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ANOTACIJA

Misdienu izglitibai skolas biezi tiek parmesta sadrumstalotiba pa priekSmetiem, bet straujais
dzivesveids no toposa piecaugusa cilvéka prasa integrét dazadas prasmes un zinaSanas. Saja
jautajuma var palidzgt starppriekSmetu saiknes veidoSana. Ta ka darba autore ir anglu valodas
skolotaja, tika nolemts veikt pétijumu ar mérki noskaidrot, ka var veiksmigi veidot starppriekSmetu
saikni starp véstures un anglu valodas macibu priekSmetiem un ko $ada prakse sniedz skoléniem.

Lai sasniegtu darba merki, tika studéta literatiira par starppriekSmetu saiknes veidoSanu un
satura un valodas integréto apguvi (CLIL), ipasu uzmanibu pievérsot priekSrocibam un trakumiem,
ko tie sniedz. Praktiskaja petijuma dala, kas aprakstita ceturtaja nodala, autore veica atseviSka
gadijuma pétijumu 10. klas€, kura laika vestures un anglu valodas priekSmeti tika apgiti kopa,
balstoties uz kopigu viduslaiku t€ému un abu priekSmetu macibu standarta prasibam. P&tfjuma dati
tika iegtti, balstoties uz skolénu anketeésanu, kontroldarba analizi un skolénu novérosanu vaditajas
stundas.

Petijuma rezultata autore sp&ja konstatét, kas ir nepiecieSams veiksmigas starppriekSmetu
saiknes veidoSanai un ko Sada integréta vestures un anglu valodas apguve sniedz skoléniem, ka ari
kadi ir tas trikumi attieciba uz abiem priekSmetiem.

Galvenais secinajums ir tads, ka $adi veidota starppriekSmetu saikne, kur vesture tiek pilniba
integréta ar anglu valodu, ieguvumi valodas macibu priekSmetam ir lielaki par iesp&jamiem
zaud€jumiem, savukart vestures macibu priekSmetam ir salidzinosi lielaks potencials izjust CLIL
pieejas trikumus.

Atslégvardi: starppriekSmetu saikne, satura un valodas integréta apguve (CLIL), v€sture, anglu

valoda, viduslaiki.



ABSTRACT

Education in schools today is often reproached for fragmentation according to subjects;
however, fast lifestyle requires integrating different skills and knowledge from a future adult.
Developing interdisciplinary link may assist in this issue. Since the author of the Paper is an English
language teacher, it was decided to carry out a research with the aim to find out how it is possible to
develop a successful interdisciplinary link between History and English subjects and what this
practice offers for students.

In order to reach the aim, the author studied literature on developing an interdisciplinary link
and content and language integrated learning (CLIL), especially focusing on advantages and
disadvantages they bring. The practical part of the research, as described in chapter four, was a case
study performed in Grade 10. During the case study History and English subjects were taught
together, based on a common topic of Middle Ages and the requirements of state’s curriculum on
both subjects. The data of the research were gained from students’ questionnaires, test analysis and
observation of the students during performed lessons.

As a result of the research the author was able to acknowledge what is necessary for
developing a successful interdisciplinary link and what integrated acquisition of History and English
performed in this manner offers for students along with the drawbacks it brings to both subjects.

The most important conclusion is that, interdisciplinary link developed in this manner, where
History is completely integrated with English, the benefits for English language are greater than
possible losses, while for History it is greater possibility to experience drawbacks offered by CLIL.

Keywords: interdisciplinary link, content and language integrated learning (CLIL), History,
English, Middle Ages.
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IEVADS

Diplomdarba t€ma ir starppriekSmetu saiknes veidoSana vestures un anglu valodas stundas 10.
klas€: ieguvumi un zaud€umi. Autore sava darba izcel starppriekSmetu saiknes nozimigumu un
nepiecieSamibu skola, kadu labumu ta sniedz musdienu skolénam, ka ari to, ar kadam probléemam
skoléenam nakas saskarties vestures un anglu valodas stundas §is saiknes veidoSanas ietvaros un
kadus trukumus ta sevi ietver.

P&c autores domam nekad ieprieks pasaulé nekas nav bijis tik loti saistits — ka Sobrid moderno
tehnologiju laikmeta, kad ikviens var komunicét ar cilvékiem no liela attaluma vai atrast jebkadu
interes§joso informaciju paris sekunzu laika. Katrs ikdiena veido saiknes, un it Ipasi skoléni sava
macibu procesa tas veido gan apzinati, gan neapzinati.

B. Dzonsons ir parliecinats, ka ikviena atseviska priekSmeta apguves prakse ir novecojusi, un,
vina vardiem pogtiski izsakoties, sasniegusi zinasanu up€ dambi: ,,Ir pienacis laiks, kad skolotajiem
un vaditajiem ir jasaprot to, ka vispargja izglitiba ir sasniegusi up€ dambi. Pielietojot nodalito
maciSanos mes esam aizgajusi tik tali, cik sp&jam. Lai gan tas dergja ieprieksgjam paaudzem, tas
vairs neapmierina Sodienas un ritdienas skolénu maciSanas vajadzibas. Padzilinatu maciSanos ir
iesp&jams panakt, apvienojot skolotaju spekus un radniecigo saturu, tadgjadi atverot jaunu zinaSanu
plismu par dambi.” Vips uzsver, ka skolotaju noskirtiba ir japartrauc un vigiem ir jasak uztvert
sava macibu priekSmeta satura likumsakaribas konteksta ar citiem. Ja tas ta nebiis, tad skolénu
maciSanas paliks ,,iesprostota dambi”. Ir pienacis laiks skolotajiem sadarboties. Un veiksmiga
starppriekSmetu saiknes veido$ana nenoliedzami So sadarbibu sekmé.

Daudzi izglitibas nozar€ jau ir sadzird€jusi Sos B. Dzonsona vardus, jo vairaki skolas attistibas
un pilnveides plani, ko autore ir lasijusi, sevi ietver starppriekSmetu saiknes veidoSanas jautajumu.

Veidi, ka nodrosinat starppriekSmetu saikni, ir neskaitami, tapat ka to realizacija. Ta
salidzinos$i nesenaja preses izdevuma ,,Diena” raksta tiek izteikts piepémums, ka skolénu slodzi

varétu samazinat starppriekSmetu majasdarbi, ta pieméram, ,,gan latvieSu valodas, gan v&stures

Johnson, B. DeeperLearning: WhyCross-CurricularTeachingisEssential. Edutopia, 2013, January 15.
Pieejams: http://www.edutopia.org/blog/cross-curricular-teaching-deeper-learning-ben-johnson [aplikots
14.03.2013.].
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zinasanas varétu parbaudit ar domrakstu par Saules kauju”.2 Sis ir tikai viens no starppriekimetu
saiknes veidoSanas panémieniem.

Ta ka darba autores, toposas véstures skolotajas, pamatkvalifikacija ir iegita anglu valodas
macibu priekSmeta, Skita tikai logiski izpétit, cik veiksmigi ir iesp&jams veidot starppriekSmetu
saikni tiesi starp Siem diviem macibu priekSmetiem: v€sturi un anglu valodu. Lai apgiitu valodu, ir
nepiecieSams saturs, un, péc autores domam, tiesi sveSvalodas apgiiSanas procesa ir iesp&jams So
saturu variét tik daudz — ka neviena cita priekSmeta. Ir griti iedomaties tadu macibu priekSmetu, ar
kuru anglu valoda nevarétu veidot starppriekSmetu saikni. Tacu Saja darba autore pétis
starppriekSmetu saiknes veidoSanu no véstures priekSmeta puses, proti, ka anglu valoda palidz,
sekm@ vai traucé skolénam apgiit vesturi. Uzskatamakais veids, ka to noskaidrot, p&c autores
domam, ir, macot v&sturi anglu valoda.

Kada cita macibu priekSmeta apgitiSana sveSvaloda Eiropa jau sen vairs nav jaunums. Tapat ka
sveSvalodu skolotajiem jau sen nav jaunums CLIL pieeja, ar kuru peéd&ja laika iepazistas ari citu
priekSmetu skolotaji. CLIL (Content and language integrated learning) jeb macibu prickSmeta
satura un valodas integréta apguve ienak ar1 Latvija. Tas merkis ir laut skolénam vienlaikus apgiit
gan macibu priekSmeta saturu, gan sveSvalodu. Lai nerastos maldigs priekSstats par to, ka CLIL
pieeja ir sve$valodas apguves metode, autore vEltos akcentét, ka content (saturs) ir $is pieejas
nosaukuma pirmais vards, tadejadi uzsverot, ka saturam ir tik pat liela nozime ka valodai.

Lai uzsveértu CLIL aktualitati, autore v€l€tos minét, ka 2011. gada Latvija tika izvéeletas 4
atbalsta skolas (Daugavpils pilsétas Centra gimnazija, Jelgavas Spidolas gimnazija, Liepajas valsts
1. gimnazija un Valmieras 2. vidusskola), kas isteno CLIL kada no tas macibu priekﬁmetiem.3 Ta ka
nekadus public€tos pétijumus par §is prakses sekmém nav izdevies atrast, autore noléma veikt
petijumu, pielietojot CLIL apguvi vestures un anglu valodas stundas sava darba vieta.

Darba meérkis: Izveidot starppriekSmetu saikni vestures un anglu valodas stundas un izpétit,
ko skoléns giist un ko zaude §is saiknes veidoSanas rezultata.

Uzdevumi:

1. Atlasit, studet, izpétit teorétisko literatliru par starppriekSmetu apmacibu, ka ar1 satura un

valodas integréto apguvi.

?Zalane, E. Skolenu slodzi samazinatu starppriekimetu majasdarbi. Diena, 2012, 4. aprilis. Pieejams:
http://www.diena.lv/skolas-diena/skolenu-slodzi-samazinatu-starpprieksmetu-majasdarbi-13940348 [apliikots
18.04.2013.].
*Izglitibas un zinatnes ministrijas informativais izdevums, 2012, 28. aprilis, 11. Ipp. Pieejams:
http://izm.izm.gov.lv/upload_file/izdevums/Aprilis_ 2012 _1ZM_Info_izdevums.pdf [apliikots 18.04.2013.]
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2. Veikt skolénu anketéSanu, lai noskaidrotu vinu attieksmi un pieredzi StarppriekSmetu saiknes
veidoSana.

3. Atlastt, izstradat macibu materialus un uzdevumus anglu valoda vestures un anglu valodas
stundam.

4. Veikt macibu izméginajumu un rast secinajumus par starppriekSmetu saiknes veido$anu.

Hipotéze: Veidojot starppriekSmetu saikni starp v@stures un anglu valodas macibu
priekSmetu, skolénu ieguvumi abos priekSmetos ir lielaki par zaud&jumiem.

Pétijjuma metodes:

- Pedagogiskie novérojumi, anketéSana, rezultatu apkopoSana un analize;

- Atseviska gadijuma pétijums.

Pétijuma baze: Saldus novada pasvaldibas Ezeres vidusskolas 10. klase

Pétijuma norises laiks: 2013. gada 4.marts — 2013. gada 19.aprilis.

Darba pirma nodala ir veltita starppriekSmetu saiknes veidoSanas nozimigumam, kura autore
min §Ts prakses pozitivos aspektus, biezak pielautas klidas un ka no tam izvairities. Tapat autore
raksturo priekSnosactjumus veiksmigas starppriekSmetu saiknes veidosanai.

Darba otra nodala apliiko CLIL izmantoSanas iesp&jas starpprickSmetu saiknes veido$ana starp
macibu priekSmetu un sveSvalodu, TpaSu nozimi veltot tam, kadi priekSnosacijumi ir janem vera, lai
veiksmigi izveidotu sarppriek§metu saikni starp vEsturi un anglu valodu, pielietojot CLIL pieeju.

Ta ka autores galvenais pétijuma objekts ir ieguvumi un zaud€jumi, ko sniedz starppriekSmetu
saiknes veidoSana starp ve€sturi un anglu valodu, tad treS$a nodala ir veltita tam, lai apskatitu CLIL
pieejas ieguvumus un trikumus. ST nodala balstas ka uz CLIL pieejas teorétiku spriedumiem, ta arT
uz Eiropas CLIL praktiz&joSo skolotaju pieredzes.

Pédgja nodala tiek aprakstits gadijuma petijums Saldus novada pasvaldibas Ezeres vidusskola,
kura autore, pielietojot CLIL pieeju, pasniedza vestures stundas anglu valoda, bet anglu valodas
stundas macija vesturi, integréjot Sos abus priek§metus ar noliku méginat noskaidrot, ka starp Siem

diviem priekSmetiem ir iesp&jams veiksmigi izveidot starppriekSmetu saikni un ko ta dod skoléniem.



1. STARPPRIEKSMETU SAIKNES VEIDOSANA SKOLA

1.1 StarppriekSmetu saiknes raksturojums

Ikdiena mums tiek prasits izmantot savas zinaSanas viena veseluma, ne sadalitas pa
priekSmetiem, tad ari skoléni, péc autores domam, bitu jaizglito, péc iesp&jas vairak skatoties uz
izglitibas ieguvi ka veselumu, ne sadrumstalotu pa macibu priekSmetiem, jo tadgjadi viniem
vajadzetu biit labak sagatavotiem pielietot ieglitas zinaSanas un prasmes dzivé. StarppriekSmetu
saikne klied€ So sadrumstalotibu un paver plasakas iesp€jas skolénam saskatit, novertét un pielietot
personigas zinasanas un prasmes.

Dz. Pikulskis un Dz. Kuipers starppriekSmetu saikni raksturo ka procesu, kura tiek apgttas un
pielietotas zinasanas, principi, prasmes un vértibas vairakas akadémiskajas nozarés (skola — vairakos
macibu priek§metos) vienlaicigi. Sie priek§meti var bit saistiti ar kadu temu, problému, procesu vai
pieredzi. Tas merkis biezi ir macit skolénus domat un spriest, ,,transportét zinasanas” un nodrosSinat
skoléniem saistitu macibu prograrnmu.4

Autore ir novérojusi, ka starppriekSmetu saiknes veidoSanai skola ar katru gadu tiek pievérsta
aizvien lielaka uzmanibu, un tam ir savs pamats, jo ta sniedz vairakas prieksrocibas.

StarppriekSmetu saikne sniedz iesp&ju pielietot, integret, parvietot zinasanas. BieZi vien,
kamer skoléni apgiist pamatinformaciju kada konkréta priekSmeta, vigi nemacas efektivi pielietot
savas zinasanas, lai domatu un spriestu. Sada gadijuma starpprick§metu saikne sniedz jegpilnu
iespgju izmantot viena priekSmeta gitas zinaSanas ka bazi otra priekSmeta ieglistamajam
zinaganam.’

M. Vogta uzsver, ka tad€jadi skoléni redz saistibu un sakaribas starp to, kas tiek apgiits, un
tapec vini pieliek lielakas piiles un giist labakus pamikumus.6 ST pieredze savukart liek piekrist Dz.
Pikulskim un Dz. Kiperam, kas apgalvo, ka starpprickSmetu saiknes veidoSana palielina

motivaciju. Kad skoléni piedalas starppriekSmetu saiknes attisto§a macibu procesa, vini redz jégu

*Pikulski, J.J., Cooper, J. D. Interdisciplinary/Cross-Curricular Teaching in Issues in Literacy Development. Eduplace.
Pieejams:http://www.eduplace.com/rdg/res/literacy/ [aplikots 19.04.2013.].
5
Turpat.
®\Vogt, M.E., Cross-Curricular Thematic Instruction in Professional Development. Eduplace,. Pieejams:
http://www.eduplace.com/rdg/res/vogt.html [aplakots 12.03.2013.].
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tam, ko apgtist un tadgjadi ir vairak ieinteres€ti macibu procesa, tas savukart nenotiek, apgustot
katru prick§metu atseviski.’

StarppriekSmetu saikne biezi paredz nopietnaku petjjumu veikSanu, kas savukart prasa
apsprieSanu, skoléniem apgiistot nozimigas pralsmes.8

Veidojot starpprickSmetu saikni, tick veiksmigak attistits skolena prats, jo tas nevis vienkarsi
savac informaciju, bet veido saikni ar jau esoSajam zinaSanam. Pie tam, ar starppriekSmetu saiknes
palidzibu, skoléniem tiek sniegta labaka iesp€ja iepazit un atpazit vipu maciSanas aspektus, tadus
ka probléemu risinasanu, spriedumu veikSanu, radoSo domasanu, kas tiek pielietoti visa macibu
procesa. Skolotaji Saja procesa var palidzet skoléniem pamanit, ka $is prasmes var tikt pielietotas
dazados kontekstos un situacijas. Sis prasmes varés daudz labak pielietot, ja sakuma tas tiek
atpazitas. Tad skoléni labak apzinas savu domasSanas un maciSanas procesu un iegiis par to lielaku
kontroli®, kas, péc autores noverojumiem, pietrikst musdienu skoléniem, gluzi tapat ka tas, ka viena
priekSmeta apgiitas zinasanas un prasmes ar gritibam tiek pielietotas cita priekSmeta ietvaros vai pat
arpus skolas dzive.

StarppriekSmetu saikne attista radoSumu. Ka apgalvo E. Brodija un M. Tomsone, radoSums
savukart attista tas prasmes, kas ir nepiecieSamas, lai pielagotos mainigajai pasaulei. Pie tam, kad
skoléns atrod sava radoSuma stipras puses, tas atstaj lielu iespaidu uz vina paSapzinu un vispargjiem
sasniegumiem.?

StarppriekSmetu saikne ir svarigs elements 21. gs. cilveka pilnveide. Ta palidz attistit radosu,
sp&jigu pielagoties personibu ar skatu uz miizizglitibu, lai varétu veiksmigi ieklauties mainigaja
nodarbinatibas un socialaja stavokli. Ta veido domajoSas personibas, kas sp€j pielagot savu
maciSanos jaunajas situacijas. RadoSuma biitiba ir jaunu sakaribu veidoSana, un starppriekSmetu
saikne rada labveligus apstaklus Sim procesam.ll

No iepriek§ minétiem apgalvojumiem, autore secina, ka starppriekSmetu saiknes veidoSanas
rezultata skoléniem biitu labak jasaprot tas, ko vini apgist, redzot tam jégu, jo ar tas palidzibu

skoleéniem tiek sniegta iesp€ja pielietot un nostiprinat prasmes un zinasanas realaka konteksta.

"Pikulski, J.J., Cooper, J. D. Interdisciplinary/Cross-Curricular Teaching...
®Vogt, M.E., Cross-Curricular Thematic Instruction. ..
Crown copyright. The Importance of cross curricular learning. Crown House Publishing, 2006. Pieejams:
http://www.digitalbrain.com/lgfl/leas/redbridge/web/PSRenewedFwk/documents/SubL drHdbkDVD/Toolkit/020092006

3-17ImpCrsCurrLrng.pdf [aplukots 20.04.2013.].
%Brodie, E., Thompson M., Double crossed: exploring science and history through cross-curricular teaching. School
Science Review, 2009, March, Vol. 90, p. 51. Pieejams: https://www.ase.org.uk/journals/school-science-
review/2009/03/332/1951/SSR332Mar2009p47.pdf [aplikots 20.04.2013.]
Crown copyright. The Importance of cross curricular learning...
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1.2 StarppriekSmetu saiknes veido$ana

Nav Saubu, ka skolotajs ir visvairak atbildigs par veiksmigas starppriekSmetu saiknes
veidoSanu. Lai to izveidotu, DZ. Sevidzs uzskata, ka skolotajam ir jabut izcilam macibu priekSmeta
zinasanam, dzilai izpratnei par ta butibu un iesp&jam attieciba uz to, ka to pasniegt plasaka
konteksta, kas sniedzas pari Sim vienam priekSmetam, ka ar1 jaizrada tolerance pret citiem macibu
priekémetiem.12

Dz. Halass arT uzsver, ka starppriekSmetu saiknes veidojosam skolotajam biitu janem piemers
no sakumskolas skolotaja, kas lielakoties nemaca atsevisSkus priekSmetus, bet gan piedava skoléniem
apgiit témas. Sis skolotajs ir attistfjis iemanu dabiski pariet no vienas témas uz otru, neradot
skolenos apjukumu.*®

Tatad skolotaja kompetence ir viens no pamatnosacijumiem veiksmigai starppriekSmetu
saiknei. Dz. Sevidzs ir parliecinats, ka ir maza varbiitiba tam, ka skolotajs veiksmigi izveidos
starpprickSmetu saikni viens pats. Skolotajam ir jasadarbojas ar kolégiem, meklgjot atbalstu no
citiem macibu priekSmetu pasniedzéjiem.14

Skola apgiistamie macibu priekSmeti ir dazadi, un nav universalas receptes, ka izveidot tadu
starppriekSmetu saikni, kas bagatinatu skoléna zinasanas un prasmes, tacu Dz. Dins izvirza 3
priekSnosacijumus skolotajam, ko apsvert labas saiknes veidoSanas procesa:

1. Sasaiste ir javeido 1sta, ne izdomata. Ir jaizvélas tas sferas, kur saikne rodas dabiski.

2. StarppriekSmetu t€ma var ietvert vairakus priekSmetus, tacu ir jabit tikai vienam vai diviem
galvenajiem macibu priekSmetiem, jo tad robeZas nav tik izpluduSas un ir lielaka skaidriba,
ko skolotajs velas stunda panakt.

3. Vienmér ir jazina mérkis — kadel jebkas tiek darits. Lai to veiksmigi panaktu, katram

priekSmetam atseviski (vésture, anglu valoda, geografija utt.), neskatoties uz to, ka macisanas

25avage, J. Cross-curricular teaching and learning 5: Definitions, 2010, February 12. Pieejams:
http://www.jsavage.org.uk/cross-curricular-teaching-and-learning-5-definitions/ [apliikots 24.03.2013.].

BHalas, J. Cross-curricular teaching is vital in primary education. The Jakarta Post, 2012, October 19. Pieejams:
http://www.thejakartapost.com/news/2012/10/19/cross-curricular-teaching-vital-primary-education.html [apliikots
12.03.2013].

¥savage, J. Cross-curricular teaching and learning 5...
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ir integréta, ir jabut uzstaditam savam mérkim un uzdevumiem, jo tikai $ada veida var noteikt
skolotdja un skolénu progresu katra priek$meta. ™

Papildinot G. Pimlijs iesaka skolotajam, kur$ veido starppriekSmetu saikni, uzdot sev $adus
jautajumus:

1) Vai macisanas sniedz lielaku motivaciju?

2) Vai saikne padzilina skolénu izpratni?

3) Vai ir ievérota katra priekSmeta specifika?

4) Vai saikne starp priekSmetiem ir dabiska?

5) Vai skoléniem $7 saikne ir skaidra?

6) Vai skoléni redz, kadg] $T saikne tiek veidota?

7) Vai saikne nodrosina priek§meta satura apguvi un progresu?*°

Ja atbilde uz Siem jautdjumiem ir pozitiva, tad visdrizak ari saikne, ko skolotajs veido starp
priekSmetiem, ir kvalitativa un skoléniem noderiga. Tacu ir veérts apskatit biezak sastopamos
iemeslus, kadel neizdodas veiksmiga starpprickSmetu saikne.

Biezak sastopama kliida ir starppriekSmetu saiknes veidosana tikai veidoSanas péc, proti, tur,
kur ta neparadas dabiski. Kads anonims véstures skolotajs sava emuaru majas lapa dalijas piemera,
ko pieredzgjis prakse. Jaunako klasu skolénu matematikas darba lapas bija $adi piemeéri: ,,Uz katra
koka ir 56 apelsini. Ja 8 vergi novaks vienadu apelsinu skaitu, cik apelsinu katrs vergs bis
novacis?”’; ,,Ja Federiks tiek sists 2 reizes diena, cik reizes nedéla vins tiek sists?” Uz sasutuSo
vecaku iebildumiem pret §adu neiejiitigu uzdevumu, skolas vadiba sniedza atbildi, ka skolotajs tikai
centies veidot starppriekSmetu saikni.’” Péc autores domam, $is ir uzskatams piemérs tam, ka mactt,
veidojot starppriekSmetu saikni, nenozimé izraut vienu faktu vai Saja gadijuma vesturiska notikuma
aspektu un ielikt to ka jautajumu darba lapa. Tas ir sarezgits un pardomats process.

Savukart Dz. Sevidzs norada, ka saikne biezi neizdodas veiksmigi, jo macibu priekSmetu
skolotajiem ir dazadas vertibas un intereses, viniem ir vaja komunikacija. Tapat macibu priekSmeti
ir atSkirigi, un tas prasa prasmes, lai saikni izveidotu. Pie tam, kolégu vidi var veidoties
konkur€josas attiecibas, kad kads tiek uzskatits par labaku, jo vins§ sadu saikni veido. Tacu, vinaprat,

viens no galvenajiem iemesliem, kade] rodas $ada situacija, ir tads, ka skolotaji nejutas gatavi un

Dean, J. Cross-curricular learning. The Historica Association, 2012, January 25. Pieejams:

http://www.history.org.uk/resources/primary resource 3638,3653 7.html [aplukots 20.04.2013.].

%Pimley, G. Making cross curricular links. Teach Primary. Piegjams:

http://www.teachprimary.com/learning_resources/view/making-cross-curricular-links [aplikots 12.03.2013.].

YElementaryHistoryTeacher. History is elementary, 2012, January 9. Pieejams:

http://historyiselementary.blogspot.com/2012/01/when-cross-curriculum-intentions-go.html [aplikots 19.04.2013.].
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kompetenti saiknes veidosSana ar citiem macibu priekSmetiem, viniem ir vaja parlieciba par to, ka
sada saikne ir javeido, tade] butiska loma ir apmacibai un sadarbibai.'®
E. Brodija un M. Tomsone izcel pozitivos aspektus, ko starpprickSmetu saiknes veidosana
sniedz pasiem skolotajiem. Sadi skolotaji var paskatities uz savu macibu priek§metu no cita skatu
punkta un ieraudzit pasauli kopuma, ne sadrumstalotu pa priekSmetiem. Pie tam, sadarbiba ar
kolégiem rada jaunas idejas.'®Dz. SavidZs papildina vigu apgalvojumus, sakot, ka skolotdjam
»starppriek§metu saikne lauj apskatities un novertét savu pasniegSanas procesu, ka ar1 biit radoSiem
un inovativiem sava macibu darba plénoéané”.zo
StarppriekSmetu saikni ir iesp&jams veidot, ne tikai balstoties uz kadu konkrétu tému. Arvien

biezak starppriekSmetu saikni veido, arT balstoties uz konkrétu prasmju attistiSanu, ko dévé par
starpprickSmetu  kompetenc€m. Tas ir prasmes, kas nepiecieSamas skoléniem, lai pielagotos
dazadam situacijam un turpinatu muzizglitibu, pieméram, kritiska domasana, problému risinaSana,
radoSums, informaciju un tehnologiju izmantoSana, darba metozu pielagosana, sadarbiba un
komunikacija ar apkartgjiem.?!Ja Latvijas Republikas valsts standarts pamatizglitiba lielakoties
joprojam ir sadrumstalots pa macibu priekSmetiem, tad, piem&ram, Kanada Kvebekas provinces
izglitibas programma jau 2001. gada iecklava veselu nodalu (uzreiz aiz ievada), aprakstot
starppriekSmetu apglistamas prasmes, tadejadi paradot, ka visa izglitibas programma ir balstita uz to,
lai veiksmigas starppriekSmetu saiknes veidoSanas rezultata skoléni var€tu pilnigi visos priekSmetos
attistit §1s prasmes. Tas ietver devinas pamatkompetences:

1) informacijas izmanto$ana;

2) problému risinasana;

3) kristiskas domasanas pielietojums;

4) radoSuma pielietojums;

5) efektivu darba metozu pielagojums;

6) informaciju tehnologiju izmantosana;

7) sava potenciala sasniegSana;

8) sadarbiba ar apkartgjiem;

83avage, J. Cross-curricular teaching and learning 2: A short research review, 2010, February 2, Pieejams:
http://www.jsavage.org.uk/cross-curricular-teaching-and-learning-2-a-short-research-review/ [aplukots 12.03.2013.].
®Brodie, E., Thompson M., Double crossed... P.47-48.

0Savage, J. Cross-curricular teaching and learning 5...

2'British Columbia, Ministry of Education, Quebec Education Program, Chapter 3, Cross-Curricular Competences,
2001, P 12-13. Pieejams:
http://www.mels.gouv.gc.ca/dgfj/dp/programme_de_formation/primaire/pdf/educprg2001/educprg2001.pdf [aplikots
14.03.2013.].
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9) pienaciga komunikacija.??

Sis prasmes netiek attistitas izoléti kada konkréta priek$meta, bet ta ir prioritate visos macibu
priek§metos. Saja gadijuma — starppriek$§metu saikni veido ne tikai uz vienas kopigas témas bazes,
bet caur So tému apgiist augstak minétas prasmes.

Autore tic, ka starppriekSmetu saiknes veidoSana, balstoties uz kadu tému vai prasmém, savu
aktualitati nakotné nezaud@s, un tadeé] nakamaja nodala tiks apskatits, ka ir iesp&jams veiksmigi
veidot starppriekSmetu saikni starp diviem macibu priekSmetiem no dazadam izglitibas nozarém:

vesturi un anglu valodu.

22British Columbia, Ministry of Education... P. 16-39.
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2. SATURA UN VALODAS INTEGRETA APGUVE (CLIL)
STARPPRIEKSMETU SAIKNES VEIDOSANA

Visi iepriek$éja nodala aprakstitie starppriekSmetu saiknes veidoSanas aspekti nenoliedzami
attiecas ar1 uz saiknes veidosanu starp vésturi un anglu valodu, ta¢u valodas un satura saistiSanai ir
sava specifika. P&c autores domam, CLIL sniedz labako iesp&ju, ka ne vien starp Siem priekSmetiem
izveidot saikni, bet gan tos abus ,,sablendét” viena veseluma.

Lai gan CLIL termins Eiropa tika iepazits tikai 1994. gada, pasaulé izglitibas iegtiSanai caur
sveSvalodu ir gara veésturi. Kad senie romiesi iekaroja grieku zemes un guva parliecibu par seno
grieku kultiiras bagatibu, daudzi romiesi noléma izglitot savus bérnus grieku valoda, lai, apgistot
valodu, vini tadgjadi ar1 varétu apgit grieku kultiiru. Misdienu vesturé pirma integrétas valodas un
satura pieredze ir mekl&jama 20. gs. 70. un 80. gados Kanada caur bilingvalo iegremd&Sanas
programmu, Kur ir divas oficialas valsts valodas — anglu un fran¢u, un Ziemelamerika tas notika uz
satura balstitas macibu programmas Tsteno3anas, kur $adi tika risinats imigrantu valodas jautajums.”

CLIL Eiropa nenoliedzami balstas uz anglu valodu, jo to ka svesvalodu apgust katra Eiropas
valsti. Eiropas skolas, kur tiek praktizéta CLIL pieeja, vid€ji tiek pasniegti viens Iidz tris macibu
priekSmeti sveSvaloda. Tas déve par CLIL klasém.

Saja nodala autore plano apskatit CLIL pieejas raksturojumu un galvenos komponentus, ka ar

to, kas ir janem veéra, pielietojot CLIL pieeju tiesi vestures stundas.

2.1 CLIL visparejs raksturojums

Misdienu globalizacijas laikmeta anglu valoda arvien mazak tiek uzskatita par atseviSku
komponentu, kas biitu jaapgiist, tiesi preteji — ta kliist par pamatprasmi ikdiena, un cilveki to apgust,

lai ar tas palidzibu daritu kaut ko citu. Loti lidzigi arT darbojas CLIL, kur valoda ir Iidzeklis, ar kura

>Martinez, M. R. P. CLIL and Cooperative Learning. Encuentro 20, 2011. P 109-118. Pieejams:
http://www.encuentrojournal.org/textos/Pastor-1.pdf [aplikots 14.03.2013.].
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palidzibu tiek apgits kads macibu priekSmets, bet vienlaikus ar1 apgiistot valodu. Globalizacija ir
CLIL virzitajspeks.**

CLIL ir sastopams un tiek uzskatits par veiksmigu maciSanas pieeju visos izglitibas limenos,
sakot ar sakumskolu un beidzot ar pieauguso izglitibu un augstskolu. Ta panakumi ped€jo 10 gadu
laika ir tikai augusi un turpina to darit joproj am.? Tas ir kluvis par vienu no centralajiem objektiem
daudzam Eiropas un nacionalajam konferencem, projektiem, majas lapam, interesentu grupam un
skolotaju apmacibu programmam. Ari Latvija LatvieSu valodas agentliras un Britu padomes
veiksmigas sadarbibas rezultata 2012. gada 12 skolotaji ir sanémusi CLIL apmacibu, lai veiksmigi
varétu izmantot anglu valodu sava macibu priekSmeta patsnie:géama'l.26

Tacu joprojam attieciba uz CLIL pieeju ir vairak jautajumu neka atbilzu. Uz ko attiecas CLIL?
Vai tas japielieto valodu skolotajiem vai citu priekSmetu skolotajiem?

CLIL 1stena butiba slépjas ta atSifréjuma — satura un valodas integréta apguve, kas izglitiba
tiek uzskatita par macibu pieeju, un ta defingjums meédz bt saméra abstrakts. Talak autore centas
apkopot dazadas CLIL definicijas ta, lai katra no tam izceltu kadu svarigu CLIL aspektu, tadgjadi
atklajot ta biitibu.

Eiropas Komisijas majas lapa ir lasams $ads skaidrojums, ka CLIL ir kada macibu priekSmeta
maciSana ar sveSvalodas palidszu27, neminot kada Itment Sis priekSmets tiek macits vai ar kadu
merki tas tiek darfts.

D. Marss, CLIL termina ieviesgjs, sava definicija ietver CLIL mérki, t.i., ,,CLIL ir attiecinams
uz situaciju, kad macibu priekSmeti vai kada dala no macibu priekSmetiem tiek macita svesvaloda ar
divkarsu merki, proti, apgustot saturu, vienlaicigi tiek apgiita ari svesvaloda”.?® §i definicija izce]
CLIL butibu — macit priekSmeta saturu ta, lai skoléns vienlaikus arT apgttu svesvalodu. PrieckSmeta
saturs un svesvaloda ir §1s pieejas pamatsastavdalas.

Savukart D. Gradols skaidro CLIL ka pieeju bilingvalai izglitibai, kura gan macibu

priekSmets, gan sveSvaloda tiek maciti kopa, tacu vins uzsver, ka skolénam nav japiemit augstam

*Marsh, D. CLIL: An interview with Professor David Marsh, International House Journal of education and
development. Issue 26: Spring 2009. Pieejams:http://ihjournal.com/content-and-language-integrated-learning [aplikots
24.03.2013.].
»European Comission. Content and language integrated learning. Pieejams: http://ec.europa.eu/languages/language-
teaching/content-and-language-integrated-learning_en.htm [aplikots 12.03.2013.].
% Latvie$u valodas agentiira. Elektroniskais zurnals nr. 5, 2012, febr. — marts. Pieejams:
http://www.bilingvals.Iv/uploads_docs/LVVA-Zurnals-5_1328267278.pdf [aplukots 24.03.2013].
"EuropeanComission. ..
%Marsh, D. Content and Language Integrated Learning: The European Dimension — Actions, Trends and Foresight
Potentia, 2002. Pieejams: http://ec.europa.eu/languages/documents/doc491 _en.pdf [aplukots 12.03.2013.].
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sve§valodu zinasanam, lai spétu veiksmigi apgiit macibu prieksmetu?®, tadgjadi apgalvojot, ka CLIL
pieeja var tikt attiecinama uz pilnigi visiem skoléniem. Sis apgalvojums joprojam raisa debates — vai
CLIL tiesam ir paredzets visiem skoléniem, un viedokli $aja jautajuma atSkiras.

Péc N. Haropas apsvérumiem CLIL piemit divas iezimes, kas atSkir to no citam maciSanas
pieejam. Pirmkart, CLIL saturs un valoda ir dzili saistiti elementi, kas sanem Iidzvertigu uzmanibu.
Tacu vina arT pielauj, ka uzsvars uz vienu vai otru elementu var atskirties, atkariba no situacijas.
Kopigais merkis paliek viens — apgit abus priekSmetus augsta limeni, apgustot saturu nevis
vienkarsi kada cita valoda, bet gan ar tas palidzibu un caur citu valodu. Otrkart, CLIL elastiba. To
var pielagot dazadam valodas un macibu priekSmetu maciSanas speciﬁk'c'lm.30

Atbildot uz ieprieks izvirzito jautajumu, uz kuru skolotaju — priek§meta vai valodas — CLIL
attiecas, atbilde ir — abiem. Lai gan Eiropas Komisijas majaslapa atrodama informacijas pauz
parliecibu, ka vairums CLIL skolotaju ir specialisti savas nozarés un mazak ir tadu, kas ir valodas
skolotﬁjigl, plasak pieejamas publikacijas un forumi interneta lielakoties ir sastopami no valodu
skolotajiem. Papildinot D. Mar$s kada intervija pauz parliecibu, ka komandas darbs — diviem
skolotajiem, gan valodas, gan prick§meta skolotajam, — stradajot kopa, var nest labus rezultatus.*
Tacu paliek atklats jautajums, kuri tad skolotaji uznemsies CLIL skolénu apmacibu — valodas vai
priekSmeta. Vieni nejiitas drosi valoda, otri — priekSmeta satura. Ka apgalvo D. Infante: ,,Nav viegli
atrast skolotajus, kas labprat piedalas CLIL macibu programmas. Gritibas, ar kadam saskaras
skolotaji, stiepjas pari valodas un macibu priekSmeta prasmém, galvenais izaicindjums ir rast
pareizu balansu starp saturu un valodu. Ne katrs skolotajs ir gatavs koncentréties uz abiem mérkiem
— valodas un macibu priekémeta.”33CLIL pétniece Lietuva A. Januliene redz labu risinajumu Sai
problémai, ja skolotajam piemit divas dazadas kvalifikacijas — viena macibu priekSmeta, otra
valoda®. A augstskolas Sobrid sak gatavot plaSaka profila pasniedzgjus, pieméram, LU PPMF ir
sakusi sagatavot skolotajus ar divam priekSmeta kvalifikacijam > pieméram, anglu valoda un

kultorologija. Tacu autore véltos akcentét, ka CLIL teorétiki neprasa no viena skolotaja divas

»Graddol, D. English Next, British Council Publications, 2006, P. 86 Pieejams:
http://www.britishcouncil.org/learning-research-english-next.pdf [aplakots 13.04.2013.].

**Harrop, E. Content and Language Integrated Learning (CLIL): Limitations and possibilities. Encuentro, 21, 2012. P
57-70. Pieejams: http://www.encuentrojournal.org/textos/7.%20Harrop.pdf [aplakots 25.03.2013.].

$'European Comission. ..

*Marsh, D. CLIL: An interview with Professor David Marsh. ..

%Infante D., Benvenuto G., Lastrucci, E. The Effectsof CLIL from the Perspective of Experienced Teachers in CLIL
Practice: Perspectives from the Field, Article 20, 2009. Pieejams: http://www.icpj.eu/?id=20 [aplikots 20.04.2013.].
%Januliene, A. On the use of CLIL at Lithuanian Schools, Institute of foreign languages. Vilnius university, 2010,
November 15, P. 75-81. Pieejams: http://www.uki.vu.lt/file/Verbum/2010/1/08 januliene.pdf [aplukots 03.05.2013.].
% Latvijas Universitates majaslapa. Pieejams: http://www.lu.lv/gribustudet/pamatstudijas/programmas/2013-2014-
rudens/skolotajs/ [aplikots 12.05.2013.].
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kvalifikacijas, uzsverot, ka gan priekSmeta, gan valodas skolotajs ir vienlidz tiesigs izmantot CLIL
pieeju sava darba, ja vien vin$ vai vina sanem apmacibu. Tiesa gan, lai prickSmeta skolotajs vargtu
veiksmigi So pieeju realizet, vina svesvalodas I[imenim lielakaja dala Eiropas valstis jaatbilst B2, C1
vai C2 ltmenim péc Eiropa Komisijas vienotas veértéSanas sistémas.>® Zinas par to, ka valodu

skolotaju zinasanam arT jatiek noveértetam kada Iimeni, netika atrastas.

2.2 CLIL komponenti

CLIL metodologija ir plasa, un ir maz ka unikala, jo ta lielakoties pielagojas katra atseviska
macibu priekSmeta specifikai un maciSanas metodeém, tacu pastav Cetri komponenti, uz ka CLIL
pieeja balstas, kas plasaka literatiira tiek saukti par 4C modeli.’

4C modelt ietilpst ¢etri CLIL komponenti, kas visi anglu valoda sakas ar burtu C. Pirmais C ir
content jeb saturs, otrais — communication jeb sazinasanas, tresais — cognition jeb izzipas spéjas un
pédgjais C parstav culture jeb kultira. CLIL pieeja visi komponenti tiek integréti ta, ka skoléns gtist
zinasanas, attista prasmes un izpratni attieciba uz macibu priekSmetu. Vipa izzinas sp€jas tiek
attistitas, aktiviz€jot domasanu, skoléns sadarbojoties attista komunikacijas sp€jas, 1idz visbeidzot
ar1 padzilina savu starp kultiiru izpratni. Sakotn€ji 4C modelis tika radits, lai izveidotu lidzsvaru
starp satura un valodas apguvi.®® Sis 4C modelis arT Jauj CLIL pieejai but elastigai, atkariba no ta,
kur§ komponents tiek izvirzits vairak macibu procesa, kas saskan ar maciSanas mérki.

Lai skoléns un skolotajs varétu veiksmigi apgtt un attiecigi pasniegt macibu priekSmetu, ir
janem veéra tris valodas aspekti. CLIL literatiira Sos aspektus att€lo ka trijstiiri, kur viss trijstiris tiek
apziméts ka valodas apgisana un pielietojums, bet katrs trijstira staris tiek attiecigi saukts —
language of learning jeb apguves valoda, language for learning jeb valoda apguvei un language
through learning jeb valoda caur apguves procesu.®® Ir griti iztulkot $os prievardus latviesu valoda,
tadel autore méginas sikak izklastit katra valodas aspekta nozimi. Pirmkart, apguves valoda —

valoda, kas ir nepiecieSama skol€niem, lai pieklitu priekSmeta zinasanam, ka, piem&ram, t€mas

%6Colabianchi, C. BBC British Council, Teaching English, CLIL Principles, 2010, September, Pieejams:
http://www.teachingenglish.org.uk/blogs/claudiocol/clil-principles [apliikots 14.04.2013.].
%'Harrop, E. Content and Language. ..
*Turpat.
¥Coyle, D.The CLIL Tool Kit: Transforming theory into practice. Pieejams:
http://www.cambridge.org/servlet/file/9780521112987c04 p48-
73.pdf2ITEM_ENT_1D=5633692& COLLSPEC _ENT_ID=7 [aplikots 12.03.2013.].
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vardu krajums, atslégas vardi, nepiecieSamas gramatikas konstrukcijas, pieméram, salidzinamas
pakapes, lai veiktu salidzinajumus, pagatnes laikus, lai izteiktu darbibas pagatné. Otrkart, valoda
apguvei, ta ir valoda, kas nepiecieSsama skoléniem, lai darbotos macisanas vidg, kura ir nepiecieSama
stunda, lai veiksmigi veiktu aktivitates un pilditu uzdevumus. Piem&ram, valoda, kas nepiecieSama
projektu, grupu darbos — uzdod un atbildét uz jautajumiem, rakstit parspriedumus, zinojumus.
Treskart, valoda caur apguves procesu ir ta valoda, kas rodas dabiski, apgiistot jaunas zinasanas un
prasmes, ka ar1 veidojot izpratni, tadgjadi tiek apgiti arT jauni valodas aspekti, kad skoléni izmanto
zinamu valodu jaunos veidos vai piekliist iepriekS nezinamajiem valodas aspektiem. Biezi $ados
gadfjumos skoléniem ir jameklé palidziba vardnicas, interneta vai pie skolotaja. Sadas pieredzes
rodas, kad skoléni nak klaja ar saviem secinajumiem vai atklajumiem, aktivi iesaistoties klases
darba.®

V. Flederus u.c. uzsver, ka CLIL ir termins, kas parklaj visas pargjas bilingvalas apmacibu
formas, izcelot devinus pamatelementam, kuriem biitu japiemit ikvienai CLIL apmacibai:

1) macit kadu priekSmetu svesvaloda;

2) saskanot satura un valodas priek§metu uzdevumus;

3) pielagot un sniegt nepiecieSsamo valodu;

4) stimulét valodas produkciju;

5) macit macisanas stratégijas;

6) aktivizet skolénu esosas zinasanas;

7) pielietot kooperativas maciSanas panémienus;

8) sadalit apgiistamo vielu pa dalam;

9) piedavat aktivitates dazadiem skolénu uztveres veidiem.*

Tatad, ja skolotajam rodas Saubas, vai vina maciSanas veids atbilst CLIL pieejai, tad ir tuvak
jaapskata iepriek§ minétie komponenti un jasalidzina, vai visi ietilpst vipa vai vinas maciSanas
procesa. Tacu CLIL péc savas bitibas ir dazads. Atkariba no ta, kura dala — saturs vai valoda — tiek
izvéleta par domingjosu, CLIL iedala ,,stingraja” (hard/strong) un ,,vieglaja” (soft/weak). Ka skaidro

F. Bolls, ja macibu procesa dominé saturs, tad tas ir ,,stingrais” CLIL, piem&ram, ja viss macibu

“The CLIL ToolKit...
“Fledderus, W., Knoppert, R., Soesbergen, F. Teaching with CLIL: Learning and Language Come Together, IVLOS
Institute of Education, Theses, 2011. Pieejams:http://didactalia.net/comunidad/materialeducativo/recurso/Teaching-with-
CLIL--Language-and-Learning-Come-To/6154cda4-cd35-46cd-85e5-d0bd31b817¢c8?rdf [aplikots 16.04.2013.].
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priekSmets tiek apgiits sveSvaloda. Tacu, ja domin€ valoda, tad tas ir ,,vieglais” CLIL*, & pieredze
visbiezak ir sastopama sveSvalodas stundas, kad kada konkréta priekSmeta téma ir dala no
sve§valodas apguves programmas. K. Kolabiangi izdala arT ,,vid&jo” (mid) CLIL*, kas, pieméram, ir
sastopams skolas, kur macibu priekSmetu sveSvaloda pasniedz tikai noteiktu stundu skaitu vai maca
papildus nodarbibas.

Lai arm1 kadu CLIL skolotajs vai macibu iestade izve€las praktizeét, ir javeic svarigi

sagatavosanas darbi, kuros ietilpst pedagogu, vecaku un skolénu izglitoSana $aja pieeja.

2.3 CLIL — apgiistot véstures macibu priekSmetu anglu valoda

Ta ka autore plano izmantot CLIL pieeju tieSi vestures stundas, tad ir nepiecieSams izpétit,
kada tieSi vEstures macibu priekSmeta specifika ir janem vera, pasniedzot stundas anglu valoda.

H. Kipere sava gramata ,,The Teaching of History” (,,Véstures macisana”) izsaka un pamato
droSu apgalvojumu, pielidzinot vesturi lietussargam macibu sisteéma. Proti, vésture ka lietussargs
parklaj visas priekSmetu disciplinas. ,,Ta ieklauj visus sabiedribas dzives aspektus — makslu,
miuziku, dabaszinatni, tehnologijas, religiju. Ta ir cilvéces pamata, un ietver bérnu emocionalo,
socialo, ka arf izzipas attistibu.”* Ta ka vésture skar visus pargjos priekSmetus, tad maciSana,
veidojot ar to starppriekSmetu saikni, ir vienkarSi neizb&gama. Vinas parlieciba ir ta, ka vismaz
vienu semestri gada vesturei ir javeido pamats starppriekSmetu saiknes veidoSana. Lidzigi arT autorei
ir sava parlieciba tikai attieciba uz anglu valodas macibu priekSmetu. Neliela autores pieredze anglu
valodas maciSana lauj izdarit secinajumus, ka jebkuru saturu ir iesp€jams veiksmigi integrét
svesvalodas apguvé, tai skaita vésturi. So abu parliecibu sintéze lauj secinat, ka anglu valoda un
vesture varétu bt labs salikums, starp kuram veidot starppriekSmetu saikni.

CLIL pieeju viennozimigi virza saturs, tapec ir svarigi uzzinat, no ka sastav vestures saturs.
Balstoties uz University of Cambridge CLIL izdevumu, v€stures satura jeb taja, kas skolénam biitu

jaapgust, ietilpst: notikumi, cilvéki, stavokla mainas pagdatne, 1as, ka pagatne ietekmé tagadni,

*Ball, P. One Stop English, Article: How do you know if you're practising CLIL?
Pieejams:http://www.onestopenglish.com/clil/methodology/articles/article-how-do-you-know-if-youre-practising-
clil/500614.article [aplikots 13.05.2013.].

*Colabianchi, C. BBC British Council...

*Cooper, H. The Teaching of History. London: David Fulton, 1992. Pieejams: http://thenhier.ca/en/node/518 [apliikots
21.02.2013.].
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hronologija, avotu analize un izvertésana, célopu un seku paskaidrosana, pagatnes interpretaciju
salidzinaSana, saiknes veidoSana daZados véstures posmos, secinajumu izdarisana.”

Lai So saturu var€tu atklat, ir nepiecieSama valoda — tému raksturojoss vardu krajums
(piem&ram, vasalis, muiza, feodalisms), lai skoléni var&tu apgit noteiktu t€mu; gramatikas
struktiras (pieméram, darbibas varda pagatnes formas), lai skoléni varétu runat par noteiktu t€mu un
valodas sazinas izteicieni (piem&ram, frazes: kadas ir tavas domas, no ta més varam secinat, tam ir
sadas sekas utt.), lai varetu piedalities aktiva klases darba, sazinoties ar klasesbiedriem.*®

Pec O. Meijera noradém, katra CLIL stunda, un v€stures nav izn€mums, sastav no 3 posmiem
ar tiem raksturigiem aspektiem. Pirmkart, skolotajam ir japardoma, ka sniegt skoléniem bagatigu
devumu (input). Lai to paveiktu, vajadz&étu sakt ar esoSo zinaSanu aktivizéSanu, un tad skoléniem
japiedava autentiski, jégpilni un stimul&josi materiali. Sis princips atbilst patiesibai, ka, pirms no
skoléna kaut kas tiek prasits, vina ir jasniedz ieguldijums. Lai parliecinatos, ka skoléni spgj
veiksmigi tikt gala ar macibu materialiem, uzdevumi ir jasadala stkakas dalas (scaffolding) ta, lai
skoléni giitu iesp&ju pielietot spriestsp&jas, sadarboties, komunic€t un attistit macibu priekSmeta
specifiskas prasmes. Saja posma skoléniem ir jasanem péc iesp&jas lielaks atbalsts no skolotaja.
Tapat Saja procesa skoléni apglist prasmi macities, piemeéram, vestures stundas — ka stradat ar
kartém, diagramma, attéliem, avotiem. Noslédzosais posms ir atdeve (output). Seit skoleni nak klaja
ar saviem secinajumiem, interpretacijam un atklajumiem un aktivi pielieto valodu. Tapat skoléni
legiist starpkultiiru izpratni, pielieto $aja stunda apgiito valodu un nostiprina zinasanas.*’

Univeristy of Cambridge izstradata rokasgramata CLIL ve@stures pasniedzgjiem sniedz
praktiskus ieteikumus skolotajiem:

1) planojot stundas, nemiet véra gan priek§meta, gan valodas macibu programmas prasibas;

2) katrai stundai izvirziet ieglistamos rezultatus — kas skoléniem biitu jazina un jamak;

3) sniedziet skoléniem vairak laika, jo maciSanas sve$valoda to varétu prasit;

4) vairakkart atkartojiet jauno saturu, lai skolénos ,,nosézas” gan vardu krajums, gan pats

saturs;

5) planojiet paru un grupu darbus, lai skoléniem butu iesp&ja komunicét sveSvaloda par

apgustamo tému;

6) attistiet skoléniem gan domasanas, gan macisanas prasmes, sniedzot atbalstu;

**University of Cambridge, ESOL Examinations. Teaching History through English —a CLIL approach. P. 2. Piegjams:
https://www.teachers.cambridgeesol.org/ts/digital Assets/117075 Teaching_History through English -
a_CLIL_Approach.pdf [apliikots 26.02.2013.].
**University of Cambridge... P. 4
*"Meyer, O. Towards quality — CLIL: successful planning and teaching strategies. PULS, 33, P. 11-29.
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7) izvélieties dazadus uzdevumu veidus;

8) sniedziet atbalstu valoda;

9) meklgjiet un veidojiet atbilstoSus macibu materialus;

10) veidojiet starpprickSmetu saiknes;

11) izstradajiet skoléniem skaidrus veértéSanas kriterijus.

P&c autores domam, Sie padomi var tikt pielietoti arT macot citus priekSmetus, tapéc, lai giitu
labaku prieksstatu tam, ka CLIL pielietot vestures maciSanas stundas, ir jaglst ieskaits vestures
macisanas specifika.

E. Brodija un M. Tomsone uzsver, ka vésture galvenokart lauj skolénam attistit sprieSanas un
domasanas sp&jas, apSaubit pieradijumus, diskutet, risinat problémas, sadarboties sava starpa,
stradajot grupas, komunicgt, atklat biitibu, izskaidrojot, analiz&jot un izveértgjot, visbeidzot ta lauj
saskatit c€lonu un rezultatu sakaribas un attistit Kkritisko domasanu. 8 Balstoties uz Siem
apgalvojumiem, autore secina, ka CLIL un v@stures maciSanai ir viens izteikts kopigs meérkis —
attistit izzinas sp€jas jeb augstas intensitates domasanas prasmes, kas ir kritiskas domasanas pamata.
Ja tradicionalajas sves$valodas klasés bieZi pietiek, ja skoléni sniedz atbildes uz jautajumiem kas, ko,
kad, kur, tad CLIL klas€s un véstures stundas neiztikt bez jautajumiem k@ un kapéc, kas prasa no
skoléna dzilakas zinasanas ka valodas pielieto$ana, ta art macibu priekSmeta un labas spriestspgjas.

Kad ir radies priekSstats par to, ka CLIL pieeja funkciong, ir laiks apskatit, ko ta sniedz
miusdienu skolénam, t.i., kadas ir tas priekSrocibas un trikumi. Ta ka autore sava macibu
izméginajuma skola vélas noskaidrot, ko skoléni giist un ko zaude §is pieejas rezultata, nakama
nodala biis veltita CLIL teorétiku un praktiz€josu skolotaju pozitivas un negativa pieredzes

analizesSanai.

48Brodie, E., Thompson M., Double crossed... P. 51.
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3. CLIL PRIEKSROCIBAS UN TRUKUMI

Pirms darba autore veiks savu pétijumu par ieguvumiem un trukumiem, ko sniedz CLIL
pieeja, ir svarigi apzinaties, ko ta jau ir sniegusi valstis un skolas, kur §1 pieeja tiek istenota. Ta ka
CLIL programmas ir eksperimentalas, tas prieksrocibas un trukumi balstas uz So eksperimentu
rezultatiem.

Ka jau katrai macibu metodei vai pieejai, art CLIL ir savas stipras un vajas puses. CLIL
teorijas piekrit&ji, kas lielakoties ir valodu skolotaji, to slavé un apgalvo, ka nav labaka veida, ka
apgut valodu, jo CLIL skolénam sniedz jégpilnu saturu un valodu ka instrumentu, lai So saturu
izpétitu un saprastu. Mazak pozitivu atsauksmju ir no priekSmetu skolotajiem, bet ari tadas pastav.
Saja nodala autore atklas zinamas CLIL prieksrocibas un trikumus, kas ietver arl problémas, ar
kadam saskaras skoléni un skolotaji, ka arT to iesp&jamos risinajumus, balstoties ne tikai uz CLIL
izstradataju un teorétiku atzinumiem, bet ari uz Eiropas valstis veiktajiem pé&tfjumiem un CLIL
skolotaju pieredzém. Dazas CLIL priekSrocibas dazadu autoru skatijuma tiks vienlaicigi atzitas ari
par trilkumiem.

Kopuma CLIL prieksrocibu uzskaite un pieejamiba ir daudz lielaka neka to trakumu. CLIL
moto varétu biit — skoléns pielieto valodu, lai macitos, un macas, pielietojot valodu®. Galvena
priekSrociba ir ta, ka skoléns vienlaikus apgiist divas sferas.

Eiropas komisijas majaslapa ir sastopams saraksts ar priekSrocibam, ko sniedz CLIL
apmaciba:

1) veido starpkultiiru izpratni un zinasanas;

2) attista starpkultiru komunikacijas prasmes;

3) uzlabo valodas kompetenci un mutiskas sazinasanas spgjas;

4) attista interesi par daudzvalodibu;

5) sniedz iesp&ju apgit saturu caur dazadam perspektivam;

6) sniedz skoléniem vairak iesp&jas izmantot sveSvalodu;

7) neprasa papildus macibu stundas;

8) papildina citus macibu priekSmetus ta vieta, lai ar tiem sacenstos;
9) dazado klasg pielietojamas macibu metodes un formas;

10) palielina skoléna motivaciju un parliecibu gan macibu priekSmeta, gan valoda.*

“*Ball, P. One Stop English...
*°European Comission...
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Lai gan Sis saraksts ir saméra visparigs, autore spriez, ka vairak ieguvumi ir minéti tiesi
valodas sférai, ne priekSmeta.

No CLIL pieejas savus ieguvumus un zaud&jumus gist ka skolotaji, ta art skoléni. Talak tiek
raksturoti skolénu ieguvumi un zaud&jumi.

Skoleénu motivacijas pieaugums ir viena no biezak citétajam priekSrocibam, jo, ka jau autore
mingja, CLIL apmaciba valoda tiek pielietota ar mérki. Lielaka dala skolénu zina, ka vigiem bis
japielieto anglu valoda citam vajadziba, tap€c, apgistot citu priekSmetu svesvaloda, paradas §1 reala
vaj adziba.”* AT autentisko materialu pielietojums palidz skolénus uzturét motivetus.

Skoleni tiek iepazistinati ar plasaku kulttras aspektu, veidojot labaku starpkultiru izpratni,
pieméram, apgistot vesturi anglu valoda, skoléniem rodas plasaks prieksstats par angliski runajoso
valstu kultdiru.>

IzglitoSana svesvaloda sagatavo skolénus turpmakajam studijam un darbam, tad&jadi uzlabojot
vinu nakotnes iespe'jds.53

CLIL apmacibas rezultata skoléniem rodas pozifivaka attieksme pret valodu neka
tradicionalajas klases, kas var pariet arT uz priekSmetu un otradi. Tacu, ja CLIL stundas skoléniem
tiek piedavata valoda, kas ir par sarezgitu vinu izpratnei, tad viniem kritas pasvertéjums un tas
ietekme vinu attieksmi, ka arT satura apguvi.54

Skoléniem tiek radita dabiska un droSa vide komunikacijai sves$valoda, klied&jot uztraukumu
tas pielietosana, jo valoda tiek izmantota, lai piekliitu vai izmantotu saturu, ta tiek apgita, ne
macita.”

CLIL attista labak valodas un sazinas spéjas sveSvaloda, ka ar1 sp&jas domat svesvaloda, un,
protams, sniedz vairak iesp&jas valodu pielietot. Skolénu ieguvumi valodas zipa ir dazadi, dazi
valodas aspekti tiek labak apgiti, neka citi. Pe€c K. Daltones-Paferes veikta pétijuma, CLIL skoléni,
salidzinot ar skoléniem no tradicionalajam klasém, labak attista uztveres prasmes — klausiSanas un
lasiSanas, apgtst lielaku vardu krajumu, gist labakas sekmes morfologija un valodas pladuma.
Tapat skoléniem ir augstaks radoSuma Itmenis. Tacu CLIL skolénu rezultati ir nedaudz zemaki

rakstiSanas prasmes, neformala sarunvaloda, valodas izruna un sintaksg, teikumu veidoSana. %

*'Harrop, E. Content and Language. ..
52Calvifio, M. A. M. CONTENT AND LANGUAGE INTEGRATED LEARNING. Enciclopedi virtual. Pieejams:

http://www.eumed.net/rev/tlatemoani/09/mamc.html [aplikots 12.03.2013].
53
Turpat.
>*Harrop, E. Content and Language. ..
>Turpat.
**Dalton-Puffer, C. Outcomes and Processes in Content and Language Integrated Learning (CLIL): Current Research
from Europe, University of Vienna, P. 1-55. Pieejams:
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CLIL ir attiecinams un pielagojams visiem skoleniem, ar dazadu zinasanu limeni, ne tikai
labakajiem skoléniem®’, tacu vélak darba izdaritie secinajumi Jauj ap$aubit $o parliecibu.

Lai gan CLIL teorétiki uzstaj, ka skolénu satura zinasanas necies, ari tad, ja vinu valodas
limenis ir zems,”® vairaki skoleni, kas pargaja atpakal tradicionalajas klas€s, min tiesi So iemeslu par
1z8kiroS$o, jo vinu zinasanas un sekmes pasliktinajas tiesi zemo svesSvalodas zinasanu dél.

CLIL stundam ir pievienota vertiba, jo uz saturu balstitas aktivitates prasa lielaku piepiili un
stimulé radoSo domasanu, ka ar1 attista prata spéjas macibu procesa. Skoléni macas, ka domat, lai
velak pielietotu iegiitas zinasana ikdienas problému un uzdevumu risinasana.”

CLIL pieeja ir elastiga, ko var pielagot skolénu un skolu vajadzibam. Tacu tas ari ir liels
trikums, jo visbiezak CLIL trukst konkrétibas.®

CLIL kopa ar kooperativas macisanas principiem sniedz iesp&ju skoléniem akfivi piedalities
zinaSanu ieglSana, ne pasivi uztvert saturu.®* Tapat kooperativas maciSanas principi apmierina
skolénu socialas vajadzibas, ko CLIL akadémiska valoda varétu nomakt.

Art skolotajiem CLIL sniedz savas priekSrocibas. Pirmkart, inovativu metoZu pielietojums, e-
apmaciba, macibu materialu klasta dazadibas pieaugums. Otrkart, sadarbiba ar citu priekSmetu
skolotajiem. Treskart, labakas izaugsmes un karjeras iespéjas ne tikai sava valsti.??

Jau iepriek§ autore lidztekus priekSrocibam piemingja ar1 vairakus trikumus, talak sekos
paréjo CLIL nepilnibu uzskaitijums un apraksts.

Eiropa un ne tikai pie valsts varas esoSie cilvéki CLIL pieeja mekl€ risinajumu tam, ka
misdienu straujaja globalizacijas procesa saviem iedzivotajiem paaugstinat valodas prasmes, lai vini
savukart varétu giit sekmes ekonomika, parzinot sveSvalodas. Tas ir viens no iemesliem, kadé] CLIL
tiek ieviests valsts izglitibas sist€émas ,,no augSas”, ka, pieméram, Spanija, Niderlande, Vacija u.c.
Eiropas valstis, kur kadu macibu priekSmetu skoléniem piedava apgiit sveSvaloda. Pieredze rada, ka
Sada ievieSana biezi ir nekvalitativa, jo tick mekléts ertaks risinajums un netiek veikta tas valsts

macibu programmas vai skolénu vajadzibu analize, skolotaju izglitoSana un sagatavoéana.63 CLIL

http://www.univie.ac.at/Anglistik/Dalton/SEW07/CLIL%20research%20overview%?20article.pdf [aplikots
03.05.2013.].

57Harrop, E. Content and Language...

*Turpat.

**Martinez, M. R. P. CLIL and Cooperative Learning...

®*Harrop, E. Content and Language...

' Martinez, M. R. P. CLIL and Cooperative Learning...

®2Calvifio, M. A. M. CONTENT AND LANGUAGE...

83Apsel, C. Coping With CLIL: Dropouts from CLIL Streams in Germany. International CLIL Research Journal, Vol 1
(4), Article 5, 2012. P. 47-55. Pieejams: http://www.icrj.eu/14/article5.html [aplakots 16.04.2013.].
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tiek ieviests sasteigti, nepardomati un nesasniedz v€lamo rezultatu, skolénu zinasanam macibu
priekSmeta pazeminoties. Pienacigi ieviests CLIL, ir dargs modelis valstij.

Tacu arT katra klasé gan skolotajs, gan skoléni saskaras ar macibu grutibam, pielietojot CLIL
pieeju. Ta ka pieejas istenotajs klas€ ir skolotajs, tad autore saks ar to griitibu aprakstu, ar kadam
saskaras skolotaji.

Pamatprobléma, ka uzsver M. Kalvinjo, ir ta, ka valodu skolotajiem nav pietiekamu
priekSmeta zinaSanu, bet macibu priekSmetu skolotajiem nav pietiekamu svesvalodas prasmju. Tas
ir arT iemesls skolotaju triikumam, kas vélas uznemties un sp&j veikt CLIL apmacibu. Skolotajam ir
jamak transformét akadémisko saturu saprotama valoda, t.i., skolotajam ir jabiit loti labam sava
priek$meta pazingjam.® CLIL pieredze rada, ka pricksmetu skolotdji biezi neapzinas, ka vinu vadita
stunda ir arT vieta valodas prasmju attistibai un pielietojumam tikpat daudz, ka priekSmeta apguvei.

Otra probléma ir ta, ka parasti skolotdji nesanem nekadu vai pietickamu apmacibu, un katrs
rikojas péc saviem ieskatiem.®® Sada riciba var novest pie skolotaju apmulsuma, kad vin$ vai vina
nesaprot, ko tad maca un kadas macibu metodes pielietot — prickSmeta vai valodas. Ir tikai logiski,
ka sads skolotajs nespgj kvalitativi veikt savu darbu, kas savukart ietekm& skoléna izglitibas
kvalitati. Lidzigi skolotaji jiitas, ja tiek apvienoti darba divi specialisti. BiezZi vien vini nezina, kas no
viniem tiek sagaidits.66

TreSkart, macibu materiali. Lai gan autore iepriek§ mingja ka priekSrocibu to, ka macibu
materialu klasta dazadiba pieaug, liels trikums ir tads, ka tie ir japielago vai javeido paSam
skolotajam. Te paradas ari CLIL elastibas trukums, proti, ka apgalvo M. Kalvinjo, gramatu
izdevniecibas nav ieinteres€tas CLIL gramatu izdoSana, jo tas buitu japielago katrai valstij un katram
macibu priekSmetam individuali, balstoties uz to macibu programmam un kultiiru. %7 piemeram,
Lielbritanija uzrakstita vestures gramata atbilst Lielbritanijas macibu standartam, ne Latvijas, tapec
materiali nepartraukti ir japielago. Lidz ar to skolotajam nekas cits neatliek ka izmantot vienu no A.
Janulienes piedavatajiem materialu iegtiSanas veidiem — meklét un pielagot autentiskus materialus,
izmantot un pielagot priekSmeta gramatu sveSvaloda, veidot savus materialus sveSvaloda, tulkot

macibu gramatu no dzimtas valodas sve$valoda vai sadarboties ar kolégiem, daloties materialiem un

*Calvifio, M. A. M. CONTENT AND LANGUAGE...

®Harrop, E. Content and Language. ..

%Banegas, D. L. Integrating content and language in English language teaching in secondary education: Models,
benefits, and challenges.University of Warwick, UK ministerio de Educaciondel Chubut, Argentina, 2011, P. 124 — 127.
Pieejams: https://repozytorium.amu.edu.pl/jspui/bitstream/10593/2907/1/SSLL T%202(1)%20111-136%20Banegas.pdf
[aplikots 13.05.2013.].

*’Calvifio, M. A. M. CONTENT AND LANGUAGE...
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kopigi nolemjot, ko un ka macit.®® Tacu 3os kolégus atrast ne vienm@r ir viegli, jo nav vienota e-tikla
vai sisteémas, kur tos mekl&t. Labakais risinajums skoléniem, bet — griutakais skolotajiem, ir veidot
skolotajiem pasiem savus materialus, kas atbilst vinu un skolénu vajadzibam, D. Banegas pat iesaka
sadarboties ar skoléniem, lai parliecinatos, ka té€mas, avoti un aktivitates ir atbilstoSas un
motivgjosas abu — gan skolotaju, gan skolénu — Vajadsza'lm.69

Passaprotami Sis noved pie nakamas problémas — papildus darbs skolotajam un liekas
parslogotibas. Iepriek§ miné&tas grutibas — materialu tritkums un papildus darbs — skar art skolénus.

Skolas, kas censSas ieviest CLIL, ir sastapusas arl ar vecaku un skolénu pretestibu. Vecaki
nonak lidz logiskam secinajumam: ja skoléns nezina valodu, tad vin$ var lidz galam nesaprast vai
parprast priekSmeta saturu. Tapat viniem mé&dz but griiti piepemt, ka macibu valoda ir anglu
valoda.” Skoleni un vigu vecaki baidas pieteikties CLIL klasém, jo, vinuprat, pastav liclaka iespgja,
ka to sekmes pazeminasies, un, piemeéram, Vacijas skolas, kur skolénu iestaSanas augstskolas ir
atkariga no vertgjuma dazados macibu priekSmetos, ne skoléni, ne vinu vecaki nevélas uznemties
sadu risku.”* Turpreti Japana skolénu vecaku ir vairak pretimnakosi un redz CLIL ka pozitivu
iesp&ju valodas pilnigakai apguvei, jo uzskata, ka anglu valodai ir nozimiga loma vinu b&rnu
nakotng.

Ir paSsaprotami, ka valodas nezinasana var biit nopietns Skérslis apgtit macibu priekSmetu.
Tapéc skolotajam ir jabiit gatavam sniegt skoléniem atbalstu, Tpasi tadas situacijas, kad skoléniem ir
dazadi zinasanu Itmeni. CLIL apmaciba loti nozimigas ir pozitivas atsauksmes. "

A. Januliene sava CLIL pétijuma Lietuvas skolas min §adus praktiskus CLIL trikumus:

1) Valodas nezinaSanas d€] nepiecieSams ilgaks maciSanas laiks, vairak laika tiek veltits,
koncentr&joties uz pamatiem, neejot ,,prickSmeta dziluma”.

2) Skolotaji censas izvairities no sarezgitakas informacijas pasnieg$anas, lai aiztaupitu
skoléniem gritibas.

3) Pasi skoléni vai vinu vecaki neuzticas iegiitajam zinasanam sve$valoda, jo, iesp&jams, tas
ir tikuSas vienkarSotas, lai labak saprastu sveSvaloda.

4) Maz tiek veikta k]adu laboSana, un, ja ir, tad parsvara ta ir saistita ar vardu krajumu, ne

citiem valodas aspektiem.™

®8Januliene, A. On the use of CLIL at Lithuanian Schools. ..
®Banegas, D. L.Integrating content and language. ..
"OJanuliene, A. On the use of CLIL at Lithuanian Schools. ..
"'Apsel, C. Coping With CLIL...
"2Dalton-Puffer, C. Outcomes and Processes. ..
73Harrop, E.Content and Language...
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Viens no svarigakajiem vinas secinajumiem ir tads, ka skolotajiem ir tendence vienkarsot
mdcibu saturu, proti, skoléns sanem zemas kvalitates satura izklastu. So apgalvojumu apliecina art
kads skoléns no A. Vegneres pétijuma, kurs, mainot klases, bija apguvis to pasu t€mu dzimtaja
valoda, un tagad to apguva svesSvaloda, sakot, ka ,,iepriek§ mé&s pieskaramies t€mai dzilak, neka
daram to tagad, un, manuprat, tas ir anglu valodas del”.”®

No A. Vegneres pétijuma var izdarit art citus secinajumus par CLIL apmacibu:

1) Tur, kur CLIL apmacibu nodroSina tikai priekSmetu skolotaju, biezi sves$valoda tika
atbalstita, vien nelietderigi sniedzot tulkojumu.

2) Kad ir jaruna par abstraktakam lietam, skoléniem triikst vardu krajumu, lai diskutétu par
temu dziluma. Rodas sajiita, ka viniem ir vairak ko teikt un jautat, neka vini to spgj izdarit
svesvaloda.

3) PriekSmetu skolotaji ignoré nepazistamos vardus, nelabo kladas.

4) Skoléniem rodas problémas, ja spontani ir japarruna sarezgitas lietas bez ieprieksgjas
sagataves.

5) Skoléniem ir vajadzigs vairak laika, lai veiktu uzdevumus vai sagatavotos atbildes
sniegéanai.76

Svariga probléma ir verteSana. Kas butu javerte CLIL klasé — saturs, valoda vai abi?
Vertesana ir atkariga no izvirzitiem mérkiem un to, kura dala CLIL apmaciba dominé. Labakam
rezultatam K. Kolabianc¢i iesaka pielietot vairakus veértéSanas veidus: gan summativo, kad skolotajs
parliecinas, ko skoléns ir apguvis konkrétaja laika perioda, gan formativo, kad skolotajs sniedz
refleksijas, izmanto paru vai skolénu pasvertejumu. Par noderigu tiek atzits ar1 portfolio vai projektu
Vértéjums.77 Tacu neviens no Siem vérteSanas veidiem nesniedz konkrétu atbildi, ka sabalansét
satura un valodas vertéSanu.

Nav parsteigums, ka tie$i misu kaiminu valsts, Lietuvas, CLIL raksta autore A. Januliene
uzsver, ka viens no CLIL trikumiem ir tas, ka §1 pieeja var nomakt vietejo valodu, it 1pasi mazas
valstis, kur §is valodas jau ta ir apdraudétas.78

Kolégu negativa atticksme, sancensiba un nevéléSanas sadarboties un veidot vienotu

programmu — visi $ie aspekti norada uz to, ka komandas maciSana CLIL klas€s var bt tritkums.

Januliene, A. On the use of CLIL at Lithuanian Schools...

™\/egner, A. Seeing the Bigger Picture: What Students and Teachers Think About CLIL, International CLIL Research
Journal, Vol 1 (4), 2012. P. 29-34. Pieejams: http://www.icrj.eu/14/article3.html [apliikots 12.03.2013.].

"*Turpat.
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Praktiz€josi skolotaji no Niderlandes, V. Flederusa u.c., pétijuma atzist, ka viens no CLIL
trikumiem ir tads, ka skolas nobeiguma skoléniem ir jakarto valsts eksameni valsts valoda.”
Lidziga situacija ir arT Latvija, tapec, pec autores domam, pielietot CLIL ,,tird” veida misu skolas
butu griiti, jo beidzot skolu eksamens izvéletaja macibu priekSmeta ir jakarto latviesu, ne anglu
valoda.

CLIL apmaciba m&dz but elitara, jo biezi tieSi talantigakie skoléni tiek novirziti uz CLIL
klasem Eiropa. Vacija tam ir labs piemérs, jo uz §Tm klasém parasti tiek nosititi skoléni ar labakam
sekmém svesvaloda un macibu priekSmeta, kur svesvalodas veérte¢jumam ir noteicos$a nozime. D.
Banegas uzskata, ka $ados gadijumos CLIL pétijumi, kas uzsver pozitivo ietekmi, nav 1sti adekvati,
jo skoléni bija sasniegusi labus panakumus gan priekSmeta, gan valoda vél pirms pievienojas CLIL
klaseém.®

K. Apsels ir parliecinats, ka CLIL tiek uzskatits par veiksmigu, balstoties uz to, ka, tiklidz
sadas klases tiek atvertas, tas reti tiek aizveértas, un skolénu skaits, kas atsakas vai pariet atpakal uz
tradicionalajam klas€m ir loti mazs, vidgji 3-8%, p&c citiem datiem 7-16% Vacija, 10%
Spanija.®'Skoléni galvenokart atsakas no CLIL apmacibas tad, kad vinu sekmes macibu prick§meta
pasliktinas.

Ja CLIL ir pardomati ieviests, tas sniedz jégu, papildus iemeslu macities gan valodu, gan
priek$metu. CLIL palidz veidot jégpilnu saikni starp priek§meta saturu un valodu. ST jegpilna
sasaiste sniedz iesp€ju gan priekSmetam, gan valodai but noderigakam, tad€jadi ar1 liekot skolénam
tos labak atceréties. CLIL piedava izglitibu, kas stiepjas pari priekSmeta saturam un valodas
prasmém. Lai CLIL darbotos, skolotajam ir jaizvélas tadas aktivitates un macibu materiali, kas
iesaista skolénus un piesaista vinu uzmanibu.

Nenoliedzami, ka CLIL lauka joprojam pastav saspiléjums starp ta pamatelementiem — saturu
un valodu, ko pilnveértigi CLIL pagaidam nav atradis, ka kliedet. Tacu, lai skoléns ieglitu maksimalo
no §1s pieejas un izvairitos no iepriek$§ minétajiem trikumiem, CLIL ievies€jiem ir janodroSina $adi
apstakli: kompetenti skolotaji gan priekSmeta, gan valoda; stundas, kuras skoléni nem aktivu dalibu;
attiecigi pielagoti macibu materiali un efektiva metodologija. Ja So priek$nosacijumu nav, tad CLIL

ir ka zivs arpus tidens — ta nepeld€s, tacu pasai zivij jau nav ne vainas.

Fledderus, W., Knoppert, R.,Soesbergen, F. Teaching with CLIL...
¥Banegas, D. L.Integrating content and language. ..
' Apsel, C. Coping With CLIL...
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CLIL pieredze ir gan pozitivie, gan negativie ievieSanas un realiz&$anas stasti. Sobrid aktivaka
CLIL ieviesanas valsts Eiropa ir Spanija, kam&r pargjas noraugas no malas un gaida, ko §1 pieredze
sniegs §1s valsts izglitibai.

Péc ieprieks iztirzatiem ieguvumiem un trukumiem autore sliecas domat, ka starp divam
disciplinam — sveSvalodu un macibu priekSmetu, skoléns tomér vairak ieglst sveSvaloda neka
macibu priekSmeta. TaCu no otras puses, CLIL lauj vairak ieskatities misdienu pedagogijas
pamatprincipa — més macam daudzpusigu skolénu, ne tikai savu macibu priekSmetu.

Nakamaja nodala sekos autores gadijuma pétijuma apraksts un analize par CLIL realizaciju un
ietekmi, veidojot starppriekSmetu saikni starp vesturi un anglu valodu Saldus novada pasSvaldibas

Ezeres vidusskolas 10. klase.
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4. ATSEVISKA GADIJUMA PETIJUMS STARPPRIEKSMETU
SAIKNES VEDOSANA VESTURES UN ANGLU VALODAS STUNDAS

AtseviSka gadijuma pétijums tika veikts Saldus novada pasvaldibas Ezeres vidusskola laika
perioda no 2013. gada marta lidz aprilim. P&tijuma merkis bija izveidot starppriekSmetu saikni
vestures un anglu valodas stundas un noteikt, ko skoléni ieglist un ko zaudg §1s saiknes veidosanas
rezultata.

P&tijums sastav&ja no trim galvenajiem posmiem:

Pirmaja posma notika sagatavoSanas stundu vadiSanai. Péc tam, kad autore bija izstud@jusi
teorétisko literatiru par savu p&tamo problému, tika analizéti abu macibu prieksmetu standarti, lai
atrastu kopigus bazes punktus, uz kuru pamata vargtu veidot starppriekSmetu saikni. Tad notika
pieejamo mdcibu materialu apzinasana. Sagatavosanos posmu noslédza skolénu anketésana ar
mérki noteikt vinu attieksmi pret véstures un anglu valodas macibu priekSmetiem, ka ar1 pieredzi
starpprickSmetu saiknes veidoSana vinu macibu procesa.

Otraja posma norisinajas stundu vadisana, kura laika tika Tstenota starppriekSmetu saikne,
izmantojot CLIL pieeju, macot vésturi anglu valoda un apgiistot anglu valodu véstures maciSanas
procesa.

TreSaja posma skoléni tika testéti un anketéti par petijjuma laika giitajam zinasanam un
pieredzi, bet autore veica secin@jumus. Sava pétijuma nosléguma autore intervéja CLIL skolotaju
Ievu Apini. Secinajumu izvirziSana balstijas uz to, ko, $adi veidota, starppriesksmetu saikne sniedz
skoléniem un kadi ir tas trikumi.

Atseviska gadijjuma pétjjumam autore izvélgjas 10. klasi. Péc autores domam vestures
maciSanai anglu valoda labak biitu sagatavoti vidusskolas skoléni, jo vini sveSvalodu apgtist visilgak
un ir guvusi labakas valodas iemanas neka pamatskolas skoléni. Ezeres vidusskola $aja macibu gada
ir tikai divas vidusskolas klases — 10. un 11. Izvéle par labu 10. klasei autore veica tapéc, ka taja ir
augsts skolénu 1patsvars, kuru sekmes ir optimalas un augstas, klase kopuma ir draudziga, atvérta
jaunam idejam, aktivi piedalas klases darba, motivéta. Papildus faktors bija arT apglistama veéstures
teéma prakses laika. Pasai autorei attistito viduslaiku t€ma, ko apgtist 10. klas€ Skita saistoSaka par
Francu revoliiciju, ko prakses laika apguva 11. klase.

Ezeres vidusskolas 10. klas€ macas 16 skoléni un $aja macibu semestri viniem pievienojas

viena apmainas skolniece no Vacijas. Sis ir nozimigs faktors, jo skoléni, lai varétu komunicét ar So
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skolnieci, ikdienas macibu procesa jau izmanto anglu valodu arl paréjos macibu priekSmetos un
brivaja laika. Aptuveni divas treSdalas skolénu nak no Ezeres pagasta un macas Ezeres vidusskola
kops 1. klases, atlikusT tresdala ir Zanas pagasta jauniesi, kas Ezeres vidusskolai pievienojas 2009.
gada, atnakot uz 7. klasi pec tam, kad tika slégta Zanas pamatskola. ST iemesla dél skolénu pieredze
varétu nedaudz atskirties attieciba uz v€stures un anglu valodas macisanos, ka ar1 starppriekSmetu
saiknes veidoSanu. Ka jau autore mingja, klasé galvenokart ir izteikti augsts skolénu vért&jums
macibas, bet ir arT skoléni ar zemu vert€§jumu, loti mazs ir skolénu Tpatsvars ar vid§jo vertgjumu
Vestures un anglu valodas priekSmetos.

Ta ka autore Ezeres vidusskola pasniedz tikai anglu valodas priekSmetu, pétijums tika veikts
vestures macisanas pétnieciskas prakses laika. Aptuveni ménesi 10. klases skoléniem vestures un
anglu valodas stundas tika vaditas kopa, balstoties uz viduslaiku t€mu. Talak sekos sagatavosanas

apraksts stundu vadiSanai.

4.1 Sagatavosanas stundu vadiSanai

Pétijuma sakuma autore iepazinas ar teor€tisko literatiru par starppriekSmetu saiknes
veidosanu un CLIL pieeju, tad tika studéts vidusskolas v&stures un svesvalodas priekSmetu macibu
standarts ar mérki samekl&t tos punktus, uz kuru pamata varétu veiksmigi veidot starppriekSmetu
saikni. V@stures un sveSvalodas maciSanas meérki atSkiras. Vesturi maca, lai sekmétu ,,izglitojama ka
demokratiskas un pilsoniskas sabiedribas locekla identitates daudzpusigu attistibu, izzinot Latvijas,
Eiropas un pasaules véstures procesus”.®? Savukart sve$valoda skold tick macita, lai sekmétu
»radoSas personibas izaugsmi, veicinot sveSvalodu kompetentu lietoSanu sazina, mizizglitiba un
kultiru dialoga miisdienu sabiedriba”®. Autore secina, ka abu prick§metu mérkiem kopigs ir
daudzpusigas un radosas personibas veidosana miisdienu sabiedriba. Lai veicinatu §adas personibas
attistibu un pilditu valsts izglitibas standarta izvirzitos uzdevumus, autore noléma izvéeleties Sadas
standarta prasibas, kuras petijuma laika centas izpildit vai attistit abos priek§Smetos vienlaicigi. No

vestures standarta Mactbu priek§meta obligata satura:

#2 Noteikumi par valsts vispargjas videjas izglitibas standartu un visparéjas vidgjas izglitibas macibu prieksmetu
standartiem. 2008.gada 2.septembr1 Ministru kabineta noteikumi Nr.715. 14. Pielikums. Pieejams:
http://www.likumi.lv/doc.php?id=181216 [apskatits 03.05.2013.].

8 Turpat. 2. Pielikums.
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6.8. viduslaiku Eiropas sabiedriba un tas attistiba ;

6.10. saimnieciba un tas attistiba viduslaiku Eiropa;

6.11. viduslaiku pilséta;

Apgiistamais vestures saturs autorei bija jasaskano ar Ezeres vidusskolas véstures skolotaju,
balstoties uz vinas izstradato tematisko planu.

No véstures standarta Pamatprasibam mdacibu priekSmeta apguvé tika izvéletas sadas
prasibas:

8.1. izprot vestures avotu funkcijas un nozimi vestures zinatng;

8.3. izprot vestures atspogulojuma subjektivitati;

8.6. pilnveido pamatskola apgiito véstures jédzienu izpratni, izprot un lieto jaunus vestures
jédzienus;

8.14. analize cilveku identitates dazados vestures laikmetos;

8.18. izprot personibas un sabiedribas attiecibas viduslaikos;

9.8. raksturo darba daliSanas vesturi Eiropa un pasaulg;

11.1. analiz€, vert€ un klasificé informacijas avotus, lieto tos v@stures procesa izzinasana,
interpretéSana un sava viedokla argument€Sana;

11.2. salidzina un analiz€ dazadus veésturiskos notikumus, procesus, personibas, pamatojoties
uz izvirzitajiem kriterijiem;

11. Vide un cilveku saimnieciska darbiba:

11.1. sabiedribas struktiira:

11.1.7. izprot, ka saimniecibai iesp&jamas dazadas formas;

11.1.8. 1izprot, ka sabiedribu var iedalit pé€c mantiska stavokla, kartu (kastas) piederibas,
sociala statusa un citiem principiem;

11.1.9. izprot socialas diferenciacijas c€lonus;

11.1.10. izprot pretstatu starp pilsétam un laukiem;

11.1.20. izprot pilsétu ka sabiedribas struktiiru;®*

No sveSvalodas macibu priekSmeta standarta Mdacibu priekSmeta obligata satura tika izvelets
Sads saturs:

4. Komunikativa un valodas kompetence:

4.1. valoda — informacijas ieguves un izzinas lidzeklis;

4.2. valoda — informacijas lidzeklis sazinas procesa;

# Noteikumi par valsts vispargjas vidgjas izglitibas standartu... 14. Pielikums.
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5. Sociokultiiras kompetence:
5.1. valoda — izzinas un sadarbibas lidzeklis;
5.2. valoda — kultiiras sastavdala;
No svesSvalodas standarta Pamatprastbam macibu priek§meta apguve tika izvéletas Sadas
dalas:
7. Komunikativa un valodas kompetence:
7.1. saprot un uztver plasu informaciju, dazadus teksta veidus;
7.2. uztver, atlasa, sistematiz€ un apkopo informaciju dazadiem mérkiem,;
7.3. analizé un izvérté mutvardu un rakstveida tekstus un to saturu;
7.4. izmanto jaunakas informacijas tehnologijas;
7.5. spgj piedalities dazadu veidu sarunas un diskusijas;
7.6. korekti pauz un argumente savu viedokli un attieksmi runa un rakstos atbilstosi situacijai;
7.8. veido radoSus un analitiskus tekstus, izmantojot daudzveidigus informacijas avotus;
7.12. pilnveido prasmi skaidri un precizi izteikt savas domas, izkopj izteiksmes daudzveidibu;
8. Sociokultiiras kompetence:
8.1. izprot un lieto visas valodas prasmes, stratégijas un kompetences;
8.3. izmanto svesSvalodu citu macibu priekSmetu apguve;
8.7. izmanto daudzveidigas teksta interpretacijas iesp&jas;
8.8. ar izpratni uztver Iidzigo un atskirigo dazadas kultiiras;
8.9. izprot un ievero sazinas un sadarbibas principus;
8.10. uzklausa citus, ka ar1 izsaka savu viedokli, izmantojot piemé&rotakos valodas lidzeklus. 8
Svesvalodas macibu satura specifika ir ta, ka tas standarta netiek noraditas konkrétas témas
(tas paradas tikai macibu programma), ka tas tiek att€lots vestures standarta, tad€jadi apstiprinot
autores ieprieks§ izteikto apgalvojumu, ka sveSvalodas stundas var apgit jebkuru tému, un Saja
gadijuma ta bus saistita ar viduslaikiem. P&tjjuma laika skoléni no viduslaiku t€mas apgts tris
aspektus:
1) Feodalisms,
2) Viduslaiku sabiedriba,
3) Viduslaiku pilsétas.

% Noteikumi par valsts vispargjas vidgjas izglitibas standartu. .. 2. Pielikums.
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Kad autore noskaidroja, ko macis skoléniem un kadas prasmes attistis, talak sekoja
nepiecie$amo macibu materialu anglu valoda apzinasana, atlasidana un izstrade. Sie materiali tiks
stkak apskatiti un analiz&ti petjjuma otraja posma, kad notika reala stundu vadiSana.

Pirms stundu vadiSanas autore anket€ja 10. klases skolénus, lai noskaidrotu vinu attieksmi un
intereses attieciba uz véstures un anglu valodas stundam, ka ar1 starppriekSmetu saiknes veidoSanu.
Tapat autore cer uzzinat, vai §T atticksme blis mainijusies pétijjuma beigas. Anketu aizpildija visi 17
skoleni, aizpilditas anketas paraugs ir apskatams pielikuma Nr. 1.

Lai noskaidrotu skolénu ieinteresétibu, kas ir cieSi saistita ar motivaciju véstures un anglu
valodas priekSmeta apguve, pétijuma sakuma autore lidza skoléniem atbildét uz jautajumu — vai
viniem patik Sie macibu priekSmeti. Neskatoties uz to, ka studiju laika autore biezi ir dzird&jusi no
saviem kolégiem, véstures skolotajiem, to, ka skolénus ir griiti motivét macities veésturi, 71% Ezeres
vidusskolas 10. klases skolénu ir atbild&jusi pozitivi, sniedzot atbildi ,,ja” (47%) un ,,vairak ja, neka
n€” (24%). Ka jau autore gaidija, anglu valodas priekSmetam $ie raditaji ir nedaudz augstaki, proti,
88% aptaujato atzina, ka anglu valodu viniem patik macities (65%) vai vairak patik, neka nepatik
(24%). Kopuma autore secina, ka pétijjuma sakuma $1 klase pret abiem macibu priekSmetiem ir
noskanota pozitivi un ir motivéta tos apgiit.

Talak autore vElgjas uzzinat, vai skoléniem kadreiz ieprieks ir piedavati mactbu materiali
anglu valoda citos macibu priekSmetos. Visu respondentu, iznemot viena, atbilde bija negativa. Lai
gan anketas bija anonimas, nebija griiti secinat, ka pozitivas atbildes 1pasniece ir apmainas skolniece
no Vacijas, jo tikai vina aizpildija anketu anglu valoda, pie tam, vinas iepriek§€ja macibu pieredze
visvairak atSkiras no pargjiem skoléniem. Tatad absoliitam vairakumam skolénu nav pieredzes
starppriekSmetu saiknes veidoSana ar anglu valodu.

Autore ar1 ve€I§jas uzzinat, kas skolénus motive apgiit abus priekSmetus. Lielaka atSkiriba
starp skolénu motivaciju attieciba uz abiem priekSmetiem ir ta, ka anglu valodai vini redz lielaku
pielietojumu dzivé neka vesturei. Uz to norada ar1 tas, ka neviens skoléns nav atzimégjis atbildi —
»Anglu valodu arpus skolas neizmantoju”. Tadg€jadi autore cer, ka ar starppriekSmetu saiknes
palidzibu skoléni varétu saskatit vestures pielietoSanas iesp€jas jau tagad, proti, izmantot to, lai
apgiitu labak svesvalodu.

Ka tika ieprieks noskaidrots, lielaka dala skolénu ir pozitivi noskanoti pret abiem macibu
priekSmetiem, ta¢u uz jautajumu, vai skoleni veletos apgit kadu priekSmetu anglu valoda, tikai
41% sniedz parliecino$u atbildi ,,ja”. 29% vairak piekrit Sai idejai, neka nepiekrit, un tik pat liels ir

skolénu 1patsvars (29%), kas to vairak nevéletos darit, neka véletos vai nevélétos nemaz. Kopuma
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autore secina, ka pétijuma sakuma citu priekSmetu anglu valoda ir gatavas apgit divas treSdalas
klases.

Uz jautagjumu, kuru mdacibu priekSmetu skoleni veletos apgiit, atbildes bija dazadas.
Popularaka atbilde bija vesture. P&c ieprieks anketa minétajiem jautajumiem respondenti drosi vien
nojauta, ka tieSi vesture ir potencialais macibu priekSmets apgtiSanai sveSvaloda, un tas ietekméja
vinu atbildes. Otra popularaka atbilde bija informatika. Skoléni to pamatoja ar to, ka $ada gadijuma
to biitu vieglak saprast, ta ka datorterminus jau tagad zina anglu valoda. Starp skolénu atbildém bija
ar1 matematika, fizika, kimija un miizika. Lielakoties skoléni to pamatoja ar to, ka viniem jau tagad
Sis priekSmets labi padodas un biitu labi to integrét ar sveSvalodu, tadejadi giistot jaunas zinasanas
gan macibu priekSmeta, gan sve$valoda. Tie skoléni, kas nev€lgjas apgiit kadu priekSmetu anglu
valoda, to pamatoja, sakot, ka viniem jau dzimtaja valoda ir gruti saprast kadu priekSmetu vai ar1
viniem nepadodas anglu valoda. Autore secina, ka, péc skolénu domam, lai apgiitu kadu citu macibu
priekSmetu anglu valoda, viniem ir jabiit gan labam anglu valodas, gan priekSmeta zinaSanam.

P&dgjie divi anketas jautajumi skara tiesi autores petamo sferu, proti, ko skoleni varétu iegiit
no véstures apgisanas anglu valoda un ar kadam griutibam varétu saskarties. Absolutais
vairakums atbild¢ja, ka lielakais ieguvums butu tas, ka vipi paplasinatu vai palielinatu savas
zindsanas gan angju valoda (ipasi attieciba uz vardu krajumu), gan vésturé. Sadu atbildi sniedza
88% respondentu. Talak seko pargjais skolenu ieguvumu uzskaitijums:

- Buasu labdk motivets;

- Vestures stunda biis interesantaka;

- Uzlabosu savas véstures sekmes, jo zinu anglu valodu;

- Uzlabosu savas anglu valodas prasmes;

- Vairak runasu anglu valoda;

- Ja studeésu arzemés vesturi, tad to labak sapratiSu,

- Uzzindasu vesturiskus jédzienus un personvardus anglu valoda,
- Neiegiisu neko.

Attieciba uz gritibam, ar kadam skoléni varétu saskarties §is pieredzes laika, skolénu
popularaka atbilde bija atsevisku vardu nezinasana vai kaut ki nesaprasana (faktu, jédzienu). Sadu
atbildi sniedz 59% aptaujato. 24% neparedz pilnigi nekadas grutibas. Tapat skoléni vél piemingja
Sadas griitibas:

- Bus gritak atceréties vésturi;

- Basu vairak noslogots macibas;
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- Bis javeic tulkosana.

P&c skolénu anket€Sanas autore secina, ka, neskatoties uz to, ka skoléniem nekad ieprieks nav
bijusi pieredze anglu valodas macibu materiala izmantoSana kada cita macibu priekSmeta un to, ka
vini apzinas iesp&jamas grutibas, kadas varétu rasties apgiistot vesturi anglu valoda, lielaka skolénu
dala ir pozitivi un atvérti noskanota sadai pieredzei.

Nakamaja sadala autore sniegs raksturojumu vaditajam stundam klasg, proti, ka tad skoléni
praktiski apguva vesturi anglu valoda, istenojot CLIL pieeju, lai Tstenotu vai attistitu ieprieks

minétas abu macibu priekSmetu standarta izvirzitas prasibas un prasmes.

4. 2 Stundu vadiSana

Ta ka prakses laika vadito stundu skaits anglu valoda un veéstur€ ir saméra liels, lai raksturotu
savu stundas vadiSanas pieredzi, kuras meérkis bija noteikt, ko $ada starpprickSmetu saiknes
veidoSana sniedz skolénam un kadi ir tas trilkumi, autore noléma balstit §1s pieredzes aprakstu uz
mdcibu materialiem, kadi tika klas€ izmantoti, un aktivitatem, kadas piedalijas skoleni.

Ievadstundas par viduslaikiem skoléni sanéma vardu sarakstu ar skaidrojumiem anglu valoda
(skat. pielikumu Nr. 2) pasu vajadzibam, lai nepiecieSamibas gadijuma varétu sameklet nezinamo
vardu skaidrojumu. Tapat vini sanéma personigo vardnicu, kuru patstavigi pildija visa ménesa laika,
pierakstot, att€lojot un analiz€jot ar viduslaikiem saistito vardu krajumu. Aizpilditas vardnicas
paraugs ir redzams pielikuma Nr. 3. Ievadstunda skoléni zimégja ,,zirnekli”, minot, ko vini zina vai ar
ko viniem asocigjas viduslaiki. Tad skoléni noskatijas daju no sfilmas® par viduslaiku raksturojumu
un ar citas krasas pildspalvu papildindja savu ,,zirnekli” ar jaunapgiito informaciju. Skoléna darba
paraugs ir apskatams pielikuma Nr. 4. Tapat skoléni veica lasiSanas uzdevumu (pielikums Nr. 5),
sekojot noradém, un burtu jiklT meklgja ar viduslaikiem saistitos vardinus, vienlaikus kopigi tos
parrunajot. Stundas nosléguma skoléni paros parbaudija viens otra zinasanas, uzdodot jautajumus no
kartinam (pielikums Nr. 6). Sis stundas mérkis bija iepazistinat skolénus ar viduslaikiem un raisit
interesi par So t€ému, ka arT laut praktiski pielietot anglu valodu.

Talak autore vEletos iedalit savu stundu vadiSanas pieredzi trijas dalas, atbilsto$i t€mam, kas

tika apgiitas. Pirma téma bija feodalisms. Sis témas ietvaros tika apgits standarta saturs Viduslaiku

8 Middle Ages Introduction Bradley. Pieejams: http://www.youtube.com/watch?v=NChmr3MjUb4 [apliikots
10.05.2013].
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Eiropas sabiedriba un tas attistiba (6.8.). To darot, skoléni guva izpratni par feodalo sisteému,
balstoties arT uz Lielbritanijas piem@ru, uzzinot vairak par Viljamu I Iekarotaju un kauju pie
Hastingsas, ka arT stradaja pie sava vardu krajuma paliclinasanas un attistija dazadas valodas
prasmes. Visi macibu materiali un skolénu darbu paraugi ir skatami pielikumos Nr. 7 — Nr. 15.
Talak seko to sikaka analize.

Darba lapas 7. — 9. pielikuma lava skoléniem apgiit pamata vardu krajumu un jédzienus,
tadgjadi izpildot véstures standarta 8.6. punktu — pilnveido pamatskola apgiito véstures jédzienu
izpratni, izprot un lieto jaunus vestures jedzienus, savukart valoda skoléni $adi gatavojas attistit
komunikativo un valodas kompetenci, kur valoda ir informacijas ieguves un izzipas lidzeklis (4.1.),
ka arT pielietoja prasmi, ko attistija visa p&tijuma laika — izmantot svesvalodu citu macibu priekSmetu
apguve (8.3.).

Pielikumi Nr. 10. — 14. sastav no dazadiem tekstiem un uzdevumiem saistiba ar feodalismu.
Stradajot ar tiem, skoléni attistija sekojoSas vestures standarta prasibas: izprot personibas un
sabiedribas attiecibas viduslaikos (8.18.), izprot, ka sabiedribu var iedalit péc mantiska stavokla,
kartu piederibas, sociala statusa un citiem principiem (11.1.8.); izprot socialas diferenciacijas
célonus (11.1.9.) Tas tika darits, zim&jot feodalisma piramidu 11. pielikuma un skatoties video
(atsauce ieklauta 18. pielikuma); raksturojot feodalismu 12. pielikuma, veidojot stastijumu no kada
vasala skatu punkta un skaidrojot jédzienus 13. pielikuma, mutiski diskutgjot par tekstu saturu un
apspriezot viduslaika monarha lomu 14. pielikuma. Savukart veicot Sos paSus uzdevumus, no
sve$valodas standarta tika attistitas prasmes saprast un uztvert dazadus tekstu veidus (7.1.); uztvert,
atlasit, sistematizet un apkopot informaciju dazadiem merkiem (7.2.); veidot radosus un analitiskus
tekstus, izmantojot daudzveidigus informacijas avotus (7.8.).

Sis témas ietvaros tika ari parrunats, kadi viduslaiku rakstiskie avoti vispar ir pieejami:
hronikas, tiesas registri, literatira (lugas, dzejoli un proza), viduslaiku miizika, inventara saraksti,
nodokli, likumi, svéto dzives apraksti u.c. (skat. pielikumu Nr. 16 ). No avotiem detaliz&tak tika
apskatita Anglijas zemes TpaSumu Pastaras tiesas gramata (Domesday Book) un par to pieejama
informacija interneta® . Sie materiali lava skoléniem attistit véstures standarta prasmes: izprast
vestures avota funkcijas un nozimi véstures zinatné (8.1.); analizét, vertet un klasificet informacijas
avotus, lietot fos vestures procesa izzinasana, interpretéSand un sava viedokla argumentésand

(11.1). No svesvalodas standarta skoléni attistija prasmi analizét un izvertet rakstveida tekstus un to

8" Informacija un avoti no Anglijas zemes Tpasuma gramatas: http://www.domesdaybook.co.uk/index.html;
http://www.bbc.co.uk/history/british/normans/doomsday 01.shtml;
http://www.middle-ages.org.uk/domesday-book.htm [aplikoti 10.05.2013.].
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saturu (7.3.); izmantot jaunakas informacijas tehnologijas (7.4.) ka ari saka izpildit pamatprasibu
izprast un lietot visas valodas prasmes, strategijas un valodas kompetences (8.1.), ko turpinaja darit
visa pétijjuma laika.

Pielikuma Nr. 17 var sikak apskatit vienu stundas planu témai feodalisms un PPT sagatavoto
prezentaciju Sai stundai (pielikums Nr.18).

Otra teéma bija viduslaiku sabiedriba. Skoléni iepazina viduslaiku sabiedribas iedalijumu, bet
ta ka zemnieki un stradnieki parstavéja lielako sabiedribas dalu viduslaikos, tad autore apzinati Sai
dalai veltjja lielaku uzmanibu. Skolénu darba paraugi un macibu materiali ir apskatami pielikumos
Nr. 19 — 25.

Ta ka viduslaiku sabiedriba ir ciesi saistita ar feodalo iekartu, skoléni turpinaja attistit ieprieks
mingtas veéstures standarta prasmes (Nr. 8.18., 11.1.8., 11.1.9), pildot 19. pielikuma darba lapu, kura
raksturoja sabiedribas iedalfjumu, lasot 20. pielikuma teksta ,,Dzive muiza” dalas un, stradajot
grupas, meklgja atbildes uz jautdjumiem un pec tam dalijas ar So informaciju ar pargjam grupam, ka
arl veica faktu interpretaciju. Stradajot grupas, no sveSvalodas standarta skoleni attistija
socialkultiiras kompetenci, kur valoda ir izzinas un sadarbibas lidzeklis (5.1.), pilnveidojot prasmi
skaidri un precizi izteikt savas domas (7.12.); izprast un ievérot sazinas un sadarbibas principus
(8.9.).

No avotiem skoléniem tika piedavats kads pirms 600 gadiem uzrakstits dzejolis (pielikums Nr.
23) par zemnieka dzivi ar noliku apskatit viduslaiku zemnieka raksturojumu no laika biedra redzes
punkta. Otra avotu kopa bija Lutrella Psaltérijs jeb Psalmu gramatas (Luttrell Psalter) materiali,
kura skoléni grupas stradaja pie vizualo avotu analizes (pielikums Nr. 24), attistot iepriek§ minétas
ar avotiem saistitas vestures standarta prasmes, ka arl prasmi izprast véstures atspogulojuma
subjektivizati (8.3.). No sveSvalodas standarta skoléni attistija prasmi korekti paust un argumentét
savu viedokli un attieksmi rund un rakstos (7.6.).

Skoléni ar1 spélgja kadu izglitojosu internetspéli ,,Viduslaiku dzives spéle” 8 ko piedava
Londonas muzeja saite zem sadalas ,,Viduslaiku Londona”. Saja spé&lé skolénam bija jaizvélas viens
varonis, viduslaiku bérns, un ,,jaizdzivo” visa dzive no bérnibas lidz vecumdienam. Sakuma tika
sniegts §1 bérna raksturojums, proti, no kadas gimenes vin$ nak, un turpmak skolénam ir javeic
dazadas izveles §1s personibas dzive, balstoties uz vina piederibu sabiedribas kartai (pieméram, kur
un vai macities/stradat, ko precét utt.). ST aktivitate lika skolénam domat, ka viduslaiku cilvékam

daZados dzives posmos un situacijas.

8 Viduslaiku dzives spele”. Pieejama: http://www.museumoflondon.org.uk/london-wall/Whats-
on/Galleries/medieval/Games/Apprentice.htm [aplakota 10.05.2013.].
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Tapat, lai veidotu starppriekSmetu saikni ne tikai ar Lielbritanijas vésturi, autore méginaja
saistit viduslaiku dzimtcilveku stavokli ar ASV vergu situaciju pirms Pilsonu kara, parrunijot
kopigo un atskirigo (skat. pielikumu Nr. 25), tad€jadi attistot vEstures standarta prasmi salidzinat un
analizét dazadus vésturiskos notikumus, procesus, pamatojoties uz izvirzitajiem kritérijiem (11.2.).
No svesvalodas standarta tika attistita socialkultiras kompetence, valoda — kultiras sastavdala
(5.2.) un prasme ar izpratni uztvert lidzigo un atskirigo dazadas kultiras (8.8.).

Viens §Ts témas stundas plans ir pievienots pielikuma Nr. 26.

Noslédzosa t€ma bija viduslaiku pilsetas. Skoléni uzzinaja viduslaiku pils€tu raksturojumu un
to nozimi viduslaiku sabiedriba. Tapat vini apguva viduslaiku arodus, profesijas un gilzu
nozimigumu. Apgistot viduslaiku arodus anglu valoda, skoléniem bija iesp&ja meklet sakaribas
starp miisdienas sastopamajiem uzvardiem anglu valoda (Smith, Miller u.c). Skoléni ari guva ieskatu
par Melno navi jeb méri un ta ietekmi pilsétas. Sis témas apguvé skoléni stradaja ar tekstiem un
darba lapam, kuras ir atrodamas pielikumos Nr. 27 — 34.

Lasot tekstus par viduslaiku pilsétam un gildém, diskut&jot par pilsétu un gilzu raSanas
iemesliem, to darbibu un nozimi, ka ar7 pildot attiecigos uzdevumus, skoléniem bija iesp&ja attistit
Sadas vestures standartda min&tas prasmes: izprot pretstatu starp pilsétam un laukiem (11.1.10.);
izprot pilsetu ka sabiedribas struktiru (11.1.20.); izprot, ka saimniecibai ir iespejamas dazadas
formas (11.1.7.); raksturo darba daliSanas vésturi Eiropa (9.8.). Savukart no svesvalodas standarta
skoléni attistija prasmes spét piedalities dazada veida sarunas un diskusijas (7.5.); izmantot
daudzveidigas teksta interpretacijas iespéjas (8.7.) un uzklausit citus un izteikt savu viedokli,
izmantojot piemérotakos valodas lidzekjus (8.10.).

Arf1 §1s t€émas viens stundas plans atrodas pielikuma Nr. 35 un PPT prezentacija — pielikuma
Nr. 36.

Autore uzskata, ka augstak mingétie macibu materiali un klases aktivitates lava izpildit ieprieks
atlasitas abu macibu priekSmetu standarta prasibas un attistit tajas minétas prasmes starppriekSmetu
saiknes veidoSanas rezultata.

P&tijuma nobeiguma un secinajumu veiksSana ir aprakstita pédéja sadala.
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4. 3 Pétijuma nobeigums

P&éc tam, kad autore bija novadijusi prakses laika paredzétas stundas, veidojot starppriekSmetu
saikni, skoléni rakstija autores veidotu nosléguma kontroldarbu (piclikums Nr. 37). ST kontroldarba
stkaka analize sniedz priekSstatu par to, cik labi skoléni ir apguvusi ar viduslaikiem saistitas t€mas
starppriekSmetu saiknes veidoSanas rezultata.

Kontroldarbu autore izstradaja pati, balstoties uz skolénu apgiitajam t€mam. Darbs sastavéja
no 9 uzdevumiem. Izpildes laiks tika paredz&ts 2 macibu stundas. Kontroldarbs tika vertéts ar divam
atzim&m: vienu vesture, otru anglu valoda. Izpildot visus uzdevumus pareizi, skoléni vargja sanemt
110 punktus. Lai gan visi uzdevumi bija sastaditi anglu valoda, skoléni tika iedroSinati péc
vajadzibas papildinat atbildes arT latvieSu valoda, $adi nodrosinot to, lai neciestu priekSmeta saturs.

Pirmie Cetri uzdevumi bija saistiti ar viduslaiku jédzieniem un vardu krajumu anglu valoda.
Skoléniem bija jasavelk jédzieni/vardi ar to skaidrojumiem, jaievieto tie teksta triikstosas vietas,
pasiem jasniedz jeédzienu/vardu skaidrojums. Stradajot ar vardiem/jédzieniem skol€ni vargja sanemt
32 punktus jeb gandriz 30% no sava veértgjuma.

5. un 6. uzdevums bija atvérta tipa jautajumi, kur skoléniem bija jasniedz atbildes uz
jautagjumiem, paradot savu izpratni un zinaSanas par viduslaiku pilsétam, gildém, ekonomiku,
sabiedribu un feodalo sisttmu. Par Siem uzdevumiem skol€ni vargja sanemt 33 punktus jeb 30%
sava vertgjuma.

7. uzdevuma skoléni stradaja ar 3 rakstiskajiem avotiem, mekl&jot vajadzigo informaciju un
pierakstot savus secinajumus tabula. Sis uzdevums bija 18 punktu vérts jeb aptuveni 16% no kopé&ja
vert§juma.

8. uzdevums bija klausiSanas uzdevums, kas tika noveértéts ar 10 punktiem jeb nepilniem 10%
no visa kontroldarba. Lai izpilditu So uzdevumu, skoléni skatijas / klausijas izglitojosa raidijuma
dalu® par Lutrell Psalter gramatu un atzZim&ja patiesos/nepatiesos apgalvojumus. Nosléguma 9.
uzdevums bija saistits ar ieprieks€jo, jo skoléniem bija jauzraksta neliels parspriedums, analizgjot,
cik noderiga ir §1 gramata viduslaiku Anglijas izzinasanai, cik uzticama ta ir un vai ta tieSam parada,
ka dzivoja viduslaiku cilvéks. Par $o uzdevumu skoléni vargja iegiit 17 punktus jeb 15% no sava

verte§juma.

8 Skatit: http://www.youtube.com/watch?v=vJjCkkKh1ClI un http://www.youtube.com/watch?v=7Kw-W05ybT4
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No 17 klases skoléniem, kontroldarbu izpildija 14. Vislabak skoléniem veicas 8. — klausiSanas
uzdevuma, vidéji 80% atbilzu bija pareizas. Sads iznakums ir likumsakarigs, jo skolénam bija tikai
jasadzird pareiza informacija, nebija jabut nekadam ieprieksgjam zinaSanam, tapat nebija javeic
secinajumi. Pie tam, pareiza/nepareiza apgalvojuma atziméSana vienmér paver lielu iesp&ju atbildi
uzmingét.

Nakamie veiksmigak izpilditie uzdevumi ir pirmie Cetri, kur skoléni stradaja ar jédzieniem un
vardu krajumu. Seit 72% tika izpilditi pareizi. Autore secina, ka skoléni ir palielinajusi savu vardu
krajumu un izpratni par jédzieniem, visdrizak pateicoties tam, ka aktivi tos ir pielietojusi macibu
stundas, pildot dazadas darba lapas un piedaloties macibu aktivitates.

Ar1 5. un 6. uzdevuma skolénu rezultati bija virs vidgja. Sniedzot atbildes uz jautajumiem par
viduslaiku apgitajam témam, skoléni balstfjas uz apgitajam zinasanam. So uzdevumu izpilde ir
mérama 63 %. Tie paradija, ka skolénu faktologiskas zinaSanas un izpratne par viduslaiku
apgiitajam témam ir virs vidgja limena, bet ne augsta. Uz Siem jautajumiem aptuveni puse klases
skolénu, sniedzot savas atbildes, tas papildinaja art latviesu valoda. Tas liek secinat, ka skoléniem
radija griitibas atbilzu sniegSana bez atbalsta svesvaloda, kas varétu ietekmét atbilzu kvalitati, ja
skoléni ieprieks netiktu iedroSinati sniegt $1s atbildes arT latviesu valoda.

Tikai pa 2% mazak, proti, 61% ir sniegtas pareizas atbildes 7. uzdevuma — lasot rakstiskos
avotus. Visvairak skoléni ieguva punktus no informacijas atrasanas teksta, grutak gaja ar secinajumu
veikSanu un visparinaSanu. Velak vairaki skoléni atzina, ka bija griiti izprast teksta saturu, [idz ar to
arT izpildit uzdevumu.

Sliktakie rezultati tika uzraditi peédgja — parsprieduma uzdevuma. Ta izpilde ir mérama tikai
50%. Pec kontroldarba izlaboSanas, autore vaicaja skoléniem vinu domas par to, un péc skolénu
atbildém var secinat, ka viniem sagadaja griitibas secindjumu un analizes veikSana, jo bija
nepiecieSams argument€ti pieradit avotu nozimi un uzticamibu, balstoties uz redz&to video un
ieprieks$ stunda apgiito saistiba ar So avotu kopu. Ta ka tas ir pedgjais uzdevums, skoléni art atzina,
ka bija nogurusi un veltija tam mazak laika un ptles. Vairaki skoléni atzina, ka viniem sagadaja
griitibas arT 1sa, bet argument€ta parspriedumu rakstiSana anglu valoda. Ari §1 uzdevuma izpilde
skoléni pielietoja latviesu valodu.

Kopuma skolénu kontroldarba rezultati bija labi, lidzvertigi tiem veért€jumiem, kadus skoléni
parasti gist vestures un anglu valodas priekSmetos. Tacu ir arT janem vera subjektivais vert€Sanas
faktors. Dazos uzdevumos skoléniem tika pieskirts pilns punktu skaits par lidz galam nepilnigu

atbildi anglu valoda. To darot, autore v€l&jusies samazinat risku, ka skoléna anglu valoda tiktu
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vertéta augstak par saturu, ko vin$ vai vina sniedz. Tapeéc var secinat, ka autore ir pazeminajusi
savas prasibas attieciba uz skolénu sasniegumu vérté$anu $aja pétijuma posma. Seit arl atklajas
viena no CLIL lielakajam nepilnibam — skolénu sasniegumu vérteSana. ST pétijuma laika, autore
novertéja skoléna sasniegumus ar 2 vienadam atzimém — v&sturé un anglu valoda. P&c autores
domam, tas bija objektivakais veids, jo valoda un saturs ir tik ciesi saistiti kopa CLIL apmaciba, ka
to atdaliSana ir gandriz neiesp&jama.

Tapat analiz&jot skolénu kontroldarbus, autore nonaca pie secindjuma, ka parasti vajako
skolénu sniegums anglu valoda, atspogulojas ari vinu snieguma vésturé. Kontroldarbu uz
neapmierinoSu vertejumu uzrakstija 2 skoléni, kuri biezi arl anglu valodas kontroldarbos sanem
$adus vertgjumus. Sadi skoléni zaudé iesp&ju iegiit augstaku vértéjumu vésturé nepilnigu anglu
valodas zinasanu dél.

Otrs secinajums ir tads, ka tradicionala veértéSana — kontroldarbs vai eksamens — nav CLIL
pieejai labvéliga, jo trukst skaidru vértéSanas kritériju. lesp&jams, projekta izstrade vai prezentacijas
sniegSana varétu sniegt objektivakus rezultatus.

Intervija CLIL skolotaja Ieva Apine no Balozu vidusskolas atzina, ka $is ir lielakais CLIL
apmacibas trikums, un vipa izvairas no skolénu vértéSanas, jo CLIL pieeju izmanto tikai
fakultativajas nodarbibas pamatskola un papildus macibu materialu sniegSana vidusskola. Attieciba
uz CLIL pieejas priekSrocibam, balstoties uz savu maciSanas pieredzi, skolotaja Apine min, ka, §adi
veidojot starppriekSmetu saikni, skoléni nostiprina zinasanas abos priekSmetos; saprot, ka var
pielietot veéstures zinaSanas caur valodu; saprot, ka anglu valodu var pielietot, lai atrastu un uzzinatu
informaciju par veésturi, un turpina to darit.

Tatad, balstoties uz CLIL skolotajas Ievas Apines pieredzi, starppriekSmetu saiknes veidoSana
uz CLIL pamata, bagatina skolénu gan satura, gan valoda.

P&tijuma beigas autore ludza skolénus aizpildit anketu, lai vini raksturotu pétijuma laika gitito
pieredzi, palidzot autorei nonakt pie secinajumiem, ko skoléni giist un ko zaud€ autores izvélétas
starppriek§metu saiknes veidoSanas rezultata. So anketu, tapat ka pirmo, aizpildija visi 17 klases
skoléni. Anketa sastavgja no 5 jautajumiem. 1. jautagjuma skoléni atzim&ja apgalvojumus, pauzot
savas domas. Vinu atbildes un autores veiktie secinajumi ir apskatiti talak.

Lai gan pétijuma sakuma 10. klas€ bija vairaki skoléni, kas atzina, ka vigiem vesture un/vai
anglu valoda nepatik vai drizak nepatik, neka patik, tad, apgiistot abus priekSmetus kopa, tikai 1

skolénam §1 pieredze vairak nepatika, neka patika. Tadgjadi autore sliecas secinat, ka So abu
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priekSmetu integréSana ir palielinajusi par tiem interesi ari skoléniem, kuriem ieprieks tie nav
patikusi.

,11ra” veida 1stenotai CLIL pieejai ir daudz trikumu skolas, ko var novérst, ja anglu valoda
izmanto papildus materialus véstures stundas vai atseviskos gadijumos anglu valodas stundas par
saturu izvélas vestures témas. Tapéc autore velgjas uzzinat, vai skoléni ari turpmak labprat
izmantotu ve&stures stundas papildmaterialus anglu valoda. Uz So jautajumu pozitiva atbilde bija
76% skolénu. Nemot vera, ka §1s klases skoléniem $1 bija pirma pieredze darba ar materialiem anglu
valoda citu priekSmetu apguvé, autore secina, ka papildmaterialu izmantosana anglu valoda
vestures stundds ir lietderiga.

Neskatoties uz to, ka kopuma skoléni sniedz pozitivas atsauksmes par So pieredzi, 41% atzina,
ka viniem sagadaja griitibas apgiit vesturi anglu valoda. Lidzigs skolénu ipatsvars (35%) atzist, ka
viniem sagadaja gritibas orientéties macibu materialos, bet 47% skolénu apgalvo, ka viniem bija
javelta vairak laika un piles, $adi apglstot macibu priekSmetus. Autore secina, ka S$ada
starpprickSmetu saiknes veidosana ir papildus noslogotiba skoléniem.

Ta ka 82% skolénu piekrit, ka pétijuma laika paplasinaja savu redzesloku un guva iesp&jas
vairak iepazit Lielbritanijas un ASV kulttiru, autore secina, ka starpprickSmetu saiknes veidosanas
rezultata skoléniem rodas plaSaks skatijums un labaks priekSstats par citam kultiram.

Attieciba uz motivacijas pieaugumu, 70% skol€nu apgalvoja: vinu motivacija macities vesturi
ir pieaugusi, bet 88% to paSu atzina attieciba uz anglu valodu. Tapat pétijuma laika autore noveéroja,
ka dazi skoléni piedalijas aktivak macibu procesa neka ieprieks. Autore secina, ka starpprieksetu
saiknes veidoSana palielina skolénu motivaciju apgiit abus priekSmetus.

Visi skoléni piekrit, ka $adi veidota starpprickSmetu saikne sniedz iesp&ju stradat ar avotiem
un macibu materialiem, kas nav pieejami latvieSu valoda, bet 82% atzina, ka vini guva iespgju
vairak izmantot informaciju tehnologijas vestures apguve, un visi skoléni piekrita, ka viniem bija
iesp€ja attistit radoSumu. Lidz ar to autore secina, ka starppriekSmetu saiknes veidoSana sniedz
lielaku piekluvi daZadiem mactbu materialiem, ka art daZado mactbu formas, kas savukart art
atfista radoSumu.

88% atzina, ka vini guva jaunas un nostiprindja jau esosas zinasanas vesture, vienlaikus gustot
iesp&ju merktiecigi/jégpilni pielietot anglu valodu. Lidz ar to var secinat, ka starppriekSmetu saikne
starp vésturi un anglu valodu nostiprina un sniedz; jaunas zinaSanas, ki art attista prasmes abos

macibu priekSmetos.
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Tikai 2 skoléni jeb 12% uzskata, ka vinu zinaSanas anglu valoda nebija pietiekamas, lai
veiksmigi piedalitos v@stures stundas. Augsts skolénu ipatsvars — 88%, tic, ka, apgiistot vesturi
anglu valoda, vini to apgis tikpat labi ka latvieSu valoda. Lai gan klasg ir vairak skolénu, kuru anglu
valodas zinasanas parasti ir novertétas zem vid€ja Itmena, veiksmiga CLIL realizacijas rezultata,
kas, pieméram, ietver kooperativas maciSanas panémienus un skolénu pastiprinatu atbalstu
starppriekSmetu saiknes veidoSana, skolenam ir iespéja veiksmigi piedalities véstures apgiiSanas
procesa art ar zemam valodas zinaSanam.

Visi 17 skoléni piekrita apgalvojumam — ,apgilistot vesturi anglu valoda, es guvu pozitivu
pieredzi”. Balstoties uz So un iepriekSminétajiem apgalvojumiem, ka ar1 to, ka ieprieks$ izvirzitas
standarta prasibas tika pielietotas, autore secina, ka starppriekSmetu saikne vEstures un anglu
valodas stundas, viduslaiku té€mas ietvaros 10. klasg, ir veidota veiksmigi.

Tacu, neskatoties uz to, skoléni ir piedzivojusi gan CLIL truikumus, gan prieksrocibas. Autorei
Skita lietderigi uzzinat, ja skoléniem vinu apmaciba biitu jasadala — kadas butu §is attiecibas satura
un valodas integréta apguve. Aptauja parada, ka anglu valoda, p&c skolénu domam, nedaudz doming
par vésturi, proti, to attieciba ir 57% pret 43%. Sie skaitli ari norada, ka kopuma abiem
priekSmetiem tika veltita lidzvertiga uzmaniba, tad€jadi lidzsvarojot satura un valodas attiecibas.

Anketas 3. jautajuma skoléniem tika lugts raksturot savus ieguvumus, apgistot vésturi anglu
valoda. Popularakas atbildes ietvera plasakas zinasanas vesturé (pieméram, labak izpratu feodalas
sist€mas biitibu) un labdka anglu valodas apgisana (piemeram, apguvu specifiskus vardus). Pargjas
atbildes bija lidzigas tam, ko skoléni paredz&ja un pauda 1. anketa. Bet kads skoléns piebilda, ka,
lasot anglu valoda, bija nepiecieSams vairak iedzilinaties, un tad€jadi vins esot sp€jis labak atceréties
saturu. Skolénu atbildes apstiprinaja CLIL pieejas pamatprincipu, ka integréta apguvé valoda un
saturs bagatina viens otru.

Raksturojot griitibas, ar kadam skoléni saskaras, vini mingja sadas: nesaprotami vardi, daudz
materiali / papiri, daudz jalasa, papildus majasdarbi, jalasa atkartoti, lai varétu iedzilindties un
izprast teksta saturu. Autore uzskata, ka Sie ir véra nemami trikumi, kas skoléniem ar zemu
motivaciju varétu traucét apgut TpaSi vesturi, jo ar $adam gratibam skoléni parasti nesaskaras
vestures macisSanas procesa, tacu saskaras sveSvalodas apgiiSana.

Pedgja jautajuma skoléni vargja brivi izteikties attieciba uz So pieredzi. Lielaka dala
respondentu to raksturoja $adi: bija interesanti,; patika,; Sadi vésture patika vairak; radosas stundas,
patika filminas, skolotdja palidzéja; gribétu macities vel ta. Ka jau autore ieprieks secinaja, skoléni

pétijuma laika guva pozitivu pieredzi. Lai gan ir janem véra to, ka pétjjums ilga tikai méenesi,
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skoléniem vésturi pasniedza cita skolotaja, 1idz ar to skoléni varétu pozitivi reagét uz parmainam ka
tadam.

StarppriekSmetu saiknes veidoSana ir virziens, kura strada daudzi skolotaji, jo ta lauj saskatit
temas kopsakariba, ne vienpusgji, tad€jadi ari redzot saistibu ar apkartéjo pasauli. No veikta
pétijuma autore secina, ka veiksmigas starppriekSmetu saiknes pamata ir kopiga t€ma un prasmes,
kuras attistit §Ts t€mas ietvaros. Sasaistot vesturi ar sveSvalodu, $1s prasmes var saskanét, pieméram,
stradajot ar rakstiskiem avotiem, no vestures priekSmeta standarta pamatprasibas var pilnveidot
prasmi analizet, vértet un klasificét informdcijas avotus, lietot tos vestures procesu izzindasand,
interpretésana un sava viedokla argumentésana (11.1.), ko var veiksmigi saistit ar sveSvalodas
macibu standarta pamatprasibu: uztvert, atlasit un sistematizét un apkopot informaciju dazadiem
mérkiem (7.2.) un prasmi korekti paust un argumentét savu viedokli un attieksmi runa un rakstos
atbilstosi situacijai (7.6.). Balstoties uz §1 piemeéra, stradajot ar v@stures avotiem, ir iesp&jams
vienlaicigi attistit abu priekSmetu standartu prasmes. Tacu $is prasmes var ar1 atskirties, piemé&ram,
vienas témas ietvaros — viduslaiku pilséta — skoléns, stradajot ar tekstu vai avotiem par viduslaiku
pilsétam un v&lak par to diskut&jot, izpilda vestures standarta pamatprasibu — izprast pilsétu ka
sabiedribas struktiuru (11.1.20.), bet no sveSvalodas standarta izpilda pamatprasibas — izmanto
daudzveidigas teksta interpretacijas iespejas (8.7.) un spéj piedalities daZadu veidu sarunds un
diskusijas (7.5.). Lai gan otraja gadijuma prasmes atskiras, balstoties uz kopigu t€ému gan veésture,
gan svesvaloda, ir iespg&jama veiksmiga starppriekSmetu saiknes veidoSana. Lai So starppriekSmetu
saikni padzilinatu, ir iesp&jams piesaistit kultiiras elementu, pieméram, ja t€éma ir viduslaiku pilsétas,
tad par apguves pamatu var izvéleties Anglijas pilsétas.

Pétijuma pieredze lauj autorei secinat, ka, veidojot starppriekSmetu saikni ar sveSvalodu,
skolotajs ir 1paSi nozimigs atbalsta sniegSana skoléniem, nodro$inot, ka ari skoléni ar zemakam
valodas zinaSanam spgj sekot lidzi. Viens no neskaidrakajiem jautajumiem, vai CLIL tieSam ir
paredzets visiem skoléniem. No vienas puses, autores pieredze rada, ka sveSvalodas klases
skolotajam bieZi ir jasastopas ar skoléniem ar loti atSkirigam valodas prasmém, un tomeér, visdrizak
pateicoties skolotajas kompetencei tikt gala ar §adu situaciju, skoléni veiksmigi apgtst valodu. Uz §1
pamata autore sliecas domat, ka arT priekSmeta apguve var biit veiksmiga. Tacu, no otras puses,
klases, kur skolénu valodas prasmes ir labas, likumsakarigi, ka tas paaugstinat ir vieglak. Ja tiek
pienemts, ka valoda ir pamats, uz kura ,,biivét prieckSmetu”, $aja gadijuma vesturi, tad veiksmigak to
darit ir uz laba pamata, labas valodas bazes. Tacu CLIL Sadu pien€mumu neizvirza, tiesi pretéji, ta

pamata ir uzskats, ka skoléna zinasanas un prasmes var celt vienlaicigi, panemot ,kiegeliti” no
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priekSmeta bloka un ,kiegeliti” no valodas bloka. Skolas $o pamatu celSana notiek pamatskolas
posma, tas ar1 izskaidro, kapec tas skolas, kas Eiropa ievies CLIL klases, censas to darit péc iespgjas
agraka izglitibas posma, lai skolénu ,,zinasanu maja” tiktu biivéta no abu ,.kiegelu” veidiem. Ja tas
netiek darits, pamats var biit nestabils, kur domin€ viena vai otra disciplina, tadgjadi apgritinot
turpmako ,,celtniecibu”, sados gadijumos CLIL skolotajam ,,pamati ir jaizlidzina”. Tacu CLIL nav
domats tikai zinasanu ,,pamatu celtniecibai”’, viens no CLIL komponentiem — izzinas spg€jas —
nodroSina iesp&jamibu apgit jebkuru priekSmetu ari dzilaka pakape. CLIL veiksme slépjas arl
kompetenta skolotaja abas nozargs.

Beigu secinajumi par starppriekSmetu saiknes veidoSanas pieredzi starp v&sturi un anglu
valodu, ka arT skolénu ieguvumiem un zaud&jumiem §is prakses rezultata ir apskatami secinajumu

sadala.
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SECINAJUMI

Diplomdarba pétijjuma gaita autore nonaca pie secinajumiem, balstoties uz teorétisko
materialu studéSanu par starppriekSmetu saiknes veidoSanu un CLIL pieeju vestures macisana,
atseviSka gadijuma pétljuma laika giito stundu vadiSanas pieredzi StarppriekSmetu saiknes
veidosana, skolénu anketam un aizpildita Kontroldarba analizi, ka ari interviju ar CLIL skolotaju
levu Apini.

Autore uzskata, ka skolénu ieguvumi un zaud&jumi ir janoveéro uz veiksmigas starpprickSmetu
saiknes pieméra. Lai gan pétijums parada, ka $1 saikne kopuma bijusi veiksmiga, jo autore veidoja
starppriekSmetu saikni uz kopigas t€mas, prasmém, ieklaujot ar1 angliski runajosSo valstu kultiiras
elementus, tom@r autores pieredzes trikums ve€stures macisana varétu ietekmét pétijuma iznakumu,
jo par veiksmigu starppriekSmetu saikni visvairak atbild skolotajs. Lidz ar to autores secinajumi
atbilst patiesibai veiktaja petijjuma Ezeres vidusskola 10. klas€ ar realiz€tu tadu starppriekSmetu
saikni, kada ta ir aprakstita ieprieks. Mainoties klasei, izv@letajam saturam, macibu materialiem,
avotiem, skolénu sasniegumu vert€Sanas pan€mieniem, klas€ novaditajam aktivitatém u.c.
apstakliem, var€tu mainities ar1 skolénu ieguvumi un zaud&jumi.

Balstoties uz autores veikto p&tijumu skolénu ieguvumu un zaud&umu noteikSana, veidojot
starppriekSmetu saikni vestures un anglu valodas stundas, autores secinajumi attieciba uz abiem
macibu priekSmetiem ir $adi:

1. Skolénu zinasanas un prasmes pieaug, nostiprinas un attistas abos macibu priekSmetos.

2. Skolénu interese un motivacija apgiit abus macibu priekSmetus picaug.

3. Skoléniem rodas plasaks skatijums un labaks prieksstats par citam kulttram.

4. Skoléniem paveras lielaka izvéle macibu materialu piekluveé un pielietoSana.

5. Skolénu macibu formas dazadojas, vairak attistot radoSumu.

6. Skoleénu sasniegumu vert€Sanai ir neskaidri kriteriji, kas nav veiksmigi piemé&rojami

kontroldarbu vértésanai.

7. Skolotaja kompetences un pieredzes trikums abos macibu priekSmetos var ietekmét

skolénu sastura apguvi.

Attieciba uz abiem macibu priekSmetiem, skolénu ieguvumu ir vairak, tacu no zaudeéjumiem,
kas skar abus priekSmetus, ir neskaidrie veértéSanas kritériji un skolotaja sniegums, kas visnotal nav

skolénam mazsvarigs.
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Papildus iepriek§ min€tajiem ieguvumiem un trukumiem, autore sniedz ari secinajumus, kas
skar skolénu intereses attieciba uz véstures macibu priekSmetu:

1. Abu macibu priekSmetu standarti un CLIL pieejas elastiba starppriekSmetu saiknes

veidosana lauj skolénam apgiit jebkuru vestures t€mu.

2. Skoléni ar dazadu zinasanu Iimeni sveSvaloda var veiksmigi piedalities vestures apguvé

klase.

3. Vertgjot skolenu sniegumu, skolénu svesvaloda var tikt noveértéta pari zinaSanam.

4. CLIL apmaciba pieprasa papildus noslogotibu un piiles véstures apguve.

5. Prasibas attieciba pret vEstures prieckSmetu var tikt pazeminatas un saturs vienkarsots.

Attieciba uz anglu valodas mactbu priekSmetu vz CLIL pamata veidota starppriekSmetu
saikne ar vesturi:

1. Sniedz iesp&ju attistit visas valodas prasmes un kompetences.

2. Sniedz mérktiecigu sveSvalodas pielietojumu.

3. lerobezo saturu valodas apguves procesa.

Augstak mingtie ieguvumi un zaud@umi, ko sniedz starppriekSmetu saiknes veidosana
vestures un anglu valodas stundas lauj konstatét to, ka darba meérkis — izveidot starppriekSmetu
saikni vestures un anglu valodas stundas un izpétit, ko skoléns gist un ko zaudé §is saiknes
veidoSanas rezultata, ir sasniegts. leprieks izvirzita hipotéze — veidojot starppriekSmetu saikni starp
vestures un anglu valodas macibu priekSmetu, skolénu ieguvumi abos priekSmetos ir lielaki par
zaud€jumiem, péc autores domam neapstiprinas, jo veidojot starppriekSemtu saikni, balstoties uz
»tiro” CLIL ievieSanu, kad vésture tiek pasniegta anglu valoda, ieguvumi anglu valodas
priekSmetam ir lielaki par iesp&jamiem zaud€umiem, savukart vestures macibu priekSmetam ir
lielaks potencials piedzivot iepriek§ minétos trikumus, jo to ir vairak un tie ir nozimigaki vestures
apguve.

Autores secinajums ir tads, ka abas sféras kompetenta un pieredz€jusa skolotaja vadiba CLIL
pieeja skolénu ar dazadu zinaSanu un valodas Iimeni izglitoSana, var biit veiksmiga. P&tijums lava
secinat, lai darba autore pilniba atbilstu Sim raksturojumam, vipai pietriikst pieredzes véstures
maciSana, un Sis aspekts varétu ietekmét skolénu iesp&jas apgiit vesturi vidusskolas posmam
atbilstosa veida. No Cetriem CLIL komponentiem (saturs, sazina, izzinas sp&jas un kultiira) autorei
lielakas grutibas sagadaja izzinas sp&ju attistiSanu, ko autore centas darit, piedavajot dazadus avotus
un diskut&jot par tiem. Sados gadijumos lielu atbalstu varétu sniegt skolotajam sagatavotie

metodiskie un macibu materiali, bet §adi pagaidam nav atrodami sve§valoda, kas atbilstu miisu skolu
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vajadzibam. Tacu autore tic, ka CLIL apmacibai ir nakotne arT Latvija. Lai noverstu ta trikumus,
CLIL pieeja biitu jaizmanto, piedavajot skoléniem papildus materialus anglu valoda par véstures
temu anglu valodas un véstures stundas. Istenojot starpprickSmetu saikni starp Siem abiem
priekSmetiem, vesture vienmer bis atbildiga par saturu, anglu valoda par veidu, ka pieklut un atklat
So saturu, bet skolotajs par to ka veiksmigi integrét abus. Autores parlieciba: pareizi integréta
apguve saturs un valoda bagatina viens otru.

P&tijuma rezultatus var izmantot jebkura priekSmeta skolotajs, bet Tpasi vestures, kur§ apsver
sava darba veidot starppriekSmetu saikni ar sveSvalodu, balstoties uz CLIL pieeju.

Sim pétijumam ir ierobezojoss raksturs, jo, lai pilnigak izpétitu $adi veidotas starpprick§metu
saiknes ieguvumus un zaud&jumus, kur macibu priekSmets tiek pilniba integréts ar svesvalodu, ir
nepiecieSams ilgaks laiks un mainigi apstakli (klase, t€mas, skolotajs u.c.). Tapat biitu lietderigi
izstudet, vai un ka ir iesp&jams noverst zaudejumus, ko $ada pieeja sniedz. Tacu Latvijas situacijai,
pec autores domam, noderigak ir noskaidrot, ko CLIL pieeja sniedz starppriekSmetu saiknes

veidoSanai, ja to izmanto ne tik radikali, bet gan ka papildinajumu esoSajam macibu modelim.
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Pielikumi



Pielikums Nr. 1

Anketa

Labdien, cien. skolén! Esmu LU PPMF véstures skolotaja programmas studente un veicu
pétijumu par starppriekSmetu saiknes veido$anu véstures un angju valodas stundas 10.
klasé. Ar jasu palidzibu vélos noskaidrot $Ts témas aktualitati. Anketas ir anonimas un tiks
izmantotas tikai manam pétijumam. Ladzu atbildi uz jautajumiem, atziméjot kadu no atbildém
vai sniedzot savu skaidrojumu.

1. Vai tev patik apgiit véstures macibu priek§metu? Pasvitro atbildi!
drizak ja, neka né drizak ne, neka ja né

2. Vai tev patik apgiat anglu valodas macibu priek$metu? Pasvitro atbildi!

ja drizak ja, neka né drizak ne, neka ja né

3. Vai citu priekSmetu skolotsji tev ir piedavajusi macibu materialus anglu valoda?
Pasvitro atbildi!

Ja @ nezinu
Atbildi tad, ja uz 3. jautajumu atbildé&ji apstiprinosi:

3.1 Kura(os) macibu priek§meta/(os) tev tika piedavati Sie materiali?

3.2 Kada veida materiali tie bija?

3.3 Sie macibu materiali bija... (pasvitro atbildi vai ieraksti savu variantu):

Interesanti nesaprotami garlaicigi skaidri cits

4. Atzimé, kas tevi motivé macities vésturi (ir iespéjamas vairakas atbildes):
Man ta Skiet interesanta

Apgutas zinaSanas un prasmes bis noderigas dzivé

Ta palielina manu redzesloku

Skolotaja

Ta ir jaapgust, lai pabeigtu skolu

Man ir griti sevi motivét

Cits

ORadd

O O
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5. Atzimé, kas tevi motivé macities anglu valodu? (ir iesp&jamas vairakas atbildes):
& Man patik apgit sveSvalodas
© Ta bas noderiga dzivé _
Ta paver iespéju izmantot pladakus informacijas avotus
{J Es to pielietoju jau tagad
O Skolotaja
Ta ir jaapgust, lai pabeigtu skolu
Man ir grati sevi motivét
Cits

(-

[}

6. Atzimé, kd tu izmanto angju valodu arpus skolas? (ir iespéjamas vairakas
atbildes):
¥ Skatos filmas
U Klausos muziku
[ Lasu gramatas
i Lasu informaciju interneta
=4 Runaju / sarakstos ar arzemju draugiem
tﬂ/ Runaju celojumos arzemés
. Anglu valodu arpus skolas nelzmantOJu ,
Cits [ &S Laauq{/u G Gl Cop 5@«/ 4

7. Vai tu gribétu apgiat kadu macibu priek§metu anglu valoda? Pasvitro atbildi!

Ja (Varrak fa, neiz’;@ Vairak ne, neka ja ne
8. Kuru macibu pneksmetu tu vélétos apgit angju valoda? Pamato savu atblldl'

0 ’C/%ﬁ: G .jo & (f(// %u , a,/,,_a, mrcacz A EP)
0 Nevienu, jo Ceeed gié_ /o
' Lelce

9, Ko tu varetu iegut no vestures macibu priekSmeta apgusanas anglu valoda?

/‘725_/\,/ 12C ,?/ (: C;:J‘&(/L/‘,CNS‘ C/L// (/// ey (%(// /é ?/’ :
l/CZ/ 20k CuntT B JC(, o QS et oSt 22 COSheers,
( OGS &/ ok dy  lesct LTt/ o LLLQ"&L/ vedools .

10. Ar kadam grutlbam tu varétu saskarties, apgustot vésturi anglu gfdé"

Ju ﬂv,m[ 46 KGOS MOt po st
) \./Cl(iuﬁ i J(/ﬁ CuiL \/\%ﬁ )

(A2 (/‘i

Paldies par jasu atsaucibu!
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Pielikums Nr. 2

Vocabuiary Words

The following vocabutary words can be used with this unit. They can be
illustrated, defined, categorized, placed in sequence by importance or time,
decoded phonetically, used as spelling words, placed on a word wall, or used as
a sight vocabulary. Place the vocabulary on cards and use the appropriate
vocabulary as a daily review of concepts and information previously learned.
« Armor — the protective clothing, weapons, and shield worn by a knight
+ Caravan - a group traveling fogether
+ Castle — home to the king and the place of safety for the manor
+ Chivairy — the rules of behavior foliowed by the knights during the Middle
Ages

+ Coat of arms — the symbol used to identify members of a noble family, usually placed
on shields and homes

« Crusader — a Christian soldier who fought to free the Holy Land from Muslims in the
Middle Ages

s+ Cuneiform —wedge-shaped marks that represent sounds, and could be combined to
Torm words used mainly by the Sumerians

+ Feudalism — the system of proteciion and loyalties in the Middle Ages

+ Guild— a group organized by merchants and craft workers to protect members and set
standards of quality

+ Hieroglyphics — writing using pictures to represent events or sounds, had a more
highly developed phonetic element than earlier written communications

+ Tiluminations — designs, pictures, and decorations added to manuscripts to make them
draw the reader into the story

+ Invader — outsiders (ighting Lo take over an area

+ King — the ruler of the land, the top posilion in the feudal government

« Knighl - a trained, armored horseman who fought wars in the Middle Ages, alwavs

noble by birth

Travel Rack in Time ©2000.2003 www BenconlearningCenter.com Rev.0520.03
1

20

% \/ocabulary words. Pieejams: http://www.beaconlearningcenter.com/documents/1048_3403.pdf [aplikots 2.03.2013.].
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+ Longship — alow, lighiweight, sleek ship built by the Vikings which greaily impacted
transporiation during the Middle Ages

+

« Lord - the second in order in the feudal govemment, owned less land than the king
and therefore was loval to the king

+ Magnetic compass — a tool with a magnetized needle used to determine direction for
navigation

¢ Manor — a large estate or farm belonging to a noble family, the home area for all who
owned, worked on, or belonged to the land

+  Middle Ages — (he lime between 400 and 1400 AD

+ Moat — a large, deep ditch surrounding the castle as a defense apainst attack,
sometimes filled with water ‘

» Nobles — a member of the wealthiest class in feudal society
+ Page— ayoung noble boy who carried messages and waited on the lord

+ Peasant —a poor but free person who lives on and farms the land in exchange for
prolection

+ Pictograph —a drawing or symbol used to represent ¢venis

+ Roman Roads - a network of reads built in Rome during the Roman Empire, used
primarily for military purposes

+ Seal — a symbolic representation of a family’s nobility and linage

+ Serf—a poor person who lives on and farms the land, they are not free, but belong to
the land

+ Signet ring — 2 ring containing a small engraved family seal
+  Squire — a noble boy who is a servant to the knight as he is learning to be a knight

+ Tapestry — heavy cloth woven with designs usually telling a story, hung on the walls
during the Middle Ages

+ Timeline — a diagram of a cerlain period of time with important events marked
+ Tithe — one tenth of your income or crops

+ Trade —the exchange of goods

» Vassal — in the Middle Ages, one who served a lord in exchange for land

+ Vikings — pirates from northern Europe who invaded and stole from the villages
along the coasts of Europe during the 8" to 10™ centuries

57



unit:_ Juclade

Pielikums N

Personal Dictionary

Class: Name:

Gl C. Fuiia

Word / Translation

aweLh - zoloe s

English Pefiniton

b -
\/{ ‘3\/le iﬁCv\Ci W(’,Cuil%n Lode iz'/vuxiz

Word F'amdy! chilocation

R/‘cW( 'w\'\«L b»S.N'!.Cu ;L\\(Q SC-WLJLugj vi/chL Swgtcl

Picture

Sentences

From Text:

r.3

My Qv K,U\,\C*\(L‘fg‘ Asy §weidty 4o }fﬁ)’br

Word / Translation

Haney - wawzo

Englisk Definltion

] _; - :/ ’,: L
A ffmv/ b4 \wtu.f/ (}' mn i i’ﬂ"f/"fﬂff/r?ﬂ} JG (x /L/Jé'/ //L%»w‘i':/ /757’1
/ </ ; L

Word Fa'nlEyf»éollocation

W,
bié i ManoL - sbvrg i Mainet
/
PICﬁ\}IiJ\,w—»\_\ Semencas
CE S Ao wns A Pemcds hou ey /
> i \ FromText | A Sull (4 €L 4 léi/___Ja, £ _'jifl ol ,,Q i . L LLS )

- Y

) . pe
My Cwil :/4 (,Cfl C# ]\,L'C!UJZ

i

Word/ Translation

LXL,Y/L ”\:V,Lg;

English Definition

[ i .
A oW V‘NF‘ uw\u\mﬂ(‘\[ < el

Word Familyl Collocation

| W wil, & Cxen on bl

p:ww .

{i‘% !

Sentences

From Text: :‘ ] ajh

Sxln, .

B o
i €01 ts_immdznt 4’[4;91)31? Sads
i [ !

My Cwir,

Tlus Cren i Vel stieng

wWord/ Translation

Diiccy, - CLEG b -

WA LS

Engtish Definition

\/ﬂv \b\d A e 'M\Fl\ .\{‘ALC(‘; ulJr ,\\Ll\l H’\ .u{\‘l(”l-{‘f\ Uﬁl"lg

Word Famnyl Collocation

codch bloww decth hc o lotenesd deoith

Picture @

Say,

Sentetices

From Text: Thl-t '\47\/\ Mu C(I S (\bx( ' : ‘P l(:\ L CUF'{I“

bl 'l \{H C((‘ TUCI WJ in E
:’;% | o jlc\,u%{ fcp) ks \Jb.wt _Mlum Bloex clios 5 J
Word! Translalion English Definiion

N l\ OU L SV

YLAV(] GL“I‘P—

b i J
Coc uihding whiu Yu'cfﬁu
Word Familyl Goliocation - i |

ﬁ %(‘ 25 P’UE
S A
A K i Had u

Sentences

4

FFOWT@W.,[/C.%—fﬂlii..u_y_\g_x“i o8 th Q{ul Lnd oo Lwlt\

i '!C/b?

o .
My Owire ;ﬂ-s noadd ol Wliung W \\/u ‘«m

58



Unit: Class: Name:
Word/ Translation English Definition
A bone o1 Ming Ca Qeen
Word Famllyl Collocation N

Live in m/u

Sentences

Erom Text: ‘Z,\‘i C 2 m"l /[Wﬁ"\ By T“}] LI’U&@\/EC‘ (\\(t J/{'{‘ CCi“‘ri/[("L( |

b
Ll in cale e ey el goeod
H i L8

My Cwy

Word/ Translation

bk - Lacle

English Refinition

A smakd EmMm Yca jnmc;gu wm Macldbe

Word Famllyf Gallocation

Uile in wml

O(}Ms

UL\\WC« W hwd

Sentanices

From Text: ’f/u\ «L W.A Lul\t AL 7& WA \ﬂbub Q‘. v\Jb(‘leb»

My Owry: ﬂu \\MJJ( WS CU\/JYM, Cbm()( <n ({é&&

Word ! Transiation

oV - LAGSNS

English Definition .
i

Y \L oe m\um ‘mcd ) (

Word Felm:ly.’ Collocation il

hol even

| is cocusel

| Sentences

T FromTet _eqU's O i)("l \T\M"\{"

won Toely Duco tams cud Of Cvein

Word ! Translation

UAUN\Cl - YM%\G

English Definiion

gt\uvxm,. 15 G
Word Family/ Collocation

wecung  GILMEL

g!mcdechve lrcc[(‘ 40 FVUVZW"; flm'llb-;b'u_}

Picture

( E{%

Sertences
From Text:

P “pwdceclwf 'L»xlglds 1 woa

Word !/ Translation

ke j - A

English Definition

A peer of lowd Wild
Word Fanlily/ F:ollocaﬁon’\ ]
Jie]

m-«_rm My 7/5’!/0/&/ i) e m

Plcture

T uyoun Nc\%C\f\ Got a i ,’[uf chm lotel

ek on
Sentances
From Text: /jt’l VA:&UW\ m C\/G,M/i O / Soptce %Lf JC“C/ Gove
Lessad & 1

o
cif

59



Pielikums Nr. 4
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Pielikums Nr. 5
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% Middle Ages worksheet. Pieejams: http://www.blm.rcs.k12.tn.us/TEACHERS/HillMa/images/TheMiddleAges1.jpg
[aplukots 14.03.20013.].
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Name: o o . - ) Date: Class

Medieval Europe: Word Search Puzzie
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% Medieval Europe: Word Search Puzzle. Pieejams:
http://www.studenthandouts.com/09handouts/medievaleuropewordsearch.pdf [aplakots 12.03.2013.].
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Pielikums Nr. 6

When did it happen?

Begins with the earliest forms of writing.

Answer: ancient fimes

When did it happen?

Islam becomes the religion of many.

Answer: medieval fimes

When did it happen?
The pyramids are built in Egypt.

Answer: ancient fimes

When did it happen?

The Roman Empire spreads
throughout Europe.

Answer: ancient times

When did it happen?

Socrates and Plaio state that “all people
should be accountable for their actions.”

Answer: ancient times

When did it happen?

Ends with the fall of the Roman Empire
in the year 476,

Answer: ancient times

When did it happen?

Begins about 5,000 to 5,500 years ago,
or about 3000 B.C.

Answer: ancient times

When did it happen?

Marks the first written records.

Answer: ancient Himes

When did it happen?

Lasts until about the year1450.

Answer: medieval fimes

When did it happen?

Begins with the fall of the Roman Empire
in the year 476.

Answer: medieval times

% The Middle Ages cards. Pieejams: http://westernreservepublicmedia.org/middleages/images/gamecards.pdf [apliikots

04.03.2013.].
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When did it happen?

The early part of this time is called
the Dark Ages.

Answer: medieval times

When did it happen?

Superstition is a very strong force.

Answer: medieval times

When did it happen?

There is a system that divides the pecple into
lords, knights, clergy and peasants.

Answer: medieval times

When did it happen?

Feudalism is a way of life for many people.

Answer: medieval times

When did it happen?

The Roman Catholic Church is very powerful
and determines much of the rule of the time.

Answer: medieval times

When did it happen?

The bubonic plague kills about half of the
western European people.

Answer: medieval times

When did it happen?

The Crusades takes place. Knights fight to
conquer the “infidels” of the east.

Answer: medieval times

When did it happen?

Ends in about 1450 when the Renaissance
begins.

Answer: medieval times

When did it happen?

Comes before the Renaissance.

Answer: medieval times

When did it happen?
Lasts about 1,000 years.

~ Answer: medieval times
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Pielikums Nr. 7

Name: 7/%/3%%

Date: *
5 Medieval Times Challenge

Complete the multiple choice activity.

1. Related to the Middle Ages -
a.indenture b. Crusade c. knight é(j: medieval
2. The qualifications or character of knights, as an attitude of honor, generosity and
courtesy
@Crusade b.indenture c. feudalism d. chivalry
3. Any of the military expeditions By the Christians of Europe to recover the Holy
L.and from the Muslims
(“a/f‘Crusade b. feudalism c¢. knight d. indenture

4. Afortified residence, especially that of a prince or nobleman; a fortress
a. Renaissance b. knight c. jousting (d.‘castle

5. The transitional movement in Europe, marked by the revival of classical learning
and a new emplasis on art, literature and science
a. medieval @Renaissance ¢. Crusade d. indenturs

6. The contract by which a-youth is bound apprentice to a master
i @' indenture b. feudalism ¢ medieval d. chivalry

7. Atournament where two knights on horseback combat using lances
a. castle éajousting ¢. indenture  d. feudalism

8. A system by which the holding of estates in land is made dependent upon an
obligation to render military service to a lord or nobleman
@chivalry b. knight c. feudalism d. jousting

9. After serving an apprenticeship as page and squire, one can be dubbed this
a. feudalism @ndenture c. castle d. knight

10. One who is legally bound through indenture to a master craftsman to learn a
trade
a.castle b. chivalry c. knight @pprentice

©Beverly Hernandez, http://homeschooljourneys.com Licensed to About.com

% Medieval Times challenge. Pieejams: http://homeschooling.about.com/od/freeprintables/ss/medievalprint_4.htm
[aplukots 12.03.2013.].
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Pielikums Nr. 8

Name: Fﬁuﬁf’k
Date: /9. 3. 1013,
Medieval Times Crossword

Complete the activity.

[fqet
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HIE LB YA
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RIPIFIRETT VT
. #
MOoUISIT IING e B
S SNl ENT
)
RAE
ACRQSS DOWN
2. Related to the Middle Ages . A system by which the holding of estates

in land is made dependent upon an
obligation to render military service to a
lord or nobleman

7. The qualifications or character of knights, 3., After serving an apprenticeship as page
as an attitude of honor, generosity and and squire, one can be dubbed this
couriesy . 4. Any of ihe miltary expediions by the

B A tournament where two knights on Christians of Europe to recover the Holy
horseback combat using lances L.and from the Muslims

9. The contract by which a youth is bound B A fortified residence, especially that of a
apprentice to a master prince or nobleman; a fortress

10. The transitional movement in Europe,
marked by the revival of classical
learning and a new emplasis on art,
literature and science '

5 One who is legatly bound through
indenture to a master crafisman to learn
a trade

jousting Grusade medieval- ‘k.night inden fm@k} -

felidalism Renaissance chinvalry.. castle. & Mammjm(@
LI}

®Beverly Hernandez, hitp://homeschooljourngys.com Licensed to About.com

% Medieval Times crossword. Pieejams: http://homeschooling.about.com/od/freeprintables/ss/medievalprint_3.htm
[aplukots 12.03.2013.].
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Pielikums Nr. 9

2{: 2. CIassnfy these words into the followmg categones

Time  Farming

PEOple Places tsasters |
G Budee Orsees, | Sewkidy hen | CUWOp
PGl vlg“m}%‘f e, Suan s héaves i
: uck\ oot ;QQP
?t(’»(‘ Wi / .E

R ‘w.c;\mL ‘ ,&] -
3. Llsten to your teacher readmg a text Underlme the words a?%tou
hear.

Peasant serf - Pope fief manor Bishop village
rrill knight bridge disease plague drought flood
kingdom sunrise sunset tax duke page tithe
monasiery freemen abbot peasarnt hen cathedrai

Latin sheep harvest crop fallow

% Ciencias Sociales. Pieejams: http://wikimontesorientales.wikispaces.com/file/view/FEUDALISMO.pdf P. 26
[aplukots 12.03.2013.].
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Pielikums Nr. 10

How did the Feudal Svstem work?

Once William became king of England, he had to decide
how he was going govern the country. He did not want LA

the old English nobles to keep their estates, because YRR Promise to i:umwde
they would be powerful and might try to overthrow "?Slgﬁg cfﬂgt;si‘: = ;;:lcluli.
him. Anyway they had to make room for William's

supporters who had been promised land in return for TERANTS 14

helping him. CHIEF Promize to serve
in the: crmy for
A0 doys o year,

Grontz land to

William was very careful not to just give land away. WL’; g'fcc‘]“fﬁ

His supporters were rewarded, but they had duties to KMUGHTS

perform as well. This system of duties and rewards ordst oo e services
was called the Feudal System. In Normandy when Grant ond poyments to
barons or bishops were given land they had to swear an lond e

cath of loyalty to the lord who was giving it. This
called doing homage: The barons or bishops then
became tenants-in-chief and oagreed to provide
knights (mounted soldiers) to guard castles or fight in Feudal System
wars for their lords. The more land the baron was
given, the more knights he had to provide.

The tenants-in-chief sometimes had their knights living with them in their castles. Usually,
however, they gave some of their own land to the knights, who in return did homage and agreed to
fight when asked. The knights became under-tenants. They kept some land for themselves and
shared the rest among the peasants who farmed it. The peasants did homage to the knights who, in
turn, promised to protect them.

The feudal system proved idea for distributing the land of newly conquered England. William could
have a large army whenever he like, without the expense of keeping soldiers at his royal court. He
also made sure that his supporters were rewarded, and the same time stayed loyal to him.

TASKS

1. Draw the diagram of the feudal system into your books.
2. Copy out the following passage filling in the gaps...

wet Tl arihos by
Wllhum did not want the -nobles to keep their land. He wanTed to gl

11' to his
> As well as receiving land, the nobles had to swear an--" Hr GRd agr’ee to do.
. William needed an army so the nobles had to promise to prowde P \“\\ vk for him.
The nobfes already knew about this system because it was used in . It was called the
LA system.
3, Expluin what the following meant in Norman England...
a) a tenant-in-chief b) an under-tenant c) doing homage . d) knights
[olg e Tty W‘E“ Ly W DOy
: ' Miss Bouphey www.SchoolHistory.co.uk

% How did the Feudal System Work? Pieejams: http://www.schoolhistory.co.uk/year7links/1066/FeudalSystem.pdf
[aplukots 4.03.2013.].
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Pielikums Nr. 11

i e, e 54 W e
v, internationalshoolhistory.net

- 'What was the fendal system?

The feudal system was a social, economic and

MEDiGVﬂL LI_F 6 political system that was found throughow Western T

Europe by the 12% century. Tn an age when it could .
A\ take days to travel a few hundred kilometres, the
Cooporation teudal system enabled kings to keep control of their
»“”dM“mal Tands by contracting others to do the controlling f
Obligations :n s by contracting others to do the controlling for

them.

Beudal / Mar_loxial

?eud§1§smz At the top of the feudal system was the king.

1;‘;,1;;:‘2: Chosen by God, the king had a ‘divine right” to
rule. The king gave his lands and manors (or fiefs — T
\ which is where the word feudal comes from) to
BiNg S important lords or tenants—in-chief. In teturn for
the fiefs, the lords or nobles became the king’s
vassals and swore an oath of loyalty (fealty} and
paid homage to him. Homage consisted of the
. vassal surrendering himself to the lord, symbolized
O’HSSﬁLS\‘ s by his kneeling and giving his joined hands to the
)f lord, who clasped them in his own, thus accepting

the surrender.

Manorialismy = E
Economic
System

5
-

L
F\daé HOTAEE Lefiitary Servios
\ ‘ ﬁhxfh&! \l Protectivn
1 ¥
KHIGHTS
CVASSALYE)

i 4 é )
i= i Shalter T‘mtmiﬂm
JFarm he larad l PayRery *
¢ 5

7 PerSRITS (SERFS) -

In practice this meant that the nobles promised never to
g0 to war against the king and to provide the king with
maney, soldiers, accommodation or advice (counsel) when needed. The nobles also included powerful members
of the church such as bishops, because the church was one of the most important medieval fandowners.

The lord also had vassals who were called knights. Again in return for fiefs, the vassals made promises, the
s most important of which was o serve the Tord as a soldier of 40-60 days a year. 1t was the knights as lords of
i‘\.L the maner or demesne who really controlled medieval Europe. The vast majotity of people were peasants who
wortked directly for the knights, who paid rents and taxes to him and who fought for him in time of war. The

knights also provided for law and order and justice through the manorial couits.

Most peasants were setfs (vilieins) who werte ‘owned® by the knights. 1t was common for 2 peasant to have a
smal plot of land on which to grow food for himself and his family and fo be entitled to gather firewood from
common land, The peasant’s land was often divided into strips, with each household's sirips scattered about the
manor. Villeins had to spend time every week working the lord’s land and even had to ask permission to leave
the manor. There was another group of peasants called freemen. They worked for themselves, often in a trade
such as bakers or carpenters, and paid rent to the ford. They were free to leave the manor if they wanted.

Activity - Using the diagram above as a starting point, devise your own, improved diagram to explain how the
feudal system worked. It should include as much information from the text as possible and but should still be
clear and well explained. Tt should take up one page of A4, should be designed for display purposes and might
include images or he word processed. The best will be inciuded at the www.internationalschoolhistory.net
website.

RI-N 191009

% International School History. What was the feudal system. Pieejams:
http://www.internationalschoolhistory.net/eeb3/s4/feudalism.htm [aplikots 12.03.2013.].
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pieejams:%20http://www.internationalschoolhistory.net/eeb3/s4/feudalism.htm
pieejams:%20http://www.internationalschoolhistory.net/eeb3/s4/feudalism.htm

; % 3.Later, you will have to éhow the diagram to your classmates.

o afw'né Hhe é?m
o J :

y ] [ e
/‘ 4o e

1.Write a short definition for the following terms. Review the texis if
necessary. :

A vassal is
someone who

A serfis A fief is land that

someone who

. A homage is a ceremony where

% Ciencias Sociales. Pieejams: http://wikimontesorientales.wikispaces.com/file/view/FEUDALISMO.pdf P. 15
[aplukots 12.03.2013.].
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Pielikums Nr. 12

The AGE of FEURALISM

: ;Buring the Middle Ages, most people of Westem Europe lived in
villages in the countryside. There were only a few towns, and they
fwere far smaller than the busy communities that had once filled the

lterritories of the Roman Empire.

i Most people lived in the same place all their lives. Travel and
§ communication were difficult, and frade was slow. The people of each

community grew their own food and met their other needs with little or

no outside help.

Mast people who lived in the countryside were poor and enjoyed few pleasures. For comfort and
guidance, they tumed to the Roman Catholic Church. Religion played an important part in their
daily lives. A church stood at the center of every town or village. Not only was the church building

a place of worship, but also its courtyard was the center of local trade and community activity.

The people constantly faced the dangers of hunger, disease, and outside attack. Nobles,
warriors, fownspeople, and peasants fought each other over land. Still, the people wanted
security and protection. But Westemn Europe had no central govemnment to keep the peace. Real
power had passed from kings to the local nobles. To protect their propety, the nobles raised their
own armies. They developed what is known as feudalism, or a divisicn of the societies people,

land, power, and money.

Feudalism lasted in Western Europe until about 1400A.D. it was, however, particularly strong
during the eleventh and twelfth centuries, a part of the period known as the Middle Ages.

Under feudalism, the people of Westem Europe were divided into groups. Each group had duties
to petform for the other groups and for society as a whole. The first group was the clergy, or
religious leaders. Their duty was to teach Christianity and to help the poor and sick. The second
group was the nobles. Their duty was to govem, enforce laws, and protect the people. The third
group was a small number of townspeople and the peasants, or people who farmed the land and

provided services for nobles. Their duty was to work for the clergy and nobles.

Although there were more peasants and townspeople in the population, the clergy and nobles
had more rights. Few people tried to reform the seciety or change their own standing in life.
Almost everyone believed that God wanted it that way. Most people remained in the feudal

groups into which they were bom.
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KING AND VASSAL: A vassal owed
loyalty and military service to a lord. Kings,

as well as nobles, were lords. Here, a king

recaives homage from one of his vassals.

at role did peasants play in feudal
avemment?

‘LORD AND VASSAL: Feudalism was

based on ties of loyalty and duty among

nobles. A vassal, is a person who holds
land from a noble and has promised to be loyal to that noble. in retumn, the lord protected the

vassal.

The tie between the lord and vassat was made official in a special ceremony kriown as the act of
homage. This was a vassal's oath given to a noble pledging loyalty in exchange for a fief. The
bareheaded vassal kneit on the ground and placed his hands between those of the lord. The
vassal promised to serve the lord and to help him in battie. The lord accepted the pledge, helped
the vassal to his feet, and kissed him.

In retum for loyalty and service, the lord gave the vassal a fief. Since there were few written
agreements in the Middle Ages, the lord gave the vassal a glove, a piece of wood, or a lance to
show that his word could be trusted. He also gave the vassal the right to govern the people who
lived on the fief. The lord promised to protect the vassal from enemy attacks. If he failed fo do so,

the vassal no longer owed him loyalty.

Vassals had certain duties to perform. Their most important duty was to help the lord in battle.
Vassals had fo bring their own knights with them. They themselves were expected to take partin
battles at least 40 days a year.

Vassals had o make payments to their lord. When a lord’s son became & knight or his daughter
married, his vassals had to give the lord money. If a lord were captured in battle, his vassals had
to pay the ransom, or sum of money given in exchange for a person’s release. Vassals were alsq:

expected to provide food and entertainment when their lord visited them at their homs.
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1. Yhat group of people in Middie Age society are the clergy?

2. What were 2 of the clergy’s responsibilities to society?

A To f fudt ,C?'lq,u,s_i_im;k%“_M_... .

Lut Jl/L

3. What were 2 of the nobility’s responsibilitiss to society?

A (/ OV Qm C’Mmte HFC«JW\" et A oA ettt et et

m

4. Who did the peasants serve? Why did they serve them?

. ?Q&so\»\%s @zmol cu% c‘ud mbizg cha/use %/u.g

5. Why do you think peopie did not try to make improvements in their
positions or status in medieval society?

E‘)QC(AMSQ H/\ QM MIZLR MRLY “ubh Glous... o J/f/uﬁ be b@b’&i‘/é
J %{
J( u";{ (‘jQ O{( A C\'\&JTL«Q{ 4/ LL@H’L 41: UV['IO\,‘} 4%,@ j AeLe .

6. V¥hat is a fiet?

Lmal lﬁt’ﬂ o{/C 1cls.. qOuvfé J’Q NOSSA. 2& L. 2. Lhﬁ/lae
.Qo\/ aﬂm

7. What is a lord?

//Lu N kconc\ T (*L(‘J(LL i %M/}wolc\i OO\/{Z&LV’iWWZ'

Q,Q\.\. L. X\/v&n 2([ ng

100 The age of feudalism. Pieejams: http://mslasater.weebly.com/middle-ages-resourcesl.html [aplikots 14.03.2013.].
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Pielikums Nr. 13

Evevyday Life: The Middle Ages Foiim

The Feudal System

he year is 1015. You live with your family on a manor, or large estate,
in rural France. Because it is 2 warm spring evening, vou decide to
hitch up a cart and visit a friend who lives on ancther manor a short
distance to the south. You whistle happily as you wave good-bye to your
parents and proceed down the cobblestone road.

Whart is wrong with the above scenario? Several things. It you gucssed that
no one—child or adule—would venture out alone in the year 1015, you are
correct. If you further guessed that mest people who lived on manors were
serfs with neither access to a cart nor permission to leave of their own free will,
vou arc right again. And if you pointed out that there may or may not have
been a decent road, you are extremely clever!

There is nothing particularly significant
about the year 1015 It was just one yearin a
period of the Middle Ages known as feudal
times. The word fendal refers to “feudalism,”
the economic, political, and social system that
characterized medieval Europe from about
1000 to 1300. Here is how it all came about.

For more than a thousand years, a people
known as the Romans controlled most of
Europe and all the lands bordering on the
Mediterrancan Sca. They built magnificent
buildings and constructed fine roads. Some of
their roads are still in use today, as are some of

the aqueducts they used to transport water.
7 Aqueducts were bridge-like structures that
carried water to cities throughout the far-flung

world of the Romans.
One of many The Romans were as skilled at government administration as they were at
aqueducts & n 1 as Y Were a
constructed by building things. From the city of Rome to the outlying provinces, efficient
the Romans, government and just laws made for an orderly society. This was particulady
seme Roman e during the first two hundred years of Rome’s empire period cxtcndiﬁg
acueducts are = ?
stili in use from about 27 BC to AD 180. Taxes were collected and manufacturing and
today. trade flourished. People in general were happy and traveled about the empire
without fear for their safety.

Fram Everyday Life: The Middic Ages @ 2006 Good Year Books.

101 The Middle Ages: The Feudal System Activity Packet. Pieejams: http://www.teachervision.fen.com/middle-
ages/printable/50541.html [aplikots 12.03.2013.].
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But then, as the old saying goes, “the bottom fell out.” Within the Roman.
Empire, economic conditions deteriorated and citizens lost interest in civic
affairs. Civil wars became the order of the day, and the army installed one
emperor after another on the throne. Twenty-five emperors were murdered.
within one fifty-year period.

Outside the empire, the sinking of land in northern Europe and pressure
from Asian peoples to the east sct off mass migrations across the borders of the
Roman Emplrc I+ rook more than two hundred years, but in AD 476, one
the Roman Empm: contmued for anothcr thousand years, in the west the
Roman Empire came to an end.

The fall of Rome led to the development of feadalism. Many Germans had
lived under Roman rule or had been allies of the Romans against other invaders.
In fact, the leader of the Visigoths who conquered Rome was Odoacer, a
German who was serving as a general in the Roman army. But Europe was
Jiving in a state of almost continual warfare, and few people wrote accounts of
the time. Because we know so little about this period of history, people call the
period the Dark Ages.

For the most part, the Germans and Celts lived in tribes under local rulers.
But in the cighth century, one Germanic king managed to bring much of
Europe under his control. That king was Charlemagne, or “Charles the Great,”
the first Holy Roman Empc:ror. *Charlemagne was king of a German tribe
known as the Franks. Does that name ring a bell? Tt should. It is from Franks
that the name Frasnce is derived.

Charlemagne ruled from 768 to 814. During his long reign, there was
stability in western Europe. But when Charlemagne died, his grandsons were
unable to keep his empire together. The result was a breakdown in central
government again, although Charlemagne’s laws survived as the basis for the
medieval kingdoms of France and Germany.

Matters were made even worse by the regular invasions of the Vikings.
Also known as the Northmen or Norsemen; Viking pirates swept out of
Scandinavia (Norway, Sweden, and Denmark) in the ninth century, raiding and
plundering. The accounts of the Vikings that survive come from the monasteries
that were the targets of their raids. A common prayer of the time was, “From
the fury of the Northmen, O Lord, deliver us!”

Although remarkably democratic and civil among themselves, the Vikings
were very warlike, showing no sympathy for the people they attacked. They
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another vassal. If his lord stopped by for a visit, the vassal had to provide food
and shelter for his superior and all of his party. Not the least of the vassal’s
promises was to help pay the ransom demanded when his lord was unfortunate
enough to ger himself captured by an enemy.

The lord /vassal relationship was a serious arrangement not to be taken
lightty. It was initiated with great ceremony at the castle or manor house of the
lord. The vassal knelt before his lord and placed his hands between the hands
of the lord. He then solemnly swore that he would honor all the commitments
expected of a vassal. This formal acknowledgment on the part of the vassal was

called “doing homag“é‘._” At the lord’s demand,

this ceremony, with its accompanying promise
of allegiance, was repeated.

Technically, the peasantry were not part
of the feudal system, because they were not
warriors. They lived a hard life under the
manorial system, which existed even before
feudalism. Some wer¢ serfs, who were
actually bound ro the land. If the land was
sold, the serfs went along with it as part of
the deal. Others were freedmen, tenant
farmers who paid the lord in money and a
portion of their crops for the right to work

the land. The lord gave his serfs and tenants
protection and they turned to him for justice. In exchange, the lord charged
taxcs, required labor, took some of the crops, and generally made sure that the
peasants were too poor to leave the land.

Last, not every knight was a vassal to a lord. This was especially true
toward the end of the feudal period. Some knights hired themselves out to the
highest bidder for their services. They were known as mercenary knights.
Mercenary knights were more professional soldiers than true knights. They
became important toward the end of the feudal pedod when kings and lords
started having difficulty rounding up enough knights to fight for them.

As you have seen, feudalism was a complicated system of agreements made
berween lords and vassals. But it served its purpose in an age characterized by a
lack of government.
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killed women and children with their long-handled axes just as casily as they
killed men. After looting and thén burning everything in sight, they sailed
home in their long, sleck boats.

The lack of a central government led to the development of the feudal
system mentioned earlier. This feudal system grew out of people’s need for
protection. With no strong kings to maintain law and order, people turned ro
local lords for help. At the heart of the system were personal arrangements

between two partics,

Lithograph
of aViking
Warrior
The Vikings
terrorized
Europe in
the early

Middle Ages.

Feudal arrangements involved kings, powerful
lords, and Iesser nobles. Even though kings had little
power, they were still kings, and on occasion they
needed to raise an army, as did dukes and nobles. To
do so, they granted tracts of land to the lords beneath
them. A king or lord who gave land to a lesser lord
became the latter’s overlord. The one receiving the
land became the vassal of the one who granted it. The
land itself was called a fief. »",

- A vassal who received land from a king or higher

e

lord was obligated to fight for him for a certain

rummber of days a year. If the vassal himself had vassals
they were obligated to fight also. Specially trained
warriors called knights, lived in the castles or manor
houses of great lords, or received a knight’s fee, usually
enough land to yield 20 pounds income a year. They
paid for their keep by serving in the lord’s army. For now,
it is enough to say that only after successfully passing

7

through the ranks of page and squire did a young man attain knighthood.

Sometimes feudal arrangements and agreements were quite complicated.
Tr was not unusual for a person to be a vassal to two or more lords at the same
time, Having received a fief from each, he was therefore obligated to serve
both. This posed no problem unless his two overlords went to war against each
other! Sometimes the vassal’s contract would say what he was to do. For
example, he might have to fight for one lord but send a number of his knights
to fight on the other side!

A vassal had responsibilitics other than to serve his lord in battle, He also
had to sit on the lord’s court, where he might judge the guilt or innocence of
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Recall Information You Have Read

I low well da you I feudallsm
remember what you (L 178 me wlm;vx mm (613 \C G C"uw fond e
read! The ability to recall ! ‘&SJQL yt?td }MC«dnC Hurva ’)"/w. Lissals

information is & learning skill
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[~ Name Lrbf/ Date 4. C3. 2003,

Solve a Feudalism Puzzle

F[II in the sentences for I
clues to complete the i, FLEFE
puzzie about feudalism. e L S E

A vassal paxd h/u M(,u,é jm' Ied aElegtamce o an: ovcd@r'd[ o
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Do a Scan of Scandinavia

YOU read in this packet I What is the origin of the word Scandinavia?
that the Vikings came -

from the Scandinavian
countries of Norway,

~ 7 - ;
Flom thy werol Sceomin th i3 Hhu budrwn -

Swedenland Denmark MOS\L ‘DIO\,!D(} C# gVVKCKVl (}E L( ’qV!\/u l‘b'ClT I'HP&
But the term Scandinavia 2 What are the capitals of the five countries considerdd “]to/n
is often used to refer to be part of Scandinavia?

all countries where , Norway (% Ve & Sweden ﬁ'f( i e f m

Scandinavian people live.
This would-include Finland

Denmark (¢, F}nland Hdw N

et

and lceland-as weli as Iceland

Norway, Sweden, and 3 Between whlch two Scand:na\nan countrves does the Guif
Denmark. of Bothma lie? - - - AR R

With this information Swecdion : and ’Lf alonct.

in mind, consult an s 4 qouth,ern Sweden and eastem Denmark are bordered by
encyclopedia or some i the buJ is B Sea,

other scurce and answer
these queshons SRR

The North Sea borders the Western part of the
Scandinavian country’ of dleruma 14

: 6 meand is bordered on the east by the natlora of
thlbﬂf ‘

7 -'The country bordenng Denmark to the south S

"'V'In I\Jorway7 f‘\, w(ﬂ,’(“ !} 25 w

In Denmark7 I/r rUS

| (10118
In Sweden? {W s.(,{,l SE’L
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™ Nasme E’v,/}‘;" ) Date & 4. 03, L0453,

- Create a Dialogue

ur brave French

knight, Sir Gallant;
faced with a dilemma. He!
has the misfortune of bein
a vassal to both the Count
of Rouen and the Count of
Amiens, who, as luck would
have i, are about to settle
an argument over a piece of
tand on the field of battle,

-w//1

Pf\((’i’%@ jaw)‘l Khﬂw. . v O .
Jeanne o Whed 15 Hhe bﬁm m Mabnnc/?'
and:. Dell g Cotuls. oyuzd how'ng cun
@uciumuvﬁ Over (L peelc N I.)m Léfu?dbt i/u_u
Vel seadiea oud ¢ {z:aﬂ? jel all thur ves ocuy
&m qu mmem e as '}«9 xmmemnhﬁu

Both counts send cut a call ]

for their vassals and their ; ;ib Cliv U Oﬂ?)’u*)*

vassals' knights to assemble gaanna~ ﬂu? “ : i B
immediately. for the Sa( }Cd found: o ¢ 4 h@\,;ﬁ ,leﬁ t% vs o
purpose of forming an armmy, b‘“‘«\ Leovals g l’\ e Hc erm Jieid E’cLa
Whatis Sr Gallnt 10 60! il gl _ped d'oum < ;*4‘(1,”2{1 be in
Can he choos§ to support _.Qg— _‘\NC N&ug 0\3 Qnee, ) _

one count at the expense q

of the other? Can he eanne ¢ Bozsn b conhie d SCLu uh ot
somehow serve both? How f""u S\ncs‘%{ du :'rl 'H/m ?"\‘LA‘EJHC\"I

is he te make use of the
four knights in his service?
He is, in modern slang
terminalogy, “caught between
a rock and a hard place”

ﬁﬁ, Qo dwmz,

"a/He'L Do m\.m%a Sxtgaﬁaﬂ‘l c::?mas bock
ﬂaCz,nne,, Se. whed dets JS(M, 5.7 ?

On the lines opposite, - St GGJ {},ﬂf ff ouuﬁ Hhed 1 tc,ve o Go Gl
create a dialogue between Vu::m ﬂc Qi OE Jf\m CCuV\+S Bd f acm,e fc sengl
Sir Gallent and fis wife, | atl g { gy xﬁurh{s de L{CM Fcz Hu ol cowt”
Jf:r;’:z'j; Eheesi gEC\LfJ\i;:\e/hat !rfon-l\ﬂQ " F L(Abi‘ivﬂ’} SL‘}’ v%{Q’ 53

any solution you rﬁay have S &nﬁm{ I(MQM‘ L L e &

to the problem into the ,ﬁ‘“’ G Wl MC“L ubbﬁ Cuid Emu.« flever.

course of their conversation.
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Pielikums Nr. 14
The Medieval Monarch

Kand
Clever ’
Layal - T—
Determined-

You are going to decide what characteristics are needed - Listener

. -Generous
to be a successful leader. Make a copy of the following chart. Educated

‘What makes a successful leader?

Honest
Brave
Successful Unsuccessful Sensible -

Football : _ L o Selfish
Manager S Rl Harsh-

President DR et ote e Talker
TR B (AR I EER Cautious

St ‘ ~“Eruet -

Headteacher RS T | Greedy

oot Theughtful -
- : Worried

1. For each person choose four qualities from the list on the right which they
would need to be good at their job. Write the qualities you have chosen
on the chart in the column marked 'Successful'.

2. Then choose four things that would prevent them from being good at their
job. Write these on the chart in the column marked "Unsuccessful’.

3. Could you add two more words of your own in each column?
What made a good medieval monarch?

At the top of the feudal system was the monarch. The
authority of a monarch came from Geod (divine right) and
was normally inhented. This meant that the monarch,
usually a king, was the eldest son of the previous king.

How much power a king had depended on a lot of factors. If
he came to power at a young age or if he inherited a
kingdom that was divided or that had been badly ruled, then
his power would be more limited. The amount of power a
monarch exercised could also vary during his reign. A
successful king would become more powerful but an
unsuccessfill king could find himself replaced [overthrown]
in a rebellion. So what did it mean to be a good medieval
king? '

192 The Medieval Monarch. Pieejams: http://www.internationalschoolhistory.net/eeb3/s4/feudalism.htm [apliikots
12.03.2013.].
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——
Top tips for being a good Medieval Monarch

]

Loolk and behave like a king. He
should be confident, physically
strong and charismatic: a natural
leader whe mspired respect just by
being himself,

Marry well. Muitiage to the

davghter of an important, rich and

powerful man is ideal. A monarch

should try to have plenty of sons.

1F there was a clear male heir to the \

throne then there would be fewer

dispuites over who will replace the

king on his death. There would

also be fess point in killing a king.

Be a good soldier. The first
T potential threat to a king came from
other kings. These were brutal times
and good kings had to lead arrnies to
victory in war and keep their lands.
Ifthey eould make their kingdom
bigger and richer through conquest,
this was even betler.

Keep God on your side. The
1nfluence of the Church in
medieval Burope was enormous;
if it supported the king then hig
position was very much
strengthened. If the Church

Be a good politician. A second
potential threat to z king came from
powerful, unhappy nobles. Good
kingship means winning the support
and trust of the powerfyl barans .
(nobles} and keeping potential supporied someo?e else against a
opposition divided. Lords need fo be & : N king then a kings’ power was

led but kings also had to listen 1o the l significantly weakened,

counsel (advice) of lords

Rule well. The country should be
run efficiently and fairly with
people willing to pay the taxes the
king demmands. The country should
be kept united. Crinie should be
kept under control and people
should feel safe.

4. Explain the differences between authoﬁtjz, pi)wé} and iuﬂuéﬁce..
5. What personal qualities might a charismatic leader have?

6. The Church is no longer as influential as it once was. Does this mean that

external (non-political) influences are not as important in modern
politics?

7. Draw up a table to compare and contrast the qualities of 4 good medieval
monarch with the qualities of 3 successful modemn president. Identify
both similarities and differences and carefully explain the points you
make.

Meodern President and Medieval Monarch: Similarities and Differences

m_
_
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international

Brhoo! Mty 1 1 Finding out about the Middle Ages 3 Pielikums Nr. 15
‘m\;\;.inbem ti;r;’a'l“s'choglhi;wryne‘s ’ Written Sources

Chronicles and Annals - Both of these are works of “history’
written by medieval people. Annals are arranged by year and
chronicles have a more narrative form. Sometimes, medieval
historical works are more literary than factual. Medieval Music - Earliest written

sources of music are from the 9th

century. J

Other sources include:

Inventory - a list of itesns in a place, such as a house or monastery,
or owned by an individual taken at a person's death.

Taxes - documents relating to the collection of taxes.

Legislation - laws passed by a King or state.

Hagiography - narratives about the b fe of holy men and women
written to celebrate their life

Memoir - accounts of events at which the author was involved and
present, ¢.g. personal accounts of pilgrimages.

Court Roll - Records of court proceedings, Activities
investigations of crimes committed i )
1. Fxplain why each of the following types of sources

might not give reliable information: {a) chronicles
(1) hagiography (¢) memoirs.

2 How can medieval music and literature be useful
sources of information for understanding about
how medieval people thought?

3. Explain why court rolls are one of few medieval
documents that give information about ordinary

medicval people.

Literature — Plays, poems and prose written during the
medieval period RI-N 051009

103 International School History. Finding out about the Middle Ages. Pieejams:
http://www.internationalschoolhistory.net/eeb3/s4/method.htm [aplikots 12.03.2013.].
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Pielikums Nr. 16

William The Congueror

The King’s men took eight months
to carry out these orders and all the
information was written down in
two big books, which still exist. No
other medieval king tried to do
anything like it and no other ruler in
Britain made a big survey like this
till the first government census
(population count} in 1801. Later
this survey was called Domesday
Book. Doom means judgement so
perhaps people felt they were being
judged when they had to answer so
many questions. Here are two key
facts from the Domesday Book:
About 250 people controlied a// the
land of England and all except two
were Norman.

1. Who is the Englishman who lost
his land in Clapham in 1066, and
who is the new Norman lord?

Here is part of an entry from the Domesday Book for
Clapham, now in South London.

2. What clues are there that life in
Clapham got worse after 10667
What may have happened during
William’s march to London?

3. Did people at the time seem to
like the Domesday Book?

4, Why was the Domesday Book
useful to Wiliiarn? Why is it useful
today?

By Mr Yelland www . SchoolHistory.co.uk

104 P
Doomesday Book. Pieejams: http://www.schoolhistory.co.uk/year7link a
10059013 year7links/1066/domesdaybook.pdf [aplukots
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Pielikums Nr. 17

Vastures stundas plans

Apraksts

Stundas saturs

Klase

10. klase

Stundas téma

Feodalisms - ievads

Norises datums, laiks

12. marts, 4. stunda

Uzdevumi - Veidot izpratni par feadalisma tekartu
(zinA8anas, prasmes, - lepazistinat ar jaunu vardu krajumu (feodalisms)
attieksmes) - Attistit lasi$anas, klausi$anas un runisanas
prasmes
- Atiistit prasmi stradat paroes, salidzinot savus
atradumus
Skolot3ja sagatavoSanas - Darba lapa ar tekstu un uzdevumiem par
stundai {nepieciefamie feodalismu
macibu metodiskie - PP prezentacija

materidli un lidzekli)

- Youtube filmina par feodalismu viduslaikos.

Pielietotds macibu
metodes un pan&mieni

- Jaunu vardu apgtSanas ar attélu palidzibu
- Diskusija, atbildes uz jautdgjumiem
- Darbs piros — viena otra zind$anu saltdzinasana

Stundas norise
s Sikums
e Galveniddala
o Noslégums

levads:

- Skolotdjs informé par stundas tému, mérki un
uzdevumiem.

- Skolotdjs izjautd skol&nus, noskaidrojot, ko tie jau
zina par feodalismu.

Galvena dala:

- Skoléni tiek iepazistinati ar jauniem virdiem, kas
biis nepiecie$ami feodalisma témas apguve.

- Diskusija - feodalisma piramida un butiba

- Darhs ar tekstu - skoléni grupas meklé atbildes uz
jautajumiem par feodalismu

- Klausi$anas uzd. - skoléni skatas / klausas isu video
un papildina darba lapas

- Darbs paros - parrunas no filmas un teksta - kadas
ir attiecibas feedalisma iekarta

Nobeigurms:

Skolotdja sniedz kopsavilkumu un tiek atkartoti
apgitie vardi.
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FEUDALISM

lord manor fief
homage king

serf  peasant
vassal loyalty

noble knight

KNIGHT

- a trained,
armored
horseman who
fought wars in
the Middle
Ages, aiways
noble by birth

LORD

- the second in
order in the
feudal
government,
owned less land
than the king
and was loyal to
the king

Pielikums Nr. 18

KING

Norman king of England
William the Conquerer
(reigning 1066 - 1087)

- the ruler of the land, the top
position of the feudal
government

- A member of

the weolthiest
class in feudal
society

PEASANT

-apoorbut &
free person
who lives on
and farms
the land in
exchange for
protection
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VASSAL

- one who served the lord in
exchange for land

FIEF

- an estate which include both the
lord’s land and that of the peasants
who toiled the tand.

SERF

- g poor person whao tives on and
farmns the land, they are not free,
but belong to the land.

MANOR

- A large estate or farm belonging to
a noble family, the home area for
all whe owned, worked on, or
‘belonged to the land.

HOMAGE

- the ceremony in
which a feudal
tenant or vassal
pledged reverence
and subrmission to
his feudal lord,
receiving in
exchange the
symbolic title to
his new position
{investiture}.
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CHARACTERISTICS OF MEDIEVAL
TIMES

®Why feudalism accured?

@to provide protection
@710 establish law and
order, not chaos

WHAT WAS THE FEUDAL SYSTEM?

Paragraph 1:
1. What was a feudal system?
2. Why was it good for the kings?

Paragraph Z:

1. What was kings’ role in the system?
2. What is fealty?

3. Describe the homage.

WHAT WAS THE FEUDAL SYSTEM?

Paragraph 5:

t. What were serfs’ responsibilities
and duties?

2. Who were freemen?

European Feudal System

WHAT WAS THE FEUDAL. SYSTEM?

Paragraph 3:

1. What was nobles’ promise to the
king?

Paragraph 4:
1. What did knights as vassals promise
to the lord?

2. Who were the majority of people in
feudal time?

3. What were peasants’ responsibilities?

VIDEO
“Europe’s Feudal States™
WORLD HISTORY
DISCOVERY EDUCATION

- What are their relations /
duties/ responsibilities?
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RELATIONS:

. Kings mmm=eplords (nobles)
. Lords s====p Kings

. Knightse===p Lords (nobles
. Lords m===p Knights

.c\'m-kwr\:—t

LORDS KINGS

eLoyalty to the king (oath)

@Supervision of the people
and the land so the king does
not have to.

®Supply armed warriors and
other services

@Keeps order

@Provides jobs

@Gives knights fiefs and
manors (land)

KINGS == LORDS

®0wns the land and gives the
land to the lords.

®Promises to protect

®Provides protection

®Loyalty and support to the
lord

®Really controlls medieval
Europe

PEASANT KNIGHTS

®Provides food and taxes for
everyone.

@Economic backbone of
society.

®0beyes their laws
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KNIGHTS

@Provides protection

®Gives a part of the land to
farm for themselves.

PEASANTS £

YOUR HOMEWORK

1. Oid England
. Barons
Oath
Homage

. Knights

. England

. Feudal

HOMEWORK

- What characteristics are
needed for a good medieval
monarch / king?

- Compare and contrast the
qualities of a good medieval
menarch with a successful
modern president.

WHAT | LEARNED ...

1. A person who received a fiefor a
land was al___LORD _]

2. The ceremony where they swore
loyalty to the king was called[ HOMAGE

3. Someone who obeyed his lord was
a

4. The granted land was called a[__FIEF - |

ora

5. Those obliged to work, pay taxes &
or to fight for the lord were[FEASANTS |

GRANT OF A FIEF, A. D. 1209,

1, Thiebault, count palatine of Troyes, make known to B
those present and to come that 1 have given in fee
to Jocelyn d'Avalen and his heirs the manor which is

called Gillencaurt, which is of the castellanerie of
La Ferte sur Aube; and whatever the same Jocelyn
shall be able to acquire in the same manor | have

ranted to him and his heirs in au%]mentation of that
jef. | have granted, moreaver, to him that inno
free manor of ming will | retain men who are of this
%ift. The same Jocelyn, moreover, on account of this
as become my liege man, saving, however, his
allegiance to Gerard d'Arcy, and to the lord duke of
Burgundy, and to Peter, count of Auxerre. Done at
Chouaude, by miy own witness, in the year of the
Incarnation of cur Lord 1200, in the month of
January. Given by the hand of Walter, my
chancellor; note of Milo.
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Pielikums Nr. 19

Review the previous sessions and fill in this diagram.

- They were #oblés ond. Thay were e huans
ST monugotfilaes:

1% Ciencias Sociales. Pieejams: http://wikimontesorientales.wikispaces.com/file/view/FEUDALISMO.pdf P. 31

[apliikots 12.03.2013.].
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Everyday Life: The Middle Ages Pielikums Nr. 20

Life on a Manor

ife in the Middle Ages centcred around the manor, or large estate, of a
| : lfcudul lord. The wealthicr lords lived in large castles. But most lived in

Pl manor houses. The size of a tord’s manor house depended on his wealth.

Clustered around or near the castle or manor house were the huts and
shops of the serfs and freemen who worked for the lord. Together with a
chapel and a mill, these structures made up a small village. Beyond the village
were the lord’s fields, pasture land, and woods for hunting. Most manors in the
Middle Ages were laid out in this fashion.

Because some sources estimate that 90 percent of
Burope’s population during feudal imes was made up of
peasants, they are the focal point of this packet. While the
lord and his family in their castle or manor house enjoyed all
the comforts associated with their position, the peasant and
his family struggled just to survive.

There were two types of peasants: freedmen and serfs.
Freedmen had higher status because they were not bound to
anyone, but their lives were nearly as hard as serfs' lives.

_'With bandits and invaders roaming the countryside, looting
and killing at will, peasants had no way of defending themselves.
Thus, many entered into contracts with powerful lords. In return.
for the right to seck safety inside the walls of the lord’s castle or
manor house in1 times of trouble, many peasants agreed that
they (and their descendants) would become serfs and work the
. fields of their protectors. They also agreed to give their lords

This vellumm a certain perwntage of the crops they grew on the land they rented as tenant
artwork farmers, as well as some of the livestock they raised.

shows serfs . . . .

at work on But serfs were not slaves, They had certain rights that slaves never enjoyed.
a medieval One was the right to strips of land on which they met their needs for food,
manor

clothing, and shelter. After meeting their own needs and the amount due the
lord, they could sell the rest. Another was a guarantee that they could not be
sold separately from the land they were bound to. Serfs were as much a part of
a lord’s land as were all the buildings and fields. If a lord sold his estate to
another lord, the serfs quite naturally went along as part of the deal.

From Everyday Life: The Middie Ages © 2006 Good Yezr Books.

'% The Middle Ages: Life on a Manor Activity Packet. Pieejams: http://www.teachervision.fen.com/middle-

ages/printable/50542.html [aplikots 12.03.2013.].
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From Everyday Life: The Middle Ages @ 2006 Good Year Books.

the dirt loor, and -

Throughout the feudal period, farmers used the three-field method of
farming. One fictd was planted in autumn, usually in wheat or ryc. A sccond .
field was planted in spring, this time either in barley for making beer {water was
often undit to drink in those days) or in beans, peas, and oats. A third ficld was
left fallow, or unplanted. The purpose of the latter was to preserve the fertility
of the soil. Each vear a different ficld was left fallow. It was plowed but not
planted.

The serfs’ strips of land were spread throughout these three ficlds. Some
serfs owned only a small amount of tand, but others possessed as mauch as
30 acres. Serts were usually free to work their own fields three days a week. The
rest of the week, except for Sunday, was given over to the lord’s land. On his
own strips, the serf could grow fresh vegetables or whatever he wished. But he
was required to give a _certain portion of his harvest ro his lord. The lord also
received a portion of the serfs chi ens, pigs, and Ti¥estock.

The sert’s duties extended beyond the lord’s fields. He might have to run
ecrands-or his lord’s lady, and he certainly had to have his grain ground in the
lord’s mill—for a fee. The same held true for the lord’s oven for baking and his
winepress for turning grapes into wine. The serf had to cut his firewood and
hay on the lord’s land and give a portion to his lord. In times of extra work,
such as leiggwnng, or harvcsthl%, the serf could be catled on to haal
stonc, plow, sow, and harvest.

There is more. The serf’s agrecment with his lord required him to give
extra on feast days. For example, at Christmas, he might have to give one of his
best fowl, on Palm Sunday to come forward with a sheep, and on Easter with
five eggs. Serfs hardly ever had a minute to rest. Even s0, Sundays, feast days,
and perhaps a week at Easter and Christmas werc holidays. On thesc days, he
gathered with fellow serfs and their families for sports and other activities.
{These and other amuscments are covered later in the packet.)

Serts” wives and daughters also worked hard. When not laboring in the
fields alongside the menfolk, they helped out in the manor house. They spun
cloth and made clothing. They baked bread and brewed beer. These tasks were
in addition to those they were expected to perform in their own huts,

Ar the end of the serf’s long workday, he retdred to his humble hut, The
typical hut was built of wood and had one or two rooms, with rushes covering
hatched roof. If it had windows at all, they were, leyﬁligs;

overed with olled doths. In the center was a hearth for couking and heai.
asa 10T COLMING and L

With no chimney, smoke went out a hole in the LOOF. More than one hut went
(m*—.—.q—‘——___..‘- -
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Everyday Life: The Middie Ages

This detail
from a tweifth-
century
ifluminated
manuscript
shows peasants
using scythes
to out hay

up in flames because of this not-too-satisfactory arrangement. Becausc the
thatched roofs of the huts were easily set on fire, cooking was often done
outside when the weather was good.

Serfs produced their own food, which was just as plain as the quarters in
which they lived. They ate a dict of black bread and vegetables such as cabbage,
carrots, and onions. They also had dairy products and some pork. Water was
usually unsafe to drink, so they drank mostly ale. They had no sugar, no
potatoes, no tea, and no coffee. They did have salt, but only in limited amounts.
They seldom ate meat.

Contrary to what some people might believe,
the short life expectancy of the average serf (some
thirty years) probably had little to do with diet.
Black bread is chock-full of vitamins and nutrients,
and no one ever died carly from eating cabbage and
garden vegetables, And, from what we now know
about nutrition and health, serfs were better off
not cating a lot of meat. Their short lives were
probably due to hard work and the total absence
of hygiene and sanitation. The latter gave rise to
diseases that took the lives of many on the manor—
serf and tord alike.

Men of all ranks wore tunics, with the length of
the tunic and the brightness of its colors signifying
rank. Serfs wore a short woolen or sheepskin tinic
and trousers that were held secure by either knee-
high stockings or leggings of thin leather. The tunic
had sleeves and stipped over the head like a sweatshirt.
The serf also wore either a belt or a piece of rope
that kept the tunic in place around the waist. He
completed his attire with leather boots. In winter he
added an animal skin cloak and woolen gloves and hat. The serf’s wife dressed
similarly but for a skirt in place of wousers.

Daughters dressed like their mothers, and sons dressed like their fathers.
Many vears would pass before the clothing of children ceased to be smaller
versions of those of their parents.

After a week of hard work, the serf and his family looked forward to
Sunday. Sundays and feast days were days of rest and amusement. Serfs got
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From Evcryday Life: The Middle Ages © 2006 GoodYear Books.

together and sang, danced, and played games. One game that was popular
among boisterous young men was an carly kind of soccer between two towns,
called mob football. It was played in the streets, and, considering the amount
of ale the players had drunk beforehand, tended to get a little rough. Broken
bones and gouged eyes were commonplace, and sometimes players were killed.
The game became so rough that church officials outlawed it in some places.

But it mattered little if football was banned. There were other sportng
activities to keep roughnecks occupied. They wrestled, had weight-lifting
contests, and engaged in anything that afforded them competition. To the
hard-waorking serf, Sundays and feast days were a time to “let off steam.”

Occasionally a serf who
couid no longer endure
conditions on the manor
would run away. To do so was
chancy at best. In the early
part of the feudal era when few
towns existed, there was really
no place to run. In addition,
life outside the manor was
dangerous, and a runaway serf
ran the risk of heing killed.
There was also the certainty
thar if he was captured and
returned to his lord, he would
be subjected to the cruclest of
punishments.

When more towns began ta appear in the thirteenth century, rulers Qfﬂfoe g{’g’aﬂ?m
declared that any serf who ran away and hid for a vear and a day was said to be  which was
a free person. Many serfs gained their independence in this manner. Others played in the
became free when their lords were killed on crusades to the Holy Land, ji:?gg;ye ©
And even more were able to buy their frecdom when the Black Death, a terrible  seriousty
disease that raged through Europe, killed one-third of the continent’s population. injured and
With the labor force so reduced, serfs were able to bargain for their freedom or ﬁ]:j times
at least for more rights in return for working the land. '
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Pielikums Nr. 21

Nawme Tt Date

Make Inferences from Facts

D o you know what it L. Most serfs labored six days a week on the manor: Jacques
means to ''read and his brother Guillaume were no exception. But their
between the lines'? cousin, Georges, was a blacksmith on the manor, and one
verything we learn is not - of their uncles, Auguste, was a miller. A close friend, Henwi,
speiied out in the paragraphs was atanner. . :
of a text. Certain nforration SN bt (LS v ol O wdfe
is hinted at or inferred. L bt fonter u’fﬁ’ fg%mci;\ 0 5& ,rffo[:r&;;.,l’;,wl%;

When we learn through e afm ol

inferring, we use our 2. Even had serfs been able to read there were no

process of reasoning to newspapers available during medieval times. In addition,
study the facts and draw serfs seldomn traveled more than 5 miles from their
condlusions about what the re<pectlve manors, l»v ing their entire lives there,
eutherstngto sy Beiitelginl bes i g iigisperers,

Read cach of these o »-
staternentsior paragraphs e :
Then, an the lines prowded,: 3
' wr\te what m’erences you s

Lh cantr*a tt@ hls serfs the Iord ofthe manor when he

" The Middle Ages: Life on a Manor Activity Packet. Pieejams: http://www.teachervision.fen.com/middle-
ages/printable/50542.html [aplikots 12.03.2013.].
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Name ’3{9}7@ Date 4 /. Ol o] >

Prepare a Time Machine Journal

magine that you are After the shock of your meeting wears off, you begin to tel!
whisked by a time machine William and Christopher about all the wonders of the
back to eleventh-century modern age. They are, of course, flabbergasted by what you
England.You land in one of tell thern, and at first they believe you might be associated in
the fields on a manor owred  some way with witchcraft. When you assure them that, you
by Lord Snootville. The are not a witch or warlock and that you are indeed from the
first people you encounter  twenty-first century, they inch closer and plead with you to
are William and his son, tell them rmore::5
Christopher: They are Suppose yoU were Jirnited to seven things that you could tell

plowing ground to get
ready for spring planting,
You are horrified to see
Christopher yoked like an
ox and straining to pull the

William and Chrristopher absutife in the twenty-first
century. What seven:inventions. developments, or wonders
would you relate? Aﬁ:er careful. Lon5|deratlon wirite your
choices on the Imes be!ow f : :

piow through the thick, i L
black soil. When you later L _Slobde ﬂ”j'"?’u L Wc" ca C&“{ QJ’““U
ask 'why?' you are told Guen s, i @Hu? BN /& Ci w@ﬂd i

that they are too poor to o
share an ox with another 2 7@ O”iu MMN 'JfDUoOﬁ ‘m ”‘j -

serf farnily o% "

wdy oJ QLD o

3 U;Du Légjw can ‘\/\/\.(_}V'c_- Q'r\.u‘(@l’ﬁz'w Shate

Che wited o,
[e]

g (omﬂuie‘? - kd»u Ccipi: uucl m?ow Q;ms
rmnum.cw\c 1o J\QQ\]’\\Q i’\rm" m{e}?m&ﬁbn
(/Jwi S Mo con e EQ@iuk .qu'{ on

Q\JQL&j AL@O; whe g NV uqcm'\r

5

[

Sun qufd'

':ff:?éosﬂfé"':'éaf) _nf_fbv?_ c‘tf OISQ‘)

: Pui— i r"rr'hi'z Q}OQHSB
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Pielikums Nr. 22

This is a poem called "The Crede of Piers the Ploughman". It was written by
William Langland about 600 years ago. It must be remembered that few people could
read or write when Langland lived, so very few people would have read this poem.

"As | went on my way, | saw a poo\r man over the pleugh bending.

His hood was full of holes, And his hair was sticking out,

His shoes were patched. His toes peeped out as he the ground trod.
His wife walked by him. In a skirt cut full and high.

Wrapped in a sheet to keep her from the weather.

Bare foot on the bare ice, So that the blood flowed.

At the field’s end lay a little bowl, And in there lay a little child
wrapped in rags. And two more of two years old upon another side. -
And all of them sang a song, That was sorrowful to hear.
The ali cried a cry, A sorrowful note.

And the poor man sighed sore and said "Children be still.”

Questions

1. In your own words but using the poem, describe what the life of
the poor was like according to William Langland.

2. This is a sad poem. Which words and phrases make it sad ?

3. Using your knowledge of the poor, is this poem by Langland
accurate ? Explain your answer.

4. One writer from Medieval England called life then "nasty, brutai
and short". Does the poem by Langland agree with this description ?
Explain your answer.

I By Mr Yeiland www.Sc]mu[HisD;uy.co.ukJ

1% poem ,,The Poor Peasant”. Pieejams: http://www.schoolhistory.co.uk/year7links/life/poorpeasant.pdf [apliikots
11.03.2013.].
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Pielikums Nr. 23
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Finding out abont the Middle Ages 2 Pielikums Nr. 24
The Luitrell Psalter

‘What is the Luttrell Psalter?

The Luttrell Psalter is a decorated (luminated)
manuscript from the Middle Ages. Tt was written and
illuminated from abont 1325 for a land-owner and
Knight, Sir Geoffrey Luttrell of lmham in Lincolnshire
(England). Tt is mainly a book of psalms and prayers in
Latin. 1t is in the same handwriting throughout. The text
is illustrated with illuminated initial letters. There arc
also lots of other decorations which cover almost every
aspect of medieval hife

Whe made it and how?

The Luttrell Psalter was made before paper was
introduced in Furope. Instead it was made on vellum:
parchment made from stretched sheepskin. It was
probably created over a period of several years, by a
scribe (possibly several) and a team of illustrators. These
people would probably have been professional artists
rather than (as is commonly believed) monks. The scribe
would have used a quill and black ink. By looking
carefully at the pages we can see that the evenness of the
calligraphy was achieved by working on a page ruled
with finely drawn lines. The illustrations seem to be the
work of a number of different painters. One of the artists
- sometimes known as the Luttrell Master’ — is
clearly a better artist than the others. He was responsible
for many of the more important images.

19 International School History. Luttrell Psalter. Pieejams:
http://www.internationalschoolhistory.net/eeb3/s4/method.htm [aplikots 12.03.2013.].
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What is special about the Luttrell Psaiter?

The Luttrell Psalter is special because so few

images of medieval rural Europe survive to this
day. Fragments of wall paintings, tapestries and
catvings do remain, bul sueh collections of
images are rarely as complete as those in
Hluminated manuscripts. The Luttrell Psalter is
in partculatly good condition and has very high
quality illustrations, covering a wide range of
subjeots: scenes from the Bible, scenes trom the

lives of the saints, scenes of daily life on Sir
Geoffrey’s Estates — and the most frealash
monsiers. There are many such monsters or

‘babewyns’ m the Lutirell Psalter. We can't be
absolutely certain why they are there, though it
has been suggesied that sometimes they might
represent the demons of hell.

Tha & The Lulirell M
created beautiful images with lots of colour. The dr:m ings are attractive and sometimes funny. Historians have used
them to tllustrate their texts. Ha\mg been copied and reproduced so often, these images have ul[luenced how people
1 {198%), Michuel Canil !, un hisiorsy

I’salter was gencrally not intended by Sir Geoffrey 1o be a reliable record of daily life. {t was sxmply the way Sir
Geoffrey wished medieval life to be.

wing soenes of rum

Tuirall
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The Luttrell Psalter

Hlustrated in the early

1300°s.

These pictures show what daily life was like

in medieval times.

There are 309 illustrations in all,
commissioned by Sir Geoffrey Luttrell to

show daily life on his

estate.

Points to note...

Since it was » Clothes would have
commissioned by the heen colowrless.
Lord of the Manor, the  « The peasants would
artist designed the net have been so
illustrations to please clean.

the Lord, not those in~ . but the work was
the pictures. still Baed!

These pictures show:

STACKING SHEAVES SOUING
THREASHING WORKING IN WINDMILL
HARROGWING (Covring the seeds HARVESTING

with soil after sowing

WEEDING BREAKING CLODS (bigger bits of
soil afiar ploughing)
READING WORKING IN THE WATERMILLS

.

TASK:

I groups of four, answer the following questions:

Fow do these pictures show how hard life was for the peasant farmers
in medieval times?

For whal purpase are these pictires intended for? ke, 10 show off 1o
other Lords, or to record farming 2t the time?

How reliably do they show life in Medieval times?

Omee you bave finished looking at the pictures, state what yoo think
they say abaut the Lard of the Manar?

You have THREE minutes oa each pictare.

T G
+ Stacking sheaves

«Hiustration: of barcowing feom the Lulrel! Psalter.
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Sowing In
the Lufteel
Psalter.

PYPSERITETET nmimgtﬂﬁmwﬁ
g%&ﬁazﬁmg aﬁm;ia quci

Hustration of reaping from the Lutireli Psalter.

Breaking duds in he Luibel Psaler.

& Quumam  domings e
| '"ftzg;ffmm:mﬁmmﬁssiwm

Harvest
wagon from:
the Lodrel
Psefter

THREASING




Pielikums Nr. 25

Newie

Fill in a Venn Diagram

Il in the Venn diagram
below with fazts about

F

medieval serfs and the
plantaticn slaves in the
southern United States
before the CivilwWanVwhers
the circles averlap, list
features commen to baoth,
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Pielikums Nr.

Iacks ST S P
Véstures sIunGas pians

26

Apraksts

Stundas saturs

Klase

10. klase

Stundas téma

Viduslaiku sabiedriba - dzive muiZi

Norises datums, laiks

21. marts, 5. stunda

Uzdevumi
(zindganas, prasmes,
attieksmes}

- Veicinat izpratni par sabiedribu viduslaikos,
precizak muizas iemitniekiem

- Attistit prasmi stradat paros un grupas, macit
citus.

- Attistit prasmi izdarit secinajumus no faktiem.

- Atiistit lasianas un runasanas prasmi

Skolotija sagatavodanas
stundai (nepieciefamie
macibu metodiskie
materiali un lidzekl]i)

- Teksts ,Life on a manor” (,Dzive muiZa”)
- Skolotdjas veidota darba lapa ,Life ona
manor”

Pielietotas macihu
metodes un panémieni

- Grupu darbs
- Diskusija, athildes vz jautdjumiem

Stundas norise
¢ Sdkums
e (Galvena dala
e Noslégums

Ievads:

- Skolotdjs informe par stundas t€mu, merki un
uzdevumiem.

- Parbaudam vardinus ~ personigo vardnicu
Galvena dala;

Grupu darbs.

- Skoléni grupis atrod atbildes uz jaut3jumiem un
interpreté faktus par dazidiem dzives aspektiem
viduslaikos.

- No katras grupas 1 skoléns dedas pie paréam
grupam un péc kirtas sniedz savu stastijumu ta, lai
paréjo grupu locekli varétu aizpildit savu darba lapu.
Nobeigums:

Skolotaja sniedz stundas kopsavilkumu un uzdod
majasdarbu.
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Pielikvms Ny, 28

Evevyday Life: The Middle Ages

Medieval Towns

icture yourself and a friend walking happily down a street in a town of
medieval times. Together you are discussing plans for the cvr_mns,, and

ncithet of you has any idea of the catastrophe that is about to uitold:®

21,6 g

As you round a corner, you hear a siifi Voice coming from the v‘gn,cjow of
a house six stories above the street. The voice belongs to a lady wsafﬁgﬂw

war nmg that lotfghly translates into “look out betow!™ Before you can take
VRS ‘action, you are suddenly dHREREd with a bucket of gﬂng"} garbage.
Your nose tells you it is a mixture of black pudding, beans, and the remains of
lm‘!s the family on the sixth floor had for dinner.

Do You angnly make your way up to the room
from whencd ame the garbage and express your
displeasure? Do you threaten to punch the lady’s
husband in the nose? Of course not. You brush
yourself off as best you can and go on your way. If
anyone is to be sddlded, it is you for not having
jumped out of the way quickly enough.

Garbage (and worse) being thrown into the
street was a common practice in medieval towns.
Even birth and rank held no privilege when it
came to being hit with something unpleasant. No
less a person. than King Louis IX of France was
himself dBlised with the contents of a chamiber pot
while strolling along a Paris street one ﬁnc day.

In the ab§éh%e of any kind of sihitation
service, people did the natural thing and t68éed”
their waste wherever it might fall. Had they
realized the health threats involved they surely
wouald have acted differently. As it was, they relied
on pigs and other animals that toanied free to take
the place of the present-day garbage truck,
Sometimes a particularly hard rain would help by
washing away some of the refuse.

A priest prays

. . - Sl ], .
for victims of . It is only natural that under such unsanitary conditions diseas¢ would run
ﬁ';eépij%:/‘: rampant. Epidemics that took the lives of large portions of the populations of
= Q
bacame i medieval wlhges and towns were CBRton. One such epidemic of the bubonic
often died 7 ‘—-u))‘m.l\r\(_}

within hours.

From Everyday Life: The Middie Ages © 2006 Good Year Books.

13 The Middle Ages: Medieval Towns Activity Packet. Pieejams: http://www.teachervision.fen.com/middle-
ages/printable/50546.html [aplikots 12.03.2013.].
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Everyday Life: The Middle Ages

stories. As each story was added, the builder extended it out somewhat over
the street to make it larger. By the time the building reached the sixth or
seventh level, the occupant of the top floor could literally reach out and touch
the building across the street. How’s that for close neighbors?

Tt was this closeness of the buildings that made fire an ever-present threat,
Because most structures until the Renaissance period were built of wood, fire
spread quickly once it started. Some towns were partially or totally destroyed
by fire a number of times. London burned four times in the twelfth century,
and Rouen, France, the city where Joan of Arc was burned at the stake in
1431, was totally consumed six times between 1200 and 1225. Later, when

stone was used for construction

Maonteriggioni,

in Tuscany, taly,

is an example
of a walled
town from
the later
Middle Ages.

and fire brigades introduced, the
number of fires were reduced
dramarically,

App étance- -wise, medieval
towas were generally laid out in the
same way. [n the center was a large
open arca variously referred to as a
square, a place, or a plazza. If the
town was very large, the square
might also be the location of a ,
cathedral. Towns squarcs were hibs
of activity where tradesmen and
merchants set up stalls and conducted
business. Sometimes strolling actors
drew crowds as they performed a play for all who would stop and listen. So too
did jugglers, tumblers, and downs, Between 8:00 and 9:00 P.M. the curfew
bell rang, and most citizens fefired for the night behind the safety of their doors.
Strects were dark and danger ever-present, and there were few policemen to
guarantee the safety of any person who dared to venture out. Those who did
were required to carry a Hght and have a good reason to be outside.

Who were the inhabitants of these early towns? Most were members of a
new middle class of merchants, traders, and craftsmen referred to as the
bosurpenisie. Bonrgeoisie is a French term meaning “town dweller.” In the
German language, the term becomes basgher or buiger. A free town with the
right of sclf-government was called a boronah, or in Geeman bury. You are
probably beginning to see the influence on America by now. What about

112
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Pittsburgh and Harvishury And hambuyger? Supposedly, immigrants frem the
German city of Hamburg brought that American favorite with them when they
arrived in the 1800s.

The merchants and craftsmen monopolized business within the walls of a

* city, They formed guilds, which in some ways resernbled early labor unions.

Membership in the appropriate guild was mandatory for all merchants and
craftsmen. A young man had to pass through a
training stage before becoming a full-fledged
member. First, beginning about the age of seven,

a boy desiring to learn a trade was apprenticed to a
master craftsman. When he acquired the skills to
carn a living, he becamc a journeyman. As such, he
could then work for anyone who would hire him. If
he wanted to become a master craftsman and own
his own shop, he had to pass a strict exam
supervised by leading members of the guild. This
involved creating a masterpiece of work showing
that he had mastered his particular skill.

Merchant and craft guilds became increasingly
powerful through the Middle Ages as towns grew.
Whereas knights lived for war, peace and stability
were in the best interests of traders and craftsmen
who wanted to conduct a profitable business.
Therefore, town guilds often supported the king
against troublemaking nobles, further weakening
the feudal system. . A suild master

Most of the other inhabitants of medieval cities were laborers who took judging the
any job they could find. These included serfs who had either run away from the f;i'fn:;x"e‘?‘
manor or had been granted their freedom. Each town also had its share of
beggars and thieves, both of whom preyed on the local citizenry. With streets
so crowded and so many people about, a fast thicf with an even faster knife
could cut a purse away from a belt in record time and be gone in a flash. Towns
did their best to discourage such lawbreakers, even leaving executed criminals
hanging from the gallows indefinitely. Paris, for example, always had twenty-
four bodies swinging at the end of ropes for all to see. The message to passcrsby
was simple: Behave yourself while in our town or face the consequences!

Such was life in typical towns of the Middle Ages.
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Research Bubonic Plague f
ome information about I, What causes bubonic plague?
bubonic plague was SN L ‘
presented in this packet. b b !
LRETTRERAT TS RRER]

Find out more about this
terrible disease by consuiting 72 How is the plague transmitted?

an encyclopedia or some i O O S
other source. Then answer T
these six questions.

epidemic is nof « nt|reiy correct Epldem s may bé
o Pndemic or pandem;c Look up each word ina dlct[onary
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Finish a Story

hen the Black Death Thomas and | watched the, gmunaﬁd ship with a mixture of

struck a cormunity  guriosity and horror Even at our young age, we suspected
or town in ‘Fhe 1300s, , what a group of ho boarded the ship soon confirmed,
people panicked They did “The Black Diathl The Bldik Deathl” they shouted as
npt kniow what caused the they fled i i the direction-of the town. “The Black Deathi”
disease and they had no
. . Jpon sesitig the pamc and terror in their faces,
idea how to treat it. Many

Thomaa and i thed and ran: as fast as our legs could

thought it was God's :
punishment for their sins. carry us. Mother Gaw us approacﬁmg from a window and

Whatever they believed, areét@d Us At the door.

they often fled to the - - E = “Thomas| Jariathan What in the world is the matter?”
countryside, hoping toavaid .~ It the plague-Mother! Th p;;@gue i herel”

exposure to what was - ; :
almost certain death.

Imagine you are living irf ar | ,
English town during the HVM : I
bubcnic plague epidermic of iJa o dicel e L -
the 1340s. One day, while L ’ﬂv;fm&% Mf J&WH e
watching the ships.corme in ; '

at the docks, yousee a
vesset run aground.a short
distance away. A quick chede: -
by dock workers reveals the e -
terrible truthe The entire 700 L0 = s |
crew has succumbed tothe . oyl S d ){\ﬂcﬁ ,\N e :
Black Death. ' : R

' %)&( Ln.uu_xo\ @%
09 H\o{

&@LZ&;

Complete the story 'tﬂaf’ e
has been started foryou:. -
Give It any kind of ending
you prefer Continue on a
separate sheet of paper if
necessary.
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Pielikums Nr.

Guilds

Guilds served much the same function on a local level as leagues did on a wider geographic
level: protecting their members from the dangers of outside world, whether they were
marauding nobles and bandits, economic ruin, or outside competition. Originally each town
would have one guild encompassing all crafts. However, as the towns grew, the guilds evolved
into various specialized guilds: merchant, goldsmith, armorer, tailor, weaver, blacksmith,
bargemen, etc. By 1200 C.E., Venice had fifty-eight guilds, Genoa thirty-three, Florence twenty-
one, Cologne twenty-six, and Paris one hundred. The purpose of each guild was to exclude
outsiders from practicing that guild's craft or trade within the city walls. Although this virtually
eliminated free enterprise, it did provide a stable atmosphere in which the newly evolving
crafts and trades could develop and survive,

Guilds went much farther than excluding outside competition from within their walls. In fact
they controlled just about every aspect of the town's economy, in particular wages, prices,
quality of goods, and guild membership. For example, an armorer would buy the materials he
needed through the guild at a set price, not on his own for whatever price was cheapest. His
workers worked for the number of hours and wages set by the guild. His armor had to be of
certain quality meeting the guild's specifications. He could not advertise beyond setting one
example of his work in his window. The guild also determined the price he could charge so he
would not get an advantage over other members of the guild.

Training for and admission into the guild were also strictly regulated. Apprenticeship was
almost always restricted to sons or nephews of guild masters, something that caused anger
among the common laborers. Typically, a master craftsman would send his son to another
craftsman for apprenticeship at the age of ten to twelve years. The boy would live in the
master's home, work in his shop, and learn the craft in an apprenticeship lasting from three to
fifteen years. At the end of his training, the apprentice would usually get a gift of money from
the master to help him start his own business. He then became a journeyman who worked as a
day laborer for different masters until he could save enough money to start his own shop.
When he was ready, the journeyman would be examined by the guild masters for his technical
ability, oftentimes having to produce a masterpiece to show his proficiency at the craft. Ifhe
passed the exam, and there was room in the guild, he became a master who shared in the
limited, but fairly stable market established by the guild for its members.

The guild was mare than a business association. i was also a social and political organization
that looked after the welfare of its members. It provided justice by settling disputes between
its members. It supervised the morals of its members in such matters as public fighting,
drunkenness, and a dress code. it provided insurance against fire, flood, theft, prison, and old
age (for those few who survived that long). It paid for members' funerals and for masses and
prayers to free their souls from Purgatory. The guilds would also build hospitals, almshouses,
schools and orphanages for the many orphans in society back then.

14 Medieval Problems, Medieval solutions activity. Pieejams: http://www.sharemylesson.com/teaching-
resource/Medieval-Problems-Medieval-Solutions-Activity-50008412/ [aplukots 03.03.2013.].
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armies that they use to force foreign merchants to pay tolls for trading in their cities. So people in a city-state
have to pay higher prices for the goods from other places. But there is another problem — Viking pirates keep
attacking the merchants’ ships and other vessels that are trying to come mto the North Sea from Portugal,
France, and Castille/Aragon {Spain). So all of the merchanis in these cities have a hard time trading for
goods from the Middle Fast, North Africa, and West Africa. Some cities have advantages, like:

1) Novgorod is near Mongol trade routes and produced huge amounts of timber (for shipbuilding) and furs
2) Bruges and Hamburg have a direct trade route south to Italy while also making the best beer for export
3) London is the closest sea route to Portugal and also made some of the finest cloth in Europe

4) Copenhagen has access to many fish and mammal species that only live in the islands of Denmark

5) Stokholm has easy access to Novgorod AND Danzig while producing both iron and copper

6) Danzig was a primary source for grain from the rest of Poland

7) Bergen was the best source for dried cod (a type of fish)

8) Lubeck had access to salt mines and was in the center of all of these city-states

9) Bremen had direct access to the North Sea while also connecting to Hamburg, Lubeck, and Amsterdam

How should all these city-states cooperate to make sure that trade flourishes instead of competing 50
that trade declines?

Problem 2:Because of the Black Death, many people have abandoned their manors and come to towns. The
towns are getting bigger, and this requires master craflsmen and artisans (people who make stuff) like
blacksmiths (people who work with metal), weavers (people who make cloth), potters (people who make
pots and jars out of clay), carpenters (people who build things out of wood), etc. Masters with these skills are
coming to the fowns, but they are using different types of tools, different measurements (some people are
using a “foot” as measurement, but everyone’s feet are different sizes!), different replaceable pieces like
nails and staples.

This is causing problems because when consumers want to buy products from different master craftsmen, the
products don’t fit with each other —a master carpenter building walls for a house might not work when a
different master roofer comes to make the roof, or chairs might not fit well for a table if a different master
makes the table and chairs. If 2 master carpenter runs out of nails from one master blacksmith and needs to
20 to another, the nails the other one makes might be different, Different master weavers might make clothes
that don’t fit the same way, or that are different thicknesses, so a person will end up with a tight fitting shirt
that keeps him warm, but pants that are too thin, or shoe heels with different thickness.

Another issue was that these master craftsmen were competing against each other, which meant that they
would lower their prices constantly so they could sell their products successfully — but that also meant that
masters were often making so little money that if they needed to pay for a funeral or doctors bills, they could
not. Or if one of them died, their wives and children would not have any savings to live off.

Besides that, many of the master crafismen would hire assistants, or use apprentices (people who studied to
do that skill) but pay them differently, so people doing the same job would receive different wages. Because
themasters were charging low prices, they would often pay their apprentices less money, so these apprentices
would not care as much about their job and the products were not built well. :

How can we fix this system so that all the master craftsmen work together to make the best prs&m:ts

for their customers without hurting themselves or their workers instead of working against each 0&&&
producing different products, and hurting both themselves and their customers?
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15 Intrnational School History. The Medieval Guild. P

http://www.internationalschoolhistory.net/eeb3/s4/feudalism.htm [aplikots 14.03.2013.].
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Pielikums Nr. 31

] e ;
! Where will you choose to set up? |M§i‘é"§&r}m.w,uk

e | s— ® |
e © N 0Q
Bridge Road TFown  Monastery (astle River Quarry

Town A is situated near a bridge which crosses a river. Itis a smail town with a low population. It has a small market held
twice a week. 1tis quite a poor fown with little money but it is near a number of villages.

Town B is situated on the coast near to the sea. A main feature of the town is its castle. The town is built around the castle
which is on a hill overfooking both the coast and infand areas. The town does not have a market, but it does have a number
of tradesmen who depend upon the castle for most of their business. It has a medium size population. The town has a
quarry nearhy.

Town C also has a Bridge over the tiver, lts main feature is a farge and important Menastery which is visited by many
pilgrims. The town has a small but busy market. The main problem for the town is that it is often affected by disease
brought by the pilgrims, This affects trade.

Town D is sifuated in a country area on a main road to other larger settlements. 1t has a population that changes all the
time. A small number of Rich people live in the area and a market is heid three times a week. The town is surrounded by
fiat well watered land. The main problem is that the fown is often affected by disease.

Town E is situated on a busy crossroads. Many pilgrims and other visitors pass through the town. The population is very

small and it only holds a market once a week. 1t has a large number of small villages nearby who use the town as a point of
trade.

116 5chool History. Medieval Towns. Pieejams: http://www.schoolhistory.co.uk/year7links/life/medtownmap.pdf
[aplukots 12.03.2013.].
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You are a group of
Apothecaries

Your job was to mix and sell
medicines, making them out
of herbs and other
ingredients.

As a group you have to decide
which of the towns is the best
to settle in.

2o e T
You are a group of Millers.
A Miller was a person who
ground up grain to make flour.
As a group you have to decide
which of the towns is the best
to setile in.

-
You are a group of
Goldsmiths.
A Goldsmith was a person
who made jewellery. Fine
tableware and other precious
objects.
As a group you have to decide
which of the towns is the best
to settle in.

By Mrs Buxton
wwew, SchoolHistory.co.uk
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You are a group of
Blacksmiths.

A Blacksmith was a person
who made and repaired iron
objects, like tools and cooking
pots.

As a group you have to decide
which of the towns is the best
1o settle in.

You are a group of Masons.
A Mason was a person who
used heavy mallets and
chisels to cut stone blocks in
to shape.

As a group you have to decide
which of the towns is the best
fo settle in.

You are a Spicer.
A Spicer was a person who
sold spices.

As a group you have to decide
which of the towns is the best
to settle in.
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" Middle Ages ESO 3" course. Pieejams:

http://middleagesclilclass.weebly.com/uploads/8/4/4/7/8447260/middleages.pdf, P. 15-20. [aplakots 11.03.2013.].
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9. Eill in the blanks about trades and crafts.

Heiio, boy. | am James and i make my jiving as a cioth vy g7 ¢ b J,wl_ (i}. liiveina _
oo (2) with my wife, Miriam, our ten-year-old son, Simon, my joumeyman?,
Jacob, and my ¢ypp e pndice (3}, Aaron.

| {ascle . (@) fineclothforthe . ol (5) members of the nability and
]

. s Wl AP L
| also impoit silk and  VL0HA {6) from the Far East. Michaei is already

leamingmy (1 ,{aﬂ - {7) and one day he will become a cloth merchant and inherit
— A
my business.
As a merchant, | can tell you all about trade and travel and merchant's (i (4 fols
T

(8). Aguidisan 05 Urig/iofv (9) of craftsmen or merchants formed for

mutual help and protection.
S
There are merchant guilds, which inciude all fhe merchants of a town or city and _ (104 #

TR (10) guilds, which include all the 1101 +A/) {11) in a
particuiar branch of industry. Their functions are to esiabiish frade monopoiies, fo set
standards for quality of  2uuocld {12) and to maintain stable o (L)

T 1
{13).

Crafts guilds establish hierarchies of craftsmen based on level of training; ./ ¢.¢, w £

Word bank

meg;pﬁant w;,althy trade tpén association craft masters velvet

'5pp;eﬁtice prices weave guilds cr;a\ftsmen goods

* Use the information in this website: hitp:/Awww.mnsu.edulemuseumhistory/middieages/merchant. htnl

13, A journeyman is an artisan.
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The bubonic plague was ane of the most feared diseases of the ancient and medieval
worlds. During the Middle Ages, a lot of peaple began to catch this terrible disease that
was spreading along trade routes from Asia to Europe in the 14" century AD. The first
outbreak damaged Europe between 1347 and 1351, killing many people. Coming from
the East, the Biack Death spread to the coasts of Spain in 1348 and about one out of
every three people died.

when someone caught the iliness they got big black spots called buboes on their ~
armpits, behind their knees and on their neck. The biggest buboes could be as big as
an apple. The most important variant was the bubonic plague which came from rats.
Many died just one or two days after catching the disease. Most of the people who got
the plague died especially poor people who didn't have healthy food to eat. People
blamed the Jews for this disease.

A lot of people called it the Black Death, because during the disease the tips of the
fingers, the toes and the nose often turned black.

1. Wrrite sentences matchil}g the beginnings with the endings.
a) The bubonic plague 7L,
by The buboes were the &N‘F»‘?
¢) The Black Death spread.=+ Ly
d) The iliness spread along trade routes.
1. __ came from Asia.
2. . tocoasts of Spain in 1348.
3. _b, black spots that victims caught.
4. _({ from Asia to Europe in the 1300s AD.

- Cities with repeated
plague outbreaks during
the T4th to 18th cantury

o~ Spreading of the plague
by marine routes

Appraxinzte date
of the first outbreak

T1sar

1348

ritantion, no . i
1. Black Death in Europe {Map from Encyclopaedia Britannica).

32

8 Middle Ages ESO 3" course. Pieejams:
http://middleagesclilclass.weebly.com/uploads/8/4/4/7/8447260/middleages.pdf, P. 32-36. [aplakots 11.03.2013.].
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2. Acrostic poems are easy poems in which the first letier of each line forms a word or
phrase15, Here you have an example:

Black Death
Bad was died,
life in even poor of rich
all European ~ and also
countries. . those who were
kids in the Middle Ages healthy.

ACROSTIC POEM
‘ BLACK DEATH
B \G L\A M oth Phedl  wies C/C«\\ud\

Ll wids andl wpmons duxdd

Anch Mg won's Yo

ccuse VY Doy desdhuees s
K Mes  wyen ol oh
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5 You can repeat the activity onfine: hittpi/fwww.readwritethink ore/materials/acostic/
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19 International School History. The Consequences of the Black Death. Pieejams:

http://www.internationalschoolhistory.net/eeb3/s4/out_of middle_ages.htm [aplikots 12.03.2013.].
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Pielikams Nr. 35

Véstures stundas plans

Apraksts

Stundas saturs

Klase

1 10. klase

Stundas téma

Viduslaiku pilsétas

Norises datums, laiks

9. aprilis, 5.stunda

Uzdevumi
(zind$anas, prasmes,
attieksmes)

- Velcindt izpratni par viduslaiku pilsétam

- Artistit kritisko, logisko domasanu

- Veidet saisti ar Lielbritanijas kultiiru, atklajot
saikni ar viduslaiku profesijam un misdienu
anglu vzvardiem

- Attistit valodas prasmes - runasanas,

klausifanas
Skolotija sagatavos$anas - PP prezenticija
stundai {nepiecieSamie - Teksts , The Medieval Guilds”
macibu metiodiskie - Youtube video par gildem

materiali un ldzekli)

- Pilsétu karte ar viduslaiku profesijam

Pielietotas macibu
metodes un panémieni

- Grupu darbs

- Darbs ar tekstu

- Video skatiSanas

- Diskusija, atbildes uz jautdjumiem
~ [ejusanas loma

Stundas norise
o Sakums
¢ Galven3 dala
» Noslegums

Ievads:

- Skolotdjs informé par stundas térmu, mérki un
uzdevumien.

-Skolotajs aktualizé tému par viduslaiku pilsétam,
aicinot skolénus tas nosaukt.

Galvena dala:

- Diskusija par pilsétu raksturojumu, domu kartes
Zimesana

- Viduslaiku profesijas - iepazi$anas ar jaunu vardu
lrajumu

- Paru darbs - iejusties kada no profesijam un
attiecigi tai, sameklet karté izdevigako pilséty, kurp
apmesties.

- Diskusija par viduslaiku gilZu ra%anos un nozimi +
video skati$anas

Nobeigums:
- Stundas kopsavilkums un majasdarbs.




Pielikums Nr. 36

MEDIEVAL TOWNS |
CHARACTERISTICS |

o Dirty, unsafe

® Small and crowded,

@ Fire hazards

® Bustling, dark

& Buildings made of wood
@ Unsanitary conditions - cause deseases
® Trade and crafts

® High walls for protection

@ Merchants, craftsmen, traders, labourers -
inhabitants

MEDIEVAL TOWNS

MEDIEVAL TOWNS

@ Grew around areas where people could easily
meet, such as crossroads or rivers
® Had fences built around them and the gates

of these fences were locked at night to keep
out undesirables.

FUNCTIONS OF THE TOWNS
1) Religious function

2) Political functions

3) Economic functions

What were the functions of
the towns?

MEDIEVAL TOWNS

® Everyone is free

® Merchants pay taxes

® Charter - a document which gave town
people certain rights {raise their own taxes,
have a court o solve legal arguments; have a
right to have a market or fair)

Name some crafts and
trades in medieval times?
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CARPENTER

SHOEMAKER

131



BREWER

GOLDSMITH

MERCHANT

APOTHECARY

CHOOSE A TOWN TO SETTLE
®APOTHECARY - ?
®BLACKSMITH - ?
@MILLER - 7

®MASONS -7
®GOLDSMITH - ?
@SPICER - 7

MEDIEVAL PROBLEM:

®How can we fix this system
so that master craftsmen
work together to make the
best products for their
customers without hurting
themselves or their workers
instead of working against
each other?
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GUILDS - VIDEQ

1) Where do goads come fram to Europe? &
7 How trade influence the development of
guitds?

What guilds allows to do for craftsmen?

Describe - how a person becomes a2 member
of a guild?

3
4

GUILDS IM MEDIEVAL TIMES:

eControlled town’s economy -
wages, prices, goods, guild
membership

eTraining and admission into the
gild was strictly regulated.

@APPRENTICE - JOURNEYMAN -
MASTERPIECE - MASTER

GUILDS IN MEDIEVAL TIMES;

®Protect from economic ruin,
invadors, outside competition.

®Purpose - exclude outsiders
from practising that guild’s craft
within the city walls.

®Provide stable atmoshere in
which new craft or trade could
develop and survive.

GUILDS IN MEDIEVAL TIMES:

& A social and political organization:

- Look after walfare of its members,

- Provides justice by settling disputes,

- Supervises the morals of it"s members;

- Provides insurance agains fire, flood ...

- Pais for members’ funerals, masses,
prayers;

- Builds hospitals, schools, orphanages.
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Pielikums Nr. 37

Namef‘?ﬁé;}:‘;___
TEST ON MIDDLE AGES: FEUDALISM, MEDIEVAL SOCIETY AND TOWNS

1. Match vocabulary with the definitions. 10p (O

1. chivalry } i,f_a) metal covering that protected the bodies of knights and their horses during
battle.
armour i 3 _b) a knight’s attendant.
squire =1 G_c) of or relating to the Middle Ages, the period in European history from about
4 500 A.D. to about 1400 A.D.
4. feudalism ; j:d) a mounted warrior, trained since childhood, who, during the Middle Ages,
T served his feudal superior.
5. knight A L{_e) social, political, and economic system in Europe during the Middle Ages.
medieval | ;’_L f) the system of knighthood and its ideal gualities: courage, honesty and
' courtesy.
7. page ~| _§ g)a Medieval contest between knights.
8. tournament _{ % h)aboy in training for knighthood.
9. blacksmith - {U i) a poor farmer who got his land from the king or the lord.
10, peasant e _3_j) someone who makes or repairs iron objects.

2. Fili in the blanks with the words from the box to coplete the text about knighis. 7p e
l Armour, century, entertain, family, fields, fought, France, glove, highiights, joust, knock, fance, scarf, watch i
Tournaments started in ___
the king and his__/--Jac It
cameto Aelbn  ihem.

J

SFreme 3 _in the11t century They were often heldto __ ¢~ 7{«1‘.;.4/1 -
. They took place in Uéu [Z5) -+ around the castle and many people

The most interesting sport was the oh . Two knights, who wore Cw”}ncgﬂi‘/ rode on
horseback towards each other. They held a sharp (/:f../, 2T in their hands. Each knight wanied to
Lnee L his enemy of his horse. Sometimes they even
Vithen a knight won, the daughter or wife of the king would throw him
ol T to show that they liked him. Tournaments were the

Ages, but they ended inthe 17" oty A .

3. Compiete the sentences. 6p u

1} A group of people in the same craft or trade is _

2) A usually young man who is not paid for his labour, but instead he gains experience and training through
his work is called _c) et e . -

3} A person who travels from town to town piaying instruments, reciting poerms or singing is calied
rhrvtet . —

4} A deadiy skin and nerve disease that causes open sores on the body was known as é LC.(,; LQ.LJ//» }

5) The rights for the towns to govern themselves were written on a document called et

6} The buying and selling of goods is called f,g,;(; 2

—t
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P
Defina: 9p 5 )

4, .d»/\/
+1} Serf__ G /)Nozx wLiw MIO’ LJL{M O INEATY m»/ /wL é<£a«,«9« bficmjfrunﬂ,
Va) Manor o lod_of Dol thel ledonsy |o fue nelle pecpnte .
V3) Vassal _Je /e Fho Coyrl Cnel 54”&4 C Qmo& _
-4} Fief
45) Miller jreruy pa e o U Wil ewraiin ISP
\/6) Homage w/w—,« weanse }a% /V- N z_ifﬁ,aa/a/{_v Al -
5. Complete the tasks about TOWNS and GUILDS. 18p 1%y
1) Where were towns in medieval Europe often located, and why?
4 el te fpnn cv frests | crem acects wWhire peepnb el cnd seld
Cogds . Mo  mcrwely . L ligees Chn fy 2
2} What contributed to the growth of towns in medieval Europe?
‘\/‘l ﬂ%:/cvcl-’-ot foeotesn V) ML\@/ vy N ean a,.‘/) Ve o 'fc;f 7/0,‘,,,,‘,) .
3) Name 2 rights a charter gave a town.

Sj

i

Corlecnt ¥ Fooy ey . é’f“\"& '"/Li A=

What were guilds? Why were they established?

Gre condne \L ) Cnn tewn., Jo  mew J/ b e cw[mcn [W
o cocfl Jo ot do profec] frow. cowhids
(’/WV\LLLLM. G/-\LA \’\l/cwﬁ

How did a person become a member of a guild?

What are some examples of craft guilds in medieval Europe?

Kb&.@&f 3// C-/C’ﬂ/;r\%‘l!\'//’\ - V)\(ua’”)/ @‘&C-(‘/M AW‘YLA; 5

»

Identify 2 differences between apprentices and journeymenin a medieval guild.
cnxua/év:/l(ﬂﬁ — bgect qm/é .y maf,,//\ poy
apen A’A" ﬂL&: M— C oy Cecpm i u
\Cuw ey e~ Gon KoGewn imemmi A & e kg™
ame 2 dﬁxntages of guﬁds for the guud members andjt?custcm Fs.
,/t?c:u.u.‘; /,o«/ ) ﬁu/) ALWJ‘i P R len LN DA eren o wz[_
TLZJ >t 5 /glvé(vt/»c( v éw dox Coinfredle ol fotmy €002, S

Give at leas 1}3"(2’3 of evidence to prove that medieval towns were very d!i"‘v piaces.

A /.VM ILML"Q)‘V"(&—CA—A)‘ (o7 /. VN eanay e s oD K
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6. Compiete the tasks about ECONOMIC, SOTIAL LiFE and FEUDAL 5YSTEM in the WMiddie Ages. i5p CZ g/
1) What was the three field system? Why was it used? )
A dewidedd cn /)JLA A /’M\t P Len Ii((/L o e 4 v
{ Js /\M"Il i;h A wne, ) }pg',{,[ﬁ — 0./\—‘/"\' 7
1L {,Lu;_s.ﬁi&(_ A i{{er/Js} Jc,,‘/f, 5 (_,4,)7 e ()L/WV/&/}%;‘V_LW

2} What duties did peasant or serf owe to the lord of the manoi?
Prevccren lc o cn A Y £Le) G o ﬂ,.? st {gr;f /L(.)
'\// v v v v
L owm /v(\j '/DLA/D.' { e ﬂLMM"")’)

3} What did the iﬁi‘u owe to the peasant / serf in return?

V  Ohetection . Glvw bed o é'wnﬂ A é’r/-v . ,,/:»GM" .

4j scnbe feudal law practices and social mequahtres of the feudal system.
«Zrom,‘ e ('{) & c\nlw R v et sen] 51 )
Ji///m hat _pe- J/m b, CAAAV‘E///'\‘ Buntl  Pouprl
i,f‘,, J M(LS,}L Lo e LL’M\ Lo deciefy .

5) How is feudal Europe an example of political decentralization?

\r

7. Read the medieval scurces and answer the questions. 18p Wl (

Source A:
Henry Il of England:
... to the Tanners of Rouen, 1170

The last years of the reign of Henry Il of England were troubled by rebellions and wars. In return for what assistance
was rendered him he gave a charter to the tanners of Rouen who had supported him against his rebellious sons. The
particular advantages obtained by this craft were a grant of a monopoly in the industry within the district of Rouen, and
special protection to be afforded them by the king in the future.

Henry, by the grace of God, King of England, Duke of Normandy and Aquitaine, and Count of Anjou, to his earls,
barons, justiciars, sheriffs, ministers, and all his faithful followers, greeting.

Be it known that | have granted and confirmed with this my charter to my tanners of Rouen their gild and tan and ail,
and all the gild's customs and duties, freely and quietly, fully and honorably; and { have commanded) for the sake of the
service which those tanners do me that no one shall ply their craft in Rouen, nor within the district of Rouen e)g:ﬂ)lv_vjt_h\tgfi,r
permission. Wherefore, | wish and firmly command that no one molest nor disturb them, nor take action against their cra
except hefore me.

Witnesses, etc.
{Source taken from Gustave Fagniez, ed., Documents Relatifs 3 I'Histoire de 'Industrie et du Commerce en France, { \phonse Picard et
Fils, 1838), Vol_i, p. 83; reprinted in Roy €. Cave & Herbert H. Coulson, eds., A Source Book for Medieval Economic History, {Mitwaukee: The
Bruce Publishing Co., 1936; reprint ed., New York: Biblo & Tannen, 1965), p. 237.)
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Source B:

I: An Anglo Saxon Form of Commendation [from Schmidt: Gesetze der Angelsachsen, p. 404}

Thus shall one take the oath of fidelity:

By the Lord before whom this sanctuary is holy, I will to N. be true and faithful, and love all which he loves and shun all
which he shuns, according to the laws of Ged and the order of the world. Nor will | ever with will or action, through word or
deed, do anything which is unpleasing to him, on condition that he will hold to me as | shall deserve it, and that he will
perfarm everything as it was in our agreement when | submitted myself to him and chose his will.

If: Acceptance of an Antrusian, 7th Century [from Roziere: Collection de Formules, No. Viil, Vol f, p. 8]

it is right that those who offer to us unbroken fidelity should be protected by our aid. And since such and such a faithful
one of ours, by the favor of God, coming here in our palace with his arms, has seen fit to swear trust 2nd fidelity to us in our
hand, therefore we decree and command by the present precept that for the future such and such above menticned be
counted with the number of antrustions. And if anyone perchance should presume to kill him, let him know that he will be
judged guilty of his wergild of 600 shillings.

{Saurce taken from E. P. Cheyney, trans, University of Pennsylvania. Dept. of History: Translations and Reprints from the Original
Sources of European history, published for the Dept. of History of the University of Pennsylvania., Philadelphia, University of Pennsylvania
Press {1838]. Vol IV, No: 3, 3-5)

Source C:

Abhot of St. Mary of Tronchiennes:

. 1233

I, Stephen by the grace of God, Ab.b@t”l}/irﬂy of Tronchiennes,and of the convent of that place, make known to the
fiving ana to postenty that Bobonwoerm of Nivelles and h|s wife Ann:\hold in fief from this church ten bonana of land, more
Iand, on the death or clemise of both of them, and as often as any sharl succeed, Lhey wm be under obligation to pay to the
said church for relief or redemption of the land one hundred solidi (Flemish) and no more. Therefore, the said Robert, and
whoever shall hold the land after him, shalf not be held to owe military service or other duties to any one, except, by chance,
it should come to pass that an expedition be made for the defense of our common fatherland. Moreover, the tenants of that
land shall he free from molestation by citation to court forever . . . except it happen that they be cited or called for the
defense of the inheritance of our church. In testimony whereof we have confirmed this document with our seal.

Done at Tronchiennes, in the year of Our Lord, 1233, on the Feast of the Purification.
(Source taken from 1. . de Smet, ed., Recueil des Chroniques de Flandre, (Brussels: Commission Royale d'Histoire, 1837), Vol. |, pp. 715-716;
reprinted in Roy C. Cave & Herbert H. Coulson, A Source Book for Medieval Economic History, {Milwaukee: The Bruce Publishing Co., 193§;
reprint ed., New York: Biblo & Tannen, 1965), pp. 363-364.}

1} Match the titles with the sources by circling the right.

1. Feudal Qaths of Fidelity Source A (/ C
2. Relief for Succession to a Fief Source A B CC)‘
3. Grant of a Gild Source ( Al B G

2) Who are the people involved in the sources?

Source A ﬁ@n/f’v{ v C»/ C/; Len A, Trp s Cj‘ Keuwoon
Source B 7 -

Source  C a//ﬁﬁ/ﬁ’\ /‘?5 (//z, L/Z .7/ [Terv o Z /"’1 bA"“ff'l"") ’24,42,-/7[ M&LVVVI (,»Z/VUZIZ{C <

3) What decisions are made or stated in thé/sources? MMy wide PAme
Source A ;
é(«“i/g” o Sﬂwm\[ /u G Gullef w(eva wis Haiy ne e SheX n,élL/
Source B Cee //““ dn Rowamn [y ]
Source C 4

7\(\5‘ - ~L»~"‘L
M

Hersy oo — cha 16 m@m-r*[ arcd fenn w»/

4} What have you fetrned about medieval life from the sources?

Source A * \_\
firio cond I aise af;fcwo( % Riffevent gw;dfﬂ;

Source B

Source C mEV

&&/7-& mechie M crmeces < //Den AMM‘UC\' .99 d:ief)é BTN c-A;x | e"/é)A/
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International g

School Histary iees Finding out about the Middle Ages 2

S S BRI SR S

www.internationalschoothistory.net The Lutirell Psalter — Video questiens

‘&’ True or false? - comprehension lOp 1’ X 7

Truc Falsc
1 The Luttrell Psalter was written by more than one person //'\
2 The Luttrell Psalter was written on pig skin ‘{)(
3 All the illustrations were done by one person X )
4 The illustrations of people are probably based on people who existed X
5 Sir Geoffrey’s battle helmet is made of gold and leather X
6 Sir Geoffrey’s son married his wife when he was only 17 years old "}( g
7 There were bad harvests in 1305 and 1306 X
8 The farming year is shown to begin with winter ploughing X 4
9 A ploughman was paid 5 pounds a year e
10 A furlong is a measure of distance p{ )
11 Men did not wear trousers in the middle ages X
12 Peasants made their own clothes from wool M
13 A harrow is used to chase away crows 5 VY
14 Women worked on the harvest i
15 Straw was used for bedding X
16 In return for working each peasant was given a share of the land X
17 Bread was the most important part of the diet M
18 The miller ground the corn in a windmill : 45(
19 Babewyns were medieval monsters ,)(
20 The Luttrell Psalter includes images of Sir Geoffrey’s castle 3 5(?

9 o The usefulness of the Luttrell Psalter jl 7 (J / %"

The programme states: ‘The Luttrell Psalter is one of the few surviving pieces of evidence showing how people really

lived in the fourteenth century.” How useful do you think the Luttrel! Psalter is for un !uﬁl‘bt&ﬁdiﬂg medieval Lngland?

Does if reliably show how people ‘really Hved™? Use the ‘3R approach 1o anuiysic to heln y'\'- praduce o defuiled
o I s

aﬁswer. | | - ’"*“%%%
H sihown olewt Scv Jotl el é‘/\ Ebpnitio,_ 8o sisesl ot Refevant?

o s8bhow/ ide Hend ,v(cf Wl Gl é’fm(ﬁﬁ’

Quangty
_ Revealing?
o™ r;c"«(*&"\\} telle Man «rd WAt Weovrked 6n 71/@.. /4,‘1@(,, tbQua!i:y

‘mc,g)\la,, o) iwl' b"l 4 hown yhﬁ.nomla Ir)iia;iﬂ. G V’c,:“]

Provenance bswher?
in henyen L- 4

iahla?
| Rel.abxe Comem - Fachidl?

Conplele?

_ v W
‘Li“’; ,,,+i.)~rl,';\,_i.l”‘

Ob}e-",!ive?/ l \Cormboraéed?

1-11 11,5-22 [225-352 |33-49,5 |50-63|63,5-76 70,5:85\ 85,5-95 95,5-103,5 | 104-110

1 2 3 4 5 6 U/ 8 9 10
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Pielikums Nr. 38

Anketa 2

Labdien, cien. skolén! Lidzu, raksturo savu pieredzi vestures apgtiSana anglu valoda
veikta pélijuma laika. Anketas ir anonimas un tiks izmantotas tikai manam pétfjumam.
Ladzu atbildi uz jautajumiem, atziméjot kadu no atbildém vai sniedzot savu skaidrojumu.

1. Atzimé ar X to apgalvojumu, kas atbilst patiesibal.

Jja | drizakja, | drizd8k né, | né
neka né neka ja

1. Man patik véstures macibu priek8mets. X

2. Man patik angju vaiodas macibu priek$mets. >

3. Man patika apgit v&sturi anglu valoda. e

4. Es guvu labakus panakumus vésturé, macoties to
anglu valoda.

\)(:

5. Es grib& arm turpmak apgiit vésturi angju valoda. ™
6. Es labprat izmantotu vésturé papildus materialus angju i
valoda. x
7. Man sagadaja gritibas apgit v&sturi ang|u valoda. ~
8. Man sagadaja grutibas orientéties macibu materialos. .

9. Man bija javelta vairdk laika un piles vestures
apgiadanai anglu valoda.

=

10. Man bija vairak majas darbu ka parasti. s

11. Es ieguvu pladaku redzesloku, neka apgistot katru ]
priek&metu atseviski %

12. Es guvu iespéju vairak iepazit Lielbritanijas un ASV -
kultdru. -

13. Man bija skaidri v&rté$anas kntériji. !

14. Mana motivicija macities vésturi pieauga.

15. Man bija iespéja stradat ar avotiem un macihu
materialiem, kas nav piegjami latvieSu valoda.

16. Man bija iespéja atfistit rado$umu, <

17. Es nostiprindju jau eso8as zinadanas veésturé. >

18. Es guvu iespdju vairak izmantot IT véstures apguve. > =
19. Es guvu iespéju kiitiski spriest, risinat problémas. s

20. Mana motivacija macities anglu valodu pieauga. >

21. Es guvu iespéju mérktiecigifigpilni pielietot ang|u

valodu. >

22. Manas angju valodas zina$anas bija pietiekamas, lai

veiksmigi piedalitos véstures stundas. N

23. Es apguvu pladaku vardu krajumu anglu vaioda. <

24. Es guvu lielaku iespéju attistit lasiS§ana prasmes v
anglu valoda.

25. Es guvu lielaku iespéju attistit klausiSanis prasmes
anglu valoda.

26. Es guvu lieldku iespéju attistt rund8anas prasmes
anglu valoda.

A A

27. Es guvu lielaku iespéju attisilt rakstianas prasmes




angju valoda.

28.Es guvu jaunas zinadanas angju valodas gramatika. N
29. Es ticu, ka apglstot v&sturi anglu valoda, es to
apgusu tikpat labi, ka latvie valoda. i
30. ApgUstot vésturi anglu vaioda, es guvu pozitivu -
pieredzi. IS
2. Kada, tavuprat, bija attiecTba starp vastures un angju valodas priek8meta
apgusanu pétijluma laika? (vésture + angju valoda = 100% - cik % ir vésture un
cik angju valoda)
Vesture {_1i(" %) + ang|u valoda ( é [ %)=100% CLIL (satura un valodas
integréta apguve)
3. Ko tu esiieguvis, apgiistot vesturi angju valoda?
{2 2L e T b craiste? eveel oo
GFETa Y rech intig sep ik pued ce e i
Mosd oy g PO - T Pl . :g;’w-‘/l'r? s i
R S 2 A ’ ’
4. K3das gratibas tev sagadaja véstures apgii$ana anglu valoda?
/;'iy\; G ;‘EL" ‘/ ’ \’7"/(:‘,‘“‘/"! [ :z P Rt ‘ feee /\ r=ye VAT
/!'71’,‘ o /kBILL“'(‘"/'ffZ'/ SO ['(’U AR 7(’(,%{‘ . »/’/flriu ("kﬁf’ 5 t’”’)m/ e T
/Z/;z.lv :t'('{(_ f""’(é s CA ) '
5. Kadas ir tavas domas un sajitas attieciba uz $o pieredzi — véstures

maciganos anglu valoda? Kas patika un kas ne?

G- ' A I N S P e
{Fstiig wli Jo g T Seln ancdonis FUIPAL ALl
; o T .- L )
Lt i e WESR S R Lt C S PR o 2 e pire s

Lo - . B LA _ -
fie LA e Aesch e liSec T 0o S p e CUREIES
7 7

y

Mans vidéjais vertéjums veésturé parasti ir: 4

Mans vidélais vertéjums anglu valoda parasti ir: G

Paldies par jiisu sadarbibu un atsauctbul
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Diplomdarbs ,,StarpprickSmetu saiknes veidoSana véstures un anglu valodas stundas 10. klasé:

leguvumi un zaud&jumi” izstradats LU Pedagogijas, psihologijas un makslas fakultate.

Ar savu parakstu apliecinu, ka pétijums veikts patstavigi, izmantoti tikai taja noraditie

informacijas avoti un iesniegta darba elektroniska kopija atbilst izdrukai.

Autors: Renate Bro¢a-Capa

(paraksts)

Rekomendgju/nerekomendg&ju darbu aizstavésanai

Vaditaja: Dr. hist. prof. Illgvars Misans . .201 .
(paraksts)

Recenzents: Aija Klavina _ .. .201_.
(paraksts)

Darbs iesniegts PicauguSo pedagogiskas izglitibas centra . .201

Dekana pilnvarota persona: ,

(vards, uzvards) (paraksts)

Darbs aizstavéts Valsts parbaudijuma komisijas séde

__.___.201_. protokola nr. , Vertgjums:

Komisijas sekretars:




