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ABSTRACT

The main goal of the education is not only to etkicstudents and to provide the
theoretical and practical basis in different sutgdaut, also to teach children basic behaviour
rules so that later on they can easily adapt tetiogety’'s etiquette norms.

In school students learn how to communicate withezsher and how to be successful in
everyday communication with their friends, familydeother people who surround them.

The aim of the Diploma Paper was to explore whetppropriate behaviour can be
established and maintained in the classroom witél@a of the classroom rules.

The case study was used as a research methodeintorind out students’ and teachers’
attitude to the classroom rules, what is more, fave that the classroom rules can help to
establish and maintain discipline in the classrodrhe research was carried out in the
Grammar School of Nordic Languages in grades seweheleven. Data collection methods
used were questionnaires for students and intesviw class tutors of grades seven and
eleven.

The data obtained from the questionnaires for siisdehowed that learners were not
against the classroom rules; moreover, they coresidihat with the help of the classroom rules
order, discipline and respectful attitude to eatheo and teachers could be established.
However, the opinions of the learners in grade salifered from those of the grade eleven,
for instance, younger children supported more tiea ithat discipline had to be improved in
order to make the learning process effective wialeven graders’ considered that the
classroom rules could not improve the disciplinerather to change the attitude towards each
other and teachers, as a result, the atmosphele lmeimproved in the classroom.

To conclude, it must be stated that the classradesmproved to be an effective tool to
establish and maintain discipline both in the c¢lass and during the breaks, however it
should be acknowledged that discipline problemi$ estist even if the classroom rules are
created and students are aware of them. Thus, utt®raof the Diploma Paper strongly
believes that all teachers should have one unitkrlgystem; otherwise, the teachers’ aim to
establish appropriate behaviour norms can not Iéeaed as teachers may make different
demands and consequently students can not follem.tA herefore, teachers should carefully
consider the theoretical frame works for the classr rule creation as well as exchange their

experience with their colleagues.



ANOTACIJA

Izglitibas galvenais ankis ir ne tikai izgitot skoEnus un nodroSkt teogtiskas un
praktiskas pamatzidanas dados priekSmetos, betialemacit bérniem pamata uzvédas
noteikumus, lai #lak tie vagtu piekgoties kopjas sabiedbas uzvetbas norram.

Skok skokni macas ka savstarpji saprasties un &bat veiksmgiem kontalkdjoties ar
saviem draugiengimeni un g@rgjiem cilvekiem ar kuriem tie saskaras.

Diplomdarba rarkis bija atkht vai atbilstoSa uzveda var it nodroSirata un saglaiia
klas ar klases iel&o kartibas noteikumu palzibu.

Atsevi&ka gadjuma Etijjums tika lietots k izpetes metode, lai noskaidrotu s&ol un
skologju attieksmi pret klases ie¥& kartibas noteikumiem,&kaf pieraditu, ka klases iek§as
kartibas likumi var patlzet nodroSiat un saglabt atbilstoSu uzvethu klag. Petfjums tika
veikts Ziemévalstu Gimnazijas septaja un vienpadsmitaj klas. Petijuma metodes bija
anketSana skaniem un intervijas klases audaiajam.

No skoknu ankeim ieditie dati pa#idija, ka skani neiebilst pret klases ie§&s kartibas
noteikumiem, turkdt, bérni uzskata, ka ar to pdiibu klag tiktu nodroSiata kartiba,
discipiina un cieas pilna attieksme pret klases biedriem un skpéoh. TonEr saidzinot
datus, septas klases skéhu uzskati ai§ras no vienpadsniis klases skéhu viedoRiem,
piengram, jaumakas klases skéhi vairak atbalstja ideju par disciphas uzlaboSanas
nepiecieSaiu, lai nodroSiatu efekivaku macibu procesu, kadm veakas klases skéhi
uzskatja, ka klases iekfas kartibas noteikumi nevatu uzlabot disciphu, bet dizak mairt
savstarpjo attieksmi vienam pret otru un pret skajem, hidz arto, Iitu uzlabojusies
atmostra klasg.

Secinot jatast, ka klases iekfas kartibas noteikumi izdijas efekivs lhidzeklis
discipiinas nodroSiEsanai un sagl@aSanai gan stundu laikgan starphzos, tondr japiebilst,
ka neskatoties uz to, ka noteikumi @astun skoéni ir informéti par tiem, discighas
probkmas jopragm pasiv. Tapéc, Diplomdarba autors iragiecinats, ka visiem skolafiem
vajadZtu izveidot vienotu noteikumu séshu, ciidak, skoloiju mérkis nodroSi@at pientrotas
uzvedbas normas netiks sasniegts.Kk katram skoldtjam ir savas prakas, skainiem rodas
gratibas ieerot noteikumus. Ad¢jadi, skologjiem vajadztu rupigi izvertét klases iek§o

kartibas noteikumu teorijas pamatusg,ad dalities saw pieredz ar gargjiem kolegiem.
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INTRODUCTION

Discipline problems among young teenagers have yaslwlaeen a topical issue.
Nowadays there are modern media like movies, leteand video games from which children
are affected negatively and adapt inappropriateatieh models. As a result children take
aggressive and violent behavior model as acceptastenunication way with other people.
Parents and educators are those who must work chitfdren and teach them appropriate
behavior norms, so that children could realize thelwes what is acceptable in
communication with others.

Schools are like a mirror reflection of a countndasociety where students are citizens
in it. Teachers and administrators of the schodike the government which define the rules
and laws in the country. Students have to take eotwsideration rules which are initiated by
the teachers and the principle of the school. Asmfipens in the life, people break the rules
and laws. The same happens in the schools wheterdtualso break the rules and there are
various reasons why, for instance, pupils may sligrupting the rules because of the pace of
the lesson which is too fast or too slow, boredammotivated teacher or inappropriate
learning materials.

Discipline problems are wide spread among youngleeand that is the reason why the
rules are important. Both teachers and parentsldhmmuresponsible for children’s education.
Teachers can not only rely on parents ability tacate their children and parents should
realize their crucial role in the educational psscef their children and be the first ones who
show their children how to behave, but not to expleat a child will be educated only in the
school. Apparently, teachers are responsible ferstadents while they are in the school that
Is why it is important to investigate the clear cept of what is discipline in the school and
what behaviour model is acceptable, what is mtweytiles should be created to establish and
maintain discipline in the school.

The author of the Diploma Paper admits that dutimg teaching practice in school,
discipline problems appeared both in primary scheoad secondary school. Moreover, one
case in grade six came popular in Latvia whererlahgid to leave the class and the school
because of the classmates’ rude and disrespettitulda to her. According to the newspaper
Diena (2008) the girls’ parents decided to chamgestchool and send their daughter back to
her previous school intlzani where the family used to live. The whole sociatyd media



blamed teachers saying that it was only educatfausit that such situations happens in
schools, as The Grammar School of Nordic Languégest the only school where students
have suffered psychologically because of the clagssh bad behaviour, rudeness or even
meanness to each other. Judging from the peopkigooints, teachers’ mission is not only to
provide students with knowledge but also to be aesjple for children’s behaviour and
actions in different situations.

The Aim of the Diploma Paper was to explore whethppropriate behaviour and
discipline can be established and maintained incthgsroom with the help of the classroom
rules.

To achieve the Aim the following objectives weratet:

1) To study literature about the discipline probdéerand reasons why they appear among
students in the schools.

2) To study theory about the rules, what are otesarrules, as well as to explore and analyze
theoretical frameworks for classroom rule creation.

3) To find out students’ attitude to the classrammes with the help of the questionnaires (pre
— questionnaires and post — questionnaires).

4) To find out the teachers’ opinions on the classr rules with the help of the interviews
(before and after the rule creation).

5) To observe whether the discipline could be distadd and maintained during the classes
and breaks among students after the creation ofl#ssroom rules in both grades seven and
eleven.

6) To analyze the role of the classroom rules sohto establish and maintain discipline in
the classroom.

Research questions:

1) What the classroom rules are.

2) What kinds of discipline problems in the schamds be faced.

3) What the reasons for the discipline problems are

4) What the possible solutions to discipline protdeare.

5) Why the discipline problems in schools appear.

6) Whether the classroom rules help to establishnaaintain the discipline during the lessons
and breaks.

The Hypothesis of the Diploma Paper is to verifgttthe classroom rules are a helpful

tool to establish and maintain discipline in thesskoom.



To achieve the aim of the Diploma Paper the cas#ysivas used as a research method
in order to find out students’ opinion on the rolethe classroom rules as a helpful tool to
establish and maintain discipline in the classroom.

Questionnaires, interviews and observation wered asedata collection methods to find
out students’ and class tutors’ attitude and previexperience with discipline establishment
and maintenance in the classroom. Pre — questi@snere used for students to find out what
kind of discipline problems could be faced in thdassroom and post — questionnaires were
used to see whether discipline has improved afssssmom rule creation. Pre — interviews
and post — interviews were used to find out theawpoints about the situation in the
classroom concerning discipline problems and whethéhas changed since they have
established the classroom rules. Observation aata abllection method was used by the
author of the Diploma Paper during the teachingtora in grades seven and eleven in order
to find out whether the classroom rules served dlpful tool to improve the working
atmosphere during the lessons and students’ balraduwing the breaks.

In the first chapter the author of the Diploma Ragefines the concept of discipline and
demonstrate how it has changed during the yearsyedlsas introduces the reasons for
discipline disruption in schools, in other wordd)aw factors make students break the rules in
the school and what the out — of school and irhestaffective factors are.

The second chapter introduces the notion of classnules and sets the theoretical basis
for classroom rule creation, as well as explainw ltbe rules should be presented to the
students.

In the third chapter the author of the Diploma Rapeculates on the corrective methods
used by teachers if the rules are broken, as waitbasiders the self — correction methods as a

way to deal with discipline problems.



1. DISCIPLINE

Discipline has been described in many theoreticalrees in literature from various
authors’ viewpoints. The author of the Diploma Ragmsiders that it has been one of the top
problems in schools, especially nowadays. Furtheemadiscipline disruption is one of the
reasons why teachers cannot work effectively anddywmtively during the lessons.
Safer Child (2008) has stated that discipline doetsinclude only correction of behaviour
problems, but also teaching how to avoid them and to behave appropriately. The concept
discipline includes not only strictness, structures and rblésalso laughter, fun and praises.
Methodologists such as Mendler and Curwen, Cangerd’ others believe that children need
and want strict, clear rules in their lives whidtow and teach them how to behave in society,
moreover, it is necessary to make them see whatemspif they overstep the boundaries of
the rules. For parents and teachers it is cruafbnly to say that something is forbidden, but
also to react appropriately when the rules areatéal. Appropriate model of discipline teach
children self — controlling and reasonable thinkifgorresponding to well — known
methodologists the author of the Diploma Paperegte Mendler and Curwin (1999) that
discipline is not only strict rules, shouting atldren or forcing children to obey but rather a
calm and friendly attitude, guiding children intetetiquette of behaviour. Perhaps, one of the
most fundamental and important goals of schoolsmgeaching the appropriate behaviour.
Unfortunately, the day — to day process teachingateur norms in most schools focuses
more on making students obedient. The negatives sifléhe obedience are that it does not
teach students’ critical thinking and responsipildf their action but show children that

teachers or parents have the power to force théime imisbehaviour appears.

1.1 MODELS AND TYPES OF THE DISCIPLINE

Burden (2006) has classified the types of theiplise into the models of discipline.
Discipline models are divided in three groups: lm&cher control, medium teacher control
approaches and high teacher control approacheshef discipline in the classroom.
Low — control approaches are based on the philosapbelief that students have to take
responsibility of their behavior themselves, aslwaslto make decisions and to be capable to
solve conflicts. This theory states that studeatsehto be concerned as intelligent people who

have their own inner potential to resolve behapimblems. Child’s emotions — inner feelings
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are taken into consideration when dealing with tdiscipline method in classroom
management. The main aim of this discipline istich students to think themselves and to be
socially sensible, what is more, to recognize tbain values. What regards medium — teacher
control approaches, students are let to choosestiges the commonsensible way how to
behave; still there is impact from the teacher .siddedium control teachers acknowledge
student — centered psychology that is dominatiagufe in the low control approaches. High —
teacher control approaches are based on the ppilmsd belief that students’ psychological
development is the result of strictness and rub@$ are controlled by adults — parents and
teachers.

The author of the Diploma Paper has found and comdpthe following types of the
discipline models which have been supported an@&med by various psychologists and
educators, for instance, C.M Chareles (1999) hilscted that preventive discipline prevents
classroom from misbehaviour. In other words, teetshould think about ways how to
involve students in the lessons so that there isnm@ to misbehave and disrupt the rules in the
classroom.

Another type of discipline that C.M Charles (1988s stated is a supportive discipline.
Its main idea is to support students when the plise disruption appears, for instance,
teachers support students with signals of the Hadguage (head shakes, frowns and eye
contact, voice). Teachers also support learnershoyving their interest of their works, ask
exhilarating questions and give encouraging comsyentoreover, teachers should give
students advices how to make a progress in learfiing main idea is that teacher supports
students with the signals and students make sebintrol, by realizing their misbehaviour
themselves.

Corrective discipline type is the third type thaMCCharles (1999) has defined. It is
usually needed when students do not take into atdmith prior mentioned types. In this case
teachers have to deal with the inappropriate disepby correcting students’ action, for
example, do not ignore misbehaviour in the clagsradalk to student who disrupts the rules,
but in a calm and balanced voice, not shoutinghitien. Teachers could also ask questions
to find out how to help students.

Rogers (20001points out that positive discipline is more thastjueeping the voice
calm and gentle when correcting the discipline upions. It is about creating the best

classroom management and atmosphere for teachihigaming.
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1.2 DISCIPLINE MODELS FROM HISTORY UNTIL NOWADAYS

D.W Tileston (1999) has defined that discipline migdof the past were based on a
system of punishments and rewards to establishvimiranorms in the classroom. Children
were punished for the discipline’s disruption aeevarded for the good behaviour. Coping
with misbehaviour was not planned and based on sagafent’s individuality; as a result
students who were frequently punished, left schealty and continued discipline disruption
on the streets. Nowadays the government and theplawent students from leaving the
schools.

Mendler & Curwin(1999)characterize the models of the past as the obezlimclels.

It was considered so because teachers in thoss tliseiplined students using their power
over them, what is more, teachers used punishmepotsler to achieve obedience. In the short
term period this discipline model worked, howevir the long run, obedience caused
immaturity among students, as well as the lack edponsibility and making salvation

themselves.

D.W Tileston (1999) has stated that nowadays, &yactealize that obedience model is
not effective and does not work with students. Mwueg, it does not develop students self —
controlling and critical thinking in situations winé¢he discipline problems appear. Teachers
have come to conclusions that discipline plans khmclude, firstly, insurance for teaching
pupils self — discipline processes. Secondly, sitsglenust realize teachers’ expectations in
terms of both academics and behaviours, and thitelgchers should not adapt only one
behaviour type in the classroom, for instance, bieloa that is adequate when students are
reading silently is not the same as behaviour madwn students are having group or pair
work.

The author of the Diploma Paper agrees with therpmnientioned authors that it is more
effective for children to realize themselves whatthe root of misbehaviour. As it was
mentioned, obedience does not teach critical thopkas a result students act like mechanical
dolls acting like parents or teachers ask withaudasstanding what for. The author of the
Diploma Paper believes that discipline can be dstad if a child understands the reasons of
the misbehaviours, what is more, if adults explainfriendly why it is crucial to act

appropriately not only in the schools and classbnt also at home and in the streets.
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1.3 DISCIPLINE PROBLEMS IN SCHOOLS

Mendler and Curwin (1999) have pointed out thatosth are not institutions parted
from the whole world. All the social problems whiappear in every day life appear also in
schools, for instance, violence society is one of the misbehaviour creators among
youngstersThere are numerous acts of violence, not onlyjhan dtreets but also in families
happening frequently. Children see cruelty eveay é@nd get used to it. They accept
hooliganism as a commonsensible way how to solablems. Nobody is shocked when
another violent death is reported on TV news arawspapers.

Many explanations of undisciplined behavior in swbosuggest that the cause lives
within the pupil, or their family and backgroundcch®ols have to cope with the consequences
of social dysfunction and with peer group attitutiesnti-social behavior. More specifically,
teachers may be on the receiving end of incidehtgabence and anti-social behavior that
exist in certain elements of society (S. Blandfb@®8: 7).

Campa et.al. (2008) have defined in their resednel children’s background is the
dominate factor of their behaviour and intelligeras® that family, traditions and lifestyle
influences children behaviour in schools.

The author of the Diploma Paper agrees that dise@tarts already in the childhood in
each family; what is more, background from whiclehlld comes includes also traditions,
cultural contexts, countries and states with ileswand norms of behaviour. What is more,
violence and hooliganism nowadays have increasedtlagre is no surprise that children
become more and more cruel, as a result, the najdéle whole society is reflected in the
schools and reasons for discipline disruptions. &l@v, according to the author’'s of the
Diploma Paper theoretical researches, the disegiroblems in schools raise outer factors,
for instance, social background of life and inreatérs, like, classroom management.

Students’ temperament is also believed to affestipliine disruption in schools. These
problems usually are noticed by boys who are fightvith each other to solve their disputes.
Macenzie (2003) has outlined that there are fotferdint types of temperament: sanguine,
choleric, melancholic and phlegmatic. When creasiafg and positive classroom management
teachers must acknowledge that there will alwaysliferent types of temperament in one

classroom. Teachers should be informed from thedthsocial pedagogue which student
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belongs to certain type of temperament. According the statistics, phlegmatic and
melancholic disrupts discipline rarely than chaenr sanguine.

Energetic students are another cause of disciginoblems in schools. Mendler and
Curwin (1999) have outlined that there are centalas what students can not do in the school
but there are not suggested actions what to deddsfor instance, if running in the school is
forbidden, teachers should think about how studeoitd substitute this action. The author of
the Diploma Paper believes that students shoulortdaded with special places in the school
where they can be active and loud, for instancea&hsport hall where students could relies
of the energy during the brakes. As a result céildvould not be running and playing games
where it is forbidden or even dangerous, for examplthe stairs.

According to the authors of the Diploma Paper eigmee during the teaching practice,
students’ low self esteem is another reason ofprepiate discipline in the schools. For
students who have experienced behaviour problentseipast, it is hard to believe that they
can change and start to behave properly. They tevem try to improve their behaviour and
to act according to the rules, because these lesadwenot believe in themselves. Mendler and
Curwin (1999) have said that this problem is topfoa students who have low marks. They
decide that if they are losers in studies, theyehavbe losers also in behaving properly. As a
result they want to be rebellions in all spheres.

The author of the Diploma Paper considers thathamatason for discipline disruption
might boredom in the classroom. G.Manini and Art(07) have defined that teachers
should think of the ways how to make lessons efjleyand topicafor students. There should
be interesting activities during the lesson andtltents must be involved in the work, what
IS more, interesting materials and extra handdusilel be used to activate children’s interest
in the lessons. However, no matter how excitingattevities are, students may find the lesson

boring if the pacés too slow, as a result, students will start dasthe discipline norms again.

Shenton and Smith (2007) considers that pace hasyslbeen an important component of a
successful lesson, particularly with able or gifggdups of high-achieving students who are
able to cope with 50 minutes of rigorous challevgeo thrive on the demands of a lesson that
asks them to move quickly through exposition andesg to learn new topics. Pace is also a
critical feature of a well-disciplined classroorhpupils are busy enough there is no time for

off-task behavior. Moreover, well-paced lessons dbfte pupils seem to require two major
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elements: considered planning and the establishofesyistems and routines. The benefit is a

well-structured lesson in which pupils play anaetand responsible part.

To sum up the first chapter about the disciplinegdels and types of discipline
nowadays and long time ago, the author of the Dagld?aper agrees to the prior mentioned
authors that teachers must acknowledge that tregptiree model working with one student
will not be appropriate with others. Another esgdrissue is that teachers have to take into
account that children are changing within the tirag;a result, discipline models that were
appropriate to the past are not working nowadagpe@ally in schools, because children
know their rights and realize that teachers canpnoish them for the bad behaviour with the
help of physical or psychological demeans, foranse, making children to sit on their knees
where there are peas under them or making chilstand in the corner for hours as these
methods were popular in previous centuries. Thaaudf the Diploma Paper accepts the
prior mentioned authors’ thoughts about the higbontrol approach disappearing from the
schools’ discipline plans, as it is stated thatidcbn must learn self — controlling in situations
where misbehaviour appears. However, adults camehponly on children conciseness that
the discipline will be appropriate in all occasiomfius the author of the Diploma Paper states
that there should be rules in every family, schad classroom, because it makes children
realize that there are norms of behaviour everyahast only in each family but in schools as
well. Moreover, the author of the Diploma Papetestahat rules could help to establish and

maintain discipline in the classroom.
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2. RULES AS A SOLUTION TO DISCIPLINE PROBLEMS IN
CLASSROOMS

The Author of the Diploma Paper considers thatféecgve work in the classroom is not
established only by goal oriented learning procestrent productive activities of the lesson,
understandable objectives, evaluation and studeatiback, but also by classroom rules. The
main reason why teachers create the classroom rsilds create a positive classroom
management and to introduce students with the helrathat is expected in the classroom.

Hayes (2006) has stated that rules are statemdiats ttanslate principles about
appropriate conduct and behaviour into practicéedive rules are clear and understandable
for students and adults and do not cause misumaelisigs what is allowed and what is
forbidden. There are certain rules in every schbat are obligatory for every student and
serves as a regard of the place where studentEach.teacher can create their own classroom
rules which serve as a requirement of a studertstas strictly suggested to take these rules
into consideration while being in the classroom.

Rules deceive teachers if they expect them tosb& t@ol that teaches students how to
behave. Rogers (1995) has said that cognitive dpuetnt fathers Piaget and Vygotsky
explain that written or verbal rules are too comgaied for children to understand their basic
meanings, instead of that, children keep the rudetheir heads like something abstract or
literally said, as a result rules stays extringidheir thinking. The fathers of the cognitive
development consider that it is also similar witke lder teenagers who take the rules as
something extrinsic, connected with the socialti@heships development.

Rozanovs (2007) has defined that children needsrstss and rules to follow in their
every day life, and they actually expect them tdhsxe, because it helps to feel safe, what is
more, children know how to behave and what limifsbehaviour are expected in each
situation. The way how rules are involved in pupilses causes negative emotions not the
fact that the rules should be there, to be moreiggeyoung teenagers do not like the term as
such, because the associations are negative atid adust be careful when thinking of the
investigation of the rules

The author of the Diploma Paper considers thatsriee effective if students are
involved in the process of rule creation, thus eas should consider the idea about learners’

attendance in that.
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2.1 ISSUES THAT TEACHERS SHOULD CONSIDER BEFORE
CREATING THE RULES

Wilke (2000) considers that teachers’ successaituré in the classroom will depends
on rules that teachers establish on the first dascloool and the way how teachers will show
the consequences if the rules are broken. Thesehiwgs should be considered as seriously
as lesson planning or exciting activities becaus# w controlled and disciplined class will
naturally establish effective learning.

Before creating classroom rules, teachers shoallizeewhat exactly they want to gain
with these rules. Weinstein and Mignano (2000) {sowut that educator have to take into
consideration the age group of the children for mttbe rules will be created. If the rules are
designed for primary school children they will nlo¢ appropriate for secondary school
learners as well.

Except age peculiarities, teachers also shouik tiwvhether the rules will be logical and
needed, because it is pointless to create ruleshwhill serve for no certain reason. Curwin
and Mendler (1999) have stated that it is crucatplain to students that every rule includes
also consequences. As children are individualitiey learn individually as well. That is why
teachers should explain to each student that ibrhehe breaks the rule, consequences will
follow immediately. Asking opinion about what shdide the consequences after breaking the
rule is also one way how to involve learners in¢heation process.

The author of the Diploma Paper considers thattid step which should be noticed
when creating the rules is students understandinigeorules. It is not acceptable if rules are
abstract. Before introducing learners with the suteacher should think about examples how
to explain what is meant by the rule. There codaben discussions about certain rules.

Furthermore, rules have to be compatible with etioical aims. As Weinstein and
Mignano (2000) have defined, before developing rililes, teachers should ask themselves
whether the rule will motivate students learninggass or limit it. It is not a successful rule if
students start being afraid to communicate withheather during the lessons or brakes. It
limits the development of students’ interactionliskwhich is certainly not the aim of the

teacher.
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Finally, classroom rules must support school rukes: instance, if the school rules
require that students are not allowed to run dutirvegbrakes, teachers have to support it and
make no rules where it is allowed.

When creating the classroom rules, teachers shasidstudents for help. They can
create rules together, because students can giweeadvhat rules should be included into the
classroom rules. Canters’ (2001) have stated #gzathier may help learners to think by asking
questions, for instance, what kind of rules theynkhwould help them to learn more
productively, or what rules are needed for thenfiet safe in the classroom. If the teacher
involves students in this process, they feel etu#tie teacher and consider these rules as their
own ones. Students are more motivated to remind etieer about the existence of the rules
when they see others violating them.

The author of the Diploma Paper considers thasrateated together with the class tutor
may help students to understand the meaning otldssroom rules as well as to realize

neediness of the behaviour norms.

2.2 WAYS OF TEACHING AND LEARNING CLASSROOM RULES

According to Mackenzie’s (2003) thoughts there fatg ways how teachers teach rules
to students: permissive approach — respectful besed on the use of power to students. The
punitive approach — strict not respectful, may earesistance in the classroom. The mixed
approach - not strict and respectful, carries twat Wworst characteristics of students. The
democratic approach — it is strict and respecffhls is the only way which provides positive
atmosphere and productive communication betweeatestiand teacher.

Weinstein and Mignano (2000) have suggested keepiegules in some place where
students can reread through the rules whenevemiéeded. Another point to keep in mind is
to define the rules according to students’ agehst the rules would be understandable and
clear, furthermore, there should not be more tlesers items on the basic discipline guide.

To show more detailed how teachers teach rulegsuiests step by step, Mackenzie
(2003) considers that on the first day teacher lshimiroduce students with the theory of the
rules in an understandable way, avoiding using lisstg of papers written in a complicated
language. What is more, teacher should introdusgesits with the rules and explain that they

are meant for students’ safety and for more prodeicvork during the lessons. On the first
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day teacher should also send a list of the rulefudents’ parents, to introduce them what is
expected of their children. During the first twoeks teacher should not only revise the rules
for students all the time, but also ask questiansde whether students have understood
everything and accepted the rules. Especially tarnger learners daily routines should be
regarded every day, for example, when to spealkguhie lesson, or when the students may
leave the classroom. Teachers have to be readyor®e cacross first serious discipline
problems during the first month. The appropriatection would be to support the rules and to
act adequately. Teachers’ have to support theitdomrules throughout the year. Now and
then there should be parent problem - solving genfees where teachers can introduce
parents with discipline problems in the school tmdolve the problems together.

Children learn rules in concrete situations. Theystt something only when they
experience that it is so in reality not only tolg the teacher. That is why rules should be
taught in both ways: orally - with explanations asithultaneously act them out in a real
situation. When teachers’ words match studentsbastconsistently, children learn to trust
their educators’ words and recognize the rulesrizetiiem (Mackenzie 2003: 79).

The author of the Diploma Paper believes that tesciave to stress out to their
students that every new day is a new start of hebaas it is expected according to rules.
Canters’ (2001) continue that learners have to rataed that it does not mean anything that
they misbehaved yesterday, teacher never couatmih, otherwise it will seem pointless for
students to start follow the rules if they once bagke them.

As Macenzie (2003) defines there are two typestudents. One is compliant children
who do not need repeated testing. It is enough with time for them to break the rule.
Afterwards they follow the rules and consider thenbe serious. Other type is strong — willed
children who are more spiteful and who need moaa thne time to break the rules and test
the teacher to see whether the rules are serious.

The Author of the Diploma Paper believes that sttgléke to check whether the rules
really work in the real life situations by violagithem. Children learn about appropriate ways
to behave through trial and error, observing andaiing, discovering what actions are
rewarded and being given direct guidance by antdHalyes 2006: 21).

To sum up the chapter, the author of the DiplompePatates that classroom rules are
needed and have to be created in order to helpnpyove the working atmosphere and
discipline in the classroom. Moreover, rules makelents behave as it is expected in the

schools and classrooms. They are meant to estatibsipline in the classroom during the
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lessons and brakes, so that teachers do not hapetal extra time coping with misbehaviour

during the lessons, but use the time for effectaaching, moreover, with the help of the

classroom rules students can feel safe during tbéakb as it should be forbidden to use any
physical or moral offences to each other.

The author of the Diploma Paper defines that itéh&re rules in the classroom, there
should be stated also sanctions or consequences.i8nore, students should be told that if a
rule is violated, teachers will react and studevitsfeel certain consequences as a correction
method. Thus, educators can not pretend that rgpthas happened if students continue
disrupting discipline even though the classroonesuéxist. However, correction methods
chosen by the teachers must be reasonable, wigihystcal or psychological damages for the
children. What is more, teachers should think alboeitways how to encourage students not to

break rules, instead of gaining obedience or ugurgshments to learners.
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3. PUNISHMENT VERSUS ENCOURAGMENT AS A CORECTIVE
METHOD

M.E. Engandler (1987) has said that classroom rdtesiot establish discipline in the
classroom in all cases. There will be students witidoreak the rules anyway. Teachers react
differently when one student spitefully strikes ey or when students speak out without
raising their hands. The effect of making conclasiabout individual students is less visible.
When students break rules, teachers react. Howdverreaction differs among students,
depending on the conclusions that each teacher srakeut the student. Teachers respond
differently, depending on their respective goalsl &eliefs regarding how to best achieve
these goals. Furthermore, teachers behave differdepending on the seriousness of the
wrong behavior. To punish or not to punish is ¢ typical question. Punishment is a
common phenomenon throughout our society; it exiBte use of punishment as a primary
response to misbehavior is supported by historg, dburts, public opinion, and common
child-rearing practices.

The power to discipline (2007) analyzes the sanctions for the disciplirsgutition. It is
stated that any use of sanctions must be reasoaallappropriate to the circumstances of the
case. In particular, the act requires that puptjs should be taken into account, any special
educational needs, any disability and any religiceeuirements affecting the pupil. What is
more, the government advises schools to focus omating positive behavior, helping to
build self-discipline and encouraging respect ftreos. But schools also need sanctions to
stop pupils from misbehaving with the help of bebavpolicies which are regularly
publicized to parents and pupils. Thus, the belguiticies should include a code of conduct
for pupils. Rules on conduct can apply before aftelr achool as well as during the school
day. They can set expectations for how pupils éhave in corridors, in bus queues and at
lunch and during the breaks as well as in the alass.

Schools have a legal right to impose reasonabletisas if a pupil misbehaves.
Sanctions a school might use include: a scoldingftar to parents, removal from a class or
group, loss of privileges, confiscating somethirgobging to child if it is inappropriate for
school, for example, a mobile phone or music player

Rogers (1995) says believes that successful teadstablish rules and cope with the

consequences, but they do not depend on rules andghments to establish positive
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environment for teaching and learning, what is mamasonable teachers will avoid
impersonal, crime and punishment classroom managerie positive atmosphere in the
classroom can be reached when the teacher estbhsisic understandings through person to
person communication, not with the help of strides and punishments. However, teachers
and students need rules, but they must be ruleghwibach self — control, in other words,
rules which make students think themselves abait thehaviour and why do they want to
disrupt rulesPunishments or the threats of punishments only damthe efforts of teaching
students to behave with empathy, in other wordbgetmave well to others.

The author of Diploma Paper agrees to the prior tioeed that rules should be
educational in a way that students learn to undedsthe reasons why do they act one way or
another. Moreover, punishment as such does not stakients think over the situation, it is
more like salary for the job. That is why teache#so use punishments cannot establish
discipline in the classroom as those teachers vgleacammunicational ways to make students
themselves realize the roots of misbehaviour.

If students have violated rules, reaction from thacher must not be physically or
psychologically destructive. Canters’ (2000) poiatg that corrective actions should not be
meant as embarrassing to students. However, coeedction or, in other words,
consequences for broken rules should be somethaigtudents do not like, for instance, if a
student has been late for the lesson, he/she awik o spend the missed time after the lesson.
Punishment as such does not encourage studernt®osec appropriate behaviour themselves.
It is productive for teachers to use correctiveiomst as the natural consequences of
misbehaviour.

Above all corporal punishment must never be uséth wtudents (Canters 2000: 62).
However, there are many arguments about the raekdtip between corporal punishment and
teacher-pupil relationships. These arguments makelasions to what physical punishment
does to students’ and teachers’ relationship aaattimsequences that this has on education. It
is claimed that for a teacher to use corporal gnment indicates that the teacher has failed to
solve the discipline problems in other ways - byrahauthority, by a system of rewards, or by
milder punishments. It also indicates that thesehers lack the ability to communicate with
children first gently and then more strictly. Howeey corporal punishment often indicates
teachers’ failure to cope with the discipline perhk in humanistic, democratic way. It is
considered that when the teacher uses corporaklipuent it indicates that the efforts of

discipline have failed. Teachers can not punishilpyghysically, but can physically restrain
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them where it is necessary to stop a pupil injufiimg or herself or someone else, damaging
property or causing serious disruption. (D. Bed98).

The author of the Diploma Paper agrees to the prientioned authors that certain
consequences should follow after the violationh# tules, however, educators and parents
should take into consideration the age peculiarioé a child before using any correction
methods, as the children in every age group nedtsretht way of explaining why it is
forbidden to act inappropriately.

Teachers can not punish pupils physically, but pagsically restrain them where it is
necessary to stop a pupil injuring him or herselfsomeone else, damaging property or
causing serious disruption.

To sum up the third chapter, the author of the @r#A Paper agrees that corporal or any
other physical punishment must not appear in sshasla corrective method. Instead of that
teachers must use more effective ways how to makeests behave appropriately. For,
instance, children should be encouraged to taksoressbility for their behavior. Ultimately,
pupils must learn to control themselves so thay ttas behave and work quietly even when a
teacher is not watching them; this is what they thrhes able to do as autonomous adults.
Teachers must provide opportunities for pupilsatetresponsibility for themselves and others
through classroom and extra-curricular activitiBg(dford 1998: 3).

Centers’ (2001) have stated that correction mestoalild be appropriate for students
and teacher should feel comfortable using it. Teexishould use corrective actions that are
easy to implement and students will respond tothérs suggest not using correction methods
just because someone has recommended them. Ifexivee method is difficult for teacher to
use, teacher will be less inclined to do so. Céescy is the key to the success of the
discipline plan. Teachers should realize what theglly are willing and able to do
consistently.

The author of the Diploma Paper agrees to the prientioned authors that certain
consequences should follow after the violationh# tules, however, educators and parents
should take into consideration the age peculiarioé a child before using any correction
methods, as the children in every age group nedteratht way of explaining why it is

forbidden to act inappropriately in the classroom.
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4. A CASE STUDY IN GRADE SEVEN AND GRADE ELEVEN

The aim of the case study was to find out whetherdreation and establishment of the
classroom rules help to maintain the disciplinéhm classroom and improve students’ attitude
to each other, as well as improve the atmospheiaglthe lessons.

To achieve the aim, the author of the Diploma Papese two different classes in the
Grammar School of Nordic Languages — grade 7 filoenprimary school and grade 11 from
the secondary school. Such classes where chosaudgethe author of the Diploma Paper
wanted to compare two critical periods of the midives — the early teenager period (grade
seven) and the late teenager period (grade elevagording to various psychologists’
viewpoints, teenager period is the most troublesbme for children. At this age children are
tended to violate the rules and disrupt disciploezause of the mental and physiological
changes in their bodies and minds.

Three data collection methods were chosen — questices, interviews and observation
to obtain the data. As a result, the case studgistmd of three parts. The interviews were
chosen to find out students’ attitude to the cla@sr rules as a tool to establish discipline, as
well as what their expectations about the rulesew@® pupils (16 seven graders and 20 eleven
graders) received two questionnaires — pre quesdiogs - to fill out before the creation of the
classroom rules and post — questionnaires — tamexgtudents’ opinions on effectiveness of
the classroom rule creation to establish and miaiatiacipline in the classroom.

The pre — questionnaire consisted of six quest{&ppendixl). The aim of the pre —
guestionnaire was to find out learners’ opinionsdastipline problems in the classroom, as
well as to explore students’ expectations concereliassroom rules as a means to establish
discipline.

The post — questionnaires consisted of six questiothe aim of the post —
guestionnaires was to explore pupils’ views onsriasm rules’ effect on the learning process
in their classroom (Appendix 2).

Two teachers’ were interviewed — the class tutagrafle seven and the class tutor of the
grade eleven. Both tutors were interviewed twicebefore the classroom rule creation
(Appendix 4) and after, in order to find out thewnsiderations on the classroom rules -
whether they help to establish and maintain digsupin the classroom (Appendix 5). Both

tutors had a possibility to observe the studentsonty during the breaks but also in English
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and Latvian lessons as the class tutor of gradenseras also an English teacher, and the class
tutor of grade eleven — Latvian teacher.

The author of the Diploma Paper was also the Bmgtiacher for both — grade seven and
grade eleven; as a result, it was possible to bssudents before and after classroom rule
creation. It was observed that students in gragensa&vere more enthusiastic to follow the
classroom rules and all the time reminded of themach other if the misbehaviour appeared.
In the author’s of the Diploma Paper viewpoint,sskl@om rules served as obvious, existing
reminder that children were not allowed violate thscipline, as a result, the working
atmosphere in the classroom improved.

The author of the Diploma Paper considers thatthgsroom rules were not as crucial
for eleven graders as for seven graders as they toi behave appropriately even before the
new rules were introduced to them. There were féwasons when students reminded each
other about the classroom rules, for instancepnfiebody was late for the lesson, as learners

found it disturbing.
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4.1 ANALYSIS OF THE PRE - QUESTIONNAIRES FOR THE
STUDENTS IN GRADES SEVEN AND ELEVEN

1. Have you ever faced with any discipline
problems in your classroom?

100%
80%
60% 1
40% 1
20% 1

0%-

O Yes
= No

Grade 7 Grade 11

Figure 1. Reflection of the data if students have ever cootess discipline violation in

their classroom (in grade 7 and in grade 11).

In the first question of the pre — questionnaiearhers’ had to answer if they had ever
experienced discipline disruption in their classnpan other words, the author of the Diploma
Paper wanted to find out if there were any disnoplproblems in the grades seven and eleven.
This question was formulated in order to understahether children considered that there
were discipline problems in their classroom or not.

As the data showed, majority in both classes haadt dvith the discipline problems
(more than 80% in both classrooms). However, itudhdoe emphasized that students from
grade seven experienced discipline problems oftan kearners from grade eleven.

The author of the Diploma Paper considers that Ipupi grade seven came across
discipline violation more than in grade eleven hseaof the immaturity that is the common
feature of the young teenagers. As it was notiaatihd the author’s of the Diploma Paper
observation, children in primary school were brimgiwith energy, as a result, they acted

inappropriately during the lessons, for instankeytchatted with their classmates, wrote notes
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to each other or disturbed by being too loud. ebsence, younger learners were not
responsible enough to realize the importance ofdbmeect behavior in school, especially

during the lessons. The reason why teenagers degkeven misbehaved more seldom could
be their wish to act and to look like adult peoaie as it is believed by teenagers; adults act

reasonably and do not misbehave.

2. What are the frequently faced
discipline problems in your

classroom?
12,5% 0%

87,5%

0O Loud behavior during class
m Rude namecalling

m Other

Figure 2. Reflection of the data concerning the commonlgesbed discipline issues

among classmates during the classes in grade seven.

The second question faced with the students’ viessighat were the frequently observed
discipline problems in their classroom during thesbns. This question was included in the
guestionnaire to research and compare studenes'atbatut their considered common discipline
problems.

Two variants were defined in the questionnairesudlbehavior during classes and rude
name-calling. According to the author’s of the Dipla Paper experience during the teaching
practice these were the often observed discipliotons. The author of the Diploma Paper
included also the answer where learners could whigr own opinions; however, the data
showed that none of the seven graders have medtamme 87, 5 % of all students considered
that loud behavior during classes was the commob$erved discipline problem, while other

12, 5 % believed that rudeness was the frequertahayvior during the lessons.
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The author of the Diploma Paper believes that grybatudents have not mentioned
other discipline problems because two possibiliiese already stated and learners did not

want to think of others.

2. What are the frequently faced
discipline problems in your
classroom?

5%

10%

85%

O Loud behavior during class
m Rude namecalling

@ Tardiness

Figure 3. Reflection of the data concerning the commonly olese discipline issues

among classmates during the classes in grade eleven

Figure 3. reflected the data of the grade elevemh#& second question — about the
common discipline problems during the lessons.h&sdata showed, majority of the learners’
— 85% considered that loud behavior was the mapthdy during the lessons. 10% of the
students stated that rude name-calling was thendefrequently observed issue during the
classes after the loudness. However, 5% of theerlgvaders named also other variant as one
of the frequent one during the lessons — tardinassther words, it was bothering for students
if somebody was late for the lessons, as a regsalther had to give the instructions one more
time and explain the tasks again. Judging frometterience during the teaching practice, the
author of the Diploma Paper defines that studemsewoften late for the lessons; moreover,
this feature was common among Secondary schootstsldAs this issue persisted, teenagers
felt disturbed.
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3. Does it disturb you during lessons if your
classmates are loud?

< 3 < 3
100% 1 —112,5% o8
0, 0
80% - {12.5% - O Sometimes
60% - ] 15% O No
40% | | 75% O Yes
45%
209%0 1
gy = 2 -
Grade 7 Grade 11

Figure 4. Reflection of the data whether pupils felt distutlieothers misbehaved during

the lessons.

The third question dealt with the children’s opimsowhether it was bothering if
somebody misbehaved during the lessons. Studedtsohanswer withyes or no, however,
there were given third variant where pupils coukehtion other thoughts. As the data reflected,
children felt disturbed if others misbehaved in hbajrades seven and grade eleven.
Nevertheless, younger teenagers — seven grades mdre disturbed during the lessons if
others behaved inadequately - 75% of all sevenegsadh comparison with the seven graders,
only 45% eleven graders answered that they fetudied. Close to that - 30% of the eleven
graders said that sometimes it was bothering femthf somebody overstepped discipline
during the lessons, while 15% stated that theyndidfeel disturbed during the lessons. What
regards seven graders 12% of the students saithtihatid not feel disturbed and 12% assured
that sometimes it was disturbing if others wereaudlduring the lessons.

The author of the Diploma Paper considers thatrdaog to the data younger teenagers
felt often disturbed than secondary school studevitech mean that younger learners’ level of
knowledge and marks could reduce and become loeeause of the factors caused by their

classmates’ misbehavior during the lessons. Thaashiers should not be careless if students
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misbehave during the lessons, but react and sbkaliscipline disruption, especially while

students are learning.

4. Do you consider that rules are needed in
your classroom?

80%
60%0 O Yes
20% ® No
20%-

0%-

Grade 7 Grade 11 Yes

Figure 5. Students’ opinions if rules are needed in theissiaom from their viewpoints.

In the fourth question both classes were askecttioe their attitude toward the need of
the classroom rules in their classroom. This qoastias stated to see whether students realize
the importance of the rules.

In grade seven students’ opinions were dividedna positions — 50% considered that
they needed classroom rules and other 50% - tlegt did not need rules. In grade eleven,
majorities — 65% believed that they did not neesioom rules; however, 35 % still thought
that rules were needed.

The author of the Diploma Paper considers thatestisddid not want classroom rules
because the rules sounds like boundaries of stsidierdgs. Majority of the students in grade
eleven did not want classroom rules because ofntisbelieve that rules could change
anything. Older teenagers - pupils in grade eleveonsidered themselves as adults; as a
result, they did not want to be overseen by teacbeparents.

What regards grade seven, the author of the DiplBaper considers that children were
not against the rules, especially, those who ditl have behavior problems, because they
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realized that if there were boundaries everybodyld/dake them into consideration. Usually
learners who violate discipline are against thesuhs it would mean new laws for them to

follow.

5. What do you think would be the
outcomes of the classroom rules?

12,5%

68,75%

@ Better environment
@ Do not know
O Order

m Security

Figure 6. Students’ expectations of the outcomes of the ass rules in grade 7.

The fifths question dealt with the students’ expgonhs of the outcomes if they had
classroom rules. As the data showed, learners Hstetht thoughts; what is more, answers
were diverse among seven graders and eleven gr@agerdigure 7). In grade seven majorities
of the pupils — 68, 75% - believed that classroafes would establish discipline, or in other
words, order in the classroom. Other children iadgr seven stated that the classroom rules
would improve environment for the studies in th@ssfoom; in other words, students believed
that the classroom rules would discipline othedshis in the lessons; as a result, affective
atmosphere would be established for the learnensiglthe classes. 6, 25% considered that
classroom rules would provide security in the alassi. The author of the Diploma Paper
considers that children would feel safer probabBcduse classmates’ would act more
appropriately and there would not be fighting’s amiikes. However, there was other 12, 5%
of the seven graders’ who answered that they didknow what would change if they had

classroom rules. The author of the Diploma Papeasiders that there are students who have
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never faced with the rules and teachers have nexglained the concepts of the rules or
appropriate behavior in the school, as a reswdtnkers do not know what would be improved

in their learning process if there are rules.

5. What do you think would be the
outcomes of the classroom rules?

20% 10%

10%

10%

@ Respect
@ Easier to study

O Nothing

m More power for the teachers
W Better environment for studies

Figure 7. Students’ expectations of the outcomes of the ass rules in grade eleven.

The data of the grade eleven to the fifths questfwed that most of the students - 50%
considered there would be more respect in thegsatemm. 20 % believed that the rules would
provide effective environment for learning. 10 %tloé eleven graders stated that it would be
easier to study because of the rules. The auththeoDiploma Paper admits that the study
process would not be stopped because teacher tiaeéve the discipline problems, as a result,
teachers could use the lessons’ time to teach stsig®t to deal with discipline disruptions.
Other 10 % stated that the classroom rules wowd giore power for the teachers’. However,
10% of the eleven graders though that the classrotes would change nothing. According to
the author’s of the Diploma Paper conclusions, estitel in grade eleven saw the outcomes of
the rules as advantages, such as respect among#eehand towards teachers, as well as
better environment for the studies during the lasséin comparison with the grade seven, the
majority of the both classes considered that rwesild provide order and respect among

students. The common feature in both classes waectation that the classroom rules could
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supply effective environment for learning — 12, 8%0orm seven and 20 % of all teenagers’ in

form eleven.

6. Do you want to participate in the creation of
the class' disciplinary rules?

100% 1 81,25%
80% 1 OYes
60% | O No

40% 1
20% 1

0% -

Grade 7 Grade 11

Figure 8. Reflection of the data whether students from gratlesd 11 would like to

participate in the classroom rule creation

The data to the sixths question reflected studetdsires to participate in the classroom
rule creation. This question was included in thegsionnaire to find out whether teenagers’
would be interested to help teacher to decide wias would be needed in their classroom.

As the data showed there were grater interestadegseven to participate in the creation
of the classroom rules — 81, 25 %. The interegarticipation of the classroom rule creation
showed also 70 % of the eleven graders. Howevergtivere students who did not showed
interest to take part in the creation of the rules.

The author of the Diploma Paper esteems that stsdgm answeredo to the question
six, were those learners who answered negativsly ta the question four — where teenagers
had to reflect their thoughts whether the rulesenegeded in their classroom or no. However,
according to the data students, who considered agdhe needless, still expressed the wish to
take part in the process of the classroom ruletiorealt was indicated that students would
accept the rules if they would be created by thdrase
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To summarize the data of the pre — questionndieeatithor of the diploma Paper states
that majority of the students were not against éséablishment of the classroom rules.
Teenagers in both classes — seven and elevendeoedithe rules as the discipline organizers
in the classroom, as a result, respectful atmogpaerong the students would be established.
Moreover, children believed that the rules coulgbiave environment for the more effective

learning.

4.2 ANALYSIS OF THE POST — QUESTIONNAIRES

After one month of establishing the classroom riethe classrooms students from the
grades seven and eleven received post — questieandihe aim of this questionnaire was to
see the teenagers’ opinions whether somethinghegged or improved in their classroom live

since they have classroom rules.

1. Did you participate in the creation of the
class' disciplinary rules?

90%
80% -
70% -
60%
50% -
40%
30% -
20% -
10%

0% -

O Yes
J No

Grade 7 Grade 11

Figure 1. Students’ activity in the creation of the classromtes in grades 7 and 11.

The first question of the post — questionnaire wtaded to find out how many pupils
participated in the creation of the classroom rubesthe data showed, majority of the learners

in both classes patrticipated in the process of codation. To be more precise, in the grade
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seven these were 81, 25 % of all children but adgreleven — 85%. According to the data
eleven graders proved to be more active in thegmoof the rule creation.

The author of the Diploma Paper asserts that qooreting to the data; students have
proved their wish and ability to help their teact@rcreate classroom rules. Judging from this,
it was clear that involving students in the procefsthe rule creation was important for both —

younger teenagers in grade seven and older teenaggrade eleven.

2. Do you think that the classroom
rules have improved the learning
process during the lessons?

18,75%

50%

OYes

m More Yes than No
@ No

@ More No than Yes

Figure 2. Students’ opinions whether the classroom rules lmapeoved the work during

the lessons in grade 7.

The second question of the post — questionnaire stated to explore learners’
viewpoints whether the classroom rules have impitdiie work during the lessons.

As the data reflected, half of the class or 50 éfaswered that rules have rather
improved the work during the classes, thus the autth the Diploma Paper considers that
majority of the students were not sure that rulasehchanged the behavior model in the
classroom as there were only 25 % of the severegsaho stated that the rules have certainly
improved the work. 6, 25% of all seven graders wared that the rules had not improved or
changed the work during the lessons while 18, 76f%e pupils have stated that the rules

rather had not changed or improved the work dutliegessons.
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The author of the Diploma Paper considers the ststelata as positive, because the
answers indicated that the majority in both classeg the classroom rules as meaningful ones

and learners have noticed the improvement of thiinwg atmosphere during the lessons.

2. Do you consider that the
classroom rules have improved the
learning process during the lessons?

10% 0%

65%

oYes

m More Yes than No

= No

@ More No than Yes

Figure 3. Learners’ opinions whether the classroom rulesehiawproved the work

during the lessons in grade eleven.

As the data showed, 65% of the eleven graders ttiaingt the classroom rules have
rather improved the work during the lessons. It \ahsut 15 % more than in grade seven
where 50 % of the children stated that work hasotec more productive since there were
rules. However, 10% of the teenagers in grade elevasidered that rules had no crucial role
in the improvement of the learning process durirgléssons.

The author of the Diploma Paper defines that asgagrob the pupils’ answers, classroom
rules have improved the productivity of the workridg the lessons; what is more, the
percentage of those who saw the rules useless etasgher than 10% in both classes. Thus
the author of the Diploma Paper esteems the id@heotlassroom rules as a helpful tool to

establish and maintain discipline during the lesson
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3. Do you consider that the
classroom rules have improved
behavior outside the lessons?

18,75%

43,75%

12,5%

@ Yes
@ More Yes than No
O No

®m More No than Yes

Figure 4. Students’ viewpoints whether the classroom rutese improved their

behavior outside the lessons among seven graders.

The data of the third question reflected studeptssiderations whether the classroom
rules have improved behavior outside the lessohe.réason why this question was included
in the questionnaire was to find out learners’ ¢osions if discipline has been established
with a help of the classroom rules among teena@enso.

As the data showed, majority of the grade sevebgtmore precise, 43, 75%, stated that
the classroom rules rather have not changed tlediavdor outside the lessons. The author of
the Diploma Paper considers that it was so beca&emehers could not control students
behavior outside the lessons like it was during dlasses, as a result, students have to take
responsibilities of their behavior themselves. Heerethere were 18, 75 % of the learners in
grade seven who stated that the classroom rules éstablished discipline also outside the
lessons. The author of the Diploma Paper admitsclaasroom rules could be considered as a
helpful tool in discipline establishment even if lpnsome students have noticed the
improvement of the discipline. Moreover, studeritewdd realize that teachers have rights to
correct students’ behavior also outside the lessbhe author of the Diploma Paper believes
that if students would feel more affect from teash@uring the brakes they would not be so
enthusiastic to violate the rules during the brakes
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3. Do you consider that the
classroom rules have improved
behavior outside the lessons?

15%

15%

m@mYes
@ More Yes than No
O No

m More No than Yes

Figure 5. Learners’ opinions whether the behavior have impdowutside the lessons

after the classroom rule creation in grade eleven.

Though the data of the third question showed ttat@ of the eleven graders have
noticed that behavior has rather improved outskde lessons, there were another 35% of
teenagers who stated that the discipline rathemioasmproved. 15% of the pupils in grade
eleven considered that behavior certainly has beamare appropriate but other 15% says that
the behavior definitely has not improved.

The author of the Diploma Paper defines that adogrthe data grade eleven has been
divided into four similar positions where half talhlearners believe that the discipline has
been established but other half of the childrenydbat improvement of the discipline would
be observed.

The author of the Diploma Paper compares the dattaden both classes and considers
that answers were rather negative and students havenoticed the changes in their
classmates’ behaviour after the creation of thestteom rules. However, the data showed that
for some students situation seemed more positsvghare were teenagers who believed in
discipline improvement outside the lessons. Tha@udf the Diploma Paper believes that it is
so because of the age differences in both clatsd® precise, secondary school learners act
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more like adults, as a result they come acrossptiise problems more seldom than it happens

in the early period of the teenagers — in gradersev

4. Have you ever violated the class' disciplinary
rules?

100% -
80% 1
° m No
60% @ Yes

40% -

20%

0%-

Grade 7 Grade 11

Figure 6. Reflection of the data if teenagers have ever rhigbed or violated classroom
rules in grade 7 and gradell.

The data of the fourth question - whether studbatse ever violated the classroom rules
showed that in both classes’ majority of the leesrigave broken the rules. In grade seven
theses were 56, 25% but in grade eleven even moded of the students.

This question was included in the questionnairexplore the data how students follow
the rules and how honestly children could admit thay misbehaved if it was so.

The author of the Diploma Paper intend that teersapave been honest when answering
this question, as the data showed high percentiatdpe discipline violators . It means that even
though there are rules and students are awarewf, thiscipline problems still exist.

The author of the Diploma Paper found interestimg tact that data reflected eleven
graders as those who violated rules more than sguaters, because it was believed that
teenagers in secondary school were willing to iket &n adult people, as a result they tried to
dismiss misbehavior, however, students in seconstzrgol often violated rules by missing the
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lessons or homework while pupils in grade severkérine rules by being loud and rude

among each other.

5. Do your teachers react to violations of the
classroom rules?

—

—

3

@ 85% 0%

O
O Yes
B No
O Sometimes

©

c

O

0% 20% 40% 60% 80% 100%

Figure 7. Students’ opinions whether the teachers reactel@aifners violated the
classroom rules.

The data of the fifths question showed whetherctass tutors and other teachers reacted
if the rules were broken. This question was inctudie find out if the broken rule has any
consequences or no. The author of the Diploma Phekeves that teachers should react
appropriately; otherwise discipline will never sablished and maintained among students.

As it was reflected in the diagrams, majority irttbe grades seven and eleven stated that
teachers reacted properly if the classroom rulese vieoken. In grade eleven 85% of all
students answered positive while in grade seveb%. According to the data teachers reacted
more in secondary schools if learners misbehavedgeter, 6, 25% of the children in form
seven stated that teachers reacted, but not inasks. The author of the Diploma Paper
considers that teachers’ disinterest or wearire#isei reason why sometimes teachers react but
sometimes do no react if students violate the ridesvever, the author of the Diploma Paper
considers that it is positive that teachers cardesits’ discipline and in more cases learners felt
the consequences for misbehavior.
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6. How would you rate the meaning of the class' dis  ciplinary
rules?

Grade 7 Grade 11 0 Does not matter
0O Some students are disciplined

@ Students are disciplined

Figure 8. Students’ believes about the classroom rules’irotee classroom.

The data of the sixth question of the post — qaastire showed students’ viewpoints
about the significance of the classroom rules. Thisstion was included to explore whether
the teenagers realized the importance of the arlesd not.

As the diagram reflected the data were similarathlxlasses. In details, 43, 75% of the
seven graders considered classroom rules as neededignificant while in grade eleven -
40% of the students.

In secondary school majority of the learners coergd that the rules disciplined only
some students — 45 % of all the pupils. Meanwl3l&,5 % of the seven graders thought that
the rules disciplined only some of the students.

However, there are teenagers in both classes wiwvee that the classroom rules did
not establish discipline; moreover, they stated thies were useless. In form seven 18, 75 %
of all students considered rules ineffectual bubmm eleven — 15%.

The author of the Diploma Paper states that acegrdo the data of the post —
questionnaires, learners saw the classroom rulgsifisant during the lessons. Students
mentioned that the rules provide respectful atéttmvard teachers and among teenagers, as

well as established and maintained more produgimé during the lessons.
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4.3 ANALYSIS OF THE CLASSROOM RULES CREATION IN
GRADES SEVEN AND ELEVEN

As the majority of pupils in both classes showed thterest in the classroom rule
creation — 81, 25 % of seven graders and 70% ofetbeen graders — the author of the
Diploma Paper found it crucial to involve studeintshe process.

Creation of the classroom rules took place durimg author’'s of the Diploma Paper
teaching practice, where two different classes whlsen according to their age peculiarities’
- early period of teenagers — grade seven, angéated of the teenagers — grade eleven.

In both classes two lessons were spent discusbmgliscipline problems in schools
among students. Later on students were dividedgraaps. Each group received clean sheets
of paper where teenagers could note down theirgihtsu

Each group had to write down all the common digegpproblems that students have
cam across in the school, classroom or duringdbsons. When the misbehaviors were stated
students had to think of the solutions what cowdddbne to avoid these problems. As result
teenagers created the rules for the common diseiglisruptions (see table 1).

Later on, students discussed the problems andppate solutions and decided upon
certain rules which to establish in their classroom

When students and the teacher (the author of thea Paper) had decided which rules
would bee needed and included in their classrodesyihe roll of the classroom rules were
created.

The roll was posted to the wall so that teenagetdd see it and reread whenever it is
needed. The roll of the classroom rules was mekat\isible evidence that since that day
teenagers have new order in the classroom that lmeustken into consideration.

When the classroom roll was posted to the walltradl points of it were discussed one
more time so that there would not be any misundedshgs. Teacher explained also about the
consequences if the rules will be broken.

The author of the Diploma Paper observed both dassg the teaching practice how
students took the rules into account. It was skahih grade seven learners were practicing
self controlling, in other words, students corrdatach other by reminding that now they have

the rule which forbidden, for instance, walkingand the class during the lesson.
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In the conclusion, the author of the Diploma Pagmersiders that students in both classes
were edited when they were let to take part ineodieation of their classroom rules. It is good
idea to divide students at the beginning into smadups and let them discuss the problems in
their groups. As a result teenagers have more idegsoblem solving than it would be if they
had to speak as a whole class.

What regards grade eleven, students’ behavior duhe creation process of the rules
was not as active as it was with younger pupilgrade seven. Eleven graders commented
them selves and their ideas, by saying that thesrabuld not change the behavior in the
school, but what regards their classroom, studeelgved that the work during the lessons
could be improved with the help of the classrootesuHowever, eleven graders came to the
conclusion that the rules are needed only for sofitbeir classmates — for those who disturb
others by, for example, being late for the lessons.

The author of the Diploma Paper also informed tlassctutors of the grade seven and
grade eleven about the classroom rules so thateesacould observe their students and later
could help to decide whether the classroom rulelpeldeto establish discipline in the
classroom, or improved the work during the lessdreachers were interviewed before and

after the classroom rules’ creation in their clasars.

TABLE 1. Discipline problems faced in the classroom by stisleauses of them and

possible solutions.

Problem Cause/ reason Solution
» Loud behavior during * Boredom * Lessons morenteresting
the lessons « Unmotivated and enjoyable
teacher * extra materials used(not
* Too fast/ slow pace only books)
e Students’ needs
considered
* extra homework
» Listening to the music < Boredom * taken away till the
during the lessons » Disrespect end of the lesson (mobile
» Using mobile phones e No interest for phones)
studies * Call out parents
* Send to the principal
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» Being late/absent for » Disrespect to others « Keep student after

the lessons * Bus/train was late the lesson (missed time)
» Have not done e put minus (3 minuses
homework make one bad mark in the
register)
e Give extra homework
» Using rude words » Disrespect e Send to the principle

» Call out parents
e Putthe bad mark

> Eati_ng/drinking * Boredom * Send out of the classroom
during « Disrespect « Put aminus for the work
the lessons » Give extra homework

4.4 ANALYSIS OF THE INTERVIEWS OBTAINED FROM THE
TUTORS OF THE GRADES 7 AND 11

The author of the Diploma Paper interviewed bo#ssgltutors to find out their opinions
about the students behavior in the classroom. festutors answered to the questions before
the classroom rules were created (Appendix 4).

As the data of the interviews showed, both tutatmitted that discipline problems
existed in their classrooms. However, none of deliers believed that the classroom rules
could change students’ discipline or improve thekivm atmosphere during the lessons. Class
tutors admitted that every education lesson wastsdmasically by discussing learners’
misbehaviors or low marks. Educators also acknogdddhat there were few time to discuss
the planned themes at the education lessons, $tarice, teenagers’ problems with friends,
smoking, using drugs or alcohol and other topissiies.

Class tutors declared that there were certain stade their classes who were the trouble
makers. What regards others, teachers admittedtindénts behaved appropriately. However,
according to the data of the interviews, thesealed “trouble makers” could spoil the entire
lesson, as the teachers had to deal with the diiseiproblems instead of teaching students. As
the result, learners who did not overstep disaglisuffered from those who did it, as the
teachers were busy with them.
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The author of the Diploma Paper considers thatacshould pay more attention to the
solutions of the discipline problems because taglkite issues over and over again during the
education lessons does not improve the situation.

Both class tutors have heard about the classrodes,ras there were colleagues who
have involved their own rules in the process ofrlesy. However, the class tutors of grade
seven and eleven had not thought about the classrates as a discipline establishing and
maintaining tool. When the author of the Diploma&ainformed the teachers about the plan
to create the classroom rules during the teachmagtioe, both teachers look surprised in a
positive way, what is more, teachers admitted ithatis a good idea and hopped that with the
help of the classroom rules behavior would imprawne discipline disruptions would not be
the only theme discussed during the education thessso

One month after the rules were established in thdeggseven and grade eleven, the class
teachers were interviewed for the second time.hig time tutors of the grades seven and
eleven already had experience how it was whenl#ssimom rules were created.

There were different opinions among the both tytfosinstance, the class tutor of the
grade seven admitted that students were excitedt dabe classroom rules; what is more, they
had controlled each other and corrected misbehawbrthe classmates if there were any.
However, teacher of the grade seven concernedtlibatlassroom rules have improved the
work during the lessons and there were less distgrdmong the students. The tutor defined
that teenagers acted adequately in the lessons dimey have the classroom rules.
Nevertheless, there were students who disrupteiptiiee anyway, but the difference was that
other classmates were keen on correcting themegsdt new the classroom rules. Judging
from the tutor’s interviews, students stopped ntistveng if their friends remained them about
the rules.

The author of the Diploma Paper finds it usefudtifdents correct each other and remind
about the rules whenever the discipline problenpeapbecause there are methodologists who
consider self — correction as effective, sometigen more than adult corrections.

In the tutor’s of the grade eleven viewpoints & theginning classroom rules had no
effect in discipline establishment. It was so baseaof the students’ misbelieves that the
classroom rules will be taken into consideratiopgHe teachers. When the first consequences
were observed, teenagers started to realize timfisamce of the classroom rules. The class
teacher admitted in the interview that with theosetweek since they had the classroom rules,

learners accepted the rules and tried to take therconsiderations. As the class tutor stated,
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students really tried to be on time for the lesdoesause they did not like the consequences —
the teacher kept each student after the lessotnéotime student had missed the beginning of
the lesson, however, exceptions were if studentdogjzed for being late and explained the
reason, for instance, if the buss was late.

The author of the Diploma Paper concludes thatrdaog to both teachers’ interviews,
students’ behavior have improved mostly during lg®sons. Interesting fact was that also
other teachers noticed that students have stactembrrect each other, especially in grade
seven.

What regards behaviors outside the lessons; tesich@ve not noticed any changes or
improvement. However, the both teachers believe ithaight take longer time to improve
their behavior outside the lessons and it is géad &t least working atmosphere during the

lessons has improved.
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CONCLUSION

The studies of the literature about the discipéind rules proved that discipline problems
have been crucial among the teenagers not onlyarydamily, on the streets but in schools as
well. Although before the theoretical literatursearch the author of the Diploma Paper found
the issue about the rules as a matter — of — coursgher words, that every child knows how
to behave themselves, after the studies of thealitee it seemed different. From the one hand
children know that each action is followed by tlomsequences of this action, for instance, if a
child helped his mother to wash the dishes, hevederaises, but if a child kicked the dog, he
received penalty from his parents. In other woids|dren were taught already from their
childhood about the behavior norms and appropdeteipline in communication with others.
However, as children were brought up in differeatnilies and cultures, many author
viewpoints were that rules and certain boundarfdgebavior must been stated. In other words,
the social background has made people differemt ach other, as a result the understanding
of the behavior norms were diverse as well. Thig,author of the Diploma Paper believes
that rules are necessary to establish and maidisaipline.

The author’s of the Diploma Paper research in thhan@ar School verified that
classroom rules helped to establish and maintgmmogpiate discipline among students. As it
was suggested in the literature, rules should kated together with children. Taking into
account the theories underlying classroom managemethodology, the Diploma Paper
involved learners in the rule creation process lahteenagers decide what rules were needed
for them to improve the working atmosphere durimg lessons and behavior in break times, in
other words, students were involved in disciplis@blishment in the classroom.

As the data obtained from the students’ questioeeashowed the majority of the
teenagers in both grade seven and grade eleverdewat that the discipline were initiated in
their classroom after the rule creation. Moreoweming the teaching practice the author of
the Diploma Paper observed that students’ behawnproved after the creation of the
classroom rules, especially in the lessons. Thasatithor of the Diploma Paper considered
that the aim of the Diploma Paper - to explore Wwhetappropriate behaviour and discipline
can be established and maintained in the classkeitimthe help of the classroom rules was
reached. Hypothesis which the author of the DigldPaper has stated — that the classroom

rules are a helpful tool to establish and maintkscipline in the classroom was verified.
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Judging from the data of the research the authdhefDiploma Paper considers that
every school should have not only school rulesckagsroom rules as well, as it proved to be a
helpful tool to establish discipline in the clagsm What is more, the author of the Diploma
Paper states that classroom rules could be def@isethe sub — chapter of the school rules,
because with the help of the classroom rules eweagher could decide what rules are
necessary for the certain class where childrerkiaogvn to the class tutor. The author of the
Diploma Paper states that rules meant for the whah®ol could not be as effective as rules
meant for the concrete classroom created togetitleithe learners.

To continue the research, the author of the Dipl®aper could explore whole school to
find out whether the discipline could improve iete were classroom rules in every class. To
be more precise, teachers could create classrodes tagether with students in every
classroom and observe whether the behaviour awtgliie improves during the lessons and
breaks, as a result discipline could be establigh&hole school.

However, the author of the Diploma Paper can ssiggachers that classroom rules will
be a helpful tool to establish and maintain disoc#lif only there are appropriate corrections
or, in other words, consequences after the violatéal It is pointless to set the rules for no
certain reason, thus educators should considerptssible solutions to classroom rule
violation. Judging from the experience, the autbiothe Diploma Paper defines that students
behave appropriately and respect teacher’s guidérhe teacher respects students and tries
to be consistent in classroom management.

All in all the author of the Diploma Paper statkeatteven parents teach children how to
behave there should be rules stated in the classoeecause for children it is crucial to see
that there is a rule that forbids, for example,thia the classroom or use mobile phones
during the lessons. As soon as it is written sonege/students can not afford do this anymore.

As soon as it is written somewhere students camiffimtd doing this anymore.
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THESES

1. The concepdliscipline includes not only strictness, structures and roilgsalso laughter, fun
and praises.

2. Positive discipline is more than just keeping toice calm and gentle when correcting the
discipline disruptions - it is about creating thestclassroom management and atmosphere for
teaching and learning.

3. Discipline models of the past were based onghuments and rewards in order to establish
behaviour norms in the classroom; however, nowatiachers realize that obedience does not
teach sense of responsibility.

4. Children’s background is the dominate factothefir behaviour and intelligence and family,
traditions and lifestyle influences children belwawiin schools.

5. Rules are statements that translate princifdesitaappropriate conduct and behaviour into
practice.

6. Rules establish and maintain discipline in tlessroom during the lessons and brakes, as a
result, save teachers’ time coping with misbehagou

5. Children learn about appropriate ways to behaveugh trial and error, observing and
imitating, discovering what actions are rewarded b&ing given direct guidance by an adult.

6. Children see cruelty every day and get used, tmoreover, they accept hooliganism as a
commonsensible way how to solve problems.

7. The act of correction methods requires thatlgupge are taken into account, as well as any

special educational needs, any disability and ahgious requirements affecting the pupil.
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