility

assessment -
transference of
responsibility to
external
conditions

importance of the evaluated as | evaluated as the achieve-
achievements attained at| unique, partially unique,| ment is not
school(Palaqui, 2007; original, original, perso- | unique, origin-
Hirschi, 2010) personally and| nally and nal, personally
socially socially and socially
important. important. important.

. Extra-curriculum Achievement | Achievement Believes that
achievement self- evaluated as | evaluated as the achieve-
assessment unique, partially unique,| ment is not
(Ali, Sauders, 2009); original, original, perso- | unique, origi-
Boehm, Lyubomirsky, personally and| nally and nal, personally
2008) socially socially and socially

important. important. important.

. Opportunity self- Confident of | Doubts one's Fears of one's
assessmeriBoicomceruii, | one's opportu-| opportunities in | opportunities,
2000; Seligman, et. al., | nities and hold| the achievemnet holds a pesi-
2005; Rottinghaus, Day, | an optimistic | of the planned | mistic outlook
Borgen, 2005) outlook. goals. or does’t

realise it.

. Achievement quality level High self- Average self- Poor self-
self-assessment assessment | assessment assessment
(Vasalampi, Salmela—Arq, indicators, in | indicators, in % | indicators, in
Nurmi, 2010) % - 70 - 100 %] - 40 - 100 % % - 0 - 40%

. Opinions on the types of | Achievements | Achievement Does not
attaining achievement are purpose- | are of realise the way
(McClleland, 1987; fully planned | coincidental the
Phinney, Baumann, and emerge | nature achievements
Blanton, 2001; Smith, during the have been
Duda, Allen, Hall, 2002; | process of attained
Merrill, 2007) work.

Opinions on the ob- | Internal External obstacleCannot

formulate own
opinion - does
not understand

constituted by the

involvement in
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Purposefulness being one of the of the most impbnersonal
qualities forms in a life activity, which for youngersons is mostly
the professignalbrganised
pedagogical process by implementing the goals defingd) by the
teacher, goals not initiated by the teacher (néihdd), goals set by the
parents and personal goals. Thus upon summarisegerities obtained
during literature review and on the basis of theated purposefulness and
achievement evaluation criteria and indicators ($able 1 and 2), a
procedural structure of purposefulness formationlifi@ activity was
developed (Figure 1).



Figure 1 Procedural struture of purposefulness foation in life activities
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The methodology basis of procedural structure veaméd by the
procedural approach in which an activity is studiégerson's developme
in order to reveal increasingly more accurate aggnes of pedagogic
actionfor the development of the specific group of peoflee obtainel
procedural structure (Figure 1) may be used fopthaning of success al
achievement in one's life activities, while a teackhnay uses this for tt
planning of youth purposefulness fitation.

The developed yout- pupil's purposefulness formation structt
model is a result of theory and research analysisducted by th
scientists (See Figure

Figure 2 The structural model of yout- pupil's purposefulnes:
formation process.
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Environment: micro, mezzo and macro environmergt mncluded
in the model as a conceptual requirement correspgrid the ecological
environment (Katane, 2009) on which education emvirent is based
including pedagogical and learning environment kagha process and as
a system of interactions, which conceptually féamiés the pupil's
personal development. The micro environment ofntioglel is classroom
- pedagogical process - peers and family; mezzar@amwent - local
society, school, region, social, natural environmand culture, while
macro environment is the country and society. Inolh these
environments form the structure of young personfe lctivity
environment.

Verities on the internal acceptance of external irenment
requirements interiorisation are also of concdptogortance in the
facilitation of purposefulnesPyounmreiin, 1989/2004, Bitinas, 1972),
attitudes as a link between the internal and eatesnvironment -
exteriorisation (Zelmenis, 2000; Spolzamane, 2009); teacher's activity
within pedagogical process which facilitates theppgefulness of a
young person and one's motion towards achievenBatsorckuii, 2000;
Kalavana, Maes, De Gucht, 2010; Zogla, 2001; Am<608; Merrill,
2007; Wood, 2008). It means to develop a set ofumalvaried methods
in the upbringing and learning processes at schemwlg learning as the
principal component of upbringing.

Thus, if an environment including the pedagogicabcpss at
school includes all components pertaining to thecess - learning
environment, teacher's personality, teaching canteathods, evaluation
system; family - these all shall facilitate yoymgyson's purposefulness in
a way that such young person shall set a an apptepgoal. Thus,
purposefulness formation is a personal quality inoduntary learning
process, which in turn facilitates the formationpafrson's achievements
in life activities after school. A successful parso line with the scholar
defined features (Moy, 1997; Heggestad, Kanfer, 2000) may become a
sample of youth purposefulness and subsequentlgamsnto facilitate all
environment - micro, mezzo and macro environments.

The second part of dissertation titléEmpirical Research of
Interrelation between purposefulness and achievemési’ summarises,
analyses and interprets the results obtained demmgirical research and
the meaning of these results in the aspect of thathy - pupil's -
purposefulness formation structural model verifaat

The structural model of youth purposefulness foromatof the
present dissertation was verified empirically witlte use of identified
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criteria of youth purposefulness formation: purgokess, achievements
and achievement faciliating factors including yosatibjective evaluation
indicator on the importance of life-activity at sdhin the factiliation of
achievments and the youth personal factor indicatbich subsequently
includes attitudes and means to attain achievemé@nget of indicators
iIdentified for each criterion (See Table 3).

Figure 3 Organisation of the empirical research agfes

Research group: Research group:
[ ADULTS: “ r YOUTH _‘
Successful Less successful Youth Youth
persons persons (9th grade) (12th grade)
| | Purposefulness | | Purposefulness Purposefulness || Purposefulness
(O1) (01) B (01) (01)
| | Achievements | | Achievements | | Achievements || Achievements
(O1) (01) (01) (01)
Achievement Achievement Achievement Achievement
| facilitating factors | || facilitating factors || facilitating factors || facilitating factors
(01) (01) (02) (02)

01 refers to equal purposefulness and achievemclisators
across all research groups and measurements; @Bs red different
indicators ofachievement facilitating factorsriterion in the groups of
success people, less successful people and ydind.theoretical part of
the dissertation (See Table 1 and 2) distinguisimesher criterion among
other purposefulness criteria"a goal in a life activity" while in the
empirical part it was renamed to "purposefulness® tb the fact that a
goal and its indicators in life activity are dirgctrepresentative of
purposefulness. While criteria of "life activity luas" and "personality
attitudes" are more precisely defined as achieveffaeilitating factors in
the empirical research.

Figure 4 Empirical research measurements accorditaycriteria

| Measurement criteria (01 & 02) |

1. An ability to realise a goal.

2. An ability to set a goal. Purposefulness Achievements | | 1. Results

3. An ability to choose means for the (01 (01) 2. Opportunities
achievement of the goal. 3. Achievements .

4. An ability use means for the 4. Obstacles in the achieve-
achievement of the goal. ment of better results

5. A need to achieve e goal

6. Future plans

7. Action for the formation of future
achievements
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| Achievement facilitating factors (01) |

¥
/ 1. Life activity at school || 2. Professional activity }\‘
¥ X

1.1. Under§tanding of 1.2. Means in attaining 2.1. Understanding of 2.2. Means in attaining
learning essence achievements work essence achievements
v X
1.2.1. Attitude towards evaluation (critique) 1.2.2. Attitude towards critique
1.2.2. Action in an unusual, non-conventional situation 2.2.2. Action in an unusual, non-conventional situation
1.2.3. Source of reliance 2.2.3. Source of reliance
1.2.4. Personal qualities (features, abilities, skills) 2.2.4. Personal qualities (features, abilities, skills)
1.2.5. A model of a successful person. 2.2.5. A model of a successful person.
1.2.6. Emotional stability 2.2.6.Emotional stability

Achievement facilitating factors (02)

S
| 1. Life activity at schooﬁ [1.2. Means in attaining achievements |

4
/ | 2.1.AttitudeL‘ | 2.2. Means in attaining achievements |
4 A

1.1. Independence and responsibility 2.1.1. Attitude towards 2.1.2. Action performance
1.2. Purposefulness critique 2.2.2. Knowledge, skills, experience
1.3. Boldness 2.1.2. Attitude towards 2.2.3. Mind
1.4. An ability to set goals oneself 2.2.4. Connections, friends
1.5. An ability to achieve the set goals 2.1.3. Attitude towards 2.2.5. A ability to analyse, conclude and plan
1.6. An ability to find a solution in a peers 2.2.6. Personal gifts and talents
problem situation 2.1.4. Attitude towards 2.2.7. Action in case of failure
1.7. Self-regulation skill adults 2.2.8. Action in an unusual, non-conventional
1.8. Optimism - positive attitude 2.1.5. Attitude towards situation
towards oneself and life action 2.2.9. A model of a successful person.
1.9. Creativity 2.2.10. Emotional stability

The three following criteria were chosen for thdesgon of
successful people: 1) Recognized professional €ptid understanding of
one's profession + continuously improves + shaves experience with
others); 2) Public figure (has gained a trust ofumnber of people and
organisation + an elected or appointed office +ificant contribution
towards society or organisation); 3) Wealthy (oweal estate properties
+ annual income exceeds 15 000 Ls + invests fui)le in terms of
unemployed selection criteria, the person had tarimmployed for more
than a year. Convenience method was used for theopess of youth
sample formation as a non-random sampling i.eigpaants were easily
accessible and were keen to take part in the stkidgtapsone, 2008).
Principle of voluntarism was observed in the cowfseampling.

Methods Interview questions for successful and less swfoks
people were formed on the basis of correspondingpgsefulness and
achievement criteria, indicators and level featutasorder to obtain a
more detailed set of results on achievement foonatfacilitating
conditions uncovering the underlying importance pofrposefulness in
terms of achievement formation in line with purgoseess criteria of
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"goal in a life activity", "life activity values",personal attitudes", as well
as the criterion of "subjective achievement evabmafor the indicator of
"opportunity self-assessment”, "opinions on the egypof attaining
achievements”, "opinions on obstacles towards betésults”, the
interview content of the empirical research inckida additional criterion
of "achievement facilitating factors", consisting e two following
principal indicators: 1) Life activity at school) Professional operation
(Figure 4)

The indicator of "professional activity" was inckal in the
interview content in order to obtain comparativesulss on how
purposefulness has formed for adults during lifevaies at school and
how opinions on achievements reflect in the furiprefessional operation
as well as to how opinions on work uncover the uyde values of life
activity. Each of the main indicators included amber of detailed
indicators (See Table 3 - Achievement facilitatiiagtors (O1) which
were divided into purposefulness and achievemateria respectively:
The indicator of "learning essence understandingicouered the
underlying opinions of learning as a value; indicabf "means of
attaining achievement" revealed opinions on theetyy attaining
achievement as well as this indicator featurestaildd subcategory of
"attitude towards criticism", who revealed both twmurse of actions in
terms of forming furure achievments in life actieg at school, as well as
in achievement formation in professional acitistiand even attitude
towards oneself and others. The detailed sub-atalicof "action in an
unusual, non-traditional situation" provided infatmn on the course of
action when forming future achievements, which Waither specified by
the indicator of "source of reliance", in the meame this indicator
revealed attitude towards, further specifying tp@imns on the types of
attaining achievements. The indicator of "persayalguality" was
included as a detailed comprehensive indicatorrderoto obtain an in-
depth information of which personality quality areed in the formation
of the achievement and how, therefore a furtheicatdr of "model of a
successful person™ was present. A model of a sstekeperson allowed
to find the personal qualities, the developmenvloich is important in the
facilitation of purposefulness and achievement fram in life activities
at school.

In the course of the interview with successful pepthe following
information was collected from the respondentogtaphy, age, at which
most success as achieved along with the informadtowhat age one's
career developed was consciously facilitated. Tle¢hodology basis of
the interview was taken from tradition of biograptiesearch which
employs life story analysis in a course of a nadanterview (Bela —
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Kramina, 2004). The principal difference between a kftory and an
autobiography latter being a self-composed desonpif one's life is the
fact that in the former a person was encouragedcdmpose a
retrospective description of one's life followingn @ncouragement of
another person (Kirsenblatt-Bimbelt, 1989). In toarse of the present
dissertation it is a retrospective view on the fation of life activity and
achievements during life activity at school. Fbe tpurposes of the
dissertation, the author selected two followingwserom the number of
narrative term definitions (Bela — #mina, 2004; Riessman, 1993): 1) a
story of a specific event in past, which must comfdo certain criteria;|
2) discrete units with a specific beginning andcgpeend which may be
subtracted from the life story.

Youth surveys were compiled after the respectiveeaech
pertaining successful and less successful adults emnpleted. The
survey employed the same set of purposefulnesaemdvement criteria
as in the adult interviews. Also an additional enittn of "achievement
facilitating factors" was introduced by taking intonsideration a similar
grounds as for the interview content of adults. deer, the indicators
included in the criterion of "achievement facilitef factors" were
changed - youth survey did not include the indicaib "professional
activity" due to the fact that this aspect of lgetivity is not yet relevant
for the youth in question. However, the importan€éschool as a value"
indicator was emphasized due to the relevanceecéspect of life activity
in the life of youth - pupils. Thus the survey luded an assessment
indicator of "school's importance in the facilitati of factors and other
detailed indicators revealing how youth sees theontance of school (it
also reveals the school as life activity value) parposefulness and
achievement facilitation as a result of purposefain(See Figure 3). Thus
it was planned to uncover the necessary directimingctivity being
important for the youth and would subsequentlylitate the formation of
their purposefulness and achievements.

The survey included an assessment criterion ofstdPal factors”
(See Figure 4), which includes the two followinglitators: 1) Attitudes
and their indicators in order to provide a bettgylanation of the attitudes
as criteria of purposefulness in achievement falonal) means to attain
achievements which included more detailed indicatban those used in
the interviews of successful and less successfusops. Detailed
indicators - knowledge, skills, experience, mindpmections, friends, an
ability to analyse, conclude, plan, personal aegittalents, action upon
necessity - were used in youth survey on the ldgissult obtained from
the adult interview in such indicators as sourceetibnce and personal
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qualities. The indicator of "action upon failure'asvincluded to specify
attitude towards action.

The following model components were empiricallyifred in the
course of the present dissertation - pupil's peiggnaspects such as
purposefulness in learning, self-control, selfiszlon, goal, features,
gifts, values, a successful and experience persoanaexample in the
development of purposefulness by putting an emph@sia retrospective
analysis on person's purposefulness formation gulifie activities at
school compared to an unemployed person which neagdmsidered a
less successful person when subjected to the gamgosefulness
evaluation criteria. Thus the importance of purfpasess is successful
uncovered in attaining of achievements - a sucakbf activity.

Empirically obtained results revealed than comparéal
measurement results in 9th and 12th grade a sgnifidifference in
attitude evaluation may be observed.

Table 3 Statistically significant differences in &result of achievement
facilitating attitude assessment of youth - 9th atlth grade pupils.

Criteria Rate of Average | Average | Results'

significance - is/is|  rank rank dynamic

not statistically (9th (12th grade
significant grade)

Attitude towards .000 (is - very 8,57 23,56 positive
criticism significant)
attitude towards oneself .137 (is not) 15,25 12,72 negative
attitude towards peers .012 (is) 10,00 11,31 p@Esit]
attitude towards adults 1.000 (is not) 7,50 8,57| sitp@
towards activity .004 (is) 14,00 10,50 negative

Attitude towards evaluation (criticism) for the ybuwf 12th grade
was mostly constructive i.e. youth are keen toym®blnd assess given
evaluation, as well as are seen to be angry oryathwith regards the
evaluation. In attitudes towards peers 12th gradathy was mostly
friendly and active within the peer environment. dttitudes towards
adults no significant difference was to be observetiveen the samples
of 9th and 12th grade students, however, studdnt2tb grade believed
that they treated adults with respect more oftentdrms of attitude
towards action a significant difference and negatidynamic was
observed which may be explained in the fact thaaround 50% of all
cases attitude towards action between the measnteroe9th and 12th
grade students had not changed. Neverthelessdwas observed in the
sense that 12th grade students responded more tbtierthey act in a
responsible and independent manner. The resultshenattitudes on
faction reveal a necessity within the pedagogigalcess at school to
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facilitate responsible and and independent actioidg the facilitation of
youth purposefulness formation. A negative trenddghamic in the
attitude towards oneself and attitude towards actio 12th grade may
indicated towards a more critical self-assessmenthe part of young
person.

Attitude towards oneself which was measured by ssasg self-
feeling did not show any significant differencesvieen the samples of
9th and 12th grade students; in both measuremenith yndicated that
they sometimes have positive self-feeling at sclaoal in family. It may
indicated towards developmental specifics in teahactual self-feeling
fluctuations, while in the meantime it may refertie fact that a positive
self-feeling is not felt often enough, which maysequently affect the
formation of purposefulness. The basis of such mpsion is the link
between the ability to set goal and the attitudeatols oneself at a trend
level as the skill of using means for the achievainoé a goal may have a
significant link with the attitude towards oneself.

Figure 5 An ability to select means for the achienent of the goal
assessment results' distribution

| am always able to select | | | |

appropriate means for the
achievement of the goal ﬂ
| am sometimes able to select

appropriate means for the 12th Grade
achievement of the goal

W 9th Grade

| am unable to select appropriate
means for the achievement of the
goal

0 10 20 30 40 50 60 70

Upon assessing youth assessment on the selectioaanfs to attain
achievements, it may have been concluded that fPdldle students
significantly more often than those of 9th gradeade such means as a
ability to analyse, conclude, plan; an ability &ike responsibility in an
unusual and non-conventional situation and guidgsoeamotions as well
as take responsibility in the event of a failureeBelection of such means
points towards a successful formation of purposefss.

The study verifies whether a significant intertiela may be
observed between the criterion of purposefulnesisieaement criterion
and criterion of "achievement facilitating factars'Results' correlation
analysis reveals that in 9th grade sample there wasignificant
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interrelation between the ability to set a goaltlom self-assessment of the
achievement originality; a need to achieve a gadl assessment of one's
capabilities; between the realisation of futurelg@ad the assessment of
one's achievement originality and importance tehThis indicates that
the purposefulness formation in the sample 9th eyrstddents may be
facilitated by the realisation of the originalityhéh importance of one's
achievements, while the ability to set a goal aalise one's future goals
may facilitate one to attain original and importathievements. The
interrelation between the needs to achieve a godlame's opportunity
self assessment clearly indicated competenceiadhievement of goals
- iIf young person feel incompetent, one is afrdigeiting a goal and his
ability to understand one's goals is subjecteddertain difficulty.

Table 4 Results of the interrelation between purphgness and
achievement indicator correlation results in 9thggle sample

Questions (1.2) An ability to| (1.5.) A need to| (2.) Realisatiorn
set a goal - achieve a goal { of future goals
description description

(10.1) Achievements (extra- 377 432
curriculum) - description .028 011
(5.) One's  opportunity .306

assessment .043

(8.1.) Achievements (at .466
school) - description .003
(10.3) Achievements (extra- 431
curriculum) - description .008

.337 (r - correlation ratio); .028 (p - significanmdicator (p<.05))

A substantial larger number of interrelations betwe
purposefulness indicators and achievement indisat@re observed for
the sample of 12th grade students; for most parpgsefulness indicators
were significantly linked to results at school sdtg, own opportunity
assessment and positive assessment of own achieteeme

While in 9th grade sample in terms of purposefudrfesmation, the
results of correlation analysis revealed a linkwaen purposefulness
indicators and criterion of "achievement facilit@tifactors" - action upon
failure, an ability to analyse, conclude, plan, mloof a successful person
as an optimistic, self-confident and benevolent.

In the measurement conducted on the 12th grade lsamp
significant interrelation between purposefulnessidators and indicators
of the "achievement facilitating factor" criteriomction performance,
knowledge, skills, experience, mind, ability to Bse, conclude, plan,
action upon necessity anda model of a successfgbpeas a wealthy
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person, as person with a successful career, asr@ogeiul, can-do,
thoughful and disciplined person.

Table 5 Results of the interrelation between purpfgness and
achievement indicator correlation results in 12tliagle sample

Questions

(10.1) Achievements (extra-curriculum) - descriptio
(10.2) Achievements (extra-curriculum) - descriptio
(10.3) Achievements (extra-curriculum) - descriptio

(8.1.) Achievements (at school) - description
(8.2.) Achievements (at school) - description
(8.3.) Achievements (at school) - description
(8.4.) Achievements (at school) - description

(5.) One's opportunity assessment
(6.) Achievement assessment in '%

N[ (4.1.) Results in interest subjects
~

(1.2) An ability
to realise a goal -.038
description .035
(1.2) An ability to - 355 .487| .317
set a goal .349 .020| .001| .044
description .016
(1.3) A ability to| .288 - .509
select means [-.040 414 .000
description .003
(1.4) An ability to 448
use means for th .002
achievement o
the goal -
description

(1.5.) A need tq .419]| .297
achieve a goal +.002|.032
description
(2.) Realisation 412 .393
of future goals .006 .008
(3.) Search of -
achievement .390
direction .007

294 (r - correlation ratio); .038 (p - significanmdicator (p<.05))

The comparison between the results from the engpirgsearch in
the sample of successful adults - unemployed aduits youth sample

revealed that purposefulness in a successful ¢ifwity is important and
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that there is an opportunity to facilitate the fatran of young person's
purposefulness in the course of the pedagogicalessd Results reveal
that successful adults and 12th grade students aftae chose in favour
of a proactive and constructive action (Figure A).achievement is
hindered by the search of the guilty person -igheffectively revealed by
the pronounced choice of this answer in the uneyaploadult sample
(35%).

Figure 6 Choices pertaining action upon necessityrass respondent

samples, %
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another responsibility
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B Successful adults Unemployed adults ®9th Grade H 12th grade

Self-realisation and professional success or resitltschool were
mentioned as the most important features of a ss@aleperson across all
groups of respondents (Table 6).

Table 6 The opinions of successful and unemployelliés on a
successful person during school - classificationdi@elements

AT SCHOOL Successful persons|  Unemployed
% %
Self-realisation 38,6 41,5
Responsibility 12,4 7,8
Professional success 26,8 26,0
Material success 2,6 6,5
Social success 19,6 18,2

In terms of the comparison between the resultsneimployed and
youth, it must be noted that both groups of yoamgles (59,6% - 9th.;
65,4% - 12th) indicated purposefulness, can-dtudti responsibility and
discipline as the most important traits of a suiceégserson.
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Table 7 Youth opinion on very important traits ofiscessful people -
frequency distribution

Youth Youth
Criterion (9th grade) (12th Comparison feature
grade)
Wealthy 44.2% 44.2% Material success
Successful career 48.1% 61.5% Professional su¢cess
Gained trust 48.1% 55.8% Social success,
professional success
A wide range of influential 26.9 % 40.4 % Social success
friends and acquaintances
Purposefulness, can-do attitude, 59.6% 65.4% Responsibility
responsibility, discipline
Optimism, self-confidence, 59.6 % 73.1% Self-realisation
benevolence
Creativity 63.5 % 76.9% Self-realisation

Results on the course of action in an unusual, ricaditional
situation rveail that successful people are indit@vards assumption of
a responsibility on a more frequent basis, as alit it done relatively
often by the parcipiants of the 12th grade santpaever, they are keen
to consult others first (See Table 8) In generauits reveal that the
choices of 9th grade sample are more similar t@ahof unemployed
while in 12th grade - to those of successful peoe possible
characteristic of the age of mobility is expressgdthe seldom wish
among 12th grade students to wait and postponeisiai@ in an unusual,
non-conventional situation (3.8%).

Table 8 Action in an unusual, non-conventional setion - choices
across groups of respondents, %

Successful | Unemployed  Youth Youth

adults % adults, % | (9th grade)| (12th grade)
not known 2,0 2,4 7,7 5,8
Take daring risks 19,5 22,4 11,5 17,3
Take responsibility 35,5 16,5 11,5 26,9
allow others to act 10,0 18,8 15,4 5,8
wait, postpone 13.5 21,2 15,4 3,8
consult others 18,0 16,5 26,9 34,6
refuse to act 1,5 2,4 7,7 3,8

Results obtained in the course of the collaboragianect between
Riga and Moscow reveals that the development ofl pupposefulness at
school is related to pupils' ability to realiset, @ed accomplish personally
important goals. However, only 31% of pupils - mapants of the study -
have a clear notion of their future plans; 27% khai their future, but
struggle to make a decision; while for the anotké&¥ any future plans
are entirely uncertain. Most often uncertainty énms of life plans was
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observed for the Latvian boys of the Latvian san(®lda grade boys -
35%, 12th grade boys - 40%), as well as thesecarnparatively uncertain
for the Latvian girls of Latvian sample (35% and@8&spectively). The
relation between future goals and continuance ofcatdbon at a higher
education institution was more often observed enMoscow sample (75
- 94%), while in Latvian sample these figures wé&é and 74%

respectively. Upon a comparison of results fromowas question a certain
trend may be observed - if one is asked speciic&lihat are your plans
after graduation from school?", then uncertaingufes were lower.

Table 9 Relative indicator differences in termslelels of pupil future
realisation certainty across genders and learningss groups (%)

Latvian pupils Latvian pupils Moscow
(Latvian) (Russian) pupils
9th | 12th| 9th | 12th| 9th | 12th| 9th | 12th| 9th oth | 11th

Gra-| Gra-| Gra-| Gra-| Gra-| Gra-| Gra-| Gra-| Gra-| 11th | Gra-| Gra-
de |de |de |de |de |de |de |de |de (Grad¢ de |de
boys boyg girls| girls| boys| boyg girls| girls| boys boys| girls| girls

| have a clear notig
of my future 30 35| 27| 37| 32| 27| 29| 35| 28| 37| 32| 33
May life plans are
not currently very
specific. 35 40| 35| 28| 27| 25| 17| 15| 27| 21| 14| 10
| think about today
instead of making

plans for future 16 10| 17| 10| 12| 16| 16| 17| 15| 17| 16| 17
| think about future
but | cannot make a
decision 20 15| 21| 25| 28| 32| 37| 34| 30| 27| 38| 40

Upon a general review of youth purposefulness aidesement
self-assessment results it may be concluded that pilwrposefulness
development trend observed in previous studiedsis a@bserved which
indicates that youth purposefulness is linked ®rddation of goal which
facilitates youth's ability to realise one's capaés, opportunities and to
recognise real achievements, identity personal sgoahd take
responsibility for the achievement of.

Thus self-efficacy is is crucial importance in detaing youth's
attitude towards oneself and external conditions tuthe fact that it is
system of attitudes that directs the motion of gegsonality. A goal
defines behaviour which in turn affects opinions aelf-efficacy as well
as it allows reviewing and transforming goals.

The present paper assesses the course of theclgssammarises
principal conclusions, provides an indication farspible further studies
in the field and proposes a list of theses for gmé&stion. It is concluded
that the research goal is accomplished and then@sdypothesis has
been confirmed:
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The theory analysis part of the study successfugntified the
objective and subjective criteria of youth purposséss formation, which
manifest themselves in interpersonal interactiompilp- pupil, pupil -
teacher; pupil - parents which is highly importanterms of youth self-
control, goal setting and achievement efficacy. pedagogical process at
school is a objective criterion - the fact houaitilitates the development
of youth's purposefulness taking into account thbjextive factors of
youth purposefulness formation.

The analysis of the scientific research theoriésnad to concluded
that the principal subjective criterion involveditatles pertaining the
cognitive, emotional and behavioural components pafposefulness
formation. Thus attitudes, in particular towardessf may be considered
as the basic concept in youth purposefulness foaomairocess. Attitudes
may be deemed the basic concept for the strucm@el of youth
purposefulness formation which relates to any efrtiodel components,
while in a more specific view, attitudes may be sidared to be the
personal (subjective) criterion of purposefulnessmiation, which is
defined as an achievement facilitating factor amdhus related to the
psychological readiness towards action.

The results from the empirical research on youtbs@nted a
generally positive self-assessment dynamic of p@efudness,
achievement and achievement facilitating factoy®uth in 12th grade,
when compared to self-assessment in 9thy gradéhsegselves as more
purposeful, they seem to recognise their achievermed importance of
better as well as an interrelation between fatititpfactors and youth
purposefulness formation may be observed.

Upon reviewing the pedagogical process in terms yolith
purposefulness and achievement facilitation, yewvidduated achievement
facilitation in life activities at school accordirig the following criteria:
independence and responsibility, purposefulneskinkss, an ability to
set goals, a skill to achieve set goals, an abitityfind a solution in
problem situation, self-control skills, optimismpgitive attitude towards
oneself and life, creativity. It was found thattéxms of a comparison of
9th and 12th grade samples, 12th grade youth appredhe importance
of life activities at school to a greater degreeuch criteria as boldness,
ability to set goals, self-control skills, optimispositive attitude towards
others and life, creativity. Upon analysing thef-sskessment of both
samples (9th and 12th grade) in terms of the inapae of life activity at
school in achievement facilitation it may be obsenthat in 9th grade
sample such criteria as boldness, self-controlsskidptimism, positive
attitude towards oneself and life scored less ttimose of 12th grade
sample. Lower scores in 12th grade sample werengiweahe following
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criteria: optimism, positive attitude towards lif@bility to achieve
selected goals.

Correlation analysis on purposefulness indicatadt andicator of
"achievement facilitating factor - the importancé school in the
facilitation of achievement" interrelation assesstmeevealed that there
are no statistically significant relations in thesults of 9th grade
measurements which may be explained by youths lgesdifficulties to
realise assessed criteria and factors. The measatenm the 12th grade
samples revealed that purposefulness criteria igrefisantly related to
the the following features in the indicator of Heol' importance in the
facilitation of achievements” - youth's boldnesbiliy to achieve set
goals, optimism and positive attitude towards olies® life, creativity,
an ability to find a solution in problem situation.

The empirical verification of youth's purposefulseformation
structural with the use of youth purposefulness anbievement self-
assessment, a retrospective self-assessment ofogefummess and
achievement formation at school of successful adutid less successful
adults - unemployed generally points towards theeoence between the
theoretically formed model and empirical resultse odel may be used
by a young person in the planning of achievemantme's life activities,
while a teacher may use for the planning of youtinppsefulness and
achievement facilitation planning.

Conclusions

In terms of youth purposefulness facilitation ife Iactivities it is
importance to uncover the underlying purposefuldasstitating factors -
activities including learning motives, define themeaning in the
understanding of a young person and apply variednsiein the
pedagogical process which directs youth towardslatisn, a creative
solution for the search of in order to facilitateuyh's achievement
motivation in life activity. If a young person undeanding learning as a
personally important process of action then suclingoperson forms a
self-experience in which learning is provided wé&hpersonal meaning.
Purposefulness facilitation at school is one ofghacipal causes for the
further success in young persons life activitiehiegwement are a result of
purposefulness which may be identified and emgiyicameasured. It is
clearly supported by the comparative empirical aede conducted in the
course of the present dissertation, in which shycralcognised successful
persons and long-term unemployed persons retrogplctassessed
purposefulness formation and its direction towadsievements in one's
life activity at school.

84



Research problem addressed in theory was relatedthéo
development of a structural model of youth purpoksefss formation in
order to identify purposefulness formation factansteria and provide a
basis for the application of, in practice. The prgsd problem and its
solution may be considered a novelty since the tifileth youth
purposefulness factors and criteria may be compdawedihose of
successful adults during their life activity at soh

Recommendations

Goals in life activity are a component of an agyi\structure thus
goals are related to motivation - needs, meanirdyes and interests.
Youth self-control and self-control system has ac@l importance in
purposefulness formation process, thus one musurensuch an
interaction between the teacher and the pupil wwatld be aimed at an
Improvement of young person's self regulation skdlevelopment of self-
confidence, adequate self-confidence, self-assegsmich in turn
facilitates the comptencies of goal setting andlemgntation. This, as
supported by studies on the achievement facilgatattors of successful
and less successful adults, is highly importarifenactivity.

Thus youth's subjectively assessed importance fef dctivity at
school in terms of achievement facilitation demaoaists an objectively
possible facilitation of youth purposefulness agti@avement facilitation
in pedagogical process and indicates towards a ssggeof an
iImprovement. Teachers may use criteria that wemgedclow by the
students as a basis for the initial developmeirnpfovement measures.

The study assessed the subjective evaluation afessful adults,
less successful adults - unemployed and youth @pélalagogical process
at school in terms of purposefulness and achievendenelopment.
However this subjective evaluation only indireatbfers to the objective
factor of purposefulness formation - a purposefgbaisation of learning
content, forms and methods, its purposeful movenwwirds a persistent
facilitation of the young person's activity develmgnt, which in turn
forms the basis of purposefulness. Thus, reseasilits call for a further
research in order to conduct an objective evalnatiosuch pedagogical
process components at school as learning enviranrieamning content,
learning methods, the cooperation between the égaid pupil in terms
of youth purposefulness facilitation.
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