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ABSTRACT

The author of the Thesis has recently become an English teacher of a distance education
secondary school. The aim of the research was to apply into practice the activities to facilitate
self-directed learning in Form 10 English lessons at a distance education school. The research
sample were 49 Form 10 distance education students who had to do self-evaluation and
feedback tasks worked in monthly assignments, accordingly qualitative data collection and
analysis was performed.

It was understood what self-directed learning skills students have acquired and which
challenges still persist. Consequently, further activities to enhance self-directed learning have
been intended. The Thesis can be used as a source for ideas by teachers who face online learning

challenges and who have to implement the new standard of competency based education.

Keywords: distance education, online learning, blended learning, self-directed learning,
critical thinking, self-assessment, students’ feedback.



ANOTACIJA

Darba autore nesen saka stradat par anglu valodas skolotaju talmacibas vidusskola.
P&tfjuma mérkis bija pielietot praks€ uzdevumus, kas pilnveidotu pasvaditas maciSanas prasmes
talmacibas skolas 10. klases anglu valodas stundas. P&tijjuma baze bija 49 talmacibas skoléni,
kuriem bija javeic ikméneSa uzdevumos iestradats pasvertejums un atgriezeniska saite, attiecigi
tika veikta kvalitativa datu vaksana un analize.

Tika apzinats, kadas pasvaditas maciSanas prasmes audzekni ir apguvusi un kadi
izaicinajumi joprojam pastav. Rezultata tika ieskicgtas turpmak veicamas aktivitates pasvaditas
maciSanas sekmésanai. Pétijuma atzinas var izmantot skolotaji, kuri saskaras ar tieSsaistes

macibu izaicinajumiem un kuriem jarealiz€ jaunais kompetences balstitais izglitibas standarts.

Atslegvardi: talmaciba, maciSanas tieSsaisté, jaukta tipa maciSands, paSvadita

maciSanas, kritiska domasana, pasvertéjums, skolénu atgriezeniska saite.
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INTRODUCTION

The second decade of the 21% century must have affected the lives of every inhabitant
of the world due to the COVID-19 pandemic. The impact on all spheres of the national
economy has become inevitable by causing challenging changes in them; and the education
system is not an exception. Educators, students and their parents worldwide are frustrated
and confused of how to adapt to the prevailing conditions.

To better illustrate the previously mentioned, similar statements can be found in
several countries. For instance, Covid-19 pandemic has been a great struggle and challenge
to students and their teachers, worsening prevailing education inequities (Garcia & Weiss,
2020). Mostly traditional methods of learning, such as face-to-face lectures in a classroom,
are used by educational institutions; “although many academic units have also started
blended learning, still a lot of them are stuck with old procedures (in India)” (Dhawan, 2020,
p.5). As educational processes have moved from face-to-face learning to distance-learning,
there have been “major changes to how we learn, teach, communicate and collaborate within
and between our education and training communities. This has had an impact on learners,
their families, teachers, trainers, institution leaders, as well as on the broader society (in the
European Union)” (Council of the European Union, 2020a).

Lack of experience of how to ensure the quality of distance-learning education has
forced to seek the ways of collaborations and dissemination. Member states of the EU are
invited “to examine possibilities for innovation and accelerated digital transformation, and
for further development of teachers' and trainers' digital skills and competences;” they are
also appealed “to continue to share information, experiences and best practices on how
education and training systems can best adapt to the situation, depending on further
developments related to the COVID-19 crisis (Council of the European Union, 2020b). The
Ministry of Education and Science (Latvia) has also invited education institutions to share
their positive experience and findings of how to ensure a successful distance learning
education (Valsts izglitibas satura centrs [National Centre for Education], 2020).

However, not all educational institutions have been unprepared to face the situation
caused by the pandemic as they have already provided distance education before the
COVID-19 appeared. As to the data on the number of distance-learning schools in Latvia,
15 elementary schools and 52 secondary schools which offer distance-learning education are
registered in Latvia on the current date — January, 2021 (Valsts izglitibas attistibas agenttra
[State Education Development Agency], 2021). One of such schools is distance education

secondary school “Riga Commerce School” (talmacibas vidusskola “Rigas Komercskola™)
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—further in the text Riga Commerce School, where the author of the Thesis has been working
as an English teacher since January, 2020. What is more, this is the only distance learning
school in Latvia which provides this type of education to students from Class 1 (age 7)
already. According to information gained during the discussion with the principal of Riga
Commerce School I.Belinska, the number of students has grown considerably from 580
Class 1 to Class 12 students in September to 740 students in May (data from State Education
Information System - Valsts izglitibas informdcijas sistéma, 2021) due to the inability of
mainstream schools to adopt to online learning during Covid-19 restrictions — according to
students’ and parents’ feedback.

Having worked in a traditional mainstream educational setting for more than 20
years, the author has had to face considerable professional challenges to adapt to a different
type of teaching. The initial observations and practice appeared to prove distance education
to be successful. Moreover, unlike learners of a mainstream school, students here seemed to
have a greater ability to learn in a self-directed way. Nevertheless, according to the Self-
Assessment Report of Riga Commerce School, students’ self-directed learning ability,
motivation, the ability to self-evaluate their work and to take co-responsibility for learning
achievements should still be focused on and developed during the learning process
(Talmacibas vidusskola Rigas Komercskola [Distance Education Secondary School Riga
Commerce School], 2020).

The research object is English lessons in a distance education secondary school.

Whereas the research subject is the activities to facilitate self-directed learning in
form 10 English lessons.

Consequently, the above mentioned led to the interest of doing a more profound
research for the Master Thesis with the aim to explore and apply into practice the activities
to facilitate self-directed learning in English lessons of a distance education secondary
school.

In order to achieve the aim, the following objectives have been formulated:

e to study and analyse the literature about:
o distance education, online learning, blended learning,
o self-directed learning,
o  competency based learning,
o critical thinking,
o types of students’ self-assessment and feedback;
e to design monthly activities that facilitate self-directed learning in English lessons and

assign them to Class 10 students;



o to work students’ feedback features in the monthly activities;

¢ to analyse students’ feedback information in the assignments;

¢ to analyse which areas of self-directed learning are still challenging for students and to
plan the further development activities of facilitating self-directed learning for the next
school year.

The research questions of the Portfolio are:

e What skills are needed for students at distance education school;

e What the characteristic features of self-directed learning are;

e What activities facilitate self-directed learning in English lessons;

e What self-directed learning challenges students of Riga Commerce School still have;

e What activities should be designed for the next school year to continue developing
students’ self-directed learning.

As the author has embarked into a completely new experience of becoming an
English teacher in a distance education school were a teacher is forced to re-invent oneself
as a professional (Memic¢-Fisi¢ & Bijedi¢, 2017; Strambi & Bouvet, 2003); moreover the
methods accustomed for years have to be changed and adapted, many unknown factors faced
and challenges dealt with not only due to new form of educational setting, but also because
of the new competency based approach which has to be implemented in the curriculum, the
author felt the necessity just to gain the general view and overall sense of how it feels to be
an English teacher at a distance education secondary school. As a result, the most appropriate
research design was found to be the phenomenological approach; in which, according to
Lester (1999), the phenomena is identified and interpreted through the perspective of
participants; and the researcher in this research design is “an interested and subjective actor”
(Lester, 1999, p.1.). Thus the author of the research can actively get involved in the learning
process of Form 10. This research requires the researcher to be free from bias, it enables to
surface deep issues and make voices heard — informal conversations with students have been
held to understand their feelings and progress during the learning process, mind-maps and
“post-it” notes or “memoing” (Groenewald, 2004) technique has been used to keep the
record of sudden discoveries during the learning process and from the communication with
students. Continuous communication with school administration and other English language
colleagues at school have been kept up to understand the vision and mission of Riga
Commerce School.

As within the phenomenological research such methods as interviews, participant

observations, action research and analysis of personal texts are appropriate (Groenewald,



2004; Lester, 1999), to collect, analyse and manage the data, qualitative data collection
methods have been chosen, based on students’ self-assessment and feedback about their
learning process which were worked into the monthly assignments. To see students’ progress
and involvement in doing digital self-check assignments, students’ performance reports from
the digital learning platform have been analysed.

Although the author is also an English teacher in Classes 1 to 4, and since January
2021 in Class 12, the research sample has been narrowed down to Class 10 students
(number of participants was changing during the school year from 49 at the beginning to 59
at the end, but 37 students’ involvement in the learning process can be regarded as active).
One of the reasons for this was the competency based approach in the curriculum of Class
10 which has to be implemented in education of every school in Latvia since September
2020; and according to the Regulations Regarding the State General Secondary Education
Standard and Model General Secondary Education Programmes (2019), one of the
transversal skills of the compulsory content of general secondary education is self-directed
learning.

Firstly, students’ personal texts were read to get the general impression, later on the
key words were highlighted to analyse the strengths and weaknesses, and further
implementations for the development of the learning process, also with the regard to self-
directed learning skills. As to the final stage of the research, a draft for the improvements to
be performed in self-directed learning process and distance education setting has been made.

The period of the research was September 2020 — December 2020; however,
preparatory work and planning was carried out during June - August 2020; the research was
continued in January 2021 — May 2021, but the data have still to be gathered, to see a more
complete situation, and analysed.

The Portfolio is based on the theoretical standpoints of such authors as: Allen (2016)
Berg & Simonson (2016), Berge (2013), Cojocariu, Lazar, Nedeff, & Lazar (2014), Cakane
(2018), Dechesne (1995), Dhawan (2020), Doug (2002), Garcia & Weiss (2020), Garrison
(1987), Groenewald (2004); Grow (1996), Gubenko, Kiile, Suvajevs, Kilis & Kiilis (2018),
Hase & Kenyon (2013), Huang, Hurt, Swan & Caskurlu (2020), Hughes (2014), Keegan
(1996), Keengwe & Kungu (2019), Kentnor (2015), Kerla & Zolota (2015), Knowles (1975),
Layton (2020), Lester (1999), Levy (2003), Mclsaac & Gunawardena (2001), Memi¢-Fisi¢
& Bijedi¢ (2017), Pennarola (2007), Quigley, Muijs & Stringer (2018), Roberson (2005),
Saba (2003, 2014), Schneider (2021), Simonson & Berg (s.d.), Stauffer (2020), Sternberg,
Roediger & Halpern (2007), Strambi & Bouvet (2003), Thorner (2017), Vanags (2019),

Vaughan, Cleveland-Innes & Garrison (2013), Walker (2003), White (2007), Zook (2018).
9



According to the previously mentioned, the results of the research could be a valuable
resource for disseminating teaching experience to the educators of a traditional mainstream
setting to provide support during COVID-19 pandemic as well as to elaborate competency
based learning strategies which must be provided in nowadays education curriculum. As to
the future prospects, this pandemic might cause inevitable and permanent changes in the
educational system on the whole, causing new trends of education to appear, one of which
could be distance education at least, as a part of blended-learning education.

The outline of the chapters:

e Chapter 1 provides an insight into the concepts of distance education and self-directed
learning by providing historical perspective, the similarities and differences in the
terminology used in connection with these concepts, as well as the key characteristics of
both concepts. The SWOT analysis of e-learning educational services has been built. The
skills that are necessary to become a self-directed learning are discussed there, and
Grow’s (1996) model of Self-Directed Learning is described. The insight of community
of inquiry and higher order thinking skills / metacognition is provided there.

e Chapter 2 explains the importance and stages of planning needed before and during
teaching / learning English in a distance education school. The importance of
communication is elaborated within this chapter by providing a summary of barriers to
successful communication, as well as challenges of distance education. This chapter also
describes technology that is one of the key elements for successful distance-learning. The
concept of competency based education and critical thinking is described. Different forms
of self-assessment and feedback during the learning process is provided.

e Chapter 3 is the empirical part of the research in which the author describes one’s
experience as Form 10 English teacher in a distance education school and provides an
insight into the implementing competency based curriculum by facilitating students’ self-
directed learning starting from the planning the curriculum, searching for and choosing

the learning resources (course book based digital materials).

1. DISTANCE EDUCATION AND SELF-DIRECTED LEARNING

Distance education has become an avoidable kind of education recently due to Covid-
19 pandemic; when, as stated by UNESCO, 1.5 billion students from 193 states, or 91% of
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the total student population (April 2020) were divested of schooling (DEPP, 2020).
However, distance education had a tendency to become a popular and widespread type of
education before as well.

As to the numbers, according to the data from the National Center for Education
Statistics (2019a), which monitors distance education in the United States, in autumn of 2018
“6,932,074 students enrolled in any distance education courses at degree-granting
postsecondary institutions” (35.3%), 16.6% of which took distance education courses
entirely. As to distance education in elementary and secondary school level in the US in
2018, approximately 21% of public schools and 13% of private schools implemented
distance education exclusively (National Center for Education Statistics, 2019b). As stated
by the Ministry of Education and Science of Latvia (Izglitibas un zinatnes ministrija, 2019)
there were 10,292 Class 1 to 12 students (approximately 4.99% of the total number of general
education students) in the evening or shift classes, part-time and distance education schools
in September 2018, of which 4217 were distance education students. As already mentioned
in the introduction, currently there are 15 elementary schools and 52 secondary schools
which offer some kind of distance-learning education in Latvia (Valsts izglitibas attistibas
agentura [State Education Development Agency], 2021).

Active adjustments to distance education have also been made at the legislative level.
In 2018 amendments to the Education Law (Latvia) come into force clarifying different
forms of education including distance education (zalmdaciba) to prepare for transition to
competency based learning content (Grozijumi Izglitibas likuma [Amendments to the
Education Law], 2018). In 2019 the Cabinet of Ministers issued the Regulations which state
the criteria and procedure for the implementation of educational programs in part-time and
distance education (Vispargjas pamatizglitibas programmas... [Procedure for the
Implementation...], 2019). In 2020 the Education Law has been supplemented by another
term of distance learning — remote learning (attalinatas macibas®) as a part of full-time
education (Grozijumi Izglitibas likuma [ Amendments to the Education Law], 2020).

As defined in the Education Law (Izglitibas likums, 1998): Section 1.26): distance
learning is “the form of the acquisition of education in which an educatee acquires the
contents of an educational programme implemented by an educational institution
independently and individually, using specially structured study materials offered by the

educational institution, different technical and electronic means of communication”.

! The translation in English not yet approved by the State Language Centre and not available at the National

Terminology databases termini.gov.lv.
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Evidently, a student of distance education requires specific skills such as the ability to learn
independently and individually, in other words — in a self-directed way. A more detailed
explanation of the terms distance education and self-directed learning is provided in the

following sub-chapters.

1.1 DISTANCE EDUCATION

From the perspective of distance education theories which have been trying to
conceptualize it by distinguishing from other forms of education, there are several
conceptual synergies. According to Saba (2003) one of them is based on the centrality of the
learner in the distance education process; such theorists are B.Holmberg (1995),
C.A.Wedemeyer (1981), M.G.Moore (1983). Another synergy explores how the field of
distance education is organized and how it functions by concentration on the structural issues
and the way they affect the process of teaching and learning. Saba (2003) mentions that the
most known theorists in this field are D.Keegan (1993), O.Peters (1994), R.Garrison and
J.Anderson (1999).

As described above, distance education might seem a current trend; however,
according to Mclsaac and Gunawardena (2001) its history dates back to the end of the 19"
century when at the University of Chicago (the United States) the first education program
through correspondence between the teacher and learner was introduced due to different
location of both parties. One of the reasons for the necessity of correspondence education
(also called parcel post) was religious motive as parishioners were dispersed geographically.
Thus it became essential to train Sunday school teachers and workers; the pioneer in this
field was Chautauqua Lake Sunday School Assembly (1874) the correspondence education
of which later grew into Chautauqua movement. (Kentnor, 2015; Simonson & Berg, s.d.)
Correspondence education model at that time was not regarded as trustful and real education,
and was mostly supposed for those outside the elite and who could not study full-time at the
educational institution. Moreover, the efforts of educators like W.R. Harper, who tried to
introduce alternative methods in education such as summer schooling and correspondence
education, were even humiliated (Harper College, s.d.; Mclsaac & Gunawardena, 2001).

Further development of distance education was due to technological inventions and
development. Thomas Edison’s invention of tinfoil phonograph (already at the end of 19"
century) and first productions of films should be mentioned, which provided audio and
audio-visual materials for learning. Equally important was the use radio during and after the

First World War (200 stations broadcasted recorded educational programmes by 1936); and
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appearance of television in the 1950s. Films were demonstrated for educating soldiers. Radio
was preferred in countries where literacy rates were low or postal services could not be
trusted. (Kentnor, 2015; Simonson & Berg, s.d.) Later on audio and computer
teleconferencing were used; thus developing technologies started to replace correspondence
studies by changing the name of correspondence education to distance education in 1982. A
great contributor to the theoretical development of distance education was C.A. Wedemeyer,
who introduced innovative uses of media at the University of Wisconsin in 1986; he even
predicted that in the future students would not attend classes, but the education would come
to their homes, workplaces, etc., and teachers would reach students not only regionally, but
nationally, and the use of media by the teacher would “remove barriers of space and time in
learning”. (Mclsaac & Gunawardena, 2001; Saba, 2014b)

C.A.Wedemeyer’s ideas were further incorporated into the next stage of distance
education evolution — open learning. The first distance education university, which was
funded by state, was autonomos and granted a degree, was Open University of the United
Kingdom, founded in 1969. Printed based materials were distributed by different means of
technology to over 100,000 students (Mclsaac & Gunawardena, 2001; Saba, 2014b).
Meanwhile in the United States provision of distance education boomed from fewer than in
10 states in 1987 to all states promoting distance learning programmes in 1989. The 1980s
was the period when companies in the U.S. started using computer-based programmes to
train new employees. Consequently, in 1989, the first online educational programmes
appeared, at the University of Phoenix. After introducing the World Wide Web in 1991 the
University of Phoenix became one of the pioneers to provide online education through the
Internet (Kentnor, 2015; Mclsaac & Gunawardena, 2001).

Accordingly, historic background explains the term of distance education provided
by UNESCO Thesaurus (2020) defining it as a type of learning method in which education
is “imparted at a distance through the use of information/communication technology: radio,
TV, the telephone, correspondence, e-mail, videoconferencing, audioconferencing, CD-
ROMs, or online”. Due to evolution of technology some narrower concepts or concepts with
similar meaning can also be referred to distance education, for example: electronic learning,
e-learning, m-learning, mobile learning, virtual learning, web-based learning, computer-
mediated learning, distance study, distributed education or learning, open learning, online
learning, ubiquitous learning, pervasive learning (Berge, 2013; Dhawan, 2020; UNESCO
Thesaurus, 2020; Vaughan, Cleveland-Innes, & Garrison, 2013); these technologies enable
the user to “to learn from anywhere, anytime, in any rhythm, with any means” (Cojocariu,

Lazar, Nedeff, & Lazar 2014, p.1).
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In 1996 D.Keegan differentiated distance eduation from mainstream education by
stating that it is (Saba, 2014a) “coherent and distinct field of educational endeavor: it
embraces programmes at a distance at primary and secondary, technical and further, college
and university levels in both public and private sectors. Distance education is a form of
education fraught with problems for administrators, teachers, and students. It is characterized
by the fragility of the non-traditional in education. These difficulties concern the quality,
quantity and status of education at a distance. Good practice in distance education seeks to
provide solutions for these inherent difficulties” (Keegan, 1996, p.12). Keegan (1980, as
cited in  Mclsaac & Gunawardena, 2001) highlighted six main elements of distance
education:

e “separation of teacher and learner;

¢ influence of an educational organization;

e use of media to link teacher and learner;

e two-way exchange of communication;

e learners as individuals rather than grouped;

e educators as an industrialized form” (p. 404).

Table 1.1. (see below) is the summary of SWOT (strengths — weaknesses —
opportunities — threats) analysis of e-learning (which also can be referred to distance
education) performed by Cojarcu et.al (2014) who have gathered the findings of several
authors such as: Arabasz, Pirani, Pond, & Fawcett, 2003; Brown & Charlier, 2012; Clark &
Mayer, 2008, 2011; Cook, 2007; Demiray, 201; Dobre, 2010; Hsieh & Cho, 2011;
Liebowitz & Frank, 2011; Motschnig-Pitrik & Standl, 2012; Ozuorcun & Tabak, 2012;
Rosenberg, 2001; Singh, Pathak, & Naz, 2007; Sole, Legemza, Siitéova, & Girmanova,
2012; Wang & Chiu, 2011; Welsh, Wanberg, Brown, & Simmering, 2003; Wu, Xu, &
Ge, 2012; Yucel, 2006 (as cited in Cojarcu et.al, 2014); some concpets by Dhawan, (2020)

have also been added to the table.

Table 1.1.
SWOT analysis of e-learning educational services (Cojocariu et.al., 2014; Dhawan, 2020)
Strengths Weaknesses
e Accessibility (learn anywhere, e Technological features not as efficient as
anytime). expected, not matching psychological
o Affordability (no transport or aspects.
accommodation costs). o Unexpected traps hindering the flexibility
and autonomy of the learner and teachers.

14



Flexibility (being able to plan one’s
own time, geographical independence,
mobility).

Life-long learning.

Off institution-based learning.
Appropriate way of learning for
“digital natives”.

Offering greater diversity of learning
means and techniques.

Taking learner’s needs into
consideration.

Specific intuitive character (audial and
visual information combined with
Kinaesthetic activities — multisensory
stimulation).

Collaborative learning, professional
learning community by using
platforms and networks.

Motivating (doing tasks, immediate
feedback, formative assessment,
builds self- confidence, facilitates
involvement in and responsibility for
learning, reduces stress).

Focus on the learner and the process,
not the content.

e Insufficient, limited or inappropriate

adjustments of designing e-learning.

Lack of individualisation of instruction and
design.

Probability of carelessness in learning
because of too large variety of tools,
methodology, processes.

Insufficient balance of the development
between digital competence and academic
skills.

Reduction of direct communication.
Isolation of the learner.

Risk of creating dependence on technology.
Risk of loss of immediate collaboration.

Opportunities
Rapid growth of technological
innovations facilitate development of
e-learning educational services.
Complete change of all educational
aspects due to the development of
technologies.
Growing interest in the e-learning.
Relatively lower costs of e-learning
services and studies.

Threats
Risk of ignoring the student due to an
overblown positive attitude towards
technologies.
Danger of creating the generation of
“noncritical thinkers”.
Lack of appropriate infrastructure, such as
internet connection.
Difficulties of online administering:
security, monitoring of students’
performance, solving technical issues.

Table 1.1. - continued

e Students unwilling to use technologies and
services, having negative attitude towards
them.

e Lack of skills and knowledge to use
technologies (both students and teachers).
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e Lack of or insufficient motivation of students
to get down to learning.

e Insufficient motivation for teachers to improve
and implement e-learning services.

e High drop-out rate of students.

e Lack of ongoing monitoring of students.

e Costs of distance education higher than seem
(technologies, transmission of materials
through network, maintenance of equipment,
creation and development of the learning
materials, additional teacher training,
individual tutorial costs, etc.).

e Extra workload for teachers.

e Unsatisfactory and poor normative and
legislative regulation, lack of standards and
quality control of e-learning.

Having compared SWOT analysis of e-learning educational services in Table 1.1., it
can be concluded that a constant monitoring of distance education is needed, as positive
aspects can unexpectedly turn into negative ones. For example, although e-studying might
seem motivating to students due to technological opportunities, immediate feedback, stress
reduction, comparatively higher freedom in choosing one’s own time, place and pace of
learning, it can turn out that students are not motivated enough to get down to the learning,
the learning is postponed to the later; which might result into high drop-out rate of distance
education students. Similarly, e-learning can be individualised by taking the learner’s needs
into consideration; however, the learner can easily become isolated due to lack of
communication, or the learner’s needs cannot be noticed because of the afore-mentioned.
Moreover, the technological services are implemented and learning materials are designed
before the learner’s needs are analysed. One more controversial example could be relatively
lower costs of distance education: on the one hand there is no expenditure for transportation
and accommodation needed, on the other hand it requires investment in technological
resources and infrastructure. Thus, to understand the real expenses, each educational
institution as well as each learner should do individual calculations beforehand.

Another issue to be dealt with is the different terms used for distance learning which
sometimes are used as synonyms or have a similar meaning (see page 14). Therefore, in table
1.2. comparative information about commonly confusing terms has been provided.
Additionally, Berge (2013) reveals the differences between distance education and distance

learning: “Distance education is the responsibility of the sponsoring educational
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institution or organization and the instructor; distance learning is what students do, and

therefore mainly the students’ responsibility” (p.376).

Table 1.2.

Comparison of Online Learning, Distance Education and Blended Learning (Dhawan, 2020;
Layton, 2020; Stauffer, 2020; Vaughan, Cleveland-Innes, & Garrison, 2013; Zook, 2018)

Online Learning

Distance Education

Blended Learning

At home.
In classroom with a

At home (not at school
premises) doing

In classroom and at
home / digitally.

Online tools facilitate
differentiation of
learning activities.

learning, it continues.

Location teacher working on assignments and having
digital activities. assessment digitally.
Regular in-person No in-person student- Constant in-person
student-teacher teacher interaction. student-teacher
interaction (used as | Communication through | interaction.
Interaction blend_ed learning technological means. Comrr_]unication with
technique). peers in a structured
educational
environment, for
example, forum.
Several in-person Entirely online teaching, | Strategy featuring both
teaching instructions, digital and traditional
combinations. assignments. No teaching methods.
Variations of variations and Content delivery in
teaching style. combinations of multiple ways, variety
More appropriate for | teaching style. of teaching methods,
elementary and More appropriate for instructional resources.
secondary students. | elder students, students | Tried-and-true teaching
Student-centred who can work on their (for example, lecture)
environment. own and have a higher | combined with current
. Synchronous or work responsibility. technology (for
Intention . N
(teaching async_hronous instance, digital
strategy) Iear_nmg currlculym).
environments. Integrating face-to-face
synchronous and text-
based online
asynchronous
communication.
Community of inquiry
(Lipman, 1991 as cited
in Vaughan, Cleveland-
Innes, & Garrison,
2013).
Table 1.2. - continued
Increasing student’s | Outer factors (disasters, | Increasing student’s
motivation and outbreaks of diseases, engagement, motivation
involvement. etc.) do not affect and understanding.
Advantages

Blending synchronous
and asynchronous
learning gives greater
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Time-saving for
planning and grading
(digital curriculum
tools provide ready-
to-use resources;
automatic grading of
online assignments).

Students learn
anywhere, anytime, at
their own pace.
Review whenever
needed.

academic challenge to
students, meanwhile
providing more time to
reflect and respond
thoughtfully.

Proven to work for
everyone.

More time can be
dedicated to students
who fall behind.
Borders between the
social / personal and
academic life.

Great flexibility for
teachers (planning,
choosing the methods,
etc.), as well as students.
A variety of
opportunities to
differentiate lessons,
grading, etc.

In case of unpredicted
circumstances, possible
switch to remote or
distance learning only.
Significant
administrative
advantages (access,
retention, campus space,
teaching resources), thus
quality of learning is
made possible.

Disadvantages

Consistent access to
technology needed.
Increased screen
time.

Probability of
cheating by using
digital tools.

Impossible if no
consistent technology
access available
(Internet, computer,
tablet, smartphone).
Difficult to control and
monitor if students are
learning.

Higher probability of
cheating.

Almost impossible to
control screen time.

Technological resources
(mostly computers or
tablets with Internet
connection) needed to
access the learning.
Students can be
disruptive now and then
(for example, during
group work).

According to table 1.2., more similarities can be found between online and blended

learning; to be more precise — online learning is based on the principles of blended learning.

Both of them can take place in the classroom or remotely / digitally; whereas distance

education is digital only. The same refers to communication; in online and blended learning
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there are a variety of ways of communication: in-person, via technologies, by structured
peers’ communication environment, etc. In distance education, on the contrary,
communication takes place by technological devices only. Online and blended education has
a greater variety and flexibility in teaching methods, planning, differentiation of the lessons,
etc. Another distinction is students’ age, online and blended education is appropriate for
students of all age, even elementary level; whereas in distance learning students should be
more mature, having gained skills for working independently and taking responsibility of
one’s own work, so to say, being able to learn in a self-directed way more. This leads to the

next subchapter on the concept of self-directed learning.

1.2 SELF-DIRECTED LEARNING

Likewise distance education, self-directed learning also has several synonyms or
similar terms such as self-teaching, autodidact activity, autonomous learning, individualized
learning, self-initiated, self-concept, self-planned learning, self-guided learning, self-
determined learning, self-regulated learning (Garrison, 1987; Hase & Kenyon, 2013;
Humanitarian Leadership Academy, s.d.; Keengwe & Kungu, 2019; Quigley, Muijs, &
Stringer, 2018). Historically, first self-initiated and planned learning was mentioned by
Johnstone and Rivera in 1965 in the national survey about adult education participation in
the U.S. In 1979 Tough carried out research on deliberate adult self-planned learning projects
after being inspired by Houle’s research on the motivations of learners in 1961 (Garrison,
1987; Roberson, 2005).

In nowadays education self-directed learning is one of the six transversal skills or
21% century skills implemented in competency based education. As defined in Latvia by
Regulations No 416 of the Cabinet of the Ministers “Regulations Regarding the State
General Secondary Education Standard and Model General Secondary Education
Programmes” (2019) Section 1 Clause 5.2.3.: in self-directed learning “the pupil analyses
the connection of his or her activity with his or her emotions, personality traits, and
behaviour. By orienting towards positive solutions, he or she manages his or her emotions
and thoughts. He or she brings forward short-term and long-term objectives, develops a plan
for the implementation of objectives and adjusts it for the achievement of the objectives,
uses criteria for the assessment and improvement of work, aggregates the acquired
experience and uses it in the future. He or she independently chooses, adjusts, and uses
learning strategies corresponding to the task to be performed.” Another definition of self-

directed learning / self-guided learning provided by Humanitarian Leadership Academy
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(s.d.) states that it is “learning where the learner is not reliant on the input from a ‘teacher’
or their ‘peers’ in order to achieve the learning outcomes. It allows the learner to engage
with learning at his/her own pace and at times that suit him/her”. An earlier definition by
Knowles (1975, p. 18) states that self-directed learning is “a process in which individuals
take the initiative, with or without the help of others, in diagnosing their learning needs,
formulating learning goals, identifying human and material resources for learning strategies,
and evaluating learning outcomes.”

However, self-directed learning cannot be achieved if the learner is totally
autonomous, isolated in one’s learning, or all alone; it is facilitated only through interaction.
“Therefore we come to this seemingly paradoxical position that self-direction is highly
dependent upon quality interaction and collaboration between a learner and facilitator”
(Garrison, 1987, p.311). Moreover, two crucial issues that are necessary to achieve self-
directed learning are the facilitator and the context in which learning takes place. “The
external assistance is a necessary component in self-directed learning to facilitate the critical
analysis of existing values, perspectives and ideas as well as to help identify alternative
sources of information” (Garrison, 1987, p. 310). Thus, a self-directed learner is someone
who has developed higher order thinking skills.

One of the higher order thinking skills is metacognition, as defined in Marriam-
Webster dictionary (s.d.) ‘“awareness or analysis of one's own learning or thinking
processes,” or simply — thinking about thinking. When undertaking any learning task, it
should be approached with some metacognitive knowledge about: knowledge of oneself as
a learner (understanding own abilities and attitudes), knowledge of strategies (which are
effective and available), knowledge of the particular task; further on the knowledge is
applied and adapted. This process is called metacognitive regulation, “it is about planning
how to undertake a task, working on it while monitoring the strategy to check progress, then
evaluating the overall success” (Quigley, Muijs, & Stringer, 2018, p.10). Even in self-
directed learning usually a teacher or facilitator is needed to guide the learner towards and
through the development of metacognitive and other higher order thinking skills (Garrison,
1987; Quigley, Muijs, & Stringer, 2018; Vaughan, Cleveland-Innes & Garrison, 2013). An
example of a metacognitive regulation is displayed in Figure 1.1. with an example of learner

Joe who has to answer a maths question.
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1. Planning:

“ I need to think about
how we have done these
problems before and
choose the best sirategy.

METACOGNITION

My knowledge of myself (my
approach to maths problems); the
task (what do | know about this type
of problem); and strategies (different
ways 1o solve them)

3. Evaluation:

“I need to think about
how we have done these
problems before and
choose the best strategy.”

...l know, I'll start by
writing out the problem as
an algebraic equation.”

TASK:

Mason and Jasmine
have £5 between them.
Mason has 90p more
than Jasmine. How
much money does
Jasmine have?

2. Monitoring:

“Has this improved my
understanding of the task?

Yes, it now looks like a
type of problem I'm
familiar with: a
simultaneous equation.”

COGNITION

Translating the words into an equation

Figure 1.1. An Example of Metacognitive Regulation Cycle. (Quigley, Muijs, & Stringer, 2018, p.11)

A favourable methodology often used in a blended-learning environment “for the
encouragement of that fusion of critical and creative cognitive processing known as higher-
order thinking” is the community of inquiry (Lipman, 1991, p. 204 as cited in Vaughan,
Cleveland-Innes, & Garrison, 2013). In this model there are three key elements or
dimensions (see Figure 1.2.):

e teaching presence involves design (a planning process; instructional design,
organisation and activities, as well as redesign), facilitation, leading and guiding of
meaningful cognitive and social processes to ensure learning; teaching presence is
reinforced when the learners have acquired certain level of metacognitive awareness
and responsibility and control of their learning;

e social presence — helps to perceive others in online environment as real by building
trust, creating open communication, affective expression and group cohesion;

e cognitive presence — clarifying expectations, negotiating requirements, constructing
and confirming meaning through constant reflection and communication, engaging
in critical discourse, diagnosing misconception, assessing understanding. (Huang,
Hurt, Swan, & Caskurlu, 2020; Vaughan, Cleveland-Innes, & Garrison, 2013)
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Supporting
Discources

SOCIAL
PRESENCE

COGNITIVE
PRESENCE

EDUCATIONAL
EXPERIENCE

Setting
Climate

Regulating
Learning

TEACHING
PRESENCE

Figure 1.2. Three Elements or Dimensions of the Community of Inquiry Framework.
(Vaughan, Cleveland-Innes, & Garrison, 2013, p. 11)

To refer back to metacognitive regulation, such a component as reflection is also
essential in self-directed learning in the process of planning-monitoring-evaluating.
Reflecting means being able to manage (plan, monitor and evaluate) one’s own learning
through questioning (asking and answering questions). Each of the stages separately can also
be carried out with the help of reflection — by thinking and talking about one’s own
reasoning. Teachers should plan various types of activities that provide regular reflection
during the learning process. (Quigley, Muijs, & Stringer, 2018; Vanags, 2019; Vaughan,
Cleveland-Innes, & Garrison, 2013)

Another integral part of self-directed learning is motivation. Metacognitive strategies
are necessary to retain motivation. It is essential to manage one’s motivation to be able to
get down to and to continue one’s learning, especially when the teacher is not nearby. The
skill of regulating one’s motivation should also be acquired, as there might be several
distractors around while learning. Motivation is also needed to accept the challenge.
“Cognition, metacognition, and motivation all interact in complex ways during the learning
process,” motivation is about one’s “willingness to engage in one’s metacognitive and

cognitive skills and apply them to learning” (Quigley, Muijs, & Stringer, 2018, p.9).

However, as claimed by Grow (1996) motivation is a distinctly situational feature of
self-direction, every learner is differently motivated towards a certain subject. Grow has
created the Staged Self-Directed Learning Model (Based on the Situational Leadership

model of Hersey and Blanchard, 1988 as cited in Grow 1996), which proposes that learners
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advance through stages of increasing self-direction and that teachers can help or hinder that
development. A learner can be compared to an employee in the Situational Leadership
model, in which “the style of management should be matched to the employee's "readiness."
Readiness, a combination of ability and motivation, ranges from "not able” and "not willing
or motivated” to do the specific task at band, to "able and willing" in the task at band.
Readiness is situational and it may even be task specific” (Grow, 1996, p.4). Directiveness
and personal interaction, to provide socioemotional support, should be mixed in order to
facilitate learners’ readiness to accomplish the task and to increase self-managing skills. The
teacher’s task is to estimate the learner’s readiness or stage of self-direction to provide the
support accordingly. The Staged-Self-Directed Learning Model is displayed in Table 1.3.

Table 1.3.
Grow’s (1996, page 6) Staged Self-Directed Learning Model

Stage Student Teacher Examples

Coaching with immediate feedback.
Authority | Drill.

Coach Informational lecture.
Overcoming deficiencies and resistance.

Stage 1 Dependent

Motivator | Inspiring lecture plus guided discussion.

Stage 2 Interested . . X .
g Guide Goal-setting and learning strategies.

Discussion facilitated by teacher who
Facilitator | participates as equal.

Stage 3 Involved .
g Seminar.
Group projects.
Internship.
. Consultant . .
Stage 4 | Self-directed Dissertation.
Delegator

Individual work or self-directed study-group.

To briefly explain the stages of Grow’s table, a teacher-centred approach, learners of
Stage 1 should be taught and made learn by the teacher; lack of knowledge, skills,
experience, motivation, self-confidence, higher-thinking-skills prevail (Pratt, 1988 as cited
in Grow 1996). The risk here is to be a very nice teacher, thus students might mistakenly
regard the teacher as too soft and can cheat or remain lazy. In Grow’s opinion, clear rules,
strict in the sense of having fair attitude are appropriate here.

At Stage 2 motivational techniques should be used to attract students’ attention, it is
all about the excitement and joy of learning; at this stage, students should learn how to learn
more successfully. This is the stage of active two-way communication, and in distance

education it is mediated between teacher and student mostly by technology, this means not
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with the computer, but with the teacher through the computer. (Garrison, 1987; Grow, 1996)
Removing communication barriers in distance education has to be reconsidered here
(although, it should be already performed in Stage 1, to ensure that unwilling to learn
students are reached). The rapid development and technological innovations nowadays can
be used as a motivational tool to increase engagement, as well as the opportunity to remove
communication barriers. However, there is a paradox, “as communication capabilities
increase within the distance education environment, the more complex the
communication barriers become,” even causing the rise of anxiety (Berge, 2013). Thus
the teacher should know one’s students well to choose appropriate means of communications
to facilitate and not hinder the interaction.

Stage 3 learners are those who already feel themselves as participants of their own
education. Deeper understanding of learning strategies, metacognitive skills, more profound
self-concept, critical thinking and multicultural competence should be acquired at this stage.
Life-long learning goals are set here. The assistance of a teacher is also necessary, however,
this is a different level — a teacher as a guide or facilitator, equal participant of the learning
process.

Stage 4 students are independent and self-directed learners, they do not require
assistance of a teacher; “exercise skills in time management, project management, goal-
setting, self-evaluation, peer critique, information gathering, and use of educational
resources,” as well as autonomy, but they are not lonely — “many independent learners are
highly social” (Grow, 1996, p. 10).

Referring back to motivation, another issue should be considered — motivation is
highly dependent on the reward. Reward can mean the sense of satisfaction, joy or pleasure
gained from learning (this is connected with brain function and the release of the chemical
dopamine; motivation occurs during the anticipation of the reward (Thorner, 2017). Another
type rewarding can be done by assessment; “students do what is rewarded;” thus, teachers
should make sure “to reward activities that can encourage deep and meaningful approaches
to learning” (Vaughan, Cleveland-Innes, & Garrison, 2013, p. 41).

To sum up, not only learners in a self-directed learning process should be able to
apply metacognitive regulation by planning, monitoring and evaluating, but teachers as well.
To facilitate self-directed learning skills, the education process has to be carefully planned,
designed, constantly observed and monitored, as well as assessed. Teaching methodology is

provided in the next chapter.
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2. PLANNING AND TEACHING ENGLISH IN DISTANCE
EDUCATION SCHOOL

As discussed in the previous chapters, technological inventions have facilitated the
change of education by introducing new ways of curriculum delivery to the learners. Foreign
language learning is not an exception; it has gained a great “flexibility in content and the
organization of learning,” involving not only various technologies, “but also other factors,
such as adequate methodology and pedagogy, readiness to use new technology, competence
of teachers etc.” (Memi¢-Fisi¢ & Bijedi¢, 2017, p. 41). Although there is a lot of flexibility
and opportunities, foreign language educators face many challenges and even difficulties.
One of the concerns is how to reduce the gap and physical separation between teachers and
learners and how to ensure efficient communication between them. (Memi¢-Fisi¢ & Bijedic,
2017; White, 2007) “Instructors reported having to reassess their teaching practices, partly
re-inventing themselves as pedagogues, as they became aware that teaching languages at a
distance required a completely different instructional stand from classroom-based
instruction” (Strambi & Bouvet, 2003, p. 82).

Whatever school subject it is, the first step should be a clear vision and well-
considerate planning before implementing a distance education curriculum. The vision is
what defines the organizational culture; whereas planning facilitates the analysis of all areas
needed in distance education: physical (including technological), organizational
administrative, etc. (Levy, 2003) The educators have to take into the consideration the rapid
technological evolvement in the 21 century, as it provides completely new opportunities,
perspectives and challenges, which should be regarded in the strategic planning of the
distance learning institution. According to the vision of the schools, the content or
curriculum should be planned. While doing this, teachers should be aware that the traditional
language learning curriculum of a mainstream school cannot be transferred to and
implemented in a distance education setting; requirements for the skills needed in today’s
society should be incorporated in the learning. (Levy, 2003; Memi¢-Fisi¢ & Bijedi¢, 2017;
White, 2007)

Planning can be categorized as long-term planning (usually for a period of year and
over; this might refer to English language curriculum where the content of the school year
is provided) and short-term planning (lesson plans, weekly and monthly planning, plans for
a semester); (Gromova-Kirena, 2015). Before drawing any plans for the subject, the teacher

should reconsider who the learners are, what should be taught to them, how it will be carried

25



out, and how it can be assessed that learners have understood (Spencer, 2003 as cited in
Gromova-Kiirena, 2015).

An essential starting-point is getting to know one’s students and helping the learner
to get to know oneself as well. Teachers should know the background of their students, their
learning styles, experiences, communication styles, cultures they come from, behavioural
characteristics, etc. (Berge, 2013; Doug, 2002; World Learning, 2018) As to what should
be taught is described in the next subchapter about competency based learning.

As mentioned in the previous chapter, one of the key elements in distance education
to facilitate self-directed learning is two-way communication; in this context the most
challenging question in planning might be how to ensure the learning process and how to
deliver the content to students. Moreover, communicative competence is the key element of
any foreign language subject (Dimpere, Krigere & Zeimanis, 2020; Strambi & Bouvet,
2003).

Berge (2013) has summarized the theoretical viewpoints of Carr, Gardner, Odell,
Mumsch and Wilson (2003), Winthrop (1991), Moore (1993), Pereira, Lisbon and L6hmus
(2005) Isman, Canan, Isbulan and Demir (2008), Jones (2010) about communication barriers
in distance education that affect both actual communication how the participants perform
and feel about the learning, which teachers should be aware of. These are: cognitive distance
(differences among students and teacher in conceptual understanding), contextual distance
(problem solving in abstract and authentic situations), cultural distance, emotional distance
(current personal feelings towards learning; it has to be taken into account that teachers” and
students’ anxiety level at distance education might be higher due to unknown environment,
delivery systems, changes in communication methods and patterns), language distance
(second or third language in teaching, accent, slang, dialect, collocations, acronyms, jargon,
contractions, etc.), pedagogical distance (teacher’s and students’ transactional distance
during educational processes), physical distance, psychological distance (perceptions,
subjective feelings), social distance, technical distance (access to and ability to use
technologies), temporal distance (i.e., different time zones of students’ locations). Students’
social, cultural and intellectual differences can be bridged by well-designed and considered
distance education programs; such a plan can establish a climate that is necessary to support
open communication and cohesion (Berg & Simonson, 2016; Vaughan, Cleveland-Innes, &
Garrison, 2013).

Another challenge that requires prior reasoning and planning before the
implementation of distance education curriculum is how to join two different but equally

necessary and complementary ways of communication: synchronous (happening
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simultaneously, real-time interaction, often scheduled, immediate feedback from peers and

teacher available) and asynchronous (content available online to be used at any time;

flexible) learning

(Dhawan, 2020;

Schneider, 2021; Vaughan, Cleveland-Innes, &

Garrison, 2013). Figure 2.1. reveals the explanation of Ohio State experts between

asynchronous and synchronous online learning.

week on your
schedule

Receive immediate
feedback on
quizzes

Schedule group
work when it's most
convenient for
everyone

“\_\NE CLASSES

Complete work each

Attend class virtually
each week with 1))
instructors and ‘:\l‘
classmates

Attend class
from anywhere*

Participate in
real-time discussions
during class time

Communicate regularly
with instructors

Network and make
connections with

classmates Improve

presentation skills

Figure 2.1. Differences Between Asynchronous and Synchronous Learning. (Schneider, 2021)

Another summary provided by Berge (2013) are suggestions to improve

communication in distance education settings which should be considered while designing

the course. They are as follows:

e setting clear goals and purpose (course, activities, assignments);

e instructional information on course navigation (location of materials,
calendar, assignment submission, etc.);

e course goals, syllabus, content, activities and assignments are linked and
explained;

e simple and concise language is used,;

e communication channels preferred by students;

e summaries, feedback, additional resources to ensure learners’ understanding
of their progress;

e introducing students to each other, building trust;

e guidance in collaborative activities and group work.
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Additionally, as mentioned before, there should be a clear vision of the educational
establishment of what distance education they are going to implement; accordingly, common
goals, requirements and attitudes in providing quality of instruction should be carried out by
all teachers. (Doug, 2002)

As already stated, the teachers in distance education have to re-invent themselves as
pedagogues, this means teachers’ role is slightly different from a traditional learning setting
— they have to be as guides who help to lead the learner through the learning process,
providing support when necessary. This is in accordance with the competency based
education (described in the following subchapter). However, not only the role of the teacher
changes, but also the methodology used in distance education. What is more, besides the
importance of communication and interaction between the participants, learning resources
is another important aspect in distance education. According to findings in educational
theories, there are three main elements of learning a foreign language: level appropriate and
understandable input information (learning resources), two-way communication
(interaction), output information opportunities (language production, testing of rules,
development of communication). (Memi¢-Fisi¢ & Bijedi¢, 2017; White, 2007)

Distance education is largely based on technological means of content delivery, so
there can be several ways of providing the learning materials to students. “The starting point
in the process of designing electronic teaching materials and environment for distance
learning should be pedagogical principles that define the choice of technological options”
(Chapelle, 1998, Doughty & Long, 2003 as cited in Memi¢-Fisi¢ & Bijedi¢, 2017, p.43).

Modern technologies have also changed the way students access the learning
resources. In a more traditional distance education program learning is based on teaching
materials; materials are usually designed and provided as a sequence of units where all
practice and support sessions are incorporated and have to be completed before moving to
the next unit. This way of learning is usually supervised by the teacher. The teacher also is
the one who makes, selects and delivers the materials, as well as provides the feedback to
the student. It is also a common way to structure foreign language learning materials by
skills, e.g., speaking, listening, reading, writing. (Memi¢-Fisi¢ & Bijedi¢, 2017; Pennarola,
2007; White, 2007)

A similar type of providing learning materials to students in distance education is
coursebook supporting websites for English as a foreign language (ELF) learning. All the
resources and activities there are usually structured according to the coursebook series;

digital workbook or follow-up online activities can be used for additional individual practice.
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(Pennarola, 2007) Examples of publishers that offer digital learning course materials are
Oxford University Press, Longman’s, Pearson Education Limited.

Another type of learning online is using the website as an open resource (Pennarola,
2007), also called ‘dynamic’ mode (White, 2007), where learners can freely select learning
materials available on the Internet. There are numerous self-learning web-sites (usually free
of cost) that students can use for learning a foreign language. Such examples are: the British
Council Learn English Kids, Learn English Teens or Learn English

(https://learnenglishteens.britishcouncil.org; https://learnenglishkids.britishcouncil.org;

https://learnenglish.britishcouncil.org), or  English  learning site by BBC

(https://www.bbc.co.uk/learningenglish/). The structure of the resources there depends on

the website, they can be arranged either by topics, or skills, resources can be complemented
by leisure activities. The disadvantage here can be that the progress of students’ activities is
not tracked, it is more difficult for teacher to monitor the learning process.

Neither of the approaches is better or worse. The traditional ones, where the structure
is very clear and the systems are defined, might be more appropriate for students who prefer
frontal teaching or weaker students who have not developed the skills of self-directed
learning, lack confidence (Memi¢-Fisi¢ & Bijedi¢, 2017; Pennarola, 2007); or to Stage 1
students, according to Grow’s (1996) staged self-directed learning model, where students
are dependent on teacher’s guidance. Whereas the freedom of navigation, the variety of
language activities and authentic materials can be highly appreciated by self-directed
learners. However, teacher’s guidance, assistance and scaffolding is needed in both
approaches, especially the feedback, as technologies lack the empathy and emotional aspects
in assessment. (Pennarola, 2007; Strambi & Bouvet, 2003)

Whatever materials are chosen for providing distance education content, all
electronic materials should be multisensory, include activities for different learning styles,
interests and skills, and support a variety of learners’ needs. (Memi¢-Fisi¢ & Bijedi¢, 2017;
Strambi & Bouvet, 2003) What is more the learning resources should be presented to the
learners in variety of ways — having “ample opportunities to exposure to and interact with a
variety of input sources” to ensure interaction and task authenticity (Strambi & Bouvet,
2003, p.88). However, the variety of learning resources poses a threat for students to get lost.
Therefore a clear structure with guiding assistance should be presented. In Figure 2.2, there
Is a course template concept map designed by Strambi’s and Bouvet’s (2003) to represent
the idea of how to facilitate students’ access to the learning resources by easy navigation (all
pages there are linked by navigation buttons to provide an easy access to any section of the
learning site).
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Topic Info Reference Community

Course description Grammar notes Your instructor

Aims Culture notes E-pals (Links to external sites)
Methology Dictionary Chat sites (Links to external sites)
Important dates Links to relevant Websites Other students taking this topic (WebCT)

Assessmant (e, Italian news,etc.)

Syllabus/ content

/

"HOME" (Main page)

Welcome message
How the CD works
Link to a section

Students' Web pages (Web(T)
Students' links [WebCT)
Shared notes/ siudents' tips (WebCT)

Mewsgroups (Links to external sites)

called "Getting Started,”
possibly in the Help section

Learning Activities (list appearing in the Topic Info Learning Tools Help

section as Units in the syllabus, plus in a pull-down

menu amﬂngoﬂ each me] Planner (Web CT) Help on how tainstall plugins, etc.
For each unit,a front page will provide a table with info Learning tips Plug-ins needed (e.g, quicktime)
on each available activity,eg. aims, type of activity (eg, Language-specific version of Web Browser Web-browsers (see Learning Tools)
listening comprehension, reading games, etc.) Site map

Links to strategies ("Tips"). Possibility for students Spell-checker Other

to send feedback on the activities. Links to grammar notes Flash cards

in table form, Transcrips for listening activities. Input

enhancement where relevant.

Figure 2.2. Course Template Concept Map by Strambi’s and Bouvet’s (2003, p. 89)

Referring back to the questions the teacher has to ask before planning the learning
process — how to measure students’ understanding, knowledge and skills acquired during the
learning, last but not least importance of a successful learning process is held by the
assessment. There are two types of assessment: formative and summative. In summative
assessment, a student's learning outcome is assessed and documented at the end of a learning
period (topic, course, module, school year, etc.), these are usually grades or points that can
be gained for doing some kind of assignments or tests. Summative assessment is used for
assessing competence. (Cakane, 2018; Vaughan, Cleveland-Innes, & Garrison, 2013)
Whereas, formative assessment is the gathering of evidence about a student's learning
performance, interpreting the data to make well-grounded decisions about the next steps in
the learning process. (Cakane, 2018) By formative assessment students’ misunderstandings
are recognized, which should be followed by constructive feedback and clear guidance for
the further progress. Moreover, formative feedback is essential for creating sustainable
social presence, as feedback complemented with guidelines for further learning in distance
education can replace discussions in an in-class environment. By teacher’s feedback self-
directed learning can also be facilitated, as the learner can identify the source of one’s

mistakes, problematic areas of one’s learning, and decide on the necessity for further
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improvement. (Moore & Kearsley, 1996 as cited in Memi¢-Fisi¢ & Bijedi¢, 2017; Strambi
& Bouvet, 2003; Vaughan, Cleveland-Innes, & Garrison, 2013)

As to feedback of formative assessment, there are three types of feedback; self, peer
and instructor assessment, which should be included in blended learning; thus, community
of inquiry is promoted, students’ metacognitive skills and strategies are facilitated. Vaughan,
Cleveland-Innes and Garrison (2013) provide a triad-approach in a blended learning setting
by using digital technologies (see figure 2.3.).

Self-Assessment

Online quizzes

Clickers

Peer review tools Portfolios

Peer Assessment Teacher Assessment
Figure 2.3. Using Digital Technologies to Support a Triad Approach to Assessment in a
Blended Community of Inquiry (Vaughan, Cleveland-Innes, & Garrison, 2013, p. 89)

Practical examples of the assessment and feedback will be provided in the empirical
part of the research, additional explanation of self-assessment and students’ feedback is
described in Chapter 2.2. The theoretical standpoints in this chapter have been provided from
the perspective of the research described in Chapter 3; in regard to this, a more detailed
explanation according to the distance education content of competency based learning

should be elaborated.
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2.1 COMPETENCY BASED EDUCATION

In the previous chapters it has already been stated that technological development
has facilitated the economics worldwide; thus, changes in education also have to be
managed. Complemented by the rapid globalisation, the world has to face challenges
socially, economically and environmentally, consequently there are many unknown factors
that the future might bring. It is not known, for example, what futuru professions will be
needed (what to prepare school children nowadays for); therefore, the learning goals are also
different nowadays. (OECD, 2018) If earlier a satisfactory result in education would be the
knowledge gained in a certain branch of science, then this is not enough for the dynamic
world today. To live in a developed society in the future, today's children must learn to adapt
to aconstantly changing world and be prepared to create a unique economic, political, social
and cultural environment in the future (Skola2030 [School2030], 2019a). Nowadays there
is a need for broader education goals: “In the 21st century, that purpose has been
increasingly defined in terms of well-being. But well-being involves more than access
to material resources, such as income and wealth, jobs and earnings, and housing. It
is also related to the quality of life, including health, civic engagement, social
connections, education, security, life satisfaction and the environment. Equitable access
to all of these underpins the concept of inclusive growth” (OECD, 2018, p. 3-4).

According to the data in 2014, only 33% of lessons at school were considered as
productive, during the rest of the lessons students’ performance was mostly reproductive
(knowledge of facts, reproductive questions, dictations of the theory, mechanic memorising,
revision and practice of elementary skills etc.), only 55% lessons contained students’
collaboration, and in 47% the aim of the lesson was explained (Izglitibas un zinatnes
ministrija [Ministry of Education and Science], 2015). Currently, students in Latvia are able
to do tasks that require remembering or acting in familiar situations quite satisfactory;
however, they lack the skills and experience to analyze and manipulate a variety of data,
collaboration skills are low, students struggle finding solutions to non-standard situations
and making connections between theoretical and real life experiences, analyzing
achievements and setting goals seems also challenging, another drawback is the lack of the
skills to implement one’s own ideas in new conditions (Skola2030 [School2030], 2019a).

This has led to the necessity for the change in education. School year 2020 / 2021 is
the period when improved learning content, which also includes competency based
education principles, should be implemented in the school curriculum of Form 1, Form 4,

Form 7 and Form 10 in Latvia (Regulations Regarding the State Basic Education Standard
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and Model Basic Education Programmes, 2018; Regulations Regarding the State General
Secondary Education Standard and Model General Secondary Education Programmes,
2019). As to the distance education schools, competency based learning was widely used by
distance education schools or companies which sell online learning programmes already at
the beginning of the 21% century (The Glossary of Education Reform, 2014).

As to the term itself, competency based learning or competency based education can
be defined differently as it can have a variety of forms depending on the standards of a
school, district or country. Similarly to the terms of distance education and self-directed
learning, competency based learning has several synonyms as well, for example, standards-
based, proficiency-based, outcome-based, mastery-based, performance-based education.
But the main concept of it includes the systems of instruction, assessment, grading and
academic report of the knowledge and skills set by standards and acquired by a student which
are supposed to be necessary for further education, career and adult life. In case of failure in
meeting the expected learning standards, academic support, additional instructions, guidance
and practice time are provided. (The Glossary of Education Reform, 2014).

Each school subject has specific aims to be reached and competencies to be
developed within the curriculum. As to the language learning stated in Skola2030
[School2030] (2019b), the Big Idea of the new curriculum of Latvia is that the languages are
interconnected and facilitate the ability of the learner to clearly understand what one is
learning and where the knowledge gained can be used after school. Thus the basic skills and
understandings to be learned and developed are:

e all language skills (listening, reading, writing and speaking);

e understanding of the role of language in communication;

e comprehension of language structure;

e understanding of the text and how to create it;

e afeel for language and thinking by reading, listening, observing, analyzing the
information, training perception and forming attitudes;

e creativity and ability to express oneself verbally and in writing; ability to create
the text;

e digital literacy;

e ability to compare languages by noticing similarities and differences.

At the secondary school level more attention should be paid to:
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e multilingualism, interconnection between all the acquired languages and the
development of translation skills;

e mediation skills, ability to see and resolve the contradictions or ambiguities in
multilingual communication situations;

e the use of foreign language for interdisciplinary purposes by independent
search for and use of additional information according to the field of interest
and learning content;

e some of the content can be acquired in a foreign language, thus collaboration
of foreign language and other subject teachers is essential to support students
in understanding complicated grammatical structures and specific terminology
by using various learning resources of other subjects in foreign languages.
Skola2030 [School2030] (2019b).

Additionally to the skills that should be developed within each subject, special
attention should be paid to the development of transversal skills. Six transversal skills which
are stated as the compulsory content in the Regulations Regarding the State General
Secondary Education Standard and Model General Secondary Education Programmes by the
Cabinet of Ministers (2019) are critical thinking and problem solving skills, creative activity
and entrepeneurship skills, self-directed learning, cooperation, civic participation and digital
literacy. Figure 2.4. represents the learning framework or “learning compass” of how a
young person becomes prepared for and navigates through one’s life and the surrounding
world by intertwining one’s knowledge, skills, attitudes and values with the help of
transversal skills into becoming a competent individual of the society who is able to take
actions, reflect on them and surrounding situations, and anticipate the consequences,
meanwhile developing transformal skills of creating new values, reconciling tensions and
dilemmas, and taking responsibilities. (OECD, 2018)
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Figure 2.4. The OECD Learning Framework 2030: Work-in-progress (OECD, 2018, p. 4)

In the context of this Thesis, the critical thinking skill should be explained in more
detail; although it is a separate transversal skill from self-directed learning, they are still
inter-connected. To master self-directed learning, such higher thinking skill as critical
thinking is crucial (Garrison, 1987).

As defined in Latvia by the Cabinet of the Ministers “Regulations Regarding the
State General Secondary Education Standard and Model General Secondary Education
Programmes” (2019) Section 1 Clause 5.2.1., by critical thinking and problem solving skills
learners are able to:

e accurately formulate and critically analyse complex situations and abstract
ideas, thus obtaining comprehensive and accurate information,

e use problem-solving strategies corresponding to the situation,

e Dring forward different solutions and choose the most appropriate one for the
objective,

o flexibly adapt to unexpected changes.

From a broader perspective, the meaning of critical thinking is associated with
epistemology, ethics, philosophical anthropology, axiology, logic, cultural philosophy,
intercultural philosophies and other issues. Critical thinking must be included in the
philosophical positioning, in the framework of ethical attitudes and norms, it should be
directed dialogically and communicatively. To be able to join the reasoning with an ethical

dimension (conscience, integrity, empathy, ability to listen in, have a dialogue, etc.),
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reflective thinking should be developed. Critical thinking enables people to recognize the
limits of their understanding and mind, which means self-discipline of the mind or self-
monitoring. (Gubenko, Kiile, Suvajevs, Kalis & Kailis, 2018; Sternberg, Roediger, &
Halpern, 2007)

In today’s globalized world encounters with members from other cultures are
inevitable, thus it is necessary to gain intercultural competence (an ability to interact with
people who have different values and practices. English as foreign language teachers are
preparing their students for future intercultural encounters, as speaking a foreign language
means talking to someone from another culture. To be able to notice cultural differences and
to negotiate them critical thinking skills should be developed. Critical thinking in this context
is the ability to examine assumptions, distinguish facts from opinions, imagine and explore
alternatives. It is free from bias and prejudice (understanding things in context), and is based
on certain universal intellectual values such as clarity, accuracy, consistency, depth, breadth,
fairness. Critical thinking is a continuous process, it can be learned and taught. (World
Learning, 2017; World Learning, 2018).

There are different taxonomies on critical thinking, thus the way skills are group also
differ according to the context they apply to (Sternberg, Roediger, & Halpern, 2007). In a
language learning setting, Hughes (2014) states that critical thinking has five sub-skills:
understanding, applying, analysis, evaluating and creating. Ability to create a product is
another reason why critical thinking is necessary to be developed, for example, an essay;
thus, critical thinking goes together with creative skills — another transversal skill. What is
more, in the digital age, when there is so much information available, it is necessary to be
able to distinguish the truth from the fake news; thus critical literacy should be learned.
(Hughes, 2014)

Similarly, the methods to promote critical thinking also depend on the context and
content they are used for. Practical activities and methods of facilitating critical thinking in
English lessons will be provided in the empirical part; but to mention some examples,
commonly used critical thinking methods are: distinguishing facts from assumptions /
opinions, questioning, classroom discussion and debates, various written assignments and
creative tasks, exploring different cultures, provocative statements, opinion and reason
generators, making connections between topics, evaluating the reliability of sources,
different stances / different perspectives, identifying main arguments and supporting
evidence, identifying vague or accurate language, reading between the lines / recognising
context, writing headlines, recognising false conclusions, predicting the content of the text,

practicing the language for expressing critical thinking, applying active listening and reading
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techniques, encouraging reflective practice, for-and-against and argumentative essays,
preparing group presentations, assessing a presentation. (Hughes, 2014; Walker, 2003,
World Learning, 2018)

In the previous chapters about self-directed learning, as well as in this chapter about
competency based learning and critical thinking, self-monitoring, self-assessment,
evaluation and assessment have been mentioned as important skills in the context of the
Thesis. Therefore, introduction to the concept of such students’ self-evaluation form as

feedback is provided in the following sub-chapter.

2.2 STUDENTS’ FEEDBACK

“The teacher’s purpose is to teach and the students’ is to learn, but teachers can learn
from students how to teach better” (Dechesne, 1995, p. 1), and this can be done in different
ways. As described previously, a self-directed learner should be able to analyse one’s own
performance. To help the learner notice the opportunities for one’s growth, to manage one’s
own learning, to formulate the aims for further development and results, it is useful to create
feedback and descriptions of performance levels. They help to understand the characteristics
of good work and provide clarity on performance criteria. This becomes especially important
when supporting a student as one learns to act in complex situations. (Cakane, 2018)
However, this is not the only way to make learners be aware of their performance and
progress, analyze it and use their higher thinking skills to make the necessary adjustments to
their learning process if necessary. It can be facilitated by self-evaluation questionnaires and
tasks with feedback information. (Dechesne, 1995; Memi¢-Fisi¢ & Bijedi¢, 2017).

Considerate and meaningful assessment and feedback is an important element to
reach a valuable result in learning, while “feedback defines strengths and weaknesses and
outlines areas that need improvement. Improved teaching leads to improvements in students’
learning”  (Dechesne, 1995, p. 2). As mentioned in previous chapters, assessment
traditionally consists of summative and formative assessment; however, there are
educational institutions which do not use grades to assess students’ performance. An
example is Alverno College (an arts college in the U.S.), where education is competency
based and students are facilitated to develop self-awareness, self-reflection and self-
assessment, thus becoming more independent learners. (Allen, 2016). In the info-graph
(Figure 2.5.) created by Alverno College (s.d. as cited in Allen, 2016) there is a display of
how the results can be achieved by teaching- learning process in combination with

assessment and feedback (detailed feedback provided in assessment rubrics by teachers or
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in-depth written and verbal feedback, and students’ continuous self assessment of their own

0:.0.08:08

= Results

work).

Figure 2.5. Grading system in Alverno College (s.d. as cited in Allen, 2016)

As to the concept of self evaluation, “learning to adequately assess one’s own
performance is a skill that must be cultivated over time as students develop four required
component skills: observing, interpreting/analyzing, judging, and planning” (Alverno
College Faculty, 2000), this self assessment has to be carried out according to criteria
determining what improvements could be done (Alverno College, 2006 as cited in Vaughan,
Cleveland-Innes, & Garrison, 2013). Interestingly, in Alverno College the term “self
assessments” is used instead of the hyphenated “self-assessments”, because students do not
assess themselves, but their performance (Allen, 2016). Referring back to the community
of inquiry in relation to self-directed learning (Huang, Hurt, Swan, & Caskurlu, 2020;
Vaughan, Cleveland-Innes, & Garrison, 2013), metacognitive thinking is involved and
collaboration is essential. There, metacognition involves the knowledge, monitoring and
regulation of cognition; in which:

e knowledge of cognition — recognising oneself as a learner, being motivated
for the inquiry, having academic discipline and expectancies,
e monitoring of cognition — being aware of and willing to reflect upon one’s
learning;
e regulation of metacognition — active learning experience, application of
strategies to achieve meaningful learning results. (Vaughan, Cleveland-
Innes, & Garrison, 2013)
This means that the learner has to be willing and motivated to learn, has to know one’s
learning goals, has to be able to observe and analyse one’s learning by reflecting on it, and
the learner has to know the learning strategies (how to learn successfully) to develop one’s

learning and achieve higher results.
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The most common forms of students’ feedback that can be incorporated in the
learning process at distance education are:

e informal conversation at the beginning or during the lesson or learning
process (e.g., informal individual meetings) by asking simple questions such
as “How are you doing?” or “Do you have any suggestions?”

e self-evaluation checklist for developing instructional awareness;

e audio self-assessment narrations (e.q., by Audicay -
https://sourceforge.net/projects/audacity/);

e peer evaluation;

e classroom research techniques: portfolios, student reviews, minute papers;

e journals or online journals;

e end-of-unit/ -test / -semester / -year reflection papers;

e online discussion boards and groups;

e course or faculty (in this context — school) evaluation;

e rubrics written or by digital online technologies (Rubistar -

http://rubistar.4teachers.org/index.php, Teachnology - https://www.teach-

nology.com/web_tools/rubrics/, Google Drive - https://drive.google.com);

e by such evaluation instruments as open-ended questionnaires, closed question
forms or checklists.

(Dechesne, 1995; Kerla & Zolota, 2015; Vaughan, Cleveland-Innes, & Garrison, 2013)
Although there is a great variety of self-assessment of students’ feedback options
which might be engaging activities (thus facilitating motivation and satisfaction in learning),
the doubt of the validity of the information gained persists, because students may not
associate this form of assignment as real learning, they might report not what they really
think, but what the teacher seems willing to receive, there could be some degree of
carelessness be present, etc. (Dechesne, 1995; Vaughan, Cleveland-Innes, & Garrison,
2013). To repeat, “students do what is rewarded” (Vaughan, Cleveland-Innes, & Garrison,
2013, p. 41). Thus, teachers should carefully plan the way students’ feedback is gained by
setting the aim of this form of assessment, raise expectations by forseeing the probable
failures; the next step should be the communication with students to clearly explain the
purpose of the activity; motivating factors should be included, arousing students’ interest;

consequently the data have to be analysed and interpreted.
To conclude, facilitating students’ self-directed learning skills in distance education

is a complex process, in which it is important to know who the learners are, how to design
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and what to include in the content and appropriate activities to develop the skills that are
intertwined with self-directed learning (such metacognitive skill as critical thinking;
creativity, etc.), how to deliver this content to the learners, how to ensure the collaboration
and communication, how to provide the assessment and reflection (both from the teacher
and the learners), etc. There is no one correct way of doing this, each educational setting is
a unique community, having its own culture, according to which the learning environment
should be provided. The following chapter is the analysis of the empirical research and the
description of the teaching practice in Form 10 at distance education school Riga Commerce
School.
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3. ACTIVITIES TO FACILITATE STUDENTS’ SELF-DIRECTED
LEARNING IN FORM 10 ENGLISH LESSONS

As already described in the introduction, the author has become Form 1 — 4 English
teacher at Riga Commerce School in January 2020. At first it was a really challenging new
experience. Feelings similar to the ones described in the theoretical part about the teachers
who had to change from traditional mainstream classrooms to distance education were
experienced (Levy, 2003; Memic¢-Fisi¢ & Bijedi¢, 2017; Strambi & Bouvet, 2003; White,
2007): frustration because of the unknown, great confusion, being forced to be adapt to
completely new teaching approach and searching for new methods, not knowing where and
what to start with, urged to acquire a larger variety of technological resources, not knowing
how to manage reasonable communication with students, how to organise the balance
between synchronous and asynchronous learning, etc. The list here could go on and on, as
every day was a new challenge. With the young learners, it was found useful to use various
video and audio materials, as well as elements of online games. Project-based activities
proved to be a great success. Students’ and parents’ feedback after the first semester was
excellent. An example of Form 1 to 4 student’s self-assessment / feedback, which had to be
done after every unit test, is provided in the attachment No. 1.

The following challenge was the offer to became an English teacher in Form 10
(school year 2020 / 2021) by designing and implementing the improved competency based
education curriculum (Regulations Regarding the State General Secondary Education
Standard and Model General Secondary Education Programmes, 2019). Another rush of
frustration and confusion took over. If it finally seemed a rather easy and rewarding method
to engage younger learners into learning by games, various multisensory strategies
(Gromova-Kirena, 2015) with some adjustments for blended learning environment, it was
not clear what methods could be applied to adolescent and adult learners who are not
monitored and supported in their learning as younger students are. Besides Form 10 students
might be busy at work or developing their talent and hobbies, how could the schedule been
manage to ensure two-way communication (Berge, 2013; Garrison, 1987; Grow, 1996;
Memié-Fisi¢ & Bijedi¢, 2017; Strambi & Bouvet, 2003; White, 2007) and that learning
really takes place. Another period of many “what? why? how?” questions.

According to the theory, before designing a course content, it is essential to
understand the vision, mission, strategical plan of the educational institution, so that every

staff member, involved in providing educational services to the learners, act accordingly and
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have a common goal. What is more, the needs and perspectives of the 21 century society
should also be taken into consideration (Levy, 2003; Memi¢-Fisi¢ & Bijedi¢, 2017; White,
2007).

To start with, continous discussions with the principal of distance education school
Riga Commerce School I.Belinska about the traditions, vision, strengths and weaknesses,
objectives of the school, etc. were and still are discussed. The Self-Assessment Report of
Riga Commerce School (Talmacibas vidusskola Rigas Komercskola, 2020) has been
studied.

According to the report distance education secondary school Riga Commerce
School was established on February 23, 2011 and is located in Riga, Alberta Street 13. It has
been providing distance education since school year 2011 / 2012. Currently five educational
programmes are available:

e distance learning basic education programme (code: 21011113),
e second stage (Forms 7 — 9) distance learning basic education programme (code:

23011113),

e general secondary education professionally oriented programme (code: 31014013),

e general secondary education general education direction programme (code:
31011013),

e general secondary education programme (code: 31016014)

The main priority of the school is to help learners understand intellectual needs and
desires by using methods and approaches, so that the learning process is engaging and
creative and students can apply the acquired knowledge in practice, so that they are able
process and operate the information, plan their time, communicate with each other and be
happy. Teachers and school administration must also learn and change, in order to organize
a modern learning process based on the promotion of deep understanding, development of
skills and competencies using different contexts, situations, forms of cooperation and
learning activities; and it is very important to observe if what is being done today, will be
useful in some years’ time.

The school has gained four awards “Liela Ptice” [Big Owl] among other distance
education, evening (shift) and part-time schools in Latvia since 2016 / 2017. The students of
Riga Commerce School regularly participate in various competitions and Olympiads of
regional, national and world-wide level. According to the information provided by school
principle I.Belinska, which was prepared for the focus group interview organized by State
Education Quality Service in May 2021 (see the draft summary in Appendix 2), a modern

student in distance education school is able and willing to manage one’s own learning
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process more efficiently and purposefully by managing one’s time, learning through
understanding at one’s own pace and paying more attention and developing one’s interests.
Thus, it has been understood that the aim of a distance school is a self-directed learner.

To have a deeper understanding of what has to be done to ensure this, from the
perspective of school vision, the author tried to find out, what is the role of the teacher at
Riga Commerce school. Teachers have to be supportive having a positive attitude, providing
individualize and personalized learning approach. They should help the students to master
problem solving skills, develop self-assessment, critical thinking, life skills and learning-lo-
learn skills. Modern digital tools and latest technologies should be meaningfully and
purposefully used in the learning process to facilitate students’ engagement and motivation.
Regular feedback on students’ progress and achievements, and suggestions for further
development should be provided. (Appendix 2; Talmacibas vidusskola Rigas Komercskola
[Distance Education School Riga Commerce School], 2020) It can be concluded that the
vision of a teacher in Riga Commerce School is similar to the theoretical viewpoints
described in the previous chapters.

Another issue to mention, although the name of the school suggests that it is a
distance education school, it has the characteristic features of a blended learning
environment more, as before the restrictions due to Covid-19 pandemic, the students had a
chance to meet face-to-face at school premises regularly. There are 740 students in Forms 1
to 12 whose place is all around Latvia and in other countries of the world. Some students’
families travel a lot due to parents’ occupation. A typical organization of the learning process
is as follows:

e The main learning platform is Moodle where all the learning materials are

uploaded. The materials are mostly made by the teachers themselves.

e InForms 1 -6 new assignments and theoretical materials are uploaded or opened
in Moodle platform. In main subjects, such as Latvian, English, Maths, Science,
online meetings usually take place once a week. Online lessons for other subjects
depend on the necessity for meetings. Before Covid-19 pandemic restrictions,
lessons at school premises in presence were held once a week.

¢ In Classes 7 — 8 new assignments and theoretical materials are given for a two-
week period of time. Weekly online lessons in main subjects. Lessons at school
premises every second week.

e In Classes 9 — 12 new assignments and theoretical materials are given for a one-
month period of time. For some subjects, such as Music, Arts, Sports, Geography

there is one course module per year where the content has to be acquired and
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final test passed. Weekly online lessons in main subjects once a week or every
second week. Lessons at school premises once a month on Saturdays.

e Students can apply for individual online meetings with a teacher unlimited times
iIf this is necessary. Students can choose whether they want or can attend online
lessons and lessons in presence or not.

A distinctive feature in the education process is various exploratory trips regularly
organized to explore different places of Latvia and around the world. To gain financial
support, school administration works out projects, for example, Nordplus. According to the
Nordplus project “Promoting Environmental Awareness of Youth by Traveling and
Exploring Natural, Cultural and Socio-economic Processes in the Northern European
Region” — discover Greenland (Appendix 3; Talmacibas vidusskola Rigas Komercskola
[Distance Education School Riga Commerce School], 2020), exploratory trip is a complex
teaching practice with the aim to raise awareness among young people on environmentally
friendly behaviour by developing knowledge, skills and attitudes in environmental
education, addressing challenges in changing real-life situations, leading to lifelong
achievements, fostering quality, creativity and innovations in education, harnessing the latest
technological advances, strengthening and developing cooperation between schools. English
as a foreign language school subject is one of the main subjects that is involved in
international programs, as students have to explore information, they solve problems, make
researches and presentations, communicate with participants of foreign schools, etc. in
English. Thus this was another aspect to be taken into consideration by the author when
planning and implementing English language curriculum in Form 10.

The key principles of how the environment exploratory trips are connected with the
competency-based skills, including self-directed learning, critical thinking and problem
solving, Figure 3.1. is provided (Talmacibas vidusskola Rigas Komercskola [Distance
Education School Riga Commerce School], 2020). The concept and the figures were
retrieved from and developed from the Environmental Education Handbook (Grinberga &
Ridiize, 2006). The three circles represent the model of environmental education in which
the intellectual development happens by being active in the environment, thus gaining
experience about the environment, which facilitates interest and leads to actions that can be
useful for the environment. The steps represent the structure of environmental education of
how experience is gained through senses, interaction, engaging activities, thus facilitating
the research by asking questions, doing experiments, solving problems, which leads to the
necessity of collecting the facts, followed but the evaluation of the research results and

implementing the findings into action. The illustration at the bottom suggests which skills
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the learner should use and which should be acquired in a successful environmental education

project.
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Figure 3.1. Environmental Education: the Model, Structure and Skills to be Acquired
(Talmacibas vidusskola Rigas Komercskola, 2020)

Lastly, it should be used to analyse the strengths and the weaknesses or risks / threats

of the school, to see what could be used to build the learning process upon, and what should

be focused on for further development. The summary of them has been made according the

information in Appendix 2 and the Self-Assessment Report of Riga Commerce School

(Talmacibas vidusskola Rigas, 2020); unlike traditional SWOT analysis as in theoretical part

Table 1.1. (SWOT analysis of e-learning education services), weaknesses and risks have

been combined in one section.

Table 3.1.

Summary of Strengths, Weaknesses / Threats and Areas to Be Developed at Distance
Education Secondary School Riga Commerce School

Strengths

Weaknesses / Threats

e [earning at one’s own pace,

e taking into account individual abilities and needs;

o students at risk of lacking
motivation (mostly due to
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e opportunity to personalize and individualize the learning negative previous learning

process; experience in other
« in-depth acquisition of the study content — focusing at one | educational settings);
subject in a time; e avoiding difficult subjects;
e using time more purposefully and meaningfully; o difficulties to get down to
e studying from anywhere in the world; the learning due to other
e opportunity to improve one’s talent; reasons: work, family.

e opportunity to learn by travelling, having excursions,
visiting museums, learning in nature, linking theory with
real life;

o facilitating self-directed learning in digital learning
environment;

e change of teacher’s role: teacher = advisor;

e various technological resources;

e students and parents well-informed about the
requirements for the assignments and learning process;

e reasonable assessment criteria according to students’ age;

e variety of assessment methods and forms;

e regular online and face-to-face group consultations;

e unlimited individual consultations online and face-to-face;

e a variety meaningful and purposeful career education and
activities;

e positive and friendly school environment, comfortable
school premises;

e high sense of belonging to the school,;

e a variety of school traditions;

¢ good collaboration with other educational institutions.

Areas to be developed (opportunities)

e to continue complementing the learning process by modern technological resources;

« facilitating the development of the 21 century skills, global and environmental education;

e to strengthen and increase the variety of cross-curricular links, interdisciplinary projects;

e to develop a variety of assessment criteria and methods, as well as means and methods of
communications to facilitate learning motivation and engagement;

e to facilitate students’ responsibility for one’s own learning and co-responsibility for one’s
learning achievements;

e to develop self-assessment sills;

e to facilitate, guide and support self-directed learning by using progress visualisation;

e to approbate complex assessment criteria;

e to develop and strengthen the support arrangements and collaboration with students who
have special needs and their families;

e to continue developing competency based skills and self-directed learning, educating
teachers on this issue;

e to develop new traditions, strengthen already accustomed,;

e to facilitate collaboration of the school with higher educational institutions.

In comparison to the theoretical SWOT analysis in Table 1.1., the common weakness
or threat is that students might lack the motivation, additionally in the SWOT summary of
Riga Commerce School it is mentioned, that not getting down to work might be due to other
difficulties; students also might avoid difficult subjects. As to the strengths, flexibility is a
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common factor in both SWOT analysis, as well meaningful time-management; another
similarity is taking students’ needs into consideration and providing individual and
personalized approach, greater variety of learning resources, life-long learning skills, etc. In
the SWOT summary of Riga Commerce School some more personalized features such as
school traditions, travelling, school excursions and achievements are mentioned.

Having gained the understanding about the vision of Riga Commerce School, the next
step was to choose the learning resources which could be used to develop the curriculum.
The author set the criteria according to the information provided by and discussed with the
principal of Riga Commerce School 1.Belinska, and from the Self-Assessment Report of the
distance education secondary school Riga Commerce School (Talmacibas vidusskola Rigas
Komercskola, 2020). The learning materials should include the skills necessary for the 21st
century, all language skills should be equally developed by the activities provided, they
should be engaging and supporting various interests, and most importantly — they should be
digital, as: “self-direction, which always has to be presupposed for learning by distance
students, can be raised with the help of a PC to a qualitatively higher level. For important
pedagogical reasons, it would be irresponsible not to make use of these new chances for
pedagogical optimization” (Petters, 2003, p.90). Moreover, as theory in chapter 2 reveals,
the choice and desing of learning materials in distance education should start from the
electronic environment (Memié-Fisi¢ & Bijedi¢, 2017). Additionally, according to the
theoretical research in the previous chapters (Memi¢-Fisi¢ & Bijedi¢, 2017; Pennarola,
2007; White, 2007), it seemed considerate to choose from a course-book based digital
sources, thus time for preparing learning materials by the teacher would be saved, a more
structured content could be designed easier, and this kind of materials could provide a greater
opportunity to monitor students’ progress and achievement.

Having regularly visited teachers prefessional development seminars and having seen
the presentations by the publishers of English learning and teaching resources, it was
decided to arrange a meeting with a manager from Pearson Education Limited. Two Form
10 (previous school year) students and members of parents council, as well as school
administration and other English teachers were also invited to participate in the presentation
to have several opinions to choose English learning resources which would best suit Riga
Commerce School. The representative of Pearson Education Limited offered several
resources, later on they were tested online by the English teachers and students. To make the
choice easier, another criteria were set; the assessment list with the criteria is provided in
Appendix 4. Additionally to the previous criteria set of what kind of materials to choose, the

several options offered by Pearson Education Limited had to be assessed according to the
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variety of digital activities, if there are worksheets that can be downloaded by the teacher
and student, if there are video resources, project-based activities and if the performance of
students can be easily monitored. The choice was in favour of Gold Experience 2nd Edition
B2 (Alevizos, Gaynor, & Roderick, 2018; Edwards & Newbrook, 2018; Maris, 2018) with

its personalized digital learning platform available at https://english-dashboard.pearson.com,

as it promised a fast-paced motivational course to build language skills and skills needed in
the classroom, for the exams and real-life world. The learning materials include engaging
and current topics relevant to teenagers’ lives (also appropriate for older learners),
encourages meaningful communication, has an attractive design, contains a variety of
written, audio, video and digital content activities. The content is based on authentic
resources to present the real life. Digital tools and apps are available both for the teachers
and learners. The digital learning platform has an integrated Zoom account, so that online
lessons can be held directly from the personalized Pearson account. Video-based speaking
activities are followed by project ideas which facilitate the development of the 21% century
skills. Most importantly, the activities provided in the course push the learner into active
engagement with one’s learning by taking the responsibility of one’s progress, thus
facilitating independent or self-directed learning. (Pearson Education Limited, s.d.) The
practical testing of the digital learning resoures and the content of course descriptions was a
promissing start to implement a curriculum which would suit a self-directed learner in
distance education school.

The next step of the planning to implement a new English curriculum was to desgin a
course syllabus. It was based on the Gold Experience 2" Edition B2 Mapping Booklet
(Pearson Education Limited, 2018) by taking into consideration the principles from the
Sample of Basic Course Curriculum for General Secondary Education (Dimpere, I.; Krigere,
G.; Zeimanis, J., 2020) and the Regulations Regarding the State General Secondary
Education Standard and Model General Secondary Education Programmes (2019).

However, the author was not fully satisfied with the opportunities provided in the Gold
Experience 2nd Edition B2 course material to facilitate critical thinking skills; as critical
thinking skills are essential to facilitate the development of self-directed learning (Garrison,
1987; Quigley, Muijs, & Stringer, 2018; Vaughan, Cleveland-Innes, & Garrison, 2013).
Thus the syllabus was complemented by the activities to facilitate critical thinking, the idea
of which was gained during the online course “Integrating Critical Thinking Skills into the
Exploration of Culture in a Young Learners' EFL Setting” (World Learning, 2018) — the
course sertificate in Appendix 5. Moreover, as a self-directd learner should know the

strategies how to learn more successfully (OECD, 2018) the topic of learning strategies and
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types of learners also was added to the content. Additionally, taking into consideration
Berge’s (2013) findings that there is increased risk of anxiety among distance education
students due to many unknow factors and new environment, the topic of stress management
strategies also was included. This content was developed according to another online course
“Master your brain: Neuroscience for personal development” (Caremans, 2020) — the course
sertificate in Appendix 5. Lastly, taking into the consideration the aim for the further
development to provide a larger variety of cross-curricular activities and to involve students
in different project-based activities to facilitate motivation, engagement in a meaningful
learning process and to develop self-directed learning skills, each course unit (one-month
period) was supplemented by a list of ideas for creative projects. Another additional
component in the syllabus is the list of sources useful for independent learning. The English
language syllabus designed by the author is attached in Appendix 6.

The next step at the beginning of every new learning process is to get to know one’s
students. Previously, the assessment tests and learning resources were usually PDF type
materials uploaded on Moodle system (the basic online learning platform of Riga Commerce
School). As to the tests, they had to be downloaded from the platform, printed, completed,
scanned, and uploaded back to the Moodle system within a set time limit. The author decided
to digitalize the diagnostic test to assess the knowledge and language skills of Form 10
students. Although time consuming to create, it was labour saving afterwards, as the grading
was done automatically by Moodle. The diagnostic test (see Figure 3.2.) was introduced by
an essay-type task in which students had to introduce to themselves, open-end questions
were provided to suggest what information students were welcome to provide. Then it was
followed by 100 multiple-choice questions retrieved from Pearson Education Limited (2018)
Teacher’s Resource Pack assessments. The explanatory note of the test was provided in
Latvian to ensure that all students understand what has to be done and not to frustrate weaker
students if there happen to be ones. Moreover, to ensure that students do not cheat while
doing the test, but demonstrate their real knoledge, it was explained that the test result would
not be graded, but students would receive additional points to September’s assignment mark
for a fully completed test. It was also explained that the test results and students’
introductions to themselves would help the teacher to understand how to organise further

learning.
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V/ 1-Diagnostic€jo3ais darbs
Diagnostic&jo3a darba mérkis ir noskaidrot katra skol&na anglu valodas zina5anu imeni, lai pedagogs pienemtu IEmumu, ka
turpmak organizét macibu procesu.

Par pareizajam un nepareizajam diagnostikas darba atbildém vértéjums netiks likts. Par pabeigtu darbu iegasi
papildus punktus septembra darba veért&jumam.

Lodzu, pildi darbu godigi, nemekléjot atbildes citos avotos, [ai tiktu uzraditi patiesi testa rezultati.

1. esejtipa jautajuma logums veikt aprakstu par sevi, minot apstaklus, kas varétu ietekmét anglu valodas macisanas procesu, |ai
skolotaja varétu veikt nepiecie5amos macibu procesa pielagojumus.

RIGAS KOMERCSKOLA

Sakums / 10v-Anglu valoda /' / 1-Diagno

Jautdjums 1

Analyse the way you have been learning English so far: what your strengths and

“Et:_'l‘;'fj' weaknesses are, what the preferences (likes / dislikes) are, what the reasons for
i s - - -
=hes learning English are, what you expect from your future learning process...
SRR Do your best to demonstrate your knowledge and skills of the language. You can use a
¥ Karogot dictionary to do this task.
omplete the sentences so that they are true about yourself (there are some hints how
Jautajumu Complete th t that they are t bout If (th hints h
& Redigét to start):
jautdjumu

I have been learning English (how / where / how long, etc.) ...

I am good at... /1 like...

The things that sill seem difficult for me and are rather challenging are: ...
I learn English because ...

This year | would like to learn / to have more ...

My English teacher should know that ...

Rindkopa

r]
=]

Jautajums 2 . :
autajums Tom ___ on a new idea for his game at the moment.

Mav vEl
atbildats o )
lzvElieties vienu:
Maksimalais
punitu skaits 1 O A. worked
W Karogot O B. works
jautajumu
O ¢ work
£ Rediget _
jautajumu OD.'s working

Figure 3.2. Screenshot of Form 10 Diagnostic test in September, 2020 (created by Agnese
Gromova-Kiirena on Moodle platform of distance education secondary school Riga Commerce
School)
After the test was completed, students could see their performance score, automatic

feedback was provided (Figure 3.3.):
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o ifthe score was less than 10% students might lack the basic knowledge required
for B2 level, they were advised to arrange regular individual meetings with the
teacher to catch up with the curriculum;

e if the score was 10 — 49% they also might need extra help for remediation of
some of the content topics;

e having scored 50 — 74%, students were suggested to apply for and additional
interview with the teacher to assess if extra advanced materials would be
necessary during the learning process;

e for more than 75% test result, students were considered to be at a level above
the curriculum content and were suggested to use extra materials of a more

advanced level.

Not completed

g Test score (10 - 49%)
o

22%

Test score (75-96%)
37%

Test score (50-74%)
33%

Figure 3.3. Form 10 Students’ Diagnostic Test Result (September)

The diagnostic test was completed by 45 students, 4 students had not done it.
Moreover, these 4 students have not done any assignment this school year, this means that
the drop-out rate was 8% already at the beginning of September. Although school
administration has tried to contact them to offer some assistance and guidance, they have not
responded.

According to the data (Figure 3.3.) more than one third of the students achieved high
results in the test, this means that the activities provided in the course book might be much
too easy for them. From the perspective of self-directed learning, the teacher’s task in such
case is to design additional assignments not to decrease students’ motivation and to provide
activities that are challenging enough.

33% of the students achieved satisfactory results, some of them applied for additional
interviews. It could be concluded, that these students potentially might be rather independent

learners, however would require teacher’s assistance and guidance now and then.
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22% of the students performed lower than average, thus should be paid more attention
to by the teacher. 4 out of 11 students who performed below the average have attended online
group tutorials regularly, as having been suggested by the teacher. 2 of 11 students who
performed below the average left school later in the school year, 2 more students have not
participated actively in any of the lessons further on. Whereas other 2 students have not
participated actively only in the English learning; as to these students, the teacher should
find the way to get in touch with them, as they might need extra support and might have
failed in English due to the low knowledge of it (as mentioned in SWOT analysis of Riga
Commerce School Table 3.1., there is a threat for the students to avoid difficult subjects). At
the beginning, one of these students responded to the teacher’s emails, several individual
meetings were arranged, but were postponed afterwards.

Having read students’ introductions to themselves, it was understood that, even a large
number of them had a high test score, they mostly had quite common spelling and grammar
mistakes. It was also approved in their writings, where most of the students admitted that
they knew the language quite well and were able to communicate in English freely; however,
they felt that writing / spelling skills and the ability to use grammar correctly were the
weakest. Quite often, especially students who scored below the average, admitted that they
didn’t not feel comfortable if had to speak in front of other people, as didn’t feel confident
enough, several of them had had bad learning experience in their previous school due to
negative teachers’ attitude.

Most of students mentioned a purpose for learning English, for example, widening
perspectives in life, useful for career, future education, meeting people, being able to
communicate and gaining new knowledge. A number of students had lived or still live
abroad (the USA, Germany and the UK were mentioned). Thus, it can be concluded that the
students had the characteristic features of becoming global citizens and being able to live in
a multi-cultural society. (As the purpose within the frame of phenomenological research is
not to focus on quantitative data and numbers, but the general impression of the situation,
precise numbers of the respondents’ answers are not provided.)

Further acquaintance with the students was made through the assignments in
September, they are available in Appendix No. 7. They were also introduced to the learning
strategies and theory on the different types of learners, as well as encouraged to get to know
themselves as the learners, which is an essential skill for becoming a self-directed learner,
as described in the theoretical part. Another activity, to make the students realise who they
were, was called “Identity Wheel” (World Learning, 2018). They had to draw a circle and

write their identities, then they had to write what identities they had chosen, why and what
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was surprising to them, they had to decide which of the identities were determined and which
they had chosen themselves. Most of the students admitted that they enjoyed the activity
(which also is a positive aspect on the way to self-directed learning). Some of them admitted
that they had been sceptical about the activity before doing it and did not see any useful
purpose of it; however, while doing this they became surprised of themselves as they had
not thought about some of the aspects. Some also mentioned that they felt joy while doing
the activity, some came to the conclusion that only some of the identities could not be
changed, e.g. being a daughter, whereas most of the identities can be changed if the person
is determined to do this. Even gender can be changed nowadays, if the person is not satisfied
with the nationality, one can choose a country to become a resident or citizen of.

As to the assignments, the instructions are provided both in English and Latvian, to
make sure what has to be done and to avoid misinterpretations. This might be helpful for
students whose English knowledge is below the average. Moreover, in some of the later
assignments while providing feedback, several students mentioned that they liked the
detailed descriptions of the assignments and that they could also check their understanding
by reading the translation in Latvian.

What is more, each month’s description of assignments contains the rubrics according
to which students are graded. Thus students can focus on the details and be more precise
about their performance. To teach students do assignments on time, neat and tidy, the
relevant criteria are included in the rubrics.

After the assignments have been graded, students are provided for a detailed written
feedback by the teacher (Appendix No.8). According to students’ feedback, some of them
had never received such a detailed analysis of their mistakes and recommendations for
further development, most students very glad and grateful for receiving it; however, there
were a few who even did not notice that they were sent such a feedback. From this it can
also be concluded that there are different levels or stages (according to Grow (1996)) of self-
directed learners. Some of the students even requested feedback rubric for the assignments
in which the teacher had not planned to write it (online test and self-assessment in
December), as they admitted that it really helped them in their learning. Which proves the
theoretical standpoints of the importance of teacher’s feedback in distance education as
described in the previous chapters.

To move on in getting acquainted with the students, on September 12 there was the
first face-to-face lesson at school premises, 45% of students attended the classes. With the
reference to the importance of communication and the establishment of the community of

inquiry, socializing activities were provided. The teacher had prepared at least 30 different
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types of symbols (various pictures). Students had to choose three which best represent them
by telling about it to the classmates. Not to embarrass those who were not confident about
their English speaking skills, students were allowed to speak in their native language
(Latvian or Russian). Before this, the teacher explained that we live in a multicultural society
where there are several languages used around us and we have to respect other cultures. To
encourage the students, the teacher started by introducing to oneself. She displayed several
symbols on the screen (one by one), and the students had to guess what they could represent.
The next face-to-face lesson was on October 10. Having understood that students had

enjoyed communication activities previously, several group work activities were used during
the lesson. This was also the introduction to one of the skills necessary for critical thinking
— ability to distinguish between facts and assumptions / opinions. Several pictures were
demonstrated on the board, for example, a woman with a child, the written statement was
“This is a mother with a child”. Students had to decide whether this was a fact or opinion.
To receive students’ feedback after the lesson, students had to fill the exit tickets (Figure
3.4.), by completing open-end statements:

e What I liked...

e What I learned...

e What still seems unclear...

e What [ would like to be different...

English Class Exit Ticket

Date: 10.10.2020
Student's name, surname: Skype | Zoom meetings
What | liked.. & Germen and 15\ lank Monday (16.00 - 18.00)

(\A:00 - 20:00)
What | learned... | wvisedt about denser

Tuesday (10.00 - 12.00; 16.00 - 20.00)
(10:00 - 0:90)

What still seems unclear...pee positions

Wednesday (10.00 - 17.00)
What | would like to be different..no¥ung (10:00 - 20:00)

)\A‘Md WMMQ
Figure 3.4. Form of Students’ Feedback after the lesson: “Exit Ticket”
In general, students liked the lesson, enjoyed the group activities, liked that the teacher
spoke English, they had fun distinguishing between facts and opinions. They revised
grammar, learnt “a bunch of grammar words” both in English and Latvian. Several students

would like to have group activities more.
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Thus it was concluded that more communicative activities should be provided. One of
the ways to do it, could be providing regular group lessons online. Therefore, on the other
side of the “Exit Tickets” students were asked their preferences on time when to organise
the lessons. They could also choose between Zoom or Skype. As mentioned before in the
theoretical part, to facilitate self-directed learning in distance education, students should be
offered a variety of communication options and learning tools to choose from and which
best suited them.

In Appendix 9 there are instructions for the assignments in October. Students were
introduced to Pearson digital learning platform (the digital learning tool based on the course
book Gold Experience 2" Edition B2) — further in the text “Pearson”. To help students
understand how to navigate on the platform, guidelines with illustrations and explanatory
descriptions were designed (see Appendix 10); the aim was to facilitate students’ ability to
work on Pearson platform independently.

Students were assigned 48 activities from Unit 1 (topics to be acquired in October),
but they did not have to do all of them. They were required to do at least 2 activities from
each skill: reading, grammar, vocabulary, listening, speaking, use of English. The purpose
of this was to make students decide of what activities to choose, what would suit them best,
what they struggle with most, etc.

Two more tasks to facilitate self-directed learning in October were as follows:

1) students had to choose a well-known story and to re-write from the viewpoint of another
character (the one whose perspective was usually not discussed). Thus students would
continue mastering critical thinking skills by practicing the ability to look at the situation
from a different perspective. As to the language skills, students had complete the table
with the examples from their story according to the set criteria. Ability to distinguish facts
from opinions was also included there.

2) the last activity in October was self-assessment of one’s performance / feedback on one’s
progress in September and October by answering 8 questions:

1. How and why did you choose the specific exercises to do in Pearson platform?

2. Have you done at least some activities in every category of all skills: reading, grammar,
vocabulary, listening, use of English, speaking? Did you do the activities several times to
improve the results?

3. What are the things that you have done well? What have you learned?

4. What have you struggled with?

5. What should you still focus on?

6. Have you got any suggestions to your English teacher?
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To analyse the results according to the phenomenological research design, all the texts
were read through to gain the overall impression. Then the key words were highlighted by a
text-liner. The third step was to try to categorize the answers by deciding whether they can be
regarded as strengths / achievement, weakness / struggle or opportunities / goals. Colours were
used to highlight the answers of the same student, if the parts of the answer were connected.
Comments in red were done by the teacher to demonstrate the ideas coming up while reading
students’ responses, as well as to give additional explanation for the purpose of this research.
There are language mistakes in the table to keep students’ writing style, and the contractions

to demonstrate that these are notes of the teacher. (Tables 3.2. — 3.X.)

Table 3.2.
Analysis of Students’ Self-Assessment / Feedback in October — Question 1.
STRENGTHS / ACHIEVEMENT WEAKNESSES / STRUGGLES | OPPORTUNITIES /
GOALS
1 - How and why did you choose the specific exercises to do in Pearson platform?
e want to be smart and get a job -> need to o first few e want to do more
know Engl. o only explored the platform (has next time
e ones | had more fun to do, focused more on not been on P.platf.) e stopped once had
voc. and gram. — enjoy them ¢ not a big fan of reading big texts done quite a few,
o those easier and faster, prefer multiple choice so | went easier on reading but going to finish
o started all types of ex., if saw that having exercises later in the year as
difficulties, did more of those . a part of my
o  [icIREIRIRNREIGIVERIONGER then took a break revision
e there are so much ex., | chose all in a row (didn’t inform the e might come back
e P.pl. rather advanced and entertaining way to teacher) to them later
study... e didn’t do as much as I could have
e mostly order they were, some because looked | ¢ randomly; not happy with P as
interesting; wanted to test myself on that internet connection was not
specific task. stable, | was struggling with P
e at the beginning in their order, later on the most of the time to make sense
difficulty level; more gram., because this is out of it. Technical aspects were
my weak spot making me mad
e the ones | struggle most e skipped the time-consuming,
e step by step; if it’s hard for me or I don’t didn’t feel like doing them now
know the answer, | skip and come back later | ® no particular order, just as they
with fresh mind. Also looking for more were listed
resources in Moodle e no particular choice, just doing in
e tried at least 1 of each skill to see overall their order did all in every
result category
e | chose the ex. because | wanted to refresh my | ® randomly, because first I thought
Engl. skills, I thought | would have a problem | We had to do all
with grammar e randomly
e by my knowledge in English e didn’t choose, just in a row
e By completing first to evaluate which skills | | ¢ | started to do exercises and there
need to practice more were all tasks (reading, gr....) in
e at first didn’t choose any specific, simply one map (it turned out that on
started in sequence; after understanding that teacher’ s platform skills are
each category differently outlined -> started neatly sorted, but they are not on
looking in them -> chose more user friendly student” s platform —a messy
from form of presentation order)

It can be concluded (according to the data in table 3.2.) , more than a half of the
students had their strategy to choose the tasks to be done; if not from the beginning, then

later on by practicing they discovered the functioning features of the platform and worked
56




out their strategies to continue doing the assignments. This can be considered a positive
aspect in the development of self-directed learning. Some of the students also made further
development prospective. Some of the students were not trying to struggle themselves,
avoided difficult tasks, or just did the tasks randomly.

A few students claimed to have technical problems. Not to hinder the further learning
process, by facing the risk of losing students’ motivation, teacher’s assistance and guidance
should be provided — at least helping the students to contact Pearson’s technical support
team. Only recently by rereading and categorizing students’ answers, has the author noticed
that the order of the tasks on students’ platform is not the same as on teachers’ — were the
tasks are ordered by the skills. Thus there is unnecessary confusion for the students. Most
probably, next year the tasks should be assigned week- by-week not for a month, for students

to better understand what task refers to what skill and topic.

Table 3.3.
Analysis of Students’ Self-Assessment / Feedback in October — Question 2.
STRENGTHS / ACHIEVEMENT WEAKNESSES / OPPORTUNITIES /
STRUGGLES GOALS

2 - Have you done at least some activities in every category of all skills: reading, grammar, vocabulary,
listening, use of English, speaking?

e oneinevery e some, but not all (did « plan to do them all
e several in each Voc, LU) o
® yes o found most of the things
e tried all cat. — | succeeded of no use for me (has
e yes not been on P.platf.)
o yes ¢ | have not checked, for
e atleast a few of every skill me the start of the year
e all in a row, dealing with them in a trial always is worse than the
mode end
e at least three on each * was unhappy when work
e yes, except LU, because | couldn’t find it at got lost or when the
first, but later I found it choice | wade was not
repairable

e Yes, it’s extremely helpful. I I struggled |
contacted my teacher .
e yes, listening my favourite — easy to do& ¢ only reading and
can find interesting information in them grammar, some tasks

ey o wermaltleferk

all couldn’t be finished
until the end
yes

yes, in each e except speaking

almost everything (except. speaking)
in every single category
yes
yes
multiple in each category
In these responses (table 3.3.) it can be seen that most of the students tried to complete

e notall

the assignment, some find the tasks useful. One learner demonstrated the skill to find
assistance of the teacher when needed. In some responses (question 1 and 2) “joy / enjoy” is
mentioned, which can be regarded a positive aspect to facilitate self-directed learning.

Table 3.4.
57



Analysis of Students’ Self-Assessment / Feedback in October — Question 3.

STRENGTHS / ACHIEVEMENT | WEAKNESSES / STRUGGLES
3 - Did you do the activities several times to improve the results
e one exercise multiple times due to misspelling e because they kept disappearing,
(trying to achieve better) nevertheless I couldn’t improve any results
e some of them more than once to improve since the program got stuck on my first
e yes random choice (there is a technical support
e no, only first time re-did a few exercises because | assistance available on P; teacher was not
wanted to see the best result informed at once)
e yes, if  wasn’t sure what to do in the first attempt, in | ® P’s app is not connected with P’s profile
2" | already knew and improved result. e there was this one task, ’An article,
e yes, but not on all Exercise 2 in writing’’ that got on my
e 1o, just the ones that system didn’t register nerves, because 3 times of trying I couldn’t
e yes, several times to improve the results, because | drastically improve my score, so | gave up
didn’t like those on it. (should be encouraged to constact

teacher to find out — did in later monthly

e | tried but sth went wrong assignments)

e | was a bit disappointed with myself, to the point
where | started questioning the correct answers,
funny. so going through several times to find and
understand my mistakes

e had to do several times

e yes, those with dumb mistakes because I didn’t
understand the task on the first try

¢ yes, a few more than once

e for some I did

e I discovered that I don’t have to do P on computer, I
downloaded P’s app

e Yes, if low score bothered me, | improved to have
100%

« only if made spelling or other minor mistake

e used the opportunity to improve the result by
repeating

e yes, because from beginning couldn’t understand;
when practiced, | realized how everything works

e some Yyes, and in some | immediately understood the
error

e no because | understood my mistakes

o if my result was below 45%, tried another to
improve.

® Ves

e yes, because | wanted better result

e had to work harder on writing grammar, and re-do
ex. several times to improve the result

In table 3.4., a satisfactory feature in responses to question 3, whether the students did

the activities repeatedly if they had not scored optimal result, is that most of the students
tried again if they had made any mistakes or were not satisfied with the result. Ambition and
being determined might enable the development of self-directed learning. A student
discovered Pearson’s app, another technological opportunity for independent learning. In
these responses, similarly to the first question, some students demonstrate their skill to set

the criteria for what they are doing.

Table 3.5.
Analysis of Students’ Self-Assessment / Feedback in October — Question 4.; 6.-7.
STRENGTHS/ WEAKNESSES / STRUGGLES OPPORTUNITIES /
ACHIEVEMENT GOALS
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4 - What are the things that you have done well?
6 - What have you struggled with?
7 - What should you still focus on?

e enjoyed listening

the words

e voC, LU

e judging by my results, |
did pretty well in all
exercises — 100% in
everything

e speaking, gram.,
listening

o writ., list.

]

e gram., at least better
than others

e vocC., LU, read.

e most ex.well. (except.
in 2 or 3 tiny mistakes)

e best result in read.,
listen.

e read., voc.; some
struggles, but practice
and | got reading book

e listening and reading,
since short & easy,
quite enjoyable

e gram, list.

e speaking (but don’t
exactly remember)

e listening, grammar

¢ in ex.where | had to put
the right word in the
text

e grammar

e speaking, writing,
grammar

e scored the best in voc.,
reading, writing,
speaking

e gram., voc.

e looks that I’'m good at
reading, list., speak. —
well at all

e with short tasks you can
try different options
quickly, and come to
the right answer more
faster

I have not done anything with awareness. Any
monkey without knowledge could press
buttons and get some result

differentiating between gram.correct and
incorrect sentences

Gram.
except voc. and gram.; system not accepting
a different answer that would fit (only the
programmed ones) — | got a bit frustrated
didn’t remember a lot of words when I
needed
vocabulary
reading, because | skip some parts of the
text to finish faster, leading to some
avoidable mistakes
reading, because accustomed to read in
Latvian
gr.at the moment; list.-challenging — made
lot of mistakes though Brit.accent was quite
clear
I was struggling with an engine that does
not understand my human needs. As if | had
a phonecall and stuck with an answering
machine telling me that all operators are
busy.
some trouble with voc. and 1 writ.ex. (but
these were dumb mistakes I usually don’t
make
voc, LU
gram, past tense
The longer tasks, because I didn’t feel like
re-doing them, because if you fail the first
time, you still need to consume the same
amount of time to do them again
spelling
vocabulary exercises
reading, gram.
some tasks as I didn’t like the topic (both
tasks were the same)
some difficulties with ex. where | had to
read the text and answer questions, tricky
questions — difficult to complete the task
reading
reading, listening
gr., list. were a bit harder to complete
listening

memorizing info through audio recordings
I know longer writing tasks are important, so
1 will probably touch on them again.

do more ex.in every
category

therefore need to
revise

except punctuation
(it’s not on P, it’s the
side of gr. that could
be better

build up my
vocabulary

on all exercises as
usually

looking forward to
studying with P —
seems promising

read the task multiple
times and be more
careful, because | was
trying to do as fast as |
can

prepositions, voc.
gram, reading

| should repeat at few
days; mostly gram,
voc.

do more on P, keep
doing tasks from every
skill, continue
improving my results
spelling

how to fold word
endings

reading more English
and do more exercises
grammar tenses and
writing

sentence structure
more on speaking in
English, refresh my
vocabulary skills
using and speaking
English in my daily
life ; even if | know
gr.well, without using
language I can’ t
improve

gram. and tenses
more, it seems |
struggle with those
types most

writing and grammar,
memorising info heard
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A positive aspect for self-directed learning in students’ responses (table 3.5.) about
what they had done well, what they had struggled with and what they should focus on is that
they are able to recognise and reflect on their strengths and weaknesses. In comparison to
the students’ introductions in Septembers’ diagnostic test, where most of the students
mentioned grammar at the topic for struggling, here grammar in some responses is
mentioned as the skill where students had performed well. However, grammar is still the
topic of struggle for most of the students. As students’ weakness impatience can be spotted
here and lack of persistence to find the correct answer. The positive aspect from the
perspective of self-directed learning on Pearson platform is that the tasks here can be done
repeatedly (if set so). In case of mistakes, students can access their digital materials to find
the active vocabulary or grammar rules to find the specific answer which would suit the one
being programmed on the system. Conclusion — the teacher should provide more activities
on problem solving were there should be found solutions in various ways. Another skill to
be acquired is to offer various solutions to the situation. Probably creating mind maps on
key concepts would facilitate this skill.

Table 3.6.
Analysis of Students’ Self-Assessment / Feedback in October — Question 5.
STRENGTHS / ACHIEVEMENT WEAKNESSES /
STRUGGLES

5 - What have you learned?
¢ knew most of things, found sth. I need to brighten e don’t think that
e anything new, but revised anything new
e comma placement a real issue for me (has not been on P.platf.) o | have learned that (for
« how to transform nouns into adj. and other way my big surprise) online
« to give myself more time to rethink my answer before submitting them learning makes me mad
e not much, mostly new phrasal verbs and dumb. )
« | have understand that in the ex.of listening can impose to one | con to see (communication options

what they speak (has discovered transcript) on Moodle or otherwise

should be improved to

but | got familiar with platf.and learning techniques; P taught to focus and .
* g - d g g discuss problems

pay attention to detail, understand mistakes in gr.

o there is such thing as supertasters, learned interesting things about them imme =L
e new phrases, new words, how to use P app * npthmg new that |
didn’t know before

¢ a few new words, from everything a little bit slowly

¢ anything new, but refreshed memory in English, revised how to do some
short tasks

e how to use P platf.

e improved knowledge about present tenses

e new words

o learned a little time (tenses) and new words using translator

e that | need to do more reading

e even if you think that you know sth well then that’ s not true; you can’t be
perfect in any category; there’ s always sth. that you can improve

o to listen more closely to audio to write the correct answer

e that I” m quite impatient, that I like the tasks that with outstanding amount
of listening, is seems that it is more difficult to memorise information I
have heard, rather than seen
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Table 3.6.: the student who had technical issues became completely annoyed, lost
confidence in one’s English skills. This is a threat that should be considered in distance
education that use of technologies can cause anxiety, in some cases lack of motivation if
technical struggles appear. Teacher’s and administration’s assistance and guidance should
be immediately provided. Two more students could not see anything new they had learned,
it can be possible if the student has scored more than 75% in the diagnostic test. The threat
in this case can also be lack of motivation by assigning activities that are too low for the
cognitive level, knowledge and skills; thus the development of self-directed learning can be
affected negatively.

A positive aspect in one of the responses is that a student has discovered another
technical opportunity for learning assistance — transcripts of the listening tasks. Several
students got familiar with the platform. Some students have recognised their weaknesses in
more detail, e.g., being impatient, not being perfect in everything although you’d had an
impression of knowing English well. A useful skill gained by one of the students — to think
before responding (to rethink before submitting the answer), another student learned to pay
attention to detail; both rather useful skills for self-directed learning.

In table 3.7. students’ answers about suggestions to the English teacher have been
summarized. In general, students seem satisfied with the learning process in English, except
those who had some technical problems. The teacher should provide clearer instructions on
what to do in case of technical struggle. The skill of asking for help should also be acquired
within English lessons.

The decision to supplement the English language curriculum by additional activities,
to ensure a greater challenge for more advanced students, can be regarded as successful, as
several students admitted that they enjoyed them, they were interesting and motivating.
Detailed descriptions for monthly assignments can also be regarded as successful. To
conclude: being interested, enjoying the assignments (which was also evident in the previous
responses), staying motivated, overcoming challenges, finding solutions, discovering things
by practice, doing the tasks repeatedly until the mistake is solved and the explanation found
— these can be regarded at the advantages provided by the digital practice on Pearson

platform which facilitate the development of self-directed learning.
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Table 3.7.

Analysis of Students’ Self-Assessment / Feedback in October — Question 8.

STRENGTHS / ACHIEVEMENT

WEAKNESSES /
STRUGGLES

OPPORTUNITIES /
GOALS

8 - Have you got any suggestions to your

English teacher?

Everything is good as it is now.
current system of learning the
material and testing knowledge in
P.platf. working very well

teacher very good in her job, needs to
continue giving these exercises
because they are very good

teacher is doing fine, nothing
particularly needs to be changed

if possible more tasks in P and less
writing tasks in additional assignm.
no

the writing tasks would be good

no suggestions — liked the challenges
so far. Right now the studying
process is ideal. The different nature
of tasks keeps the studying
entertaining, makes me think and put
an effort in learning instead of
thinking that my En.is good enough,
| am very happy so far.

All other activities this month were
rather interesting and fun. | also like
detailed task descriptions. Thank
you!

don’t think I have any

no suggestions, but thank you for
interesting teaching

| am very satisfied with my teacher
and way how she plan our lectures
and homework

| enjoy doing P, suggest teacher
keeps giving us these tasks

overall exercises are very accurate,
I’m pleased

no

no, I don’t think

no, I like my teacher’ s way how she
is teaching

no everything is alright

no, everything is nice

- (lives in the U.S.,

internet causes problems)

I do not want to sound
offensive but | would like to
kindly ask my En.teacher to
get rid of this device.
Seriously. Could we return to
the old style?

P pl. accepts only one correct
answer. In one task | wrote
25% of sth., | guess the
correct answ was a quarter of
sth. (next year clear
instructions what to do in
case of struggle — check
student’ s book, check
materials on Moodle, if still
struggle — contact teacher
immediately_

I would enjoy submission of
video or audio better than
writing — they take less time
to prepare.

I would like to have online
lessons and deadline at the
same time as other subjects
(end of month)

if we could see each month
exercises and learn by our
mistakes,

if you see anything
particularly wrong
with my works then
tell me as | am
actually used to a bit
of a different kind of
English classes so |
won’t be surprises if
there are problems
you notice but | want
to adjust

I should focus on
English learning
instead of machine
learning (did great in
written / creative
assignments)

To validate the data on students’ real engagement with the Pearson activities on other

monthly activities, some numbers can be analysed. Only 27 students (55%) did the self-

assessment / feedback task, which is 20 students less than performing diagnostic test and

introductory task in September. However, more students (35) did at least any of the

assignments in October and received a grade. The risk for drop-out increases to 29%. 33
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students completed Unit 1 activities on Pearson platform — still 33% have not done anything

up till the current moment.

For the next school year, a well-considered action plan to facilitate communication
with the students, to monitor their progress and to act immediately and accordingly in case
they stop learning, should be designed and implemented. This should be done in the
collaboration between school administration and the teacher.

To explain about the number of students per class, it is not stable during the school
year, as new students often join in the middle of the semester or even at the end of the school
year. Several students leave school due to various reasons (changing place of residence,
financial reasons, family matters, not being able to learn independently). Thus it is difficult
to precisely compare statistical data.

Figure 3.5. represents the monitoring options of students’ performance on Pearson
platform. Various settings can be performed to arrange the data: time spent on the platform,
activities completed, score of the performance, attempts of doing the activities, etc.

D Student g, | SSETeE Assignment Assignment Assignment Assignment Assignment Assignment
Stud
Highest Score Time spent Average Score Completed First Attempt Last Attempt Attempts

O 4aTen 38m 65 5/46 11
O Ao Ten 55% 34m 225 M1% 3746 43% 55% 5
0O AcTen 7hr 39m 62% 3746 53% 5
O AdTen - - - 0/46
O 4eTen &hr 0m 66% 24146 B5% 45
O afTen = - = 0/46
O agTen 70% Shr 28m 54% 19/46 0% 70% 3
O anTen - - - 0/46
O AiTen 10nr 10m 38/46 40

Figure 3.5. Report on Students’ Performance on Pearson digital learning platform
(October’s assignment — Unit 1 activities).

As to the monitoring of students’ performance from the perspective of self-directed
learning, students knowing that they are monitored admitted that they try to do more. Before
that, some of the students tried to cheat by telling they had done the activities. However,
after the teacher had presented what information on students’ performance can be seen on
teacher’s Pearson platform, the number of completed activities increased. Thus it can be
concluded that the theoretical findings that self-directed learning is facilitated by the

presence of the instructor and monitoring the students’ performance is approved in practice.
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To continue the development of self-directed skills, in November (see the assignments
in Appendix 11) students had to write a “Cultural Bumps” story — about their experience
where they were involved in or witnessed the misunderstandings or conflicts between two
different cultures. At the beginning this activity was supposed to be done on Forum as a
group discussion, where students had to reflect on each other’s story by applying active
listening and reading skills or encouraging reflective practice skills (World Learning, 2018).
Unfortunately, the forum was not available on the current version of Moodle system.
Although having already assigned to reflect on peers’ experiences, the task was slightly
changed — the students had to reflect on the sample story provided by the teacher (Appendix
11). However, the failure due to this technical struggle could be regarded as a learning point.
Firstly, both the teacher and students were forced to find a solution in case of unexpected
technical obstacles. Secondly, the need for technical improvement was identified. The school
administration had already started to look for a more advanced learning platform to be
implemented next year.

Another activity in November was a students’ self-assessment / feedback, similar to
the October’s task, with the only difference that it had to be written in a connected test by
using the strategies of structuring text and using appropriate linking words.

The analysis of students’ feedback was done similarly as for October’s assignments,
with the exception that the responses where not categorized by questions, as students wrote
a connected text. The weaknesses mentioned in the self-assessments:

e (uite a few students mentioned being lazy, having lost the will-power to get down
to work (in other school subjects as well), one tried to explain it by the dark and
unpleasant weather outside;

e several students confessed of doing less activities that month;

e one student expressed dissatisfaction that Pearson platform did not show the correct
answers, but only marked the answers as correct or wrong, the student admitted to
be too shy and not wanting to bother the teacher every time one could not find the
correct answer;

e some students expressed the pity that face-to-face lessons at school were cancelled
due to the pandemic

In teacher’s feedback to the students, they were encouraged to contact the teacher any
time they could not find the solution themselves and struggled in their learning. They were
also explained the reason why it could be regarded a positive aspect of Pearson platform not
showing the correct answers — thus students are facilitated to find the solution, to learn from

their mistakes, because learning by doing is an efficient way of mastering new skills.
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Another positive aspect is that students should try to initiate the communication with the
teacher.

As to positive recognitions in students’ feedback in November:

e exercises on Pearson seemed much easier than previous month, probably because
students already new how the platform functioned; several students were surprised
how well they had done;

e one student wrote that by doing the task several times, one became better and better
each time, and finally understood the topic;

e one of the students reflected that the digital activity book is much better than paper
workbook as “you can interact with it” and gain the sense of communication;

e as to additional tasks, they were regarded “super inspiring and motivational”,
enjoyable and fun tasks;

e some students expressed their gratitude for the useful and interesting online lessons.

Similar to the conclusions for the previous month’s feedback, here it is also evident
that Pearson digital activities facilitate self-directed learning and critical-thinking skills as
students are interested, motivated and determined to learn by repeating the activities and
finding their mistakes. For further development, it should be remembered that a distance
school teacher has to take into account the general situation in the society and in the nature,
as it can facilitate the sense of isolation which the students of a distance education school
face a higher risk of. In the regard of the pandemic, additional communication and
collaborative activities should be provided to facilitate students’ involvement in the
community of learners.

As mentioned in the students’ feedback, November was the first month when group
online lessons were held. 30 students participated in the first lesson; however, a frustrating
attitude was observed — none of the students tuned on their cameras, and only a few turned
on their microphones. This issue was brought to the discussion with the colleagues and
school administration. Latvian language teacher initiated a seminar with a guest lecture about
communication in which secondary school students were invited to participate. It was
followed by the author’s initiative to organise an online seminar about stress management
and self-confidence, which was performed in the collaboration with the Social Science
teacher / psychologist. Still only two or three students turned on their cameras during the
following online lessons, students rarely spoke, mostly this was a teacher’s monologue
performance. Consequently, at the beginning of each lesson the teacher invited the students
to turn on their cameras, the information was also written on the slide — nevertheless, students

did not change their attitude.
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Later on, in January, some Form 12 students joined Form 10 online lessons in order to
revise and practice before the final exam. Being motivated to practice speaking, Form 12
students actively participated in the communicative activities (although with their cameras
turned off). Meanwhile, Form 10 students became even more silent. From the individual
conversations with both Form 10 and Form 12 students, it was concluded that students did
not feel confident enough to speak in front of other students. Another reason was their
emotional state due to Covid-19 pandemic. Even usually very sociable adolescents admitted
having become timid, not willing to communicate, trying to hide, feeling isolated, but not
doing anything to overcome this state. During Form 12 students’ individual meetings to
practice the speaking part of the exam, it was observed how the students gradually became
more and more confident speakers, becoming more active speakers during group lessons.
Thus it was concluded that small group communicative practices and individual meetings
with the students should be performed more during the next school year. This year students
were allowed to audio or video record their speaking assignments. As for the next school
year, it will bet tried to set as a requirement to arrange individual meeting with the teacher
to do the speaking assignments. This could be the way to facilitate students’ communicative
skills which are also necessary for self-directed learning as described in the theoretical
research in previous chapters.

The task in December was to continue practice on Pearson platform, to do an online
test no Moodle, based on the topics of the 1% semester, and to do an online self-assessment.
This time, students had to imagine that they are a teacher giving a feedback to themselves,
in other words, they had to look at themselves as a detached observer. This turned out to be
a challenging task to the most of the students. Whether they had not read the task carefully,
or they were struggling to write about themselves from other person’s perspective, but most
of the students reflected using “I”’ form. An example of the assignment is provided below in
figure 3.6. The assignment was as follows:

Imagine that you are your English teacher who has to evaluate your learning.

From your teacher’s perspective:

e describe your progress and achievements,

mention the strengths and weaknesses,

refer to the skills and knowledge that still need to be improved in English;

make suggestions for your further learning process;

provide evidence and specific examples from your learning process to support your

commentaries.

e  Use critical thinking skills and encouraging reflective practice techniques and phrases in your
reflection.

Complete the assessment of the following aspects.
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Ability to explain the grammar rules and to use them in practice (fenses,
articles, comparison of adverbs and adjectives, determiners with countable /
uncountable nouns efc.):

This is by far the hardest part for me because im used to learning English
through the internet and media as | hear and read it, so most of the time | know
how to to write something in the correct form even if | don't know what form is
asked of me.

Improvements of vocabulary (core vocabulary of specific topics, phrasal verbs,
collocations, idiomatic expressions, etc.):

| have definitely learned some new words and phrasal verbs, especially about
different workplaces and jobs.

Writing skills (reflections, articles, essays, structuring and paragraphing; linking
words, etc.):

Even though | thought | knew how to correctly write an essay or an e-mail, |
learned some new tips and tricks how to structure my work better for it to be
more reader friendly as well as more professionally correct.

Reading and listening skKills (strategies used to do the tasks):

These have been also my downfall, as | sometimes read or listen to certain
speakers and when asked what they were talking about | got a different
message from them than the intended and so | mess up a lot.

Learning strategies used during the semester, including planning and time
management (what has been successful, what failed, what has to be
changed.. ).

Im a big procrastinator, so one thing | tried to change but failed was to do all
the work in time. This is something | still need to work on!
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Critical thinking skills (different viewpoints and perspectives; distinguishing
between facts / observations and opinions, active reading and listening skills;
encouraging reflective practice techniques):

| feel like my critical thinking skills are up to par, as | have developed many
different opinions about a task that gives me multiple choices. | cant name a
great example but | know this to be true throughout my work this semester.

Participation in face-to-face and online lessons, and individual tutorials, as well
as communication with English teacher to improve your study process:

Sadly, | couldn't attend online lessons as | am working abroad while studying
and this has greatly limited my time to do and participate in online work.

Figure 3.6. Students’ Self-Assessment / Feedback in December

As first four questions refer to the language skills, they will not be analysed in detail
within the framework of this research, but will be taken into account if they seem
interconnected with the development of self-directed learning. To analyse students’ feedback
in December the keywords and some phrases were sorted into three following categories:
learning strategies, critical thinking skills; participation in the lessons and communication,
as self-directed learning requires one’ s ability to learn independently by applying efficient
and appropriate strategies, ability to analyse ones work, reflect on it, notice details, predict
the failure and plan the further development, and above all become an active and sociable
member of the society.

An evident development is noticed in the learning strategies applied by the students in
the learning. Several students mentioned Dr. Marty Lobdell’s (2011) video lecture on
efficient learning strategies (September’s tasks), telling that they have applied them during
the semester. Other students highlighted time management, some of them have learned to do
the assignments until the due date to “respect the dates and requirements”. This seems
interconnected with critical thinking skills. Many students mentioned time management as
the most important skill that needs to be improved by using words “I’ll try / should be worked
on / improved”; however, “it’s better to do later than not doing at all — it isn’t as hard to
manage your time as it seems”. To quote one of the students: “Assignments are completed
within the term, but still in the last minute — the rush leads to mistakes.”

In connection to the previous finding, several students have noticed that they are not

paying attention to details well enough, that this should be done more on Pearson platform,
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in the assignments and learning materials available on Moodle. Similarly, a negative trait of
skipping small tasks in the student’s book and in the presentations has been mentioned.
However, several students acknowledged that the materials provided by the teacher are very
clear, understandable and easy to read. Some admit that they should pay more attention to
these materials.

Spotting the details is a skill intertwined with critical thinking. “In English I try to see
what the task provided wants me to do, so | do it accurately; | try to compute details in the
text so I understand it completely.” Several students have mentioned that they have learned
to recognize their emotions and describe them, thus learning to express one’s opinion more
clearly. This proves the development of metacognitive ability. Active listening and reading
techniques have appeared in students’ feedback, as well as the ability to listen more
attentively, think over one’s opinion before expressing it not to be rude. It has become easier
for some to look at things from different perspectives, try to understand other people’s point
of view and feelings. Distinguishing facts from opinions is another aspect of critical thinking
mentioned by the students. Some students have requested to assign more tasks involving
critical thinking skills. One student’s opinion critical thinking skills weren’t useful as they
didn’t help in tests.

A rather common finding in student’s feedback in December is creativity. Students
have enjoyed the creative tasks a lot (some liked those which included writing). “I enjoyed
face-to-face lessons — I enjoyed seeing my classmates and the teacher doing variety of tasks
which were interesting; as a result, during this lesson | wrote a poem because creativity hit
me in the middle of class. Creativity is also a characteristic of a self-directed learner —
someone who is able to create a product, produce something on one’s own.

Despite the obvious improvement in the ability to apply various learning strategies in
students’ learning process and the growth in critical thinking, a weak point should still be
considered communicative skills. Some students provided feedback that they have not the
necessity for the participation in online lessons as their knowledge is good enough. Some of
them suffer from anxiety, it is to frustrating for them to overcome their fear and shyness in
front of the classmates. Some simply are unwilling to join, as they do not like to socialize.

Several students reflected that they enjoyed online lessons and the lessons have helped
to improve their performance. However, they recognised that they should improve in the
sense of communication: “I promise to be brave enough to switch my camera and
microphone and start communicating with my teacher; 1 would need some individual
practices and tutorials.” “Online lessons are interesting, but | am saddened my classmates

aren’t as interactive with the teacher as I’d like them to be, I hope their interactivity and
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interest for English expands as school year goes on. I’d like to say a big thank you to my
English teacher.” There were more responses in regard to the teacher’s assistance and
guidance, and it was admitted to be supportive and valuable: “Communication with the
teacher is good, there is access all the time; if something is not understood, then the teacher
explains and helps in moments if something happened so that it should not have happened.”

Learning process is the creation and collaboration of the teacher and learners. Through
collaboration and communication, it is possible to create a meaningful and purposeful
journey of gaining new experiences, practices, values, skills by becoming a better-self and a
better member of the society. Being self-directed does not mean being alone, it means being
aware of one’s own strengths and weaknesses, being able to spot them in others, not in a
way of being judgmental, but being supportive. Having recognized the strengths and the
weaknesses in oneself and the surrounding world, the person can take up the responsibilities

of creating new values.
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CONCLUSION

Seemingly new trend distance education has actually been known for almost 150 years.
However, it has undergone remarkable changes, mostly due to the rapid evolution of
technologies which largely affect global economics and the society. Moreover, unexpected
changes and catastrophes in natural, social and healthcare sphere might cause great
confusion. To adapt the rapid changes, new skills have to be gained, strengthened and
improved. Thus, also the field of education has been forced to transform by changing the
roles of its participants, finding new methods and resources of communication, collaborating
and learning by implementing them into practice, etc.

Simultaneously, distance education is developing as well. One of the key
characteristics of distance education is the use of technologies. Innovation cause the
modification in the way teachers and students communicate; consequently, their roles
change — of the teacher being more as an advisor, of the student becoming a self-directed
learner.

Having been an English as a foreign language teacher for more than 20 years in a
traditional mainstream school educational setting, the author had to face the struggle and
challenges, described in the theoretical literature, when becoming a teacher at a distance
educations school. Being a practitioner by nature, the author was eager to find out in real life
distance education setting what a self-directed learner is like and how to facilitate self-
directed learning by answering the research questions: what skills are needed for students at
distance education school, what the characteristic features of self-directed learning are, what
activities facilitate self-directed learning in English lessons, what self-directed learning
challenges students of distance education school Riga Commerce School still have, what
activities should be designed for the next school year to continue students’ self-directed
learning skills.

Although English language teachers have been in a more favourable position from the
opportunities of digital technologies, as the foreign language publishers have designed a
variety of digital language learning resources, it still was a great confusion to change
teaching style from the mode when digital resources had been used now and them just as a
tool for motivation and facilitator for engagement, to the digital educational environment
where traditional methods used before can be used just as additional resources.

Before implementing any grand changes, the culture of the setting and participants
should be explored. Thus the theories on distance education were researched. It has been
concluded that, despite the name, distance education secondary school Riga Commerce
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School is more a blended learning educational establishment, rather than distance education
school, as the learning takes place both in classroom and digitally, constant in-person
student-teacher interaction is provided, and traditional teaching methods are combined with
the digital technologies and innovations. As one of the examples can be mentioned school
trips — environmental explorations. Such school has a great flexibility, is ready to change
and collaborate.

As to the skills needed for being a student in distance education school, these are:

e digital literacy to accomplish one of the key principles learning by
technological devices;

e communicative and collaborative skills, first of all to be able to keep in touch
with the teachers and school administration, and also with peers during online
or face-to-face meeting;

o flexibility to adapt changes and unpredicted situations, first of all triggered by
technologies;

e being motivated and self-determined to get down to work, to continue learning
and complete the assignments;

e being responsible for one’s own learning and achievement;

e and most importantly, being a self-directed learner, being able to work
independently.

As self-directed learning skill is one of the skills characteristic to distance education
setting, all the characteristic features of self-directed learning can be applied to skills needed
for students in distance educations. It involves being able to use metacognition or higher
order thinking skills, such as critical thinking, for example. A self-directed learner should
have analytical mind-set, strategical thinking and planning skills. The one connects activities
with one’s own emotions, personality traits and behaviour, being able to manage one’s
emotions and thoughts — to self-monitor them, and later reflect on them. A self-directed
learner can take responsibility for one’s own actions, initiate the creative activities, find
solutions in unexpected situations. Not of a less importance in self-directed learning are
communicative and collaborative skills. As observed in distance education secondary school
Riga Commerce School, self-directed learners there are creative and talented personalities
having a wide range of interest.

Although self-directed learning might seem to be rather independent learning, the
communication and collaboration with the teacher is essential. It was proved during the

research that a teacher should monitor students’ performance constantly; in case of failure
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be ready to support the student and give advice. Thus unnecessary drop-out rate could be
decreased. Students have admitted that knowing that their progress is being observed, they
were willing to do more and better.

Another crucial activity in facilitating self-directed learning is providing students for
a detailed and clear feedback on their progress and performance, so that they can spot their
weaknesses and decide on actions to be performed for further development.

After a careful and considerate research on the digital learning materials available to
be used in a distance education school, Pearson Education Limited digital learning platform
proved to be successful among the students of distance education school Riga Commerce
School. According to students’ feedback, the activities were engaging, sometimes
challenging, helped to revise, facilitated looking for detail and analysing one’s own mistakes
by finding the correct solutions. They provided multisensory approach to the learning. The
platform is an interactive tool do assignments which might seem boring in a paper-cover
book.

Interesting, motivational and challenging activities are also necessary, especially for
more advanced students who might get bored by doing typical activities. Thus varies project
based activities involving critical thinking skills (observation, being able to distinguish facts
from opinions, being able to analyse situation from different perspectives, etc.) were
implemented in Form 10 English lessons.

Students’ self-assessment activities also facilitate students becoming self-directed
learners, as they have to be careful observers of themselves, situation and setting around
them. They have to spot their feelings, attitudes and behaviours. They have to reflect on what
they have noticed, take responsibility for one’s own behaviour and actions, and develop a
plan for further growth.

In distance education secondary school Riga Commerce School students still struggle
with communicative and collaborative skills by avoiding to speak during the lessons, not
turning on the cameras and microphones. Some of them do not feel the necessity for
communication or cannot manage their anxiety. Therefore, stress management activities, as
well as a variety of communicative and collaborative tasks should be provided. To reduce
the social anxiety, students should be encouraged to start with regular individual meetings
with the teacher, gradually becoming a participant of smaller learning groups, followed by
the participation in class lessons.

For more advanced learners not to get bored (some of them do not take part in online
lessons because of this), and for the less confident students not to get anxious, smaller study

groups based on students’ level of proficiency could be provided in the next school year.
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Moreover, if spoken assignments were allowed to audio record and send by e-mail this year,
next year it could be a must-do task to arrange an individual online meeting with a teacher
to do the speaking test. Online google.docs schedule could be provided where students could
apply for the consultation. By meeting students individually at least once, there is a greater
chance to continue the communication further as well. As it appeared this year, the greatest
struggle was to make the first step in starting up an activity.

As realized during the research, some of the students struggled with the technological
issues on Pearson digital learning platform. Thus, in the next school year very clear
guidelines with visual instructions of how to navigate the platform should be designed and
provided. Information of what to do in case of struggle should be provided.

Another weakness appeared to be the display of the learning resources on Moodle
platform. Some of the students missed and did not notice several activities. Additionally,
due date activities should be linked to the course calendar. School administration are already
working on implementing a more advanced and up-to date Moodle system in the next school
year. What is more, all school subjects should have the same system of ordering the
materials, informing students about current issues, etc. to avoid students getting confused.

A failure this school year can be regarded students’ monitoring by the teacher. As the
distance education setting of secondary school level was unknown to the teacher, it was
assumed at the beginning that all learners are rather self-directed learners having the skill of
learning independently and being responsible for one’s own work. However, getting
acquainted with Grow’s (1996) Staged Self-Directed Learning Model, it was understood that
stage 1 or dependent students are not able to learn on their own, they need constant
monitoring, encouragement, coaching with immediate feedback, etc. If noticing that
assignments are not submitted on due time, the teacher in collaboration with the school
administration should get in touch with the student, to avoid drop-out risk. Some of the
students in their feedback reflected that procrastination caused even greater trouble, as with
every day of delay it became more frustrating and difficult to get down to work.

And lastly it is essential to create the whole school as a communicative community for
students to see the possible interconnections and interdisciplinary between different subjects,
various cross-curricular projects could be performed for the self-directed learner to become
a competent member of the complex society and real-life world. If teachers and school
administration demonstrate their skills and willingness in collaboration and communication,

students might also take up their model of action.
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Appendix No.1
An Example of Form 1 — 4 End-of-Unit Test Self-Assessment / Feedback

valoda
2 3. Klase 2, semestra 1. darbs

EVALUAT?NYOUI}- PROGRESS AND ACHIEVEMENT, PLEASE!
lovérte, lidzu, savu izaugsmi un sasniegumus!)

Circle or colour one face. (Apvelc vai iekriso viem sefigu,)
1) Work with course material. (Darts ar macitue materidliem.)

QOO

2) Work during face-to-face or online lessons or with the materials of these lessons,
(Darbs kiatienes vai tiessai: darhibis vai ar o nodarbibu materidliem.)

S

3) Success in this project work, (Sasniegumi Sajd projekta darbd.)

DSBS

4) Activities in Pearson platform. (Darbibas Pearson platforma.)

DS

Write the answers to the questions. You can answer in Latvian.
(Uzraksti atbildes uz jautdjumiem. Vari atbildét latviski,)

5) What did you like leaming so far?

(xurwpammuamm?)_w
Man &Oé'/ wm' i /mém .
6) What did you dislike leaming so far?

(Kas Tev nepatika mdcoties lidz 3im?)

ety dodx iccv :
7)W(M/K‘E£V/°'I{Wfotcffmh«lwﬁumw‘? mﬂdqué/
(Ko Tu ieteikiu urpmdkajam macibu procesam?)

Vs wedvymnmm Al

ThlmacTbas vidusskols “Rigas Komercskola™




Appendix No.2
The Summary of Answers for the Focus group
Discussion with the State Education Quality Service

AtbilZzu konspekts Izglitibas kvalitates valsts dienesta fokusgrupas intervijai 26.05.2021.

Autors: talmacibas vidusskolas “Rigas Komercskola” direktore Ilze Belinska

Merkis: noskaidrot, kadi faktori ietekmé neklatienes/talmdcibas izglitibas programmu izglitojamo
macibu sasniegumus valsts centralizétajos eksamenos un nepieciesamo atbalstu kvalitativas vidéjas
izglitibas nodroSinasanai.

Diskusijas ilgums: 1idz 2 stundam.

Diskusijas jautajumi:
1) Kas un kadel, Jusuprat, izvelas macities neklatienes/talmacibas izglitibas programmas?

audzekni, kuri v€las attistit savu talantu: macas paraléli muzikas skola, glezno, nodarbojas ar sportu
— tenisu, basketbolu, hokeju, dailslidoSanu, kalnu slépoSanu, jo vairaki trenini diena un biezi
treninu nometnes, sacensibas, koncerti;

audzekni, kuri skola nejiitas komfortabli dazadu iemeslu del - troksnis, attieksme, nesaskanas ar
pedagogiem, vienaudziem, apdraudéta psihologiska drosiba;

audzekni, kuri attalinato macibu laika parliecinajas, ka sp& un velas pasi vadit savu macibu
procesu, lietderigak un meérktiecigak, efektivak, izmantojot savu laiku, macoties ar izpratni sev
velama tempa un veltot vairak laika savam interesém,;

audzekni no arodizglitibas - tehnikumiem, koledzam, kuri atradusi sev darbu;

izvelas vecaki, kuri velas iesaistities pedagogiskaja procesa bérna izglitibas merka sasniegSana.

2) Raksturojiet, kads ir musdienu izglitojamais neklatienes/talmacibas izglitibas programma?
Sp€j un velas pasi vadit savu macibu procesu, lietderigak un mérktiecigak, efektivak, izmantojot savu
laiku, macoties ar izpratni sev vélama tempa un veltot vairak laika savam interesem;

3) Kadu atbalstu Jis piedavajat izglitibas iestadé neklatienes/talmacibas izglitibas programmas/u
izglitojamiem?

Pedagogi sekmigi palidz audzgkniem veidot pozitivu attieksmi pret macibu procesu, izmantojot
individualu pieeju, personaliz€tu pieeju, rosinot un palidzot risinat macibu procesa radusas
problémas, izaicinajumus, attistot pasveértéjuma prasmes: ,,Jo vairak darbs notiek cilvéka dgl, jo
svetigaks tas ir.” /Z.Maurina/;

Macibu procesa organizacijas pamatforma ir konsultacija (klatiené — grupas, individualas,
neklatiené — Skype [ Zoom — grupas, individualas).

Grupu konsultaciju un parbaudes darbu norises laiki tiek planoti pa semestriem un ir pieejami e-
macibu vide Moodle, kas lauj izglitojamiem planot savu laiku.

Individualas konsultacijas (klatiene, neklatiené — Skype, Zoom), pé&c savstarp&jas vienoSanas,
nodroSina audzékniem individualu kontaktu ar pedagogu jeb pasvaditu maciSanos, uzdodot
pedagogam jautajumus, kuri nav saprotami, tadgjadi attistot kritiskas domasanas prasmes, dzives
macisanas prasmes, macisanos macities;

Individualie plani.

4) Kadi faktori (negativie un pozitivie) un kapéc, Jusuprat, ietekme, neklatienes/talmacibas
izglitibas programmu izglitojamo sasniegumus valsts centralizeétajos eksamenos?
Pozitivie faktori:

e iespgja mactties sev vélama tempa, nemot vera katra sp&jas un vajadzibas;

iespgja personalizet un individualizét macibu procesu;

iedzilinaties macibu satura;

mérktiecigak un jegpilnak izmantot savu laiku;

var macities jebkura pasaules vieta un laika;

iespgja pilnveidot savu talantu;

iesp&ja macities celojot un pé&tot daba, kultiirvide notickoSos procesus, sasaistot teoriju ar
realo dzivi,

Negativais faktori :

e reizém truokst motivacijas, jo negativa iepriek$gja pieredze;
e izvairas no macibu prick§metiem, kas sagada griitibas;
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5) Kads, Jusuprat, ir iemesls, kapec neklatienes/talmacibas izglitibas programmu izglitojamie
partrauc macibas, neiegiistot videjo izglitibu?

e Gimenes pieaugums... pec tam turpina macibas;

e Veselibas problémas, ilgstosa saslimsana;

e Darba slodze, darba apstakli...

6) Kads, Jusuprat, ir iemesls, ka neklatienes/talmacibas izglitibas programmas izglitojamie nekarto
centralizétos eksamenus?

Miisu skola tas nav raksturigi, pieméram, Sogad 2020./2021 macibu gada no 199 audzekniem atbrivoti
23 audzekni, dazi no viniem ar1 kartos atseviskus eksamenus, iemesli dazadi — valodas traucgjumi
stresa situacijas, neirologiskas slimibas, disleksija u.c.

7) Kadi ir Jusu neklatienes un talmacibas izglitibas programmai/-am noteiktie kvalitates merki
attiectba uz izglitojamo macibu sasniegumiem valsts parbaudes darbos?
Virs valsts vidgjiem raditajiem.... ir izdevies, iznemot matematiku....

8) Kadas papildu profesionalas kompetences un personibas iezimes ir nepiecieSamas pedagogam,
kurs$ strada neklatienes un talmacibas izglitibas programmas? Ar Ko ir ipass pedagogs, kurs
strada klatienes un neklatienes/talmacibas izglitibas programmas?

Lai nodrosinatu musdienigu macibu procesu talmaciba pedagogam:

e ir jabiit Tpasai atticksmei,

e jabut loti augsta profesionala [iment,

e japrot darboties ar dazadiem musdienigiem digitalajiem rikiem, jaunakajiem tehnologiskajiem
sasniegumiem, programmam, domajot ka tos izmantot gudrak, jeégpilnak un merktiecigak,
japrot pielietot macibu procesa miisdienigas pieejas, metodes, sadarbibas formas,

e jabit veleSanas mainities un atvertiem jauninajumiem, lai jegpilni veidotu misdienigus digitalus
macibu materialus, paskontroles uzdevumus, parbaudes darbus, praktiskos darbus, sasaistot ar
realo dzivi, sniedzot audzekniem regularu atgriezenisko saiti, personaliz&jot macibu procesu...
regulari domajot ka padarit macibu saturu vieglak uztveramu, audz€kniem interesantaku... kas
motivetu audzeknus macities ar prieku un izpratni.

9) Kads papildu atbalsts ir nepiecieSams izglitibas iestadém kvalitativai neklatienes/talmacibas
izglitibas programmas istenosanai, lai veicinatu izglitojamo macibu sasniegumus valsts
parbaudes darbos?

e Lidz Sim neesmu izpratusi talmacibas izglitibas programmam pielidzinato koeficientu 0.6 -
pedagogu darba samaksai, jo lai nodrosinatu kvalitativu, miisdienigu macibu procesu talmaciba

e  Skolas soma..... muzeju, dazadu pasakumu apmekl&jums..., nemot véra vecumposma ipatnibas
un vajadzibas.

10) Kads, Jusuprat, ir iemesls, ka dazkart neklatienes/talmacibas izglitibas programmas izvelas
apgit izglitojamie ar specialajam vajadzibam? Kadus atbalsta pasakumus var nodroSinat
izglitibas iestade?

Misdienu ieklaujosas izglitibas konteksta nav jafokus€jas uz to, ka kads ir savadaks savu trikumu dgl
(daudzas skolas $adus bérnus virza uz specialajam izglitibas programmam, lielakoties finansgjuma
del; vecaki nevélas, ka beérni apgiist specialas izglitibas programmuy). Seit citadakajam tiek meklétas
speka puses, izceltas tas, lai motivétu un celtu pasapzinu. Vienlaicigi individuali tiek atrasti atbalsta
mehanismi, lai trikumus pilnveidotu. Bérns, kur§ bija zaudgjis ticibu sev un savam sp&jam, peksni
pamana, ka vins var un ir novertéts. Tiek dota liela radosas izpausmes briviba.

Izplatita ir sociala trauksme, fobijas, uzmanibas nenoturiba, koncentréSanas griitibas, ieprieks
parciesta emocionala vardarbiba, paléninats darba temps. Ir audz€kni ar autiska spektra trauc&jumiem,
selekttvo mutismu (nespgj parunat ar svesiem cilvékiem), runas trauc€jumiem (pieméram, logoneiroze
- stostiSanas). Stradajam ar 1pa$i apdavinatajiem audz€kniem, nodrosinot viniem nepiecieSamo
individualo pieeju.

Jauninajums individualajam atbalstam, kas efektivi darbojas, ir lausana vecaku klasu audzekniem
piedalities jaunaku klaSu grupu nodarbibas un piekluves nodrosinasana ieprieks€jo klasu macibu
materialiem MoodlIg gadijumos, ja ir pamatigi "ielaistas" / nav apgiitas ieprieksgjo klasu zinaSanas vai
nepiecieSams macibu vielas atkartojums. Pieméram, 12.kl.audz€kni piedalijas 10.kl.un 11.kl. stundas.
Divas 3.un 4.klases meitenes piedalas art 1.-2.klasu stundas, jo iepriek$&jas skolas anglu valodu nav
MmAacTjusas.
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Appendix No.3
The Program of Exploratory Trip —
Complex Teaching Practice in Greenland (Nordplus project)

NORDPLUS PROJEKTS - 2020

'NORDPLUS PROJEETS - 2020

Qaqortoq - Narsaq - Qaqortog

Let's develop our creative abiliies, the abilty to perceive
nature and man-made enviconment as aesthetic velue, the
abiiity #o search for truth, apply the cbtained information in
practical action!

Wo wil observe and leam about the untouched nature

and cuhural ervironment of South Greenland:

* The southem coast robotic coastiine around
its formation conditions, ccean lavel fluctuations;

* Narsaq coastal natural landscapes and cultural envircn.
mants - picturesque fjord valleys, anclent fishing villages,
clothing traditions, occupation of the inhabitants, iving
conditions, etc, observing how the natuml environment
affects the lving conditions of the population, curent
and future occupation.

Qaqortoq - Tasersuaq - Qagortoq

4 m Let's promote the abiity fo use existing resources

efficiontly, including the latest information technologies,

the abriity to discuzs and mtionalize our ideas!

Wa will go on a hike, explore and learn about:

*Climatic conditions in Scuth Greenland, analyzing ther
impact factors;

* ke formation conditions, ice shield, ice types, their
change due to chimate change: compact ice - 507t water,
which covers the §ords, ice fields and icebergs formed
from inland glaciers, contains a lot of fresh water;

* Facts about the general warming of the bicsphere, their
poasible consequences;

* Ocean glants « whales, watching them in coastal bays
and opan waters;

* Tasersuaq Lake and its surroundings.

oy Rige - Reykjavik - Nuuk

1 % Lot's loa plement ideas, to negotiate, to find compeo.
mise, to loarn to cooperate, to accept tha difarent, and to
apply our knowledge of forelgn languages in practice!

* Flight: Riga - Raykjavik - Nuuik

* We will get 10 know Nuuk, or Gothob, the capzal of the
largest island in the world- Greenland (Nuuk means *Land
of Heaven", Eut the Danez have given the city the word
"Good Hope') We wil get acquainted with  cultural and
hiztorical sites of Nuuk: National Museum, Theater, Library,
wooden d ly

and its
through cbservations - how the natural environment
affects the cultural environment and econcmic activity.

azxv 80 Nuuk - Narsarsuaq - Qagortoq

Let's devalop ouwr research skils, observational abiites,

Qaqortoq - Uunartoq - Hvalsey - Brattahlid - Qaqortoq

Let's develop cur obsenvational skills, cur ability 1o predict, by promating an
enviranmentally friandly way of thinking!

During the boat trip, we will cbsarve, forecast and leam about:

* The further development of the Greenlandic terrain and its conditions;

* Kot springs (+28 * C), the reazon for thair formation in Uunarteq;

* Plants (cotton grass, polar poppies, large flower rhodedendrons, etc.) and
animals (polar bears, reindeer, musk ox, leming, etc.}

* Graenland's history and ancient setth - N glan Viking
ancient church ruinz noar Hvalsey and m

abity to discuzs, agree, compromise, leam to cocparate,

accept difiorant and Improve cur perfarming

© Flight: Nuuk - Narsarsuag

o Discussion "Cattees. of Climate Ch

Challenge

* We will get acquainted with Gaqors, the largest city of
zouthem Greenland, the region afiected by civlization, 23
history, where the ancient traditions of the nation have
remained, the culture of the Esiimos {Unita, Greenlandic),
the cld way of Ide, language and its eccnomic activitias,
observing how economic activity might have affected

natural diversity.

4, o s V. ‘ 4K NORDPILS ) s siecrcmta "" 35 NORDPLLS
[ORDPLUS PROJEETS PIELIKUMS

6 0 Lot's develop curcommunication skills, improve our ability
to find optimal solutions in changing dcumstances!

Wo wil getto know and explore:

d's le d wrands, including
wunsn dovﬂoptmmoppamnms.
* Acti of the inhabitants: fish pr q trade

opportunities, visting the ,Royal Greenland’ fin
processing company, seal and whale hunting, ther
traditions, reindeer husbandry.

oay Qaqortoq
7 § Let's bacome active, develop the abilty to inspire others!

Wa will go on a hike and lear about:

* The coast of King Frederick V1, o high-altitude region,
one of the most picturesque and scenic areas in
Greenland;

* Movemant of glaciers;

» Fritjof Nansen, o polar explorer who first crossed the
Greanfand Inland Ice Shiold with skis in 1888,

Let's ovaluate cur abiities and use ow exparence and
insighes for further action)

Educational saminar “Education for the Future Human”,

in which we:
* Collect and evaluate experiences, insights and
| gains of stud and hers during the
mzplomorymp.

* Wa will asz0z3 the teaching content acquired from the
exploratory trip, the teaching aids used, including the
use of the latest information technologies, approaches
and mothod-z forms of ooopc'l'n'on. learning

| awaroness

among young poaplo onhanas knowlodgc slulls and
the

nbllm; to use b\owhdgo skills and atttudes 1o solve
in ch reallife situati that guide
towards achievemants in life.

o Flight: Nerzarzusq - Reykjovik - Rigs

9-10

pre— "" 3% NORDPLS
s honts
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Appendix No.4
Criteria to Assess the Offer of Pearson Digital Learning Tools

PEARSON digitalo macibu lidzeklu izvertéSanas kriteriji
Macibu lidzeklis:
Klase:
Komplektacija:
e Testi (piekluve atbildém; izdrukas / Word versija)
e Piclagojamiba tiessaistes nodarbibai
o Patstavigais darbs (atbilzu pieejamiba; aktivitasu / izaugsmes parraudziba;
interaktivitate / tehnologiju kvalitate / daudzveidiba)
e Darba lapu izdrukas iesp&jas
e Video
e Projekti
e 21.gs.kompetences, caurviju prasmes
e Valodas prasmes:
o  Gramatika
o LasiSana
o  Vardu krajums
o Rakstisana
o  Valodas lietojums

o) Runasana
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Appendix No.5
Certificates of Professional Development Courses

The American English (AE) E-Teacher Program
@ program sponsored by the U5, Department of State
with funding provided by the U5, Government ond administerad by FHI 360
certifies that

Agnese Gromova-Klrena

has successfully completed

Integrating Critical Thinking Skills into the Exploration of Culture in an EFL
Setting

an -week online teacher training course delivered by
World Learning
April 7, 2020 — June 2, 2020.
Katherine Bain £mrs McEride
AE E-Tuscher Glooal Program Offioer Courss De\.r!lnp-er

o World Leaming (™)

 SSEL2IECEITASASE RO S RER

Certificate of Completion

This is to certify that Agnese Gromova-Kiirena

successfully completed 3 hours of Master your

brain: Neuroscience for personal development
online course on Jan. 12, 2020

LEF RN NSRS TS AR

(/I:-ymy Cavenmans - rain /llll/'l.‘lﬂy

" Gregory Catermans - Bran Academy. Instroelor

P L e
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Appendix No.6
Distance Education Secondary School Riga Commerce School
Form 10 English Language Syllabus

RIGAS KOMERCSKOLA

Talmacibas vidusskola

Talmacibas vidusskolas ,,Rigas Komercskola”
macibu saturs — programma

SveSvaloda I - anglu valoda (B2)
10. klasei

Anglu valodas skolotaja: Agnese Gromova-Kiirena

2020



Macibu priekSmeta merkis, uzdevumi, stundu skaits

Macibu stundu skaits: 70 stundas
Teorija 25 stundas
Praktiskie darbi 45 stundas

Macibu priekSmeta mérkis

Nodrosinat apstaklus un darbibas, lai istenotu vispargjas vid€jas izglitibas satura istenoSanas mérki, kas ir “lietpratigs skoléns, kur§ apzinas savas sp&jas
un intereses mérktiecigai personiskas un profesionalas nakotnes veidoSanai, kur§ ciena sevi un citus, padzilina zinasanas, izpratni, prasmes un turpina
nostiprinat vertibas un tikumus atbilstosi saviem nakotnes mérkiem, atbildigi, inovativi un produktivi darbojas pasa, gimenes, labklajigas un ilgtsp&jigas
Latvijas valsts un pasaules veidosana”?.

Anglu valodas apguves meérkis — skoléns prasmigi lieto valodas ka domasanas Iidzekli izzina, taja skaita dazadu macibu jomu apguvé un pasizzina,
atbilstosi situacijai izmanto formalu vai neformalu sazinas veidu, prasmigi izvérteé dazadus informacijas avotus, izv€las sev nepieciesamos faktus, formulé
savu attieksmi, skaidri izsaka un pamato savus argumentus, parliecino$i izmanto visas sev zinamas valodas starpkultiiru sazina:

e valodas loma sabiedriba — uztvert kompleksu informaciju anglu valoda un izmantot to atbilstosi saviem sazinas mérkiem, izklastit, pamatot un
aizstavet savu viedokli par dazadiem tematiem;

e teksta un tekstveides joma — pilnveidot prasmi izteikties rakstos un runa atbilstosi izvél&ta teksta veidam;

e valodas sisteémas joma — paplasinat vardu krajumu un gramatisko konstrukciju dazadibu, lai sp€tu sazinaties brivi un bez sagatavoSanas atbilstosi
valodas funkcionalajam stilam. 34

2 Ministru kabineta noteikumi Nr.416 Noteikumi par valsts visparéjas vidéjas izglitibas standartu un visparéjas vidéjas izglitibas programmu paraugiem.
3 Turpat.
# Valsts izglitibas satura centrs. (2019) Svesvaloda (anglu valoda). Svesvaloda I (anglu valoda). Pamatkursu programmas paraugs visparéjai videjai izglittbai. Riga: Valsts

izglitibas satura centrs / 8.3.1.1/16/1/002 Kompetencu pieeja macibu satura.
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Dot iespgju skolénam 10. klas€ apgut anglu valodu optimalaja [imenT un sasniegt B2 Iimeni, lai sagatavotos padzilinatai C1 limena kursa apguvei 12 klasg,
atbilstosi “Eiropas Kopigajam pamatnostadném valodu apguvei: macisands, macisana, vértésana” (2006)°.

Macibu priekSmeta uzdevumi

Radtt katram skolénam iesp&ju:

1) tikt izglitotam atbilsto$i skoléncentrétai pieejai, nemot véra individualas maciSanas un attistibas vajadzibas;

2) sekmét pasvaditu macisanos un sadarbibu;

3) macities ar prieku fiziski un emocionali dro$a macibu vidg;

4) sanemt jeégpilnu, atbalstoSu un attistoSu atgriezenisko saiti;

5) radit un padzilinat interesi par valodam (to apguvi) un dazadam kultiiram, macoties saskatit atskirigo un lidzigo;

6) izprast valodu nozimi un izmantot to citu macibu priekSmetu apguvé un starpkultiiru sazinas nodroSinasanai;

7) sekmét pilsonisko lidzdalibu, ka arT atvértibu un cienpilnu attieksmi pret neierasto, sve$o un at$kirigo un palidzet veidot vért&josu attiecksmi pret
sevi, citiem un apkartgjo pasauli;

8) piedalities dazadas aktivitates un veikt uzdevumus mutvardos un rakstos, lai izmantotu valodu ka sazinas lidzekli;

9) lietot anglu valodu ka domasanas, izzinas, pétniecibas, sazinas un radosas izpausmes lidzekli;

10) radit izpratni par personigo macisanas kulttiru, apgut lietderigakas macisanas stratégijas, sekmét pasvertéjuma un darba kultiiras prasmju
attistiSanu;

11) pilnveidot digitalo pratibu anglu valodas apguvei un izmantosanai;

12) uztvert kompleksu informaciju sve§valoda (zinas, reportazas, filmas, lekcijas, dailliteratiira, publicistika, datubazg€s) un izmantot to atbilstosi
saviem sazinas mérkiem;

13) izklastit, pamatot un aizstavét savu viedokli par dazadiem tematiem rakstos un runa atkariba no izveléta teksta veida (vestul@s, esejas, zinojumos,
prezentacijas, diskusijas);

14) paplaSinat izpratni un prasmi lietot vardu krajumu un gramatisko konstrukciju dazadibu, lai sp&tu sazinaties brivi un bez sagatavosanas atbilstosi
valodas funkcionalajam stilam®,

® Eiropas Padome. Valodas politikas nodala. (2006) Eiropas kopigds pamatnostadnes valodu apguvei: macisands, macisana, vértésana [Common European framework of reference
for languages]. Riga : Madonas poligrafists
® Valsts izglitibas satura centrs. (2019) Svesvaloda (anglu valoda). Svesvaloda I (anglu valoda). Pamatkursu programmas paraugs visparéjai videjai izglittbai. Riga: Valsts

izglitibas satura centrs / 8.3.1.1/16/1/002 Kompetencu pieeja macibu satura.
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Skolénam attistamie ieradumi macibu priekSmeta “SveSvaloda I - anglu valoda (B2)”:

e valodas loma sabiedriba —
o attista ieradumu uzklausit un iedzilinaties dazados viedoklos, parliecibas, kultliras, iejlitas otra pardzivojumos un sniedz atbalstu,

sazinoties ar dazadu valodu lietotajiem — atbildigs sabiedribas dalibnieks (tikums — solidaritate, vértiba — cilvéka ciena);
o attista ieradumu biit zinatkaram un intelektuali atvértam, p&tot dazadus resursus dazadas valodas, lai papildinatu zinasanas par plasu
tematu loku — lietpratéjs izaugsmé (tikums — centiba, vértiba — darba tikums);

e teksts un tekstveide —
o attista ieradumu veidot cienpilnas attiecibas, sadarboties ar citiem cilvékiem teksta veidoSana un publiskoSana — atbildigs sabiedribas
dalibnieks (tikums — savaldiba, vértiba — cilvéka ciena);
o attista ieradumu patstavigi veidot izpratni par Latviju un pasauli, lasot/klausoties zinas dazadas valodas dazados plassazinas lidzeklos un
izvertgjot informacijas ticamibu un viedoklu daudzveidibu — atbildigs sabiedribas dalibnieks (tikums — gudriba, vértiba — Latvijas valsts);
e valodas sistéma —
o attista ieradumu patstavigi macities visu muzu, kritiski vértgjot savu sniegumu un planojot paSizaugsmi — lietpratgjs izaugsme (tikums —
atbildiba, vértiba — darba tikums);
o attista ieradumu apgiito pielietot jaunas realas dzives situacijas, ieverojot lielako labumu, mobiliz€ savus valodu resursus, izmantojot
anglu
valodu sazinas mérku sasnieg$anai — lietpratgjs izaugsmé (tikums — drosme, vértiba — briviba).

" Valsts izglitibas satura centrs. (2019) Svesvaloda (anglu valoda). Svesvaloda I (anglu valoda). Pamatkursu programmas paraugs Visparejai videjai izglittbai. Riga: Valsts

izglitibas satura centrs / 8.3.1.1/16/1/002 Kompetencu pieeja macibu satura.
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Macibu satura apguves seciba un apguvei paredzetais laiks 10. klasé

Macibu satura
komponents

Macibu priekSmeta obligatais
saturs

Sasniedzamais rezultats

Stundu skaits

Zinasanas un izpratne

Darbiba 8 °

Teorija
Praktiskas
macibas
Kopa

Parbaudes veids
un projektu idejas

| semestris

1. Sevis izzinasana.
Sekmigas maci§anas
stratégijas.

Septembris

Diagnosticgjosa ievadvertésana.
Sevis izzinasana — macisanas stili,
patiesais es, identitate.

Mana vizitkarte, manas identitates
(sevis prezentSSana / pirma iespaida
radi$ana).

Sekmigas macisanas stratégijas.
Plagiatisma veidi.

Atsaucu veidoSana.

Izzina un apzinas savas
personibas iezimes, macisanas
paradumus, dazadas identitates un
lomas.

Pilnveido izpratni par
daudzkulttiru sabiedrTbu / individu
dazadibu.

lepazist dazadas sekmigas
macisanas stratégijas, izveloties
sev piemérotakas.

Veér§ uzmanibu uz Sevis
prezent€Sanas un pirma iespaida
nozimi turpmakaja komunikacija /
sadarbiba.

Macas veidot atsauces uz
autordarbiem, pilnveido izpratni
par plagiatisma sekam.

Ievada pasvertejums:

- parskata / pardoma savu
ieprieksgjo anglu valodas apguves
procesu;

- izverte savas stipras un vajas
puses macisanas joma;

- izverte prieksrocibas (patiku /
nepatiku) anglu valodas apguves
procesa;

- izverte anglu valodas macisanas
nepiecieSamibu un izvirza mérkus
turpmakajam macibu procesam,;

- veido turpmako sadarbibu ar
skolotaju macisanas procesa
pilnveidei.

Veic ievadvértésanas diagnostikas
testu anglu valodas zinasanu
ltmena noteikSanai.

w
(65
oo

Praktiskais darbs
(Skatit sasniedzama
rezultata darbibas).
Kombingtais
tematiskais parbaudes
darbs.

Diagnostikas darbs.

Projekta idejas:

v domu Karte,
kolaza, plakats par
macisanas stiliem /
stratégijam;

v’ savu personibas
aspektu, macisSanas
stilu, identitasu
izzinasana;

8 Pearson Education Limited. (2018) Gold Experience B2, 2nd edition. Mapping Booklet. Alignment with the Global Scale of English and the Common European Framework of

Reference.

® Council of Europe (2001) Common European Framework of Reference for Languages: Learning, teaching, assessment. Cambridge: Cambridge University Press.
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Pardoma ieprieks, t.sk., citos
macibu priekSmetos apgiito par
sevis izzinasanu, sevis
prezenteSanu, savu rokrakstu,
savu identitati.

Skatas 1su video fragmentu par
identitates veidoSanos.

Izzina savas personibas aspektus
un dazadas identitates, parstavétas
mikrokultiras.

Z1ime / rada savu identitasu apli
(vai tml. vizualu atspogulojumu).
Veic 1su, kodoligu aprakstu par
savam identitatem, ar jautajumu
palidzibu.

Skatas video lekciju (60 min) par
maciSanas stratégijam. Saklausa
dazadas macisanas stratégijas,
izverte sev piemérotakas,
atspogulo tas domu kartg / plakata
/ kolaza u.tml. Veic rakstisku
aprakstu vai mutisku prezentaciju
par vizuali atspoguloto
informaciju.

Veic papildus avotu izpgti par
citam maciSanas strateégijam.
Apgiist teorétisko materialu par
dazadiem plagiatisma veidiem,
uzzina par ta sekam. Macas
noformeét atsauces uz dazadiem
informacijas avotiem.

v’ savas
“vizitkartes”
veidoSana.

StarppriekSmetu
saikne:

v' latvieSu valoda
(vizitkartes, atsaucu
noformésana),

v’ socialas zinibas
un psihologija
(macisanas
stratégijas,
personibas aspekti,
identitate);

v" dizains un
tehnologijas /
datorika / vizuala
maksla (plakats,
kolaza, prezentacija,
atsauCu
noformé&sana).
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2. Sajutas un manas.

Jaunas pieredzes
giiSana.
Festivalu kultiira
pasaulé.

Oktobris

Lasi$ana: lasiSanas strat€gijas -
norades teksta; informacijas
ievietoSana teksta.

Klausi$anas: stratégijas -
specifiskas informacijas
saklausiSana; teikumu
papildinasana.

Gramatika: darbibas vardu
tagadnes laiki; Tpasibas un apstakla
vardu salidzinamas pakapes.
Vardu krajums: pieredzes un
sajutu aprakstiSana; frazalie
darbibas vardi; piedekli; vardkopas.
Valodas lietojums: vardu
darinasana.

Runasana: pieredzes salidzinasana;
att€lu salidzinasana; ‘long turn’ —
ilgstosa runa.

RakstiSana: viedokli un
rekomendacijas; apraksts /
recenzija (review).

Dzives prasmes: Sefpavara darba
nepiecieSamas manas un prasmes;
projekts / prezentacija par
kulinarijas festivaliem pasaulg;
pasvert&jums.

Kritiskas domasanas prasme atskirt
pien@mumus / viedoklus no
faktiem; situacijas analize no
dazadiem skatpunktiem.

Prot meklét norades teksta.

Prot saklaustt specifisku
informaciju.

Zina, ka veicami uzdevumi ar
informacijas ievietoSanu teksta,
teikumu papildinasanu.

Zina ka veidot un lietot darbibas
vardu tagadnes laikus, Tpasibas un
apstaklu vardu salidzinamas
pakapes, frazalos darbibas vardus.
Prot izmantot piedeklus vardu
darinasanai, veido vardkopas.
Prot izteikt savu viedokli un
rekomendacijas, salidzinat
pieredzes.

lepazistas ar dazado festivalu
kultdiru.

Veido izpratni par sajiitu dazadibu
un atskiritbam dazadiem
cilvekiem.

Pilnveido projektu veidosanas un
prezent€Sanas prasmes.

Zina un prot uzrakstit aprakstu /
recenziju.

Iepazist sevi, savas sajitas. Veido
izpratni par jaunas pieredzes
iepazisanu, izejot no komforta
zonas.

Prot atskirt faktus no
pien@mumiem un viedokliem.
Macas analizet situaciju no
dazadiem skatpunktiem.

Veic septembra macibu procesa
pasvertejumu un sanem skolotaja
atgriezenisko saiti par septembra
darbu.

KlausiSanas:

Klausas un saprot galveno domu
un parbauda izpratni, izmantojot
konteksta norades.

Klausas un saprot atru runu ar
pazistamu akcentu bez teksta /
subtitru atbalsta.

LasiSana

Identific€ un atpazist dazada stila,
zanra un registra rakstitos tekstus.
Runasana

Pamato un atbalsta kadu viedokli,
sniedzot paskaidrojumus un
argumentus.

Izsaka secinajumus vai
pien€mumus par cilveéka
noskanojumu vai emocionalo
stavokli.

Sniedz atbilstoSu personigas
pieredzes pieméru, lai paskaidrotu
/ ilustrétu sarunas t€mu / domu.
Ar parliecibu izsaka savas sajitas,
(piem&ram, lidzjttibu,
parsteigumu, ieinteresétibu)
izmantojot plasu izteicienu klastu.
Detalizeti apraksta personigi
nozimigus notikumus un pieredzi.
Kritiski izverte situaciju
(salidzina, pretstata faktus), lai

Praktiskais darbs
(skatit sasniedzama
rezultata darbibas).
Kombingtais

tematiskais parbaudes
darbs.

Projekta idejas:

v’ projekts /
prezentacija par
kulinarijas
festivaliem pasaulg;

v savada manu
pasaule un tas
Tpatnibas;

v jaunieSu
iniciattvu centri un
briva laika
pavadiSanas iespgjas
regiona / Latvija.

StarppriekSmetu
saikne:

v’ socialas zinibas
un psihologija
(sajutas / manas,
jaunu prasmju
apgisana, izieSana
no komforta zonas,
laimes mekl&jumi);
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pardomatu un izteiktu
pien€mumus par situacijas
dazadiem iemesliem.

Veic skaidru, plasu un detaliz&tu
zinamu priek$metu aprakstu.
Brivi piedalas saruna, ja t€ma nav
parak abstrakta vai sarezgita.
RakstiSana

Raksta vienkarSus personiskus
ieteikumus par kultiiras t€émam
(piem@ram, gramatas, filmas,
koncerti, festivali).

v’ dabaszinatnes
(manas);

v dizains un
tehnologijas /
datorika / kultaras
joma (prezentacija
par kulinarijas
festivaliem);

v’ socialas zinatnes /
geografija (regiona
izpete / jaunie$u
briva laika
pavadiSanas
iespgjas).

3. Celosana.
Brivdienas.

Novembris

LasiSana: konkrétas informacijas
atraSana; vairaku atbilstibu
savienosana (multiple matching).
Gramatika: darbibas vardu
pagatnes laiki; artikuli.

Vardu krajums: celojumu
anekdotes un aplikacijas;
makslinieciskie izteiksmes lidzekli,
idiomas; vardkopas, saikli.
KlausiSanas: konkretas
informacijas un viedoklu
saklausiSana; uzdevumi ar atbilzu
variantiem.

Valodas lietojums: teksta
papildinasana ar vairaku atbilzu
variantiem (multiple-choice cloze);

Apgist paplasinatu vardu krajumu
par celosanas iespgjam,
galamérkiem, brivdienu
marSrutiem un planosanu; prot to
izmantot gan mutvardos, gan
rakstos.

Zina artikulu lietoSanas
nosacijumus, prot pareizi tos
izmantot valoda.

Zina darbibas vardu pagatnes
laiku veido$anas un izmantosanas
nosacijumus.

Pilnveido vardu darinasanas
prasmes.

Zina, ka japilda dazada veida
uzdevumi (ar atbilzu variantiem —

Pilnveido kritiskas domasanas
prakses, apgiistot aktivas
klausiSanas / lasiSanas tehnikas
atgriezeniskas saites snieg§anas
ierosinasanas tehnikas. Sniedz
atgriezenisko saiti klasesbiedriem
un sanem skolotaja un
klasesbiedru atgriezenisko saiti
par oktobra macibu darba
rezultatiem.

KlausiSanas:

Klausas un saprot galveno domu
un parbauda izpratni, izmantojot
konteksta norades.

Klausoties macas atskirt bitisku
un nebitisku saturu paplasinata,
neformala runa.

10

Praktiskais darbs
(skatit sasniedzama
rezultata darbibas).
Kombingtais
tematiskais parbaudes
darbs.

Projekta idejas:

v projekts /
prezentacija par
film&sanas vietu /
gramatas notikumu
darbibas vietu
lokaciju pasaules
kartg.;
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teksta papildinaSana vardiem bez
atbilzu variantiem (open cloze).
Runasana: vasaras brivlaiks;
intervija; att€la simboliskas idejas
apraksts; kodoligu atbilzu
sniegsana.

RakstiSana: labaka un sliktaka
brivdienu pieredze; apraksts,
stastijums un kontrastu izteikSana;
zurnala / laikraksta raksts.

Dzives prasmes: dazadas kulttras
— popularakie celojumu galamerki;
literatira un kino — iedvesmojosas
un iespaidigas vietas; projekts —
film&Sanas vietas pasaules kartg;
kritiskas domasanas prasmes:
atgriezeniskas saites ierosinasanas,
akttvas klausiSanas / lasiSanas
tehnikas.

savienosana, atbildes izvéle;
teksta papildinasana bez dotajiem
atbilzu variantiem u.tml.).
Bagatina savu valodu runa un
rakstos ar makslinieciskajiem
izteiksmes lidzekliem.

Zina raksta veidoSanas
nosacijumus.

Apgist intervijas veikSanai
nepiecieSamas sarunvalodas
frazes.

Apgust un vingrinas pielietot
aktivas klausiSanas / lasiSanas un
atgriezeniskas saites ierosinasanas
tehnikas kritiskas domasSanas
pilnveidosanai.

Apzinas rakstiska teksta kludu
laboSanas nozimi, macas atrast
klidas sava darba un izlabot tas.

Klausas dabiska atruma runu
standarta valoda, izprotot runataja
viedokli par dazadam temam.
Klausas skaidras, standartizétas,
paplasinatas runas un intervijas
par cilvéku dzivém un pieredzi.
LasiSana

Parlasa garu tekstu vai saistitu
tekstu kopu, lai atrastu konkrétu
informaciju.

Teksta atrod galvenos
secinajumus, kas sniedz un
pretnostata argumentus skaidru
norazu veida.

Veic kopsavilkumu, komentg un
apspriez dazada veida faktu un
izdomatus tekstus.

Runasana

Detalizeti apraksta personigi

nozimigus notikumus un pieredzi.
Shiedz kopsavilkumu un izsaka

viedokli par jautajumiem un
stastiem, detalizéti atbild uz
jautajumiem.

Izsaka viedokli, komentarus un
ieteikumus neformalas diskusijas.
Pamatojot un minot iemeslus,
izsaka ieteikumus turpmakai
ricibai.

Pamato viedokli par aktualiem
jautajumiem, apspriezot vairaku
iesp€ju plusus un minusus.

v intervija par
celojumiem;
celojuma apraksts
zurnala / avizes /
interneta raksta;

v celojumu /
brivdienu marsrutu
izstrade.

StarppriekSmetu
saikne:

v literatiira, kultiira
un maksla,
geografija;

v dizains un
tehnologijas /
datorika.
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Sniedz detalizgtas atbildes uz
klatienes aptaujas / intervijas
jautajumiem.

Veic skaidru, plasu un detalizétu
zinamu priek$metu aprakstu.
RakstiSana

Raksta aprakstu vai stastijumu,
skaidri to izklastot, sniedzot
atbilstosu detalizétu pamatojumu
un piemerus.

Parbauda un izlabo
pareizrakstibas, pieturzimju un
gramatikas klfidas garos rakstitos
tekstos.

Apgtust aktivas lasi$anas un
klausi$anas tehnikas, vingrinas
runa un rakstos shiegt
atgriezenisko saiti un ierosinat, lai
to sniedz arf citi.

4. Izglitiba un karjera.

Decembris

LasiSana: virtualas skolas;
detalu/faktu un viedoklu izpratne.
Gramatika: darbibas vardu
nakotnes laiki; nenoteiktie
vietniekvardi, daudzuma apzimétaji
pirms vienskaitla / daudzskaitla
lietvardiem.

Vardu krajums: izglitiba un darbs;
frazalie darbibas vardi; darbibas
vardi + prievardi.

KlausiSanas: profesiju “€nosana”;
prasme saprast dazadus runatajus.

Iepazist dazadas lasiSanas un
rakstiSanas tehnikas un stratégijas.
Izprot darbibas vardu nakotnes
laiku uzbtivi, pielietojumu un
funkciju.

Zina ka izmantot daudzuma
apziméetajus vienskaitla un
daudzskaitla lietvardiem.

Apgust vardu krajumu par
izglitibu un darbu.

Iepazist dazadas profesijas.
Macas paust savu viedokli esejas
forma.

Klausisanas

Saprot galveno domu un parbauda
izpratni, izmantojot konteksta
norades.

Klausas dabiska atruma runu

standarta valoda, izprotot runataja
viedokli par dazadam témam.
LasiSana

Lasa un saprot autora attieksmi un
viedokli paplasinata teksta, kura
atspogulotas domas, sajiitas un
idejas.

Praktiskais darbs
(skatit sasniedzama
rezultata darbibas).
Kombingétais

tematiskais parbaudes
darbs.

Projekta idejas:
v' Talmacibas un
klatienes skolu
salidzinajums.
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Runasana: nepilna laika darbs;
viedokla pamatoSana; sadarbiba.
RakstiSana: paaudzu skola; savu
ideju ieklauSana teksta; eseja.
Dzives prasmes: biznesa izpéte;
karjera, kas sakusies ka hobijs;
jaunie uzn@mgeji; prezentesanas
prasmes; sava un kolégu darba
izvertéjums — atgriezeniskas saites
sniegsana, aktivas lasiSanas
tehnikas.

Zina, ka pamatot savu viedokli.
Apgust un pilnveido sava
viedokla / p&tijuma prezenteSanas
prasmes.

Zina, ka pieklajigi un konstruktivi
sniegt atgriezenisko saiti par citu
darbu.

Lasa strukturgtu tekstu un atpazist
autora uzskatus.

Runasana

Apspriez izveles un iesp&jamo
ricibu.

Apkopo daudzveidigu tekstu
galveno domu, apspriezot
pretstatijumus un galvenas témas.
Pamato viedokli par aktualiem
jautajumiem, apspriezot vairaku
iesp€ju plusus un minusus.
Detaliz&ti apraksta nakotnes
planus un nodomus, izsakot
iesp&jamibas pakapi.

Izsaka un komentg idejas un
izsaka ierosinajumus neformalas
diskusijas.

Skaidri pamato un atbalsta
viedoklus, sniedzot attiecigus
paskaidrojumus un argumentus.
Skaidri izsaka viedokli un izveérte
iespgjamos priekslikumus
neoficialas diskusijas.

Izsaka savu viedokli diskusijas
par dazadam aktualitatém un
aktualajiem socialajiem
jautajumiem.

RakstiSana

Raksta struktur&tu tekstu, skaidri
noradot uz galvenajiem punktiem
un pamatojot tos.

v Videi draudziga
skola.

V' Intervija ar
veiksmigiem
uznémejiem, kuru
karjera sakas ka
hobijs.

v' Sevis izzinasana
(stipras / vajas puses,
velmes, karjeras
testi). Karjeras plana
izstrade.

StarppriekSmetu
saikne:
v" Socialas zinibas.

11 semestris
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5. Dzive pilséta un
laukos.

Janvaris

LasiSana: Tstas un neistas /
izdomatas pils@tas; neparastas
pilsetas; prasme parskatit tekstu, lai
atrastu nepiecieSamo informaciju.
Gramatika: nosacijuma
paligteikumi; alternativas
nosacTjumu formas.

Vardu krajums: pilséta un laukos;
salikteni; “as, like”; frazes ar
prievardiem.

KlausiSanas: sabiedriskas vietas
pusaudziem; prasme atpazit
trauc€klus, uzmanibas noversgjus;
Runasana: pils€tu apmekl&jums;
veidolu izteikSana; diskusija.
RakstiSana: diena pilséta;
nepiecieSamas informacijas
snieg$ana; neformala vestule vai e-
pasts.

Dzives prasmes: klidainie projekti
un skices; projekta darbs — ekas
izp@te un analize; vides pieejamiba
/ ieklaujosa sabiedriba; vides
apzinas sekmé&S$ana — videi
draudziga pilséta; pasvertgjums un
grupas vert&jums par lasiSanas un
klausiSanas stratégiju izmantoSanu.

Izzina pils@tas un lauku dzives
atSkiribas, prieksrocibas un
triikumus.

Pilnveido prasmes paust savu
viedokli, diskutet, argumentet.
Zina, ka veidot un lietot
nosacTjuma paligteikumus.

Izzina sabiedrisko vietu un briva
laika pavadiSanas iespgjas
pusaudziem un jaunieSiem. Macas
izteikt savus priekslikumus
diskusiju veida.

Pilnveido prasmes rakstit
neformalas vEstules un e-pastu.
Apzinas vides saudzgSanas un
pilnveidosanas nepiecieSamibu.
Apzinas skérslus vides pieejamiba
dazadiem sabiedribas parstavjiem.
Ierosina priekslikumus un izvirza
merkus dabai draudzigas un
sabiedribai pieejams / ieklaujosas
vides veidoSanai.

Klausi$anas

Klausas un saprot atru runu ar
pazistamu akcentu bez teksta /
subtitru atbalsta.

LasiSana

Parlasa garu tekstu vai saistitu
tekstu kopu, lai atrastu konkrétu
informaciju.

Izmanto anglu valodas /
vienvalodas vardnicu, lai saprastu
vardu nozimi, nemeklgjot to
bilingvalaja (anglu-latviesu)
vardnica.

Runasana

Izsaka savu viedokli diskusijas
par dazadam aktualitatém un
aktualajiem socialajiem
jautajumiem.

Apkopo plasa tekstu klasta
galveno domu, apspriezot
pretstatijumus un galvenas témas.
Apspriez izvéles un iesp&jamo
ricibu.

Skaidri izsaka savus uzskata un
izvirza hipotétiskus priekslikumus
neformalas diskusijas.

Skaidri pamato un atbalsta
viedoklus, sniedzot attiecigus
paskaidrojumus un argumentus.
Izsaka argumentus, pamatojot tos
ar faktiem / piem&riem, lai
piekristu vai nepiekristu kadam
viedoklim.

Praktiskais darbs
(skatit sasniedzama
rezultata darbibas).
Kombingtais

tematiskais parbaudes
darbs.

Projekta idejas:

v’ Plakats /
prezentacija — dzive
laukos (prieksrocibas
un trukumi);

v' “Mana sapnu
dzivesvieta”.

V' “Videi draudziga
pilséta.”

v" Vides
pieejamibas
pétijums.

v' Ekas izpéte un
analize.

v’ Pasaules
neparastakas pilsétas
(pamestas pilsétas,
nogrimusas pilsétas,
izdomatas pilsetas,
piesarnotakas
pilsetas / videi
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Izsaka un koment€ idejas un
izsaka ierosinajumus neformalas
diskusijas.

Pamato viedokli par aktualiem
jautajumiem, apspriezot vairaku
iesp€ju plusus un minusus.
RakstiSana

Raksta neformalu e-pastu vai
vestuli, izmantojot plasu klastu
idiomatisko izteicienu.

Izp@ta un analizg vides
pieejamibu dazados objektos gan
interneta resursos, gan dzive.
Analizeg videi draudzigu pils€tas
faktorus, patstavigi petot
pieejamos materialus.

Veic pasvertejumu un grupas
vertéjumu par macibu procesa

draudzigakas
pilsétas...)

StarppriekSmetu
saikne:

v Geografija /
socialas zinibas
(pasaules pilsétas un
lauku regioni;
sabiedriba un dzive
pilséta un laukos;
vides pieejamiba).

v" Kulttora un
maksla / dizains un
tehnologijas /

. .z . datorika (pils€tu
izmantotajam lasiSanas un hitekti i
klausiSanas stratégijam. ar. 1.6 ura, vides
pieejamiba).
Februaris. 1. semestra temu projekta darbs.
6. Sports un veseliba LasiSana: sporta fani; prasme Pilnveido saskatit dazadu KlausiSanas Praktiskais darbs

Februaris

saprast attieksmi un viedoklus.
Gramatika: nenoteiksme un
darbibas vardi ar galotni “-ing” /
gerundijs; “would rather / had
better / it’s time”.

Vardu krajums: sports; frazalie
darbibas vardi; lietvardu priedekli
un piedekli.

aktivitasu un objektu
prieksrocibas un tritkumus.
Paplasina vardu krajumu par
sporta un veselibas t€mam, macas
to ieklaut garaka monologruna.
Apgiist darbibas vardu
nenoteiksmes un gerundija
lietoSanas nosacijumus, macas tos
izmantot mutvardu un rakstu
valoda.

Klausas dabiska atruma runu
standarta valoda, izprotot runataja
viedokli par dazadam temam.
Klausas uz faktiem balstitas TV
zinas, censas izsekot notikumu
mainai un saprast satura galveno
domu.

(skatit sasniedzama
rezultata darbibas).
Kombingtais
tematiskais parbaudes
darbs.

Projekta idejas:
v/ P&tTjums par sporta
disciplinas riskiem un
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KlausiSanas: dronu sacikstes;
prasme saprast intervijas.
Valodas lietojums: vardu
darinaSana.

Runasana: atpiiSanas /
atslabinasanas veidi; piengmumi /
varbitibu izteikSana; garakas
monologrunas / stastfjumi.
RakstiSana: veseliba un fitness;
paragrafi / rindkopas; raksts.
Dzives prasmes: veseligs
dzivesveids, stresa menedZzments /
apzinatiba, datu atspogulojums
grafikos / diagrammas; pasvadita
macisanas — pas§vertéjums un plans
savu prasmju pilnveidosanai.

Izzina dazadas stresa
menedzmenta un relaksacijas
tehnikas, prot par tam pastastit,
argumentg savu izveli.
Pilnveido prasmi atspogulot
pétijuma datus diagrammas un
grafikus, macas tos interpretet.
Padzilina zinaSanas par teksta
veidoSanu — rindkopam un
paragrafiem.

Klausas un saprot plasai
auditorijai paredzetu radio
programmu.

Klausoties diskusiju par zinamu
tému, spgj saprast nezinamu
vardu nozimi konteksta.

Klausas un nekludigi izpilda
detalizétas norades.

LasiSana

Lasa un saprot autora attieksmi un
viedokli paplasinata teksta, kura
atspogulotas domas, sajiitas un
idejas.

Identific€ un atpazist dazada stila,
Zanra un registra rakstitus tekstus.
Runasana

Skaidri pamato un atbalsta
viedoklus, sniedzot attiecigus
paskaidrojumus un argumentus.
Izsaka viedokli par zinu stastiem,
izmantojot plasu ikdienas vardu
krajumu.

Lietiska diskusija vai prezentacija
sniedz jaunu informaciju.
Detalizgti apraksta personigi
nozimigus notikumus un pieredzi.
Detalizeti salidzina un pretnostata
situacijas un izsaka pieneémumus
par esosas situacijas iemesliem.
Izsaka pienemumus par
hipotétiskas situacijas c€loniem
un sekam.

RakstiSana

ieguvumiem, datu
atspogulojums
diagrammas,
grafikos.

v'Plakats / kolaza +
publiska runa —
veseligs dzivesveids.

v/ Apzinatibas /
relaksacijas
vingrinajumu
kompleksa izveide.

StarppriekSmetu
saikne:

v Sports un
veseliba (sports,
veseligs dzivesveids,
pilnvértiga atpiita un
relaksacija...).

v Matematika
dizains un
tehnologijas /
datorika (datu
atspogulojums
grafikos un tabulas).
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Strukturé garu tekstu skaidras,
logiskas rindkopas / paragrafos.

Izverte savu Iidz8ingjo macibu
procesu; apzinas stipras un vajas
puses; izstrada planu vajo pusu
pilnveidosanai.

Marts. 4. — 6. tému sasniegto rezultatu kombinétais parbaudes darbs.

7. Dazadi skatpunkti.

Marts

LasiSana: mazu radijumu
film&sana; prasme izprast teksta
vienotibu.

Gramatika: cieSama karta; “have /
get something done”.

Vardu krajums: laiks un vieta;
vietas prievardi; laika frazes; vardu
darinasana: priedekli, neregulari
parveidojumi.

KlausiSanas: karsu izstade; prasme
saklaustt detaliz&tu informaciju;
teikumu papildinasana.

Valodas lietojums: atslegvardu
parveidosana; vardu darinasana.
Runasana: noderigi priekSmeti;
lémumu pienemsana; sadarbiba /
kopdarbs.

RakstiSana: dazadi / mainigi
viedokli; ideju sasaistiSana; eseja.
Dzives prasmes: projektu (filmu /
dokumentalo filmu u.tml.) plana
sastadiSana; prasme paraudzities uz
situaciju no dazadiem
skatpunktiem; simboliskas nozimes
dazadas kultaras.

Apzinas, ka uz notikumiem var
raudzities no dazadiem
skatpunktiem, macas to izdarit.
Macas piepemt un izteikt dazadus
viedoklus.

Pilnveido prasmi sadarboties.
Zina cieSamas kartas veidoSanas
un izmanto$anas nosacijumus un
funkcijas.

Pilnveido eseju rakstibas prasmes.

Macas interpretet objektu un
norisu simbolisko nozimi.

KlausiSanas

Klausas un saprot viedoklus
paplasinatas, neformalas sarunas
par personigajam interesém, ja
tiek izmantota skaidra,
standartiz&ta runa.

Klausas dabiska atruma runu

standarta valoda, izprotot runataja
viedokli par dazadam temam.
Saprot runataja domu strukturéta
prezentacija.

Atpazist un saprot galvenos par
un pret argumentu iemeslus vai
idejas skaidra, standartizeta
diskusija.

LasiSana

Var izdarit secinajumus vai
prognozet avizu un zurnalu rakstu
saturu no virsrakstiem.

Raksttta teksta atpazist saistvardu
lietojumu, kas savienotu idejas
rindkopa vai starp tam.

Lasa un saprot autora attieksmi un
viedokli paplasinata teksta, kura
atspogulotas domas, sajiitas un
idejas.

Praktiskais darbs
(skatit sasniedzama
rezultata darbibas).
Kombingtais

tematiskais parbaudes
darbs.

Projekta idejas:
v’ Dazadi karSu
(geografiskas,
politiskas, domu
kartes...) veidi.

v’ Lietas no
dazadiem
skatpunktiem.

v'Maikslas vai
dokumentalas filmas
plana sastadiSana.

v'Dazadas
simboliskas nozimes
dazadas valstis.
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Runasana

Izsaka viedokKli par zinu stastiem,
izmantojot plasu ikdienas vardu
krajumu.

Veic skaidru argumentaciju,
atbilstosi pamatojot un minot
piemerus.

Skaidri pamato un atbalsta
viedoklus, sniedzot attiecigus
paskaidrojumus un argumentus.
Izskaidro un ilustré runato ar
personigas pieredzes piemeriem.
Pamato viedokli par aktualo temu,
apspriezot dazadu iesp€ju plusus
un minusus.

Diskutgjot izverte dazadu
viedoklu prieksrocibas un
trikumus.

Rakstisana

Raksta 1su, vienkarSu strukturéto
viedoklu eseju par zinamam
témam, pamatojot viedoklus,
minot iemeslus.

Izsaka papildus idejas, izmantojot
plasu saistvardu un frazu klastu.

Pé&ta viena objekta dazadas
simboliskas nozimes dazadas
valstis.

Macas paraudzities uz situacijam /
lietam / notikumiem no dazadiem
skatpunktiem.

Turpina izvertét savu lidzsingjo
macibu procesu; apzinas stipras

StarppriekSmetu
saikne:
v Geografija.

v" Kultiira un
maksla.

v Dizains un
tehnologijas /
datorika.
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un vajas puses; izstrada planu
vajo pusu pilnveidoSanai.

8. Stasti, literatara,
mediji, kino, muzeji.

Aprilis

LasiSana: stastu stastiSana,
parfrazesana.

Gramatika: netiesa runa.

Vardu krajums: stastu stastiSana
literataira, filmas un televizija;
frazalie darbibas vardi; prievardu
frazes; 1pasibas vardi + prievardi.
Klausi$anas: filmas un kino;
prasme atpazit runataja redz&jumu;
1sie teksti.

Runasana: mediji; piekriSana un
nepiekriSana; diskusijas.
RakstiSana: radosa rakstiSana;
prasme sakartot notikumus seciba;
stasts.

Dzives prasmes: projekts —
izdomata zinu reportaza; pasvadita
macisanas — pa§vertéjums un plans
savu prasmju pilnveidosanai.

Pilnveido klausiSanas un lasiSanas
tehnikas garu runu un garu rakstu
uztverei un izpratnei.

Zina, ka parverst tieSo runu
netiesaja un otradi.

Pilnveido makslinieciskas
izteiksmes lidzeklu izmantosanu
valoda.

Zina, ka pieklajigi un ar cienu
izteikt piekriSanu vai
nepiekriSanu.

Pilnveido diskutéSanas prasmes.
Attista radosas rakstiSanas
prasmes.

Macas strukturet un sakartot
stasta sizetu.

Pilnveido pasvértésanas un sevis
pilnveidosanas mérku izvirzisanas
prasmes.

Macas stradat ar vienvalodas
vardnicam.

Pilnveido konteksta izpratnes
prasmes.

KlausiSanas

Klausas un saprot atru runu ar
pazistamu akcentu bez teksta /
subtitru atbalsta.

Klausas uz faktiem balstitas TV

zinas, censas izsekot notikumu
mainai un saprast satura galveno
domu.

Klausas un saprot runataja domu /
viedokli strukturgta prezentacija.

Klausas un saprot viedoklus
paplasinatas, neformalas sarunas
par personigajam interesém, ja
tiek izmantota skaidra,
standartiz&ta runa.

LasiSana

Parlasa garu tekstu vai saistitu
tekstu kopu, lai atrastu konkrétu
informaciju.

Izmanto anglu valodas /
vienvalodas vardnicu, lai saprastu
vardu nozimi, nemeklgjot to
bilingvalaja (anglu-latviesu)
vardnica.

Runasana

Izsaka argumentus, pamatojot tos
ar faktiem / piemériem, lai
piekristu vai nepiekristu kadam
viedoklim.

Detalizgti izstasta gramatas vai
filmas sizetu.

10

Praktiskais darbs
(skatit sasniedzama
rezultata darbibas).
Kombingtais
tematiskais parbaudes
darbs.

Projekta idejas:
v’ Rakstnieciba:
literars stasts.

v Pétijums par senu

objektu / atradumu —
izdomata zinu raksta
saceréSana.

v'Recenzija par
gramatu / filmu.

v Intervijas parstasts.

StarppriekSmetu
saikne:
v’ Literatira.

v" Kultiira un

maksla / vésture.

v" Dizains un
tehnologijas /
datorika

105




Izsaka attieksmi, viedokli vai
ideju, izmantojot idiomatiskus
izteicienus.

Detaliz&ti apraksta personigi
nozimigus notikumus un pieredzi.
Izsaka savu viedokli diskusijas
par dazadam aktualitatém un
aktualajiem socialajiem
jautajumiem.

Parstata citu cilveku viedokli.
RakstiSana

Gara stastljuma par patiesiem vai
izdomatiem notikumiem norada
notikumu secibu, izmantojot
plasaku vardu krajumu.

Dzives prasmes

Veic pasvertejumu par macibu
procesa izmantotajam lasiSanas
un raksti$anas stratégijam

Maijs. Macibu gada nosléeguma parbaudes darbs. / Projekta darbs. / Macibu gada izvertéjums.

Macibu priekSmeta saturs veidots, balstoties uz:

e Alevizos, K., Gaynor, S., Roderick, M. (2018) Gold Experience 2nd Edition B2, Student’s Book. Essex: Pearson.

e Edwards, L., Newbrook, J. (2018) Gold Experience 2nd Edition B2, Teacher’s Book. Harlow, Essex: Pearson.

e Maris, A. (2018) Gold Experience 2nd Edition B2, Work Book. Essex: Pearson.

e Pearson Education Limited (2018) Gold Experience 2nd Edition B2, Digital App. Harlow, Essex: Pearson.

e Pearson Education Limited (2018) Gold Experience 2nd Edition B2, Teacher’s Resource Book. Harlow, Essex: Pearson.

e Pearson Education Limited macibu platforma https://english-dashboard.pearson.com

Ieteikumi par macibu priekSmeta apguve izmantojamajiem papildus macibu Iidzekliem:
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w

13.
14.
15.
16.
17.
18.

Anglu valodas skaidrojosas vardnicas, pieméram, “Cambridge Dictionary” https://dictionary.cambridge.org/ ; “Oxford Learner’s Dictionaries”
https://www.oxfordlearnersdictionaries.com/

Vardkopu veidoSanas vardnicas, piem&ram, 0zdic.com

Sinonimu-antonimu vardnicas, pieméram, https://www.thesaurus.com/

Tiessaistes tulkoSanas riki: “Hugo” https://hugo.Iv/lv; “Google tulkotajs™ https://translate.google.lv/?hl=lv&tab=wT&authuser=0 ; “Tildes
tulkotajs” https://translate.tilde.com/lv ; DeepL Trasnlator (var tulkot garus tekstus, bet nav latviesu valoda) https://www.deepl.com/translator
u.c.

British Council digitala macibu platforma “Learn English™ https://learnenglish.britishcouncil.org/

Bezmaksas digitalo macibu materialu platformas (pieméram, rakstiSanas prasmju pilnveidosanas uzdevumi) https://www.esolcourses.com/ ;
www.englishmaven.org

LasiSanas un klausiSanas prasmju pilnveidosanas materialu kratuve: http://anglickynazivo.szm.com/

Digitalais Eiropas valodu portfelis

BBC zinu raksti un video https://www.bbc.com/

. “TED Talks” video https://www.youtube.com/user/TEDtalksDirector
. Digitalo macibu resursu un interaktivo uzdevumu kratuve “Agenda Web” https://agendaweb.org/
. Interaktivas simulacijas sp&les dabaszinibas un matematika University of Colorado Boulder “PhET Interactive Simulations”

https://phet.colorado.edu/

Programma rakstita teksta valodas Itmena noteiksanai “Oxford Text Checker” https://www.oxfordlearnersdictionaries.com/text-checker/
Rakstita teksta lasiSanas programma “TTSREADER” https://ttsreader.com/

Runasanas prasmju uzdevumi un vingrinajumi “Basic English Speaking™ https://basicenglishspeaking.com/

Zinatniskie raksti “ScienceDirect” https://www.sciencedirect.com/

Zinu raksti tiessaist€ “The New York Times” https://www.nytimes.com/

Zinu tekstu majaslapa “Newsela”, kura tekstiem iesp&jams mainit sarezgitibas pakapi, atskanot tos audio formata u.tml. newsela.com
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Appendix No.7
Form 10 English Assignments for September

GET TO KNOW YOURSELF

(iepazisti sevi)

TASKS TO DO IN SEPTEMBER

(septembri paveicamie uzdevumi)

TASK 1 — Diagnostic Test

(1. uzdevums: diagnosticejosais parbaudes darbs)

September 7 — September 13 (this is just a suggestion; the deadline is September 30)

(7. septembris — 13. septembris: Sis ir tikai ieteikums, darba iesniegSanas termins ir 30.septembris)

The diagnostic test is available in Moodle.

(Diagnosticéjosais parbaudes darbs pieejams Moodle sistema).

You will get no mark for the right or wrong answers in the test. Just do it, and
you will get some extra points that will be a part of your mark.

(Par pareizajam un nepareizajam diagnostikas darba atbildém vertejums netiks likts. Vienkarsi izpildi

to un sanemsi papildus punktus, kas bus dala no Tava vértéjuma.)
This diagnostic test is necessary to see the level of your current knowledge for your
teacher to decide how to organise the further learning process.

(Sis diagnostikas parbaudes darbs ir nepieciesamas, lai redzetu Tavu pasreizéjo zinasanu limeni un

lai skolotaja pienemtu lemumu, ka turpmak organizét macibu procesu.)
Please, be honest and do the test by yourself without searching for any answers in

other sources. (Lidzu, pildi darbu godigi, nemekléjot atbildes citos avotos.)

TASK 2 — My True Self / Identities

(2. uzdevums.: mans istais es / identitates)

September 14 — September 20 (this is just a suggestion; the deadline is September 30)
(14. septembris — 20. septembris: Sis ir tikai ieteikums, darba izpildes beigu termins ir 30.septembris)

If you have already done the assignment “Visiting Cards” in Latvian, you most
probably have found out something about yourself from your handwriting. Now it’s

time to think what your true self is / what your identities are. (Ja esi jau izpildijis /

izpildijusi latviesu valodas uzdevumu par “Vizitkarte”, iespéjams jau kaut ko noskaidroji par sevi no

sava rokraksta. Pienacis laiks padomat par savu isto es / kas ir Tavas identitates.)
Watch the animation “Whose Life Are You Living?” (PsychAlive, s.d.)

(Skaties animaciju “Kura dzivi Tu dzive? ") https://youtu.be/BLfuoceDP1OQ

What has affected who you are today? Who are you? Have you ever thought about
this? (Kas ir ietekméjis to, kas Tu Sodien esi? Kas Tu esi? Vai esi jebkad domajis / domajusi par to?)
In this task you should explore aspects of your identity. Probably you have already
learned about them in Social Sciences or Psychology. Look at this example wheel

diagram. This is an example of what you will be creating in this task. The elements


https://youtu.be/BLfuoceDPIQ

in your "pie"” or "wheel” will be different than those in the example. You may have
some or all of the same categories (family, religious, professional, etc.), and you may
want to add or change some (ethnicity, political, age or generation, etc.). (World

Learning, 2018) (Saja uzdevuma izpéti savas identitates aspektus. lespéjams, par 5o jau kaut ko
mdcijies socidlajas zinibas vai psihologija. Apskati apla diagrammas pieméru. Elementi Tava
diagramma bis citadi, neka pieméra. Vari izvéleties dazas vai visas pieméra kategorijas (gimene,
religija, profesiondala darbiba u.tml.), ka art vari tas papildinat vai kaut ko mainit (etniska piederiba,
politika, vecums vai paaudze, u.tml.)

Multiple Identities Within the Individual
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(World Learning, 2018)
The wheel diagram is a visual tool to help you think about different aspects of your
identity (roles and aspects that define who you are). The visual pie pieces are

intended to help you consider the relative importance of each aspect. (4pla diagramma

ir vizuals riks, kas palidz pardomat dazadus Tavas identitates aspektus (lomas un aspektus, kas

nosaka, kas Tu esi). Vizuald apla dalu mérkis ir palidzét Tev pardomat katra aspekta nozimi.)
What identities are there in your "Wheel of Multiple Identities"? Draw your wheel
of identities on a piece of paper (or create it in a digital format) and write about
it in about 150 words (can be more). Include the following information:

o Which aspects/roles did you choose?

o Which seem most important to you?

o Which are ones that were determined for you?

o What surprises you when you look at this list?

(Kadas identitates ir atspogulotas Tava “Daudzpusigo identitasu apli”? Uz papira uzzimé savu

identitasu apli (vai art izveido to digitala formata) un uzraksti aptuveni 150 vardu (drikst bit
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vairak) aprakstu par to. letver taja sekojosu informaciju: Kurus aspektus / lomas Tu izvéléjies?
Kuras Tev Skiet visnozimigakas? Kuras Tev bija ieprieks nolemtas / paredzétas? Kas Tevi

parsteidz, skatoties uz so?)
If you prefer another way to display your identities, feel free to create it differently.
It can have a different layout / it can be more artistic / it can be... Find your own

way how to show Who you are. (Ja Tev labak patik cits savu identitasu atspogulojums, drosi
veido to savadak. Tam var bt citads izkartojums / tas var biit makslinieciskaks / tas var biit... Atrodi

savu veidu, ka paradit, kas Tu esi.)

EEYKolsae BRESTE|-{ =

Remember, that you are presenting yourself. Is your work neat and tidy / clear

|11+

enough for others to understand? Is the use language correct? (Atceries, ka Tu prezenté
sevi. Vai Tavs darbs ir tirs un kartigs / pietiekami skaidrs, lai citi to saprastu? Vai valodas lietojums

ir korekts?)

TASK 3 — Learning Strategies

(3. uzdevums: macisandas stratégijas)

September 21 — September 30
(21. septembris — 30. septembris)

What helps you learn better? Have you ever failed learning?
(Kas Tev palidz labak macities? Vai esi kadreiz mdacibas cietis neveiksmi?)

Watch Dr. Marty Lobdell’s video lecture “Study Less, Study Smart” (60 min).
(Lobdell, 2011) (Noskaties prof. Marija Lobdela video lekciju “Macies mazak, macies gudri”
(60min).)

https://www.youtube.com/watch?v=11U-zDU6aQ0

While watching, make notes about the strategies that might improve your learning.
Make a poster / mind map / collage etc. to summarize the ideas that could help to

improve your learning and achievements. (Skatoties veic pierakstus par stratégijam, ka

uzlabot savu macisanos. Izveido plakatu / domu karti / kolazu w.tml., lai apkopotu idejas, kas varetu

uzlabot Tavu macisanos un sasniegumus).

Think of your own way how to display the information. You will have to take a
> photo of your work and send it to your teacher. It should be
clearly visible, easy to understand, neat and tidy... (Pardoma
veidu, ka atspogulot informaciju. Tev darba fotografija bis janosita
skolotajai. Darbam jabiit skaidri parskatamam, viegli saprotamam, glitam

un kartigam...)

(Attéls no A.Gromovas-Kiirenas pedagogiskas prakses)
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e You can look for additional information in other sources, but remember to give the
references to the Sources. (Vari mekiét papildus informaciju citos avotos, bet atceries noradit
atsauces uz avotiem.)

e Write a short description (150 words) the learning strategies that have helped you so

far. What type of learner are you — do you learn by seeing things, listening, doing...?

‘..

(Uzraksti tsu aprakstu (150 vardi) par macisanas strategijam, kas tev lidz Sim ir palidzéjusas macities.

Kdda tipa skoléns Tu esi — vai Tu macies redzot lietas, klausoties, darot...?)

Assessment Rubrics (vértésanas kriteriji)

Macisanas stratégija

Atspogulotas maciSanas
stratégijas apliecina, ka
darba autors ir noskatijies
macibu filmu.

Darbs var bt papildinats ar
idejam par sekmigu
macisanos no citiem
avotiem; ir min&tas atsauces
uz avotiem.

Ir veikts apraksts par savam
maciSanas stratégijam.

stratégijam.
Atspogulotas maciSanas
stratégijas nerada
parliecibu, ka darba
autors ir noskatijies
macibu filmu.

Darba var bt
atspogulotas idejas no
citiem avotiem, bet nav
mingtas atsauces.
Apraksts par savam
macisanas stratégijam
var biit nepilnigs / 1saks
par 100 vardiem.

Uzdevums 3 punkti 2 punkti 1 punkts
TASK 1 Ir veikts savu anglu valodas | Ir izpildits gan anglu Ir izpildits tikai
Diagnostic Test prasmju pasvertgjums / valodas prasmju diagnostikas tests. Nav
Diagnosticgjosais apraksts. pasvertgjums / apraksts, | izpildits anglu valodas
parbaudes darbs Ir izpilditi visi diagnostikas | gan diagnostikas tests, prasmju pas$vertejums.

testa pieméri. tacu kads no
uzdevumiem nav
paveikts pilniba / ir
izpildits dalgji.
TASK 2 - Ir izveidots vizuals Ir izveidots vizuals Ir izveidots vizuals
My True Self / identitaSu atspogulojums un | identitasu identitasu
Identities veikts apraksts (vismaz 150 | atspogulojums, bet atspogulojums, bet nav
Mans T1stais es / vardi). apraksts ir parak 1ss veikts apraksts. Vai ar1
identitates Apraksta ir sniegtas atbildes | (mazak par 100 ir veikts apraksts, bet
uz visiem 4 jautajumiem. vardiem) vai nav nav izveidots vizuals
sniegtas atbildes uz atspogulojums.
visiem jautajumiem.
TASK 3 - Ir izveidots plakats / kolaza | Irizveidots plakats / Ir izveidots plakats /
Learning / domu karte u.tml. par kolaza / domu karte kolaza / domu karte
Strategies maciSanas stratégijam. u.tml. par maciSanas u.tml. par maciSanas

stratégijam, bet to
atspogulojums nerada
parliecibu, ka darba
autors ir noskatijies
macibu filmu.

Darba var bt
atspogulotas idejas no
citiem avotiem, bet nav
mingtas atsauces.

Nav veikts apraksts.

Darba kultiira

Visi uzdevumi iesniegti [1dz
30. septembrim.

Originala darba forma,
pasizpausmes veids.

Darbs noforméts gliti,
skaidri, parskatami,
pardomati, strukturéti.

Ja darbs veikts rokraksta,
tas ir viegli izlasams.

Visi uzdevumi ir
iesniegti, bet iesp&jams
dazas dienas péc
noteikta termina.

Darba pietrikst logiskas
struktiiras.

Dazkart vérojama
pavirsiba.

Ja darbs ir rokraksta, tas
var biit griiti izlasams.

Visi uzdevumi ir
iesniegti, bet krietni
pec noteikta termina.
Darbs var bt haotisks.
Nav pardomats darba
noform&jums un
izpilde.

Ja darbs veikts
rokraksta, tas var radit
griitibas uztvert darba
ideju.

Valodas lietojums

Var bt pielautas dazas,
nebiitiskas stilistiskas, vardu
krajuma, gramatikas vai

Darba ir vairakas
stilistiskas, vardu
krajuma, gramatikas vai

Darba ir valodas
lietojuma kludas, kas
dazkart traucg izprast
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pareizrakstibas kludas, kas pareizrakstibas kludas, autora domu un sniegto
neietekm& domas / kas seviski neietekme informaciju.
informacijas izpratni. domas, informacijas

izpratni.

Kopa: 15 punkti

Visus izpilditos darbus augSuplade Moodle sistema vai atsiti skolotdajai Agnesei

Gromovai-Kirenai uz e-pastu lidz 30. septembrim.

Ja macibu vai uzdevumu gatavosSanas procesa ir radusas neskaidribas vai jautajumi,
sazinies ar anglu valodas skolotdju Agnesi Gromovu-Kiirenu pa talruni XXX, e-pasta xxx val

Skype (lietotaja vards: XXX).

BIBLIOGRAPHY
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https://www.psychalive.org/author/admin/

3. World Learning. (2018). Identities Wheel. Online Course "Integrating Critical Thinking Skills into the
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Periods: SEPTEMBRIS.

Appendix No. 8
Teacher’s Feedback on Student’s Monthly Performance

Uzdevums 3 punkti 2 punkti 1 punkts Iegiitie
punkti
@ Ir veikts savu anglu Ir izpildits gan anglu | Ir izpildits tikai
TASK 1 valodas prasmju valodas prasmju diagnostikas tests.
Diagnostic Test pasvertejums / pasvertejums / Nav izpildits anglu
Diagnosticgjosais | apraksts. apraksts, gan valodas prasmju
parbaudes darbs Ir izpilditi visi diagnostikas tests, pasvertgjums.
diagnostikas testa tacu kads no
piemeri. uzdevumiem nav
paveikts pilniba / ir
izpildits dalg&ji.
Komentari: | Test result: 73% - well done!
(izvértejums | Thanks, XXX, for introducing to yourself.
06.10.) | To my mind, regular practice in Pearson digital learning platform
could help you improve the use of grammar tenses, prepositions, etc.

Reading tasks are also available there; however, if you want some

more reading options, you could have a look here:

o British Council digitala macibu platforma “Learn English”
https://learnenglish.britishcouncil.org/ 3

e BBC zinu raksti un video https://www.bbc.com/

o Zinatniskie raksti “ScienceDirect”
https://www.sciencedirect.com/

e Zinu raksti tieSsaiste “The New York Times”
https://www.nytimes.com/

e Zinu tekstu majaslapa “Newsela”, kura tekstiem iesp&jams mainit
sarezgitibas pakapi, atskanot tos audio formata u.tml.
newsela.com

o Stasti: http://www.eastoftheweb.com/short-
stories/indexframe.html

e Dazadu limenu lasiSanas uzdevumi:
https://agendaweb.org/reading-exercises.html

Anyhow, feel free to contact me any time as soon as you have any

questions or a wish to practice more.

2 Ir izveidots vizuals Ir izveidots vizuals Ir izveidots vizuals
TASK 2 - identitasu identitasu identitasu
My True Self / atspogulojums un atspogulojums, bet atspogulojums, bet
Identities veikts apraksts apraksts ir parak iss | nav veikts apraksts.
Mans 1stais es / (vismaz 150 vardi). (mazak par 100 Vai arT ir veikts
identitates Apraksta ir sniegtas vardiem) vai nav apraksts, bet nav 2
atbildes uz visiem 4 sniegtas atbildes uz | izveidots vizuals
jautajumiem. visiem jautajumiem. | atspogulojums.
Komentari: | Thanks — a great and detailed description! The answers to all the
(izvertejums | questions are evident.
06.10.) | | couldnt find a visual display of the identity wheel or business
card.
(3) Ir izveidots plakats / Ir izveidots plakats / | Ir izveidots plakats
TASK 3 - kolaza / domu karte kolaza / domu karte | /kolaza/domu
Learning u.tml. par macisanas u.tml. par karte u.tml. par
Strategies stratégijam. macisanas macisanas
Macisanas Atspogulotas strategijam. strategijam, bet to
strat€gija macisanas strat€gijas | Atspogulotas atspogulojums 3
apliecina, ka darba macisanas nerada parliecibu,

autors ir noskatijies
macibu filmu.

Darbs var biit
papildinats ar idejam

strat€gijas nerada
parliecibu, ka darba
autors ir noskatijies
macibu filmu.

ka darba autors ir
noskatijies macibu
filmu.
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par sekmigu
macisanos no citiem
avotiem; ir minétas
atsauces uz avotiem.
Ir veikts apraksts par
savam macisanas
strategijam.

Darba var bt
atspogulotas idejas
no citiem avotiem,
bet nav mingtas
atsauces.

Apraksts par savam
maciSanas
strat€gijam var bt
nepilnigs / Tsaks par
100 vardiem.

Darba var but
atspogulotas idejas
no citiem avotiem,
bet nav minétas
atsauces.

Nav veikts
apraksts.

Komentari: | Wonderful! Thanks for the great personal analysis, it’s good to
(izvertejums | know your own learning strategies.
06.10.) | I like the way youve displayed the learning strategies from the film.

(4)

Darba kultiira

Visi uzdevumi
iesniegti I1dz 18.
oktobrim.

Originala darba
forma, pasizpausmes
veids.

Visi uzdevumi ir
iesniegti, bet
iespgjams dazas
dienas péc noteikta
termina.

Darba pietriikst

Visi uzdevumi ir
iesniegti, bet
krietni p&c noteikta
termina.

Darbs var but
haotisks.

Darbs noforméts gliti, | logiskas struktaras. | Nav pardomats 3
skaidri, parskatami, Dazkart veérojama darba noformé&jums
pardomati, pavirsiba. un izpilde.
struktur&ti. Ja darbs ir Ja darbs veikts
Ja darbs veikts rokraksta, tas var rokraksta, tas var
rokraksta, tas ir viegli | bat gruti izlasams. radit grutibas
izlasams. uztvert darba ideju.
1l.uzdevums | Izpildits: 29.09.
2.uzdevums | Iesniegts vertesanai: 30.09.
3. uzdevums | Iesniegts vértésanai: 30.09.
(5) Var bt pielautas Darba ir vairakas Darba ir valodas
Valodas dazas, nebiitiskas stilistiskas, vardu lietojuma kltdas,
lietojums stilistiskas, vardu krajuma, gramatikas | kas dazkart traucé
krajuma, gramatikas vai pareizrakstibas izprast autora 2
vai pareizrakstibas kladas, kas seviski domu un sniegto
kladas, kas neietekmé | neietekmé domas, informaciju.
domas / informacijas informacijas
izpratni. izpratni.
2.uzdevums | Valodas lietojums:
e ...because I learn irn at school where there are many
different people: “at school” — skola ka macibu iestade /
institiicija, kur macas; “in school” — skolas &ka.
e ... after school activities where there are many persens
people
e | can say that everything around me has an affection
influence: “affection” — milestiba, piekerSanas;
“influence” — ietekme
e | like to spend my free time in nature — word order.
e inon/from the internet
3. uzdevums | Pareizrakstiba:
e meaningful — viens burts “1”, bet- meaningfully
e  study groups
Gramatika:
e aword “orange”
Valodas lietojums:
e For me, making my own word associations also works —
word order.
Kopa: 15 punkti | 13 punkti
87 %
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9 balles

Balles 1 2 3 4 5 6 7 8 9 10
Punktino | 05 | 15 | 35 5 7 85 10 115 13 145
Egoce”“ 3% | 10% | 23% | 33% | 47% | 57% | 67% | 77% | 87% | 97%

Kombing&to parbaudes darbu izvértgja

skolotaja Agnese Gromova-Kiirena

Detalizetakai kludu analizei, ieteikumiem turpmakajam darbam, papildus vingrinajumiem
u.tml. nepiecieSamibas gadijuma lidzu sazinaties ar skolotaju.
E-pasts: xxx

Skype: RKS_AgneseGromovaKurena; agnesiiteg
Talrunis / Whatsapp: Xxx
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Appendix No. 9
Form 10 English Assignments for October
WAKE UP YOUR SENSES!

(Atmodini savas manas!)

TASKS TO DO IN OCTOBER

(oktobri paveicamie uzdevumi)

These tasks, as well as three tasks in September, are must-do-activities.

You will get one mark each month in English.

Sie uzdevumi, tapat ka tris septembra uzdevumi, ir obligati izpildamas aktivitates.
Katru ménesi sanemsi vertéjumu anglu valoda.

TASK 1 — Get to know Pearson digital learning platform

(1. uzdevums: iepazisti Pearson digitalo mactbu platformu)
October 5 — October 18 (this is just a suggestion; the deadline is November 8)

(5. — 18. oktobris: Sis ir tikai ieteikums,; darba iesniegSanas termins ir 8. novembris)

o The guidelines for using Pearson digital learning platform are available in Moodle.
(Pearson digitalas macibu platformas lietosSanas pamdciba pieejama Moodle sistema).

e The task in October is to master the topics of Gold Experience B2 Unit 1 digital
learning materials (mérkis oktobri ir apgiit Gold Experience B2 digitalo mécibu materialu 1.
nodalas temas).

e See the English curriculum in Moodle (anglu valodas macibu prieksmeta programmu skatit
Moodle).

e Study the theoretical materials in Student’s Book in Pearson English Platform and
the October’s learning materials in Moodle (iepazisties ar teorétiskajiem macibu materialiem
skolena gramata Pearson anglu valodas platforma un oktobra macibu materialiem Moodle sistema).

e Start doing homework assignments in Pearson platform. There are 48 tasks available
for you. You don’t have to do all of them! Choose some tasks in the category of
every skill: reading, grammar, vocabulary, listening, use of English, speaking.
(Sdc pildit uzdotos majas darbus Pearson platforma. Ir pieejami 48 uzdevumi. Tev nav japilda visi
uzdevumi. lzvelies dazus uzdevumus katras prasmes kategorija: lasiSana, gramatika, vardu krajums,
klausisanas, valodas lietojums, runasana.)

e You can do each task several times until you achieve the result you want (katru
uzdevumu vari pildit vairakas reizes, lidz sasniegsi rezultatu, kadu vélies).

e When choosing the tasks, think why you choose them; and while doing them, monitor
your work and progress. You will have to describe it in the self-assessment task. (Kad
izvelies uzdevumus, kurus pildit, padoma, kapéc tos izvéléjis; un kamér pildi uzdevumus, pavéro savu
darba procesu un izaugsmi. Tev tas bis jaapraksta pasvertéjuma uzdevuma.)

TASK 2 — Review

(2. uzdevums: apskats / apraksts / recenzija)

October 19 — October 25 (this is just a suggestion; the deadline is November 8)

(19. — 25. oktobris: sis ir tikai ieteikums, darba iesniegSanas termins ir 8. novembris)

o Write a review for a magazine (uzraksti apskatu / aprakstu / recenziju Zurnalam.

e Your review should involve the topic of this unit — senses, gaining new experiences,

trying something new and getting out of the comfort zone (aprakstam jabiit saistitam ar sts
nodajas tému — sajitas / manas, jaunas pieredzes giisana, jaunu lietu izméginasana un izieSana arpus
komforta zonas).

e Study the learning materials about writing a review in Moodle (Moodlé izpéeti macibu
materialus par aprakstu / apskatu / recenziju rakstiSanu).
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1) Macisanas stratégijas: padomi rakstiSanas, klausiSanas, runasanas, lasiSanas
uzdevumu veikSanai.
2) Macibu materials: apraksta / apskata / recenzijas paraugs.

¢ You can think of your own topic what to write about, or you can choose from one of

the options below (vari izdomat savu tému, par kuru rakstit, vai art vari izvéléties kadu no zemak
piedavatajam opcijam):

o “What’s on in your area?”” Write a review of leisure activities that young visitors

can do in your area. Tell about an activity you have tried yourself. (See Student’s
Book, page 16 — 17 — skatit skolenu gramatas 16.-17.1pp.)

Have you ever visited any food festival or have you watched any on TV. Or maybe
you have visited any excellent restaurant. Think about senses involved in cooking
and eating. Tell about your experience. (See Student’s Book, page 18 — skatit skolénu
gramatas 18.1pp.)

Maybe it is a museum or a special place that wakens up your senses. Describe
your experience.

Have you read any book or watched any movie about senses, gaining new
experiences, trying something new and getting out of the comfort zone — could
you share this in your writing and make any recommendations?

Whichever option you choose, in your review describe your positive or negative

experience of trying the activity, visiting a festival / a restaurant, watching a film, or
reading a book. Write whether or not you would recommend it to other people, and what
people you would recommend it. (Vienalga kuru variantu izvélies, sava apraksta pastasti par savu
pozitivo vai negativo pieredzi izmeginot kadu aktivitati, apmekléjot festivalu / restoranu, skatoties filmu vai
lasot gramatu. Uzraksti vai Tu to iesaki citiem cilvékiem, un kadiem cilvekiem Tu to ieteiktu. )

e The review should be 140 — 190 words long, you can write it on computer (apskatam /
aprakstam / recenzijai jabit 140 — 190 vardus garai, driksti to rakstit datorraksta).

Try to organize it in four paragraphs — see the learning materials about reviews in

Moodle (centies to sakartot cetras rindkopas — apskaties macibu materialus par aprakstiem Moodlé).

After you have written the review, read it again and correct any grammar or vocabulary

Mistakes (kad apraksts ir uzrakstits, parlasi to vélreiz un izlabo gramatikas vai vardu krajuma klidas).

TASK 3 — Looking from a Different Perspective

(3. uzdevums: paraudzisands no cita skatpunkta)
October 26 — November 1 (this is just a suggestion; the deadline is November 8)
(26. oktobris — 1. novembris: Sis ir tikai ieteikums; darba iesniegSanas termins ir 8. novembris)

Choose a fairy-tale, a story, a book, a film etc. that you like
(izvelies pasaku, stastu, gramatu, filmu u.tml., kas Tev patik).

Choose your favourite scene of the story (izvélies stasta savu miako sizetisko ainu).
Retell the story from the point of view of one of the characters. Try to use a character
that does not typically tell the exact story. It can be even an object in the story that is

observing the situation. (Parstasti stastu no kada télu redzespunkta. Centies izvéléties télu, kas
parasti nestasta so stastu. Tas pat var biit priekSmets stasta, kas vero situdaciju.)

In your story you should include the following (sava stasta Tev jaieklauj sekojosais):

o present simple tense (vienkarsas tagadnes laiks);

present continuous tense (ilgstosas tagadnes laiks);

present perfect tense (saliktas tagadnes laiks);

present perfect continuous tense (saliktas ilgstosas tagadnes laiks);

3 different types of comparative forms of adjectives or adverbs (3 dazada veida
ipasibas vardu vai apstakla vardu salidzinamas pakapes),;

at least one fact and one opinion — see the 10.10.2020. face-to-face tutorial
presentation on distinguishing facts from opinions (vismaz vienu faktu un vienu

0 O O O

o
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viedokli — skatit 10.10.2020. klatienes konsultacijas prezentacija par faktu un viedoklu
atskirsanu).
After you have written the story, write the required elements of the story in the table
(péc tam, kad stasts ir uzrakstits, ieraksti tabul@ prasitos stasta elementus).

Required element Example from the story
present simple tense

present continuous
tense
present perfect tense

present perfect

continuous tense
3 different types of 1)
comparative forms of | 2)
adjectives or adverbs 3)
at least one fact

at least one opinion

e To get an idea of what to do, read a sample story based on “The Little Red Riding
Hood” from the perspective of a rock lying next to the path in the wood (lai labak
izprastu, kas jadara, izlasi stasta paraugu, kas balstits uz pasakas “Sarkangalvite” motiviem, stastits
no akmens, kas gul mezd pie tacinas, skatpunkta).

I am a rock. | am as old as the world. | have been lying here for centuries. Every day I lie
next to the path in the wood and observe the surroundings. Oh, there is a girl coming. She
is wearing a red hood, and she is carrying a basket in her hands. I think her mother has
prepared some treats that she is carrying in the basket. She is happy, because she is singing
a joyful song. Hey, look! There is wolf hiding behind that tree. It seems that he has been
waiting for the little girl who looks too naive to realise the danger. Look, the wolf is coming
out! Oh, no! The situation is becoming even more dangerous!

Required element Example from the story
present simple tense lie, observe, seems
present continuous IS wearing, is carrying, is singing, is hiding, is coming out, is
tense becoming even more dangerous
present perfect tense has prepared
present perfect have been lying, has been waiting
continuous tense
3 different types of 1) as old as

comparative forms of | 2) too naive
adjectives or adverbs 3) even more dangerous

at least one fact / There is a girl coming. She is wearing a red hood. She is
observation carrying a basket. She is singing. The wolf is behind the tree.
at least one opinion She is happy.

She is too naive to realise the danger.
Her mother has prepared some treats that she is carrying in the
basket.
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TASK 4 — Self-Assessment

(4. uzdevums: pasvértejums)

November 2 — November 8 (1. — 8. novembris)

Describe your learning of English in October, especially the activities in Pearson English
Platform. Write the answers to these questions (apraksti savu anglu valodas macisands procesu
oktobri, ipasi aktivitates Pearson anglu valodas platforma, uzraksti atbildes uz Siem jautajumiem):

1)

2)

3)

How and why did you choose the specific exercises to do in Pearson platform? (ka
un kapec Tu izvéléjies uzdevumus, ko pildit Pearson platforma?)

Have you done at least some activities in every category of all skills: reading,
grammar, vocabulary, listening, use of English, speaking? (vai izpildiji vismaz dazus
uzdevumus katra visu prasmju kategorija: lasiSana, gramatika, vardu krajums, klausisanas, valodas
lietojums, runasana?)

Did you do the activities several times to improve the results? (Vai pildiji uzdevumus

vairakas reizes, lai uzlabotu rezultatus?)
4) What are the things that you have done well? (Kas Tev labi padevas?)
5) What have you learned? (Ko Tu iemacijies?)
6) What have you struggled with? (Kas Tev sagadaja gritibas?)
7) What should you still focus on? (Kam Tev vél vajadzetu pievérst uzmanibu / uz ko vajadzétu
vel koncentréties?)
8) Have you got any suggestions to your English teacher? (Vai Tev ir kadi ieteikumi anglu
valodas skolotajai?)

Assessment Rubrics (vértesanas kriteriji)

Uzdevums

3 punkti

2 punkti

1 punkts

Darba kultara

Visi uzdevumi iesniegti lidz
8. novembrim.

Originala darba forma,
pasizpausmes veids.

Darbs noforméts gliti,
skaidri, parskatami,
pardomati, strukturéti.

Ja darbs veikts rokraksta,
tas ir viegli izlasams.

Visi uzdevumi ir
iesniegti, bet iesp&jams
dazas dienas péc
noteikta termina.
Dazkart vérojama
pavirsiba.

Ja darbs ir rokraksta, tas
var biit griiti izlasams.

Visi uzdevumi ir
iesniegti, bet krietni
pec noteikta termina.
Darbs var biit haotisks.
Nav pardomats darba
noform&jums un
izpilde.

Ja darbs veikts
rokraksta, tas var radit
grutibas uztvert darba
ideju.

TASK 2
Review
Apskats / apraksts /
recenzija

Interesanta un aizraujosa
veida ir veikts apraksts,
ieklaujot visus uzdevuma
nosacTjuma punktus.

Idejas ir padzilinati
izklastitas.

Izvele un ieteikumi ir
skaidri pamatoti ar
piemeriem.

Ir vienots rakstibas stils visa
apraksta.

Sarezgitas idejas ir
izklastitas lasitajam
saprotama veida.

Nav liekvardibas vai
nepietiekami attistitu ideju.

Apraksta ieklauti visi
uzdevuma nosacijumi.
Parsvara skaidrs un
pamatots ideju izklasts.
Var biit neliela
liekvardiba vai
nepietiekami attistits
domu gajiens.
Parsvara ir vienots
rakstibas stils.

Lasitajs parsvara saprot
ari sarezgitu ideju
izklastu.

Apraksta ir ietverta
lielaka dala uzdevuma
nosacijumu.

Saturs ir atbilsto$s
uzdotajam.

Skaidri ir izklastitas
vienkarsas idejas.
Dazkart doma nav
attistita Iidz galam,
medz but liekvardiba.
Ne vienmer ir vienots
rakstibas stils.

Struktiira,
organizacija

Ir uzrakstis atbilstoss
virsraksts, kas piesaista
lasitaja uzmanibu.
Apraksts sadalits rindkopas
(ar ievada, divam
iztirzajuma un nobeiguma
dalam). Idejas teksta ir

Virsraksts ir atbilstoss
saturam un ir lasitajam
saistoss.

Teksts ir strukturéts
rindkopas.

Parsvara idejas teksta ir
logiski sasaistitas.

Tekstam ir virsraksts.
Ir vérojamas rindkopas.
Ideju sasaistei ir
izmantoti vienkarsi
saistvardi.
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logiski sasaistitas. Dazadi
saistvardi ir atbilstosi lietoti.

Lielakoties ir izmantoti
atbilstosi saistvardi.

Valodas lietojums
un gramatika

Plass un sarezgits
gramatisko konstrukciju
klasts, plass vardu krajums —
parsvara bez klidam. Var
bt kada nebutiska
neuzmanibas klada.
Pareizrakstiba ir korekta.

Dazadas kompleksas
gramatiskas struktiras,
parsvara bez kladam.
Labs un dazads vardu
krajums. Var bt dazas
nebitiskas kludas.
Dazas pareizrakstibas
kludas, kas neietekme
informacijas izpratni.

Pamata gramatiskas
strukttiras un
ikdieniSks vardu
krajumus, ko parsvara
lieto pareizi.
Pareizrakstibas kltidas
var traucét pareizu
informacijas izpratni.

TASK 3 -
Looking from a
Different
Perspective
Paraudzisanas no
cita skatpunkta

Ir izpilditi visi uzdevuma
nosacijumi.

Ir izvel&ts originals
skatpunkts.

Stasts ir aizraujoss un
atbilstoss.

Tabula ir plasi aizpildita ar
dazadiem, vairakiem
piem@riem no stasta. Prot
atSkirt faktus no
viedokliem, sniedz tam
neparprotamus piemerus.

Ir izpilditi visi
uzdevuma nosacijumi.
Izveletajam
skatpunktam var pietriikt
originalitates. Tabula
parsvara aizpildita
atbilstosi, var but dazas
nepilnibas.

Demonstre izpratni par
faktu un viedoklu
atSkirSanu.

Ir izpildita lielaka dala
uzdevuma nosacjjumu.
Ir veikts stasta sizeta
apraksts no cita
skatpunkta, bet tas var
bt ne vienmer
atbilstoss.

Ir aizpildita lielaka
tabulas dala, var bt
neprecizitates.
Izpratne par faktu un
viedoklu atskirSanu ir
nojausana, bet ne
vienmér skaidra un
preciza.

Valodas lietojums
un gramatika

Plass un sarezgits
gramatisko konstrukciju
klasts, plass vardu krajums —
parsvara bez klidam. Var
bt kada nebutiska
neuzmanibas kluda.

Visi tabula aizpilditie
elementi atbilst noteiktajam
gramatiskajam un vardu
krajuma strukttram.
Pareizrakstiba ir korekta.

Dazadas kompleksas
gramatiskas struktiiras,
parsvara bez kludam.
Labs un dazads vardu
krajums. Var but dazas
nebitiskas klaidas.
Tabula aizpilditie
pieméri parsvara atbilst
gramatiskajam un vardu
krajuma struktiiram —
var biit dazas nebfitiskas
neprecizitates. Dazas
pareizrakstibas kltudas,
kas neietekme
informacijas izpratni.

Pamata gramatiskas
struktiiras un
ikdieniSks vardu
krajumus, ko parsvara
lieto pareizi.

Tabula aizpilditie
piemeri parsvara ir
pareizi, bet ar dazam
neprecizitatém un ne
vienmer atbilst
noteiktajam
gramatiskajam un
vardu krajuma
struktfiram.
Pareizrakstibas kltidas
var traucét pareizu
informacijas izpratni.

TASK 4 - Ir veikts plass un pardomats | Ir veikts skaidri Ir veikts pasvértejums,
Self-Assessment pasvertgjums, atbildot uz saprotams paSvert§jums, | atbildot uz lielako dalu
Pagvertéjums visiem jautajumiem. atbildot uz visiem jautajumu. Var bt
Audzgknis skaidri apzinas jautajumiem. neprecizs domu
savas stipras un vajas puses izklasts, nepilniga
un izvirza skaidrus mérkus stipro un vajo pusu
turpmakai attistiba. analize vai neskaidri
izvirziti turpmakas
attistibas merki.
Sashiegumi Ir izpilditi dazi uzdevumi Ir izpilditi dazi Ir pilditi paskontroles

Pearson digitalaja
macibu platforma.

katra prasmju kategorija vai
arT vairak. NeapmierinoS$u
rezultatu gadijuma
uzdevumi ir pilditi atkartoti.
P&dgja meginajuma
sasniegti augsti rezultati.

uzdevumi katra prasmju
kategorija, ieglistot
optimalu vertgjumu.

uzdevumi lielakaja
dala prasmju
kategoriju, bet ne
visas. Izpildito
uzdevumu rezultati ir
apmierinosi.

Plagiatisma gadijuma darbs netiks vertets!

Kopa: 24 punkti
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Visus izpilditos darbus augSupladée Moodle sistema vai atsiti skolotdjai Agnesei Gromovai-Kirenai uz e-

pastu lidz 8. novembrim.
Ja macibu vai uzdevumu gatavosanas procesa ir radusas neskaidribas vai jautajumi, sazinies ar anglu valodas

skolotaju Agnesi Gromovu-Kiirenu pa talruni xxx, e-pasta XXX vai Skype (lietotd@ja vards:
RKS_AgneseGromovaKurena; agnesiiteg).

Appendix No. 10
Guidelines for the Navigation on Pearson Digital Learning Platform

“PEARSON” DIGITAL LEARNING PLATFORM
“Pearson” digitala macibu platforma

Oktobr1 saksim darboties “Pearson” digitalaja macibu platforma, kura atrodas:
e “Gold Experience 2nd Edition B2 macibu gramata:
o menesl paredzets apglt vienas nodalas t€mas;
o ar digitalas macibu gramatas materialiem stradasim klatienes un tiessaistes
nodarbibas;
e “Gold Experience 2nd Edition B2 darba burtnicas interaktivie uzdevumi:
o katru ménesi patstavigam darbam tiks uzdoti visi vienas nodalas uzdevumi,
o visi uzdevumi nav obligati japilda;
o velams izpildit kadu uzdevumu katras prasmes sadala (lasiSana, klausiSanas,
valodas lietojums, vardu krajums, rakstiSana u.tml.);
o izliekot ikméneSa vertgjumu, tiks nemts vera, vai audz€knis ir pildijis
interaktivos paskontroles uzdevumus;
e tiessaistes nodarbibu Zoom platforma:
o $o platformu drizuma izmantosim tieSsaistes grupu nodarbibas (pagaidam
tiek izmantots Skype), vél tiek gaiditas lietoSanas instrukcijas no izdeveja;
e “Gold Experience 2nd Edition B2” aplikacija, kuru var izmantot mobilajos telefonos.

Lai noklutu “Pearson” digitalaja macibu platforma:
e ¢juzenglish.com/login
e icvadi lietotaja vardu (Username) un paroli (Password), kuru e-pasta sanemsi no
anglu valodas skolotajas;
e izvélies “SIGN IN”.
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é E Cover N4 m AA

Ar So kursoru vai kursoriem uz datora tastatiiras vari parskirt gramatas lapas.

2. — 5. lappusés atradisi gramatas satura planojumu. 10. klasé planots
apgit 1. — 7. nodalu témas. Ménesi paredzets apgiut vienas nodalas témas.

uage 35

Oktobri paredzéts apgiit 1.nodalas témas (macibu gramata 7. — 20.1pp.)
Macibu gramatas uzdevumus iespéju robezas parrunasim visi kopa
klatienes un tieSsaistes grupu nodarbibas.

123



experience

llove the
buz of doing
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the first fimel

VOCABUARY
decrtin i and
ko, v

Macibu gramatas 19. lappusé atradisi 1. nodalas butiskako

krajumu.

UNIT CHECK

Experiences and feefings Collocations Adjective endings Other
arueios (o) Towl a sovne of achiwement acoesslbie ot bv)
clighted (o] Purww 2 sévse of sdvonture achievatic apparently (o)
uterminnd (od) Pueww a sense of deection chidah approve (v)
radted (o) Parew a sevse of fun confortable conchude (V)
moved (od) Buve a sénse of Treedom competitive cosy fodi)
offendod (o) e siven of hamow devadul dmanis (o)
putrified (o] Fswe a sense of hythm Tt el (k)
Felarvint o) Suffhees encitatie g o)
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2adte Iapgineis watific worthwhide (o]
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G St ity tirednrs Phrases for
qive sth up
éss out On Sth ot roally wonth it
Ut sh o8 doley sth perfect
Lo ot Torcugtty
Ty sth aust WO T regret

worth Tryieg

ot recormimend

vardu

Macibu gramatas 142. lappusé atradisi 1. nodalas butiskako gramatikas

tému apkopojumu.

GRAMMAR

mtioes, ot k2 sy e, S st sl

B L —
oy e o 2 whille | g eca b g s e

W e i contiueas o ac o oo e o st 10

o, o orapawary aciors, wih ahwaya i ke sbrct e
sctiorn e o ey babie, b tuatiors hal e hascing
Ty g e ot ot s sy .

4y itor's sy Bermrwing  Hirg wfrast miieg,

Theme i o vk i ok, Thry ransed sy be need
ke cortieasme e Ty e

bk i bt cheses. [ e
eyt p—

bam
[re—

prtwert ot Theforun b o the st
o sk e o ot el b e sl vt 2
* foractize that e Rapperedat n smegeciSedt thme.
[Rr——————" e —

P seantyTabad oy bock. e you

e e Bk i S yes] v e pasfoemal o s
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Macibu gramatas 160. lappusé atradisi 1. nodalas papildus / paplaSinato

vardu krajumu.
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Macibu gramatas 175. lappusé atradisi 1. nodalas klausiSanas uzdevumu

audio transkripciju.
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Lai noklutu pie darba burtnicas interaktivajiem uzdevumiem, izvélies $o
ikonu.
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Products

Gold

Experience
B2

Explres
23 September
2022

gec:)(l;gﬂence

5, Mobile App
(Download)

Practice
homework
activities

e Seit atradisi audio un video failus.
e Varégsi sava telefona lejupladét “Gold Experience 2nd Edition B2 mobilo aplikaciju, lai
lietderigi pavaditu laiku telefona, pildot anglu valodas uzdevumus. ©

Mobile App
(Download)

Practice
homework
activities

Seit noklsi lidz patstavigi veicamajiem paskontroles
uzdevumiem.

Izskatas traki — oktobrT uzdoti 46 uzdevumi! Uztraukumam
nav pamata — visi uzdevumi nav obligati japilda. Katrs
pats izveélas sev nepiecieSamakos uzdevumus sevis
pilnveidei un izaugsmei. Vélams veikt dazus uzdevumus no
katras prasmju jomas (lasiSana, valodas lietojums,
klausiSanas, vardu krajums, rakstiSana u.tml.). Tacu gluzi
slinkot un nedarit neko arT nevajadzgtu, jo izliekot oktobra
vértéjumu, tiks nemts vera, vai audzeknis ir pildijis Sos
interaktivos darba burtnicas paSkontroles uzdevumus.

AssIgnment,
2020/11/08 23:50
Practice homework

Due Sth Movernber

0/46 activities done
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Seit vari pildit uzdotos paskontroles uzdevumus, ka ari parskatit padarita

sasniegumus.
Assignment, 2020/08/19 11:55 Practice homework activities

Overview
Show results for (ST Last Attempt  Highest Score  Average Score
Due date
2 hug 2020 201955 000000000
overall assignment score Score by skill Allowed attempts
e®e
L] 49% 0% 89% - 100% 1
[ ] 63% VOCABULARY GRAMMAR READING WRITING LISTENING Per activity
SPEAKING
Activities
Show results for (@ISR Last Attempt  Highest Score  Average Score
Exercise 1 Reading 78% ~

Exercise 2 Reading 100% ~

Exercise 3 Reading - ~
Score by skill Average ime Attempts
— 0] 0n
Os
READING
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Exercise 1

e

Complete the table. Activity Score
adjective noun RKS Class 10
1 fit fitting °
Asslgnment
2 deat deafnes ° Assignment, 2020/08/19
11:55 Practice homework
3 childish ° activities
4 different ° Activity
Exercise 1
5 lazy e
Student
6  fashionable o fashion
T hopeless 0 hope Attempt
1(2020/08/12 15:09) W

] enthusiastic ° enthusiasm

_ i nme
[ ] 38%  4m 34s

Vocabulary

Ave Tage score

- 38%
HI |gh95t score
L 38%

e Izpilditajiem uzdevumiem redzgsi, kuras atbildes ir pareizas un kuras ir nepareizas.

e Tacu nepareizajam atbildém netiks uzradits pareizais risinajums.

e Uzdevumus vari pildit atkartoti neskaitamas reizes, 11dz nonaksi Iidz pareizajai
atbildei.

e Ja tomér tas neizdodas vai ja kaut ko neizproti, noteikti sazinies ar anglu valodas
skolotaju, lai veiktu individualas konsultacijas.

e Atskaiti un analizi par katra audzekna veikumu sanems arT skolotajs.

experience

Products golg

=

@ SN

23 September
§ 2022

/

Seit ir iespéjams izpildit visus darba burtnicas uzdevumus visas
nodalas, neatkarigi no ta, kurus uzdevumus ir uzdevis skolotajs. Tatad,
ja vélies patstavigi un atrak apgit ari turpmakas témas, to vari
& Video izdarit gan Seit, gan digitalaja macibu gramata.

Mobile -
(Dr Lad)

.actice
homework
activities
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@ Pearson

Settings
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Products

ACTIVE EXPIRED

(6] Gold Gold
Experience Experience
Gold p— B2 App B2 Reader+
Experience
B2 )
B2:= @
Expires Expires Expires
N 23 September 23 September 23 September
= 2022 2022 2022

Digitalas platformas izmantoSana var biit vienkarSaka, izmantojot
iespéjas Saja josla.
e Caur “Dashboard” vienmér varé€si noklat atpakal uz o sakuma lapu.
e “Settings” ir iesp&jams mainit iestatijumus, tacu ligums tos nemainit. Ja gadijuma
ir aizmirsta vai pazaudéta parole, jasazinas ar skolotaju, lai to atjaunotu.
e “Notifications” tiks sititi svarigakie pazinojumi, pieméram, atgadinajumi par
ieplanoto Zoom nodarbibu vai uzdoto majasdarbu.
e Sadala “Help” ir pieejamas platformas lietoSanas instrukcijas gan aprakstu, gan
video pamacibu veida.

Oktobra pirmas nedélas galvenais uzdevums ir iepazities ar “Pearson”
digitalo macibu platformu.
Sie macibu Iidzekli skola ir jauninajums, tapéc apgiisim tos visi kopa — gan
pedagogi, gan audzekni. Dalisimies viens ar otru jaunatklajumos!

Lai mums visiem aizraujoS$s macibu piedzivojums!

Ja nepieciesama palidziba, sazinies ar anglu valodas skolotaju Agnesi Gromovu-Kiirenu pa

talruni XXX, e-pasta xxx vai Skype (RKS_AgneseGromovaKurena; agnesiiteg)
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Appendix No. 11
Form 10 English Assignments for November

UNIT 2: ON THE BUCKET LIST

TASKS TO DO IN NOVEMBER

(novembri paveicamie uzdevumi)

These assignments, as well as the tasks in September and October, are must-do-activities.
You will get one mark each month in English.

Sie uzdevumi, tapat ka septembra un oktobra uzdevumi, ir obligati izpildamas aktivitdtes.
Katru ménesi sanemsi vertéjumu anglu valoda.

TASK 1 — Practice in Pearson digital learning platform and Self-Assessment
(1. uzdevums: vingrinajumi Pearson digitalaja macibu platforma un pasveértéjums)

November 4 — December 13

(4. novembris — 13. decembris)

o The guidelines for using Pearson digital learning platform are available in Moodle

(find in October’s materials and Zoom presentation of November 11).
(Pearson digitalas macibu platformas lietoSanas pamdciba pieejama Moodle sistéma — skatit oktobra
materialos un 11.nobembra Zoom nodarbibas prezentacija).

e The task in November is to master the topics of “Gold Experience B2” Unit 2 digital
learning materials (merkis novembri ir apgiit “Gold Experience B2” digitalo macibu materialu 2.
nodalas témas).

e See the English syllabus in Moodle (angju valodas macibu prieksmeta programmu skatit
Moodle).

e Study the theoretical materials in Student’s Book in Pearson English Platform and

the November’s study materials in Moodle (iepazisties ar teorétiskajiem macibu materialiem
skolena gramatda Pearson anglu valodas platformda un novembra mdcibu materialiem Moodle
sistema).

e Do at least 12 (2 x 6 skills) homework assignments in Pearson platform. There are
48 tasks available for you. You don’t have to do all of them! Choose some tasks in
the category of each skill: grammar; vocabulary; reading; listening; writing;
speaking.

(Izpildi vismaz 12 (2 x 6 prasmes) uzdotos majas darbus Pearson platformd. Ir pieejami 48 uzdevumi.

Tev nav japilda visi uzdevumi. Izvelies daZus uzdevumus katras prasmes kategorija: gramatika,
vardu krajums, lasisana, klausisanas, rakstisana, runasana.)

e You can do each task several times until you achieve the result you want (katru
uzdevumu vari pildit vairakas reizes, lidz sasniegsi rezultatu, kadu vélies).

e When choosing the tasks, think why you choose them; and while doing them, monitor
your work and progress. (Kad izvélies uzdevumus, kurus pildit, padoma, kapéc tos izvélejis; un
kamér pildi uzdevumus, pavéro savu darba procesu un izaugsmi.)

e Write a self-assessment by describing your learning of English in November,
especially the activities in Pearson English Platform. You can use the self-assessment
questions from October’s assignment (uzraksti pasvértéjumu par savu anglu valodas
macisandas procesu novembri, ipasi par aktivitatem Pearson anglu valodas platforma; vari izmantot
pasvertejuma jaut@jumus no oktobra uzdevumiem,).

e Try to write your self-assessment as a connected text. Remember to apply the rules
of structuring the text and use the linking words (see the materials in Pearson “Gold
Experience B2” Student’s Book and Moodle).

(Centies uzrakstit pasvertejumu ka saistitu tekstu. Atceries pielietot teksta strukturésanas nosacijumus
un izmanto saiklus — skaties mactbu materialus Pearson “Gold Experience B2 skolena gramatd un

Moodle.)
TASK 2 — Writing: “Cultural Bumps” story
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(2. uzdevums — rakstisana: stasts “Kultiru sadursmes”)

November 4 — December 13

(4. novembris — 13. decembris)

Read a real-life story “Cultural Bumps” (see the attachment at the end of this document).
Use at least 3 active listening / reading skills and / or encouraging reflective practice
techniques to write the reflection on the girl’s experience and to encourage the further

discussion. Upload your reflection in Moodle “Vieta 2. uzdevuma iesniegSanai”. (lzlasi
patiesu “Kultiiras sadursmes” stastu. Izmanto vismaz 3 aktivas klausisanas / lasisanas prasmes un / vai
atgriezeniskas saites ierosinasanas tehnikas, lai uzrakstitu savas pardomas par meitenes pieredzi un lai
ierosinatu turpmaku diskusiju. AugSupieladé savu refleksiju Moodlé “Vieta 2. uzdevuma iesniegSanai”’.)

Write a “Culture Bumps” story — a real or imaginary situation in the past in which you
were misunderstood or you misunderstood someone else (uzraksti patiesu vai izdomatu stastu
“Kultiiru sadursmes” — par situdciju pagatné, kura Tu kadu parprati vai kads parprata Tevi).

Your story should be at least 150 words long (stastam jabiit vismaz 150 vardus garam).

The story should be written in past tenses; remember to use linking words; revise the
writing tips (stastam jabit rakstitam pagdtnes gramatiskajos laikos; atceries izmantot saikjus).

TASK 3 — Speaking: “A Breathtaking Travel Destination”

(3. uzdevums — runasana: “Elpu aizraujoss celojuma galamerkis”)

Deadline: December 13 (beigu termins: 13. decembris)

e Have you ever been inspired to travel / visit a place by a film, a book or a picture?
(Vai Tevi kadreiz ir iedvesmojusi celot filma, gramata vai attéls?)

e Choose a breathtaking travel destination (izvélies elpu aizraujosu celojuma galamérki).
e Research the place briefly online and find an impressive photo of it (eic par 5o vietu
nelielu pétjumu interneta un atrodi iespaidigu tas fotoattéelu).
¢ Imagine that you have been there, it can also be a place you have really visited, and
prepare a speech — approximately 3 minutes long (iztélojies, ka esi tur bijis / bijusi; ta ar
var biit vieta, ko patiesam esi apmeklejis / apmekléjusi, un sagatavo runu — aptuveni 3 miniites garu):
o write down a few good reasons to visit this place (pieraksti dazus labus iemeslus
Sis vietas apmeklesanai),
o mention some of your travel experiences / adventures there (piemini savu
celojuma pieredzi / piedzivojumus tur),
o try to use both present and past tenses (centies izmantot gan tagadnes, gan pagatnes
gramatiskos laikus);
o include some of the active vocabulary of Unit 2 (ieklauj 2. nodalas aktivo vardu
krajumu);
o structure your speech: introduction, main part, conclusion; and use the linking
WOrdS (strukturé savu runu: ievads, galvena dala, nobeigums; un izmanto saikjus).
e Contact your teacher on Skype / Zoom / Whatsapp to tell about the travel destination
(remember to show the photo of the travel destination). Or you can make an audio or
video record of your speech to upload in Moodle or send in e-mail / Skype; remember

to attach the photo. (Sazinies ar skolotaju Skype/ Zoom / Whatsapp lai pastastitu par celojuma
galameérki (atceries paradit celojuma galamerka fotografiju). Vai ari vari ierakstit savas runas audio
vai video, kuru augsupieladé Moodle vai atsiuti e-pasta / Skype; atceries pievienot fotografiju.)

Assessment Rubrics (vértesanas kriteriji)

Uzdevums | 3 punkti | 2 punkti | 1 punkts |
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TASK 1 - Darbs iesniegts noteiktaja Darbs ir iesniegts dazas | Darbs iesniegts krietni
Self-Assessment termina. Darbs noforméts dienas p&c noteikta péc noteikta termina.
Pasvertgjums gliti, skaidri, parskatami. termina. Dazkart Nepardomats darba
Ir veikts plass, pardomats verojama pavir§iba. noform@jums, pavirsa
un pamatots pa$vertéjums. Ir veikts skaidrs un ta izpilde.
Ir analizets gan darbs ar pamatots pasvertgjums. Ir veikts pasvertejums,
macibu materialiem, gan Ir analiz&ts patstavigais bet pietriikst
patstavigais darbs Pearson darbs Pearson platforma. | pamatojuma un
digitalaja macibu platforma. | Teksts var biit nepilnigi apliecinajuma darbam.
Teksts ir strukturéts, strukturéts, ir izmantoti Var biit neprecizs
izmantoti saikli. vienveidigi saikli. domu izklasts,
Ir skaidri apzinatas savas Gramatikas konstrukciju | nepilniga stipro un
stipras un vajas puses un un vardu krajuma vajo pusu analize vai
izvirziti skaidri merki lietojuma var bt neskaidri izvirziti
turpmakajai attistibai. nebitiskas kludas, kas turpmakas attistibas
Plass gramatikas netrauc€ uztvert autora mérki. Tekstam triikst
konstrukeiju un vardu domu. logiskas struktiiras,
krajuma lietojums. nepietiekami izmantoti
saikli, vai arf tie ir Joti
vienkarsi (and, but,
S0...).
Gramatikas un vardu
krajuma kludas var
traucét teksta uztverei.
Sasniegumi Ir izpilditi dazi uzdevumi Ir izpilditi dazi Ir pilditi paskontroles

Pearson digitalaja
macibu platforma.

katra prasmju kategorija vai
ar1 vairak. Neapmierino$u
rezultatu gadijuma
uzdevumi ir pilditi atkartoti.
P&dgja meginajuma
sasniegti augsti rezultati.

uzdevumi katra prasmju
kategorija, iegiistot
optimalu vertgjumu.

uzdevumi lielakaja
dala prasmju
kategoriju, bet ne
visas. Izpildito
uzdevumu rezultati ir
apmierinosi.

TASK 2
Writing: story
“Cultural Bumps”

Darbs iesniegts noteiktaja
termina. Darbs noformgts
gliti, skaidri, parskatami.

Darbs ir iesniegts dazas
dienas péc noteikta
termina. Dazkart

Darbs iesniegts krietni
péc noteikta termina.
Nepardomats darba

RakstiSana:  stasts | Stasts ir interesants un vérojama pavirsiba. noform&jums, pavirsa
“Kultiiru aizraujoSs. Stasta skaidri Stasta ieklauti gandriz ta izpilde.
sadursmes” atspoguloti piedzivotie visi uzdevuma Apraksta ir ietverta
parpratumi. Ir izpilditi visi nosacijumi. lielaka dala uzdevuma
uzdevuma nosacijumi. Parsvara skaidrs un nosacijumu.
Ir veiktas pardomas par doto | pamatots ideju izklasts. Saturs ir atbilstoss
stastu (meitenes pieredz&tais | Var biit neliela uzdotajam.
Danija). Pardomu apraksta ir | liekvardiba vai Skaidri ir izklastitas
skaidri manamas vismaz 3 nepietiekami attistits vienkarsas idejas.
aktivas klausiSanas / domu gajiens. Dazkart doma nav
lasisanas prasmju un Ir izmantotas aktivas attistita Iidz galam,
atgriezeniskas saites klausisanas / lasisanas médz bt liekvardiba.
ierosinasanas tehnikas. prasmju un Ir nojausamas
atgriezeniskas saites izmantotas aktivas
ierosinasanas tehnikas. klausiSanas / lasiSanas
prasmju un
atgriezeniskas saites
ierosinasanas tehnikas.
Struktiira, Stasts sadalits rindkopas (ar | Teksts ir strukturéts Ir vérojamas rindkopas,
organizacija ievada, iztirzajuma un rindkopas ar nojausamu | nepilnvertigi attistits

nobeiguma dalam). Idejas
teksta ir logiski sasaistitas.
Dazadi saikli ir atbilsto$i un
samerigi lietoti.

ievadu un nobeigumu.
Parsvara idejas teksta ir
logiski sasaistitas.
Lielakoties ir izmantoti
atbilstosi saikli.

ievads un nobeigums.
Ideju sasaistei ir
izmantoti vienkarsi
saikli.

Valodas lietojums
un gramatika

Plass un sarezgits
gramatisko konstrukciju
klasts, plass vardu krajums —

Dazadas kompleksas
gramatiskas struktiiras,
parsvara bez kltidam.

Pamata gramatiskas
struktiiras un
ikdienisks vardu
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parsvara bez klidam. Var
bt kada nebutiska
neuzmanibas klada.
Pareizrakstiba ir korekta.

Labs un daudzveidigs
vardu krajums. Var biit
dazas nebiitiskas kltidas.
Dazas pareizrakstibas
kludas, kas neietekme
informacijas izpratni.

krajumus, ko parsvara
lieto pareizi.
Pareizrakstibas kltidas
var traucét pareizu
informacijas izpratni.

TASK 3 -
Speaking: A
Breath-taking
Travel Destination

Runasana: Elpu
aizraujoSs celojuma
galamérkis

Darbs paveikts noteiktaja
termina.

Ir izpilditi visi uzdevuma
nosacijumi.

Runa ir 3 mindiSu gara un
strukturéta.

Ir prezentéts atbilstoss
attels.

Tiek izteikti pamatoti un
iedvesmojosi argumenti
celojuma galamérka
apmekl€Sanai. Ir pastastits
par savu pieredzi un
piedzivojumiem celojuma
laika.

Darbs ir paveikts dazas
dienas p&c noteikta
termina.

Ir izpilditi visi
uzdevuma nosacijumi.
Runa var biit nedaudz
1saka par 3 mintitém, var
nebiit pilnvertigs ievads
vai nobeigums.

Ne visi mingtie
argumenti Skiet
parliecinosi / vai ar1
pieredzes /
piedzivojumu stasts nav
pietiekosi parliecinoss
un ilustréts, vai ari nav
pievienots celojuma
galamérka attéls.

Darbs paveikts krietni
pec noteikta termina.
Runa ir Tsa (~1 mintte).
Runa nav pietiekami
strukturéta.

Ir veikts celojuma
galamérka apraksts vai
pieredzes /
piedzivojumu stasts.
Argumenti
neparliecinosi vai
nepietickami ilustréti.
Var nebiit pievienots
celojuma galamérka
attels.

Valodas lietojums
un gramatika

Plass un sarezgits
gramatisko konstrukciju
klasts, plass vardu krajums —
parsvara bez klidam. Var
bt kada nebutiska
neuzmanibas kluda.

Dazadas kompleksas
gramatiskas struktiiras,
parsvara bez kludam.
Labs un dazads vardu
krajums. Var bt dazas
nebitiskas klaidas. kas
neietekmé informacijas
izpratni.

Pamata gramatiskas
strukttiras un
ikdienisks vardu
krajumus, ko parsvara
lieto pareizi.

Izruna un Tekosa runa, bez Runa tekosa ar nelielu Runa saklausami
tekoSums vilcinasanas. Izruna skaidra | vilcinasanos. Izruna parravumi un
un saprotama. Pareizi lietoti | parsvara skaidra un vilcinaganas.
uzsvari gan teikumos, gan saprotama, ar Izruna, uzsvari vai
vardos. AtbilstoSa intonacija | nebutiskam kladam vai intonacija dazkart var
ar ilustrativu izteiksmi. dzimtas valodas ietekmi. | radit parpratumus, bet
Parsvara pareizi lietoti parsvara ir saprotama.
uzsvari gan teikumos,
gan vardos. Atbilstosa
intonacija.
Plagiatisma gadijuma darbs netiks vértets!
Kopa: 24 punkti
Balles 1 2 3 4 5 6 7 8 9 10
Eg”kt' 05 | 25 | 55 8 115 | 14 16 18,5 21 23
Egoce”“ 2% | 10% | 23% | 33% | 48% | 58% | 67% | 77% | 88% | 96%

Izpilditos darbus augSupladé Moodle sistema vai atsiiti skolotajai Agnesei Gromovai-
Kiurenai uz e-pastu lidz 13. decembrim. Audio / video failus, ja to izmers ir parak liels
augsSupieladesanai Moodle sistemd, vari nosiitit Skype, vai ari rodi kadu citu risin@gjumu.

Ja macibu vai uzdevumu gatavosanas procesa ir radusas neskaidribas vai jautdajumi,
sazinies ar anglu valodas skolotdju Agnesi Gromovu-Kiirenu pa talruni XXX, e-pasta xxx vali
Skype (lietotaja vardsxxx).
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Appendix No. 11
Form 10 English Assignments for November

Task 2 “Cultural Bumps: a real life story”
MY STORY': Jokes and making fun is something you should be very careful about when

together with people from different cultures. This is what | experienced a long time ago. |
was only 18 years old than and was visiting my friend in Denmark. | spent my winter
holidays there. It was New Year’s Eve and we went to his family friends” house where there
were many people invited. To be honest, from the very first glance the society seemed rather
snobbish to me. Most of them were quite older than me, they were there with their families
and children.

I have to add that Latvia at that time had recently gained its independence, after having been
under Soviet regime for half a century; and Latvian language and culture was a real treasure
for us Latvians; it had survived despite us being forced to accept another culture and another
language. What is more, it might be regarded very offensive if someone addressed a Latvian
as a Russian person or said that Latvia is a part of Russia.

At the dinner table Danish people showed their interest in my country’s history, culture and
language. They asked me to tell a Latvian joke; however, they didn’t seem to understand it.
They told a Danish joke and were laughing, but I could not see the funny idea in it. Then
someone asked me to speak some Latvian as they wanted to hear how my language sounded.
It seemed rather easy. I just started to tell about my country in Latvian; they didn’t
understand a word, but they could hear the melody of my mother tongue. All of a sudden, a
dozen of Danes burst out into laughter... they spotted some Latvian words that sounded
obscene for Danish ears (as they compared them to the words in their language). The more
a spoke, the more they laughed, some even were crying because of laughing too much. I felt
very offended and embarrassed, I could barely keep my tears away... “How dare they laugh
at my culture, my dear mother tongue — the one we managed to keep alive, that sounded like
a music to me!!!”

| found an excuse to leave the table and chose to spend the rest of the evening playing with
the children. I don’t think the situation was solved properly at that time. I was very young
back then and could not look at the situation from another perspective. | would really want
the Danes to apologize then, but they didn’t.

A DANISH PERSON VISITING NEW YEAR’S PARTY: Well for a change we will get

an insight into another culture. The girl seems Russian to me, although she claims to be
Latvian; isn’t it the same? Is that a joke she is telling? I don’t get the idea. It’s strange that
people in other countries are laughing about something that I don’t really understand. Well,
this language... Now it sounds like a real joke! Did she just mentioned a child vomiting, is
she talking about a sexual affair?! Ha, ha, ha... How can a language sound so funny! Hey,
is she going to cry? Come on, it is just a joke, we are not laughing at her! In Denmark we
often have jokes about different languages and nationalities, isn’t it the same all around the
world? She doesn’t seem very sociable and mature; has she really taken to heart something
that was just a joke? That doesn’t seem very polite to leave the table and not to come back!
Ah, let her be!
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