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ABSTRACT

In this Paper the author explores the question about vocabulary, novels and adult
students. To be more precise,it is the question whetherit is possible to enrich vocabulary of
adult learners at pre-intermediate level of English with the help of adapted novels. The author
of the Paper decided to do this research because of the essential topicality of the problem.
Teachers, students and researchers are interested in the question of vocabulary enrichment.

The author of the Paper carried out a case study using adapted novels to enrich
vocabulary of adult learners at pre-intermediate level of the English language. Before the
lessons needs analysis was carried out with the help of a questionnaire. During the lessons
observation was made. In the end of the case study students were interviewed by the author.

The author of the Paper found out that the topic of vocabulary enrichment is very
essential, that literature interacts with the vocabulary knowledge and its breadth and depth, as
well as adult students’ peculiarities and motivation.

The author of the Paper made conclusions about methods and techniques of teaching
vocabulary, types of vocabulary evaluation, types of reading and enriching vocabulary
knowledge.

Keywords: vocabulary knowledge, breadth and depth of vocabulary, adult students,

motivation, literature, novel.



ANOTACIJA

Saja diplomdarba autore péta jautdjumu par vardu krdjumu, romaniem un
pieaugusajiem ka studentiem. IpaSa uzmaniba tiek pievérsta jautdjumam par iesp&ju bagatinat
vardu krajumu pieauguSajiem studentiem ar anglu valodas zinaSanam Vidéja liment,
izmantojot adapt€tus romanus. Diplomdarba autore noléma veikt So petijjumu, jo probléma ir
loti aktuala. Skolotaji, studenti un p&tnieki ir ieintereséti vardu krajuma bagatinasana.

Diplomdarba autore veica gadijumu izp&ti, izmantojot adaptétus romanus, lai
bagatinatu vardu krajumu pieauguSajiem studentiem ar anglu valodas zinasanam vidgja
Iimeni. Pirms pé&tijuma uzsaksanas tika veikta studentu vajadzibu analize, izmantojot anketas.
Nodarbibu laika tika veikti novérojumi. Gadijuma izp&tes beigas studenti tika aptaujati.

Diplomdarba autore izpétija, ka vardu krajuma bagatinasanas temats ir loti svarigs, ka
literatiira mijiedarbojas ar vardu krajuma zinasanau un tas plaSumu un dzilumu, ka ari izzinaja
pieauguso studentu Tpatnibas un motivaciju.

Diplomdarba autore izdarija secinajumus par vardu krajumu bagatinaSanasmacibu
metodém un pap€mieniem, vardu kragjuma novértéSanas veidiem, lasiSanas veidiem un
vardukrajumabagatinasanu.

Atslegvardi: vardu krajums, vardu krajuma plaSums un dzilums, pieaugusie studenti,

motivacija, literatiira, romans.
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INTRODUCTION

It is well known that the learners’ vocabulary is a very interesting topic for
researchers. Thus foreign language teachers find the vocabulary important to research. This
topic is at the very top of the list of what to research. Teachers want to improve teaching and
learning in the classrooms (Macaro 2005). What students think about the vocabulary is
pointed out by S. Knight: “students of foreign languages cite vocabulary as their number one
priority”.  Probably researchers have to askwhy it is so that researchers, teachers and
studentsare so concerned about the importance of vocabulary in foreign language learning.
Why is the word so important in students™ studies?Language as a whole is not built up from
separate wordsbut has smaller parts: morphemes and phonemes. There are parts bigger:
clauses, utterances, sentences, monologues, dialogues, and other. Perhaps the word is an easy
part to work with. But if to look in the dictionary then it gives a big amount of information
about a word. A dictionary gives the meaning of the word, its transcription, the class of the
word (verb, noun, etc.), collocations of the word, in what situation the word can be used
(formal, informal), and origins of the word. Now it is clear that the word is not an easy part of
the language to work with.

One of the reasons why vocabulary is important in language learning is that words are
complex parts, words are related to other words, and other words are indicated and entailed
by the words. The other reason is that sociolinguists find words as the main element in the
social system of communication (Harley 1995). As it is known from educational studies in
the native language the development of the vocabulary is a core of educational success. One
more reason why vocabulary learning is essential is that it helps to communicate. The more
words a student can recognize in a spoken or written text the more student can use words to
understand what is not clear or recognized. Students who read more know more vocabulary
which, in its turn, makes reading easier. There appears therefore to be a two-way causal link
between the printed word and vocabulary knowledge (Macaro 2005). Words help students to
communicate and understand the opponents. Students should enrich vocabulary to become
skilled in the target language.

Vocabulary breadth and depth are essential topics to mention. The breadth of
vocabulary knowledge may differ; a native speaker and a non-native speaker will have
different breadths. The depth of vocabulary knowledge may also differ. The level of the depth
depends on how much information was revealed to the student. There are also several
difficulties in the process of enriching vocabulary.



The Latvian language is the native language for Latvians. Latvian students and pupils
study the English language as well as other languages. So for Latvian teachers and students it
is valuable to answer the question how to enrich vocabulary in a successful way.

So teachers, students and researches are interested in the topic of vocabulary
enriching. It is important to point out that students have to learn not only words but also its
affixes. A dictionary together with the teacher may help to reach this. One more issue about
enrichingthe vocabulary is reading; it is important to read when enriching vocabulary.
Additionally, breadth and depth of vocabulary knowledge should be taken into account as
well.

The author consulted books of the following authors: Macaro, E.,Nation, I. S. P.,Read,
J.Knowles, M. S.who describe different strategies how to enrich vocabulary. Besides, various
authors have different opinions on the topic.

The Aim of The Diploma Paper is to find out whether it is possible to enrich
vocabulary of adult learners at pre-intermediate level of English language with the help
reading adapted novels.

The Objectives of the Paper are: to studyliterature about vocabulary, novelsand adult
learners; To make students’ needs analysis with the help of a questionnaire;To do a Case
study which includes — selecting the novels corresponding to students™ level, designing and
piloting lessons; Analyzing lessons, collecting and interpreting data from students; Receiving
feedback from students.

The Research Questions of the Paper are: what vocabulary is and how to enrich it;
how to evaluate vocabulary knowledge; what novels are and how different they are; who
adult learners are and how to teach them vocabulary effectively.

Hypothesis: vocabulary of adult students at pre-intermediate level can be enriched
with the use of adapted literature.

The author of the Paper has chosen a case study as a method of research; the research
sample is a group of five adult students. Students are of different professions and age. The
case study was carried out during two months.

The author of the Paper chose observation, questionnaireand interview as the methods
of data collections.

Outline of the Chapters
Chapter 1 describes what vocabulary is, what vocabulary consists of, the features of active
and passive vocabulary. Besides it underlines theimportance of vocabulary, its breadth and

size.



Chapter 1.1deals with problems in vocabulary enriching. Particularly it characterizes sources
which students use, written and spoken language and understanding gained from the context.
Chapter 1.2presents different activities, techniques and methods of vocabulary enriching.
Chapter 1.3 deals with evaluation types and when to use these types.

Chapter 2 tells how literature came into language lessons and why it is important to use
literature.

Chapter 2.1 describes different novels and main movements of novels.

Chapter 2.2 acquaints with types of reading, particularly intensive and extensive reading.
Chapter 2.3 emphasizes the connection of vocabulary knowledge and reading comprehension,
the breadth of vocabulary and its depth.

Chapter 3 characterizes adult students, and points out adults’ peculiarities and deals with
types of motivation of adult students.

Chapter 4 is devoted to the case study of the Paper.

Chapter 4.1 describes the sample group of the case study.

Chapter 4.2 describes the stages of the case study.

Chapter 4.3 deals with the lessons piloted during the case study.

Chapter 4.4presents the gathered and interpreted data of the case study.

Chapter 5 presents main findings of the Paper.



1. VOCABULARY IN LANGUAGE ACQUISITION

The word vocabulary (or "vocab™ ) refers to the words which are used in a language.
"Vocabulary" can have at least three different meanings: all words of the language and new
words which constantly are added to the vocabulary of English language; the words which
are used in special context, this is medical language, business language or slang and other;
and words which one person knows. The vocabulary which a person knows can be devided
into two parts. These are active and passive vocabulary. The words which a person
understands and uses is the active vocabulary, words that a person understands but does not
or cannot use, is passive vocabulary. It is the same for native speakers. In person’s native
language there are a lot of words which the person uses regularly when speaking or writing.
These words are person's active vocabulary. There are also many words which the person
understands when hearing or reading them, but does not use in every day speech. These
words are person’s passive vocabulary.

Vocabulary is extremely important for communicating and understanding other
people. If a student has difficulties in reading comprehension then the student should
concentrate on studying words in context. Every time the student should look up the word
which is not clear in a dictionary. There are words in the English language which have
several meanings. It is prefarably to know all meanings of the word and how to use them in
context. Prefixes, suffixes and root words are also important for understanding the word
formation. It is essential to know collocations, too. Vocabulary can be always enriched.
"Vocabulary knowledge is knowledge; the knowledge of a word not only implies a definition,
but also implies how that word fits into the world"(Steven Stahl, 2005).

A student cannot master the vocabulary fully during the course, school or university.
Vocabulary of a student deepens and expands during the whole life. There are many different
strategies of enriching vocabulary and according to Michael Graves (2000) there are four
components of effective vocabulary learning. These are: wide or extensive independent
reading to expand word knowledge; instruction in specific words to enhance comprehension
of texts containing those words; instruction in independent word-learning strategies; and
word consciousness and word-play activities to motivate and enhance learning. Another
professional Paul Nation, the teacher in the School of Linguistics and Applied Language
Studies at Victoria University of Wellington in New Zealand writes about the principles

when working with vocabulary. These are: keep the teaching simple and clear; do not give



complicated explanations; relate the present teaching to past knowledge by showing a pattern
or analogies; use both oral and written presentation - write it on the blackboard as well as
explaining; give most attention to words that are already partly known; tell the learners if it is
a high frequency word that is worth noting for future attention; do not bring in other unknown
or poorly known related words like near synonyms, opposites, or members of the same
lexical set. As to the author of the Paperthen these components depend on student’s needs,
interests and motivation.There is no fixed formula which fits to everyone.

One more question to discuss about the vocabulary is its breadth and size. A typical
native English language speaker has a vocabulary of about fifty thousand words (Aitchison
1994). How much vocabulary does a student need to communicate independently in the target
language? This is a difficult question because a non-native speaker uses the target language
for different aims. That is why a non-native speaker demands other breadth of vocabulary.
Additionally, there is a difference between productive and receptive skills. Using receptive
skills a student will need to know ninety five per cent of words for gist comprehension
(Laufer 1989). And according toNation’s (2001) research, to read for pleasure in the target
language the student will need to know ninety eight per cent of the words.

The breadth of vocabulary which astudent uses for productive skills is less than for
receptive skills (Macaro 2005). Altogether, to read easily an authentic academic text a student
will need to know at least fifteen thousand words (Nation 2001).Besides of the necessity of
wide vocabulary to produce the language, a student has to know much about each lexical part
in order to use it correctly. It is connected to the ‘depth of vocabulary knowledge’. In
particular, a student must know answers to questions like: How is the word pronounced?
How is the word written and spelled? What word parts are needed to express this meaning?
What word form can be used to express this meaning? What items can the concept refer to?
What other words can we use instead of this one? In what patterns must we use this word?
Where, when and how often can we use this word? What words or types of words must we
use with this one? These questions refer to form, meaning and the use of a word (Christopher
N. Candlin and David R. Hall).

At this moment it is clear what the word means, what vocabulary is, that meaning of
vocabulary may differ, why students’ vocabulary is important and what the breadth and depth
of vocabulary is. The next issue to discuss is the problems which may occur while enriching

students’ vocabulary.



1.1 PROBLEMS IN VOCABULARY ENRICHING

To enlarge vocabulary size for productive or receptive skills, one needs not only a
dictionary. Actually, it needs educational assurance to overcome several difficulties.First,it is
the size of a vocabulary which a student has to learn. Despite the discussion over how many
words to learn and what exactly words to learn to be a proficient language user, there is no
doubt that proficient readers learn words by the thousands. In addition, it is clear that without
a teacher or instructor, the difference between proficient and less proficient student becomes
more evident. Personal inequalities in vocabulary size of different students may cause a
difficulty. One student may know many more words than the other in the same grade.
Teachers know that the first student, whose vocabulary size is wider, will understand new
ideas faster than the second student with low vocabulary.As it is written in the Texas
Education Agency's article ‘Early in children’s lives, differences in word knowledge levels
begin to appear. This, in part, is due to the varying of words children are exposed to within
their homes and communities.” This emphasizes the significance of supplying students with
exercises which enrich vocabulary in early age.(Texas Education Agency, 2002: 4-9)

The second difficulty lies in the different languages used in written and spoken
English.The English language which is used in every day speech is poorer and not as varied
as the written language. The reason for that is informative instruments (pitch, facial
expression, gestures) which a speaker has but the writer has not. That is why the writer
should use wider and richer vocabulary than a speaker. Besides,face-to-face conversation
presupposes common information which two friends already know and do not need to
specify. Furthermore, different languages in written and spoken English can cause problems
for students who learn English and have problems with vocabulary. Lack of vocabulary may
be unrecognised because of speaking fluency. If a teacher does not know about student’s
fluency and low reading comprehension then in the end there will be a student who is
proficient in speaking but incompetent in text understanding.

The other difficulty is thelack of information about the words and where to find them.
Learning by themselves students have three places where to find information about words.
These are: dictionary, word parts and context. These sources are significant but not perfect.
Even though a dictionary is the important aid in vocabulary learning, not all students know
how to use it. Students often are focused only on definition or finding the translation only.

This causes narrow knowledge of the word and its short life in students’ memory. Students



frequently are at a loss when reading information about a word in the dictionary.Particularly,
students cannot understand the information about a word usage in a sentence. Additionally,
after checking mistakes which students made when writing sentences using definitions,
examiners understood that this exercise was “pedagogically useless” (Texas Education
Agency). It is also difficult for students to choose the right translation or definition
corresponding to the context. Moreover, a definition which may be clear for the adult student
could be cumbersome for young students. In contrast, a too easy definition could be
unsuccessful in describing correct meaning of a new word. The other aspects which may
provide students™ vocabulary developing are the word parts. Suffixes, prefixes and roots will
help in word creation. However, knowledge of word parts cannot give full information about
the meaning of the new word. For instance, words with similar parts but unrelated meaning.
The words like casual and casualty, emerge and emergency, sign and resign, sign and design
or awe and awful (Texas Education Agency). Another point to write about is a context.
Students receive a large amount of information about a word from the context if the text is
relevant. However, students will benefit from reading and getting information about a word
from the context, if they are reading constantly. In summation,the usage of dictionaries, word
parts and context requires high metacognitive thinking and interest in language. Not all
students have these characteristics, so a teacher could be a solution. The teacher will help to
find out the right meaning of the word, will explain differences in meanings and will explain
what dictionary to use and how to use it.

To conclude, the above written presents main difficulties in vocabulary enriching.
These are differences between students’ levels, the difference in spoken and written language,
lack of information about the words and unclear context. So, with the teacher who will take
all these points into account the process of enriching the vocabulary knowledge will be
easier. The other question is how exactly to enrich the vocabulary. This topic is discussed in

the next sub-chapter.

1.2 WAYS OF ENRICHING VOCABULARY

There is a wide range of methods, different approaches and activities, which are
effective in enriching vocabulary knowledge. Merging vocabulary with different activities,
teaching vocabulary in context, giving students more information about the word is

improving students’ vocabulary knowledge.



One useful technique to introduce vocabulary to students is by showing objects and
models. Many words can be taught with the help of objects, but this technique will fit more
the beginner students. Another similar technique is to introduce words by demonstrations and
pictures. The teacher may perform as well as students, such words as jump, smile, sleep and
other. This technique again will fit morethe young students. Pictures, word maps, charts can
be used to enrich students’ vocabulary. As well as illustrated dictionaries will be a useful aid.
Flashcards and worksheets with pictures may be used to illustrate new words. One more way
how to present the words is to describe the origins of the words. The name of this technique
is “Etymology”. Sometimes it is easier to understand the origin of the word than just its
semantic meaning. When a word seems difficult or strange to a student, it is worth explaining
the origin of this word or ask students to look up the origin in the dictionary. Also the teacher
can draw pictures to describe the word to students. For students this may be a fun way to
understand the word. It is not vital for the teacher to be a perfect drawer. These pictures are
needed just to give a clear idea about the meaning of the word. The meaning of qualities,
actions, relations and things can be explained by these pictures. Another way to present
vocabulary is “associated vocabulary”. These are words from one topic. For instance, the
words: arm, leg, head, backbone, fingers and others will be presented together in the context
of “parts of the body”.Another way how to present and explain the new vocabulary is to
analyse the words. This means to break the words down to the smaller parts, such as the root
and the affix. It is known that roots are less than words in the language. This means that
explaining and analysing affixes and roots will help to teach a great amount of words.
Additionally, the teacher can use a dictionary to present and explain the new vocabulary.
There students can find diverse information about the word.But as this had already been
discussed, the teacher should teach students how to work with the dictionary. When students
know how to work with a dictionary this may encourage them to work independently in the
classroom and at home. One more important way to enrich the vocabulary is to present the
new words in the collocations. This is broadly approved that collocations are an essential part
of the language and are crucial to non-native speakers. Collocations are needed to students to
communicate easily. It is important to know which words go with which. Besides the
collocations, there are synonyms and the antonyms. Synonyms may be presented to introduce
slight differences of the meaning, when a synonym is known to the students. Synonyms help
to develop students’ vocabulary knowledge and supply students with a diverse choice of
additional words. The teacher should explain to the students that synonyms have a slightly
different meaning and not all synonyms may be used in one situation. The same is



withantonyms, only antonyms show opposite meanings. Students may play different games
with synonyms and antonyms to enrich the vocabulary knowledge. Another interesting thing
to say about the vocabulary enriching is homonyms. These are the words of one language
which have a similar pronunciation in spite of difference in origin, spelling and meaning.
Sometimes homonyms may be spelled the same. The teacher should draw students’ attention
to homonyms. This is needed for students not to be confused when the homonym is met.Also
the students’ vocabulary knowledge may be enriched with the help of drawing the word map.
These maps may be different. This depends on the teacher or students or the topic what map
to make. After drawing the map the words from the map may be discussed together with the
teacher. Another important part of the language is idiom. An idiom is an expression, the
meaning of which differs from the meaning of every word in this expression. The idiom is a
part of everyday speech that is why it is important to know idioms. Students will enjoy
working with idioms, finding out idiom’s meaning and origins, because often the idiom has
nothing in common with the words in it. So the teacher should point students’ attention to the
idioms as well as to the phrasal verbs.These verbs consist of the verb and the preposition or
the adverb. The meaning also differs from every word in the expression. Including phrasal
verbs in the students’ vocabulary will enrich it greatly. There are very many phrasal verbs in
the English language. Moreover, these verbs are used very frequently in both the written and
spoken language. Besides, teachers use phrasal verbs every lesson: put hand up, sit down and
others. Another interesting way to enrich students’ vocabulary knowledge is to use crossword
puzzles. It is a game type activity to revise vocabulary or teach new words. Next essential
issue to bear in mind is word formation. The student must know the process how words are
formed. The teacher should provide students with the morphological rules and reveal ways of
how new words are formed. This means, to explain rules which describe how morphemes are
connected to form a new word.Another way to improve students’ vocabulary is to read aloud.
Students are introduced to the word and at once may improve pronunciation. New vocabulary
may be presented also in systems or scales, especiallywhen speaking about seasons of the
year, ordinal and cardinal numbers, days of week and other. Putting parts of a year or week or
day in correct order will help to understand this material better. Degrees of adjectives,
emotions and other words could be also presented in a scale or a system. Also it is worth
writing about a role play. The atmosphere during the role play is close to real that is why the
role play is a good way to practice the vocabulary. Role play gives students a possibility to
practice vocabulary in different social roles and topics. Besides, it is very beneficial to use
video to present new vocabulary and then work on that video using different activities



whichwere presented earlier and other. Teacher may also use the video without the sound, but
then activities will differ. This depends on the video whether it is useful to watch it with or
without the sound. The last technique which the author of the Paper would like to discuss is
teaching words in context. There are researchers who agree that vocabulary should be learnt
in context. The words which are presented without the context are mainly not kept in mind.
Additionally, to understand the whole meaning of the word the student must see how this
word appears in the text. In interesting, vivid context which is close to the life the attention of
the students to the new vocabulary will be higher. With the vocabulary taught in context a lot
of different activities, methods and techniques could be implemented.

In this chapter different ways of enriching vocabulary were discussed. After
presenting and teaching the new vocabulary, next question is how to evaluate the vocabulary
knowledge of the students. There are several evaluation types which are revealed in the next

sub-chapter.

1.3 EVALUATION OF VOCABULARY KNOWLEDGE

Evaluating the vocabulary knowledge of foreign language is judicious and essential. It is
essential in the meaning that the words are building parts of the language, partsthe sentences,
the paragraphs and the texts consist of. The vocabulary knowledge of native speakers grows
unconsciously during whole life while for the non-native speaker it is a conscious and
challenging process. Moreover, sometimes on advanced level the students feel the shortage in
the vocabulary knowledge of the foreign language. Many students see the foreign language
learning as the matter of learning the vocabulary, so the students learn the long lists of the
unknown words. Thus, the vocabulary is essential in foreign language teaching, it requires
testing. Tests are needed to follow students’ progress and enrichment of vocabulary
knowledge.

Before testing the vocabulary knowledge it is essential to find out what to evaluate.
The teachers of the foreign language consider test as a list of separate words with translation
or definition. So vocabulary learning is considered as a process of memorizing lists of foreign
words. From this view teachers should evaluate the knowledge of translation, definition,
meaning (explained with own words) or synonym. Moreover, tests are needed to reveal

students’ depth of knowledge of the active vocabulary. “In turn, it highlights the complex



nature of vocabulary learning, which involves a great deal more than just memorizing the
meaning of a word” (J. Read, 2000).

Another question is when to give the test and evaluate the vocabulary knowledge. Test
can be done before introducing a new topic to find out students’ needs and knowledge.
Evaluation can take place during the process, with the goal to improve it. Evaluation can be
cumulative, drawing lessons from what was done.The main purpose of vocabulary
knowledge evaluation can be to determine the quality of vocabulary knowledge.

There are several evaluation types. These are formative, summative, process, outcome
and impact evaluation. Formative evaluation evaluates vocabulary knowledgeduring lessons
in order to make early improvements and also help to refine or improve the lessons in the
future. Formative evaluation is used when starting a new method and to help in the
beginning.

Summative evaluation sums up the growth of students’ knowledge at that exact
moment. This test is made after some time of working on topic. The aim of the test is to
evaluate learning up to that moment. With the help of this test it is possible to find out
students’ weaknesses.

A process evaluation examines the real development and accomplishment of the exact
lessons. It demonstrates whether the teacher and the studentsmetaims and
accomplishedapproaches as was planned.Usually this type of the evaluation is made at the
end of the course.Outcome evaluation assesses the difference that happened as an effect of a
course.An impact evaluation demonstrates deeper changes of a long term course.

Vocabulary tests depend on the test designer, what this designer understands under
“vocabulary knowledge”. There are different understandings what “vocabulary knowledge”
is. For some teachers it is the knowledge of spoken and written form or pronunciation and
spelling or other. As the author mentioned earlier vocabulary knowledge is compound.

Majority of vocabulary tests are based on measuring just one feature. It is
comprehension of meaning or production skills or vocabulary use. There are also tests which
measure several features at once. There is a connection between vocabulary knowledge and
reading comprehension in the foreign language. A greater number of researchers(Macaro, E.,
Candlin, M.F., Nation, I.S.P.) concentrateon the connection betweenbreadth of vocabulary
knowledge and reading comprehension. Little acknowledgementsare granted to the role of
other elements of vocabulary knowledge in reading comprehension.There are
researchers(Qian, D.D, and Nation, 1.S.P.) who have noted the importance of depth of
vocabulary knowledge in attitude to reading.



This chapter discussed the ways of evaluating vocabulary. It is up to the teacher and
situation in the classroom which type of evaluation to use. And as there is the connection
between reading and vocabulary, then it is worth finding out the role of literature in enriching
vocabulary. This topic is dealt with in the next chapter.



2 ROLE OF LITERATURE IN ENRICHING VOCABULARY

For a long time the foreign language teaching and the teaching of literature was
considered as two separate and distinct activities. The reading of literary texts is considered
as a task that will fit only advanced students. In the 1970s this separation of language and
literature teaching was abolished. Researchers in language acquisition started to speak about
using literature in the language classrooms.After some time, authentic materials came into
student books in the shape of advertisements, brochures, menus, schedules, and other items
used in daily life. Nevertheless, literature was still not used as an acceptable material for
language learning.It would be useful to give lessons in which culture, literature, and language
are taught as a whole.

Reading of interesting literature could be a motivating factor not only for adult
learners, but also for other learners as well. Literature improves students’ foreign language
vocabulary with such features as language in use, rich spoken language and authentic
language and culture. The implementation of literature in the classroom has to be selective,
because there is a wide diversity of the literature.

The Literature can be seen as the wide means of supply of the authentic language. In
the authentic language there are the native speaker linguistics and the language in use.
Moreover, there is represented beautiful spoken language in the cultural context.

Language in use makes its way through average lesson that is set up by unnatural
grammar of the textbooks. Textbooks have grammar structures, vocabulary and other
material which could guide students to the question of what language, American or British
English, students are learning.Consequently, literature with its linguistic, and explanation,
from the teacher will demonstrate American and British English and differences between
these languages. So, literature with its authentic language is a great aid to enrich students’
vocabulary knowledge.

Through literature students receive and develop a closer relation with the foreign
language. Vocabulary enrichment through literature and in context is less forgettable.
Literature supplies students with the clear understanding about the literal language of the
written text and the contrast between the spoken and written language. Written skills may be
improved by reading the literature and vocabulary knowledge enrichment will also take

place.



At this point it is clear how literature came into the language lessons. Literature may
motivate students more and literature appears to be a rich aid to authentic language.
Concerning this particular Paper, further chapters will present the discussion about the role of

novels in vocabulary enrichment and diversity of novels.

2.1DIVERSITY OF NOVELS

A novel it is a fiction in prose of a certain breadth. In other words, it is a form of an
extended fictional prose narrative. It is different from allegory, which serves to teach a moral
lesson and from romance. The novel proceeded from the want to depict and define human
character. The reader of a novel is entertained and supported in a deeper understanding of
life's problems. The basics of the novel come from several sources: Elizabethan prose fiction,
French heroic romance and Spanish picaresque tales. The word "novel” is an English
translation of the Italian word "novella”. This word was used to explain a short, brief, realistic
tale which was favourable during the medieval period. The novel tells about human character
in social conditions and as a social being.The most stress is put on the character.Another
characteristic of the novel is realism; this isan authentic picture of human life. The traditional
novel has a united and believable plot structure, strongly individualized and believable
characters, and anextensive illusion of reality.

There was a general request for the novel. With the growth of the middle class in the
middle of the 18th century, more people could read and they had money to buy the literature.
People were interested in autobiography, biography, magazines, diaries, memoirs. The major
18™ century novelists in England were Daniel Defoe, frequently called the founder of the
modern English novel; Samuel Richardson, Henry Fielding, Jane Austen and others.

It should be kept in mind that literal eras are not fixed. Novelists’ works from one era
may have more in common with novelists from another era. There were different eras, for
instance, Romantic novels or Victorian novels.

Romantic novel means romanticism. It is a movement in art and literature which
began in late 18" century in Europe. This movement was the most powerful in the first half
of the 19™ century. Romanticism supports a return to nature; creation is over the sense and
mental state over mind. One strain of the Romantic is the Gothic with its emphasis on tales of
horror and the supernatural. Major romantic novelists were Charlotte Bronte, Emily Bronte,
Herman Melville and others.



The Victorian era is characterized by the reign of Queen Victoria of England. In the
Victorian times the novel was established as main literal form. In addition, the novel was the
most unique literary achievement. Novels were published monthly; one chapter in one month.
It enabled even poor people to buy these parts of novels. The novelists of the Victorian
eraconfirmed middle class values, treated the problem of the individual's adjustment to
society, gave priority to well-rounded middle-class characters, represented the hero as
anintelligent man of virtue, believed that human nature is basically good and lapses are errors
of judgment corrected by experience. The Victorian novel attracted readers because of
itsrealism, description of everyday world which the reader could understand, introduction of
characters that were mix of virtue and vice, tries to display the natural growth of character,
expressions of emotion: love, humour, suspense, melodrama, pathos, moral seriousness and
goodness. Major Victorian novelists were Charles Dickens, William Makepeace, George
Eliot, Thomas Hardy and others.

The United States of the second half of the 19th century was marked by rehabilitation
from the Civil War, by the movement from country areas to the cities, and the growth of
industrialism and business. There were protest movements, guided by unions or blacks or
feminists, challenged the status quo. Writers started to reject the romanticism and insisted
that local events were suitable for describing. Realists had a strong reason to be active and
mirrored the real life. Naturalism, which received popularity in the end of the 19th century, is
mainly described as a new realism. In an attempt to reachvery great objectivity and honesty,
naturalistic novelists described characters of low social and economic class shaped by
environment and heredity. In addition, characters were moved by animal passions.

After 19" century follows 20" century, literary historians describe two phases of 20"
century literature. Modern literature is from 1900 till 1945 and contemporary literature is
from 1945 to the present. Great events of the 20" century are World War One, The Great
Depression, World War Two, Hiroshima, The Cold War, and others. These events and key
thinkers like Charles Darwin, Karl Marx, Friedrich Nietzsche, Sigmund FreudAlbert Einstein
and others, have influenced the novels of the 20th century. In the 20th century peoplefaced
emptiness and doubts about: the existence of God, the domination of the human race in
creation, the primacy of reason in human activities, the perception that life is self-evidently
worth living, the nature of reality. The period of 20" century is characterized as the period of
change. In other words, there were developments in air and space travel, in
telecommunications, in social area, in equality of the sexes. Genres of the novel overlap and

vanish, the rise of metafiction starts.



The literature of the next period frequently is called as post-modern or neo-modern
literature.Many authors experiment with metafiction. This literature was influenced by World
War 1l, Holocaust, nuclear destruction, rise of television, race riots and other key events.
Television is promoted as an intention to decline the national literacy. American novelist
Bernhard Malamud said that no one knows how to tell a story anymore. Now the features of
fiction are the anti-hero who was a rebel, a victim. Surrealism and black comedy become
popular.

Postmodernism means a movement away from the modernism and against it. Both
modernism and postmodernism are used to describe a wide range of attitudes and wide
approaches to the novel. Mainly postmodernism pretends that man is governed by authority,
for instance church and traditions. With modernism affected by Enlightenment and
humanism, people reject authority and traditions. Now people are interested in sense and
scientific findings. The professor Mary Klage says: “Modernity is fundamentally about order:
about rationality and rationalization, creating order out of chaos”. Novels of postmodernism
are mainly characterized with several typical features: playfulness with language more used
untraditional narrative form, experiments with the form of the novel, untraditional character
development, blend of “high art” and popular culture, interest in metafiction.

In conclusion, it is worth saying that any novel is an interesting aid to learn from. The
main difficulty is to choose which novel to take. It is extremely important that the novel, with
its plot should not offend an adult student. So before choosing a novel it is preferable to
discuss with students which authors are desirable or which time period not to consider.

Another question is how to read the chosen novel. This question is revealed next sub-chapter.

2.2 READING NOVELS

While reading is enriching vocabulary knowledge of native and non-native speakers,
it is worth finding out how to read the novels for better success. Notion’s research pointed out
that a small number of vocabulary acquisition happen from reading (Notion, 2001).But this
small number of words may increase strongly depending on text. Difference is between
intensive reading and extensive.

Intensive reading includes short texts, no more than five hundred words. Intensive

reading concentrates on grammar, vocabulary and conversation about the text. Texts for



intensive reading usually are supplemented with activities on grammar, vocabulary,
comprehension and conversation.

Extensive reading concentrates more on the meaning of the text. There are two types
of extensive reading: the aim of the first type is the growth of the vocabulary, the aim of the
second is reading fluency. Extensive reading includes reading of long texts. To enrich
vocabulary with the help of extensive reading the text should include about five per cent of
unknown words. Research of extensive reading using adapted literature for non-native
speakers showed that these texts provide a positive environment for vocabulary enrichment
(Notion, 2001). To enrich vocabulary successfully there should be a large amount of reading
and the level of the text should be corresponding to students’ level.There are several
advantages of extensive reading.

The first advantage is that reading is an independent activitywhich means each student
will enrich vocabulary with the needed words. Without pointing out unneeded words the time
will be saved. The second advantage is that when choosing which novel to read students’
interest and motivation increases. And the last is that reading takes place in comfortable time
for the student.

An important issue about extensive reading is that the active vocabulary should be
repeated through all text. Otherwise there will be low use from the extensive reading. This
may be managed in two ways. First is to give a great amount of extensive reading at the
corresponding level. And the second is to supplement extensive reading with vocabulary
activities. Also texts should be much longer than in intensive reading.

Now it is clear what extensive and intensive reading is. After discussing the
opportunities for reading it is important to find out the connection between reading novels

and vocabulary. This question is examined in the next sub-chapter.

2.3 NOVELS AND VOCABULARY

The connection between vocabulary knowledge and reading comprehension is
complicated and changing. Scientists have proposedvariousversions to characterize the
connection between vocabulary knowledge and reading comprehension. There were
suggested three theories named “instrumentalist”, “aptitude”, “knowledge”(Anderson and
Freebody, 1981).In the instrumentalist theory, vocabulary knowledge is a main prior

condition and causative aspect in comprehension. In order to implement good comprehension



a student has to have good vocabulary knowledge. In the aptitude theory vocabulary
knowledge is a consequence of high intellect. Simultaneously good reading comprehension is
a consequence of high intellect. There are other consequences which might involve high
intellect; these are the competence to understand spoken explanation and the ability to
understand non-verbal puzzles. In the knowledge theory good vocabulary knowledge
indicates wide world knowledge. This wide world knowledge helps in reading
comprehension. The reader not only takes the information from the text but also brings it to
the text. It is complicated to read about quantum physics if the reader knows nothing about it.
One more theory named “access” was offered by Mezynski (1983). In the access theory the
connection between vocabulary knowledge and reading comprehension is in easy access to
the vocabulary. The access may be enhanced with the help of practice and includes several
aspects, namely, speed of word recognition, fluency of linguistic access and speed of coping
with affixed forms. For students the connection between vocabulary knowledge and reading
comprehension is more difficult. This difficulty may occur when a student starts to read the
foreign language texts without any knowledge of vocabulary. This means that vocabulary
knowledge for students plays a more valuable role in reading comprehension. So when
choosing a novel the teacher should think about the language of this novel. If students cannot
read the authentic text then choose a corresponding adapted text. It means to choose the level
of an adapted novel corresponding to the level of students.

Another issue to speak about is the breadth of vocabulary. This is vocabulary
knowledge or a number of words that one student knows. Speaking about a native speaker the
breadth of vocabulary means absolute number of words which this speaker knows. However,
speaking about a foreign language student’s breadth of vocabulary means the number of high
frequency words which this student knows. Vocabulary breadth tests that are used for
proficiency or placement aims should contain the broadest range of word families. An
evaluation of absolute vocabulary breadth can be achievedapplying two methods. The first
method is based on collecting from a dictionary. The secondmethod is based onthe word
families which are arranged by frequency. The dictionary collecting method
includeschoosing a dictionary that contains the number of word families that students are
expected to know. The difficulty with this method is that these words are likely to have
extending entries. This may spoil the outcome. The second method to evaluate the breadth of
vocabulary is to choose word families corresponding to frequency. Generally, most frequent
word families are brought together into the first thousand most frequent words, the next
thousand, and so further. Similar tests are mostly used with students with low level of English



language vocabulary, mostly foreign language speakers of English (Nation, 1990). Breadth of
vocabulary knowledge is also important in vocabulary enriching. So it is preferable to choose
an adapted novel corresponding to students’ knowledge.

Besides this aspect there is one more issue to discuss. This is the depth of vocabulary
knowledge. Depth of knowledge means not only understanding of the meaning of the word. It
means to know the meaning, pronunciation, collocations, spelling, syntax and morphology of
the word. There are two major ways for assessing the depth of vocabulary knowledge.
According to several authors these are developmental and dimensional approaches. The first,
developmental approach uses a graduated system to characterize levels of acquisition of the
word. The second, dimensional approach characterizes the level of acquisition assessing
different categories of word knowledge. In addition researchers consider dimensional
approach to be more valuable. Assessing several categories of vocabulary knowledge will
save the time. Qian (1999, 2002, and 2004) used the depth-of-vocabulary-knowledge (DVK)
measure. This researcher made the examination of the connection between the foreign
language vocabulary knowledge and reading comprehension. This measure tests student’s
depth of receptive vocabulary. Synonymy, collocation, and polysemy are measured.
However, this author advised to be careful in generalizing the outcomes of the tests. That is
because this conception was implemented only partly. So the depth of the vocabulary
knowledge is important in understanding the text of the novel more deeply.

Vocabulary knowledge has a very essentialinfluenceon reading comprehension.Many
researches demonstrate that the breadth of vocabulary knowledge, the depth of vocabulary
knowledge, and reading comprehension interact with each other. That is why it is reasonable
to enrich adult students' vocabulary with the help of novels. Another important topic to

discuss is peculiarities of adult students. This question is revealed in the next chapter.



3 PECULIARITIES OF ADULTS AS STUDENTS IN LANGUAGE
LEARNING

In thedynamic condition of the developing world, the idea of lifelong learning appeared.
This means that people are learning during whole life.The education of society improved,
technologies are developing, along with technologies the work places are changing. Because
of these reasons the adult learning becomes important. To provide adult students with
education, it is essential to understand adults’ motivation and difficulties. Adult students have
their own experiences, views of the world, biographies and their own understanding of the
learning process. Additionally there are internal and external powers which influence adults’
actions and decisions. These powers also form adults’ motivation and difficulties in learning.
The teacher should to find out students’ motivation and difficulties to teach successfully.
Motivation and difficulties in learning are developed in individual and social environment.
This means that individual is intrinsic and social is extrinsic. Understanding of intrinsic and
extrinsic motivation and difficulties helps the teacher to find the way how to help and
motivate students.

Adult students can be characterized after the age, maturity, or being a non-traditional
student. More sensible characteristic to define an adult student will be the age. Organizations
as UNESCO, EC and OECD describe an adult learner as a person of 24 to 65 years old.
Moreover, characteristic based on age will make the classification, selection and evaluation
of adult students easier. Also adult students may be categorized after employment and
unemployment. It means that students may be unemployed, employed and retired. Adults are
definite students in the sense of experience, motivation, readiness.

Malcolm Knowles, the founder of andragogy, the science about techniques and methods
used to teach adult students, listed adult students’ characteristics: 1) students’ self-concept
moves from one of being a dependent personality toward being self-directed human being; 2)
adults’ accumulate a growing reservoir of experience that becomes an increasingly rich
resource for learning; 3) students’ readiness to learn becomes oriented increasingly to the
developmental tasks of social roles; and 4) adults’ time perspective changes from one of
postponed application of knowledge to immediacy of application, and accordingly, their
orientation toward learning shifts from one of subject-centeredness to one of performance-

centeredness (M. Knowles, 1980; 44-45). Based on Knowles’ characteristics and age as a



determination of adult students, then an adult student is twenty four and over years old self-
directed person who is ready to learn and apply new information in social life and include this
information in the reservoir of experience.

It is generally agreed upon that in education young studentsbetteracquire information that

is essential in order to achieve the progress to the next step of the development. This process
is named as “developmental tasks”.Every developmental task creates so called “readiness to
learn” which at the highest developmental point creates a “teachable moment”.
For instance, first children learn to crawl, and when children have a strong need and wish
children start to learn to walk. The same happens with adult students; developmental tasks,
readiness to learn and teachable moments are produced. The difference between children and
adults is that children are doing it because of physiological development and mental
maturation. But adults are doing this because of development of social roles. Judging from
that adult students go to learn when there are wish and readiness for that.

The teacher also has to consider that adult students have different phases of adult years
and different social roles. These phases of adult years, “carly adulthood,” “middle age,” and
“later maturity”, identify social roles. In different roles readiness to learn changes. The
worker is ready to learn anything to receive a job, after receiving a job a worker is ready to
master it, in the next step the worker is ready to study special skills for that job; next step will
be to get a higher position. This transformation in developmental tasks in adult life which a
teacher should take into account is shown in the Figure 3.1 (See Appendix No.7).The teacher
should take these developmental tasks into account and organize the learning process
corresponding to interests and abilities of the students and their age.

Together with the adult students’ environment, motivation and developmental tasks it
is important to discuss the adult students’ peculiarities more deeply. This topic is revealed in

the next sub-chapter.

3.1PECULIARITIES OF ADULT LEARNERS

There are several characteristics with whichan adult student differs from the average
student from school and university.Adult students have already their own experiences in
education, social and working life. These experiences have a strong effect on how and why
students learn. Whenever every student has personal learning needs, there are several features

which are in common for adult students.



Adult students have theirown experiences and knowledge in different areas. Students
are likely to do practical learning exercises which they may connect to prior knowledge and
skills. Adult students are sensible and have awareness of what activities will have most
impact on their success. These students are eagerly able to reveal new information and
connect it to previous knowledge. Also adults have theirown beliefs, opinions and values
which were built up during their life in different areas. These concepts cannot be declined and
must be respected.

Students work more whenthey are motivated with inner motivation. So, adult students
are motivated intrinsically; by an interest, desire or a need. But sometimes the motivation
may be extrinsic.This happens when a student is encouraged to visit the course by the
employer. Moreover, adult students, as well as other students learn better when the learning
material is interesting and is related to students’ needs. For better learning students’ attention
must be fully concentrated on the activities and learning material.

Adult students learn differently according to theirpersonality, intellectual and
cognitive ability, and level of knowledge. Strategies and methods which the teacher will use
for adult learners must correspond to students’ characteristics. The atmosphere in the
classroom must be united, cooperative and free. Adult students must understand what they
are doing and why. Adult students are matured and ask the same attitude.Furthermore adult
students are oriented to reach the goal. Adults have particular needs and do not like listening
to long theory. Instead, it is preferable to apply the theory in the practise.

These students are independent, self-conducted and self-dependent; every student has
own pace of work. Besides, adult students are practitioners and it is preferable to get
immediate use from students’ goals.Another issue to discuss is that adult students may be
tired during lessons because students are learning after work. That is why it is preferable to
change teaching methods and techniques not to make boring lessons.

A problem might emerge with students’ age in the classroom. Sometimes adult
students worry about being the oldest student in the group and worry about working capacity
comparing with younger students. So, the teacher should create a friendly atmosphere for
students to feel comfortable.

From all the peculiarities of adult students it is worth pointing out the motivation of
adult students. This topic has a great impact on learning of adult students. That is why it is

preferable to discuss this topic more closely.



3.2 MOTIVATING FACTORS FOR ADULT LEARNERS

There are two types of motivation, intrinsic motivation and extrinsic motivation.
Intrinsic motivation is connected with interest, curiosity, investigation and inspiration.
Conversely, extrinsic motivationcomes from outside of a student; itis connected with
achieving a reward like grade or money. Adult students are motivated by some external
factors, such as promotions, salaries, and demand from authorities. However, intrinsic
motivation which helps adult students to deal with problems in life, work achievement, self-
respect, life status and chance to self-actualize, tend to be more powerful (Knowles, 1980).
Students always have both motivations but one is dominant.

Speaking about intrinsic motivation then learners who have intrinsic motivation are
interested more in the learning process. These students are happier about the
studies,perceivethe materialfaster and easier,keep in mind what was learnt for a longer
time,implement receivedknowledge more frequently than other students,demonstrate better
achievements,and feel more proficient. Adult students motivated with intrinsic motivation do
not ask any encouragement because the learning itself is motivating.

Contrary, extrinsic motivation comes from outside of the adult students. And it is
characterized with the desire of passing the examination or receive financial reward, higher
position and other factors. Students motivated with extrinsic motivation are less interested in
the learning process, not excited about the process, study irregularly, have worse results than
other students.

Motivation which causes students to come and learn may be influenced by the teacher.
Teacher’s attitude to the students and to the process of teaching and learning should be
professional and enthusiastic. Teacher’s task, which may be vital for adult students, is to
organize positive and friendly atmosphere in the classroom. For instance, when learning new
skills, or enriching knowledge, or achieving a goal, the students are at risk to make a mistake.
Adult students learn from theirown mistakes, widening experience. Though adults are
suffering how other students will react on performance, whether student’s performance will
be competent enough comparing to others. That is why, it is important to make adult students
feel comfortable among other students.

Motivation is an important moving force for the adult students and must be sustained
and increased. In the classroom the teacher should do everything that depends on the teacher

to increase and sustain students’ motivation with adult students to come to success.



Taking into account all the topics highlighted in the previous chapters concerning
vocabulary acquisition, role of the literature in vocabulary enriching and peculiarities of adult
learners the author of the Paper carried out the case study and describes it in the following
chapters.



4. CASE STUDY IN VOCABULARY LESSONS WITH ADULT
STUDENTS

The Aim of The Diploma Paper was to find out whether it is possible to enrich
vocabulary of adult learners at pre-intermediate level of English language with the help of
reading adapted novels. The author of the Paper studied the literature about vocabulary,
novels and adult learners, made students’ needs analysis with the help of a questionnaire. The
case study was carried out from the start of October till the end of November. During the case
study the author of the Paper selected the novels corresponding to students’ level, designed
and piloted lessons, analysed lessons, collected data from the students, interpreted and
received a feedback from students.

The author of the Paper performing the study of theoretical literature found out what
vocabulary was and how to enrich it, discovered ways of evaluating vocabulary knowledge,
as well as what novels are and their diversity, and explored who adult learners were and how
to teach them vocabulary effectively.

The author of the Paper decided to carry out this particular case study because of the
interest in vocabulary enriching. As it is already known the interest to the vocabulary from
the teachers, students and researchers is high. The vocabulary enriching is one of the most
important tools in the language acquisition. Therefore to acquire the foreign language it is
essential to haverich vocabulary. Vocabulary is a key to students’ understanding of the
English language which students hear and read in the world around. To communicatewell
with other people it is essential to build up wide vocabulary knowledge.As Wilkinson said,
“Without grammar, very little can be conveyed, without vocabulary, nothing can be
conveyed.” (Wilkinson, 1972).

After deciding what topic to research there was a question about students’ age group.
As school age children have the opportunity to enrich vocabulary at school, but adults need
other opportunity, the author of the Paper decided to offer adult people to take part in the case
study. The offer was made to adult people and five adults decided to take part.

The next question was about what method to use. There is a big variety of methods
how to enrich vocabulary. These methods have advantages and disadvantages. The author of
the Paper is fond of reading and wanted to use reading as means in enriching adults’
vocabulary knowledge. The questionnaire of needs analysis also showed that students wanted

to enrich vocabulary with the help of reading literature.The sample group which took part in



the case study, stages of the case study, piloted lessons and gathered data of the case study is

discussed in the next chapters.

4.1 SAMPLE GROUP OF THE CASE STUDY

As it was previously mentioned, the author of the Paper offered adult people of
different age to take part in the case. Five of them decided to take part. These were four
women and one man. The author of the Paper would like to reveal the basic personal
information about the students.

Karina. Karina is thirty one years old, graduated university in 2004, bachelor of
psychology.Karina was attending an English language course which was finished at pre-
intermediate level. Karina lives in Riga and likes to travel very much, already travelled to
Germany, France, Great Britain and Russia. Karina’s native language is Russian and English
language was learned at school and courses, so Karina does not know any other language.
From the questionnaire it is known that sometimes it is difficult for Karina to find appropriate
word and automatically remember needed word or expression. Karina wrote that would like
to enrich vocabulary with the help of reading literature. Karina better understands
information when it is read or heard. Karina decided to take part in this case study because
was interested in vocabulary enriching with the help of reading.

Alina.Alina is studying at university at this moment and there is also an English
language course. Alina’s level of English in the university is pre-intermediate. Alina said that
it was difficult to find the appropriate word and remember the needed expression. Alina also
wanted to enrich vocabulary with the help of literature. Alina decided to take part in this case
study because of enriching the vocabulary knowledge and did not want to miss the chance.

Ekaterina.As well as Alina, Katya is studying at university. Katya’s level of English
language is pre-intermediate. And for Katya it is also difficult to find and remember words
and expressions when needed. Ekaterina also expressed the wish to enrich vocabulary with
the help of literature. Ekaterina decided to take part in this case study because shewanted to
enrich the vocabulary knowledge.

Diana. Diana is from forty and up years old. School Diana finished many years ago.
Diana’s native language is Latvian and Russian language is known very well. But Diana told
about own independent studies of the English language at home and pointed out that herlevel

of English was at pre-intermediate. Diana expressed the wish to enrich vocabulary with the



help of literature. Diana decided to take part in this case study because was interested in the
English language as such; Diana likes reading very much and wants to enrich vocabulary.

Egor. Egor is twenty six years old, graduated professional school in 2007. Egor lives
in Riga and likes travelling, too. Egor’s native language is Russian. For Egor it is difficult to
find the appropriate word or expression when it is needed. Egor decided to take part in this
case study because of interest in English language and wish to go to live and work abroad.
For the future Egor may need the English language.

From the lesson observation the author of the paper may conclude that all students are
highly motivated. Students always were prepared to the lesson. Just one student missed one
lesson. Students liked the lessons because students’ mood during the lessons was good and
almost every lesson the atmosphere in the classroom was cheerful. Students with eagerness
discussed unknown words, found translations and posed interesting questions. Students
mostly used translations working with texts. Own words were used to express new unknown
words during the lesson. Students were working in the group every lesson.About high
motivation and students’ success indicate also received feedback from the students and
discussion about both texts in the end of the lessons. In the following chapter the author of
the Paper is describing the stages of the case study, explains what was done during the

preparation for the case study.

4.2 STAGES OF THE CASE STUDY

The author of the Paper is discussing the stages of the case study in this chapter. So
after establishing the group of adult studentsthe author of the paper designed a questionnaire
to find out students’ needs. Students gathered one day together and filled the questionnaire.

Interpreting the data from the questionnaire the teacher may describe the group of
students from the case study. In the group there were four women and one man, all students
are of different ages. All students were learning English language in school, university or
courses. As was pointed in the questionnaire students’ level of English is pre-intermediate.

After students marked about the wish to enrich the vocabulary knowledge with the
help of literature it was important to discuss what exactly literature to use. In discussion with
students it was found out that students would like to read the novels. After discussion the
teacher offered students several adapted novels which corresponded to pre-intermediate level.

These were adapted novels of “Penguin readers”: “Hamlet”, “Sense and sensibility”, “The



Count of Monte Cristo”, “Titanic”. Students chose “Sense and sensibility” and “The Count of
Monte Cristo”. So books were chosen and the lessons could start.

But before piloting the lessons the teacher designed the observation sheet (see
Appendix No. 1) to observe students during lessons and put down notes of the lesson.
Teacher also designed plan of the lessons to manage to read books in time, prepared
questions to the text in order to discuss what students learnt from the text and find out
students’ predictions about the novel.The teacher also prepared a discussion about both texts
in order to find out whether students used words from the texts in the discussion.Also teacher
designed the tests in order to receive the feedback from the students. There were two tests
and students wrote these tests in the end of each novel. As all preparations were made the
lessons could start. About the lessons, what had happened during the lessons and discussions

are revealed in the next sub-chapter.

4.3 PILOTING VOCABULARY LESSONS

For the first lesson students had to read first two chapters of the novel “Sense and
Sensibility”. All students had printed adapted novels and had translations in the texts or in
notebooks. Despite the fact that students met for the first time the atmosphere in the
classroom was pleasant and students’ behaviour was not constrained. First of all, the teacher
and students discussed if someone had read this book in the mother tongue. All students said
that no one had read this book in the mother tongue. The teacher asked the students about the
title of the novel and it turned out that no one had translated the title of the book. That is why
the title of the novel was discussed. After this students together with the teacher discussed the
words from the text which students translated. Then the teacher checked whether students
understood several words from the text which students had not noted. Further, after
discussing the words, the teacher asked students questions about students’ predictions what
would happen next in the book. After discussion of probable continuation students and the
teacher started to read the next chapter of the novel and discuss unknown words. Students
were asked try to guess unknown words from the context. The teacher noted that at home
students translated words into students’ mother tongue, but at the lesson tried to explain in
students” own words. The group discussed different words from the text but more deeply

words: cheaply and happily. The teacher asked students to translate these words. These words



were translated as adjectives. Then the teacher asked students to find sentences in the text
where these words were used. These were: “They can live very cheaply” and “'Of course!
Yes, that’s what my father wanted, * John decided happily”. The teacher asked students to
discuss these two sentences more deeply.The sentences were translated word by word. After
discussion students understood that these were not adjectives but adverbs. The formation of
the adverbs was explained and discussed. The teacher asked the students to pay attention to
the adverbs reading the novel. During whole lesson students were working in the group.

Next lesson the teacher started from the questions about what happened in the
previous lesson. Students were asked about the adverb formation. Then the teacher asked
about students’ predictions what would happen next in the novel. All students had notes and
texts in the classroom. That day students together with the teacher were reading Chapter four.
Students were reading the novel one by one. All students took part in the discussions and
explanations. Unknown words were explained with the help of own words, but some words
were translated. Every student tried to guess the meaning of unknown word and helped group
mates. The teacher asked whether students knew words: forward and towards. Students
together with the teacher discussed these words and the difference between these words. The
atmosphere in the classroom was cheerful, everyone was in good mood. The teacher asked
students to read at home Chapters five and six.

One student was absent. But all other students were present and managed to read
chapters at home. The teacher noticed that students did not have definitions of the unknown
words but had translations. Before discussing the words the teacher asked students to
remember what happened in the novel and what students thought would happen next. While
discussing Chapters five and six the word politest appeared.The teacher asked students
explain the meaning of this word in own words and then to translate. After this students were
asked to remember degrees of adjectives. This was done successfully. After the teacher
together with the students remembered irregular forms of adjectives. The students pointed
attention to the expression escaped from lips which was discussed an understood. And the
word headache was discussed more deeply. The teacher asked students to remember other
words with —ache which students knew. Also the phrase relative of minewas discussed.
Students were asked to explain the meaning of this phrase and give examples. Together in
one group discussing the sentence in which this phrase was used students managed to
understand the meaning of this phrase. Then the teacher asked students to translate the word
sadness. This word was discussed in the group. Students found the sentence, where the word
was from, in the text. Students were asked to give more examples. Before finishing the lesson



the teacher asked students’ predictions about the end of the novel. All students were involved
in the discussions during whole lesson. The atmosphere was cheerful.

The next lesson students came to the lesson prepared. The students together with the
teacher discussed what had happened in the novel previously, remembered discussed topics
about adverbs, adjectives and nouns. After this students continued reading the last chapter of
the novel in the classroom. Students discussed unknown words together with the teacher;
discussed the word cold as noun and as adjective. The students gave examples in sentences.
At this lesson students finished the novel. For the next lesson the teacher asked students to
repeat all topics that were discussed during the lessons and words from the text.

This was the last lesson about the novel “Sense and Sensibility”. At this lesson
students wrote the test (see Appendix 2) on the words from the novel which students
discussed and highlighted during previous lessons. Students had one lesson time to finish the
test. Students told about the desire to receive the mark for the test. The aim of the test was to
check students’ understanding of discussed words and word formations. And if there are
difficulties then help to solve.

First thing to discuss at this lesson was the test. The teacher gave students the
corrected tests. Students asked questions to the teacher about mistakes, the teacher gave
answers. After this discussion students together with the teacher started to read a new novel
“Count of Monte Cristo”. All students printed novels out and brought texts to the lesson.
Students read this novel in the mother tongue; those who had not read watched the movie on
the novel. The teacher noticed that the majority of the students were interested in the second
novel more than in the first. First of all students discussed the title. The teacher did not ask
students’ predictions about the novel; asked remember the plot of the book. After
remembering the plot of the book students together with the teacher started to read the first
chapters. More deeply students discussed: take place, buying and selling, as black as night, a
dirty piece of work, in the name of. Students pointed attention to the: widely, hungrily and
remembered formation of the adverbs. All students worked in the group. The atmosphere was
cheerful and students were in good mood.

This lesson started from remembering what had happened in the previous chapters and
started the discussion of the words from the chapters which students read at home. All
students had notes and texts and were prepared to the lesson. After discussion students
continued reading of the novel till the chapter eight. All students were involved in discussion.

More deeply were discussed these words and expressions: full of tears, touches my heart,



darkness, carelessness, hopelessness, angry with. The atmosphere in the lesson was cheerful.
All students were working in group. At home students had to read chapters eight and nine.

Lesson started with remembering of previous chapters and continued with the
discussion of the chapters which students had to read at home. All students had texts and
were prepared for the lesson. After discussion of the chapters eight and nine students
continued reading chapters ten and eleven. During the discussion and reading students
together with the teacher discussed the translated and unknown words. Between discussed
words were: greyness, happiness, useful skill, lifted up, liquid, bedclothes to which students
paid more attention. Students were working in group and all students were involved in the
discussion. The atmosphere in the lesson was enthusiastic. For the next lesson students had to
read chapters twelve and thirteen.

Traditionally this lesson started with the discussion of previous chapters, continued
with chapters which were at home and after discussion continued reading last two chapters of
the novel. As usual, students had texts in the classroom and were prepared for the lesson.
Students had translations of unknown words from the chapters twelve and thirteen and tried
to explain unknown words from the next chapters with students’ own words. All students
were involved in the discussion. More deeply students discussed: badly, exactly, hungrily;
Students paid attention to the kindness. Also these words were discussed:skilful, thoughtful,
handful, for hours, custom officers, bars of gold. In the end of the lesson students practiced to
pronounce: Mediterranean Sea. The atmosphere in the classroom was pleasant, all students in
good mood. Next lesson students will have a test.

This was the last lesson about the novel “The Count of Monte Cristo”. This lesson
was devoted to the test (see Appendix 3) on words from the novel which students discussed
and highlighted during previous lessons. Students were writing the lesson. For this test
students also wanted to receive the mark. The aim of the test was to check students’
understanding of discussed words from the text. And if there was a problem, then discuss it
and solve.

The last lesson of the case study was devoted to the discussion about both texts. The
aim of the discussion was to find out whether students used words from the text to speak
about the novels. The teacher prepared questions about the novels (see Appendix4), explained
the rules to the students and conducted the discussion. From the discussion it became clear
that students managed to use active vocabulary from both novels in the conversation about

the novels (see Appendix 4). The next step is to interpret the gathered data from the



questionnaires, observation sheets and interview which students gave to the author of the

Paper in the end of the case study.

4.4 GATHERED AND INTERPRETED DATA OF THE CASE
STUDY

Interpreting the received information from the questionnaire (see Appendix 5) the
author of the Paper is able to inform about the following aspects: students’ age and gender,
previous knowledge of the English language and its level, about students’ difficulties in the
English language, about students’ information acquisition habits.

Students who took part in the case study were of different age groups and mostly in
the group there were women. To be more precise there was one man in the group. Previously
students were learning the English language in different institutions but the level of English
language was the same. Students wrote in the questionnaire about particular difficulties
which appeared while speaking or writing which were connected with the lack of vocabulary.
Students pointed out that theyunderstood information better when this information appeared
in the text form. Students did not prefer diagrams, tables, and maps. For the majority of the
students it was preferable to organize words by the class (nouns, verbs and other).

Other data were received from the observation sheets. Students were always prepared
to the lesson and had translations. This may testify about students’ motivation and eagerness
to learn. Students used more translations than definitions or explaining in theirown words.
Students used translations at home and described unknown vocabulary in own words during
the lessons. This may serve as proof that for adult students it is more understandable to
receive translation of the word in the mother tongue instead of getting the definition of the
word or a synonym. Thus after trying to describe the unknown vocabulary in their own words
students asked for a precise translation. Every lesson students were discussing words and
questions together; there were no students who remained silent. This may testify that students
felt comfortable and confident within the group. During the whole case study students were
working in a group; the two lessons when students were working independently were tests.
During the whole period of learning the atmosphere in the classroom was cheerful and

positive. This testifies that the teacher managed to organize comfortable environment for the



group where students felt free and respected which is extremely important for adult students.
These data are shown in Figure 4.4.1

Another source of data collection was interviews (see Appendix 6).From the
interviews the author of the Paper may conclude that reading familiar novels for adult
students is easier and more interesting. Students do not waste time on understanding who is
who, when there are many heroes in the novel and pay more attention to the language itself.
And when the plot of the novel is familiar it is easier for students to understand what happens
when the text is difficult. Some students were learning the vocabulary additionally at home,
but for others it was enough to discuss the vocabulary during the lessons. Another issue
which helped students to remember the words was the discussion of word formation. Students
told that after the discussionthey started to recognize these words better. Another issue was
the discussion of phrasal verbs and idioms. Students remembered these words and
expressions better after the discussion and connecting them to the context of the novel.
Students pointed out that it was better to work with the teacher than individually. The teacher
may help with the translation and guide to the right direction. For adult students it is more
useful to work in the group. Some students may highlight the words in the text which other
students may think students know. But during the discussion it turns out that these words are
unfamiliar to students. During the discussion adult learners share ideas, experience and may
consult each other that brings to the result. All students felt comfortable within the group,
which indicates comfortable and friendly environment.

As students pointed out that it was easier for them to learn words when these words
were organized by word class and the teacher drew students’ attention to the word class of the
new word as well. So the teacher was sure that students were aware of the word class. The
teacher together with students organized one word class words in the group. And in the tests
this also can be seen. Students also wanted to receive marks for the test; as it is seen
inFigure4.4.2 students succeeded in the studies.

The preparations were made, literature was studied, the case study was carried out,
and the data were gathered and interpreted. It is left to highlight the main points of the

research and to draw a conclusion of the case study.



CONCLUSION

The author of the Paper discovered that the topic of the vocabulary enriching is
interesting for the majority who is concerned with the learning and teaching a foreign
language. Students must learn and teachers must teach not only the word itself but also
affixes of the word and its formation.The dictionary is an important aid in learning but a
teacher should teach the students how to use it correctly. Another aid of enriching vocabulary
is reading. Also the teacher should take into account such features as breadth and depth of
vocabulary knowledge.

The author of the Paper built the clear understanding what the word was and what
vocabulary was. The author of the Paper showed that the meaning of “vocabulary” may
differ, this depends on different situations; that students’ vocabulary with its breadth and
depth is important and it expands during the whole life. The author of the Paper described the
features of passive and active vocabulary.

The Paper also presents main difficulties in vocabulary enriching, as well as explains
that different students’ levels, difference in written and spoken languages, lack of information
about the needed vocabulary and too difficult text may cause problems in enriching adult
students’ vocabulary. The Paper indicates that the process of enriching the vocabulary will be
easier and go faster under the guidance of the teacher. The teacher should take all these points
into account and should be able to organize students’ studies accordingly.

Different ways of enriching the vocabulary knowledge are revealed in the Paper. And
it is clear that the teacher may use any activity or technique in the classroom which is
convenient and corresponds to the students, but the teaching words in context turned out to be
the most effective.

Another important issue discussed in the Paper is evaluation of the vocabulary
knowledge of the students. There are several types of evaluating the vocabulary knowledge
and it is up to the teacher which type to use;however, the most important issue found out was
that the teacher should evaluate not only knowledge concerning the meaning of the word but
also breadth and depth of the vocabulary knowledge.

The connection between reading and the vocabulary was also stated in the Paper.
Literature plays a great role in vocabulary enriching, it helps students to understand better

and build the relation to the foreign language. Students learn better the vocabulary which is



connected to the literature, precisely, to the context. In literature students see literal language
and build understanding of difference between the spoken and literary language.Another
advantage is that the written skills may be improved by reading literary works. So literature is
a rich wealth of authentic material for enriching vocabulary knowledge.

This Paper discussed literature and novels in particular. The novel is an interesting
means to learn from, especially for adult students. The author’s study showed that it was
better to consult the adult student which novel to choose. It is known that the novels may be
different and may appeal to the adult learner with its plot or ideas. So before choosing the
novel it is important to discuss the authors and the time period with the students.

One more important issue about the novels is how to read. There are two types of
reading and extensive reading refers to the novels; which means reading in big amount and
understand from ninety five to ninety eight per cent of the words.

Now it is clear that vocabulary has influence on reading comprehension, the same
refers to vocabulary breadth and depth. That is why the teacher should enrich the students’
vocabulary with the help of novels. In the novel students can understand slight differences in
the meaning and usage of vocabulary and with it develop vocabulary breadth and depth.

Another important topic discussed in the Paper is adult learners, along with the
learning environment, adult learning motivation and developmental tasks.Adult students’
peculiarities isan important issue for the teacher to take into account. It is worth pointing out
the motivation of adult students asmotivation has a strong impact on learning of adult
students and is an important driving force for the adult students. Motivation must be
sustained and increased during the whole learning process. The author of the Paper may
conclude from the case study that this task was reached.

Concerning the aim of the Paper then judging from the discussion, test and interview
the teaching process went successfully. All students wrote the tests successfully, and it is seen
in Figure4.1.2. Students used words from active vocabulary during the discussion about two
novels they had read (see Appendix 4).While reading and discussing the new unknown words
and formation of these words the vocabulary of students was enriched.

Thus the aim of the Paper was reached, the objectives fulfilled and the research

guestions answered.



6.

THESES

Vocabulary means not just a list of words; it means also morphemes and
phonemes, breadth and depth. VVocabulary is important for communication and
reading comprehension; vocabulary of non-native speakers is expanding
during whole life.

Problems in vocabulary enriching: working only with dictionary is not
enough, speaking fluency may hide the lack of vocabulary, lack of information
about the words and a teacher is needed for productive learning.

There are many different ways of enriching vocabulary: illustrative materials,
words description, associated vocabulary, words analysing, collocations,
synonyms, antonyms and homonyms, word maps, idioms and phrasal verbs,
crossword puzzles, word formation, systems and scales, role plays, videos and
literature. It depends on the teacher what to choose.

There are several types of evaluation: formative, summative, process, outcome
and impact evaluation. Each type has its own aim and the teacher will decide
what type of evaluation to use and when.

The literature plays an important role in vocabulary enriching and may supply
students with authentic language. Interesting literature may enhance students’
motivation and improve different features of the language. With the help of
literature students develop closer relation with the foreign language.

There is a wide diversity of novels: romantic novels, Victorian novels,
naturalistic novels, modern literature, and post-modern literature. Genres of
the novels may overlap that is why thenovel for reading with adult students
should be chosen with caution.

There are different types of reading novels: intensive reading and extensive
reading; each type has its aim. Intensive reading includes short texts and
concentrates on grammar, vocabulary and conversation but extensive includes
long texts and concentrates on the growth of the vocabulary or the reading

fluency.



Vocabulary is strongly connected with reading and reading comprehension.
There are three theories describing this connection. Great role in reading
comprehension play the breadth and depth of the vocabulary knowledge.
Adult students have own age peculiarities and developmental tasks which may
influence students’ studies. The teacher should take into account these
peculiarities and developmental tasks.

Adult students have own life and learning experience, different types of
motivation which influences learning process.

Adult students may be motivated differently: intrinsically, this is inner
motivation or extrinsically, this is motivation from the outside world. The

teacher should take it into account and maintain students’ motivation.
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Date:

Time:

Students have their texts and notes with them.

Appendix No.1

Observation sheet

Yes

Not all of them

No

Notes:

Students have their translations or definitions in their notes or texts. Completed

homework.

Yes Not all of them No
Notes:
Students explain words by:

Definition Translation Own Words

Notes:
Students ask questions to the teacher.

Yes Not all of them No
Notes:
Students ask and discuss questions between each other.

Yes Not all of them No

Notes:

Students are involved in discussion.




Yes Not all of them No

Notes:
Atmosphere in the classroom:

Cheerful Pleasant Boring Gloomy
Notes:
Students work:

In group In pairs Independently

Notes:

Discussion and notes about the text:

10. Lesson summary:

11.

Attendance:

Name

Signature

Karina

Ekaterina

Alina




Diana

Egor

Observer's signature Date




Appendix No. 2
Test

Sense and Sensibility

Name
Points
Exercise 1
Underline correct word.
1. Why do they need money? They can live very _ (cheap, cheaply).
2. ‘Of course! Yes, that’s what my father wanted,” John decided  (happily, happy).
3. Mrs. Dashwood disliked Fanny, and wanted to leave (immediately, immediate).
4. Shethought  (careful, carefully) about everything.
5. He doesn’t seem to feel (strong, strongly) about books and music, or Elinor’s
beautiful pictures!
6. The new house was cheap and they could live there ___ (easy, easily).
7. She was very different from her daughter — a large, happy woman, who talked a lot, and liked
tolaugh _ (loud, loudly).
8. Lady Middleton was only interested in her four ____ (noise, noisy) children.
9. "Ask them, please, mother, ~ Elinor said __ (anxious, anxiously) to Mrs. Dashwood.
10. "You are (probable, probably) surprised, * Lucy continued, "because it’s a great
secret.
11. "I am not writing to her! ~ said Marianne ___ (quickly, quick)
12. Marianne’s face was white now! "Go to him Elinor! He must explain! ___ (Sure, Surely)
there’s some mistake! ~
13. Marianne was unnaturally quiet now and sleeping (heavy, heavily).
Exercise 2

Put these words in the sentences. Be careful, there are more words than you need.

Sad, ill, sadness, coldness, illness, cold,

1. Marianne was very unhappy, but shy also enjoyed her a little.
2. She was unhappy about Edward’s , but she did not want to show her feelings.
3. Theard about Marianne’s , and at once my love for her came back into my
heart!
Exercise 3

Replace words in italics with words from the text.

1.

2.
3.
4.

He had lots of money from his mother, and Funny was also considerably rich.

" Well — maybe we can give them a present, ~ said Funny.
‘Yes, that’s what my father wanted, John concluded happily.
He was not bad man, but he listened to his egotistical wife too much.




5. Mrs. Dashwood and her three daughters would shortly have to leave their family
home.

6. Mrs. Dashwood disliked Fanny, and wanted to leave, but Elinor recommended her not
to.

7. Elinor was nineteen, and very wise.

8. Her mother wanted to move to another large house, but they had to find somewhere low-
cost.

9. His father was dead now and everything was modifying in the family.

Exercise 4

Write sentences with these words: belong, handsome, notice, boring, poor, rude, relative, carriage,
servants, pleasant.

Exercise 5

Match words with their synonyms.

Reply Ground
Often Cavalier
Offer Ridge
Laugh Giggle
Sensible Response
Gentleman Proposal
Conversation Frequently
Hills Realistic
Accident Dialogue

Bottom Undesirable event



Appendix No.3
Test
Count of Monte Cristo

Name

Points

Exercise 1

Insert correct word.

wrapper; water; burial place;footfall; tomahawk; waterside; to live next to; demand; consent;
protector; barrier; a lot of money and jewels; unlighted; hated person; administration; ware;
cobbler; person which possesses a ship;metallic money;jewel;

1. Whatisaliquid ...........coceveiinini. 11. Whatisabar.................ouene.

2. Whatisagrave ...........cocevuvenennen 12. Whatisacoin............ceeuvnnen...

3. Whatisanaxe...........c.ccoevuenen.n. 13. What is the reaches.....................
4. Whatisatreasure...............c.ceeuennn. 14. What is a darkness........................
5. Whatisashore.......................... 15. Whatis an enemy........................
6. Whatis neighbor........................ 16. What is a government..................
7. What is an envelope..................... 17. What is the goods........................
8. Whatisarequest........................ 18. Who is shoemaker.......................
9. Whatis a permission..................... 19. Who is shipowner........................
10. Whatis guard........................ 20. What is footsteps.....................

Exercise 2

Write correct word using active vocabulary.

A tool for cutting wood
An open place with walls or buildings around it
The head of the prison
The head of the government of a country
A member of a government

N A

Exercise 3

Insert correct word in the sentence.

Greyness; kind; careless; hopelessness; happy; kindness; carelessness; grey; happiness;

10. The man was angry with him for his
11. Who is the man who can talk at the same time about God and about
12. The frightening of death passed over his face.




13. You bring me great
14. God will love you for your

Exercise 4
Write sentences with these words:

Hungrily; wildly; completely; immediately; nearly; dirty; sharp; weak; full of tears; silvery; take
place; join; pay; belong; disagree;excitement; underground; adventure; entrance; prison

Exercise 5

Match words with their synonyms.

Sail Light in color
Hide Travel

Knock Approximately
Writing Beat

Pot Intelligent
Shopkeeper Kettle

Pale Merchant
Wise Unfamiliar
Strange Not curved
Straight Handwriting
Almost Valuable
Useful Very dark

As black as night Conceal

Exercise 6.
Translate into English using active vocabulary.

MeneHHo Tenn

CkBepHO 3aKkoH

Crpax Pa3pymnts
[Iupoxuii TeueHune
bausko CuTKH 30J10Ta
[ToxpeITHIi Crsammii

Topaprit V3kuit




Appendix No. 4

Questions for discussion

Discussion questions for “Sense and Sensibility”

1.

O N A WDN

Name the main heroes of the novel.

Why Mrs. Dashwood with her daughters had to leave and why?
Who helps to Mrs. Dashwood?

Where and how does Marianne meet Willoughby?

What does Marianne do first in London?

How does Colonel Brandon ask Elinor to help Edward?

Does money play important role in the novel?

What can you say about Colonel Brandon and Willoughby?

Discussion questions for “The Count of Monte Cristo”

1.

S

7.

Name the main heroes.

Who are Edmond and Mercedes and what relationships do they have?
Who are Danglars and Edmond and what relationships are between them?
What role Danglars played in the Edmond’s life?

Where Edmond get information about treasure?

How Edmond became rich?

How Edmond named himself in the end of the book and why?

Students used:




Appendix No. 5

Questionnaire for students

Questionnaire

1. What is your name?

2. What is your age?

0 19; 0 10619; O 2029; U 30-39; [ 40...

3. What is your gender?

[1- male - female

4. Where did you learn English?

[J-school - university [J-courses  [I- private lessons

[1- other

5. What was your level of English at school (university, courses)?

71 Beginner; [ Elementary; [] Pedntermediate; [ Intermediate;
Intermediate;

[0 Other

[l Upper-

6. Is it difficult for you to find appropriate word while speaking?

0 Yes, it is. ] Other

[0 No, it is not.
7. Do you automatically remember needed word or expression?

[ Yes, I do. ] Other

[J No, I do not.

6. 1 would like to enrich my vocabulary with the help of:
1 - newspapers

[J - magazines;

[1- classic literature;

[1- fiction and non-fiction stories



[ - fairy tales;

[] - other

9. | better understand information:
[1 When I hear it

(1 Other

'l When I read or writeit
[ From pictures, tables and graphs
10. I like to make diagrams, tables, word — maps.

[ Yes, I like. ] Other

[0 No, I do not like.
11. Is it easier for you to remember words if they are organized by class (verb, noun)?
O Yes, it is.

0 No, it is not.



Appendix No.6

Work independently
Work in group
Gloomy atmosphere
Cheerful atmosphere
Remain silent
Discuss

Definitions

Own words
Translations

Not prepared
Prepared

Have materials

Do not have materials

Data from observation sheets

W Number of lessons

Figure 4.4.1Gathered data from observation sheets.




Appendix No. 7
Interview
Interview takes place on 19" of November, 17:30
Interviewed person: Student Karina

- JloGpsii nens Kapuna! ¥V MeHs ecTh HECKOJIBKO BOIIPOCOB IO TIOBOTY HAIIIMX
YPOKOB.BBIIIO U CII0KHO YUTAThH?

- UYurarh OBLIO HE CII0KHO, OBLIO MEPBBIM CI0KHO YUTATh, IOTOMY YTO HE3HAKOMBIH
CaM TEKCT U TaKOU I10- MHE CJIOXKHBIM.

- beonuunTepecHOUUTATH?

- bbino untepecHo untath. [lepBrlii ObLI0O HHTEPECHO MOTOMY UTO S €70 U HA PYCCKOM
A3bIKE HE YMTajIa, a BTOPOH Hy-y-y-y-Y, BCHOMHHUTb.

- Kpome o0cyxieHus ¢I0B Ha ypoKax, y4uiia JIM Thl CJI0Ba JIOTIOJTHUTEIEHO?

- Yuuna, HO 60JIbIIE TOMOIJI0O UMEHHO 00CYKIEHHE Ha MECTe.

- Ilomormno nu TeOe B 3alIOMUHAHUU CIIOB 00CYKAeHHE UX (POPMUPOBAHUA?

- Jla, ogHO3HAUHO, 3aIIOMHIIIOCH KaK (hOPMHUPYIOTCS.

- Tlone3Ho nu 66110 0OCYX)AeHUE (HPA3COTOTUUECKUX TIIAT0JIOB U UAMOMATHYECKHIX
BBIPAXEHUI?

- /la, moTomy 4To KOraa nepeBoAUIIb B CIOBApE OTAEIBHO KAXKI0€ CIOBO, OHU
OKa3bIBACTCSI IEPEBOJIATCS COBEPIIEHHO 10~ APYTOMY.

- Ecnu Obl Obls1a BO3MOKHOCTH BHIOMPATh, ThI BbIOpajia Obl: UNTaTh, IEPEBOIUTDH U
YUUTh CJIOBA cama MJIM T0J] pyKOBOJICTBOM Iejarora?

- Ilox pykoBOACTBOM Iefarora, HOTOMy 4TO OIISATH XK€ B CIOBApE HE BCETa IPAaBUIILHO
TIEPEBEIEIb.

- Kax b1 cunraens, oboramars CJIOBapHbIH 3amac ¢ MOMOIIBIO JTUTEPATyphl IS
B3POCJIBIX CTYJE€HTOB IIPOYKTUBHEE B IPYIIE WIN UHAUBUAYAIBHO?

- B rpynne, noToMy 4To HEKOTOPBIE CJI0BA, Thl MOXKEIIb AYMAaTh YTO Thl UX 3HACIIb, a
KOrzia B rpymnme UAET 00CcyXIeHue, Ipyriue Ha3blBaloT JPYTHUe CI0Ba, OKa3bIBaeTCs YTO
ThI UX TOXE HE 3HACUIb.

- Kak TbI cebs yyBCcTBOBaJA B IpyIIIe BO BpeMsl YPOKOB?

- AOCOIIOTHOCBOOOIHO.
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- Bce sn 3aganHus, MHCTPYKIUK U OOBSCHEHUS yuuTels Te0e ObliIN MOHATHBI?

- Jla, koHe4dHo.

- Kakas O6pu1a mpuyrHa TBOETO COTIacHst HA YPOKU?

- Hurepec, a-a-a, K 3TOM METOAUKE, KAK OHA MOYKET IIOMOYb YBEJIMYUTH CIOBAPHBIN
3arac.

- Cmacu0o 3a TBOE yyacTre U OTBETHI!

Interview takes place on 19th of November, 18:10

Interviewed person: Student Diana

- JoOpsiiinens/lnana! Y MeHsA€CTbHECKOIBKOBOIIPOCOBIONOBOAYHAIINXYPOKOB.
brutonucnoxxnounTaTs?

- HeOGputocnoxxno. X0Ts B IEpBOHKHUTEOTBIIEKAaIaChHArepOeB U UXCBsI3b, a
BTOPOWPOMAH 5l YUTAJIAHAPYCCKOM M (PHIBMCMOTpETA.

- bbutonuuHTEpeCHOUNTATH?

- Jla, uHTepeCHOOBIIIOOCOOEHHOBTOPYIO, CPABHUTHAHTIIMICKII U PYCCKUMBAPUAHTHI.

- KpomeoOcyxaeHUsACIOBHAYPOKAX, YUUIAIUTHICIOBAOMOIHUTENBHO?

- Ocoboneyuunsa, IpoCTONPOCMATPUBaJIa U BCIIOMUHATA00CYKICHHS.

- Ilomornonute0e B 3alI0OMUHAHUHUCIOBOOCYKACHUEUX HPOPMUPOBAHUS?

- [Ja, momormo. [TocneoOcyxkaeHusicranadbbICTpeeyIaBIuBaTh B TEKCTEITU(DOPMEI.

- Tlone3nonu6Os11000Cy)KAeHUEDPAZCOTOTHIECKUXTIIATOIOB U
HUIMOMATHIECKUXBBIPAKEHUN?

- KoneuHo, yaneBcerocoBCEMHETIOHATHOKAKUXTIEPEBOIUTb.

- EcnmnOp10611aBO3MOXKHOCTEBBHIONPATE, THIBEIOpaIa0bl: YUTATh, IEPEBOUTH U
YYHUTHCIOBACAMAWIIUIIOAPYKOBOICTBOMITEAArora’?

- CkopeenoapyKoBOACTBOMTAKKAKIIEIarOTMOKETHATIPABUTh.

- KakteicunTaens, o0oramarbCaoBapHbIA3ANac C
MOMOILbIOIUTEPATYPBLIISIB3POCIBIXCTYIEHTOBIIPOIYKTUBHEE B
TPYNNEHINUHINBUAYATHHO?

- ITIponykTuBHee B rpyIiie, TAKIOMy4aebOoIbienH(pOpMaIliy 1 HIIeH.

- KaktpiceOsuyBCTBOBaAJIA B TPYIIIEBOBPEMSYPOKOB?

- YyscTBOBanaceOsyBepeHHO ¥ CBOOOHO.

- Bcenuzananus, THCTPYKIINHN U 00BICHEHUSyUUTENIATSOCObUTUITOHS THBI?
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- BcEOBUTONOHATHO U SICHO.
- KakasOpuanpuanHaTBOCTOCOTIIACHSHAYPOKHU ?
- OO0oranieH1ecBOEr0aHININHCKOTr0s3bIKa, CTAPAIOChYIOBUTHIO0YIOBO3MOKHOCTb.

- Cnacubo3aTBofydyacTue U OTBETHI!

Interview takes place on 19th of November, 17:40

Interviewed person: Student Ekaterina

- JloopeiiinensKats! V
MEHSIECThHECKOIbKOBOIIPOCOBIIONOBOIYHAIINXYPOKOB. Bpl101MCI0KHOUUTATD?

- Her, unraTs0butonecnoxuo. HyrmoroMy4ro60b1enonoBUHBIOBUIONOHSTHO, a
TOYTOOBUIOHENIOHATHOHAI00bUIONEPEBOAUTD, B IPUHIMIIEOBITOHECTIOKHO.

- beulonuunTepecHounTaTH?

- BropyroOsuionnTepecHeeuemiepByro. CIoxKeTIIOHPaBIICAO0IbIIEBOBTOPOHYEM B
IIEPBOMKHHUTIE.

- KpomeoOcyxaeHuscIoBHAypOKaX, YUUIAIUTHICIOBAI0IOIHUTEIBHO?

- JlononHUTENbHO, fa. TekoTopeleMblpazoupanuHaypokax? Jla, yuuma.

- Ilomornonure6e B 3ar1OMHHAHUMCIOBOOCYKAEHUEUXHOpMUPOBaHHS?

- Jla.

- Tone3nonuObL1000CYX IeHHEPPAZCOTOTHIECKUXTIIATOIOB 1
UMOMATHYECKUXBBIPaKEHUH?

- Jla, ObUIONONE3HO, TOTOMYYTOTAKOBUIONIOHATHEE, KOT/1a00CyKAAIH.

- EcnanOp10b11aBO3MOXKHOCTEBBIONPATH, THIBBIOpaIa0bl: YUTATh, IEPEBOAUTDH U
YUUTBHCIOBACAMaINIIOPYKOBOICTBOMIIEAarora’?

- TIonmpykoBoacrBommnenarora. [loroMmyuToneaaroroobsCcHsET, TakJIerye.

- Kakrtbicunraenib, o0oramaTbscioBapHbIii3anac ¢
MOMOUIBIOIUTEPATYPBIIUISIB3POCIBIXCTYACHTOBIIPOIYKTUBHEE B
TpYIIEWTHAHANBH Ty aTbHO?

- IIpomykTuBHEe B rpyIIe,...MIOTOMYUYTO B TPYNIEBEAETCAO0CYKIEHUE U
JIEr4e3allOMUHAETCA.

- KakreiceGsuyBCcTBOBasI(a) B IpYNIIEBOBPEMSYPOKOB?

- CsoOozHoO.

- Bcenmuzananusi, ”HCTpYKIMU M 00BACHEHUYUUTENATEOCOBUTNTIOHATHBI?

- Jla, TOHSTHEL.



- KakasOpimanpuunHaTBoerocoraacusiHaypoku?
- IlononmHneHnuecBoerocioBapHoro3amnaca.

- Cnacubo3aTBofydyacTue U OTBETHI!

Interview takes place on 19th of November, 17:50

Interviewed person: Student Egor

- JoOpsiiinensErop! vV
MEHSECTHhHECKOIBLKOBOIIPOCOBIIOMOBOIYHAIINXYPOKOB. BBIIOIMCIOKHOUUTATE?

- UuTaTbCcnoKHOHEOBLTO0, OCHOBHONTEKCTOBUIIIOHSITEH.

- BemonmuuaTepecHOUNTATH?

- BrIoMHTEpPECHONOTOMYUYTOHAPYCCKOMATHKHUTHHEYUTAIT, KOT1a-
ToduIbMcMOTpeIporpada.

- KpomeoOcyxaeHUsACIOBHAYPOKAX, YUUIAIUTHICIOBA0NOIHUTEIBHO?

- Yy, HOYaAIIEeNPOCTONPOCMATPUBAITCKCTHI U 3aITUCH.

- Ilomornonute0e B 3a11OMUHAHUHUCIOBOOCY X ACHUEUX HOPMUPOBAHUS?

- Jla, TourooOcynuim, 3alIOMHHUIOCH.

- Tlone3nonu6Os11000Cy)KAeHUEDPAZCOTOTHIECKUXTIIATOIOB U
UIMOMATHICCKIUXBBIPAKECHU?

- ITlone3Ho, caMObIHETIEPEBE.

- EcnanOp10b11aBO3MOXKHOCTEBEIONPATH, THIBRIOpaIa0bl: YUTATh, IEPEBOIUTH U
YUUTHCIOBACAMaWINIIOPYKOBOICTBOMIIEAarora?

- TloapykoBoICTBOMBCET TATYYIIIC.

- KakteicunTaenis, o0oramarbCaoBapHbIA3aNac C
MOMOIIBIOIUTEPATYPBIIIIB3POCIBIXCTYACHTOBIIPOIYKTHBHEE B
TPYNIEHINUHINBUAYATHHO?

- Jlymarodro B rpyIe, MOXXHOIIOCOBETOBAThLCS C IPYTUMHU.

- KakTeiceGsuyBCcTBOBAI B IPYIIIEBOBPEMSIYPOKOB?

- Xopomuio.

- Bcenusananus, HHCTPYKIINHN U 00BICHEHUSyUUTENATEOCObUTUITOHS THBI?

- BcénonaraoOsL10.

- KakasOputanpuamHaTBOETOCOTIIACHSTHAYPOKH ?

- SI3pIKmpuUroAuTCAECIH3arpaHUIlyeAeIlb, OTbIXaThIIINPAOOTATh.

- Cnacubo3aTBoéyuyacTtue 1 OTBETHI!
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Interview takes place on 19th of November, 18:00

Interviewed person: Student Alina

- JHoOperitnenpAnuna! Y
MEHSECTHhHECKOJIbKOBOIIPOCOBIONOBOIYHAILINXYPOKOB. BbIIOIMCIIOKHOUUTATE?

- Jla, HeT, He 0c000 OBLIO CII0KHO, a-a-a-a MePBBI ObLJI0O HEMHOTO JIerde Kak MHE
IIOKAa3aJICs TEKCT, a-a-a CIO’KET MHTPUTYIOLNN, 3aBOPAKUBAIOIINI, HO BTOPOU TOXKE
HUYETO TaKOU.

- bbuTONMUHTEPECHOUUTATH?

- Jla, oqHO3Ha4YHO, OBIIO MHTEPECHO. boJbIle mMOHpaBUIICS BTOPO, TO €CTh IMEPBHIH.

- KpomeobcyxneHnsacaoBHAYPOKAX, YUHIATUTHICIIOBAONIOIHUTEIBHO?

- EcrectBeHHO, 3T0 e ObLI0 HEOOXOAUMO AJIsE KOHTPOJIBHOM.

- Ilomornonurede B 3alIOMUHAHUUCIOBOOCY K IEHUEUX POPMUPOBAHUS?

- Koneuno nomorio.

- [lone3nonmubp1000Cy X AeHUE(DHPA3EOTOTHUECKUXTIIATOJIOB U
UMOMATUYECKUXBBIPAKEHUN?

- KoneuHo 370 ObU10 MOI€3HO YTOOBI OBLIO JIeTYe YCBOUTH KaKue- TO CJIOBA.

- Ecnu0pI0bp11aB03MOKHOCTHBBIONPATD, THIBHIOPATA0bI: YNTATh, IEPEBOUTH U
YUUTBHCIOBACAMaIMIIOPYKOBOICTBOMIIEAarora?

- Tonbko MOJ PyKOBOJCTBOM I€Jarora, Tak Kak Meaaror 3To BCE )K€ HE NHTEPHET, OH
Jy4lIe PACCKAXKET.

- Kakreicunraemns, oboramarbcioBapHbIif3anac ¢
MTOMOIIBIOTUTEPATYPBIIISIB3POCIBIXCTYIECHTOBIIPOIYKTUBHEE B
rpYNIEUTMUHINBUIYAIbHO?

- OpaHO3HAYHO B TPyMIe, TaK KaK HIET MACCOBOE OOCYXICHHE CIIOB.

- KakrbicebsiuyBcTBOBAJIA B TPYIIIEBOBPEMSYPOKOB?

- Packpenoménno.

- Bcenuzaganusi, MHCTPYKIUU U OOBSICHEHUSYIUTETATEOCOBLTUTIOHSI THEI?

- Jla, BIOJIHE MOHSATHO, HAM TOBE3JI0 € MPENO/IaBaTesieM, HACTOJIBKO MOHATHO U KPACOUYHO
00BsICHsIIA.

- KakasOputanpuunHaTBoerocoriacusiHaypoku?

- Bo- nepBbIX, 04EHb CHIIBHO XOTEJIOCH KaK- TO MTOMOJIHUTH CBOW, CBOM JIEKCUKOH

AHTJIMUCKOIO SI3bIKa U TAKOW IIaHC BBIMIAI.
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- Cnacu6o 3a TBO€ yyacTue 1 OTBETHI!

Test for Sense and Sensibility

Egor

Ekaterina

Alina

Diana

Karina

o
)
~
o)

10

B Mark

Test for The Count of Monte Cristo

Egor

Ekaterina

Alina

Diana

Karina

o
)
~
o)

12

B Mark

Figure 4.4.2 Feedback from the Tests

Appendix No. 8



Appendix No.9

Early Adulthood (ages 18 to 30): -Selecting a mate
-Learning to live with a marriage partner

-Starting a family

-Rearing children

-Managing a home

-Getting started in an occupation

-Taking on civic responsibility

-Finding a congenial social group

Middle Age (ages 30 to 55): -Achieving adult civic and social responsibility
-Establishing and maintaining an economic standard of living

-Assisting teenage children to become responsible and happy adults

-Developing adult leisure-time activities

-Relating to one's spouse as a person

-Accepting and adjusting to the physiological changes of middle age

-Adjusting to aging parents

Later Maturity (ages 55 and over): -Adjusting to decreasing physical strength and health
-Adjusting to retirement and reduced income

-Adjusting to the death of a spouse

-Establishing an explicit affiliation with one's age group

-Meeting social and civic obligations

-Establishing satisfactory physical living arrangements

Figure 3.1.TransformationinDevelopmental TasksinAdultL.ife
(M.Knowles, 1980)
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