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Maija Bréde
University of Latvia

One Aspect of Barbarisms in Latvian Discourse

Discourse analysis reveals language properties that contribute to understanding
of the speech situation, the speakers’ background, their personal identities, etc.

In the vast field of discourse analysis discourse markers (also discourse
particles, discourse connectives, pragmatic markers, pragmatic expressions, punctors)
have been analysed with a view of how they contribute in the process of
communication integrating forms, meanings and actions (Schiffrin 1987, 1997).
Discourse markers (DMs) pertain to various aspects of discourse. Their sudy adds
greatly to the investigation of the social aspect of communication.

As lexical units DMs have a meaning of their own and they represent different
grammatical categaries (conjunctions, particles, verbs, etc.). However, the particular
message the speaker intends to convey by 2 definite linguistic expression is indicated by
their pragmatic meaning (Fraser 1988).

Segments carrying information retain their structure also without DMs. Thus
syntactically they do not depend on the particular structure of the sentence, but as
Tinguistic elements they help to interpret units of speech and establish them as part of
discourse. DMs participate in the structuring of the text, they show how the utterance
is connected with the prior discourse. Expressions of the type may also appear
whenever the speaker has a need for them. “They give the speaker an opportunity o
check back, 1o plan ahead, and to obtain the listener’s reaction. They give the listener
an opportunity to keep up and to react.” (Crystal 1988:49).

DMs are usually analysed as clements of a certain language operating in the
context of the same language. However, the linguistic picture may be quite different
due to a number of aspects of the social situation which determines 10 a great extent
the choice of the linguistic variety te be employed on a particular occasion. Language
can be used for mantpulating relationships and achieving particular goals.

“... differences in social context {broadly defined to include the hearer, the subject
matter and the medium as well as the sitwation) lead to the use of different styles.”
{Trudgill 1987:111).



Under the circumstances of language contact described as “a situation of
geographical continuity or close proximity between languages and dialects, so that a
degree of bilingualismm comes to exist within a community” (Crystal 1954) language
switching and shifting can be observed. It can be used to communicate additional
intentions of the speaker. Every user of a certain language has his /her own response to
the use of a strange term and this affects the frequency of repeating it (McArthur
1596). In the situation of multilingual or billingual communities language mixing may
enable the speaker to signal two identities simultaneously. Language contacts hring
about changes in the most open linguistic levels of the contact vernaculars, in the first
place, by introducing loan words. Although the transfer of a word may effect the
pronunciation, spelling, syntax and semantics of language loan words preserve some of
their original characteristics for a relatively long period.

The aim of the present analysis is to view pragmatic functions of a certain
group of loan words from Russian that are qualified as barbariswos in Latvian. Words
belonging to this particular group occasionally appearing in combination with Latvian
words are used as discourse markers, The current matenal includes the following
lexical items:

* vot, vo (R: “BoT”) part. - 1. there; here

2. there is

« davai (R; “nasaii”) part. - letus
s tofno, tofna, tof (R: “touHo”) adv. - exactly, indeed
+ blin (R: “6nuu") n. - pancake

In Lativian utterances with the exception of ve, toéna, tof that are pronounced
with a slight phonetic modification these words retain absolutely the same phonetic
structure as in Russian including the stress factor.

The data for the analysis of barbarisms as DMs in spoken Latvian were
collected by observation and note-taking mwostly in public places {public transport,
shops, streets). The speakers are people of different age groups, both sexes, and the
adults apparently represent different occupational and professional groups. What is
notable is that some of the barbarisms occur in otherwise perfectly formed phrases that

would correspond to the standard. There are of course, cases of slang register, too.



At the beginning of an uiterance vot appears indispensable to attract the

listeners’ attention.
(1) Vot, cik labs bérms! Vot t, ta, ta |

There’s a good kiddy. That's right, that’s nght!
(2) Vot, ki man izgajal

That’s how it turmed out for me!

In the first instance of (1) and (2) it may be understoed as an interjection ( the Latvian
exclamatory words for the occasion would be ai, ak, re ki ). In the second instance of
(1) vot is used for emphasis, for praise in particular. In (2) the speaker obviously
concludes her narration in a didactic tone.

(3) Klat esam! Nu vot, talak brauksim ar vilcienu.

Here we are. Well, let’s go by train further.

Nu vot ( the Latvian nu ta ) signals a change of an issue; it corresponds to the end of
some action.
(4) Nu vot ¢4, atkal nosmérgjies Ndz ausim/!

Look, again you’ve dirtied yourselfl
Here the speaker (2 mother) guite emphatically confirms an already expected result.

In the middle of an utterance speakers often tum to vot with an intention to
gain some time before rounding up their thought or to plan ahead.

{5) &1 man atkal grib&ja iesmerét ierligusu pienu, vot, bet cs dai uzreiz acls,
ka ir.

Again she wanted to palm of curdled milk on me, but 1 said what I

thought about it.
(6) Ta man nekas nesandca, vot, bet velak nebija vairs diifas piekerties.

So it came to nothing, well, but later I didn’t have heart to do it.

In (5) and (6) vot conveniently functions as a pause filler. In the latter case the speaker
expresses also a kind of estimate relating to a prior section of discourse.

In the following sample the speaker is actually planning what to do next. The
Latvian word instead of the barbarism might be nn although one can very well do
without it.

(7) Sodien, vot, es domaju aizstaigat lidz Tolikam.

Today I think I'll pop in at Toliks.



In the final position vet mostly points to emphasis when concluding an
utterance; occasionally it expresses some degree of estimate, like in
(8) Man liekas, ka japace] augstak, vet.
I think we have to lift it higher.
(9) - Diez vai astoppadsmit bis.
- Jums jau te sanik. Vot, vot, vot.
- I wonder if 1 have eighteen, - You’ve got it, see?
The speaker (a conductor on a trolley} confirms her expectations - the passenger has
got enough change,
Vot can be repnaied quite 2 number of times. It often accompanies some
action following an instruction as in the following:
(10} Un tagad aizpoga meteliti. Vot, vot, vat, vot, vot.
And now button up your coat. That's a good girl.
Five repeated monosyllables with a prolonged vowel in the first form a well-shaped
rhythmical pattem. The correct Latvian wording would be j4, t, labi, pareizi.
Sometimes the final vot may have an implication of a negative attitude:
(11) Padoma tik! Tie#i Sodien priekiniekam vajag sapulci, vot ta.
Would you believe it! Today out of alt days the boss is holding a
meeting.
(12} Sapl&si 3alli. Nu vot ta.
Why did you tear the scarf? See what you®ve done.
Here vot stands for an obvious warning,
In the following sample vot serves as a confirmation of something expected but
not desirable:
(13) Pielipis ki koi]ene, nu vot! Atkal velkas pakal.
He’s sticking with us (like a chewing-gum). Bugging us again,
A reduced form of vot with the final consonant elided is most frequently used as
interjection expressing satisfaction or pleasant surprise:
(14) Vo, ku forsil Beidzot Tist.
Isn’t it great! Raining at last.
(15) Sodien ir gan dienipa! Vo, cik labi!
What a nice day today! Isn't it wonderfial!

10



However, it can also function as DM indicating a completion of the previous utterance:
(16) Tagad pakapies atpakal, ne tik daudz, vo, vo, vol

Now step back, not so far, that’s right.

The speaker avoids the Latvian ja or ta and uses vo to conclude the instruction and
express certain approval.

The reduced vo can be reduced still further to just the vowel /o/:

{17) O, kolosala doma!

What a great ideal

Davai in Russian apart from its grammaticat function is g tired interjection used
in all kinds of competition to encourage the contestants. As a barbarism in Latvian it
may be heard in situations of the same type. As a DM it clearly marks the end of a
cerfain part of discourse. It seems especially favoured for finishing telephone
conversations:

{18) Nu, tad sarunats! Davai!

O.K Agreed.

Another common situation is a brief, casual meeting at the end of which davai actually
stands for bye:
(19) Cau ! Kur tu biji pazudis? Pieskrien kadreiz! Nu davai!

Hi! Where were you? Pop in some day! Cheers!

In contrast to a telephone conversation this particular pragmatic meaning is often
supported by some gesture or even hand-shaking.

A somewhat less used barbarism nowadays, especially as a DM is toéno, also in
the forms toéna or to. Due to its lexical meaning it occurs where the speaker finds it
necessary to emphasize or confirm the thought:

{20) - Paklay, no kurienes &ita?
- Tolno, zagta.

- Look, where does this come from? - Oh dear, it’s realty stolen.
(21) Toreiz ving bija sakeris gripu, to€, un més aizbraucim vieni.

He had caught a flu, yes, and we went thera alone.

In addition to€no may also produce the effect of surpnse:
(22) Tas nu gan ir bremz&ts, toéna.

Well, he's a real blockhead, isn't he?

11



A sore point is an offensive use of four-letter words in public. There is a group
of people who have replaced one of those by the word blin as it begins with the same
consonant cluster. Those whe use it emphasize their negative emotions (23) or surprise
(24).

(23} Akls esi? Blin! T3 jau kaklu var nolauzt!

Can’t you see? Damn! You could have hurt me.
(24) Nu blin? Ka 3is to dabijis gatavu?

I never! How did he manage that?

However, it can occur practically anywhere in the utterance, just like the original fous-

letter-word:

(25) Nu ko, vakar iemetam pa alipam, blin, tad uz tusigu, blin, majas, blin, ap
Cetriem.

Well, yesterday we had some beer, then went off Lo a disco, home

around four.

Fallowing B.Erman’s classification of the functions of pragmatic expressions
(on the textual level they serve for a) decoding of information, b) orientation in the
discourse, ¢} regulation of tumns, at the interactional level they function as a} hesitation
markers, b) repair markers, c) markers of appeal) (Erman 1992) the discussed
barbarisms function mostly on the textual level. They serve as a boundary between
structural components of speech and mark the logical centre of the utterance. They can
also acquire expressive meaning and can be connected with the hesitation factor.

In the role of DMs barbarisms show features that are not revealed in their
traditional description. If one attempts to replace a Russian-origin barbarism with the
corresponding Latvian word, in many instances the utterance would be obscured or
incomprehensible altogether. A kind of exception might be vot for which the Latvian
14, nu ta in tmany cases would suit the context.

The present analysis shows that the Russian language interference in Latvian
reaches beyond the lexical level and actually effects the whole communication process.
Paraphrasing E.Sapir (Sapir 1949) a question may be raised: is it the psychological
attitude of the Latvian speakers towards the foreign linguistic material that results in

the receptivity to loan words, in this case barbarisms?

12



Barbarism is a mistake and beyond the stylistic level their use is highly
problematic. From the point of view of languge culture be it colloquial speech or
literature they ought to be eliminated (Buss 1982). Besides, there is always a possibility

that the listener would not share and approve of the speaker’s choice.
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*. Gunta Loémele
University of Latvia

Translated Reference Literature for Children
in Latvia and Beyond

It happened like this: the grown-up had drawn pictures for the child several times and
said: "this is 2 man”, "this is a house”, etc, And then the child makes some marks too

and asks: what's this then? (Wittgenstein 1984:17e).

Reference literature for children is a picture of the world drawn for children by
grown-ups: authors, translators, editors. As translated reference books outnumber the
original ones in Latvia, a jig-saw puzzle of the world is put together by Latvian

children mainly out of translated pieces.

In the binary opposition of fiction versus non-fiction, reference literature falls
into the category of non-fiction. Diue to the selection of facts included in the reference
books, reference literature is pedagogic. As some scholars claim, though, referring to
fiction, that all pedagogic art is poor (cf, for example, Lennart Hellsing's point
described in Oittinen 1993:41), can reference literature be defined as art? The question
whether translated children's reference literature qualifies as art for children in Latvia

will be considered in this paper.

Latvia is a country in transition from the former system dominated by all kinds
of prohibitions to a new democratic one. As language is viewed as a key to cultural
identity (Qittinen 1993:7), Latvians are adjusting their key to a new door to freedom
and identity by removing all taboos, including the language-related ones, with
eagemess and speed. Still, the cultural environment in Latvia puts restrictions on the
freedom of a translator in the feld of children's literature. As a translator, having
received my work from the editor, | am faced with harsh realities of life in the form of
editorial notes: some of the place names appear in an edited and adapted version as my
original transcriptions have sounded indecent. Thus, for example, the name of the
ancient settlement transcribed by me as Catal-Hujuka is changed into Catal-Hjujuka
because Hujuka, the name closest to the original, has too closc a resemblance to an

obscene Russian word. H might have caused unwanted fun during a supposed-to-be
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serious history class. This instance also shows that Russian culture still has an influence
in Latvia. The editor has assumed that Latvian children know Russian slang. Thus, if
we translate for children in Latvia we are in reality doing it for adults' convenience. In
the Polish translation of "The Usbome Illustrated Atlas of World History” the same
settlement is described as Caial Hiiyiik. Either Russian culture has less influence over
the Polish one, or, compared to Latvia, adults exercise less "prown-up correctness”
over their children in Poland. In Latvia we adopt adult's rules and impose our own
values onto the children's world. We speak about democratization of the Latvian
language, stmultaneously developing new euphemisms. Very prominent figures of
Chinese history should "change” their names before they appear on the pages of bocks
about the history of the world published in Latvian, ar they risk purists in the field of
education replacing indecent letter combinations in their names with asterisks. In
Latvian the name of the first president of the Republic of China, Dr. Sun Yar Sen,
which is traditionally transcribed as Swns Jatsens — tf used in the possessive case -
makes one think of a dog To avoid unnecessary associations, translators are
encouraged to avoid the possessive case like “Suna Jalsena prezidentiras laika”
{which can be translated as “in the time of Dog Yat Sen's presidency"). Translation as
cross-cultural communication, including both children and adult cultures, is
handicapped by the above editorial considerations. The fact that children like to use
their own vulgar language is desciibed by Riitta Qittinen as "camivalism of languapge”
(Oittinen  1993:27.31). It is considered unacceptable by adults. By banning
"carnivalism®, grown-ups want to exercise their authority over children, making them

easier to control and deal with.

Child culture, in Riitta Oittinen's terms, consists of two parts. One is an oral
tradition of the society of children, the other is one that is adult-transmitted and
approved (ibid..15). The first is excluded from reference literature in Latvia as adults

are afraid of it, the second gets much support and approvat from editors.

Jar Huizinga, a researcher whose name itself is in danger of being changed by
Latvian editors as it contains the same “dangerous™ leiter combination “hui”, points
out that "adult societies today place a high valte on anything that is "true” (Qittinen
1593:16). While some of the adults are trying to improve the transcriptions of the SL

names by removing them further from the "dangerous” originals, another group of
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grown-ups is fighting battles for the "truth” by trying to improve long-established
traditional transcriptions of Chinese and Arabic cultural words and bringing them
closer to the SL orginals. The situation in the field of Arabic cultural words has
changed radically: we are quite accustomed to using /sl@ms and Allahs instead of the
earlier versions Islams and Allahs. Still, orientalists in Latvia cannot get the green light
for some new transcriptions of Chinese cultural words. The fact that the change will
create difficulty for children in finding further references in Latvian encyclopaedias,
which contain traditicnally spelt cultural wards, is used as the mair argument against
the change. It should be noted that encyclopaedias available in Latvia do not contain
most Onental cultural words used in modern books for children. Thus, in reality, adults
arg fighting their own battles in their own interests. Though even rivals join forces to

censor children’s literature.

On the other hand, in some cases the above attempls to improve the
transcriptions of Chinese cultural words are very reasonable. All Chinese cultural
words included in Latvian encyclopaedias published under Soviet rule were translated
from Russian, in fact, they were transcriptions of transcriptions. The same method is
applied today, only the "relay”, the language via which the words flow in, has changed
from Russian to English. And the translators are producing transcriptions of
transcriptions which sometimes are very far from the original. For example, a fabulous
beast from China is transcribed as Ky-fir in English. Transcribed in Latvian as Kailins,
it was not recognized by specialists of Chinese culture. After three days of research
they traced the origin of the English transcription and suggested Cjilins as a

transcribed and adapted Latvian name for the beast.

Rigidity of translation traditions in Latvia can be demonstrated by another
example: the Pharos lighthouse is traditionally translated into Latvian as Aleksandrijas
baka (a translation which comes from Russian). A very important link is lost: the
proper name Fharos has developed into a Russian common name (fara) for
lighthouses and car headlights, and is borrowed and used in Latvian as well. Pointing
to the fact that schoolchildren will need to look for further references in other
encyclopaedias, editors still prefer Aleksandrijas baka. A Polish translator of the same

reference book translated Pharos lighthouse as Faros latarnia morska.



Problems of a different nature, though still related to ngidity of translation
traditions in Latvia, appear when factual inaccuracies are traced in the onginal. For
example, the text in the original runs, "4 Russian Cyrillic character — a variation of
the Romen alphabet”, and a picture of the Russian letter » is added. The options of the
translator are: 1) to translate the sentence leaving the inaccuracy, 2) 1o leave the
inaccuracy and add a footnote saying that linguists consider that the Greek alphabet,
not the Roman one, lay at the roots of the Slavic alphabet, 3) to find a compromise
version, e.g., Krievu kirilicas alfabeta zime. Tas ir ltdzigs latimu alfabéiam (4 Russian
Cyrillic character. It resembles the Roman alphabel), 4) to translate the accurate part
of the sentence and to omit the inaccurate one or 5) to correct the mistake. The first
option is a throwback to Soviet times, when translators in Latvia were judged in terms
of their faithfulness to the author. The second is faithful both to the author and
historical truth but is not reader-friendly. The third is a compromise which fails to
satisfy either the author or the reader. The fourth is 2 compromise which is slightly
more faithful to the reader as it presents a true fact (Krievu alfabéta burts for A
Russian Cyrillic character) but does not give any clue as to the origin of the alphabet.
The last is faithful to the function of the given text which is to provide correct
educational information in an artistic form. Latvian editors accepted the fourth oplior,
to translate the accurate part of the sentence omitling the inaccurate one, while the
Polish translator of the same text has corrected the inaccuracy: "Rosyjska litera
cyrylicena. Cyrylica oparta jest na alfabecie greckim"” (A Russian Cyrillic character.
The Greek alphabet lay at the roots of the Cyrillic one). Thus, compared to the Polish
case, the Latvian one is less adventurous and shows more faithfulness to the author and

tess faithfulness to the finction of the text.

Taldng inte account a resurgence of the ideals of Christianity after the fall of
communism in Latvia, 1 wanted to be very accurate in translating the chapters about
symbols of Christianity in Miranda Bruce-Mitford's "The Illustrated Book of Signs and
Symbols". The Virgin Birth was mentioned there in relation to the symbolism of an
egg. I was amazed that the concept $kTstd dzemdéSana, Virgin Birth, does not exist in
Latvian Catholic culture. The Catholic priest I consulted was embarrassed and
suggested that T should not go further than Immaculate Conception. 1 would agree

with Webster's Dictionary which states that the concept of Virgin Birth is often



confused with Immaculate Conception, at least in Latvia the concepts are really

confused.

Thus, in Latvia, translation is both free and restricted by culture, traditions and
space as well. Encyclopaedias, due to the printing peculiarities, need a 100 per cent
correspondence between the length of the ST and TT, and, as all translations tend to
be longer than the originals, explanatory translation can be used only at the expense of
omissions in other parts of the text. That is a difficult choice as texts are generally very
compressed. Further omissions can give rise to difficulties in understanding, causing

the need for children to consult additionally other reference sources.

T compared translations of the "Encyclopaedia of Geography” by Lisa Miles
into Latvian and into Russian. Surprisingly, the Latvian translation was more
complicated than the Russian one. A Latvian translator had used a large number of
unnecessary explanations, terminological additions and footnotes which were not
added by the Russian translator. As a result a complicated Latvian text was produced.
By having misunderstood the function of the text, instead of a children's book the
translator had produced a piece of handicapped literature for adults. The translator, or
an editor, had misinterpreted the function of a reference book and used the language of
serious adult research literature. Even Latin terms were added to the Latvian
translation, such as Cumulus for heap clouds. Can it be explained by & small nation's
concern about the future of its coming generations? Latvians want 1o see their children
more educated than they -- the parents -- are and actually make them into adults too
carly, thus depriving them of their childhood. Or does it have a simpler explanation?
Translators and editors just do not know that tolerance for strangeness is lower in
children’s literature (cf. Qittinen 1993:78). Or else, a sophisticated language might be
the means of making an impression on the adult audience and persuading them to buy a
quite expensive book. The translation of the same book into Russian was cheaper, by

the way.

Earlier, 1 hypothesized that there should be a certain degree of politicization in
translation of reference literature for children. After a comparative analysis of the
Russian and the Latvian translations of the "Encyclopaedia of Geography", I have to
admit that there really was a certain degree of politicization, but not of the kind T

expected. It turned out that the Russian translation was neutral, whereas the Latvian



one had some biased overtones, as for example, Krievijas Federdcija vai vienkarsi
Krievija (the Russian Federafion or simply Russia) where the Russian translation just

had the Russian Federation.

Thus, in Latvia translated reference literature for children, though performing
its inforinative, educational and artistic functions, can hardly be defined as art for
children Even having found themselves in an environment which urges them to re-
adjust their "translation habits", translators and editors demonstrate many "old" ways
of doing things. Translating reference literature for children in Latvia means coming to
all kinds of compromises. And even if some of the children's reference literature in its
translated version can hardly be defined as literature for children, T am sure that
translators are aware of the forces pushing for change, as well as forces opposing
change, and that they are capable of managing the change. Let us translate children's
reference books in a language they understand, for they can always draw a picture of

their world and ask us to explain it. Shall we always be able to explain it?
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Socio-cultural Studies:
Do Phraseological Units Have a Role to Play?

Socio-cultural studies is one area of applied stylistics’. Over the last decade
there have appeared numerous research articles and text books focussing on language
and culture. The study of socio-cultural features through language and literature is a
new and interesting field (see Canale 1983; Bex 1988; McCarthy and Carter [1994]
1995: 174, Carter 1996). A cultural emphasis allows an understanding of how
language encodes something of the beliefs and values held by the language user (see

McCarthy and Carter [1994] 1995: 150),

The need for adequate cultural competence is also emphasized in many studies
on translation, interpreting and the training of translation and interpreting skills. For
instance, von Bardeleben (1999) points out that failure or inadequacy in
comprehending the cultural context will bar ar seriously hamper adequate translation

into the 1arget culture {see also Lambert 1994).

There are a number of approaches to culture and language. Canale (1983)
speaks of socio-linguistic competence, which consists of applying socio-cultural rules
of use and rules of discourse. Socio-cultural rules are concerned with the appropriacy
of use with regard to such features as topic, roles, attitude and register. However,
socio-linguistic appropriateness, including verbal and non-verbal communication

strategies, is only one of the tasks in socio-cultural studies.

Carter stresses two basic points. Firstly, language is subject to constant change,
it is dynamic, not static. New words evolve for new contexts. Secondly, “language
simultaneously reflects and encodes social and cultural patterns” (Carter 1997: 6).
Words may be chosen which openly reveal shifts in the cultural order, or they may be
chosen subtly to reveal those same changes. However, the tight and mutually

reinforcing relationship between language and society remains.

McCarthy and Carter speak about several definitions and understandings of the
term culture®. Culture with a capital C refers to the artistic achievements of a society.

Culture with a small c refers to the habits, customs and the social behaviour and
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assumptions about the world of a group of people. Literary texts can be exploited as a
source of information about cultural practices, attitudes and the institutions of a society
{see McCarthy and Carter [1554] 1995. 153). The authors also point out that the
ability to comprehend a range of different kinds of jokes in any language, especially in
a foreign language, marks an ability to fuse linguistic and cultural understanding (ibid.).
Culture as social discourse refers o the social knowledge and interactive skills which
are required in addition to 2 knowledge of the language system and which are part of

the communicative competence (see o cit.;151).

It is culture with the small ¢ that presents interest for phraseology. A closer
look at the stock of English phraseological units (PUs) reveals that the cultural element
appears as part of their base form, that is, as part of phraseological meaning. Carter
calls these phrases “culturally-rooted language™ (1996: 12). He speaks about what we
can tearn about English culture from the idioms and fixed phrases which involve some
reference to foreign, mainly European nations, e.g., Dutch courage, it's all (reek 1o
me, French leave etc. which tell a lot about Bntish insularity and distrust of foreigners.
They are also connected with a history of wars against the French and the Dutch, a
good number of which left the English defeated (see ocit: 10-11). Indeed, what
strikes the eye is a series of PUs with the components French and Dutch in them.
These PUs are England specific as they communicate the peripeties of English history.
The cultural specificity of these PUs is revealing: it calls for an etymological and
cultural insight to decipher and comprehend them. Thus, PUs with cultural elements in
their make-up offer insightful information about history, relationships and attitudes

between the countries involved.

This question is closely linked wath the social function of language, the issue of
language and identity’ and the reflection of identity through language. Changes in
political and social life bring about changes in attitudes, and hence changes in language.
language is part of identity. Much can be learned about British identity from the use of
language and phraseology, focusing on past heritage, present identity and its reflection
in language’. A course in British studies alone without due attention to the use of
langnage will hardly reach its aim, as “information-driven programmes rarely develop
the skills necessary for cultural information and analysis” (see ocit.: 10). PUs

containing cultural references also display changes reflected in language. Some changes
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are more universal, while others are directly related to a more specific aspect of

language and culture.

The importance of analyzing and interpreting actual language use in relation to
social and cultural contexts has been emphasized a number of times (see Carter 1997
xiv-xv). It is essential to distinguish between the cultural element as part of
phraseological meaning in a number of PUs in their base form and their exploitation in
discourse. For instance, if you say that something or someone is (as] American as
apple pie, you mean that they are typical of American culture or an American way of
life (Collins Cobuild Dictionary of Idioms 1995: &). However, the discoursal form
depends on the cultural or social context in which the PU appears. The following case
of stylistic use is culturally specific:

Briish Pefroleun always abbreviates its name fo BP and passes itself off as

no less Americanthan Mobil, Exxon_and a i
Ibid.
Tt is only natural that the social and cultural milieu exerts an influence on the
use of PUs in discourse. It is crucial to have sufficient background information to
decipher the meaning. The cultural specificity of stylistic use is explained by the extra-
linguistic reality. Therefore, the analysis of the semantic structure of the PU needs to
bring out the contrasting features of a culture element in language vs an instantial

culture element in discourse.

In the use of phraseclogy social and linguistic considetations are inseparable in
creating cohesion and coherence in discourse. Let me turn to a specific example of

stylistic use which calls for an awareness of both language and culture:

to bring to an end®

Hamlet. This man shall set me packing:
I'l} leg the guts into the neighbour room.
Mother, good night. Indeed this counsellar
Is now most still, most secret and mast grave,
Who was in life a foolish prating knave.
Come, sir, to draw loward an end with you.
Good night, mother.
[Exeunt severally, Hamlet tu g gin g Polonius]
W. Shakespeare, Hamlet, ActlV, Sc. 2
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Hamlet has terminated his business with Polonius and is dragping him away
from the stage. The pun is visual. It seems to have had some practical significance, as
there was no general curtain for the whole of the stage in Shakespeare’s day (see
Harrison [1939] 1963; 95). Thus the pun highlights some specific features of the
Elizabethan playhouse. Shakespeare was an actor himself and he knew the
circumstances only toc well. Every scene began with an entrance and ended with an
exit. In tragedies a funeral procession usually pave a fitting close or else the actor had
to cope with the removal of the dead body himself. “Shakespeare faced some
disadvantages in not being able to close his stage with a curtain: when a character was
killed in the course of the action, the playwright had to devise a way of getting him off

unless the corpse was to remain on stage for the rest of the play™ (Chute 1976: 12).

The interpretation of this case of stylistic use calls for socio-cultural
competence which includes social and cultural awareness of certain features in a
society. Linguistic competence alone will not be sufficient to draw inferences from this
instantiation. It is common knowledge that the genre of a work influences the language
used, including PUs and their stylistic changes which are tailored to the needs of the
genre. Another point to be aware of is that Shakespeare wrote his plays to be watched
and not to be read, thus the visual effect should always be borne in mind when
analysing his plays. A study in literary semantics is also relevant to the way a genre can
exert an influence on the discoursal use of a language element, in this case a visual pun
on the PU.

The pun is supported by a number of cues: Hamlet is sef packing, that is, he has
to leave the stage, and he is lugging Polonius or, metonymically speaking, his guts off
the stage. All this ties up with the instantial replacement fo draw resulting in a pun
sustained by fugging in the stage remark. The stage turns into an image in motion, as it

were, and the pun acquires a visual effect,

Thus, it is evident that “literary text is an important vehicle for raising language
awareness and for focusing on language and culture” (McCarthy and Carter [1994]
1995: 117). However, it is not only literary texts that call for socio-cultural awareness.
This kind of use is conditioned by the given culture and the period, and by

developments and changes in attitudes tq’o/nany questions, for. instange, gener issues.
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stylistic use. Let me look at the use of the PU a_male chauvinist_pig®. This PU

appears in the headline of an article: "Chauvinist Piglets® (Women in Society 1980).
Due to initial ellipsis the beadline has not preserved the initial component, but as the
article is published i a special women’s edition, it is perfectly clear who the
chauvinists are. This use is socially and culturally dependent. The stylistic use of &
productive diminutive suffix makes the phrase even more derogative, conveying
scathing satire. The article refers to fifth form pupils. Their attitudes rise to the surface
during the discussion of the question of whether there is anything that boys are better
at than girls, or girls better at than boys. Stylistic use may convey differing perceptions
and become an element of social and cultural depiction. It is clear that the feminist
movement has had a tremendous impact and a lasting effect on language use’. Different
languages and cultures may express beliefs, attitudes and experiences in different ways

and this also influences stylistic use.

In conclusion, socio-cultural studies is a challenging area by itself. The aim of
teaching and training is to develop sensitivity to language and enhance social and
cultural understanding (see Carter 1996: 11). Social, cultural and iinguistic
considerations are inseparable in creating cohesion and coherence in discourse,
Stylistic use may reflect the culture and experience of the language users and the
period. The culture element becomes part of phraseological meaning in discourse.
Therefore cultural knowledge and awareness help 1o analyze and interpret PUs in

actual use.

Notes

1 believe applied stylistics is a special area dealing with the practical utilization
of the principles, discoveries and theories of language, literature and style. The
emphasis on the applied value of a stylistic approach is of great importance for
the development of 1eaching materials for tanguage learning and the training of
skills in various applied areas.

Cudture is generally defined as the set of values and beliefs which are
prevalent within a given society (see McCarthy and Carter {1994] 1995: 150).

There are many ways that language can express social and ethnic identity. For
language and identity see Crystal [1987] 1995; Ch. 11
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The Latvian Academy of Culture in Riga offers a course British Studies: Past
Heritage, Present Identity and Language Change.

To bring to an end means to terminate an action (see The Oxford English
Dictionary in X1 Volumes: 155 of vol. [IT).

A male chauvinist pig was a catchphrase of the early 1970s, associated with the
women’s liberation movement {sec Cowie, Mackin and McCaig [1993] 15%4a;
377). It has tumed into a PU and has even developed an acronym: an MCP
(see Merriam Webster's Collegiate Dictionary for Windows 95 1996). For
sexist language see Crystal [1987] 1995: 47.

Such questions are always culture specific and country specific. Gender equality
is to a great extent part of Western culture, while the cultural traditions of
Eastern Europe are still largely at the previous level, let alone some other
continents. For instance, gender related stylistic use would be untypical of
Latvian and a number of Eastern and Central European languages where, to my
knowledge, the social and cultural context would not prompt this type of

change.
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Perspektiven der funktfionalen Translationstheorie am Beispiel
der Ubersetzung geisteswissenschaftlicher Texte

Im vorliegenden Beitrag geht es darum, zu verdeutlichen, was das Besondere

an wissenschafifichen Texten im aligemeinen und in verschiedenen Sprachriumen ist
und welche Strategien fiir die Ubersetzung wissenschaftlicher Texte verwendet werden
konnen. In der Ubersetzung ist der kontrastive Vergleich von Ausgangstext und
Paralelltexten in der Zielkuliur hilfreich bet der Wahl einer Dbersetzingsstrategie.
Beim Vergleich von Phidnomenen, also auch von Texten, erkennen wir wvile
Sachverhalte und Probleme in besonderer Schirfe. Der wissenschaftliche Ertrag
kontrastiver Untersuchungen ist darin zu sehen, dass sie zur Uberprifung der
Giltigkeit etablierter Theorieansitze und der Aussagekraft ctablierter Methoden
beitragen und die Entwicklung neuer Hypothesen, Theorien und modifizierter
Verfahren anregen kann. Der kontrastive Vergleich zelt auf Herausarbeiung von
Unterschieden in der Mikro- und Makrostruktur der Texte ab.

Vergleichendes Vorgehen ruft in der intuitiven Phase hiaufig Vorurteile hervor.
In der akademischen Welt gibt es wie liberall solche Klischees, auch bei der
Beurteilung wissenschafilicher Texte. Wenn deutsche Philologen Vortrige halten,
gelten sic in England als seriés, aber trocken. Englische Philologen gelten in
Dentschland als witzig und geisireich, aber irgendwie unserids. Derartige Intuitionen
sind erster Schritt zur Erforschung von Konventionen (vgl. KuBmaul 1998)
Ubersetzer miissen sclche Konventionen kennen, um eine Entscheidung treffen zu
konnen, ob sie sich an den Ausgangs- oder Zieltextkonventionen orientieren sollen

Konventtonen lassen sich durch kontrastive Untersuchungen von Textsorten
erforschen.  Bisher wurden wvor allem  Arheitspapiere, Monaographien,
Zeitschnftenartikel, und Anthologiebeitrige untersucht. Als methodisch sinnvoll erwies
sich dabei die Unterscheidung zwischen Makro- und Mikrostrukturen. Beziiglich der
Makrostrukturen verspricht das Konzept der kulturspezifischen intelekiuellen Stile

dbersetzungsrelevante Ergebnisse (vgl. Clyne 19914, b).
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Michael Clyne versucht kulturspezifische Idealtypen wissenschaftlichen
Diskurses zu entwickeln. Er untersuchte deutsch- und englischsprachige Texte aus der
Linguistik und Philosophie, indem er den Gedankengang der Texte herausarbeitete. Er
stellte fest, dass englische Texte durch eine Tendenz zur Linearitit und Symmetrie
gekennzeichnet sind, deutsche Texte dagegen durch eine Tendenz zur Digressivitit und
Asymmetrie. Aullerdem enthalten deutsche Texte weniger Organisationshinweise als
die englischen, was dem Leser die Orientierung erschwert.

Johan Galtung (1985) hat kulturspezifische intelektuelle Stile herausgearbeitet.
Es pgeht ihm anders als Clyne nicht um empinsch beschreibbare textuelle
Makrostrukiuren, sondern um intuitiv entworfene prototypische Idealbilder des
intelektuellen Stils. fntelektueiler Stil ist bei ihm ein komplexer Begriff. Ein Aspekt ist
dabei der Denkstil, den Galtung metaphorisch darstellt. Der sachsonische Denkstil z.B.
gleicht vielen kleinen Pyramiden. Er ist thesenarientiert und induktiv. Der teutonische
Denkstil, der einer grofien Pyramide gleicht, ist deduktiv und theorieorientiert.

Clyne (1991a: 383) schneidet die Frage an, wie sich diese Denkstile konkret in
den Textstrukturen niederschlagen. Englische Texte sind aufgrund thres induktiven
Vorgehens und der leichteren Uberschaubarkeit der "kleinen Pyramiden" eher
leserorientiert, und der Autor trigt die Verantwortung fiir ihre Verstandlichkeit.
Deutsche Texte sind aufgrund ihrer Deduktivitit und Theorielastigkeit mehr
autorbezogen, und der Leser muss sich selbst die Mihe machen, sie zu verstehen.

Ein Vergleich lettischer und deutscher geisteswissenschaftlicher Texte wurde
bisher kaum in systematischer Form durchgefiihrt. Der Vergleich psychologischer,
piadagogischer und soziologischer Texte zeigt, dass lettische Texte auf der
Makroebene dhnlich wie englische Texte induktiv und thesenorientiert sind. Auf der
Mikroebene zeigen sie mehr Ahnlichkeit mit deutschem Stil, dh. sie sind eher
unpersénlich  und  enthalten weniger Ankiindigungen, Rickverweise und
Zusammenfassungen als englische Texte.

Die peisteswissenschaftliche Sprache ist wie eine jede Fachsprache in der
Alitagssprache verankert. Diese Verankerung kann auch kulturspezifisch sein.
Lettische wissenschaftliche Texte scheinen mehr in der Alltagssprache verankert zu
sein, deutsche Texte zeichnen sich eher durch einen hoheren Spezialisierungsgrad aus.
Dies hat zur Folge, dass Begriffe in lettischen Texten mehr unscharfe Rinder haben,

deutsche dagegen eindeutiger dem Kernbereich der jeweiligen Kategorte zuzuordnen

28



sind. (Beispiel aus der Psychologie dt. "Wohlbefinden” — lett. "Pafizjita". Im
Lettischen kann "pafizjiita® sowohl positiv als avch nepativ sein, also ist das
semantische Spektrum weiter angelegt als im Deutschen und Englischen) Die
bisherigen Untersuchungen dazu haben Hypothesencharakter. Weitere Forschungen
auf diesem Gebiet sind winschenswert. Viele Ubersetzer werden mit den Problemen
der Ubersetzbarkeit lettischer wissenschaftlicher Texte konfrontiert, weil Lettland
heute den Anschluss an die neuere internationale Wissenschaft sucht.

Die Art und Weise, wie wissenschaftliche Diskurse in verschiedenen
Sprachriumen gefihrt werden und wie dies in den Texten niederschldgt, kann mit Hilfe
des Top-down-Verfahrens (Sneli-Homby 1988) der iibersetzungsrelevanten
Textanalyse ermittelt werden. In den funktionalen ibersetzungstheoretischen Ansétzen
werden pragmatisch-funktionale Textanalysemodelle den rein sprachlich crientierten
Modellen vorgezogen. Sie zeichnen sich dadurch aus, dass sie die sprachlichen oder
textinternen Aspekte des Texts in Abhiangigkeit von den textexternen Faktoren seiner
situativen Einbettung sehen, also im wesentlichen ein Top-down-Verfahren einem von
den sprachlichen Elementen ausgehenden Bottom-up-Verfahren vorziehen. Die
situative Einbettung der Texte im wissenschafilichen Diskurs des jeweiligen
Sprachraums erfordert vom Ubersetzer eine Diskurskompetenz.

Innerhalb der Linguistik gewinnen immer mehr neuere Entwicklungen an
Bedeutung, die sich in der Analyse keineswegs auf stilistische und grammatikalische
Elemente beschrinken wollen. So stellen interaktionistische Modelle die sozialen
Aspekte der Textproduktion in den Mittelpunkt der Theariebildung. Texte werden als
Mittel zur sozialen Interaktion verstanden. Erfolgreiche Kommunikation bedeutet ein
Aushandeln ven Bedeutung (Nystrand 1986). Der Sprachwissenschaftler Siegfried
Jager hat unlangst (1993) Ansitze fiir eine sprachwissenschaftlich-diskurstheoretische
Fundierung empirischer Forschung vorgelegt. Jager pladiert fur eine Linguistik, die bei
der Untersuchung von Sprache und Texten die damit transportierten Inhalie starker
beriicksichtigt. Die kommunikativen Funktionen und die Wirkungsweisen von Sprache
und Texten kénnen, s¢ Jiger, ohne den Bezug auf ihre spezifische Bedeutung nicht
angemessen erfasst werden (Jager 1993: 106f).

Der Begriff Diskurs ist mittlerweile auch im Alltag weit verbreitet. Haufig ist
mit Diskurs, so erliutert Jiger (ebenda), lediglich ein Wortwechsel oder eine

sprachliche AuBerung bzw. eine entsprechende schriftliche Fixierung in einer Debatte
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gemeint. Daneben pibt es explizit sozialwissenschafiliche Konzepte, in denen Diskurs
als sprachliche Seite des Ensembles einer speziellen Wissensproduktion ("spezielle
wissenschaftliche Diskurse"(vgl. Foucault 1988)) oder als rational argumentierende
und offentliche Debatte ber bestimmte Gegenstinde ("der allgemeine
gesamtgesellschaftliche Diskurs” (Habermas 1988)) gefasst wird. Jager definiert
Diskurs als "Fluss von Rede und Text bzw. von Wissen durch die Zeit" (Jager 1993,
153, 156). Diese recht offene Grundbestimmung erweitert Jager um 2usitzliche
Merkmale. Bei Diskurs handelt es sich um eine artikulatorische Praxis, die soziale
Verhiltnisse konstituiert und organtsiert (ebenda: 17). Diskursfragmente sind nicht
pnmir als etwas Individuelles zu betrachten, sondemn sind gesellschaftiiche Produkte
mit gesellschafilichen Bedeutungen. Ein Diskurs transportiert die Bedeutungen, die
sich in Texten niederschlagen. Das Top-down-Verfahren riickt diese Bedeutungen und
ihre  Finbettung in  situativen Zusammenhangen ins Zentrum der
iibersetzungsrelevanten Textanalyse. Die mit dem Diskurs transportierten Inhalte
werden als deklaratives Wissen im Ubersetzerstudiengang im Rahmen wvon
"Erginzungs- und Sachfichern" angeeignet. Dieses Wissen wird jedoch immer
erginzungs- und anpassungsbediirftig sein. Bei der Vermittlung methodischer
Fertigkeiten ist es wichtig, das erworbene prozedurale Wissen fest in einer Darstellung
der Systematik des relevanten Sachgebietes zu veranker.

Unter dem  Gesichtspunkt der Mikrostrukturen sind die  sogenannten
metakommunikativen AuBerungen wissenschaftlicher Texte interessant. Dazu zihlen
z.B. Definitionen, Explikationen, Kommentierungen, Préazisierungen, Ankiindigungen,
Riickverweise und Zusammenfassungen. Kommentierungen und Verweise scheinen in
deutschen und lettischen Texten gleichermaBen verbreitet zu sein, wiahrend
Riickverweise und Ankiindigungen in deutschen Texten hiufiger sind als in letttischen.
Das Autor-Leser-Verhiltnis ist im Lettischen etwas personlicher als im Deutschen,
Typisch fir lettische Ankimdigungen ist die Verwendung der 1. Person Plural "mes",
fiir deutsche Ankiindigungen dagegen die Nennung des Buchs oder Kapitels als
Subjekt oder eine Passivkonstruktion ("Das vorliegende Buch erortert"/"Diese Frage
wird im vorliegenden Buch erirtert”). Im Lettischen ist es nicht iiblich zu sagen, dass
¢in Buch etwas tut, z.B. erdriet. Dagegen sprechen die sprachlichen Konventionen des

Iettischen.
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Der Ubersetzer steht vor der Frage, ob er die ausgangssprachlichen Konventionen
beibehalten soll oder nicht. Fiir lettische Leser (und auch fiir englische) sind im
deutschen Wissenschafisstil verfasste Texte schwer lesbar und wenig akzeptabel.
Nimmt man Akzeptanz als MaBstab, wird man bei der Ubersetzung ins Lettische die
lettischen Konventionen befolgen. Was soll dann aber in umpgekehrter Richtung
geschehen? Sollen lettische Texte durch die Ubersetzung ins Deutsche zu
asymmetrischen und unpersonlichen Texten werden? Ist der Ubersetzer berechtigt,
solche Veranderungen vorzunchmen? Die Skopostheorie bictet fiir solche
Entscheidungen eine Hilfe. Der Ubersetzer wird mit dem Auftragpeber absprechen, wie
stark er den Ausgangstext im Hinblick auf die Erwartungen der zielsprachigen Leser
verindern soll. Daraus entsteht der Ubersetzungsaufirag. Er konnte z.B lauten:
Bewahren Sie den linearen und symmetrischen Stil des lettischen Ausgangstexts sowie
die Organisationshinweise, machen Sie aber die Darstellungshaltung unpersdnlicher.

Nicht so einfach lisst sich dagegen die Frage nach der Ubersetzungsstrategie, d.h. nach
der Ausrichtung der Ubersetzung, beantworten, Soll das Translat ausgangs- oder
ziclsprachig orentiert sein? In der funkiionalen Translationstheorie wird der
Auspangsiext als Informationsangebot gesehen. Die translatorische Textproduktton als
Expertentitigkeit wird durch den Skopos (Retss/Vermeer 1984), also Zweck des
Translats in der Kommunikationssituation der Zielkultur, bestimmt. Fiir die Ausbildung
ergibt sich das Ziel, ein profundes Wissen um die Sprachverwendungskonventionen
und Diskurskontexte in der Gesellschafi und auch die Erwartungen, die Texten
entgegengebracht werden, zu vermitteln. Bei kulturiibegreifender Kommunikation
liegt es an den Translatoren, Verstehen zu ermoglichen, indem sie Informatioren in
Texten entsprechend dem Skopos und entsprechend den gesellschaftlichen
Bedingungen in der Zielkultur neu organisieren. Fiir die Translationsdidaktik erfolgt
daraus, dass die Bewusstmachung der Faktoren, die das translatorische Handeln

beeinflussen, in den Mittelpunkt der Ausbildung tritt.

Summary

This paper deals with a comparison of humanities and social sciences texts style in
German, English and Latvian, as well as translation problems that result from various
“intellectual styles”. Several research papers have been dedicated to the study of

diferences of micro and macrostructures in German and Enghsh (Clyne 1991 und
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Galtung 1985). This paper shows that a particular trait of Latvian research text is its
orientation to abstracts structure and the language imitates everyday language.
However German research texts are oriented towards theory and high degree of
professionalization of language. Functional translation theory presupposses orientation
towards the target audience, thus when translating the intellectual style of target
language culture should be taken inte account. The translator must find histher

bearings in research.

LITERATUR

Clyne, Michael (1991a) Zu kulturellen Unterschieden in der Produktion und
‘Wahmehmung englischer und deutscher wissenschaftlicher Texte, in fnfe Daf
18/4: §.376-383.

Clyne, Michael (1991%). The Scciocultural Dimension: The Dilemma of the German-
speaking Scholar, in Hartmut Schroder (Hrsg.), Subject-oriented Texis.
Languages for Special Purposes and Text Theory, Berlin/'New York: de Gruyter,
49-67,

Foucault, Michel (1988) Archdologie des Wissens. Frankfurt/M.: Suhrkamp.

Galtung, Johan (1985) Struktur, Kultur und intelektueller Stil. Ein vergleichender
Essay iiber sachsonische, teutonische, gallische und nipponische Wissenschaft. In
Alois Wierlacher (Hrsg.), Das Fremde und das Eigene: Prolegomena zu einer
interfulturelfen Germanistik. Minchen, [udicum, 151-193.

Habermas, Jirgen (1988) Der philosophische Diskurs der Moderne. Zwalf
Vorlesungen. Frankfurt/M.: Suhrkamp.

Jiger, Siegfried {1993} Kritische Diskursanalyse. Duisburg: DISS.

Kufimaul, Paul (1998} Philologische Texte . In Snell-Homby, M., Honig. G. H.,
KubBmaul, P. & Schmitt, P.A. Handbuch Translation (8.235-236). Tubingen:
Stauffenburg.

Nystrand, Martin (1986) The Structure of Written Communication. Oriando:
Academic Press.

Reiss, Katharina/ Vermeer, Hans (1984) Grundlegung einer allgemeinen
Translationstheorie. Tibingen: Niemeyer.

Snell-Horby, Mary (1988) Translation Studies —an Integraied Approach.
Amsterdam/Philadelphia: Benjamins.

32



~ leva Sproge
Latvijas Universitate

TulkoSana ki sveS$valodu apguvi veicinoSs faktors

Lingvistika vairs nav vienigais valodas apguves un tis lieto3anas izskaidrofanas
modelis. Jau 1974, gadia krevu valodnieks un psihologs Leontjevs saka Amigus
vardus, kur sasaucas ar aktudliem misdienu zindtnes centieniem:

"Ir jameklZ jauns celi, un to pardda psihologija " (Leontjev 1974: 34).
Leontjevs, tapat arm Vigotskis, uzsver, ka saprafana un runa vienmngr izpauZas ki
individugla un socidla norise. Runas analize vienm&r norit divéjida aspektd: gpemot vErd
konkréto situaciju, valodiskds darbibas motivu, saturu un formu, no otras puses,
analizgjot lingvistiskds vienibas - fongmu, zilbi, virdu, teikumu utt.

1992, gadi Vines tulku institits (Wiener Institt fiir Ubersetzen und
Dolmetschen) orpaniz&ja kongresu, kura téma bija , Tulko¥anas procesa izpEte ki
starpnozaru disciplina“ (Translation Studies - an Interdiscipline).

Starp- jeb interdisciplinitite bieZi tiek saukta par modess tendenci, taéu
10 tis vairs nav iesp&jams izvairities, ja kaut vai aptuveni jaraksturo tulko3anas
un/vai valodas apguves process kopumad. Jebkur¥ no valodas lietotdjiem atrodas
noteiktd situativi kulturalad kantekstd. Kusmauls, §tolce, Kemgs uzsver domasanas un
jaunrades procesa izpétes, k@ arf kognitivis hngvistikas, galvenokart prototipu
semantikas, kas papildinita ar ainu un ietvara modeli (scenes-and-frames), lielo
nozimi aktudlu atzipu ieguve par tulkoSanas procesu.

Radodas darbibas procesa izzindfand sevidki interesants ir Tpafais radofds
domasenas veids, kura rezultata rodas kreativs (Jaunrades) produkts. Te netiek domata
tradicionald, logiskd binarda domalana jeb t.s. “ja-n&” modelis, kas rodams daZidu
datorprogrammu pamatd. §1 konvergentd jeb vertikald domdlana japapildina ar
divergento [P Kusmauls 1994, 1036a), b)] domdSanu. Divergentajai domaZanai nav
raksturigs neviens kauzali logiskas domi%anas paraugs. Pastiv nevis viens, bet gan
vairaki iesp€jamie risindjumi, tie ir mainigi un var paret no vienas kategorijas cifa,
izmainit kategorijas ki tadas un radit jaunus pakdrtojumus. Tulkotdjs atraujas no
burtiska teksta un megina apzinati izieloties ta jegu, tadgadi izveidajot atsevisku teksta
daju parafrizi. Transpozicija jeb leksikalas izteiksmes maipa, risinot tulkodanas

probtémas, nav nekas jauns. BieZi vien tomér radoSo risindjumu mekl&umu ce|i tiek
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aizstdtl ar mutingtiem, burtiskiem tulkojumiem. Tiedi §im faktam japievEr§ uzmaniba,

micot sveivalodu. Tulkotie vingrindjumi, burtiski apgGtas sintakses formas, kurdm

kops skolas gadiem tiek pieprasits “pareizs” (attieciba pret ko?), ar kontekstu

nesaistods tulkojums, ierobezo valodas apguvi. Tas ir galvenais vienpusigi izprasts

tulkotaju iebildums pret tulkoSanas iesaisfifanu sve§valodas apguvé. Argumentiem,

kuri tiek uzskaititi pret tulkofanas izmanto3anu sve3valodu apguve, ir vél spécigaki

pretargumenti, kurus mingdu nosléguma. Kenigs (1997.g. iespiefanai nodotaja darba

2- 4. lpp.) veicis to analizi un uzskaitijis, atlaujot secingjumus izdarit pasiem

valodniekiem un pedagogiem. Iebildes pret rulkoSanas izmantofanu sveivalodas

apguve ir $adas:

e Tulkojot nodarbibd tiek izmantota dzimti valoda un tad&adi samazinats jau ta
ierobeZotais laiks akfivai nodarbei ar sve§valodu;

« Ta tikai pavisam nedaudz varot sekmét citu par bitisk@m atzitu prasmju: lasiSanas,
runasanas, dzirdes uztveres, raks@i§anas pilnveido3anu,

& Salldzingjuma ar citiem svedvalodu apguvei raksturigiem vingringjumiem, tulkofana
esot parak kompleksa, un pargjas vingrindjumu formas tiekot atstumtas fona;

o Tulko3anas kompleksitate svelvalodu nodarbibas neat|aujot tas pilniba istenot, jo to
{nodarbibu) merkis esot sveSvalodas, nevis tulko3anas kompetences apguve;

» Ka semantizE$anas pagEmiens tas neesol pietieko3i efektivs, jo novedot pie
nepieaujamam 1: 1 atbilsfibam;

» Skoleni/studenti esot spiesti apzinati pirdomat sakamo arf tados gadijumos, kur
nepiecieSami automatismi;

» Tas savukirt esot parak apgriotinod skolotajiem, jo vipu pieredze 3aja valodas
produkcijas veida neesot pietiekoda;

¢ Tulkoana neesot izmantojama ki kontroles forma, jo pilniba neatbilstot
teorétiskajiem testa formu nosacfjumiem un tadgjadi neesot piemerota, [ai
parbauditu svedvalodas kompetenci; .

s Tulkojot no sve§valodas dzimtaja valodd, sapratnes process tiekot uzskafits par tik
dominantu, ka zidot tulkefanas prasmes produkiivais aspekts;

& Tulkedana no dzimtas valodas svesvaloda skolénus/studentus parslogojot.

lepriek¥ jau mingju teksta apzindtu izt€loSanos ki izejas punktu radoSai

tulkofenai. A svelvalodas apguve nav jipasniedz un jarealizé “lineanr”. Maicibu
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procesa javeicina sensibilizacija attiecibd pret apgistamo un arl dzimto valodu. Tas
iespjams, izmantojot divvalodigas svedvalodas micibu metodes (padtnnot kognitivos
procesus), trengjot valodas prasmes un iemanas, kas ir noteico3ais svedvalodu apguves
mérka realizacija - valodas kompetences izkopiana.

Vados pEc Henrici (1994:17) definicijas, ka globdlais mérkis sve§valodas
apeuve - "valodas parvaldidana® sastav no $adiem komponentiem:
* noteikta vardu krdjuma parvaldifana (at8kiriga apjoma atkariba no limepa pakapes),
s pramatisku strukliGre parvaldisana (reciptivi, produktivi, noteiktos apstaklos -
kognitivi: apjoms un kompleksitate atkanbd no [imena - daZadi);
¢ iesakuma visbiezak lietoto verbalizE8anas paraugu (runas fidzekli) parvaldi§ana, ar
kuru palidziby iespgjams Tstenot biitiskus {un - atkariba no zina3anu fimepa -velak
japarvalda ar tadi runas Gdzek]i, kur tiek lietoti retak, bet sniedz iespgju ieceréto runas
nofitku realizét diferencétak un nmansétak) runas nodomus (runas intencijas);
e kompleksas komunikacijas situiicijas (=komunikativis prasmes), kuras sastiv no
dazadiem atseviSkiem runas noliikiem, un tam atbilsto§o un producgjamo tekstu veidu
parvaldiSana;
¢ paravalodisku (izruna, uzsvars) un arpusvalodas { Zesti, mimika) izteiksmes [dzek|u
parvaldiSana, kur pedgjie iek]aujami macibu priekSmetd, ja tie biuski atSkiras no
atbilstodajiem lidzckliem dzimtaja valoda, lai noverstu potencidlus starpkulturalus
parpratumus (piem., pretg&jd nozime pamaianai ar galvu Turcijd un Viduseiropa);

s pamatprasmju un iemagu (kuras nosaka katrs atsevidkais tuvakais mérkis)

parvaldifana:
dzirdgétprasmes,
runatprasmes,
lasttprasmes,
raksiitprasmes.
K3 piekto pievienaju tulkotprasmi.

TulkoSanu uzskatu par vienu no sveSvalodu kompetences pamatiemanam
un prasmém, kaut pirsvari svefvalodu metodika vél joprejam tiek uzsvértas un

trenétas tikai pirmis Eetras.
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Atbilstosi ainu un ietvara modelim (scenes-and-frames), lasot svedvalodd, zpratnes
fazg més iztélojamies "scenarijus” - “ainipas”, un izmantojam tas ki izejas punktu misu

versifai valodd, uz kuru tulkojam. “Ainu” veido metaforiski kompoenenti.

Atbilstodi krievu valodnieku runas norises teorijam, katra runas darbiba sakas

ar iekSgju_pirmsvalodisku darbibu, no kuras izniet 3rgja valodiska darbiba, Valodiska

iek§gja procesa parvérSanos @rgja Leontjevs {1971:152) att€lo ka garigu 4 pakapes
iedalamu programmu;

- runas darbibas moftiva izveido$anas,

- lek3gja semantiski, sintaktiski un leksiski vél nekonkréta toposa izteikuma
planosana;

- planota iekigja ortentélands vz realizejamis valodiskas darbibas semantisko,
sintaktisko un leksisko struktiiru.

- eksplicétais formulgjums.

Vadoties p&c &is teorijas, sveivalodu apguve skoléna apzipad pec pirmis
saskarsmes nenons vis, parejot no ieraduma wz kogniciju, bet gan otrddi. Pretstata
sintaktiski sakartotajat argjai valodiskajai darbibai iek3gji valodiska darbiba ir
semantiski kompakta, pramatiski safsinata, sadkotngji viardu nozimes taja ir vél
izplidusas, neskaidras. Te velkamas paraléles ar fuzzy logic un scenes and frames
tulkoZanas zinftnes sapratnes teorijim. Sai sakard, atgriefoties pie svedvalodu apguves
analizes, japievers uzmaniba tam, ka, saskaroties ar gratibdm, sve§valodas zpstrade
bieZi vien notiek it ki interna tulkojuma veida (Konigs 1995:4] u.c. un Henrict 1954).

Kop§ sveivalodu maciSanas pirmsakumiem tulkoSana sveSvalodu nodarbibas
tick tzmantota arl sapratnes kontrolei. Tapat bieZi vien valodas appuvi padtrina

gramatikes skaidrojums dzimtaja valoda Buckamms (turpat talak, ki arm Butzkamm

1980, 1989) Zai sakard dod apzZImgjumu "skaidrojosa vienvalodiba" ("aufgeklirte
Einsprachigkeit™) un uzsver, ka runa§amwtulkoSanu dzimtaja valoda sveivalodu
nodarbibas var apzinati izmantot kognicijas uzlabo3anai.

Ne jau velli gramatikas-tulkoianas metode bija un v&! joprojam tiek veiksmigi lietota.
Svesvalodu apguves metoZu atfistibag gaitd (s elementi paridas arl alternativajas
metodEs, piem., sugestopédija un 1as atvasinajumos, tados ki psihopedija (Baur 1990),
ki art Community Language Learning, kuru daudzi autori atzinu$i par vienu no
visefektigakajam. Ta tiek apziméta par «maciSands un macifanas vispusigu

koncepcijun, kas varétu Sos procesus ievirzt jaund gultng ...
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Tulko$anas didaktikas mérkis ir rast ieskatus par talkofanu un izmantot tos tas

apguve (Konigs 1995:41). Pagaidim vEl nav vienota uzskata par to, ka tulkofanai
vajadzEtu k|it par ikdieniSku svedvalodu apguves merki

Svelvalodu apguve nav iledomijama bez pastaviga vardu krijuma

papla¥inafanas, Tapat ikvienam biis skaidrs, ka, lai pareizi izteiktos sve3valoda, tomer
vEl nepietiek ar vardigu skaitlisku mehanisku iegauméSanu vien. Kenigs (1995:45)
iedala vardu krajuma mentalo apstradi tris aspektos:

1. Ki mentili tiek radita nozime?

2. Ki tiek iegaumeétas feksikas vienibas?

3. Ka leksikas vienibas tiek izsauktas no atminas?

Iepriek§ skartd svedvalodu apguves un tulkoSanas procesu tematika |aw saskatit
saskares punktus un izdart secinajumus, ka nozfini més radam virziba no visparigd uz
alseviifo, konkrélo, resp., kddam vardam pieskirtais sakotngjnis semantiskais saturs
ir joti plass. Tikai, apgiisiot un veidojot nakoSos jédzienus, sdkoineji pienemtais
Jjédziens kliist arvien konkrétdks, (@ plasd nozime saSaurinds un pamazdm as vield
iestdjas konkréld nozime. Tatad nozime tiek apgita pokdpeniski. Kenigs vairik
parstav kontrastivo valodas apguves hipotézi, man tuvdka ir starpvalodu hipotéze,
tomgr fam Soreiz nav iz8kiro%as nodmes. Psiholingvistikd pieradits, ka ne katram
vardam tiek velfita vienada mentala vériba. Sevidki nozimigi visos $ajos procesos ir tas,
ka cilvekam piemit spé&ja atklat un izprast arl vardos nepateikto, ta saucama inferg3ana
(infericren), t.n., ka, domais veidojot kddu priekistatu par kadu situdciju vai tekstu, tiek
radits noAmes karkass (salidzinat ar psiholingvistisko tulko3anas teoriju rakstirojumu).

Cilveks vardus un to nozimes saista sareZzg1t3 semantiska tikla:
= péc to dalgjas valodiskas saisfibas (k3 piem., izteicienos),

* péc to saistibas ar kultirvidi (plem., metaforas);
e péc individudlas detenmindcijas, k& to pierada asociiciju izpéte.

To cie¥akas un daudzpusigakas ir atseviskds saites starp kadu noteiktu jedzenu
un kadu citu jédzienu, jo stabilak Sie jdzieni un to nozime tiek iegauméta, un jo
vieglik tos izsaukt no atenigas.

Svedvalodu apguve vardipi jaiemacas ne tikai kvantitativi, bet gan jaizveido péc

iespgjas daudz daZadu asociativo sasaistes elementu. Atkartoti apstiprinas ideja par
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télaino (dazadu aspektu atteli (scenanji) ka savienotajelements starp valodu un tglu)

atbalstu vardinu apguve.

Attiecibd uz atseviSku vdrdu un tekstu izpratni un tulko3anu atbilstodi
psiholingvistiskajam teorijam valdo33 ir asociativd un holistiska domaSana. An tade]
nedrikstéiu pardk zemu novErtét tulkodanas lomu sveSvalodu apguvé. Varu tikai
piekrist Keniga apkopotajiem argumentiem, kas runa par labu tulkodanas iesaisfifanai
svedvalodas apguvé, arl savd pedagogiskaja praksé esmu parliecindjusies, ka tie ir
krietni parliecino$aki par sikotngji minétajiem negativajiem:

» Tulkojurnd apzinati un uzskaiami tiek paraditas struktiin at¥kiribas;

¢ Tiek samazinita negatfvis pamefanas (transferéSanas) iespgjamiba svedvalodas
produkciia;

« Valodas apzina tick sekméta gan dzimtaja valoda, gan svesvaloda;

# Svefvalodas tekstu fragmentu semantizésana 1@ ir neaizstdgjama, it seviski valodas
apguves sakumfaze, jau lajd sensibilizéjot valodas apguvéfu attiecibad prel makro
un mikrotekstu.

« Ta veicina teksta sapratni un palidz §o sapratni kantrolét,

» Ta veicina niansétika izteiksmes veida apguvi svejvaloda;

e Ti veicina jaunu svedvalodas leksému, to kombinaciju unfvai struktiru
legauméianu;

+ Tulko¥anas izmantodana, pamatojoties uz atliecigajiem tekstiem, aizkave 1:1
atbilstibu veidosanos;

¢ TulkoSana rada iesp&ju skoléniem/studentiem nodemonstrét vienvalodipo un
divvalodigo vardricu iespéjas un to robeZas;

« $aja viend valodas prasm@ integréias arT pargjas, vertgot no & aspekta, tulko$ana ir
|oti “ekonomiska”.

Summary

Translation as a Factor Enhancing Foreign Language Leaming

Leontyev and Vigotsky have stressed that speech analysis always involves

concrete situation, motivation, contents and form as well as linguistic units -

phonemes, syllables, words, sentences, etc. These aspects are to be taken into account

when teaching foreign languages and when translating.
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Kussmaul, Stolze and Hénip stress study of thinking and creative processes as well as
the role of cognitive linguistics, mainly prototype semantics, that is supplemented by
scenes - and - frames models.

Translators couscieously tries to visualize the sense by leaving the verbal text.
Transposition or change of lexical expression is nothing new in solving problems, yet
often routine literal translations can be seen. This fact should be paid attention to when
teaching foreign language. Translation exercises, literal syntactic forms where since
school years “The cotrect” translation was demanted (correct for what), contextually
unbound translation limits language learning, This is the main objection of linguists
against involving translation in language learning. Yet the opposite arguments are
stronger. Translation is one of the basic skills of foreign language competence, though

in foreign languapge methology main attention is still paid to the other four.
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NLaimuté Stankevidiené
Siauliai University

New Loanwords from Western Languages in Lithuanian:
a Threat to National 1dentity?

The problem of loanwords has always been a great issue in Lithuanian;
borrowing from Polish and Russian was often viewed in the past as endangering the
quality and the very existence of the national langnage. And this is not surpnsing for a
small country, trying to survive in the neighborhood of big nations and to preserve its
most archaic Indo-European language. With the restoration of independence in 1991,
the flow of new loanwords from Western languages, mainly from English, but also
from German and French, is again seen by many linguists as a serious threat to the
purity of the Lithuanian language, and at least implicitly having some negative effect on
life-style, morals and national identity. This awareness appears to have increased in
recent years and is now affecting languages (such as German), which have been, since
1945, largely free of purist trends. Is this really the of Lithuanian, and if so, should

something be done to prevent this?

All languages borrow words from other languages, and Lithuanian is no
exception to this. It has never been as pure as Hungarian, Icelandic or Estonian, which
have very few loanwords, neither has it borrowed as heavily as English (about 75% of
its vocabulary is borrowed stock), or Armenian, in which only 23% of the words are of
native origin or Albanian, where the native words account for just 8% (Veisbergs
1998:126). Like Latvian, Lithuanian, in the past, has mostly borrowed from Slavic
languages (Russian, Byelorussian, Polish) and German. According to Veisbergs, the
borrowed element in Latvian is supposed to be about 50% (Veisbergs1998:142 ). Half
of these borrowings are international words, i.e. words present in at least 3 main
groups of the European Janguages - Romanic, Germanic and Slavic. In Lithuanian the
situation is as follows: the Dictionary of Contemporary Lithuanian {1972) contains
1.5% words of Slavic, 0.5% of Gemanic origin, the other loanwords being

international words (Sabaliauskas 19%0: 229, 259).

The scope of borrowing in Lithuanian was different at different times, and so

was the willingness on the part of the language commumty to accept and use
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loanwords. During the Soviet occupation linguists were supported by the better part of
society in their attempts to preserve Lithuanian from Russian influence. However, even
the joint effort was not quite enough to prevent the appearance of numerous
loanwords, various hybrids and calques (translation and semantic loans) in the
language. Vida Rudaitiene, Aldonas Puplds and other Lithuanian linguists point out
that it was during this period that Lithuanian society ‘stopped thinking in Lithuanian’
{Pupkis 1994:6), got into a habit of ‘blindly following other languages, couldn’t learn
their own language properly because of practically bilingua!l conditions and because of
the degradation of the spiritual culture of the nation” (Rudaitiene 1996:39). The lack of
unity among the linguists was also pointed out 8s a reason for lowering language

standards, which was also true, though not equally important.

The influence of English on other European languages as well as world-wide
has increased tremendously since 1945. In the past ten years in particular it has
expanded much more thoroughly than ever before into the languages of countries
behind the Iron Curtain. With the restoration of Lithuania’s independence and
disappearance of long-term isolation from Western Europe, borrowing has changed its
direction westwards, affecting the vocabulary of the language, but also endangering
original Lithuanian propunciation, morphological structure and even syntax. English,
German and French have changed their previoué status as solely cultural contact
languages to direct contact languages. The Intemnet and mass media have added to the

creation of the global culture, which has been reflected in the language.

Psychological causes were guick to join the social ones. The attitude adopted
towards the new loanwords by most members of society, especially by the younger
generation, was radically different: to use new loanwords meant to be modem,
progressive and ‘cool’. This way ‘hamburgers’, ‘cheeseburgers’, ‘chips’, ‘darts’,
‘digests’, ‘horrors’, ‘hotels’, ‘hotdogs’, ‘cornflakes’, ‘legpings’, ‘immobilizers’,
*labels’, ‘organizers’, ‘pubs’, 'pampers’, ‘posters’, ‘steaks’, ‘sponsors’, ‘teenagers’,
‘weekends’, ‘timers’, ‘screenings’, came into Lithuanian, to name but a few. In the
dictionary NMew Loarwords from Wesiern Languages (Rudaitiene, Vitkauskas 1998)
about 530 such words have been recorded. In some cases linguistic community did not
have much choice because the phenomena, things, etc. were new and there was no

Lithuanian word for it. This was especially true of certain spheres of life, i.e. such
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specialized fields as international trade, banking, law, computerese, sports, business,
politics, fine art, pop music, fashion, and food, so words akcizas, dividendas,
emitentas, investicija, subsidija, foailas, serveris, opcionas, lizingas, ofSorinis,
peidieris, ovedraftas, fiuceris, barteris, CD, DJ, marketingas, impicmentas, mass
media, skinhedas, pleiofai, armrestlingas, bereitorius, holbolas and numerous others

came into use.

Some of them, like investicija, akcija, birfa, etc. had been used before but
were almost completely forgotten during the Soviet times. Now quite a lot of them
have been re-adopted, and most linguists do not seem to have a problem with them-
they are accepted as recognized international words. It is the new loanwords that the
linguists are most wornied about, and sometimes for a very good reason, because their

influence on the Lithuanian language is obvious.

First, new loanwords are used even if an object/phenomenon has an original
Lithvanian name, e.g. Lithvanian #dkininkai all of a sudden became jfermeriai, ie.
‘farmers’, our shops universalineg/savitarnos parduotuves tumned into supermarketas,
Sventés ‘festivals’ must have acquired a new flavour being called flestos, all employees,
who used to be referred to as farnautojai became klerkai ‘clerks’, and all chiefs, heads,
etc. which we vsed to call virdininkai are now addressed as bosai and Sefai. It is fine if
some of these are used occasionally as a stylistic device or when one taiks about
foreign countries and their realities, i.e. as foreignisms, otherwise they acquire a shade
of irony, e.g. Lietuvos fermeriai didesni kapitalistai negu amerikieciai (Rudaiticne,
Vitkauskas 1998:63). ‘Lithuanian farmers are betfer capitalisis than the American
ones”. It is difficult to imagine a real farmer in Lithuania yet, most of them stemming
from notorious Soviet collective farmers in the very recent past, so the native words
ukininkas or valstietis much better define representatives of this social class, unless one
wants to express the ironic attitude. Another example:

O boso priemimo | darbq strategija labai paprasta - nefsileisti | firmaq joumy
istekéjusiy motery (Rudaitiene, Vitkauskas 1998:42). 'While bosses use very simple
employment strategies — they simply do not employ young married women'. Again, the
use of the word bosas instead of original Lithuanian synonyms virdininkas, vadovas,
darbdavys, etc. gives the sentence an ironic (sarcastic?) shade which was probably not

intended, because the sentence is taken from a serious sociological study.
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Vida Rudaitiene, one of the authors of the above mentioned dictionary of New
Loanwords, also points out that sometimes old international words, such as genocidas,
homoseksualistas, etc. are substituted by new loanwords (in this case holokaustas,
gejus) (Rudaitiene, Vitkauskas 1998:18).This is viewed as violation of principles of
lingnistic constancy and stability; it may be added that the principle of clarity is also at
stake here: how is one supposed to know if the same or two different things are meant
by genocidas and holokaustas, homoseksualisias and géjus, rokeris and baikeris, by

antosalonas and automarketas?

Second, the same new loanword is often spelled in different ways: some reflect
the original spelling, others are transliterated, still others are transcribed, abbreviated,
or have Lithuanian endings added, etc, Thus we can find both didZejus/ diskiokéjas/
disko iokejas/disko Zokéjus, bendas/bandas, leiblas/ leiblis/leibelis, lizingas/lysingas.
Linguists are not happy with the situation, while users of the language are simply
confused. The situation is not much better in spoken language- it could be described as
chaotic. Loanwords are pronounced in various ways, while foreign phonemes tend to

affect Lithuanian sound system.

Third, new loanwords stimulate word-building pattemns that are not typical of
Lithuanian: -man, -maker, -land and others added indiscriminately sometimes create
funny situations, e.g. biznesmenas, bliuzmenas, diiazmenas, Soumenas, polismenas,
rokmenas and barmenas are fine as long as they define persons of male sex, but when
it 15 2 woman, it sounds funny in Lithuanian, where gender category is still very
distinct. Then barmene, Soumené, rokmené are used, which is even worse with a

feminine ending.

Finally, new loanwords undergo some semantic changes in Lithuanian. This has
always been considered a problem closely linked with other issues of transference
linguistics. Janina sva.mbaryi'e points out that a tendency to expand the meanings of
loanwords, especially internationalisms, is a natural one; during its travels across
Europe, a word might, in her view, accumulate some new meanings (Svambaryte
1997:22). Thus sometimes new loanwords in Lithuanian substitute original Lithuanian
words with more specific meanings, and sometimes acquire meanings they do not have
in the language of their origin, joining the group of the so-called interpreters’ ‘false

friends’ (deceptive cognates or lexical pseudo equivalents). The English noun show
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can be given as an example of the first case, when it is used as a substitute for such
Lithuanian words as reginys “a sight’, renginps ‘a function’, spekiaklis ‘a play,
performance’, Sventé ‘a festival’', paroda ‘an exhibition’, pramoginé laida ‘a pop
programe on TV, radio’ etc. The expansion of meaning of Joanwords includes
metaphorization by means of a foreign language, and this is again viewed by many
linguists as a failure of a small nation to emptoy the internal resources of the native
language. The claim is that linguistic principles of stability, purity, preciseness and
correctness are being disregarded. The word voucher can be given as an example of ‘a
false friend’; it is used in Lithuanian to denote securities, travellers cheques or even
package holiday tickets. On our television one can often hear intelligent (‘protingas %
translated as inteligentikas (“cultured”), sympathy (‘uizuojauta’) interpreted as
simpatija (*a liking’), minisier always only as ministras (‘State Secretary') instead of
kunigas or pastorfus ("a priest”). All this adds to the confusion and misunderstanding
which all languages try to avoid. People often do not know or do not care to find out
the exact meaning(s) of a foreign word and either expand the meaning of the word

without any good reason or rely on the ‘false friends’ and are bitterly disappointed.

From what has been said above about the new loanwords in Lithuanian, one
may come to the same conclusion as Lithuanian philosopher Krescencijus Stoskus,
who has put it this way:*Customs, traditional tastes, language and decency norms, tact,
politeness, duty, faithfulness, responsibility, and education are turned into objects of
ndicule as soon as they are found standing in the way of commercial interests’(Stodkus
1996:14). Have we really changed from *homo sovieticus’ into ‘homo mundialis’? Is
this really happening in Lithuania and society does nothing to protect its language, and

through it, its culture and national identity?

Every revolutional change, {and what happened in Lithvania when it seceded
from the Soviet Union has been defined by many as a ‘singing revelution’), is
characterized by strong reactions and confusion. Linguists had to be careful, as the
danger to the vocabulary and structure of the language, as well as to the prestige of
Lithuanian, was sensed. The Law on State Language, passed among the first afier the
restoration of independence, provided legal opportunities to take care of Lithuanian, to
preserve it and to prevent all the tendencies that have been discussed. The State

Committee for the Lithuanian Language and Language Inspection were established to
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ensure the implementation of the above mentioned law. Language inspectors, together
with Language consultants in municipalities, have been conferred the right to punish
public offenders of the Lithuanian language. Linguistic Consultancy Centers have
appeared in major Lithuanian cities of Vilnius, Kaunas and Siauliai, and in 1996 a
compulsory Lithuanian Language course was introduced in all universities, colleges
and vocational training schools. All state employees are obliged by the same law to be
able to speak and write standard Lithuanian. We may conclude that the language is
well protected legally. On the other hand, borrowing is a universal linguistic
phenomenon, which can hardly be stopped by state decrees or punishment. The only
way it can be controlled and kept within reasonable limits is by drawing the language
community’s attention to the excessive cases, by offering better solutions and by
allowing the community to choose. Public opinion is a very important factor which
must be taken into consideration. Jurga Giréiené says: 't is beiter not to prohibit, but
rather 1o name an object and allow people 1o make choices. Ideal langudage in all
societies and all times was a sign of elite and an asset. An opportunily lo choose
waould diminish the hostility of a certain part of society fowards linguistic purity and
real usage would at least slightly approach the ideal’ (Giréiené 1997:5). The
following list presents Lithuanian substitutes for the new loanwords almost universally

accepted by the language community:

akceptuoti (to accept): apmoketi (to pay), pritarti, sutikti (to agree)
apetaizeris (appetiZer): skanéstas (smth.tasty), uzkanada (a snack)

autas (out): uznbis (beyond the boundary)

barteris (barter): natiiriniai (prekiy) mainai (natural goods exchange)

body: glaustinuké (a *cuddler)

boileris (a boiler): virintuvas (a boler), §ildytuvas (a heater)

bosas {a boss); vadovas (a leader), Seumininkas (a host), pirmininkas {a chairman)
brifingas (briefing): trumpa spaudos konferencija (a short press conference)
bukletas (a booklet): lankstukas (a folder)

burgens (a burger): suvoZtinis (a *coverlet)

kornfleiksai (cornflakes): kukuriizy dnbsniai (*comn drops)

Carterinis reisas (charter flight): uZsakomasis reisas (booked flight)

ipsai (chips): bulviy trakudiai (potato crisps)
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Syzburgeris (cheeseburger): strainis

dartai, dartsai (darts): sruginis, smigis, smigé (*a piercer)

distributorius (distributor): platintojas, skirstytojas, jgaliotinis (an authorised person}
e-mail, imeilas: elektroninis pastas (electronic post)

failas (a file): byla (documet collection)

fanas (a fan): sirgalius, gerbéjas (an admirer), aistruolis (a passionate supporter)
fiskalinis (fscal): izdo (treasury)

fjugeris (futures, fin. transactions): basimasis sandoris (a future transaction)
fntitiring (a deep fryer): gruzdintuve (*a crisper)

fryzeris (freezer): saldiklis

géjus (a gay): Zydrius, Zydrasis (light blue)

hamburgens: mésainis

holokaustas: Zudynés (a massacre)

hospisas (hospice): slaugos namai/ligoning (care home/hospital)

hotdogas (hot dog): deSrainis ( a sausage sandwich)

imidzas (imag.c): jvaizdis

impi¢mentas (impeachment); apkalta {accusation)

indorsuoti (to indorse): remti, palaikyti (1o support)

klipas (a clip): reklaminis fitlmukas (a short advertising film)

lizingas (leasing): iSperkamojifilgalaiké nuoma (a long-term rent)

mass media: Ziniasklaida (news dissemination)

menedZmentas (management): vadyba, valdymas

monitoringas: prieziira (supervision)

minsliai (musii}: javainiai {cereals)

organaizens: uZrafiné (notebook), dékle (a file)

pampersai: sauskelnés (dry pants)

pleiofai (play-off): atkrintamosios rungtynés

puzlis, plizlé (a puzzle): destas, delioné, destinis (all with the root déti ‘to put’)
serfingas (serfing): banglenéiy sportas (*wave board sport})

skeitbordas (skateboard): riedlenté {(a *rolling board)

skryningas (screening): atranka (selection), riSiavimas (selection according to the type)

tosteris (toaster): skrudintuvas
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vykendas (weekend): savaitgalis
vindserfingas {windsurfing): burlen&iy sportas (*sail board sports)
vauleris (voucher): kelialapis, kelionés Eekis (travel cheque)

volkmenas (walkman): ausinukas (a small hearing aid})

Words marked with an asterisk are nonexistent in English and are direct
translation calques. Where no English translation is provided, the Lithuantan word is a
calque from English.

Not all the substitutes suggested by our linguists are automatically accepted by
the language community, ¢.g. Aow-Aow is still very often used instead of paZangioji
patirtis, gamybos paslaplis ot technologijos naujové ‘progressive experience,
production secret or technological novelty’, Korektorius “corrector’ is not substituted
by korekifiros skystis, uidaZas 'correction liquid or paint over', and only the most
puristic ones would use kiftukinis lizdas *a nest for a plug’ instead of a foreign rozere
‘a socket’. As can be seen, borrowed words can be assimilated fully or partially or can
retain their alien character for a long penod of time. This can be reflected in both
spelling and pronunciation, as well as in morphological differences from the native
patterns. The speed of assimilation and its degree depends on the length of penod
during which the word has been used in the language, its importance in communication
and its frequency. This is again a universal linguistic phenomenon, and Lithuanian
should rot be an exception to the rule: borrowing alone cannot undermine the basics of

a language.

New loanwords, on the other hand, can be viewed as means of enrichment of
the language. Globalization of culture, the absence of the Iron Curtain, progress in the
sphere of science and contemporary means of communication brought into our fives so
many new cbjects and phenomena that it would have been difficult to give all of them
completely new original names in every language, There are no objections to the words
dZinsai ‘jeans’, kompiuteris ‘computer’, pudingas “pudding’, stefkas ‘steak’, porifefis
‘portfolic’ and others which have become an inseparable part of our daily life. The
language is also enriched by word-building and semantic loans, such as Saldiklis
‘freezer’, {vaizdis ‘image’, skrudintuvas ‘toaster’, saqveaiigalis ‘weekend’, virintuvas

‘boiler’, elektrononis pastas ‘email’, #vaigide ‘a star’, pelé ‘a mouse', smegeny
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mutekéjimas ‘brain drain’, mélyna kojing ‘blue stocking’, geltonoji spauda ‘yellow

press’, muilo opera ‘soap opera’, paskutinis mohikanas ‘the last of the Mohicans’, ete.

New loanwords cannot be a serious threat to the national identity only because of their
number. Sometimes it seems that they are all over the place, but their amount (1,500
old loanwords from English, plus 530 recent ones) compared to the whole stock of
Lithuanian vocabulary is really insignificant: obviously they cannot cause a real threat.
They may dominate for a certain period of time but the language will take care of their
assimilation and restoration of the natural balance. Most European languages face a
similar situatuion: there are about 3,500 loanwords from English in present-day
German, about 6,000 in Danish, 4,000 in Norwegian, 3,000 in Spanish, 1,500 in
Russian, 1,600 in Polish, 1,900 in Croatian {(Gorlach 1999:147-154), so new

loanwords in Lithuanian are well within European limits.

It is only natural te expect the increase of borrowing in the global village that
the contemporary world has become. American anthropologist Jonathan Friedman
(Friedman 1994:95) sees a reverse relation between civilization and cultural/natianal
identity cycles: globalization of the world means a decline in cultural and national
identity. That is why one should be careful to maintain a certain balance between
national and international/global in a Tot of spheres of life, language among them
Perhaps punst tendencies exhibited by our linguists help to maintain it. On the other
hand, language, according to the famous sociolinguist William Labov, is ‘a dynamic
paradigm: it is not a static structure, but a dynamic social system, which is
continuously moving, changing, interacting, and working’ (Labov 1999:381). It
changes together with its bearers, the nation, and only reflects its life. The very concept
of the national identity has acquired new implications at the end of the second

millennium, and who knows how it is going to develop in the third one?

Linguists prefer stable and well defined corpora, the words which allow clear
statements about their status - “native’ or ‘foreign’, accepted loanwords or rejected
aliens, and codified spellings, morphologies, meanings and style values. None of these
conditions are easily met in case of recent loanwords, least of all if the foreign words
come in through channels that are difficult or impossible to contro!, are spoken rather

than written, and are pari of the jargon of certain sections of society (in the case of
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young people, criticism is rather an evidence of 2 generation conflict). And yet the job
of linguists should be not so much in worrying about the impact of these words, but in
collecting the evidence, since the evidence available synchronically to the participant
observer is fleeting; it will be lost in a short time - largely lost even from the memories

of its present users.
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X Arvils Salme
Latvijas Universitate

“Komunikicijas moriles” jautdjumi valodu maciSana

Komunikacijas procesa cilveki savstarpéji ietekmé viens otru. Tkdienas sazipas
runas situdcijas (atdkirtba no masveida komunikicijas) ir vérstas uz tieakam cilveku
starppersonu attiecibim. Tadam shudcijam raksturiga runatzja — klausitaja lomas
maipa un sazipas partneru tieSikas attieksmes un  vértgjums, k3 arT uzvedibas,
emociju, nostd3dpu un aktivita$u mijiedarbiba. 8. Omarova nordida uz vairikam
svarigim saskarsmes funkcijam (1994 10,11):

— regulativd funkeij& kurd realiz€jas panneru
savstarpgja iedarbiba un ietekme,

— izzinas funkeija, kurd cilveki iegist ziniSanas par
sevl, viens par otru un kopigiem uzdevumu risinafanas celiem,

ekspresiva  funkeija, kas saskarsmé |anj tas
dalibniekiem izpaust savas emocijas un pardzivojumus, izteikt savas
attieksmes pret notiekoSo, faktiem un partner,

— sociflis kontroles funkcija, kas realizglas ki
pozifiva vai negativu sankciju komplekss pret partneri, lai ietekmé&tu
vipa uzvedibu,

— socializdcijas funkcija izpauZas k& personibas
veidogands saskarsmes procesa.

Gandriz visu 3o funkciju Tstenofanai nepiccicfami valodiskie Idzeki.
Komunikanta mérkis ir iedarboties uz runas partned, lai ar to realizétu kadu tiesu vai
pastarpinaty mérki. An klausitajs nav tikat pasivs informicijas uztvergjs. Vigs pauz
noteiktu attieksmi pret dzird&to, adekvati uz to reage un ar savu lidzdalibu saruna virza
vai maina dialoga diskursivo atfisitbu,

Runatajam jaapzinas sava atbildiba par to, lai sazipas partnert vipu saprastu
pareizi; izteikta informacija biitu patiesa, 1@ biitu klausitijam vajadziga, tiktu respekiéta
percipienta (klausitaja) personiba, dzimums, vecums, izgfitiba, etniskda piederba un citi
nozAmig apstikli. Ka visas cilvEku savstarp&jas attiecibas, ari sazipu var novértét no
laba un {aun3, pienemama — nepiegpemam3, atzistam3 — noraidama u.tml., t.i., morilo
normu viedok|a. Rundtija iztur&Sanas, ninas veids un saturs var ietekmat klausitiju ne

tikal informativi un psihologiski, bet skart arl vipa vértiborientaciju un morali.
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Daudzas komunikativas situicijas izteiktd informacija var maldindt, aizvainot,
satraukt, pazemot vai, tie§i otradi —— iepriecinit, iedrofindt, pamudinat, patikami
parsteigt u.tml. DaZidas satura nianses izsaka ar komunikafivam situdcijam
raksturigiem eksponentiem — noteiktam frazém, izteikumiem vai parauga teikumiem.
Tacu hdzds 3o cksponentu tiefajam informativajam nozZimém sazipas laikd rundtiji
apzinati vai neapzinati var paust ar sléptu papildinformaciju -— nozimes parnesumus,
mijienus, zemtekstus u.tml. Var padities, ka saruni ir izteikta viena informicija, bet
ieceréta pavisam cita. Pieméram, glaimojot vai izsakot partnerim komplimentu, rundtijs
ievéro runas etiketi un pieklajibas normas (Man ir Joti patikami.., Prieks tevi
redzéi...), bet patiestba pret sarunu biedru izjt pilnigu vienaldzibu vai pat nepatiku (Ko
vind no manis grib? Kapec vips ir atdcis?). Tada veida attieksmé pret partneri vip$
izturas amoralh — liekufo vai slgpj no vipa savu Tsto atticksmi.

An saskarsmes veidi var bt daZadi: viena gadijuma pievér§am partnerim
pastiprinatu uzmanibu, demonstréjam ciepy, izsakam komplimentu vai demonstrativu
laipniibu, citd savukart atlaujamies pavelodu vai neiecietigu izteiksmes formu, un ar to
sariigtingm val atbaidam partneri no talakas sarunas. “BieZ parrunas parvér§as par divu
puiu savstarpgjo cipu ar mérki uzvaret. Priek§stats, ka uzvarés stiprakais,
nepiekapigikais, nosaka attieksmi pret sarunu biedru, uztverot to ki pretinieku vai pat
ienaidnicku. MEs neizjitam nepiecieSamibu ievErot otra intereses, rupéties par vipa
psihologisko komfortu. Mé&s uztveram sarunu biedru ki personu, kurai neuzticamies, jo
varam tikt piekrapti, arT pafi cipas spard varam piemanit pretinieku” (Lapipa, Rudipa
1997: 45).

Runa reizém var likties argji neitrila, bet ietvert apsléptu ironiju, smalku
izsmieklu un pat melus (piem&ram, situdcija, kad apsolam partnerim nakotné piezvanit,
uzraksflt vai vigu apciemot, zinddami, ka to noteikti nedarisim). “Veiksmiga sadarbiba
nebiis iesp&jama, ja parineris zaudes vai jutisies zaudétajs, piekrapts, pazemots. Par
$adu vienpersonisku “uzvaru” nakas dargi maksat nakotng” (Lapipa, Rudiga 1997: 45).

Gadas an situdcijas, kad izteikums tiek nepareizi saprasts, klausitijam nelickas
piepemams kada runas stils, intondcija, tonls vat izturé§anas. Runas laika uz klausitaju
iedarbojas arT daadi blakus faktori — runatdja poza, Zesti, mimika, vizudlais kontakts,
saskarsmes distance, vides Tpatribas u.c. Informacijas kvalititi var ietekmét ari
komunikatora runas maniere: {3 var bat pardk steidziga, saraustita, 18na, nekonkréta,

abstrakta, adresdtam nepiemérota u.tml. Klausitdjs, kura valodas zini3anas nav parak
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labas vai ari kur§ labi neparzina tému un neizprot runas situiciju, §ados gadijumos var
ne tikai zaud@t sarunas pavedienu, bet ar7 izjust psihologisku un morilu disharmoniju.
“Griiti saprotama vai parprotama teksta autors FkieZ sabiedribas locek]u laiku un
garign eonergiju, apgritina vigus, nodara tiem Jaunumu, tatad — rikojas amorali”
(Ceplitis 1980: 6).

Savukirt komunikators, kurs labi parvalda sazipas makslu, spg) ne tikai vieglak
un skaidrak izteikt savas domas, bet arf virzit partneri uz abam runataju pusgm
izdevigu sarunas mérki. Kompetents valodas lietotdjs kontrolg runas situicijas, izturas
ieciefigi pret runas partnera valodas klidim, neprecizititém vai neziniSanu, visiem
lidzekliem veicina sarunas norisi uz ldzverfigiem un godigiem attiecibu principiem.
Vips spéj savlaicigi planot vai mainit runas stratjju, noverst parpratumus,
nenoteikfibu un parravumus informacijas parraide, Pat gadijumos, kad sarunas saturs ir
relativi nenozimigs, svariga ir spéja radit vizuali pattkamu iespaidu. Ir daudz situaciju,
kurds runas saturam, prasmei virzit dialogu un partneru izturgSanas manierei ir gandriz
vienfidz svariga nozime, pieméram, lietilkds sarunas, publiskis debaté&s, risinot
problematiskus darba vai privatos jautajumus.

Sazigpas morale regulé runitiju uzvedibu, izturéSanos un savstarpéjas
attieksmes no vértiborienticijas viedokla. Normas, noteikumi, etikete un citi sazipas
likumi pafidz ne tikai precizak realizét daZadus komunikafivos uzdevumus un mérkus,
bet arT veicina saskagy un empatiju cilveku attiecibas.

Rundtdja komunikativie nolild var izpausties daiidos valodiskds ricibas
modelos. Valodas macifanas praksé visizplatitikais ir kontaktveidojoSais sazipas
modelis. Tas izpauzas ka prasme iesakt, uzturét un pabeigt sarunu, apvaicaties/izradit
interesi un pieskagotics partnerim, atrast visiedarbigako sarunas turpingjumu un
veiksmigako nobeigumu. Kontakiveidojosais sazinas modelis var izpausties ka

— socidali ritudld komunikdcija, kuras nolGks ir uzturét
partneru attiecibas, paradit uzmaribu, apliecinat ciepu,

-— izzipas kommikdcija, %uras mérkis ir jaunas
informacijas iegifana,

— konflikireguléjosa komunikicifa, kura svarigikais ir
nesaskanu (konfliktu, pretrunu) atrisini$ana un partnera attiecibu
naregulésana (Omarova 1994: 12).

Sazipas praksé ir daudz valodiski strukturgtu lidzekfu, kurus var izmantot

kontaktu veido$anas standartsitudcijas, pieméram, uzmanibas piesaisfiana, iepazifanas
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un iepazistinafana, apvaicifanis, sasveicindSands un atvadifands, partnera interefu
noskaidrofana u.c. KontaktveidojoSo sazipas strat&§iju parasti virza viena no runitaju
pusEm: tas, kurd uzsak sarunu unir iecerEjis sasniegt noteiktu informativu mérki. Vip§
jau izplano vai arl neapzinati virza dialoga “scenaniju”. ReizEm runatdju lomas mainds
un par “aktive” pusi k|ist sakotngjais klausitdjs.

Kontaktveidojosas sazipas stralgfiju nosaka socidld percepcija — cilvely
savstarpejas uztveres un saprames process. Kontaktu norisi determing tds priekdstati
par partneri, Sie priek¥stati ir lield mera atkarfgi no uztveroZa cilveka dzives pieredzes,
persoriibas ipatmibam un sarunas motivacijas (Omarova 1954 15). Atskiriga sarunas
taktika ir ar svefu un tuvu cilvekn, tikpat liela at8kiriba kontakiu veidofand ir starp
daZidu dzimumu, izglfibas imepa un paaudiu parstavjiem, vaditdgju un padoto, starp
dazidu religisko vai socidlo grupu cilvékiem.

No moriles viedok|a neviena no runitiju attiecibim nav ne laba, ne slikta Gdz
bridim, kamér sazind tiek aizskaria vai parkapta kida sarunu partnerim svariga &tiska
norma. Pleméram, uzsvérti pagodinot gados vecaku vai sabiedrba cientjamu cilveku,
més varam iegiit viga labvélibu un iesp&ju sekmilgi turpindt sarunu, tadu, ja tzturésimies
familiari vai pat izaicino§i — zaudésim jebkuru uztictbu un turpmakas saskarsmes
lespéjas.

Kontakiveidojo§as sazipas strat@gija balstds uz  prasmi respekt&l sarunu
partnera persoribu, pieméroties viga interesém un valodas prasmém, sniegl apstakliem
un situacijai atbilstosu informacijas saturnu un sazipas kodus.

Diezgan bieZ ikdienas sazipas praksé un valodas macidanas situdcijas jasastopas
ar paradibu, kad munataju savstarpgjas attiecibas galvenais ir orientacija uz sifuciju vai
problémas risinafanu, nevis — partnera personibu. Tas ir uz situdcijas orientets
sazigas modelis, kurd runatijs vér§as pie adresata ar noteiktu pragmatisku meérki,
parasti savd rund un aftieksmé&s izsledzot (vai pauZot neliela méra) privatus kootaktus
ar partneri. Tadas attiecibas veidojas situdcijas, kurfis runatdji izpilda noteiktas socialds
lomas, piem&ram, pircgjs — pardevgjs, pacients — arsts, cietulais — policists u.tml.
4dos gadijumos vigiem jarealizé pareiza apelativa funkcija, javeido norises apstak]iem
atbilstoSa izturéfands un precizi jaformulé konkrétds pragmatiskds vajadzbas (piem.,
ieperkoties veikala, jautdjot par celu, kdrtojot daadus jautdjumus iestadés u.tml).

Sada sazipa vishie3ak izpauZas k3 parnudinosa komunikdcija, kuras noliks ir kant ko
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panakt po sarunu biedra, pieméram, izpildit Wgumu vai prasibas, pievérst vipa
uzmaribu savam problémam un vajadZibam (Omarova 1994: 12).

Moralas dabas parkapumi rodas tad, ja sarunu partneri neievéro savas “socidlis
lomas”, pieméram, pircgjs iigi un nekonkr@ti skaidro savas vajadzbas, nepamatoti
kritiz€ persondla darbu, veido sarunu ar pardev&u nepiemérotd sazipas redistra
(Meitenlte, vai vari man paradit tas bikses!). Tikpat morali aizvaingjo§a var bot
amatpersonu neieciefiba pret klientu, strupas atbildes, uzbdziga iztaujaSana vai sava
amata, statusa urt lomas pastiprinata izcel$ana.

Valodas maciSanas procesd reizé€ ar standartsitudciju apguwvi audzekpiem
jaimicas korekti atrisinat ari negaiditas konfliktsituacijas. DaZreiz runatdjs censas sev
interesgjoo jautdjumu vai problému atrisinat tie3a un uzstajiga forma (Darier 1a!, Man
vajag....., Es gribu. ... ). Tadu sazipas veidu var raksturot ki voluntiru vai
pavélofu. Runitdjs verias ar stingri formul&u savas pribas, vajadzibas vai velmju
izklastu. VisbieXak tads sazipas modelis izpauZas

— parliecino$d  komunikdcijd. tas merkis ir mainit
partnera viedokli vai ricthu (Omarova 1994; 12),
— parmudinoia komunikdcija (skat. iepriek§).

Runatajs, kura valodai piemit izteikti valdonigs un pavéle¥s tonis, bie#
nerékings ar apkartgjo cilveku domam un runas situciju. Jzsakot paveli, vajadzibu,
velesanos, gribu, tads cilveks reizém var aizvainot savu partner, izraistt klausitaja
neveikibas vai pat mazvértiguma apzipu. Voluntdras izpausmes pazimes vérojamas
atsevisku profesiju parstavju runa (vaditaju, pedagogu, politiku u.c.), bieZ vien tas
izpauzas arT kritiskos stridu vai konfliktu gadijumos. Ne vienmér tieSa un atkiata savas
gribas deklarg3ana efektivi iedarbojas uz partneri. Veéledanas, rosingjums vai pavéle,
kas izteikia netieiaka, bet pieklajigika forma (Beitu labi, ja jis to izdaritu. Vai més
varétu vienoties par..., ), bieZi vien ir patikamaka un apkart&jiem piegernamaka.

Savukart emocionilais sazigas modelis izpauZzas eksprestvajd komunikdcij@ un
13 noliks ir emociju un jutu izpausme (Omarova 1994: 12). Tada rund dominé uzsvérti
subjekfiva attieksme pret partneri, izteikto informaciju vai runas situiciju. Dazadi
emaciondla rakstura eksponenti aikldjas attieksmju, vert§uma, nostiju (prieka,
vilianas, pateicibas, noZélas, atteikuma, iebilduma u.c.) izteikumos. Emociju verbala
izpausme visbieZik ir spontdna; runatajs var kritiski neizvertet fTazes saturu, tapec radit

apkartéjos uzbaziga vai familidra cilveka iespaidu.
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Ir situdcijas, kad runatgja dailruniba un uzsverta savas attieksmes vai domu
dramatiz&3ana (Vai dienin!, Kadas Sausmas!, Briesmigi!) apgritina kiausitaju, mazina
ticibu runas saturam vai rundtija situdcijas vért&umam. Ir noverots, ka, dai|skanigi
rungjot par otra cilvéka panakumiem, parlieku cildinot un izsakol atzinign attieksmi,
partneris patiesibd cenlas izcelt sevi. Ne vienmér dailskanigi izteikta frize nozimé
saruna biedra personibas atzifanu — emocionali vardi var biit izteikti ar vienaldzigu vai
pat ronisku attieksmi. Piem&ram, izsakot komplimentu, ziz smalkas, izmekiétas frazes
var slépties liskiba (Ko es bez jums daritu, butu galigi pazudis)) kntike (/s 3
straddjat! Laikam gribat izpelnisieties prieksnieka atzinibu.), slépts saviigums (Tev tik
skaista kleita! Vai vari to man aizdot fovakar uz balli?). Emocionali ekspresivie
izteiksmes lidzekli daZkan ir veids, ka bez dzildka satura “koketét” ar runas partneri,
kompensét kadu savu attiecibu veidodanas trikumu, nezina¥anu vai apjukumu. Tadi
cilveki ar savu valodu var izraisit apkartejos Zélumu vai pat pepatiku. Vienveidigu
emocionilu frizu lieto§ans un atkdrtoana var k|t par sliktu sazigas paradumu.

Iepriek§ apraksfito sazipas mode|u izpausme nav absolila: dazadi to elementi
var paradities ikviend sarund, Katrs no tiem, pareizi un piemérotd situicia lietots,
neizraists klausitdja nevelamas asocidcijas, parpratumus vai neizpratni. Sazipas

maciiana javirza uz savstarp&jis sadarbibas komunikativo stratégiju. TZ ir

nepiecielama da¥idis misdienu interaktivdis macibu metodes — darbseminaros,
situdciju studijis, lieti¥kds speles, projekta darbos u.c. Rictbas saskapo3ana versta uz
partneru konstrukifvu sadarbibu, sazigas veido3anu visiem piepemama un saprotama
formd. Tadu uzdevumu veik¥and runas dalibnickiem ir jarekins ar ilgstosakas sazipas
un ricibas attiecibam, tapéc informacija jEpasniedz precizi un saprotami. Svarigs
sarunas elements da¥adu problému risina3ana ir godigoma prezumpcija. “Godigumam
un uzticibai ir jibiit dialoga partneru pilnvEriigu attiecibu pajsaprotamiem principiem.
Apzrdta nepatiesas informacijas un neparbauditu faktu izmantoSana nav pielaujama
[...] Panakumi, kas sasniegti, balstoties uz meliem, ir nedrodi un Tslaicigi” (Kincins
1997 5T).

Jebkuras augsta Imepa informacijas apmaipas nosacijums ir novérst
nenoteikiibu, pasniegt informaciju partnerim piegjama un saprotama veida.

Tikpat svarigi panakt, lai sarunu laikd abas puses biitu vienadi aktivas, sazipa

biitu lidzvertiga un runas dalibnieki veicinitu informicijas apmaipu. Saja noliika
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macibu kursd vispirms uzmariba bitu javelta situdcijam, kas verstas uz sazipas
traucgjumu |aboSanu (ligums atkartot, paskaidrot, precizét, partulkot; prieksa
teikSana/uzvedina$ana, nezinaSanas/neprasmes izteikSana u.c). T&da runas veidoana
prasa lielu paciefibu, taktu un iecietibu pret partnera valodas nepilnibam vai kladam.
Cik gan bieZ ikdienas praksé verojama neiecietiga (Nu, rundjief tacu skaidrak...),
pamicoia (pieméram, augstpratiga noradisana uz runitija izrunas vai gramatiskajim
k|idam), dazkart pat netaktiska atticksme (Ko vip§ fur murminal). A Saja situsciig,
kaut arf komunikdcija ir nepilniga, atklgjas partnerz psihologiskais un moralals
brieduma fimenis.

Gatavojot skolénus/studentus profesiondlai darbibai un karjerai, daZidas
sazipas kultdras nians€m misdienas japievérs aizvien lielaka uzmaniba. “Neskatoties uz
5 procesa Skietamo vieglumu, uzturét sarunu patiestbd ir maksla, un tas prasa no
dafibniekiem lielu meistaribu un talantu. [...] Ja eksistétu “sarunas kardiogrammas”
fikséganas panémiens, tad to atsifrét varetu tikai tie, kurl pasi ir bijusi tas vidii un kurus
caurvijust tas striva,” — t& Vladimirs Kincans raksturo lietijikas sarunas apguves

galvenis priitibas {1997: 53).

Summary

The process of communication entails not only the exchange of information but
also other types of human interaction. As in any human interaction, the impact of the
conveyed information can be positive or negative. This article discusses issues of
@communication moralityz in different communicative sitvations. Communication
morality serves as a yardstick which regulates the quality of information presemation,
behaviour, relations between communication partners. The awareness of norms,
repulations, etiquette and other communication rules not only helps to reach
communication goals but also facilitates empathy in mutual relations. The importance
of such regulation is of growing importance today when the load of information
increases while the time span for its acquisition decreases.
In foreign language teaching (i.e. Latvian as a secand language) knowledge about
communmication moratity is indispensable. Great attention should be paid to shades of
communication culture in the process of training students for professional
performance. A competent user of the language is able not only to express her/his own

thought mare clearly and concisely but also lead the communication partner towards
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mutually acceptable communication geals. S/he can plan and adapt the communication
strategy, avert misunderstandings, indecisiveness and gaps in the process of
information transfer. It is important to present and assess information correctly, show
tolerance to mistakes made by the communication partner and facilitate the
communication process on the basis of equal and fair principles of relations.
Irrespective of the apparent ease of communication process, setting up the
conversation or writing of a clear, comprehensible text is great art which needs to be

taught step by step alongside with language skills.
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Semantic Shifts in Latvian and English

Semantic shifts can be viewed as one of the signs of viability and development
of a language. This paper will look at semantic shift in two languages — English and

Latvian and the congiderable similarities of the process.

Apart from many merphological word formation types the vocabulary of a
language is enriched also by semantic word-formation, as language change involves not
only words dropping out of circulation and new words coined, but also change of
meaning in older words. Semantic shifts in already existing words constitute a
significant source of vocabulary extension; for example, 14.4% of neologisms in
English are formed in this way (Cannon 1987: 279). Most new words in everyday
speech and slang are formed by changing the meaning of old words. This usually
emails either generalization (widening) or specialization (narrowing) of the ariginal
meaning. Semantic shifis usually oceur in simple words of general vocabulary and
normally do not affect the form of the words (in rare cases there may be a slight
change in pronunciation or stress). Change of meaning can be clearly followed
historically by comparing the carlier meaning (extinct or still in use) with the new
meaning. Thus a common term for man in old English was the now extinct were,
surviving in werewolf.

Fond at Chaucer’s time meant foolish and infatuated 23 in Dryden’s ’Cock and the
Fox™:

In this plain fable you th 'Effect may see

Of Negligence, and fond Credulity...

The meaning scems to have changed from foolish to foolishly doting, to loving and

then affectionate (without sexual feeling).

The changing connotations of words can give a new and startling sense to older
literary passages as in Thomas Hardy's “The Mayor of Casterbridge” where a

character gazes upon ‘the unatractive exterior of Farfrae's erection® or in Dickens’
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Bleak House where ‘Sir Leicester leans back in his chair, and breathlessly

ejaculates.’ (quoted from Bryson 1990).

In Latvian folksongs which retain many old meanings we find, for example, bildiazt
(modern sense fo propose) in the meaning of to address, to greet:
Visi labu ieraudzija, Visi labu bildindgja (31260}

(Compare derivatives retaining this meaning atbilde, bilst, piebilst, etc.).

Borrowings are very susceptible to semantic change during the borrowing stage
as well as later. This is one of the causes of the many false friends (Veisbergs 1994) in
various languages. According to Pei (1965: 144) more than half of the words adopted
in English from Latin now have quite different meaning than in the original. In the case
of English one of the reasons for this has been the decline in study of Latin and Greek
which has lead to a loss of touch with words of essentially classical meaning (Copley
1961: 4). Two thirds of the new meanings accrue to nouns and most of the words

undergoing semantic shifi in the modern language are derivatives and compounis,

Semantic shifts may often affect several related words, thus when vegetable
developed the meaning of an inert person also the verb to vegetate developed a
meaning of leading an uneveniful life.

In Latvian the borrowing from German meriis had a meaning of sign, then developed
the meaning of targe!, later the meaning of goal; parallel to these changes also the
verb mérkét changed (Karulis 1992; 584).

The cause of semantic shift may be investigated by locking at the difference
between notions expressed, or at the type of association involved in creating the new

meaning as well as looking at the reasons for semantic change,

The widening of meaning is normally caused by the development of new
meanings thus widening the sphere the word covers. Today the word thing being the
most general can substitute practically any noun while originally it meant an object or,
decision. Help once used t0 mean fo heal, now fo assist in any sense, doll has
developed the meanings of prefty, atiractive, silly woman, execntive has come to mean
anything sophisticated or expensive. Palindrome, sentence, synonymy are now used
to describe genetic code. Green has come to cover a wide area of terms connected

with environmental issues.
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Similarly in Latvian laiks used to mean a short period of time, now has come
to mean #ime in general and also the weather. Lasit has added fo read to the original
to gather. The word vilnis used to mean the sea wave but now has also zcquired the
meaning of any vibrations, radio, television;, lelle (dofl) has developed similar
meanings to the English ones, engelis (anged) is used about anybody who is virtuous
and/or beautiful, Edamkarote (fablespoon) has developed the meaning of volume of
contents contained in a tablespoon. And similar to English, Latvian lieta (thing) can

mean almost anything nominal.

The widening of meaning is a growing tendency in the modern world and often
affects words of specialized and terminological character (Skujipa 1967} which
develop general use meanings, e.g. feedback - reciprocal effeci, scenario - plan of
action, interface - interaction, and Latvian forsét - to hurry, finiis, findls - the end,
orgins from its original, concrete meaning of part of organism {animal or plant) has
developed a much wider and more abstracis meaning of authorities; varas, drofibas,
preses orgini, etc. New notions are often designated with old words with an expanded
meaning, €.g. aimipa (memory) -- (elekironiski) atmiga (electronic memory), dmurs
{hammer) — (pneimatiskais) zmurs (preumatic hammer), lielgabals (gun) — kobalta
lielgabals (radiation device) where in a terminological sense usually the elliptical form

would be used.

The narrowing of meaning (occurring less frequently) generally is conditioned
by the word passing from general use into a narrower, more specialized sphere of
communication, ¢.g. Old English hund meant any dog while modern hound is used for
a specific breed. Meat once meant food and drink in general. Brown used 1o mean
dark and dusty in Old English and partially preserved this meaning up to the 19th
century (e.g. in a brown study). Harvest used to mean autunm;, liquor once meant any

liquid now only alcoholic beverage.

In Latvian kautip§ used to have the meaning of fight and batle while in
modern language it designates @ brawl, and the borrowing from Lithuanian krismata
initially meant g heap, while today the meaning is much more concrete - a heap of
rubble left on the place of fire. In Latvian narrowing of meaning in phrases is oflen

combined with compounding, This is especially true of terminology, thus from darba
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diena (a day of work) comes the compound with the narrowed meaning darbadiena
(a working day), from darba vieta (o place of work}) — darbavieta (@ workplace),

from ce|a zime (a road sign) — celazime (voucher).

These processes are not always clear-cut; they often present complex, shifting
and vague transitions even ffom one opposite into the other and back, thus pigeen
meant a young bird then specialized into a young dove and then generalized into any
dove-like bird. Similarly the Latvian word tauta (people, nation) originally meant
stramgers, strange tribes, then under the influence of German Volk it came to denote a
wide variety of notions: people, gender, type, breed, foreigners. In the 19th century
when other words were created for many of the notions the meaning of the word
narrowed again (Karulis 1992: 380; Ozols 1965; 504).

Sometimes the meaning can actually become the appasite (2 linguistic process
called catachresis): counterfeit once meant a legitimate copy. Brave once implied
cowardice {bravado still does), pelitician was originally a sinister word (and perhaps it

stil is).

In the process of changing its meaning, a word can change to pejorative and
meliarative senses. So semantic change can be also viewed in terms of deterioration
(pejoration), ¢.g. crafty once meant strong, sly once meant skilled, beor originally
meant farmer (Cf German Bauwer with its Latvian negatively connotated bauris

(boorish person, offen refering to Latvian peasant).

In Latvian gauss (sfow) initially meant rich and abundamt, later substantial.
Many German borrowings have developed negative connotation when parallel Latvian
words have emerged, yet this would refer more to stylistic than semantic contents

pindzelet {Ger pinseln) - krasot (to paint), benkis (Ger. die Bank) - sols (bench).

The opposite process is termed elevation (melioration}, e.g. nice once meant
foolish, Tond in the 14th century meant sifly. Marshal was a horse servant. Black
once had a negative connotation when applied to coloured people. Now the word has
gained a positive connotation. Similarly in Latvian glits once meant slimy, slippery
later smooth, finally neat and beautifil The intensifiers baigi, briesmigi (ferribly)
together with widening of meaning have gone a long way from their ariginal

definitions.
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The process of historical change of meaning is generally rather slow and
gradual. At the basis of the new meaning formation often stands metaphor, metonymy,
analogy and figurative use, since vocabulary extension is usually based on likeness,

simifarity and association.
Metaphor.

Metaphor as a transformation of meaning can go far beyond the primary
semantic range of the word. An enormous part of the language is actually built on
metaphors (fossilized in language or fresh in speech). Languape metaphors (ofien
called ex-metaphors) are usvally obscured by frequent use, or the motivation may be
totally lost. Through figurative extension a word gains further senses, e.g. the word
crown from its initial meaning of royal head—ress has extended to the royalty itself as
well as to @ coin with a symbol of crown. There are numerous collocations in which
“concrete” words obtain “abstract™ meanings:
iron will, cold reason, grain of truth, lion’s share, fall in love, run wild, fly ioto

rage, jump to conclusions, sink or swim.

Metaphor (cften bordering on symbolism) as a stylistic device is most popular
in Latvian folksongs. Many words used metaphorically have acquired stability and are
widely used in modern language: baltas dienas (white days -- happy days), sauoles

miizs (Sun age -- long age).

Metaphoric extension of meaning is in no way a trait of the past, it is an active
process, regularly extending the range of meanings. Journalists have created a new
meaning for the word spin -- a bias in writing, 2 necklace in South Affica is also @
tyre soaked in peirol to be put arcund somebody's neck and set alight. Usually
metaphor involves widening of meaning, so dialogue, shuttle diplomacy, freeze,
hawks and doves have extended the scope of their original meaning. Such changes are
very usual in slang and jargons often passing later into literary language, For example,
Latvian slang nosvist (to sweat off -- to run away), aptirit (to clean -- to steal),
raustities (to shake — to be afraid), biete (beetroot -- uninteresting girf), atkost (to
bite off -- to solve), rengedajs (cater of sprats — poor person), spics (sharp — stylish),

biezais (the thick one — the rich one).
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Some semantic shifts based on metaphor can actually be borrowed: these are
semantic translation loans (in difference from translation loans which are normally
compounds or phrases), e.g. Latvian iesaldge (freeze) certainly came as a result of
external English, or perhaps Russian, influence. Similarly zvaigzne (star) has acquired
additional meanings (popstar). The link between metaphonization and borrowing is a
strong one in two aspects. First, numerous borrowings have undergone metaphoric
change in the source language and only the metaphoric meaning has been borrowed,
e.g. idea from Greek originally meaning shape, Latin spirit originally meaning breath.
Secondly, metaphor being a language universal, there are numerous metaphoric
parallels in most varied languages testifying to the fact of common logico-semantic
processes among humans. Metaphors cannot be separated from the experiental bases
(Lakoff’ 1980: 19) which, for many cultures, are identical or similar since there are
numerous elements of everyday life and environment which human communities share

in common,

In between the two processes are identical metaphoric shifis as Latin
dependére, German abh#ngen, Latvian atkaraties involving both independent

process and borrowing.

Regular use usually wears off the stylistic effect a metaphor originally had, the
comparison is no longer felt and the object often has no other name. Thus
demotivation has taken place. For example the word sun-beam has no recal association
with the original Old English beam, meaning free or log in Modern English. Vienalga
(all the same) in Latvian hardly creates associations with viena alga (one salary}, and
the word céliens underwent a change from the first meaning of @ one time activity
related to celt (to raise), to @ period of time (1ita c&liens) and finally to the meaning of
act in theatre introduced by A. J. Stender in 1790. Often the initial meaning and the
new ones coexist, e.g. English tongue and Latvian méle (tongue) as the organ of body,

the term for part of 2 shoe and the place where the models walk on.

Change of meaning based on metaphor in Latvian is sometimes connected with
conversion, which is rare in Latvian ag such: the money of the soviet period was named
after the colour of the banknotes: zalais (the green), zilais {the blue), sarkanais (the

red); baltais (the white — vodka), zalais (the green -- peppermint liquor), zalais (the
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green -- dollar), as well as zilais (the blue — 2 homosexual), melnais (the black -- blue-

collar worker).

Introduction of the new Latvian money has produced new colloguial elements
govs (cow), silke (herring), ozolitis (the little oak) according to the pictures on the
coins or banknotes. Incidentally the currency of the transition period saw the
metonymy repséns, repsuks as a general term for the Latvian rouble, alluding to the

President of the Bank of Latvia Eindrs Repie, who stood behind the idea.

Often metaphonc expression is sought for things which either do not have
names or there is a difficulty of finding an acceptable name, e.g. in Latvian there has
been z longstanding problem of what name to give to the ball-peint lead. The official
serdenis {core) does not seem to be liked by people. As a result there are numerous
metaphoric coinages - ickSa (inside), ickSina (little inside), stobrig§ (tube), keska (--),
zarna (gut).

Metonymy.

Metonymy is based on contiguity. Here the association is as it were closer,
conditioned by functional, spatial, symbolic or other relations. Thus No 10 Downing
Street stands for British Prime Minister, the White House for the US President, glass
for a drink, house for an the qudience, macig$ (purse) for money, leadership for

leaders, gossip for a gossiping person, etc.

Metonymic derivation of common nouns from proper nouns is more usual in
English than Latwvian.
Epeonyms are common words derived from personal names, often preducts that have
become generic or houschold names: macadam, ohm, wellingtons, sandwich,
hooligan, volt, biro, kenwood, levis, Sellotape, walkman, hoover, diesel,

sandwich, bobby (Sir Robert Peel).

Apart from simple eponyms there are compound or attributive constructions
such as leganberry, Parkinson's law, Murphy's law derivatives to macademize
(from British surveyor LL McAdam), gardemia (fom 19th century physician
Alexander Garden), McCarthyism (from US senator JRMcCarthy) as well as

clippings, blends and abbreviations.
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Original eponyms are not widespread in Latvian, perhaps, mainly because of
the absence of producing items of long standing quality and duration. The few Latvian
eponyms (tradenames, metonomies} are usually used in colloquial language: Misind
(Misips’ library), Lacis (V. Lacis’ library), centa (spinner), stradipi (Stradips’
hospital), vefind (VEF portable radio), rafind (RAF mini / midi bus), lase (UHT milk),
gotipa (toffee), radio sets  Spidola, Abava, ships, transport vehicles Latvija

(minibus).

On the other hand all internationally spread eponyms are represented in Latvian
too, but very much like technical borrowings already borrowed as common nouns, e.g.
dizelis, ampérs, galvanisks, galvanizét, Zigulis, volts, volga. There seem to be some
problems with spelling and pronunciation of some of them both diachronically and

synchrenically, e. g. volts used to be volta {change of gender).

Most of these are simple eponyms, but there can also be derivatives (in Latvian
gender change is quite usual) Kalifernija - kalifornijs, Zemitins - Zemitani,
Rainis - rainistika, Stalins - stalinistisks, Ulmanis - ulmanisms, compound
eponyms Vatmanis - vaimanpapirs, {(further ellipsis leads to full eponym vatmanis),
Glaubers - Glaubersils, Dons Kihots - donkihotisms, Alpi - alpu vijolite,

Another type of eponym occasionally consists of proper names used to
designate represertatives of vanious nations, e.g. English Tommy (British pnvate
soldier), Kraut (German), Latvian vapa, dupa for Russians, fricis for Germans,
joske, haims for Yews. This phenomenon is characteristic of the collogquial language

only and the proper nouns lose capital spelling.

Toponyms (place names) undergo the same process and are often included
among epenyms champagne, bikini, china, gin (from Geneva), tweed, cardigan.
Latvian generally borrows foreign metonymies terms. There are few metonymic
transfers of this type in Latvian, e.g. placenames and proper names standing for train
stations: Zasulauks; for organizations: Jékaba iela (Parlament), pils (president)

Atlantija (radio station).

Using a word to designate part of something for the whole (synechdoche) is
most widespread in all languages, so hands stands for worker, heads for mmmber of

caitle in English, darbarokas (working hands) for worker, galvas (heads) for mumber
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in Latvian. Both face and seja (face) can stand for a person as well as Latvian slang
purns (muzzle). The opposite when the whole stands for a part is met in such cases as
names of countries used for sports teams England beat Russia, Latvija uzvaréja
Baltkrieviju, as well as in geopolitical terminology when America is used to mean

USA or England to mean Great Britain.

Also substituting function by the doer or part of body iavolved, is almast

identical in both [anguages: nose and deguns (nose) stands for sense of smefl.

Container can stand for the thing contained has equal distribution in both
languages: have a glass / a cup, iedzert tasiti, glizi (drink a cup, glass)

Sign can stand for a thing or a process sipnified: gray (hair) for older age,
from the cradle, Latvian: sirms (gray), kop§ §iipula (from the cradie), Sapulis karts

(the eradie is hung — one is born).

Instrument can stand for the agent, e.g. the pen meaning the wrifer and the
sword meaning the warrior in a sentence The pen is stronger than the sword , violin

for the violinist, cf Latvian pirma vijole (the first violin).

Both metonymy and metaphor are widely used in slang, e.g, English balloons,
cans, jugs, lemons, melons, potatoes in the meaning of breasis. Latvian klizma
(enema -- trouble), talka (wheelbarrow -- car); kirbis (pumpkin), pods (pat),

kastrolis (kettle) all meaning - head.

English has a wider use of metonomy than Latvian, especially cases when
material stands for a thing: silver, iron, glass, boards. In Latvian this refers mainly to

narrow professional spheres: stradat mala, stikla, ella (to work in clay, glas, oil).

Analogy.

Many words are created by analogy to other words. Analogy is rather apparent
in blending and compounding. Semantically analogy generally goes together with
metaphor, yet the pattern usually facilitates new meaning creation and understanding,
e.g. the word bank has developed a more general meaning of a place for storing

anything for future use through coining of many new terms: blood bank, data bank,

67



sperm bank, information bank. Similarly ¢linic has come to designate a place where

anything can be mended, repaired or discussed: car elinic, golf clinic.

One of the most significant reasons why numerous words change their meaning
by acquiring new semantics is fashion, language and social trends, e.g. new ferninist
coinages as Ms from Mrs and Mis, womyn analogous to woman, wimmin, herstory
(her history), though the latter would be more appropriate for compound analysis. Tn
all these cases there is a motivated creation pattern though not always transparent, and

often (as the last) based on popular etymology.

Another type of semantic shifi is connected with euphemisms (Veisbergs 1997)

that was the topic of a special paper in this series, so it willnot be discussed here.

Summary

Semantic shifts are generally very similar in both languages. Metaphor and
metonymy as basic means of semantic change are equally widespread in Latvian and
English. Metaphoric transfers are equally represented both in older layers of the

language and in modern use, especially slang,
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User Expectations in Conference Interpreting

1. Introduction

Quality in interpreting is a frequently discussed and yet elusive concept. In this
article 1 will discuss quality as a dynamic category which depends on needs and
expectations of different users. As interpreting is a multistage communicative chain
with several parties involved, conflicting priorities are often given by different parties
involved. Although all parties will genecrally agree that quality in professional
interpreting implies that an interpreter provides a complete and accurate rendition of
the original and tries to capture any and all extralinquistic information that the speaker
might have provided, more detailed research shows that in every concrete case
situational variables may call for different priorities, For example, the survey on
expectations of users of conference interpretation commissioned by AIIC (International
Organization of Conference Interpreters) points to the dependence of quality
assessment criteria even on such aspects as the size and subject of the conference, the
number of times when a participant has used interpreting facilities, age and even the
sex of a participant. In this paper I will not so much focus on differences in
expectations of various user groups but rather on the diversity of quality assessment
criteria depending on the nature of involvement in the whole communicative chain of

interpreting.

1. [nterpreting as a four stage communicative chain.
Interpreting traditionally involves 4 parties:

employer —— speaker --— interpreter —- receiver

All parties are interested in providing and/or receiving high quality performance. In

what respect do the expectations of these parties differ?

¢ Quality can be seen through the eyes of the interpreter, the provider of the service
who bases her/himself on her/his own set of self-imposed standards. S/he is a

receiver and sender at the same time, has a good understanding of the source
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language and a good command of the target language, but generally knows less
about the subject, the motivations, the aims and interests of actors, and is less
familiar with the appropriate terminology thzn the speaker and the receiver.
Because the interpreter is under severe time presshre, her/his processing ability is
busy and s/he is not in a position to monitor fully the quality of the output while
interpreting. However, a professional interpreter has a well-developed inner
monitoring mechanism and s’he knows very well if the quality of performance has
been up the grade or substandard.

The quality of the service performed can and usually is evaluated in ferms of the
judgments, needs and expectations of the service or the receiver, Users of
interpreting services appear to focus mostly on accuracy of the contents,
terminological accuracy, simultaneity of delivery, rhetorical skills of the interpreter,
voice and microphone discipline {cf. ATIC survey). However, there exist
divergences in the expectation profites of different users. Surveys show that
conference participants give priority to clarity of expression for which sense
consistency and logical cohesion are essential {(cf. Mackintosh 1995). In media
interpreting a distinet higher rating is given to pleasant voice, native accent, fluency
of delivery and correct grammatical usage but significantly less importance is
attached to the critericn of completeness {¢f Pochhacker 1997).

Quality perception on behalf of receivers has a strong subjective streak. Receivers
may not be equally interested in all the information and tend to listen only ta parts
of the presentation given at a2 conference. They may feel that many text segments
are not relevant or interesting encugh, they also find that the concentration
required to listen carefully to all presentations is very taxing. They therefore tend to
judge quality without the necessary control of informational content which often
leads to a surprisingly favorable assessment of quality in conferences in which
interpreters feel they have done a poor job or vice versa. For example, receivers
may be impressed by the confident manner of presentation and therefore assess the
interpretation favorably, whereas a hesitant voice 1s often mistrusted by delegates,

however faithful and clear the informational contents.

The speaker in the process of interpreting interacts with the receiver and usually

judges the quality of interpreting by the reaction of the audience which indicates if
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the intended effect has or has not been achieved. Sometimes the speaker tries to
spot-check words or word groups in which case there is a strong emphasis on the
fidelity of the target language text to the original. The latter case is particularly
trying for interpreters as the attempt to test the interpreter during the delivery of
the speech is suggestive of the lack of understanding of interpreting methodology
and as a rule distrust of interpreting profession. If the linguistic competence of the
speaker is good {which sometimes is not the case), s’lhe may be able to identify
inaccuracies in the interpreter’s output which creates additional strain and may
deteriorate the further performance. According to Gile (1995:41), however, quality
is a function of communication efficiency from the sender’s potnt of view, and both
the packaging and content of the message in the target language should be

optimized with a view to fulfilling the sender's objectives.

Intermediaries {employers, agencies, etc.) may introduce yet additional vanables
that might change the way quality of one and the same interpretation may be
assessed. Often they do not fisten to the interpretation and know little about the
subject matter. They are therefore not in a good position to assess the quality of the
performance and rely mostly on the feedback from the receiver and/or from other
interpreters. For intermediaries such aspects as interpreter’s general behavior,
appearance, team discipline, adaptability to different situations, flexibility in
scheduling, availability, loyalty to a particular employer and price may all enter into
the perception of guality.

Last but not teast, there are also interpreting colleagues whose evaluation may play
a crucial role in the whole process. Whatever the reaction of delegates, interpreters
in the same team listen to each other with an often critical ear. Since interpreters
are often hired by their colleagues and not necessarily directly by clients, this tends
to keep them on their toes. In case of relay interpreting, other interpreters become

perhaps the most demanding judges.

3. EU enlargement-induced modifications in the interpreting scene,

Further I will focus on the quality aspect in the interpreting situation for Central

and East European Countries’ (CEEC) interpreters in European institutions. CEEC

interpreters have emerged in the European interpreting market about three to four

years ago {with a slow and gradual start in 1996) modifying well—established
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interpreting patterns. The diversification of interpreting mode was called forth by the
enlargement process when about 10 new languages are added to the 11 EU official

languages.

3.1. Organizational and technical aspects.

Two major innovations to be mentioned are relay and retour. The so--called
matrix system where gll interpretation is provided by native speakers into their A
language has been diversified by the “retour on relay” mode for CEEC interpreters.
It means that CEEC interpreters interpret from A into B serving as “pivots” for
interpreters working into the EUJ official languages. For example, in a conference
where the working languages are French, English, Lithuanian and Latvian, Latvian
interpreters would sit in the English booth and serve as intermediaries between English,
French and Lithuanian. The speaker from the Latvian delegation is interpreted by a
Latvian interpreter into English (A into B) while French and Lithuanian interpreters
would interpret the speech from English into their native languages (B into A). This is
the so-called “hub and spoke" mode when one or sometimes two “pivots” or “relay”
languages are used to facilitate the interpreting needs of a large number of delegations

speaking different languages.

3.2, Cultural aspects.

EU enlargement actually brings together two parts of Europe which have been
politically, economically and even culturally separated for about 50 years
Consequently in each part different norms and tradittons of interaction and
interpretation prevail. Under the new circumstances the two sets of norms converge

creating conflicting situations which need readjustment.

The main difference lies in the manner of interpretation and the expectations of
the receiver. CEEC interpreters’ seem to be used to their receivers being mainly
concerned with fidelity to the source text in the rendition. In practice it means
insistence on adherence to words. The established style of interpreting is that of high
speed and high density. The receiver does not mind the streak of strain in the manner
of rendition as it is only natural under the requirement of retention of literally every
word. Such an approach is probably rooted in the Russian schao! of thought which
emphasizes the linguistic aspect in translation as well as interpretation {e.g. Schveitser

1973; Komisarov 1980; Barhudarov 1975) and sees simultaneous interpreting as a kind
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of verbal activity with specific features, carried out under specific conditions {Chernav,
1994:140). A similar approach, however, is demonstrated also by representatives of
some other cultures. For example, for the Chinese delegation to the UN the demand

for a rather literal rendering supercedes style and fluency (cf. Schlesinger et al. 1994).

The house-style of EU institutions, on the contrary, focuses on clarity. The
interpreter is expected to process the input before delivery as her/his overall objective
is to facilitate communication. The output is usually condensed, fluent, coherent and
cohesive, as a rule unhurried, creating the impression of ease and eclegance. The
question of how to best accommodate the expectations of national delegates, Brussels

officials and interpreting colleagues arises.

4. Interprctihg as juggling

If traditionally the interpreter has to cope with expectations of 3 parties
involved in the process (employer, speaker, receiver) then under the circumstances
created in EU institutions, for CEEC interpreters the number of parties to be catered to
increases. The participant chain gets longer and more ramified:

employer -—- speaker --— interpreter 1 —-- interpreter 2 -~ receiver 1

receiver 2 receiver 3
In this situation interpreter (1) has o take care of three receivers and each of them has
different interests and expectations. Firstly, there is receiver 1 -- the receiver in the
traditional sense of the word -- the EU experts and civil servants for whom the
information is provided. Their main concem is to understand what has been conveyed
by the national delegates for whom sense consistency and logical cohesion are of great
importance. Besides, they are used to native accent and fluency so typical of
performance of EU staff interpreters. Secondly, participants of the national delegation
and often also the speaker act as receiver 2 in the setting of Brussels meetings. In most
of the cases national delegates check upon the delivery of the speech in English {among
Latvian delegates there have hardly been cases when the rendition in German has been
checked and there are no Latvian — French interpreters on the EU freelance
interpreters list). The checking is done to find out if the interpreter is following.
Speeches as a rule are written before and carry typical features of written discourse:
high density, complex grammatical structures, terminological saturation. Another

reason for monitoring is checking the fidelity to the original as every word seems of
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great importance. Sometimes the interpreter finds her/himself in the situation when the
speaker is stopped by her/his assistant to wait for the interpreter to translate each
word. The interpreter in her/his turn has paused at that moment to wait for a complete
meaning unit to be able to process the information. Cultural differences become
relevant at this stage. The Latvian audience is used to the fast, dense, close to literal
type of delivery so typical of the so-called “Eastern mode”. The interpreter faces a
dilemma - to meet the expeciations of the national delegates and deliver unprocessed
information or cater to the needs of receiver | and interpreting colleagues who are
receiver 3 under these circumstances. The French and German booths for whom the
relay is provided are cut off from the original and often have limited background
knowledge about the newcomers to the Union. They expect clear, well-processed
information with the necessary cross--cultural adjustments delfivered close in time to
the original to enable them to finish as closely in time as possible to the speaker. They
also expect a confident manner of presentation to be assured that the sitvation does not
get out of hand. While the national delegates are not at all bothered by an accent in the
interpreter’s English (on the contrary, it makes them feel more at home), interpreting
colleagues and EU delegates in the hall may be unpleasantly disturbed by it as normally
interpretation is provided in the interpreter’s A language. Retour which has appeared
on the EU interpreting scene only with the accession of Finland, is accepted with
certain reservations as interpreting intc B language entails restricted flexibility to

convey subtler shades of meaning, gremmar mistakes and a foreign accent.

4. Conclusions

The relay interpreter finds her/himself in the taxing situation of being tom
between conflicting requirements of different parties involved: s/he has to interpret into
a foreign language, resolve somehow the timeless dichotomy of meaning-based vs.
word-based interpretation, take the responsibility for the quality of performance of
relay-dependent colleagues and at the same time establish his’her own professional
integrity. In order to cope with these tasks it scems important to develop the right
psychological attitude. To avoid the feeling of frustration the interpreter should
accept that there are certain nuances that she will not be able to convey. It is
important to realize that the interpreter’s chief objective is to make communication

possible. S/he must stay out of the trap of a perfectionist rendition which only slows
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down decision-making and discourages risk-taking. The interpreter is there to facilitate
communication, not to demonstrate a tightrope performance. Another crucial aspect is
to raise the self-awareness of interpreters as well as the awareness of conference
users. A professional interpreter should know what s/he is doing and be able to justify
his needs before the commissioner and users. Mostly it falls upon the interpreter to
ensure understanding between the parties involved. Even though research
demonstrates that most of speakers prefer the invisible ghost role of the interpreter to
that of the intruder (Kopczynski, 1994.90), my own experence shows that under
specific circumstances, like legislation sereening meetings in Brussels, perceived as
very important by national delegations, many delegates are ready to cooperate,
especially after they have already experienced the positive outcome of cooperative
behavior. Similarly, after you have voiced your concems to the interpreting colleagues
they become supportive psychologically and also practically by sharing their expertise
and word lists. After all it is for the interpreters themselves to create a team spirit in the
conference room 50 that the initially raised question “Quality for whom?” would be

rephrased as "Quality for the common good”.

I have put all CEEC in one group only on the basis of my personal experience drawm from
participation in differeml pre-accession meetings in Brussels over the period of three years. T have
discussed issues related to receivers” expectations with my colleagues from CEEC. But this is a mere
working hypothesis for the time being. The University of Latvia is setting up a research project at the
moment which will provide concrete data 1o confirm or refute this hypothesis.
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Past, Present and Future in the Teaching of
Language and Literature !

1. Introduction

Like the recorded histery of the New World, we cannot really look too far
behind when we deal with literature as an institutionalized subject for teaching and
researching. According to Graff (1987:1) ‘there were no “academic literary studies™ in
America or anywhere else until the formation of language and literature departments in
the last quarter of the nineteenth century”, although “the use of literature as a vehicle
of education goes back to ancient times”. He adds: “But the idea that literature could
or should be taught - rather tban simply enjoyed or absorbed as part of the normal
upbringing of gentlefolk - was a novel one and no precedents existed for organizing
such an entetprise”.

Since its institutionalization as a discipline at the turn of the century to at least
30 years ago, the teaching of literature followed the long established model which
Freire (1987j called the banking education. From this perspective, learners were seen
as containers to be filled by teachers. The more the teachers filled the containers, the
better educators they would be, The more passively the leamers alfowed themseives to
do so, the better the learners. Education was thus conceived as an act of depositing. In
this context, the learners’ role was to receive the deposits, keep and file them (Freire
1987:58 - my translation). Education and research in literature followed such previsible
paths that training for the job was not considered relevant. The classroom situation
involved explicit teaching, with the teacher pointing out the meaning of the text to a
very silent audience of note-takers. Research was based on theoretical argumentation
of concepts, using theoretical developments in literary theory to produce new readings
of texts. Empirical research was not contemplated.

When the literary text crossed the borders of the discipline to be used in EFL
classrooms, the main objective was to enable learners to translate canonized texts in
order to acquire a “better” cultural model. Thus literature was considered a kind of

secular scrtpure (Scholes 1985:13). In this sense, Widdowson's Stylistics and the
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Teaching of Literature (1975) should be regarded as a fandmark. Tt inaugurated a
route linking the study of literature to the study of language through stylistics, creating
a porosity which allowed advances in one area to flow into the other. Since 1975,
many works have contributed to change and strengthen this link. A direct consequence
has been the shift of focus from the work and the author to that of the language of
literary texts. As any change always finds support in history, this one was not original.
It owes a debt to the paradigmatic change in literary theory which took place in the
early twenties with the Russian Formalists, If, on the one hand, this move has brought
in its wake a series of materials on how to use literary texts in langnage classrooms, on
the other hand it has also favoured the divide between what is called “the study of
hterature” and “the use of literature as a resource”. We find literature teachers sneering
at stylisticians who “do not really do literature, who are lanpuage teachers or, even

worse, “linguists who pose as literature teachers™.

2, The histortcal picture in Brazil

Narrowing the focus to a specific context, the Iife trajectory of the literature
text in the Brazilian EFL classroom can be seen as going through three different
moment: exaltation, rejection, and reintegration. The exaltation period dates back
to the years before the 60s, when reading literature in a foreign language was part of
language teaching and the student translated the text from target to source language or
vice-versa. Sometimes there were also books of grammar followed by collections of
exercises for learners to acquire the rules of a standardized norm. The main objective
was to enable the learner to read literary texts produced in the target language in order
to assimilate the foreign culture from the collection of canonized texts. This objective
was based on the belief that by learning literature the student would become a "morally
better person” (the Amoldian perspective).

In the 60s and 70s, with the intensification of international exchanges, the need
of an international fingua franca was evident. With the emphasis on spoken language
many shunned literature for being language in a crystallized form and, for being, in
their terms, even worse; deviant (cf. Collie & Slater 1987:2).This was the rejection
period. The objectives in EFL teaching shifted from the myth that mastenng English
would make better persons to the myth that leammers would have access to a promised

land of better jobs and social and economic promotion.
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Since the 80s there has been a gradual change brought about by studies on the
interface between language and literature which argue that literary texts are amenable
1o the same analytical tools used for everyday language (cf. Cook 1992; Fowler 1986;
Carter & Nash 1983). The main argument holds that literary texts reflect patterns of
social interaction in contextualized situations (Collie & Slater 1987.2). The literary text
is now being reintegrated into the classroom on terms which differ from those of the
60s, but is still used as an appendix. In the 90s, the sttuation has not changed much.

The following table provides a summarized history of what has been happening

to literary texts in the EFL classroom in Brazilian schools:

Stages Use of Literary texts Objectives
1. up to the early 603 | frequent/important part of the acquisition of foreign
class/ translation culture
2. the 70s not used/ considered too raechanical acquisition of
specialized lanpuage structures: linpua
franca
3. the 80s and 90s scarce/ an appendix to the class | communication: language in
context. Development of
reading strategies

3. The setting today

An investigation of the research being developed today and an analysis of
current textbooks, however, suggest a much more complex picture than the traditional
dichotomy language/ literature teachers would suggest. Whether we are dealing with
Literature in literature or in language classrooms, we have now entered an
interdisciplinary mode of teaching and doing research. Dialogues are being established
between disciplines and boundaries tend to become fuzzy. Linguistics and cultural
studies bave attempted to link with other disciplines such as sociology and
anthropology. Scholars like Izarra (1994) establish parallels with visual arts to discuss
readers’ responses and the cultural implications of teaching. Literature and language
have become more and more associated. If, on the one hand, language teachers and
rescarchers have recognized “the nature of language as carrying social, ideological
meanings and associations which are perceived differently by individuals, and
paticularly in EFL situations where cultures make contact and often collide”
(Prodromou  1990:39), on the other hand, literary theoreticians have avoided

essentialism and see literature as an anthropologically necessary manifestation.
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According to Derrida (1992), “Literanty is not a natural essence, an intrinsic property
of the text. It is the correlative of an intentional relation to the text, an intentional
relation which integrates in itself, as a component or an intentional layer, the mare or
less implicit consciousness of rules which are conventional or institutional -- social, in
any case”. He adds: “There are ‘in’ the text features which call for the literary reading
and recall the convention, institution, or history of literature ... Without suspending the
transcendent reading, but by changing one’s attitude with regard o the text, one can
always reinscribe in a literary space any statement — a newspaper article, a scientific
theorem, a snatch of conversation. There is therefore a literary fumctioning and a
literary intentionality, an experience rather than an essence of literature”™{pp. 44-45).

In an attempt to clear the ground and point towards future developments, this
paper offers a provisional framework to help teachers and researchers position
themselves in the area. It identifies and compares at least four different strands. This
description indicates how different theoretical frameworks have been influencing

pedagogical approaches.

4. The Strands

I am aware that what | wall propose now may run the risk of simplification. I do
it intentionally as I think it is important to be aware of the directions we are taking,
where we stand in relation to what other professionals in the area are doing and
thinking, what sort of research we are carrying out and what its ideological
implications are. This is why, although provisional and dangerous, classifications are
necessary. And they are badly needed in the area of teaching literature -- a kind of no-
man’s land, still in search of cartographers willing to map the area, not with the
purpose of drawing boundaries and establishing limits, but of finding out where we
stand and wher¢ we are going. I am aware that the mapping I am about to propose is a
necessary generalization.

If we consider both the teaching and the research of literature being practiced
today in literature and in language classrooms we may be led to think of four different
strands which are not self-excluding. Much overlapping takes place. These strands
should rather be seen as tendencies. It i1s also important to stress that teachers may

wear different hats, depending on their objectives and specific setting. One may teach
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literature according to one strand but do research according to another. Flexibility here

is a key-word.

Strand 1: The content and context of literature

This type of research and practice is the most widely practiced by literature
teachers. It is generally based on survey and historical inquiry. Among its main
objectives we can mention >
s o familiarize readers with acknowledged great works and writers
¢ to study works of minority writers or other non-canontcal production
» tolearn about the development of a national cultural tradition
* to produce critical views on works seen as part of the history of literatures in

English and/or of a literary tradition.

Besides anthologies, a representative textbook of this strand states that the
objective is to provide “students with an introduction to the reading of British and
American literature” by concentrating “... on helping them actually read what are
sometimes difficult texts, while at the same time giving them some help with literary
history, biography, differences in genre, technical literary terminology and literary

criticism” {Gower & Pearson 1986),

Strand 2: Literary Discourse or Language through Literature

This group of works grosse modo aims at the study and acquisition of language
through the medium of literature. That is, literature is seen as part of the language
experignce, which comprehends all levels: from phonology, grammar and lexis to the
investigation of the text as discourse, or, to put it in other terms, from language
acquisition to the understanding of literary discourse. Work in this strand has promoted
the viewpoint that “1he linguistic resourcefulness which typifies much literary discourse
creates a valuable nexus for exploring forms, structures and concepts in English
language™ (Simpson 1997:2). The methods used are manifold, including computational
analyses. Tribble & Jones (1990:72) show how “the application of concordancing to
the teaching of literature can be a fruithul area for classroom research and
teaching/tearning”. As Carter & Long (1987:1) suggest, “the main purpose is to help
students 1o use response to language as a basis for reading and appreciating authentic

literary sources”. Or as Duff & Maley (1990:3} put it, this strand is ... an attempt to
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explore further the use of literary texts as a language teaching resource rather than as

an object of literary study as such”™.

Strand 3: Literary Awareness and/or Intervention {language manipulation)

The main idea here is that creative writing and metacognition are part of the
literary experience. It differs from Strand 2 in the sense that it holds that “linguistic
awareness can be derived from an examination of the language of a text as language”
and challenges the view that the literary text in the language classroom can only be
used for developing lanpuage competence, Sensitivity to the text is seen as a process
which involves the reader as a constructor and experiencer. This is the fundamental
principle which underlies the concept of Literary Awareness (Zyngier, 1994) and the
research carried out by the LEILITI Project at the Federal University of Rio de
Janeiro. As Carter (1989:169) explains, “...all writing involves linguistic discipline,
provokes questioning of the relationship between a stylistic form and the “shape” of an
experience or subject for exploration and can provide incentives for innovation which
will always and necessarily be patterned in relation to norms, whatever the degree of
their ‘imposition’™. Some of the basic questions here have been posed by Dias &
Hayhoe (1988:2): “What can teachers take from developments in literary critical theory
over the past 50 years? How relevant to classroom practices are the current assertions
of Post-Structuralist and Deconstructive criticism? What can we learn from Reader
Response critics? How do we distinguish among the varying positions they represent
on the role of readers in the literary transaction?”” This strand is based on the
interactional nature of reading and responding to tewts and aims at cultivating
substantiated and critical readings. The idea of intervention is derved from Pope
(1995) who holds that “The best way to understand how a text works is to change it:
to play around with it, to intervene in it some way ... , and then to try to account for
the exact effect of what you have done”. This practice promotes writing and rewriting
exercises to point out the creative role of the reader in the construction of any text. It
tres to help learners consider what has not been done in order to hightlight what has: a
proposition which lies at the core of Hallidayan linguistics. It is believed that this
method illuminates many issues such as textual appropristion, point of view and

ideology, enabling a more critical reading.
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Strand 4: Classroom Discourse

At the moment, we are witnessing the beginning of this sirand, comprised of
waork being developed on classroom discourse. Based on ethnography, its main interest
is to describe how learners and teachers interact in literature classrooms in order to
evaluate the effectivencss of the instruction and improve pedagogical conditions.
Concentration is placed on the dialogue established in the context of the literature
class. It takes into consideration the way these actors construct Lheir realities socially,
In Brazil, it stems from work developed by applied linguists at UNICAMP, UFR]J,
PUC/SP and other centres (Menezes de Souza 1997).

The following table presents a comparative perspective of these four strands:
The content & Literary Literary Classroom
context of lit. Discourse (or Awareness Discourse

Lang. Through and/for
Lit,) Intervention

OBJECTIVE learn about text, acquire knowlerdge | understand and understand
authar, times, of and about the develop critical teacher/stud
convention, language of reading and ent
history literary texts {from | metacognition interaction

Igg. acquisition to or the
understanding lit. dialogue
discourse) egtablished
in Lthe
context of'a
lit.class.
METHODOLOGY | product-focused; | product-focused, process-oriented; | process-
top-down top-down, using boltom-up; start oriented;
linguistic theory to | from the reader’s | bottom-up.
understand the own store of
workings & knowledge and
implications of lgg | buitd up to
inalit. text linguistic theory.
BRIDGES lit. theary; cultural | linguistics linguistics sociol. &
studies (descriptive & {descrip. & crit); | anthwopol ;
critical), writlen rhetoric; stylistics; | linguistics
discourse, coguilive psychol. | applied to
stylistics the
classroom
MATERIALS anthologies textbooks with texibooks with Possible:
thecretical aclvilies gradually | exercises on
explanatons and | leading into Lheary | observation
exercises of classroom
—more
symmetrical
pedagagy

Table 1. The four strands: Research and Practice
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Unfortunately, the lack of interest in the area of teaching literature can be seen
from the amount of research being done in the area. If we take the papers presented at
conferences as the spontaneous response to the work being developed in research, the
picture is rather bieak. Out of the 6,000 or so abstracts presented at TESOL 97, only
14 dealt with the teaching of literature in some way, and out of 417 workshops and
talks for IATEFL 1998, there were only 9 abstracts, although IATEFL does hold a
Special Interest Group for the teaching of literature. Granted that these are not a
literature specialists’ forum, we would at least expect some interest of language
teachers in the use of literature in the classroom, Tuming to more literature-focused
conferences in Brazil, an analysis of the abstracts of papers presented at the three last
National Meetings of University Teachers of Literatures in English (SENAPULI) show
that there has not been much change from the traditional framewoark and development

of research in the area of literature, as illustrated in Table 2:

Strand 1 Strand 2 Strand 3 Strand 4 TransV/ Total
Comp.Lit
1995 44 2 2 0 5 53
1996 56 0 2 1 4 63
1997 62 4 0 0 L 6 72

TABLE 2: Number of paper presentations per strand at SENAPULIs

Although it is stimulating to notice that the number of papers being presented
are increasing, the same percentage remains in terms of the preference for Strand 1,
which follows the traditional models of research development (83.01%, 88.88%, and
86.11%). Papers in Strand 3 denve from the same centre (Projeto LEILITIYUFRI) and
the same goes for Strand 4 (USP). I did not include round tables, poster sessions,
coordinated lectures or plenaries, as these tend to follow the major themie of the
conferences and none of these conferences dealt specifically with the teaching of
literature, with some rare exceptions here and there. It would be interesting to see

what the picture is in other countries.

5. Looking ahead: towards a crifical literary pedagogy
It must be pointed out that methodologies and approaches are affected by a
very complex context which, to my understanding, has not been given due attention.

Although many teachers and researchers today have been sensitized to contextual




influences (Bisong 1995; Kramsch 1993; Carter 1997, McRae 1996, among others),
the trend to concentrate the focus of attentiont on the microcosm of the classroom still
prevails. Both language and literary awareness have contributed greatly to the
sensitization of learners to linguistic phenomena and to the development of learners’
metacognitive skills. Both aitempt to empower learners. But empowerment requires
more than ability to think critically -- it call for critical action. Teaching literature
cannot be restricted to a rationalization about methods and approaches. There are
some basic questions about the educational system and the society which produces and
reproduces social and cultural inequalities which affect and are affected by education
by education and cannot be overlocked. Some of these questions are: How does one

« come to self-understanding?

» situate oneself in history?

» relate questions of knowledge to power?

« understand the limitations and constraints of institutions?

The literature/language teacher must be aware of the social project in which
and for which sthe is working. Teachers are part of the group Giroux (1993) called
“transformative intellectuals”, who promote an environment which enables the
participants to reflect on their day-to-day life and the society 1o which they belong. In
tune with Critical Discourse Stylistics, their methodologies should also aim at a textual
reading which discloses issues such as race, gender, class, rights and institutions, how
these relations and perspectives are expressed and how they function in society (eg. ta
persuade, dominate, express solidarity, warn, etc.).

If we combine the contributions of the Empirical Studies of Literature (ESL)
(Schmidt 1982; Rusch 1996, among others) and critical pedagogy (for instance,
Pennycook 1994; Giroux 1993; Hooks 1994), we may be in a position to design a
framework which provides a more culturally-engaged and explicit perspective. Here [
would like to propose a more systematized approach towards a contextualized
teaching of literature, one which may set the agenda for future research and practice.
By systematizing I mean making explicit the organization of an epistemological system
by means of which one can understand the patterming of literary actions (as conceived
bt ESL). The main objective here is to move away from the fiction of a neutral and

apolitical classroom and to concentrate on the context in which teaching takes place. I
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would call this model a critical literary pedagogy (CLP), one which is
interdisciplinary in nature and stems from the developments of three major areas, as

itlustrated in the following diagram:

Economy

& Technoiogy Social Structures

& Regulations

Media Ecology & Culture

Politics &
the Legal System

Diagram 1 - A medel for a critical literary pedagogy

This ditagram shows literature and language in the same relationship as that
which informs stylistics bul histonicizes literary education, sefting it agains the
background of the changing systems since, as Margaret Atwood in her novel The
Robber Bride (1993) puts it, “... nothing begins when it begins and nothing’s over
when it’s over”. We need a diachronic perspective to understand how we have arrived
at the present moment and be in a position to project future developements.

Literary education is also affected by other factors such as population, politics,
economy, social structures and regulations. [ have borrowed these macro dimensions
from Rusch’s proposal for the description of the media system (1996:306) and adapted
them for a CLP perspective.

The population dimension concerns the degree of literacy and education,
population figures, the people directly or indirectly involved in the process who have

impact on the way teaching is effected in a classroom. Politics involves the politicai
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structure, the type of political system of a country, the degree of participation of the
population in the political process, the legal status of the individual (e.g. human and
civil rights), the international status of the country and its relation with other political
systems. The economic dimension includes the type of economic system, the economic
relations between individuals and groups (both nationally and internationally), the
distribution of income among the population, what they can afford, the free time an
individual is allowed, etc. Literary education is also affected by the social structures as
seen through the type of social stratification, the type of housing and the social
interactions these arragpements promote (condos, slums, detached housing, flats, etc.).
Technology concerns the availability of media to the popuiation, what access they have
to the new advances, how informed they can be, to what degree they can engage in
cyberspace interaction.

Only with an understanding of this wider context can we see how education
may throw light in institutions, policies and practices which allow for the advent of
literature. Only then can we think of literary education as promoting critical individuals
who can act as apents for social transformation. The next step is to work out these
dimensions in more detail and see how they affect the teaching of literature in each

specific context.

6. Conclusion

What 1s to be seen with some alarm is that the traditional divide between doing
research and teaching literature is not being questioned. Literature teachers continue to
dissociate their research from their practice. Moreover, teachers are not trained for the
job nor are they stimulated to develop theoretical issues about what, why, and how to
teach. In addition, language teachers are reluctant to discuss why and how to introduce
literature in their classes despite Kramsch’s retnarks {1993:131) that “Foreign
language learmers have to be exposed to different types of texts, from the most
conventignal to the most particular, but if they are eventually to find their own voice in
the foreign language and culture, literary texts can offer them models of particularity
and opportunity for the dialogic negotiation of meaning”. Literature is the language of
representation par exceflence and, in line with critical linguistics, we can say that it s
language used as social practice for social transformation. The study of literature as a

critical experience stimulates a process of self-reflection and may lead the experiencer
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to perceive the ideologies and assumptions coded behind propositions. As ilustrated
above, there are many areas still 10 be developed if we want to see literature as a
healthy practice and save it from oblivion in the EFL classroom. To conclude, I
appropriate and adapt Elam's words (1980:210). What he has said of the work on the
semiotics of drama can very well apply to the teaching of literature: “At the present
stage of work, a reassuring unity of aims and methods can scarcely be said to prevail,
and much of the basic groundwork of establishing agreed objectives and common
analytic criteria for purposes of empirical research remains to be done. Tn particular,
there appears to be little dialogue at present between [research] and [practice]. The
aim of this [talk] has been to sketch out in a very provisional fashion the temitory of a
complex enterprisé — but without claiming that this constitutes, as yet, a comfortably
established intellectual fietd. What emerges is an area of inquiry whose complexity may

be daunting bui whose very openness makes it peculiarly inviting and challenging”.

! A version of this paper was presented at the ENPULI 97 seminar in Belo Horizonte,
Brasil.

* Some items on the list are from Durant & Fabb (1990).
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¥ Veneta iigure
University of Latvia

Passive Voice Constructions in Norwegian and Latvian

The system of verb includes a lot of different mutually related grammatical categories-
tense, mood, voice, transitivity, reflexivity, etc. When contrasting these categories in
different tanguages, a lot of common and distinctive features can be found,

The primarily aim of this paper is the analyses of the voice category, particularly
morphological peculiarities of the passive voice constructions and their usage in

Latvian and Norwegian.

Both Norwegian and Latvian languages distinguish between the active and the passive
voice of the verb. From the semantic point of view, a passive construction can be
defined as an utterance, in which the grammatical subject refers to the patient, Le. the
one against whormn the action is directed:
Han ble rost (av dem).
Vips tiek slavéts.
He is praised ( by them).
In the active construstion the grammatical subject (de- vigi/vinas- they) refers to the
agent, i.e. the performer of the action:
De roste ham
Vigi vipu slavéja.
They praised him,
In the above menticned sentence the agent is expressed by the grammatical subject de-
vinisvipas - they, and the patient - by the object Aam-vinu-him. In the passive it is the
other way round: the patient is expressed by the subject han-vini-he wheras the

optional agent is reflected in the complement dy av dem- by them.

These examples show that the verb is morphologically different in the active vaice
compared to the passive. Both in Norwegian and Latvian only transitive verbs convey

areal passive meaning,
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To express the passive voice in Latvian mainly two auxiliary verbs ikt frapt, kfiat] ( to
become) and bt ( to be) are used in combination with the Past Passive Participle.

The passive voice in Latvian has three moods: Indicative, Subjunctive and Relative.
The following table reflects the passive voice formation in Latvian

and Norwegian (the Past Passive Participle is given in the Singular)

Inf.: tikt/ biit Jasitam (-ai)
4 bli lest (leses)

to be read
INDICATIVE MOOD
The Simple Present The Simple Fast The Simple Future
tiek lastis/~ta tika lastts/ ta tiks lasits/ ta
blir lesi; leses ble lest vil/skal bli lest vil/skal leses
is read/ is being read was read/was being read will be read
The Present Perfect The Past Perfect The Future Perfect
ir lasits/- tar bija lasits/-ta bus lasits/~ta
er lest var lest vil/skal ha blint lest
‘Her blitt lest var blitt lest will have been read
har blitt lest hadde blitt lest
has heen read had been read
SUBJUNCTIVE MOOD
The Simple Present The Present Perfect
tikiu lasus/-ta bittu lastts/-la
skulle leses skulle / ha blitt lest
skulle bli lest should have been read
was to be read
RELATIVE MOOD
The Simple Present The Simple Future
tiekot lastts/-la 1iksot lasiis/-ta
The Present Perfect The Future Perfect
esol lastis/~ta bizfot lasiis/-ta

It should be pointed out that in Norwegian, compared to Latvian, there is no

agreement of the participle with the subject in gender and number.

The auxiliary verbs fikt (tapt kliat ) are used to form simple tenses, while the verb bt
is used 1o form perfect tenses. Another distributional criteria is the distinction between
passive participles that function as verbs and passive participles which function as
adjectives. In the former case #ik? is used; in the Jatter, the auxiliary bay, for example:

vin$, vipa tiek mdcits/ta ( he/she is tavght/ is being taught) vs. vigs$, vipa ir
macrts/-ta ( hefshe has been taught).
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The opposition of action vs. state is observed also in passive constructions in
Norwegian where the two auxiliary verbs a bli vs. & vare are used in combination
with the Past Passive Participle and further in the possibility of deletion of the auxiliary
verb verden/bli in the Present, Past and Future Perfect. The auxiliary bii is used to
stress the action while the auxiliary veere is used to stress the result attained, for

example:

Han/hun blir ( 4 bli) undervist ( hefshe is taught/ 1s being taught) vs.
Han/hun er ( & veere) undervist ( he/she is taught).
In Norwegtan there exist two forms of passive — analytical and flexive. The analytical
passive is formed with the help of auxiliary verb 4 bl (tikt, tapt, k]it- to become, get}
or veere (biit -to be) and the past participle of the main verb. In the formation of the
passive analytical form the subject of the sentence turns into the object with the

preposition av, for example:

Active voice ( Simple Present) Passive voice ( Simple Present)
Gutten leser en bok. Boka blir { 4 bli) lest av en gutt.
Zéns lasa gramatu. Gramata tiek lasita.

The boy is reading a book. A book is read by the boy.

Ingrid skriver et brev. Brevet er (3 veere) skrevet av Ingrid.
Ingrida raksta véstuli Vestule tiek rakstita.,

Ingrid is writing a letter, The letter is written { by Ingnid).

There is another auxiliary verb d fa that is also used to form the passive, though mare

rarely, for example:

Han far ( & i) betalt 2000 NOK for dret
Vipam tich maksats 2000 kronu gadd
He gets 2000 NOK per year.

Norwegian like other Scandinavian languages has flexive passive forms ending in —s.

Infinitive Simple Present Simple Past
d rose han roses han rostes
tikt slavétam ek slavéts tika slavéts
to be praised he is praised he was praised

Ending in —s is actually 2 remnant of the old Norse reflexive sik, in modern Norwegian
- seg, which in the course of time was reduced to - s when tacked onto the verb. It

refers back to the subject in the clause where it occurs, but is only used when the
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subject is in the third person singular or plural. Thus it corresponds to the Latvian
pronoun sevi and to the English oneself, himself, etc.

In most cases the s-forms can be changed into expressions with b, for example:
Han kastes into han blir kastet { he is thrown),

Sometimes, however, there is a slight nuance between the two constructions, namely,
the s-form has a more general meaning and is often used speaking about custornary and
repeated actions. They are ofien used in public notices, legal texts, instructions, recipes
, newspaper headlines and amouncements, for example:

Publikum anmodes om ikke & rdayke,

Litdzu nesmagét!
The audience is requested not to smoke.

Frivillig sokes.
Vajadiigs brivpratigais.
Volunteer requested.

In comparison to anatytical forms, the flexive s-forms have a more limited area of use.
They are quite common in the present tense and in the passive infinitive after modal

auxilianies, e.g. skulle feses ; ville leses

Renderning of Norwegian passive constructions into Latvian

With the aim of contrastive perspective several common features as to translation of
the passive should be pointed out.

As already mentioned, the analytical passive in Norwegian is formed with the help of
the preposition av, directly denoting the agent.

Since formally passive sentences with an explicity expressed agent are not typical in
Latvian, the agent is not mentioned when rendering the sentences into Latvian, for
example:

Maten lages av kokken.
Ediens tiek { pavara) gatavots.
The meal is prepared { by the cook).

Passive sentences in Norwegian, where the agent is not mentioned, can be rendered by

formally passive constructions in Latvian, for example:
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Han er/blir respeltert for sin arlighet.
Vips tiek respektéts vipa godiguma dé.
He is respected for his honesty.
However, in Latvian it is also possible to use a formally active one-part sentence with
the object-verb structure:
Vigu respekté vipa godiguma def

In both sentences in Latvian the patiend viniAvina is in the thematic initial position.
Though in Norwegian and Latvian real passive meaning is conveyed by transitive
verbs, there are cases, when passive constructions are formed with intransitive verbs.
They are in the form of cne-part impersonal sentences with the participle in the
masculine gender, singular, for example:
Det ble arbeidet hardt den dagen.
Todien tika daudz stradats.
Much work was done that day.

In Norwegian impersonal passive can be expressed in two ways, namely, with the
formal subject det or with the adverb ker instead, for example:

Det ble synget hele dagen.

Visu dienu tika dziedats.
Singing was going on the whole day.

Her snakkes bare norsk.
Seit tiek runats tikail norvegiski,
Only Norwegian is spoken here,
The formal subject def is not rendered into Latvian wheras the adverb her is.
Formal reflexive passive forms, although admitted in Latvian, should be used within
considerable limits. To convey a passive meaning, they can be used in sentences
expressing an action, the agent of which is not particularly stressed, for example:

Dolumenti glabdjas biroja.
Documents are kept in the office.

The usage of formal passive should be avoided in cases where the role of agent is
important, for example:

Laikraksti pdrdodas kioskd.{ wrong)

Laikraksti tiek pardoti kioskd. (right)
Newspapers are sold in stalls.
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In the conclusion I would like to point out several common and distinctive features as
to the formation and rendering of the passive in both languages.

Generally, the passive in Latvian reminds the passive in Norwegian in that the passive
forming auxiliaries are used in combination with the Past Passive Participle. In
Norwegian, compared to Latvian, there is no agreement of the participle with the
subject in gender and number.

In Latvian the passive can be expressed in three moods, however, in Norwegian it can
be expressed only in the Indicative and the Subjuctive Mood.

As regards the morphological formation of the passive, there exist two parallel forms in
Norwegian ( analytical and flexive), the analytical form with the explicitly expressed
agent being far more common wheras passive constructions with the agent should be
avoided in Latvian.

In Latvian formally active one-part sentences with the object-verb structure are more
common for the colloquial language style, wheras formally passive constructions are
used more frequently in the written language.

In general, the Passive both in modern Nerwegian and Latvian is used much less

frequently than the Active Voice.
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Newsletter of the Department of Contrastive Linguistics
January - December, 1999,

Visitors

Klauss BischofT
from EC, JICS, Baltic Desk Brussels, lectured, coordinated cooperation in training
MA students of the Faculty of Foreign Languages, March 23-24.

Patric Twidle
from Furoparlament, lectured, coordinated cooperation in training MA students of the
Faculty of Foreign Languages, April 28-30.

Don Kirally
lectured to BA and MA students of the Faculty of Foreign Languages, April 25-30.

John Swales
from JICS, conducted interpreting, seminars for MA students, May 28-30.

Archie Clarke
EU Translate Service, lectured to BA and MA students of the Faculty of Foreign
Languages, October 11.

Harald Freudenstein
from JICS, conducted interpreting, serninars for MA students, October 13-17.

Dags Heede
from University of Odensi acted as scientific adviser and reviewer of BA papers in
Aarhus (Denmark), June 12-17.

Prof. Dr. Manfred Girdach

from University of Cologne, lectured on Topics of Lexicography and of the State of
Art of the English Language to BA students of the Faculty of Foreign Languages,
September 13,14.

Prof. Lilius Pirke
from University of Helsinki, lectured to BA students (theory of translation for Swedish
and Finnish students), October 18-24.
Klauss Bischoff
from the EC, JICS, Baltic Desk Brussels, lectured, coordinated cooperation in training
MA students of the Faculty of Foreign Languages, November 9-11.

Staff Activities

Andrejs Veisbergs
Participated in 3.JICS conference, Brussels, January 25.
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Maija Brade
Participated with a paper “Phonosemantic Approach to Text Analysis (English-
Latvian)” in Daugavpifs Pedagogical University conference, January 28,

Andrejs Veisbergs
Panicipated with a plenary repont “Latvian Bilingual Dictionaries™ in LU conference,
Riga, Febrnuary 2.

Teva Zauhberga
Participated with plenary report “Jaunas pieejas nepiecieSamiba tulketaju profesionalas
izgitibas programmas” in LU conference, Riga, February 2.

Andrejs Veisbergs
Participated with a paper “Gender Problems in Latvian Dictionaries” in the conference
of Department of Contrastive Linguistics, Riga, February 2.

Jeva Zauberga
Participated with a paper “The Dual Situation of English under Modem Globaiization™
in the conference of Department of Contrastive Linguistics, Riga, February 2.

Maija Bréde
Participated with a paper “Izcgluma fongtiskie un pragmatiskie aspekti” in the
conference of Department of Contrastive Linguistics, Riga, February 2.

Gunta Loémele
Participated with a paper “Kultorietekmju izpausmes latviedu reklamtulkojumos™ in
the conference of Department of Contrastive Linguistics, Riga, February 2.

Arvils Salme

Participated with a paper “Valodas komunikativas funkcijas un to eksponenti latviesu
valodas macibu kursa iesacgjiem” in the conference of Department of Contrastive
Linguistics, Riga, February 2,

Veneta Zigure

Participated with a paper “Bie2ak noverotis starpvalodu klidas latviedu valodas
apgifanas procesi” in the conference of Departiment of Contrastive Linguistics, Riga,
February 2.

Svetlana Korolova
Participated with a paper “Translation Assessment of Expressive Texts” in the
conference of Department of Contrastive Linguistics, Riga, February 2.

Lasma Vaivode

Participated with a paper “Pirmis svedvalodas ietekme otrd sveSvalodas apguves
procesa” in the conference of Department of Contrastive Linguistics, Riga, February 2.
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Andrejs Veisbergs
Participated with a paper “Dzimtes kategorija latviedu vardnicas” in Janis Endzelins
conference “Valodas funkcionalie un stilistiskie aspekti”, February 22.

Ieva Zauberga
Participated with a paper “Tulkojumvalodas stilistiski strukturgld neviendabiba™
Janis Endzelins conference “Valodas funkcionilie un stilistiskie aspekti”, February 22.

Maija Bréde
Pariicipated with a paper “Aizpilditas panzes publiskas runas stila” in Janis Endzelins
conference “Valodas funkcionalie un stilistiskie aspekti”, February 22.

Gunta Loémele

Participated with a “Latvie$u tulkotd reklima; funkcionilie, stilistiskie un

kuliiiras aspekti” in Jinis Endzellns conference “Valodas funkcionilie un stilistiskie
aspekti”, February 22.

Gunta Lofmele
Gave an open lecture “Some Aspects of the History of Sociolinguistics and their
Relevance to Translation Studies”, Riga, University of Latvia, March 22,

A.Veishergs
Participated in a symposium dedicated to Translator Training. Brussels, March 26,

Gunta Lotmele
Participated with a paper “Translating Reference Literature for Children™ in the 8™
conference “Traditions and Postmodernity”, Cracow, April 7-9.

Gunta Loémele
Participated in the international seminar on National Language Legislation, Riga,
Latvian Language Institute, April 12-13.

Gunia Lotmele

Participated with a paper “An Interface between Theory of Translation and
Sociolinguistics: Historical Aspects”™: in the 2™ Riga Symposium on Pragmatic
Aspects of Translation, Riga, April 28-29.

Andrejs Veisbergs
Participated with a paper “Gender in Latvian Monolingual and Bilingual Dictionaries”
in the 2™ Riga Symposium on Pragmatic Aspects of Translation, Riga, April 28-29.

Maija Bride

Participated with a paper “Sound Imitative Systems in Source Language and Target
Language” in the 2™ Riga Sympasium on Pragmatic Aspects of Translation, Riga,
April 28-29.

Ieva Zauberga
Participated with a paper “Hybridity as Inevitable Feature of Cross-Cultural

99



Communication” in the 2* Riga Symposium on Pragmatic Aspects of Translation,
Riga, April 28-29.

Svetlana Korolova

Participated with a paper “Translating LSP Text Analysis and Translation Assessment
Didactic Aspects” in the 2™ Riga Symposium on Pragmatic Aspects of Translation,
Riga, April 28-29.

Ieva Zauberga
Conducted interpreter training seminars in Geneva University, May 2-6.

Andrejs Veisbergs
Conducted interpreter training seminars in Geneva University, May 10-12.

Gunta Logmele

Had a visit within the framework of development plan for the

translation teaching programmes in the University of Latvia in cooperation with
Johanness Gutenberg - Universitit Mainz, Fachbereich Angewandte Sprach- und
Kulturwissenschaft, Germany, May 2-31.

Gunta Lotmele
Visited University of Heidelberg and made a presentation on Aspects of Training
Interpreters in Independent Latvia, Germany, May 19.

Andrejs Veisbergs
Conducted interpreter training seminars in Geneva University, May 28.

Andrejs Veisbergs
Participated in video conference in Geneva University, May 29.

Dina Sile
Training in Geneva University, January 1999 - June 1999,

Andrejs Veishergs
Participated with a plenary paper “Euphemisms under Occupational Powers” in the
3.Baltic Studies Conference, June 17-20.

Maija Bréde
Participated with a paper “Barbarisms as Discourse Markers in Latvian” in the
3 Baltic Studies Conference, June 17-20,

Ieva Zauberga
Participated with a paper “Translation as Ideology—Driven Activity: Latvian
Translztion in the Soviet Period” in the 3 Baltic Studies Conference, June 17-20.

Andrejs Veisbergs

Participated in JICS seminar on Interpreter Training in Baltic States, Riga, August 26-
28.
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Ieva Zauberga
Participated in JICS serminar on Interpreter Training in Baltic States, Riga, August 26-
28.

Gunta Locmele
Participated in JICS seminar on Interpreter Training in Baltic States, Riga, August 26-
28,

Andrejs Veishergs

Participated with a paper “Latvian Legal Language - the Fourth Transition of the
20" Century “in the 12. European Symposium “Language For Special Purposes:
Language and Law”, Bolzane, ltaly, Aupust 30 - September 3.

Ieva Zauberga
Participated in the 12. European Symposium “Language For Special
Purposes: Language and Law”, Bolzano, Italy, August 30 - September 3.

Andrejs Veisbergs

Participated with a paper “Latvian - from an endangered to a semi-restored official
language” in the Second International Symposium: “Foundation of Endangered
Languages”, Maynooth, Ireland, September 17-19.

Andrejs Veishergs
Participated with a paper “Kontrastiva valodnieciba Latvija un Latvijas universitaté” in
the conference “Latvijas Universitatei - 80™, Riga, LU, September 24.

leva Zauberga
Participated with a paper “Translatologijas pirmsakumi LU Svedvalodu fakultate™ in
the conference “Latvijas Universitatei - 80", Riga, LU, September 24.

Maija Bréde
Participated with a paper “Konirasfivie petjumi fonétika un fonologija” in
the conference “Latvijas Universitatei - 807, Riga, LU, September 24,

Gunta Loémele
Participated with a paper “Translatologija Latvijas Universitat€: jaunakais posms”
in the conference “Latvijas Universitatei - 80", Ripa, LU, September 24.

Andrejs Veisbergs

Participated with a paper “Latvian Interpreting Scene” in Translatorisches Kompetenz
“4 International Symposium zu Fragen der Universititen Ubersetzer- und
Dolmetscheraushildung. Germersheim, Universitit Mainz, November 12-14.

Gunta Lo&mele

Participated with a paper “Interpreting Norms in Latvia”:in Translatorisches
Kompetenz “4 International Symposium zu Fragen der Universitaten Ubersetzer-
und Dolmetscherausbildung. Germersheim, Universitit Mainz, November 12-14,
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Ieva Zauberga

Participated with a paper “Variables of Quality Assessment in Interpreting”™ in
Translatorisches Kompetenz “ 4.International Symposium zu Fragen der Universititen
Ubersetzer- und Dolmetscherausbildung. Germersheim, Universitit Mainz,

November 12-14.

Maija Bréde

Participated in Cross-Cultural Capability Conference *99 in the Centre for Language
Study, Leeds Metropolitan University (UK), December 11-13.
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