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Editorial

Dear readers:

We are very pleased to present you the 2002 issue of the Baltic Journal of Psycho-
logy. Do not be surprised - this is not a new journal, but the same Journal of Baltic
Psychology that we launched under the sponsorship of the University of Latvia in the
fall of 2000 after the 4th International Baltic Psychology Conference held at the
University of Latvia in Riga. We finally caught up with the error in the English
translation of the journal title, just in time before the submission to the refereed
journal register.

We wish to thank our editorial board and our contributors for their contributions
to our journal. We are receiving an increasing number of submissions from our
doctoral students and colleagues in the Baltic States. The initial hope to make this
a Baltic Journal of Psychology, offering an opportunity for publication of research
emanating from the Baltic area is becoming a reality. Unfortunately, the initial start
up grant from the University of Latvia has run out and we are facing the challenge of
increasing our readership to make the journal financially viable. We are open to
suggestions and will welcome contributions from all sources. Thank you for your
support and interest in our publication.

The current issue offers some interesting clinical research on attachment and se-
paration issues, an area of considerable research interest in the clinical psychology
program at the Faculty of Education and Psychology of the University of Latvia, as
well as innovative work in organizational psychology. We try to include papers in the
areas of school, clinical, social and organizational psychology to address the interests
of a wider readership in current areas of applied psychology.

We welcome your comments and suggestions on how to improve the quality and
interest level of our journal and welcome your participation in our forum.

Solveiga Miezitis
Editor of the Baltic Journal of Psychology
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REPORTS OF EMPIRICAL
STUDIES

Psihologiska separacija mates - meitas
attiecibas pieauguso vecuma

Anika Miltuze,
Latvijas Universitate, Latvija

Pétijuma mérkis ir noskaidrot picaugusu meitu psihologisko separaciju atticcibds ar
mati un tis saistibu ar meitu prick$statiem par attiecibdm ar mati bérniba lidz 16 gadu
vecumam. Ka bérnibas attiecibu dimensijas tiek izdalitas emocionalais siltums un kon-
trole. Paraléli tiek pétita psihologiskas separacijas saistiba ar atsevi§kiem demografis-
kajiem raditdjiem {meitu vecums un gimenes stivoklis). Psihologiska separacia ictver
funkcionilo, emocionalo, konflikludlo un atticksmes ncatkaribu. Pétjjuma piedalijas
224 dazidu kursu klatienes un neklatienes, dazidu specialitasu studentes vecuma no
18 lidz 30 gadiem (vidéjais vecums - 21 gads). Ki izpétes metodes tika izmantotas
Psihologiskas separacijas aptauga (Psychological Separation Inventory, Hoffman, 1984)
un Veciku attieksmes aptauja (Parental Bonding Instrument, Parker et.al., 1979). Pétiju-
ma rezultiti paradija cie$u saistibu starp emocionilo siltumu meitu attiecibds ar mati
bérniba un emocionalo tuvibu, nepiecie$amibu péc atbalsta, lidzigiem uzskatiem ar
mati un brivibu no konfliktiem pieauguio vecumi. Kontrole hérniba saistijas ar emo-
ciondlo atkaribu no mates pieauguso vecuma. AtseviSkas psihologiskas separacijas ska-
las saistijas ar meitu vecumu un gimenes stavokli. !

Atslegvardi: psihologiska separacija, mates un meitas attiecibas.
Teoretiskais pamatojums

Psihologiskas separacijas jédziens ir aizgiits no psihoanalitiskas teorijas, un tam visvai-
rak pievérsusies ASV psihoanalitiskas skolas parstave Margareta Malere (Mahler, Pine
& Bergman, 1975), runajot par separacijas - individuacijas procesu no dzimsanas briza
lidz 3 gadu vecumam, kad b&rnam veidojas sava “Es” reprezentacija, t.1., sp&ja darbo-
ties neatkarigi no mates un kognitivi redzet pafam sevi ka atdalitu individu. Saja laika
bérns kjust art emocionali neatkarigaks no mates. Separacijas - individuacijas process
apmérarmn 3 gadu vecuma nostédzas ar mates t€la internalizaciju (Mahler, Pine, & Berg-
man, 1675).

Peteris Bloss (Blos, 1979) velk paraléles starp scparacijas - individuacijas procesiem
zidaina vecuma un atdaliSanos no vecadkiem pusaudza gados. Balstoties uz jau pie-

" Autora prezime. Korespondenct par o rakstu sutit Anikai Miltuzei. e-pasts: psihologi@eduinf lu.lv
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minéto separacijas - individuacijas faZu aprakstu zidaipa un agrinas bernibas vecuma,
autors 1zdala 4 atdalitus psihologiskas separacijas aspektus pusaudZa vecumai - bérna
spEja darboties neatkarigi 2 - 3 gadu vecuma sasaucas ar pusaudZa spé&ju tikt gald ar
savam personiskajam lictam bez vecaku palidzibas; bérna spcja apzinatics sevi ka atse-
viSku bumm un veidot prick$statu pasam par sevi sasaucas ar pusaudZa speju veidot
paSam savus uzskatus un parliecibas, nesaistitus ar vecaku uzskatiem; berniba attiecibas
ar mati ir angstaka méra kompleksas, tas ietver sevi gan emocionialo atkaribu no mates,
gan vienlaicigi konfliktus un negativas izjotas. Tapéc pusandZa vecuma tick runats gan
par pusaudZa sp€ju atbrivotics no parlicku liclas tuvibas un cmocionala atbalsta no
vecaku puses, gan par brivibu no parmérigas vainas izjiilas. aizvainojuma un dusmam
attiectbas ar vecakiem. Amerikanu psihologs Dzefrijs Hofmans (Hoffman, 1984} iesa-
ka visas §is fazes apvienol viena nosaukuma - psihologiska separacija. Sis apzimgjums
tiks tzmantots ari 31 raksta ietvaros.

Psihologiska separacija ir sava “Es” méreni stabila reprezentacija, kas ir atdkinga no
“svarigo citu” un objektu reprezentacijas (Rucbush, 1994). Psihologiska separacija no
vecakiem tick uzskafita par vienu no butiskakajiem attistibas uzdevumiem, lai individs
kliitu picaudzis un notiktu pareja no pusaudZa vecuma uz briedumu. Si doma ir par-
stavéta vairakas psihologiskajas teorijas - gan psihoanaliiskaja pieeja, kur tiek uzsvérts,
ka veiksmiga abu separdcijas - individuacijas faZu atrisina$ana Ir nepiecieiama veseligai
psihologiskajai attistibai (Blos, 1979), gan E.Eriksona (Ericson) psihosocialas attistibas
teorija. kur runats par bérnu atdaliSanos no vecikiem un savas neatkarigas identitates
veidoSanu (Eriksons, 1999), gan ari gimenes sistému teorija, kur tiek uzsverts picna-
kums attistit emocicnalo, uzvedibas un kognitivo neatkaribu no vecakiem (Olson, Rus-
sell & Sprenkle, 1983). Tomer vairumns $o teornju apliko abu dzimuma jauniedu psiho-
logiskas separdcijas procesu no vecikiem, neizdalot dzimumatskiribas.

Petot psihologiskas separacijas procesus pusaud?a vecuma, ir svarigi nemt véra gan
bému, gan vecikn dzimumu, jo attiecibas ir divvirzienu - tas ietver gan vecaku iztureSa-
nos pret b&rnu, gan berna izturcanos pret vecakiem (Russell & Saebel, 1997).

Viena no pirmajam par dzimuma bazétajam atSkiribam vecaku atlieksmé pret bérnu
saka runat Nensija Codorova (Chodorow, 1974, 1978, 1987). Vina uzsvera, ka malc
izturas atSkirigi pret meit un délu jau zidaina vecuma, turkiat ir vérojamas atikiribas
ari meitu un déh identifikacijas procesos. Atskiriba no sakotnéjiem psihoanalitiska-
Jiem uzskatiem, kuros tiek akcenteta meitas edipala milestiba pret tévu un vienlaiciga
novérSanas no mites, N.Codorova raksta, ka meitas dzimumidentitates attistiba ne-
prasa noraidit vinas agrino identificé8anos ar mat (Chodorow, 1987). Mate ir apriipétija
un identifikacijas avots abu dzimumu bérniem, tomér meitenes identificE$anas turpi-
nas visu dzivi, kamer zéna identifikacija ar mati tiek lauzia un parnesta uz tévu. N.Co-
dorova to nosauc par “pagarinato” identificédanos ar mati un norada, ka cina par auto-
nomiju no mates ir viens no lielakajiem strida jautdjumiem sicvietes dzives pieredzé
(Chodorow, 1978).

Novatonisku skatljumu uz sievietes psihologiju pauz DZcina Beikere Millere (Miller,
1976), kura at¥kiriba no Maleres un Blosa ka nozimigu sievietes personibas komponen-
tu izdala nevis separéSanos, bet gan tesi preteji - afiliaciju un attiecibas ar citicm. Vigas
viedoklim pievienojas ari Karola Gilligana (Gilligan, 1982), kura atzimg, ka sievietes
realitate ir atSkiriga no virieSa realitates, turklat ipadi akcent€ sievietes spgju saskanoties
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ar citierm. Autores runa par tadu sievietes butibu, kas sevi ietver “pievienoSanos ci-
tiem”, t.i., centré$anos uz attiecibam ar citiem, un, vinuprat, 3is spejas saknes ir mekléja-
mas meitas sakotnéjas attiecibas ar mati.

Ar DiZcncta Sareja (Surrey, 1985, 1991) uzsver, ka sieviet€m sevis izjiita veidojas
tikai attiecibas ar ciliem. Vipa ir izstradajusi t.sk. “self-in-relation” teoriju, kas ir veltita
ipasi sievietes attistibai. DZ.Sareja apgalvo. ka sievieles attistibas mérkis nebut nav se-
parésanas, bet gan attiecibu veidoSana un saglabalana, un sievietes veseligas attistibas
raksturiga iezime ir atticcibu ietilpibas un kompetences padzilinaSana (Surrey, 1985).
An § pétniece norada, ka altiecibas vn idenlitate attistas sinhroni wn ka $is prasmes ir
veidojudis saistiba ar primaro aprupétaju (parasti - matt). Tiesi $ajas attiecibds maza
meitene tiek apriip€ta, un tas arvein vairak atsaucas uz talikajam attiecibam, kur ir
nepiecieSamas riipes un gadiba. “Self-in-relation™ teorijas atbalstitaju uzskatos var at-
rast norades, ka, nemot vera ipaso sievietes atfistibas situaciju, separacijas - individua-
Chjus procesu vairak var saistit ar virnesu altistiby (Allen & Stoltenberg, 1995),

Ja mes piepemam, ka psihologiskd separacija pusaudZa gados un agrina jauniba vairik
ir virie$u privilégija, tad rodas jautdjums - vai meitas attiecibas ar mati visu miizu saglaba-
Jas tadas ka bérniba? Dala teoretiku uzskata, ka var runat par mates un meitas atticcibu
parcju jauna kvalitate, kas balstas uz savstarpéjo empatiju {(Surrey, 1985; Jordan, 991).
Dizudita DZordana (Jordan, 1991) ir ieviesusi apzim&jumu “‘separicija satknes ietvaros”
{sepuaratness within connection), kas nozimé, ka atdaliSanas no mates ir iespéjama tikai
caur tuvam attiecibam ar vinu. Sis domas atbalstitaji uzskata, ka Sis process ir atsléga
matcs un metitas attiecibu izmainam pusaudza vecuma (Ruebush, 1994).

Fakts, ka pastav atSkinbas virieSu un sievie$u psihologiskaja separacija, ir apstiprinajies
vairakos petijumos. Ir novérots, ka sievietém piemit lielaka sp€ja paturét pozitivas saitcs
ar vecakiemn nekd vineSiem (Moore, 1987), un ka jaunas sievieics pardzvo daudz liclaku
tuvibu ar saviem vecakiem neka jauni vinedi (Frank, Avery & Laman, 1988), turklat kopu-
ma sievietes vairak demonstr€ afiliaciju gimenel, tuvibu un emocionalds izpausmes. Viredi
tal pat laika vairak pauZ vajadzibu pcc neatkaribas un pa3difercncésSanids (McDermot ct.
al., 1983 ka cit. Allen & Stoltenberg, 1995}, Pétot tiedi swdgjoso jaunielu scparacijas
procesus, ir novérots, ka studentes demonstré nozimigi zemaku psihologisko separaciju
neka studenti (Lopez, Campbell & Watkins, 1986, Lapsley, Rice & Shadid, 1989). Dazi
autori (Allen & Stoltenberg, 1995) iesaka $is atSkiribas aplukot caur “self-in-rclation”
teortjas (Surrey, 1985, 1991) prizmu, kur tiek runits par sievietes virzibu veidot tuvas
attiecibas, balstoties uz savam bérnibas attiecibam ar malti.

Vecaku un bérnu savstarpéjas attiecibas ir agrinakas un ilgsto3akas sociilas attiect-
bas cilvéka dzive, un So attiecibu kvalitatei ir nozimiga loma katra individa psihosocia-
laja attistiba. Tai pa3d laika galvend probléma beérnu un vecaku savstarpéjo attiecibu
izp€t€ 1r saistita ar atticcibu centralo jédzienu defin€sanu un mériSanu (Pedersen, 1994),
Pamatojoties uz icprick$ veiktiem pétijumiem (Ainsworth et.al,, 1975; Schacfer, 1965;
Siegelman, 1963 ka cit. Parker, Tupling & Brown, 1979), Gordons Parkers (Parker) ka
galvenas vecaku un b€rnu savstarpgjo atticcibu dimensijas piedava emocionalo siltumu
lepretl emocionalajam vésumam un kontroli iepreti autonomijas sekméSanai, ka vado-
S0 tomér izdalot emocionila siltuma dimensiju {Parker, Tupling & Brown, 19749).

Dz. Boulbija (Bowlby) raditas piekerfanas teorijas ietvaros ir veciku emocionalais
siltums, milestiba un ripes par bérnu tick defincti ka viens no bitiskakajiem kompo-
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nentiem individa psihosocialaja attistiba (Boulbijs, 1998), jo tas lauj justies bérnam
pietiekami drosi, lai dotos pétit apkartjo vidi un apzinatos savas spejas (Carton &
Nowicki, 1994 ka cit. Herz & Gullone, 1999), un tiek uzskatits, ka tiesi stipra un drosa
emociondla saite dod individam spéju separétics un individueties (Boulbijs, 1998).
Tatad - no vienas puses, ir skaidrs, ka vecaku emocionalais siltums un rupes berniba
var bt butisks priek$noteikums veseligai psthologiskajai separacijai pusaudza gados,
lai gan empirisku pétijumu $aja joma ir maz (parsvara psihologiska separacija ir pétita
saistiba ar adaptaciju augstskolai (Lapsley, Rice & Shadid, 1989); depresiju (Lopez,
Campbell & Watkins, 1986); un mates un meitas attiecbam tagadné (Rucbush, 1994}).
Savukart, no otras puses, rundjot par sievietes attistibas situaciju, gan teorétiski (Cho-
dorow, 1978; Gilligan, 1982; Surrey, 1985), gan praktiskajos pétijumos (Baruch & Bar-
nett, 1983; Chavis, 1987; Fischer, 1981; Goldberg, 1995; Rivers, Barnett & Baruch,
1979; Troll,1989) tick uzsvirta sievietes pagarinata identificésanas ar mati un kopibas
izjata, kas paredz tuvibas un emocionalo saiSu saglabasanu. Lidz ar to var teikt, ka
$obrid psihologija ir apgritinata izpratne par normativam mates - meitas attiecibam,
un, lai gan nevienam nav Saubu, ka vecaku emocionalais siitums ir loti bitisks faktors
jebkura individa psihosocialaja attistiba, ir griti prognozet, kada tiedi loma tam ir
psihologiskas separacijas procesos mates un meitas attiecibas. Lidz ar to izkristalizejas
ari §1 petijuma jautijums:
o Vai pastav saistiba starp mdtes emociondlo siltumu bérniba un meitas
psihologisko separdaciju 18-30 gadu vecuma?
Pamatojoties uz Parkera izdalito otro attiecibu dimensiju un ievérojot meitu de-
mografisko situaciju, tiek izvirziti vl divi papildu pétijuma jautajumi:
» Vai pastav saistiba starp mates kontroli bérntba un meitas psihologisko separaciju
18-30 gadu vecuma?
o Vai pastav saistiba starp meitas psihologisko separaciju no mates un vinas
vecumu, laulibas statusu un to, vai meita pati ir mate?

Metode
Petijuma dalibnieki

Aptaujas anketu komplekts tika izdalits Latvijas augstskolu dazadu kursu un dazidu
specialitasu 250 studentem, atpakal tika sanemtas anketas no 228 sieviet€m vecuma no
18 lidz 30 gadiem. 4 anketas izradijas nederigas, jo §im sievietém mates bija mirusas, un
lidz ar to nebija iesp&jams pétit psihologisko separaciju no mates. Galigo izlasi veidoja
224 stevietes, kuru vidéjais vecums - 21 gads.

Instrumentarijs

Sievietes aizpildija aptauju komplektu, kas sastavéja no aptaujas par demografiskajicm
datiem, Psihologiskas separacijas aptaujas (Hoffman, 1984) un Vecaku piesaistes ap-
taujas (Parker, Tupling & Brown, 1979). Visu aptauju aizpildisana ilga 25 minites.

Demografisko datu aptauja tika izstradata ar mérki noskaidrot sievie$u vecumuy,
laulibas statusu un to, vai sievietei ir bérni un cik to ir.

BALTIC Journal OF PSYCHOLOGY /2002, Vol. 3, No.
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Psihologiskas separacijas pétiSanai tika izmantota Psihologiskas separacijas aptauja
(Psychological Separation Inventory — PSI, saisinajums latviesu valoda - PSA), ko izstra-
dajis amerikanu pmhologs Dicfrijs Hofmans (Hoffman, 1984). Si aptauja ir veidota, pa-
matojotics uz separacijas - individuacijas psthodinamisko modeli vélina pusaudZa un agrina
pieauguso vecuma (Blos, 1979). Ta péta psihologisko separaciju no vecakiem ka multidi-
mensialu procesu. Aptauja sastav no 138 apgalvojumiem, kas ietver sevi etras apakiska-
las: Funkcionald neatkariba (FN) - spéja tikt gala ar dazadam praktiskam un personis-
kam liectam bez vecaku palidzibas (skala ietver 26 apgalvojumus, piem., “Es bieZi ladzu
savu mati palidzet manu personisko problému risinasana’””); Emocionald neatkariba (EN)
- briviba no parmeérigas vajadzibas péc atziniga novértéjuma, kopibas izjiitas, tuvuma un
emocionala atbalsta no vecaku puses (ietver 34 apgalvojurmus, piem. “Es daZreiz zvanu uz
majam, lai tikai dzirdét savas mates bals1”); Konflikiugld neatkariba (KN} - briviba no
parmgérigas vainas 1zjotas, nemiera, neuzticé§anas, aizvainojuma, dusmam un atbildibas
izjatas attieciba pret vecakiem (ietver 50 apgalvojumus, piem., “Es klistu dusmiga, kad
mana mate kritizé mani”); Atticksmes neatkaribu (AN) - at8kiribas starp savu un vecaku
attieksmi, uzskatiem un parliecibu (skala ietver 28 apgalvojumus, piem., “Mani uzskati
par bérnu audzinasanu ir ldzigi kd manai matei”). Kopéja psihologiska separacija ir
aprekinama tikai gadijuma, ja visas apak3skalas pozitivi korelé sava starpa (Hoffman,
1984). Petijuma dalibniekiem péc Likerta skalas no 1 lidz 5 vajadzéja novertét, cik licla
mera katrs apgalvojums attiecas uz viqu, kur 1 = “Pilniba nav taisniba par mani” un 5 =
“loti patiesi par mani”. Aptauja ir parcdzéta, lai pétitu psihologisko separaciju no mates
un téva, lidz ar to pusc jautajumu (69) attiecas uz mati, puse - uz tévu. Katra apaksskala
icgitie punkti tiek skaititi atseviski attieciba uz katru vecaku un atnemti no maksirnali
iespéjama punktu skaita attiecibas ar katru no vecakiem katra skala. Augstaks punktu
skaits norada uz augstaku psihologisko separaciju.

Aptaujas originals tika sanemts no autora un aptaujas adapteSanai latviesu valoda
tika piclictota turp un atpakal tulkogana. Saja pétijuma tika izmantoti tikai tadi jauta-
jumi, kas attiecas uz attiecibam ar mati. Autors norada, ka aptaujas apaksskalu Kron-
baha alfas koeficients attiecibas ar mati ir robeZas no 0.84 lidz 0.92 (Hoffman, 1984).

Lai izpétitu meitu prickSstatus par mates izturé$anos pret vinu bérniba, tika izman-
tota Vecaku atticksmes aptauja (Parental Bonding Instrument - PBI, saisinajums lat-
viedu valoda - VAA), kuru 1979, gada izveidoja Parkers, Tuplinga un Brauns (Parker,
Tupling, Brown, 1979), Latvija tulkojusi un savos pétijumos izmantojusi leva Bitc (Bi-
te, 1998). Aptauja sastav no 25 apgalvojumiem, kas raksturo vecaku atticksmi un iz-
turésanos pret bérnu lidz 16 gadu vecumam. Katrs apgalvojums respondentam janoverte
pec Likerta skalas no 0 lidz 3, kur O nozimé “tc pilniba atbilst”, bet 3 - “nemaz man
neatbilst”. Aptauja scvi ictver divas apakSskalas. Pirma ir emocionala siltuma skala
(sastav no 12 apgalvojumiem, piem., “Runaja ar mani sirsniga, draudziga balsi™), kura
augsti rezultati norada, ka vecaki bijudt emocionali atsaucigi, saprotosi un draudzigi,
turpreti zemi rezultati liecina par emocionalu vésumu, noraidosu atticksmi un nepic-
tickamém rupem. Otra ir kontroles skala (sastav no 13 apgalvojumiem, piem., “Meégi-
naja kontrolet visu, ko es darfju”), kur augsti rezultati norada, ka vecaki ir kavéjusi
bérna ncatkaribas izpausmes, izradijusi parmérigu aprapi un pastiprinatu kontroli, tur-
preti zemi rezultati liccina par bérna neatkaribas un autonomijas veicinasanu. Saja
pétijuma apgalvojumi tika attiecindti nevis uz abiem vecakiem, bet tikai uz mates iz-
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turésanos pret meitu lidz 16 gadu vecumam.
Aptauja tika veikta frontali, studentu auditorijas.

Rezultati
Aptauju skalu iekséja saskanotiba

Ta ka Psihologiskas separacijas aptauja Latvija tika izmantota pirmo reizi, pirmais
analizes posms ietvéra sevi iekséjas saskanotibas noteikSanu ar Kronbaha alfas koefi-
cientu palidzibu aptaujas skalam. Noskaidrojas, ka iekS€jas saskanotibas koeficienti ir
augsti visam skalam:
« Funkcionalas neatkaribas skalai oo =0,84;
« Emocionalas neatkaribas skalai oo =0,85;
« Konfliktualas neatkaribas skalai o= 0,87;
« Atticksmes neatkaribas skalai oo =0,83.

Tika izrékinata Kronbaha alfa ari Vecaku piesaistes aptaujas skalam. Arita norada,
ka aptaujas icks¢ja saskanotiba ir augsta:
« Emocionala siltuma skalai o. = 0,90;
« Kontroles skalai o = 0,90.

Lidz ar tovar teikt, ka aptaujas, kas ir lietotas Saja pétijuma, demonstré augstu ticamibu.

Psihologiskas separacijas raditaji un to salidzindjums ar originalas aptaujas
izlases datiem

Salidzinot $aja pétijuma iegutos psihologiskas separacijas skalu aprakstosas statistikas
raditajus ar autora iegiitajiem atbilstosajiem raditajiem ASV, kur ari tika pétitas augst-
skolu studentes vecuma no 18 lidz 22 gadiem (Hoffman, 1985), varam redz¢t, ka Latvi-
jas sievietém ir vérojamas nedaudz augstakas vidéjas vértibas funkcionalas un attick-
smes neatkaribas skalas, bet sis atSkiribas nav statistiski nozimigas, turpretim statistiski
nozimigi zemaki rezultati ir giti emocionalas un konfliktualas neatkaribas skalas (skat.
1. tabula).

L.tabula. Psihologiskas separacijas aptaujas (PSA) skalu aprakstosa statistika meitam
attiecibas ar mati Latvijas izlasei (18-30 g.) un ASVizlasei (18-22g.)

Skalas Latvijas izlase (n=224) ASV izlase* (n=107)
M SD M SD I tests

Funkcionala 33.00 9,20 31 10 1,79
neatkariba
Emocionala 35,98 11,77 42 13 -4, 20%*
neatkariba
Konfliktuala 65,75 15,55 80 15 -12,87**
neatkariba
Altticksmes 25,75 924 25 11 0,54
neatkariba

*(Hoffman, 1985)

**p<0,001
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Ta ka Latvija veiktaja petijuma ieks€jas saskanotibas raditaji ir tikpat augsti ka Hof-
mana veiktaja aptauja, var domat, ka rezultati ir savstarp€ji salidzinami.

Psihologiskas separacijas aptaujas un Vecaku attieksmes aptaujas raditaju
saistiba

Izmantojot Pirsona korelacijas koeficientu, noskaidrojas, ka, pirmkart, pastav vairakas
nozimigas korelacijas starp atseviskam Psihologiskas separacijas skalam - pozitivi korelé
funkcionalas un emocionalas neatkaribas skalas (0.66), atticksmes neatkaribas skala
korelé ar visam trim paré€jam psihologiskas neatkaribas skalam (skat. 2. tabulu).

2. tabula. Psihologiskas separdcijas aptaujas (PSA) un Vecaku attieksmes aptaujas (VAA)
skalu korelaciju matrica (n=224)

FN EN KN AN ES
Funkcionala neatkariba (FN)
Emocionala neatkariba (EN) 0,66**
Konfliktuala neatkariba (KN) 0,024 -0 .,04
Attieksmes neatkariba (AN) 0,43%* 0,40%* 4, 3] **
Emocionalais siltums bérniba (ES) -0,40%* -0, 39*=* 0,45%* -0,39**
Kontrole bérniba (K) -0,09 -(),58** -0,07 0,15*% -0,35%*
** p < 0,01
*n < 0,05

Pétot psihologiskas separacijas saistibu ar Vecaku attieksmes aptaujas apaksskalam
un atbildot uz izvirzitajiem pétijuma jautajumiem, var teikt, ka pastav statistiski nozimiga
negativa sakariba starp meitu prickS$statu par emocionali siltam attiecibam ar mati
bérniba un funkcionalo, emocionalo un attiecksmes neatkaribu, ka ari statistiski nozimiga
pozitiva sakariba ar konfliktualo neatkaribu. Kontroles skala veidoja statistiski nozimigu
negativu korelaciju tikai ar emocionalo neatkaribu un pozitivu korelaciju ar atticksmes
neatkaribu.

Emocionalais siltums un kontrole veido statistiski nozimig negativu savstarpéjo ko-
relaciju.

Psihologiskas separacijas un demografisko raditaju saistiba

Pétijuma tika aprékinata korelacija starp meitu psihologiskas separacijas raditajiem un
vipu vecumu. Ka var redzet 3. tabula, nozimiga pozitiva sakariba ir noverojama tikai
starp meitu vecumu un funkcionalo un emocionilo neatkaribu.

Savukart, izmantojot y* kritériju, tika konstatéta statistiski nozimiga saistiba starp
meitas funkcionalo un emocionalo neatkaribu no savas mates un vinas laulibas statusu,
ka ari funkcionalo un emociondlo neatkaribu un audzinamo bérnu skaitu.

Lai noskaidrotu apakSgrupu, péc dazadiem demografiskajiem raditajiem sadalitu,
psihologiskas separacijas atSkiribas, tas tika izveidotas péc $adiem krit€rijiem:

o gimenes stavoklis (precgjusas - 8%, neprecgjuias - 92%);
e bérni (nav bérnu - 90%, ir viens bérns - 6%, ir divi un vairak bérnu - 4%).
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3.tabula. Psihologiskas separdcijas aptaujas skalu (PSA) saistiba ar vecumu, laulibu statusu
un bérnu esamibu (n=224)

Sakariba ar PSA skalam

Neatkarigie mainigie Funkcionala ~ Emocionala  Konfliktuala Atrieksmes
neatkariba neatkariba neatkariba neatkariba
Vecums (r) 036> 0,28%* 0,01 0.05
Precgjusas vai neprecgjusas () 2295%+% 13,86 4,73 4,16
Bémi (x°) 24,95%* 25,38%« 10,66 15,96

**%p < 000! **p< 00/ *p<005
r - sakariba noteikta ar Pirsona koreldacijas koeficientu
x° - sakariba noteikta, izmantojot ,, hi kvadrata” kritériju.

PrecEtas un neprecétas sievietes statistiski nozimigas atskiribas (skat. 4. tabulu) fun-
kcionalaja un emocionalaja neatkaribas skala. Tada pati nozimiga atkiriba Sajas skalas
pastav starp sievietém, kam ir un nav bérnu. Atticksmes skalas vértibu sadalijums sta-
tistiski nozimigi atSkiras ari sievietém, kam ir un nav bérnu.

4. tabula. Psihologiskas separdcijas aptaujas skalu (PSA) aprakstoias statistikas raditdji
dazadu demografisko kritériju apakSgrupas

Funkcionala Emocionala Konflikiuala Artieksmes
Apakigrupas neatkariba neatkariba neatkariba neatkariba
- M sD M SD M SD M SD
(Fimenes stavoklis
precéjusas (n=19) 41,26 7.54 4595 9,68 67,..63 16,11 2926 10,66
neprecgjuias (n=205) 32,23 8,98 3505 11,54 65,58 15,52 2542 06,09
Secinosa statistika U = 908, 5*** t=-3,984 n.s.a. n.s.a.

Berni
nav bérnu (n=203) 32,31 9,14 3522 11,80 65,82 15,39 2522 9,18
viens bérns (n=13) 37,69 6.86 41,00 8,68 67,46 17,28 29,08 7.14
divi un vairak (n=8) 42 .88 6,42 47,00 8,18 61,13 18,11 33,63 9,94
Secinosa statistika H=1295%* H= 1147%* n.s.a. H=728%

*k*pn < 000]; **p<00I; *p< 005
n.s.d. - nav statistiski nozimigu atskiribu
U — Manna-Vitnija U kritérijs

I — lesls

H — Kruskola-Valisa rangu summu tests

Tatad pétijuma rezultati apliccina, ka pastav sakariba starp meitu psihologisko separaci-
ju no matém un emocionalo siltumu un kontroli attiecibas ar mati un ka psihologiska sepa-
racija ir saistita gan ar meitas vecumu, gan laulibas statusu un bému skaitu.

Iztirzajums
Analizgjol ieglitos rezultatus, var teikt, ka $i pétijuma dalibnieces kopuma ir demonstréjusas

rezultatus, kas ir diezgan lidzigi tiem, kadi ieguti pétijuma ar studentem ASV. Visizteik-
takas atSkiribas novérojamas konfliktualas neatkaribas skala, kur Latvijas sievietes uzrada
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zemaku neatkaribu, ti., vinam ir izteiktaka vainas izjita, dusmas, aizvainojums, neatrisi-
natas problémas un neuzticé$anas savam matém. Tas lauj domat, ka sievietém Latvija
dusmu un aizvainojuma uzkrasana, neizpauSana un nesana sevl ir raksturigaka, neka tas ir
sievietém ASV. Liela méra to varétu skaidrot ar latvisko mentalitat un audzinasanu, kas
nav atbalstijusi emociju izpausanu un zradiSanu ne g§imene, ne sabicdriba vispar. Zemaki
rezultat uzraditi arl emocionalas neatkaribas skala, kas norada, ka Latvijas sievietes izjut
ari lielaku emocionalo atkaribu no savas mates. t.i., lielaku nepiecie8amibu péc atbalsta.
pozitiva noveriejuma, tuvibas ar savu mati neka ASV sievietes.

Pétot psihologiskas separacijas skalu savstarpejas korelacijas, jaatzist, ka viscieSak ir
saistita funkcionala un cmocionala neatkariba. Sis rezultats pilnigi sakrit ari ar DZ. Hof-
mana veiktajicm pétijumicm { Hoffman, 1984), kur starp §im skalam paradijas ciesa kore-
lacya (0.55). Autors atzimeé, ka abas skalas péta savstarpéji saistitus komponentus. Var
secinat, ka meitas, kuras jutas emocionali tuvakas savai matet, tai pasa laika izjut liclakas
gritibas veidot pasas savu personisko dzivi un risinat personiska rakstura jautajumus, ka
ari savos uzskatos vairak pickrit mates domam un atticksmei. Japiczimée, ka meitas, kuras
ir demonstréjusas augstaku konfliktualo neatkaribu, norada uz zemaku atticksmes neat-
karibu, t.i., aizvainojums, dusmas, vainas izjita, aizdomigums attiecibas ar mati saistas ar
viedoklu un uzskatu atskirtbam. Un otradi - meitas, kuras attiecibas ar mati jatas brivas
no savstarpgjiem konflikticm, aizvainojuma un dusmam, demonstré lielaku uzskatu un
atticksmes sakritibu ar mati. Var sccinat, ka labakas attiecibas ar mati (bez ickS8¢jam nega-
cijam) cicdi saistas ar uzskatu un atticksmes sakritibu. Si saistiba, skiet, norada, ka meitu
vajadziba identificéties ar mati un vinas uzskatiem turpinas ari pieaugu$o vecuma, jo
meitas, kuram ir labas attiecibas ar mati, nebat netiecas veidot savus atSkirigus uzskatus.
Sis rezultats sakrit gan ar teorétiskajam nostadném par meitu pagarinato identifikaciju ar
mati (Chodorow, 1978), gan ari ar pétijumos giitajiem apstiprinajurmicm, ka pat picaug-
usam mettam ir novérojama spéciga identifikacija ar mati (Smith, Mullis & Wayne Hill,
1995; Smith, Wayne Hill & Mullis, 1998).

Mekléjot atbildi uz izvirzitajiem pétijuma jautajumiem, jasecina, ka emocionalais sil-
tums atticcibas ar mati bérniba nozimigi negativi korel€ ar funkcionalo, emocionalo un
atticksmes neatkaribu, ka ari vienlaikus pozitivi korelé ar konfliktualo neatkaribu. Tas
nozimeé, ka sievietes, kuras savas attiecibas ar mati bérniba uzrada ka emocionali siltas,
atbalstoSas un milas, ari pieauguso vecuma vairak tiecas uz emocionalo tuvibu ar mati,
izjut nepiecieS$amibu péc vinas atbalsta un palidzibas personiskas dzives organizésana un
norada uz lidzigiem uzskatiem ar mati, tatad kopuma - demonstré zemu psihologiskas
separacijas limeni. Atbilde uz 1zvirzito pétijuma jautajumu ir $ada - augstaks emociona-
lais siltums attiecibas ar mati bémiba ir nozimigi sz}isti[s ar zemaku funkcionalo, emocio-
nalo un atticksmes separaciju picauguso vecuma. Sis rezultats apstiprina iepricks paustas
atzinas (Chodorow, 1978; Surrey, 1985; Jordan, 1991; Gilligan, 1982), ka meitas attiecibas
ar mati nevirzas uz atdali§anos un separaciju, bet emocionalas saites un tuviba, ja tada ir
veidojusies bérniba, tick saglabata arl turpmak. Ari citi pétijumi ir pieradijusi, ka jauni
picaugusic nebit neatsakas no savas gimenes, lai veidotu savu personisko izaugsmi (Stein-
berg, 1990) un meitas attiecibas ar mati visas dzives garuma parsvara var definét ka siltas,
draudzigas un lidzjutigas (Baruch & Barnett, 1983; Fischer, 1981). S atklata saistiba lick
domat par vel kadu butisku iezimi mates un meitas attiecibas - tas laika gaita attiecibas
palick relativi nemainigas. Arl ieprieks veiktajos pétijumos ir pieradijies, ka mates un
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meitas interakciju visparéja struktira palick relativi nemainiga visas dzives garuma (Mil-
ler, 1995), un longitudala pétijuma ir konstatéts, ka §is attiecibas uzrada stabilitati laika
paita - vEtrainas attiecibas paliek vétrainas, bet tuvas attiecibas turpina bat tuvas (Troll,
1987).

Interesanti, ka paraléli jau minétajai sakaribai emocionalais siltums bérniba ir pozitivi
saistits ar konfliktualo neatkaribu, t.i., mates atsauciba un milestiba bérniba saistas ar
meitas spéju veidot brivas attiecibas ar mati picauguso vecuma, un otradi - emocionalais
vésums bérniba saistas ar dusmam, aizvainojumu, neuzticé$anos un vainas 1zjutu atticcl-
bas ar mati. Ir pétnieki, kas pieradijusi, ka, ja cksisté spéciga emocionala saite, veidojas
vide savstarpcjai atkaribai, kur konflikti tiek risinati atklati (Smith, Wayne Hill & Mullis,
1998).

Atbildot uz otro pétijuma jautajumu par kontroles saistibu ar psihologisko scparaciju,
noskaidrojas, ka kontrol&josa mates izturé$anas bérniba ciesi saistas ar zemu emocionalo
neatkaribu pieauguso vecuma. Interesanti, ka paraiéeli Sai saistibai tick demonstreta pie-
augosa atticksmes neatkariba. Tas |auj secinat, ka meitas, kuras ir piedzivojusas licliku
mates kontroli bérniba un Sobrid jutas emocionali atkarigakas no savam matcm, ticcas
demonstrét liclaku atskiribu uzskatos. Sis novérojums zinima méra saskan ar citiem pétiju-
miem (Bengtson & Kuypers, 1971 ka cit. Fischer, 1981) par to, ka jauni pieaugusic ir
tendéti parspilét savas atskiribas uzskatos un vértibas no vecaku uzskatiem un vértibam.
Pétijuma autori to saista ar bérnu vélmi veidot savu neatkaribu. Citi pétnieki (Rivers,
Barnctt & Baruch, 1979, 78) norada: ta ka meita “vienkarsi nevar sevi piespiest but atskirigai
no mates, vina kaut kada limeni identific€yas ar mat, bet pulas to nolicgt varbut pat visa
miza garuma”. A §i pétijuma letvaros var runat par nespéju emocionali separcties un
individuties atticcibas ar mati, ja ir bjjusi kontrol€josa bérnibas picredze. Tas tiek kom-
penséts ar ipasu sava viedokla un attieksmes atskiribu uzsvérsanu.

Lai gan iegutic pétijuma rezultat saskan ar teorctiskajam nostadném par mates un
mitas attiecibam (Chodorow, 1978; Gilligan, 1982; Surrey, 1985), més nevaram aizmirst,
ka informacija par mates izturéSanos pret meitu bérmniba ir iegiita, balstoties uz meitu
tagadnes atminam un vertéjumu. Lidz ar to ir iespéjams, ka tagadnes attiecibas ar mati
zinama mera veido meitas izjitu un prieksstatu par attiecibam bérniba, t.i., ja $obrid
attiecibas ar mati ir emocionali siltas un tuvas, meita ir tendéta to pasu saskatit ari sava
berniba. Savukart, ja Sobrid meita pardzivo domstarpibas ar mati un jitas nesaprasta, ari
attiecibas pagatneé var tikt pakJautas $im redz¢jumam.

Pétot psihologiskas separacijas saistibu ar demografiskajiem raditajiem, var noverot,
ka lidz ar vecumu pieaug meitu funkcionala un emocionala ncatkariba, tai pasa laika -
konfliktualajai un atticksmes neatkaribai ar vecumu saistibas nav. Ari Jaulibas statuss un
tas, val meita pati ir mate, saistas ar vinas funkcionalo un emocionalo neatkaribu. Lickas
likumsakarigi, ka meitas, kuras ir prec¢jusas un kuram ir bérni, uzrada nozimigi augstaku
gan funkcionalo, gan emocionalo neatkaribu no mates. Laulibas un bérnu piedzim$ana
tick uzskatitas par butiskakajam dzives parejam, kas atstaj iespaidu uz visam lidz8inéjam
attiecibam (Fischer, 1981), tai skaita arT uz meitas attiecibam ar mati. Lidz ar apprecéa-
nos un bérnu picdzim$anu meita sak pildit ne tikai meitas lomu, bet vienlaicigi apgist ari
sicvas un mates lomu. Ieprieks veiktic pétijumi rada (Baruch & Barnet, 1983), ka mei-
tam, kuras dzive pilda vairak lomu, attiecibas ar mati atstaj mazaku iespaidu uz vinu
subjektivo labkiajibu nekd meitam, kuram lomu ir mazak. Ari8aja pétijuma ir pieradijics,
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ka meitas, kuras pilda vairak lomu, izjut salidzinosi lielaku emocionalo un funkcionalo
separaciju attiecibas ar mati neka meitas, kuram lomu ir mazak.

Petijuma nozimiba

Sis ir Latvijai batisks petijums divu aspeku zina. Pirmkart, ir partulkota un Latvija pirmo
reizi pétnieciskiem noliikiem lietota Psihologiskas separacijas aptauja (Hoffman, 1984),
kas paver plaSakas iespéjas psihologiskas separacijas procesu pétniecibai pusaudZa un
agrinas jaunibas perioda. Otrkart, pétijums papildina nedaudzos Latvija veiktos pétiju-
mus par mates un meitas attiecibu aspektiem, kas musu valsti atrodas tikai aizsakuma
stadija (lidz Sim ir veikti petijumi par pieauguSu meitu pa$vért&juma saistibu ar vinu
attiecibam ar mati (Miltuze & Sebre, 1999), ka ari atseviSkas petnicciskas iestrades kursa
darbu limeni). Tomér ir japiekrit jau ieprieks paustam viedoklim (Boyd, 1989), ka jopro-
jam ir nepiecieSami teorétiski pamatoti p&tijumi, lai attistitu miisu izpratni par normati-
vam mates - meitas atticcibam, par to, kada lomu tam ir sievietes psihosocialaja attistiba,
kada nozime gimenes struktira un funkcionésana.

Secinajumi

Pétijuma rezultati kopuma apstiprina teorijas, ko izstradajusas psihologes sievietes (Cho-
dorow, 1974, 1978, 1987; Gilligan, 1982; Jordan, 1991; Miller, 1976; Surrey, 1985, 1991)
par meitas pagarinato identificé$anos ar mati un orientaciju uz attiecibam, nevis separa-
ciju. Analizgjot iegiitos rezultatus par bérnibas pieredzes saikni ar psihologisko separaciju
pieaugu$o vecuma, var secindt, ka, pirmkart, augstaks emocionalais siltums attiecibas ar
mati bérniba ir saistits ar zemaku funkcionalo, emocionalo un atticksmes, ka ari ar augstu
konfliktualo separaciju pieaugu$o vecuma. Otrkart, mates augstaka kontrolgjoSa izture-
Sanas berniba ir saistita ar zemaku emociondlo neatkaribu pieauguso vecuma. Papildus
var novérot likumsakaribas, ka labakas attiecibas ar mati tagadné (bez aizvainojuma,
dusmam un vainas izjiitas) ir saistitas ar uzskatu un atticksmes sakritibu; mates un meitas
attiecibas paliek relativi nemainigas laika gaita; lidz ar vecumu pieaug meitu funkcionala
un emocionala neatkariba, tai pasa laika - konfliktualajai un atticksmes neatkaribai ar
vecumu saistibas nav.

Summary

The aim of the research is to identify adult daughters® psychological separation in the
relationship with mother and its connection to daughters® concepts about relationship
with mother in childhood up to age 16. In childhood a realtionship‘s emotional warmth
and control are separated. At the same time psychologcial separation is researched in
connection with distinct demographic indicators (daughters* age and family situations).
Psychological separation includes functional, emotional, conflict and attitute
independence. In the research participated 224 students from various specialties from
full-time and distance education student population between the ages 18-30 (average
age 21 years). Psychological Separation Inventory (Hoffman, 1984.) and Parental Bonding
Instrument (Parker et.al., 1979) were used as the research methods. Research results
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showed close relationship between emotional warmth in daughters* relationships with mother
in childhood and emotional closeness, necessity for support, similar views with mother and
lack of conflict in adulthood. Control in childhood was connected to emotional dependency
on mother in adulthood. Special psychological separation scales were linked to daughters*
age and family situations.
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Adult Attachment Styles, Childhood
Abuse Experience and Violence in
Intimate Relationships

Ieva Bite
Umniversity of Latvia, Latvia

The aim of this current study was to examine the relationships among adult attach-
ment styles, childhood abuse experience and physical violence between partners in
intimate relationships. One-hundred-ninety-seven heterosexual male and female par-
licipants aged 25-50 completed measures of childhood abuse history and adult at-
tachment styles (secure, preoccupied. fearful and dismissive}. Fifty-six (29%) respon-
dents reported physical violence in their current intimate relationships. Results indi-
cated thal experience of childhood physical, sexual or emotional abuse, and insecure
adult attachment style was related to involvement in a violent partner relationship.
Multiple regression analysis showed that a history of childhood physical abuse expe-
rience was the most significant predictor of being involved in a viclent relationship,
and a second significant predictor was Preoccupied attachment style. These findings
highlight the importance of attachment theory, adult attachment style and child-
hood history of abuse in understanding the dynamics of domestic violence.'

Key words: attachment, child abuse, domestic violence, relationship violence.

Introduction

Information from the Latvian National Police Force indicates that in Latvia on the
average 35 women are murdered each year by their partners. According to the City of
Riga Police Force each week they receive about 400 calls to which they must respond,
and onc fourth of these calls arc concerning violence between partncers in intimate
relationships. Approximately one half of all violent acts against women take place
within the home {Statistics from Latvia State Police Information Centre, 2000).
Research concerning abuse and violence within the family has been taking place
in many countrics for the past several decades. In Latvia issues of intra-familial
violence have received public attention only since the reestablishment of indepen-
dence in 1991. During the past few years there have been research projects concer-
ning risk-factors and psychosocial symptoms associated with parental violence against

' Author’s note. Correspondence concerning this article should be addressed to leva Bite, e-
mail: teva.bite@one.lv
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children (Sebre, Sprugevica, Zagare, Sluka, 1998) and relationships between child-
hood experience of abuse and adult attachment styles (Bite, 2000). The present study
is the first investigation in Latvia of the association between childhood history of
abuse, adult attachment style and violence between partners in intimate heterose-
xual relationships, examining these associations for both men and women.

Attachment in childhood and adulthood

According to Bowlby (1988), attachment is a biologically based system of behaviour
that exists between the child and the attachment figure (usually the parent), in order
to ensure the child’s proximity to the attachment figure. The inborn need for close
attachment serves a survival function, especially in the situations of threat and dan-
ger. Only by using a parent as a secure base is the child able to explore his or her
environment effectively (Bowlby, 1988). The quality of early attachment relations-
hips depends on the extent the child can rely upon the attachment figure as a secure
base. (Ainsworth, 1978).

An important aspect of Bowlby’s theory is his concept of the internal working
model, a mental construction that forms the basis of personality. On the basis of
carly experience with the attachment figure, the child develops expectations about
his own role in relationships (worthy and capable of getting others’ attention vs.
unworthy and incapable of getuing necded attention) and others’ role in relations-
hips (accessible, trustworthy, responsive and caring vs. inaccessible, untrustworthy,
unresponsive and uncaring). The working model includes affective as well as cogni-
tive components, and it makes a great impact on how subsequent attachment-rela-
ted information 1s perceived. The working model serves to influence affective expe-
ricnce, the selective evoking of memories, and the mediation of behaviour with sig-
nificant others. Ainsworth (1989) provided the empirical basis for Bowlby's theory by
showing that mother-child interactions during the first 3 months of life predicted 12-
month-olds’ behaviour during separations and rcunions. When caregivers arc avai-
lable and consistently responsive secure attachments develop, including a cognitive
model of seif as worthy of love and a model of others as trustworthy. An unreliable
or rejecting caregiver promotes an internal model of self as insecure or unwanted
and a model of others as unreliable or rejecting. Insecure attachment (avoidance,
resistance, and disorganization) has been found to predominate in populations of
children who have been neglected or physically and sexually abused (Egeland &
Sroufe, 1981).

On the basis of Bowlby’s concept of the internal working model, attachment
theorists emphasize that attachment relationships are important throughout the life
span (Ainsworth, 1989). Researchers have developed an attachment classification
system of adult attachment style as secure, dismissing, preoccupied or fearful (Bart-
holomew & Horowitz, 1991). Sccure adults have been described as comfortable
with a wide range of emotions, self-confident and trusting, comfortable with close-
ness, and coherent in their ability to reflect the past (Main & Goldwyn, 1984). They
have a positive sense of self-worth and an expectation that others will be trustworthy
and accepting. Preoccupied adults {(similar to resistant attachment in childhood) are
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often confused and anxious, clinging. depressive, dependent and jealous, and overly
expressive. They experience the self as unworthy, but others as positive (often in an
idealized manner) and therefore seek relationships and approval of others. Dismis-
sing adults (previously avoidant children) have been described as uncomfortable with
intimacy, avoiding close relationships. Their inner view of self is positive (or, more
concretely, pseudo-positive), but others are seen as negative. Fearful individuals are
described as socially inhibited and unassertive, they show a combination of avoidant
and preoccupied traits. The inner model of sclf and of others is negative: they long
for relationships, yet are afraid of them simultaneously. In fear of rejection they
most often avoid relationships (Bartholomew & Horowitz, 1991).

Consequences of child abuse

There are two factors, which are often used to explain children’s psychological reac-
tions to difficult, traumatic experience: internalization and externalization (Achen-
bach & Edelbrock, 1983). Children who internalize are often anxious, depressed,
with tendency to withdraw from others, but those who externalize are ofien aggres-
sive, hostile, delinquent. Sexually abused girls most often are characterized by the
first model, internalization, while boys by the second, externalization. However, as a
consequence of abuse frequently the behavior of the child can alternate from dep-
ression to aggresston and vice versa (Friedrich, 1987). Fricdrich (1990, 1995) has con-
ceptualized an integrated contextual model, which includes the following factors in
explanation of the impact of child abuse: the child’s interpersonal experience before
and after the abuse; the child’s neurophysiological, behavioral, and cognitive reac-
tions; and the development of inner models of “self” and “others”.

The long-term consequences of childhood abuse experience can be categorized in
the following groups: (1) emotional (depression, low self-esteem, guilt, shame, an-
xiety, anger); (2) interpersonal (isolation, withdrawal, relationship difficulties, fear
of intimacy, revictimization); (3) behavioural (self-destructive behavior, cating disor-
ders, substance abuse); (4) cognitive/ perceptive (denying, cognitive distortions, dis-
sociation, amnesia, nightmares. hallucinations); (5) physical (psychosomatic pains,
sleeping disorders, sexual problems) (Sanderson, 1990).

Wicland (1997, 1998) has developed an internalization model explaining how dif-
ferent aspects of the abuse (intrusion, threats, distorted family boundaries, distor-
tions of reality, etc.) will leave an impact on the child’s functioning. The degree of
impact will be influenced by the child’s characteristics: developmental level, tempe-
ramcnt, guality of attachment, and present understanding of himself and his world,
as well as by previous life experience. According to this model, the child internalizes
information about the world and him or herself. Thus, for example, the experience
of having been threatened leads to an internalization “I am responsible for the abu-
se”, which results in a feeling of responsibility for other people and cvents. The
experience of abuse can also lead to the internalization “I am different ... damaged”
or “I am powerless” (Wieland, 1998). The child who expericnces him or her as nega-
tive and powerless treats subsequently becomes self-abusive, engages in abusive rcla-
tionships, becomes oversensitive or aggressive.
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Childhood abuse and attachment theory

The abusc itself (and the betrayal of trust that it represents) as well as the response of
significant others to the disclosure of abuse, may cause sudden erosion of trust in a
previously securely attached child (Herman, 1992). The long-term consequences of
child abuse are also greatly connected with family system disorders and parental attitu-
des toward the child, especially if this is the intra-familial abuse. The severity of the
conscquences of child abuse is related to support or lack of support from the nonvio-
lent parent.

Therc¢ is an intergencrational transmission of insecurity in close family relationships
(Zeanah & Zeanah, 1989). Intergenerational transmission of insecurc attachment is
frequently associated with familial abuse, and insecure attachment in the parent pre-
cedes onset of abuse of the chiid (Alexander, 1992). In a study of abuse victims Ale-
xander (1992) discovered that there are specific aspects of parenting which are related
to each of the three insecure childhood attachment styles: (1} Parental rejection is
connected with avoidant attachment in the child. The avoidant parent turns away
from the child and is generally unavailable, both physically and psychologically. Avoi-
dance is one factor in the dynamics of abuse. (2) Role reversal/ child parentification is
associated with the resistant parent-child attachment. Parentification is the expecta-
tion that the child will fulfill the parental role in the family system. The experience of
growing up as a parentified child can lead to a sense of entitlement in the abuser,
resulting in expectations that the child should meet one’s emotional or even sexual
needs. Growing up as a parentificd child can also lead to expectations to be nurtured
by rather than to nurture the child. (3) Fear/unresolved trauma is connected with
disorganized attachment style, which is characteristic in incest families and families
with alcoholism. The parent may be abused himself or herself and may attempt to
suppress or repress his own trauma or experience of abandonment through substance
abuse or dissociation.

Violence in intimate relationships

Marital violence (spousal abuse, male-to-female violence, violence in intimate rela-
tionships) includes patterns of behavior which are used to control, compel, demean,
and humiliate the partner, by means of physical violence, emotional abuse, sexual
assault, social isolation and intimidation (Straus & Gelles, 1990).

One of the most commonly cited reasons for violent domestic behavior is abuse
experience in childhood: in one study 50 - 70% of men who battered their wives had
either witnessed battering at home in their childhood or were themselves abuscd by a
parent (Paymar, 1993; Gelles, 1994). Also, people with childhood abuse and trauma
experiences arc more tended to become victims of different types of violence and
abuse - sexual and physical assaults, and violence within the family (Messman & Long,
1996).

Sociopolitical theories emphasize that violence against women is encouraged by
patriarchal attitudes and institutions perpetuating male dominance, as well as by gen-
der roles and culturally based stercotypes, especrally those advocating the traditional
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Western gender role prescriptions of the female as passive (Pence, 1987). The sociocul-
tural and historical context of Latvia is similar to the Western traditional gender role
model in that the male is expected to be dominant in male-female relationships. Ho-
wever, in reality the male-female dominance relationship is at times skewed in various
manners, including the model of hyper male bravado and aggression as overcompensa-
tion for feelings of deep insccurity, which has been exacerbated by the historical cxpe-
rience of defeat and humiliation during the Soviet period, but also in previous histori-
cal times (Sebre, 1999). Socialization of young Latvian boys during past decades has
often been characterized by a dearth of positive male role models, under emphasis
upon responsibility, and a relatively free reign on aggressive play among boys { in con-
trast to the admonition that “girls don’t fight”).

Although there is small percentage of men suffering from physical violence in rela-
tionships, mostly we will consider women as the victims of domestic violence. Some
wormen make use of violence in marriages, women may ¢xcrt control in relationships,
and women can be abusive to their partners. But women do not typically accompany
their violence with physical intimidation, rape or physical coercion. Physical violence is
not an effective tool for most women because of the physical size and strength diffe-
rences between men and women. While women may use violence, they use it in very
different ways (Pence, 1986).

Attachment and violence in intimate relationships

Bowlby (1988) argued that anger in a relationship serves a functional role by alerting
the partner that attachment needs are not being satisfied. In studies with infants
there has been found that unmict attachment needs yield anger, rage and other po-
werful emotions. “Strange situation” experiments have shown how anger is expres-
sed towards the attachment figure after separation (Ainsworth et. al., 1978). The
biological function of attachment behavior is protection: the threat of abandon-
ment creates both intensive fear and anger (Bowlby, 1988).

However, anger may become dysfunctional in adult intimate relationships. The
perception of unmet attachment needs (influenced by the internal working model),
may precipitate violent behavior by the adult male. This violence may be triggered by
perceived threats of separation or unavailability of the attachment figure. Research
indicates that violent men are more rejection-sensitive than nonviolent men, and are
more likely to perceive rejection unambiguous situations (Downy & Feldman, 1996).
Insecure attachment patterns may increase the adult’s tendency to react with intense
anger and anxiety when the relationship is perceived as endangered (Wolfe, Wekerle &
Scott, 1997).

The thesis that victims of abuse are at incrcased risk to become offenders has
been criticized (Widom, 1988) because certainly not all victims grow up to offend.
Childhood victims may instead as adults be involved in an exploitative relationship,
either as a victim or as an exploiter. The relationship pattern of the abuse may thus
be repeated intergenerationally, even if it is not a literal reenactment (Bolen, 2000).

Attachment history may serve to predict whether individuals are at increased risk
to exploit or to be exploited. Avoidantly attached individuals who are typically hos-
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tile and exhibit overtly aggressive behavior (Egeland & Sroufe, 1981) may be at inc-
reased risk to be aggressive and abusive in intimate relationships. Ambivalent indivi-
duals, who more typically employ approaching strategies, may be at greater risk for
revictimization. Disorganized individuals, by using contradictory behaviors, may be
at risk for both abusive behaviors and revictimization (Bolen, 2000). Other rescarch
suggest that all three insecure attachment styles may make an individual prone to
relationship violence (Dutton et.al., 1994).

Regarding the partners of violent persons, the situadon may be similar to that
described by Bowlby in observations of children (Bowlby, 1988). If children have
cxperienced parental abuse, they often show excessive anxiety and alertness in inte-
ractions with their parents. Some children can be especially sensitive to the needs of
their parents. Children understand very early that a nervous and potentially violent
parent can be easily calmed if persistent attention is given to his or her wishes. Simi-
lar behavior can be observed in female victims of men’s violence. Women in violent
relationship are often characterized by insecure attachment styles, especially preoc-
cupied style (Kesner & McKenry, 1998). Since childhood abuse experience is related
to insccure attachment, this can influcnce further adult relationship building with
men who are abusive and violent. Childhood abuse leaves an impact on the develop-
ment of internal working models and attachment styles. It follows that if one feels
unworthy, she might perceive the partner’s abusive behavior as appropriate, and bla-
me herself for the violent act.

It was thus hypothesized that male and female respondents who live in violent
intimate relationships would differ from respondents who live in non-violent rela-
tionships in terms of their attachment styles and childhood abuse historics. It was
also hypothesized that both childhood history of abuse and adult attachment styIc
would be predictive of involvement in violent intimate relationships.

Method
Participants

One hundred three women and 94 men aged 25-50 (mean age = 33 years) agreed to
participate in this study. All the respondents were married or cohabiting in a hetero-
sexaul relationship at least for 3 years (mean = 10.1 years). All reported completion
of secondary or highest education, and all respondents were Latvian. Their profes-
sions included office personnel, physicians, teachers, police officers, firemen and
others (see Table 1).

Procedure ,

Written questionnaires together with return-cnvelopes were distributed as follows: half
of the questionnaires were given to respondents in their work places; and another half
were given to university students for distribution to adult males and females. The
criteria for distribution was that the respondent must be from age 25 to 50, with at
lcast a secondary or higher education, and with co-habitant status in a heterosexual
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relationship for at least three years.

Table 1. Means and Frequencies of Selected Participants’ Demographic
Characteristics of Study

Females (n=103) Males(n=94)

Mean age 331 329
Number of years co-habiting 10.9 10.2
Education;

Secondary 49% 449

Highest 5% 56%
Income (LVL per month):

Under 80 13% 43%

80-150 50% 22.6%

150-250 24% 47.3%

morce than 250 11% 25.8%
Profession:

Office Personnel 49% 40%

Physicians 13% 6%

Palice officers 15% 24%

Teachers, 9% -

Firemen - 16%

Qthers 14% 14%

Measures

All of the questionnaires used in the study were translated from English to Latvian
by two independent translators. Any discrepancies were discussed and a consensus
was agreed upon. The consented upon version was then back-translated to English
by two different independent translators, and any discrepancies were discussed and
resolved. A pilot study using the same questionnaircs was made during the first
author’s previous research (Bite, 2000). Respondents did not report any difficuity in
answering any of the items, and all items were found to be culturally appropriate.
Cronbach alpha ratings (reported below) were adequate to very good.

Relutionship Questionnaire (RQ) (Bartholomew & Horowitz, 1991). The Rela-
tionship Questionnaire consists of four short paragraphs, each describing one of the
four attachment styles: secure, preoccupied, fearful or dismissive. At first, respon-
dents were asked to identify which of the four descriptions best describes how they
feel about close relationships. Then respondents were asked to rate on a 7-point
Likert scale the degree to which cach of the four paragraphs describes their rela-
tionships. As a result, this questionnaire provides both categorical and continuous
data regarding adult attachment style ratings.

Revised Adult Atiachment Scale (RAAS) (Collins & Read, 1998). Eighteen state-
ments were rated on a 5-point Likert-scale measure concerning three attachment di-
mensions: closeness, feeling that one can depend on others, and anxiety of being aban-
doned or unloved. Cronbach’s alpha for the Depend, Anxiety and Closeness items
were .64, 88, .63,

Trauma Symptom Inventory (TSI) (Briere, 1995) 18 a 112-item self-report ques-
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tionnaire that measures trauma-related symptoms in adults. The TSI was designed
to tap both the specific symptoms of post-traumatic stress disorder such as intrusive
experiences and avoidance of stimuli that remind one of the trauma, and other morc
chronic post-traumatic sequelae such as dissociation, anger, and anxiety. This mea-
sure consists of 10 clinical scales and 3 validity scales. Items are rated on a 4-point
Likert scale. Cronbach’s alpha ratings were found to range from .63 to .89.

Violence and Abuse History Questionnaire was developed on the basis of the
Contflict Tactics Scale (Strauss, 1979), and consists of 18 concrete questions about
childhood emotional, physical, and sexual abuse expertence, as well as 15 items con-
cernings partner’s violence towards the respondent, or respondent’s use of violent
behavior towards the partner. Items concerning both intra-familial and extra-fami-
lial childhood physical and sexual abuse were included. Violence in intimate rela-
tionships was defined as physical assaults: battering, beating, strangulation, kicking,
hustling (for example, "In your intimate relationships, have you ever expericnced
that your partner kicked you? How many episodes do you remember?”).

Results

Initial analysis involved placing the respondents into one of two groups: those who
report violence in intimate relationships, and those who do not. Differences bet-
ween the two groups were then compared with ANOVA and t-test in terms of child-
hood ahuse experience ratings and adult attachment style ratings. Relationships among
childhood history of abuse, adult attachment styles, and violence in intimate rela-
tionships were examincd using multiple regression analysis.

Relationship violence. As seen in Table 2, 32 female and 24 male respondents
reported violence in their intimate relationships. Thirty of the women reported
being victims of their partner’s violence, and 20 of the men reported that they were
the perpetrators of the violence. Respondents who reported being involved in vio-
lent intimate relationships did not differ significantly by age, duration of rclations-
hip, education, income or professions from those who did not report such violence
in their relationships.

Table 2. fncidence of Self-Reported Violence in Intimate Relationshipr

Toral group Females Males
fn=195) {n=102) (n=93)
Na abuse reported 139(71.3%) 70 (68.6.%) 69 (74.2%)
Abuse reported: 56 (28.7%) 32 (31.1%) 24 (25.8%)
Respondent 1s violent 37 (19%) 17 (16.7%) 20 (21.5%)
Partner is viclent 43 (21.9%) 30 (29.4%) 12 (12.9%)
Both partners are violent 23 {11.8%) 15 (14.7%) 8 (8.6%)

Adult Attachment Styles. Respondents were asked to identify in the questionnai-
res which of the four attachment styles’ descriptions best describes how they fcel
about close relationships. As seen in Table 3, 41% of the 192 respondents reported
secure attachment style, and 59% reported one of the three insecure attachment
styles.
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Results differed between men’s and women’s groups, especially in terms of the
type of insecure attachment reported. Men had a greater propensity to report Dis-
missing attachment style (31.5% of the men vs. 17.2% of the women reported this
style); and women had a greater propensity to report Preoccupied attachment style
(23.2% of the women vs. 13.5% of the men reported this style). Results werc similar
to the previous research on childhood abuse and attachment styles o young women
in Latvia (Bite, 2000).

Table 3. Incidence of Self-Reported Attachment Styles by RQ (categorical ratings)

Towal group Females in=103} Males (n=89)
fn=192)
Secure 4] % 39.4% 42.7%
Feartul 16.5% 20.2% 12.4%
Preoccupied 18.6% 232% 13.5%
Dismissing 23.9% 17.2% 31.5%

Adult attachment styles, childhood abuse experience and violence in intimate rela-
tionships in the total group. Initially results of the entire group were analyzed. An
analysis of variance (ANOVA) was madec with the attachment style ratings (conti-
nuous) and childhood abuse cxperience indexes (continuous) as independent variab-
les and violence vs. non-violence groups as the dependent variable. The violence in
intimate relationships group had higher childhood physical abuse experience ratings
(F=12.05, p<.001), greater childhood emotional abuse in the family (F=13.09,
p<.001}, and more childhood sexual abuse (F=5.37, p<.05). The also reported hig-
her ratings on Prcoccupicd attachment style by RQ (F=16.56, p<.001) and on An-
xiety dimension by RAAS (F=14.01, p<.001).

T-tests were computed to compare more specific differences between the two
groups (respondents with and without violence in their intimate relationships) on
childhood abuse experience ratings and attachment scale ratings. Asscen in’Table 4,
the groups differed significantly regarding history of childhood abuse: respondents
with violence in their intimate relationships reported more childhood emotional
abuse experiences (1=-3.62, p<.001), greater childhood physical abuse (1=-3.47,
p<.01), and greater childhood sexual abuse (t=-2.32, p<.05}. Results of the Trauma
Symptom Inventory showed significant differences between the two groups, with
higher symptom scores reported by those respondents with violence in their intimate
relationships: higher anxiety scores (t=-2.68, p<.01), greater depression (t =-2.63,
p<.01}, greater PTSD (t =-3.65, p<.001), greater identity confusion (t=-.2.06, p<.05),
more tension reduction behaviour (t=-2.53, p<.05), and more sexual concerns (t=-
2.6, p<.01).

Attachment styles as measured by the RQ ratings were significantly higher for
those respondents with violence in their intimate relationships, as seen in Table 4, in
regard to two of the insecure attachment styles: preoccupied (t=-4.07, p<.001) and
fearful (1=-2.48, p<.01). The Anxicty dimcnsion in respondents’ romantic rela-
tionships was rated higher in the violent relationship group (t=-3.74, p<.001). The-
se results were stable independently of gender and whether the respondent was a
violence victim or perpetrator.

BALTIC Journal OF PSYCHOLOGY /2002, vol. 3, No. I/



28

Multiple regression analysis with violence in intimale relationships as the depen-
dent variable showed that childhood physical abuse was the most significant predic-
tor of violent partner relationships, cxplaining 13% of variance (beta=.35, p<.001).
Preoccupied attachment style was also a significant predictor, explaining an additio-
nal 4% variance (beta=.21, p<.01).

Table 4. Aduft Attachment Style Ratings and Childhood Abuse Ratings for Non-Violent vs.
Violent Relationship Groups

Non viclent Violent relarionship
relationship greup group
(n=72) n=230) t-test
M SD M SD
Attachment style ratings:
Sceure 4.59 1.68 431 1.73 1.03
Fearful 2.87 [.70 3.60 1.91 -2.48%*
Preoccupicd 3.05 1.64 4.21 1.96 -4 07*F*
Dismissing 3355 1.90 312 1.88 1.37
Childhood abuse experience ratings:
Physical abusc 0.07 0.26 0.27 0.52 -3.47%*
Sexual abuse 0.07 0.26 0.20 0.49 -2.32%
Emotivonal abuse 13.69 528 16.89 6.05 S3.63%%*

*p< 035, ** p< 01, ***p< 0],

Female group results. Analyses were made separately for women and men. As
seen in Table 5, the women who reported suffcring from their partner’s violence
(n=30), also reported higher levels of experienced emotional childhood abuse (t=-
3.03, p<.01), as well as higher childhood physical abuse scores {(t=-1.95, p<.05).
Regarding trauma symptoms, women who reported sutfering from partner’s violence
reported higher levels of depression (1=-2.64, p<.01), and PTSD (t=-1.96, p<.05)
symptoms. Regarding adult attachment style, in the group of violence victims the
Preoccupicd attachment style prevailed (t=-2.91, p<.01). The Anxiety dimension as
measured by the RAAS was elevated also in the violent relationships group (t=-2.82,
p<.01).

Male group results. Two groups of men were compared: men who reported that
they use violence toward their intimate partners, and men, who do not report such
behaviour. As seer in Table 6, the violent men reported childhood abuse experience
more often than the non-violent men: higher levels of childhood physical abuse (t=-
2.76, p<.01); and more childhood emotional abuse (t=-3.17, p<.01). When trauma
symptoms were comparcd between the two groups, results indicated that only the
PTSD symptom scores were higher in the violent group than in the non-violent group
(t=-2.48, p<.05).

Exploring the differences in adult attachment styles, a tendency toward higher
preoccupied style was found. Preoccupied attachment style scores were higher (t=1.98,
p<.05) in the group of men who reported violent behaviour. Also elevated for the
violent men were the Anxiety scale’s results as measured by the RAAS: differences
between two groups were found (t=-1.99, p<.05).
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Table 5. Female Respondent Adult Artachment Style Ratings and Childhood Abuse Ratings for
Non-Violent vs. Violent Relationship Groups

Non violent Violent relationship
relationship group group (n=30) I-test
(n=72)
M SD M SD
Attachment style ratings:
Secure 4.71 1.69 4.00 1.88 1.78
Fearful 3.25 1.83 3.96 207 -1.62
Preoccupied 335 1.74 4.56 1.99 2.9 **
Dismissing 3.33 1.89 2.01 2.01 0.83
Childhood abuse experience ratings:
Physical abuse 0.02 0.26 0.20 041 -1.95*
Sexual abuse 0.14 0.35 0.30 0.60 -1.71
Emotional abuse 1.97 0.80 2.53 0.94 -3.03%*

* p<.05. ** p<.Ol.

Table 6. Male Respondent Adult Attachment Style Ratings and Childhood Abuse Ratings for
Non-Violent vs. Violent Relationship Groups

Non violent Violent relationship
relationship group group (n=20) I-test
(n=74)
M SD M SD
Attachment style ratings:
Secure 445 1.64 4.74 1.56 -.67
Fearful 2.61 1.58 2.84 1.50 =57
Preoccupied 2.89 1.58 3.53 1.93 -1.98*%
Dismissing 3.78 1.87 3.16 1.80 1.28
Childhood abuse experience ratings:
Physical abuse 0.02 0.25 0.20 0.44 “5.07+*
Sexual abuse 0.02 0:17 0.02 0.23 -0.54
Emotional abuse 1.82 0.50 2.25 0.74 -3. 1725
*n<.05. **p<.0l.
Discussion

Results indicated that there is a connection between childhood physical, emotional
and sexual abuse experience, adult attachment style, and involvement in a relations-
hip with physical violence between intimate partners. Experience of physical abuse
in childhood was the most important predictor of involvement in violent adult rela-
tionships. This indicates that both men and women re-enact in intimate relations-
hips their own childhood experience. Childhood abuse experience creates feelings of
insecurity, difficulties in protecting oneself, negative view of self, and therefore dif-
ficulties in stopping or escaping from the violent relationship. Since men are the
most common perpetrators of physical violence in relationships, and physical violen-
ce victims are mainly women, this supports the view that men are more tended to
externalize their traumatic experiences, while women internalize them (Friedrich,
1987).
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Ratings of adult attachment styles showed that both male and female respondents,
whose relationships are violent, have a tendency to greater Preoccupied attachment
style ratings, and ratings of Anxiety in regard to their romantic relationships.

In comparison to non-violent males, the violent males were more likely to report a
Preoceupied attachment style, which is marked by strong insecurity and dependency
needs, indicating that their violent behavior could be a product of their insecurity and
dependency. According to attachment theory, anger is a natural part of all attachment
relationships (Bowlby, 1988), but functional anger that serves to support the secure
relationship becomes dysfunctional in insecure relationships (Kesner & McKenry, 1998).
Anger is related to a fear of separation (Bowlby, 1988). The Preoccupicd pattern of
attachment is characterized by fear of loneliness and rejection sensitivity. A negative
view of self and separation fear can promote the wish to control another person and to
prevent her leaving. Violent behavior is one of the control mechanisms. Preoccupied
individuals have a sense of love-unworthiness combined with an (often idealized) po-
sitive model of others. Thus, this attachment style creates a strong dependency upon
relationships (Bartholomew & Horowitz, 1991). According to childhood attachment
styles, this is an anxious- resistant attachment. The behavior strategy of these children
1s both contact-secking behavior and angry outbursts towards the attachment figure.
Similarly, in adult relationships, if the model of self is negative, anger might arise when
other people are not able to fulfill the selt’s dependency needs. These can be exagge-
rated needs, the desiring of something unreal - a fulfiliment of inner feelings of emp-
tiness or a demonstration of ceaseless care.

Women who reported that their partners arc violent towards them also reported
Preoccupied attachment style. When the view of the self is negative, unsatisfying or
destructive relationships may coincide with one’s conviction that she is not good
enough to deserve a positive, satisfying relationship. Preoccupied adults arc strongly
attached and enmeshed in their close relationships (Bartholomew & Horowitz, 1991).
Therefore 1t 15 difficult to leave a violent partner, because the intimate partner is
seen as a source of security. Since these women often have abuse and violence expe-
rience in their childhoods, they may have internalized the conviction that “I'm res-
ponsible” (Wicland, 1998). Thus feelings of guilt and helplessness may arise. Accor-
ding to Alexander {1992), Preoccupied adults in their childhood were treated in a
role-reversal manner by their parents. This pattern may continue in their adult rela-
tionships - the child who was coerced into being a parent to her parents, may as an
adult feel the need to be a parent, a mother, to her intimate partner. Ratings on the
Anxiety dimension were also quite high for these women, attesting to fear of being
abandoned and fear of loneliness.

One of the imitations of this study is that it relied solely on self-report measures.
Using self-report measures, an important issue to consider is whether the measure is
capturing the unconscious or conscious representations of the relationship. There-
fore, in future studies the associations examined in this study could be further explo-
red by in-depth interviews.

Another aspect to consider is that experience of childhood abuse and Preoccu-
picd attachment style are predictors of involvement in violent intimate relationships.
However, there are men who have experienced childhood abuse and/or evidence
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insecure attachment as adults, but who are not violent in their relationships. There-
fore, in future studies it would be imporiant to look at the factors which protective
and encourage breaking of intergenerational cycles of abuse. Finally, violence and
abuse are influenced by important sociocultural factors (Mauriocio & Gormley, 2001).
Future studies might bencfit from the inclusion of sociocultural factors and interper-
sonal factors, such as gender-related issues, communication processes in relations-
hips. and interaction styles.

Results of this study verify the role of attachment issues both in violence preven-
tion and in the treatment of its aftereffects. These findings highlight the need for
psychological and therapeutic help for the victims and perpetrators. If a therapist
understands that specific attachment dynamics trigger exaggerated dependency ne-
¢ds and dysfunctional anger which leads to violent behavior, intervention goals can
include helping the batterer to identify internal and external stimuli associated with
these dynamics and to manage corresponding negative affect. Similarly, the thera-
pist needs to understand the strong dependency needs, possible eftects of role-rever-
sal, and feelings of guilt and responsibility which the victim is faced with. The results
of this study have implications not only for psychologists and psychotherapists, but
also for all professionals who are in contact with abusive family situations - this
includes social workers, teachers, police officers, court officials, and others. By un-
derstanding the underlying psychological dynamics of the victim and the perpetra-
tor, it is more likely that society will respond in a responsible manner.
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Phenylketonuria (PKU) is an inherited genetic metabolic disorder in which an enzyme
required to digest phenylanine (Phe), a part of protein, is missing. Low protein diet
must be introduced early from birth to avoid mental retardation and other somatic
and neurological symptoms. Even early treated children with PKU have a higher risk
of psychosocial maladjustment. The present study aims to evaluate the psychological
adjustment of PKU children (as compared to healthy controls) and analyze it in the
context of disease-related and environmental factors. Lithuanian children with PKU
(ages 7-11 years) have more behavior problems than healthy controls. The differen-
ces in internalizing, social and attention problems, and aggressive behavior are most
apparent. Children with PKU have lower mean IQ than healthy controls. Lower 1Q
as mediated by life-long Phe level correlates with patients’ internalizing problems.
Parental feelings of guilt and anger and indulging a child with PKU significantly
relate to higher rates of internalizing and social problems.'

Keywords: phenylketonuria, children, behavior problems.

Phenylketonuria (PKU) is an inherited metabolic disorder associated with severe
mental retardation, if untreated. The absence or inactivity of phenylalanine hydroxy-
lasc, the enzyme that converts the amino acid phenylalanine (Phe) to tyrosine, cau-
ses PKU (Sullivan & Chang, 1999). This conversion of Phe is important for the bio-
genesis of several neurotransmitters, including dopamine and serotonin, and pre-
vents the accumulation of metabolites, which are toxic to the central nervous system.

In late 1960s screening programs to identify PKU soon after birth were developed
in most of European countries and the United States. In Lithuania the newborn
screening for PKU was introduced in 1975. The incidence rate of this autosomal

" Author’s note. Correspondence concerning this article should be addressed to Roma
Jusiene, e-mail: romajusiene@hotmail.com
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recessive metabolic disorder is 1 from 9000 newborns in the Lithuanian population.

The treatment of PKU consists of dietetic therapy and supplementation of ami-
no acids reduced from Phe. Compliance with the diet is measured by the level of Phe
in the blood. Foods high in protein and therefore high in phenylalanine (e.g. milk,
meats, eggs, cheese, other protein foods) are usually excluded from the diet. Instead,
the diet generally consists of a milk substitute (special formula) and measured amounts
of fruits, vegetables, starches and cereals. Children with PKU require outpatient
clinic visits several times a year.

The effectiveness of treatment of PKU includes three main parameters: an early
start of treatment, quality of blood Phe level control and duration of blood Phe
level control (Burgard, 2000). There is international consensus that treatment should
start as early as possible within the first weeks of life and continue at least till age 10,

The intclligence quotient (IQQ) has always been one of the key measures for cv-
aluating the outcome of PKU treatment. Researchers from Europe and United Sta-
tes report that early and continuously treated patients have normal 1Q levels, albeit
lower than those of parents’, siblings’ or matched controls’ (Burgard, 2000; Griftiths
et al., 2000). Deficits in early treated patients’ neuropsychological functioning have
been reported, especially in the executive function, psychomotor speed, and visual
organization, often resulting in lower arithmetic and linguistic skills (Chang, Gray &
Q’Bricn, 2000). Studies have documented significant correlations between the lower
scores on tests of psychomotor development and intelligence in children with PKU
and the clevated Phe levels before the age of 6 years (Burgard et al., 1994; Waisbren
et al., 1994: Waisbren, 2000).

Even carly and continuously treated patients with PKU have a higher nisk of
psychosocial maladjustment (Weglage, 2000). Children and adolescents with PKU
age 8 to 18 years have been reported to have more internalizing problems such as
depressive mood, withdrawn behavior, anxiety, and hyperactivity than healthy con-
trols or children in the general population {(Burgard et al., 1994; Kaiverboer et al.,
1994; Smith ct al., 1988; Stevenson et al,, 1979; Weglage et al., 1994; Weglage et al.,
2000). The oceurrence of externalizing problems in children with PKU is not higher
than those in normal controls (Sullivan & Chang, 1999; Weglage, 2000).

There arc two hypotheses concerning the etiology of the elevated rate of psycho-
social maladjustment in PKU: one based on a biological and the other on a psycho-
logical perspective. From the biological perspective it is proposcd that increased le-
vcls of Phe may lcad to a reduced synthesis of dopamine and seratonin in the brain
of patients with PKU resulting in an imbalance of neurotransmitters and thus con-
tributing to the pathogenesis of psychiatric disturbances (Weglage ct al., 2000). As a
result, deficiencies in the frontal lobes can be rclated to behavior problems, e.g.
hyperactivity, impulsiveness (Ris et al,, 1997; Smith et al., 1988).

The psychological perspective stresses the importance of abnormal development-
al conditions and of stress evoked by the burdensome continuous dietary treatment.
The results of several German investigations support a psychological perspective for
the development of emotional and behavioral problems in PKU patients (Burgard
ct al., 1994; Weglage ct al., 2000). These researchers conclude that the observed
behavior disturbances resulted from stress associated with the chronic discase in-

BALTIC Journal OF PSYCHOLOGY /2002, Vol. 3, No. |/



36

stead of Phe levels. A few studies suggest that lower IQ can mediate the psychologic-
al maladjustment in early-treated PKU children (Smith & Knowles, 2000; Sullivan &
Chang, 1999).

Investigations failed to find a psychosocial profile specific to patients with PKU
{Sullivan & Chang, 1999; Weglage, 2000). Thus, the conclusion drawn has been that
psychosocial maladjustment in children with PKU seems to be similar to that in
children with other chronic diseases. The illness and its treatment may impose a
burden on the child’s psychological development and on his or her parents.

Beyond the intrachild focus of most organismic models, contemporary frame-
works for studying child development increasingly emphasize the importance of trans-
acting biological, social and psychological factors. Central to all of these current
perspectives is the recognition of the family as the critical context of development
for the young child (hauser-cram et al., 1999). Parental involvement in pku treat-
ment is cssential, because parents are the ones mostly responsible for the child’s
compliance with a dietary regimen. In addition to the usual strain with a newborn
child, parents of pku children have to deal with two additional demands: 1) the
grievance and disappointment of having given birth to a sick child, 2) the require-
ments of having to manage the special diet (awiszus & unger, 1990).

Studies of parents having children with the chronic health conditions suggest that
parents will experience feelings of guilt (Eiscr, 1985). Distress and anxiety, common
in PKU families, especially in the first year, may be associated with neurotic or psycho-
somatic problems found in their child with PKU (Smith et al., 1988). Also the re-
strictive-controlling style of parenting is believed to contribute to the development
of psychosocial maladjustment (Sullivan & Chang, 1999; Weglage, 2000).

However, few studies explore the psychological adjustment of children with PKU
in the context of family-related factors. Investigations may provide clarity regarding
environmental factors that co-vary with measures of psychological functioning across
the litespan of patients with early and continuously treated PKU (Sullivan & Chang,
1999).

The aim of this study is to investigate behavioral and emotional problems of
children with PKU and possible explanations for these problems in terms of the
disease-related (e.g. elevated Phe levels and intellectual functioning) and family-
related (e.g. parental reactions to child’s disease and interactions with an affccted
child) factors.

Method

Participants

Twenty-tive children with carly and continuously treated PKU, aged 7-11 years (10
boys, 15 girls; mean age 9.37, SD=1.45) participated. All children are patients at the
Human Genetics Center at the Vilnius University Hospital. They were comparcd
with healthy (non-PKU) children matched for age, gender, parental education and
rural or urban residence.
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Measures

Intelligence quotients (IQ) for both groups were obtained administering the Wech-
sler Intelligence Scale for Children (WISC-R).

The behavioral and emotional problems of children in both groups were assessed
through their parents’ ratings on the Child Behavior Checklist (CBCL, Achenbach,
1991). CBCL measures behavior problems on eight subscales: withdrawal, somatic
complaints, anxiety/depression (these three comprise internalizing problems), delin-
quent and aggressive behavior (these two comprise externalizing problems), social
problems, thought problems, and attention problems.

Parental reactions to child’s disease and interactions with a child were assessed
with a semi-structured questionnaire. Parents of children with PKU answered “yes”
or “no” to a list of statements about their reactions and interactions. They could
also add other statements to the list.

Mean Phe level of PKU patients was obtained from Phe levels records in the
Human Genetics Center. The Phe levels were measured several times a year from
birth to age 7 years.

Statistical analysis of the data was performed with SPSS Version 9.0. The Mann-
Whitney U test was used to compare means between groups. Correlations were as-
sessed using Pearson’s r. Chi-square test was used to assess the association between
variables.

Results

The between group comparison of cbcl scores with Mann-Whitney U test show chil-
dren with pku to have significantly more total (z=2.923, p< .01) and internalizing
problems (z=2.528, p< .05) than matched controls (figure 1). Mean scores of extern-
alizing problems do not differ significantly. The comparison of behavioral and emo-
tional problems across separate subscales indicates significant differences between
two groups in withdrawal (z=2.517, p< .05), anxiety/depression (z=2.301, p< .05),
social problems (z=2.432, p< .05), attention problems (z=2.956, p< .01), and ag-
gressive behavior (z=2.014, p< .05). The mean scores of somatic complaints, thought
problems and delinquent behavior do not differ significantly. Despite higher rates
found for pku-affected children behavioral profiles for two groups are remarkably
similar (see figure 2).

The mean IQ of the children with PKU is 83.4 (SD=14) and it is significantly
lower (z=5.057, p< .001) than those of the matched children without any chronic
illness (mean IQ is 107.6, SD=10.3).

Correlations between 1Q, mean Phe level, and CBCL scores were computed for
children with PKU (see Table 1). Phe levels correlated significantly and negatively
with patients’ 1Q (p< .05). 1Q, in turn, correlated significantly and negatively with
internalizing problems (p< .05), and withdrawn behavior and anxiety/depression (p<
.05). There were no significant correlations found between Phe level and behavior
problems.

A summary of frequencies of parental reactions to child’s disease is shown in
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Table 2. Most of parents (96%) reacted with feelings of confusion and distress to the
knowledge their child has PKU. Third of them felt anger toward self/others/God
(36%) or blamed themselves (29%). Hall of parents who have a child with PKU
indulge her/him (58%) or require no discipline from the PKU-affected child (46%).

Parental feelings of guilt and anger are related to higher rates of children’s with
PKU behavior problems (see Table 3). Compared to parents who did not react with
feelings of anger parents who fell anger to others/God/themselves rated their chil-
dren as more withdrawn (p< .05), and as having more social, thought and attention
problems {p< .05, respectively). The rates of total (p< .01) and internalizing pro-
blems (p< .05) are higher in the children’s with PKU group whose parents reacted
with anger. Parcnts who blamed themsclves rated their children as having more soci-
al problems (p< .05) than those who did not blame themselves.

Indulging the child with PKU relates to higher rates of behavior problems as well
(scc Table 3). Parents who indulge their children rated them as more withdrawn (p<
.05) and as having more internalizing (p< .01) and social problems (p< .03). Ratings
of delinquent behavior. on the contrary, were lower for children whose parents make
concessions to their ill child (p< .05). Compared to children who are not indulged,
those who are indulged have lower 1Qs and higher Phe level. Although the differen-
ces do not reach a significant level.

All parents who felt anger and guilt tended to indulge the ill child {Figure 3). The
associations between feelings of anger and indulgence, and between feelings of guill
and indulgence as computed with Chi-square are 10.286, p< .001, and 7.059, p< .01,
respectively.

Discussion

Lithuanian children ages 7 to 11 with PKU, compared to those who do not have
PKU. have more behavieral and emotional problems as rated by their parents, Their
higher incidence of internalizing problems is similar to those reported by other re-
scarchers (Burgard et al, 1994; Smith et al., 1988; Weglage et al., 20({}). In addition,
the children with PKU evidenced more social and attention problems. These fin-
dings are also in accord with those of Weglage et al. (2000) and Smith et al. (1988).
The finding that our PKU patients are rated higher on aggressive behavior is no
addressed in previous studies. We have no reasonable explanation for higher aggres-
siveness in children with PKU except its tendency to co-occur with social and atien-
tion problems. Moreover, the aggressive behavior was not explained solely by any of
the variables explored in our study.

We believe the lower 1Q as mediated by clevated Phe level's not the mean Phe
level itsell contributes 1o the internalizing problems in our sample of children with
PKU. Lower 1Qs in children with PKU found among those with higher Phe levels
further increases the likelihood of the anxicty/depression and withdrawal. These fin-
dings are in agreement with Schaffer el al. (1985) and Wenar (1990) who believe
lower IQs may lead to anxiety, depression and withdrawn behavior in children with
soft neurological signs and those with mild mental retardation.

The findings of present study in essence confirm the significance of the family-
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related variables in predicting the psychological adjustment of children with PKU.
Parental feelings of guilt and/or anger as well as indulging a child are associated with
behavior problems. The restrictive-controlling parenting style has been reported to
be a risk factor for children’s with PKU behavior problems (Sullivan & Chang, 1999;
Weglage 2000). In addition, parental overprotection may play an important role in
psychological functioning ot children with chronic illness (Eiser, 1985; Meier ¢t al.
2000). Both may be conditioned by parental reactions to their chitd’s disease (c.g.
with feelings of anger or guilt). Thus parental adjustment to the knowledge that
their newborn child has PKU is important to consider while treating PKU and to
address when needed by the means of education, counseling and other forms of
assistance.

The correlational and comparative design of our study prevents us from drawing
conclusions about causality. For example, parents who felt angry/guilty and indulge
their child may be simply prone to detect more psychological problems in their chil-
dren. On the other hand, parents who perceive problems in their child (as conditio-
ned by other organic or intrapersonal factors) may feel more guilty as a consequence.
Further investigations taking in account different organic, intrapersonal, interper-
sonal variables and the use of multiple regression models with larger data sets could
provide more clarity and precision in evaluating children’s with PKU psychological
functioning.

Finally, we accept the interactional perspective in child development (Wenar,
1990) that emphasize children’s psychopathology never can be viewed as exclusively
“in” the child. It is probable that the already existing organic vulnerability may make
children with PKU morc susceptible to psychological risk factors. The accumulation
of multiple negative stresses may increase the risk for psychopathology as a growing
child also copes with a disease and continuous demands on its treatment (Caprara &
Rutter, 1997).

Medical treatment of phenylketonuria should be accompanied by psychological
support for the entire family. Psychological counseling and other forms of assistance
should comprise both parental support (e.g. when dealing with initial rcactions to
child’s disease), evaluation of the child’s emotional, social and intellectual functio-
ning, and considerations of the tnadic relationship between the child and his/her
parents.
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To date, researchers have identified several psychosocial variables that are related to
smoking behaviour, yet few studies involve non-Western samples. Since adolescence
is a high-risk period for smoking and smoking prevalence rates are on the rise in
several non-Western countries such as China, it is important to extend previous stu-
dies to include cross-cultural samples. The present study further explored the asso-
ciation between psychosocial variables and cigarette smoking in an adolescent Lat-
vian sample. Self-report data was collected from 2085 Latvian smoking and non-
smoking adolescents as a part of Cross-National Survey of Health Behaviour in School
Aged Children in 1997-1998. Results indicated that several social-environmental,
psychological and behavioural factors were related to smoking status and the impli-
cations of these results were discussed’.

Key words: smoking behaviour, health behaviour, adolecent.
Smoking Incidence and Prevalence

Smoking initiation and experimentation is prevalent during adolescence and recent
statistics show that adolescent smoking is on the rise (Johnston, Malley & Backman,
1996). Approximately 47% of adolescents aged 13-18 in Australia and New Zealand
are smoking daily (Hill et al., 1995; Stanton et al., 1996) and 28% to 36% of Ameri-
can adolescents smoke (Wang et al., 1999). In China, the smoking rate has risen to
16.5% among adolescents aged 10-19, and it is estimated that an alarming number
of Chinese children will die prematurely from smoking related causes (see Zhang et
al., 2000). Among cultural groups, African American youth were least likely to initia-
te smoking and to become more frequent smokers (Goodman & Capitman, 2000),

" Author’s note. Correspondence concerning this article should be addressed to Sandra Sagrati, e-
mail: Sandra Sagrati@camh.net
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although a large majority of them reported an intention to commence smoking once
they were older (Coogan et al., 1998).

Social-Environmental Variables

Researchers commonly acknowledge that the onset of smoking occurs from ages 11
to 15 (Conrad, Flay & Hill, 1992; Kandel & Logan, 1984; Zhang, Wang, Zhao, &
Vartiainen, 2000) and is most prevalent prior to age 18 (Johnston, O’Malley, & Bach-
man, 1987) with few adults becoming novice smokers (Johnston et al., 1987; Kandel
& Logan, 1984; Lynch & Bonnie, 1994). It is predicted that the younger people arc
when they initiate smoking, the more likely they are to become regular smokers in
adulthood (Paavola, Vartiainen, & Puska, 1996; Patton et al., 1998). Although many
adolescent smokers do not believe they will continue smoking in five years, researc-
hers estimate adolescent smokers can expect to continue smoking for 16 to 20 years
(Pierce & Gilpin, 1996). Despite their desire and attempt to quit, adolescent smo-
kers grossly underestimate the difficulty involved in smoking cessation. In fact, smo-
king cessation is more common amongst males than females, and is particularly dif-
ficult for adult females who are significantly less successful at quitting (Cecil et al.,
1996; Stanton, Lowe, & Gillespie, 1996).

Although several cross-cultural studies purport a higher prevalence of smoking
behaviour among adolescent boys than adolescent girls (Cecil, Evans, & Stanley,
1996; Escobedo Reddy, & Giovino, 1998; Zhang et al., 2000), girls are more likely to
experiment with cigarette smoking (Grunberg, Winders, & Wewers, 1991). Rate of
experimentation with smoking is particularly salient since it has been associated with
more regular smoking patterns (Patton et al., 1998). Not surprisingly, adolescent
smokers tend to be surrounded by peers (Patton et al., 1998), teachers (Zhu et al.,
1992), and family members (Patton et al., 1998) who smoke (Zhang et al., 2000).
Parental smoking, particularly mothers’ smoking behaviour has been shown to be a
strong predictor of daily smoking for youth smokers (Patton et al., 1998). Low socio-
economic status (SES) is also related to smoking (Lewis, Harrell, Bradley, & Shi-
bing, 2001).

Psychological Factors

Cross-cultural data supports the association between smoking initiation and heigh-
tened stress levels for both novice and experienced adolescent smokers. Higher per-
ceived stress is associated with own the increased number of cigarettes adolescents
smoked (Cohen et al., 1983). Canadian youth who smoke reported experiencing mo-
re stress, worry, anxiousness, and nervousness compared to non-smoking youth (Mi-
tic, McGuire, & Neumann, 1985). In Britain, occasional smokers reported signifi-
cantly less stress compared to regular smokers and nonsmokers were found to have
the lowest stress levels. Smokers in grades 4-12 reported being more stressed at
home or at school (Coogan et al., 1998).

In addition to heightened stress levels, smoking behaviour has been associated
with depressed mood. Research purports depressed mood precedes smoking initia-
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tion (Glass, 1990) making the risk of smoking initiation highest for people with cur-
rent or past experiences with depressed mood (Escobedo, Kirch, & Anda, 1996; Pat-
tin et al., 1998). A higher prevalence of depressed mood and low self-esteem has
been reported in smoking versus non-smoking adolescents (Conrad et al., 1992; Pat-
ton et al., 1998) and this tinding has also been supported in research with American-
Latino youth (e.g., Escobedo et al., 1996). While smoking has not been found to be
a causal factor in major depression (Kendler et al.,, 1993), lifetime prevalence of
depression is nearly doubled for smokers compared to non-smokers (Kendler et al.,
1993). Epidemiological surveys (Hughes, Hatsukami, Mitchell, & Dahlgren, 1986)
have found that depressed individuals are more likely to smoke than are nondepres-
sed individuals (Quattrocki, Baird, & Yurgelun-Todd, 2000) and are more likely than
nonsmokers to experience depression at some point in their lifetimes (Glassman ct
al., 1990). As with stress levels, negative mood changes are evident when smokers,
particularly heavy smokers, abstain from cigarette smoking (Hughes, Higgins, & Hat-
sukami, 1990).

Behavioural Factors

Several behavioral factors have been associated with smoking status of youth. Physical
activity, sports participation, (Patton et al., 1998; Tomori et al., 2001) and extreme
dieting have been associated with lower smoking rates (Stanton, Lowe, & Gillespie,
1996). Studies indicate that compared to nonsmokers, smokers are more likely to
report alcohol and drug use, alcohol intoxication, television viewing, and risk-taking
behaviours such as drinking and driving, infrequent seat belt use, and fighting (Coo-
gan et al., 1998). In addition, smokers report disdain for school (Coogan ¢t al..
1996), high truancy rates (Tomori et al., 2001) and poorer academic performance
(Johnston, O’Malley, & Eveland, 1978) compared to their non-smoking peers. Poor
academic marks and alcohol use have been shown to be strong predictors of beco-
ming a moderate to heavy smoker (Goodman & Capitman, 2000).

The purpose of the present study was to explore factors related to smoking status
of adolescents, and investigate these factors in a Latvian adolescent population. Since
adolescent smoking is on the rise in several countries (e.g., China) and research to
date has relied primarily on westernized and adult samples, it is critical to provide
cross-cultural data for factors relating to smoking behaviour.

Method

The data reported in this study were collected as part of an international survey of
children “s health known as the Health Behaviour in School-Aged Children: A World
Health Organization Cross-National Survey (HBSC). The purpose of this survey is to
assess health behaviour and its social and psychological correlates among 11 to 16
year-old children. Since its inception in 1982, four separate surveys have been carried
out at 4-year internals in most countries in Europe, and in Canada, United States
and Israel. The major objectives of this international effort are first to increase un-
derstanding of the extent of, and factors associated with, health-risk behaviour among
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adolescents within the social context of their lives; and second, to contribute to the
development of strategies and interventions that will reduce health risk behaviours.
The protocol of the study broadly reflects the WHO definition of health as encom-
passing physical, emotional and social well-being that allows people to realize their
full potential (World Health Organization, 1984). Thus, the survey included ques-
tions about health status, symptoms of health, symptoms of poor health, lifestyle
health, hifestyle health behaviours, family and peer relationships, an school. Surveys
arc conducted ¢very four years to show trends aver time in health behaviours and to
identify factors that rmight have contributed to these changes. The database gained is
directly relevant to the formation of health policy, the planning of health education
in schools and the enhancement of research capability in health promotion and di-
sease prevention. The survey findings have been published in a series of international
reports (for the 1989-90 survey see King and Coles, 1992; for the 1993-94 survey see
King, Wold, Tudor-Smith & Harel, 1996;for the 1997-98 survey see Currie, Hurrel-
man, Settertobulte, Smith & Todd, 2000).

Latvia became a member of the HBSC study in 1989, the only Soviet republic to
do so at that time. Since becoming a member it has carried out the survey according
to international protocol. Each country that joins the study is also permitted to add
questions of national interest. In Latvia we added the MLES Children’s Depression
Inventory (CDI) because we were interested in studying the mental health of young
people and also we wished to begin the work of standardizing the test for clinical
research and application for practice in Latvia.

FParticipants

Participants in the study were recruited from 224 classes in 110 of Latvia’s 690 schools
including Latvian (n =1111), Russian (n =803), and both Latvian and Russian (n=111},
speaking students in grades eight (n=1050) and ten (n =1035). Participants (boys=897
and girls=1188), were randomly selected from a larger sample who participated in
the Cross-National Survey on the Health Behaviour of School-Aged Children (HBSC).
Using a cluster sampling approach, participants were recruited from Latvia’s four
geographical regions (Vidzeme 19%, Kurzeme 18%, Latgale 19%, Zemgale 10%)
and from the capital city Riga (34%).

Measures

The Health Behaviour in School-Aged Children Survey (HBSC) is an international
questionnaire made up of three core scctions {demographics, health problems, and
lifestvle) and four focus sections (school environment. psychosocial health, social
inequity, and injury-refated behaviours). Questions pertaining to cigarette smoking
including parental smoking habits, frequency of smoking, grade, gender, and ethni-
city were variables of interest.

Stress was assessed by the Mudtidimensional Life Events Survey (MLES) assesses
major life and daily stressors that may play a contributing role in the development
and maintenance of depression in adolescence. Stressful situations relating to family
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life, social relationships, school, and work were assessed by the frequency and degree
of impact (i.e., no effect/event, moderate etfect, and strong effect) of the event in
the past year. This measure was developed by a research team at the Ontario Institu-
te for Studies in Education (Miczitis & Vood, 1996} incorporated several common
items or themes from existing hfe events inventories, including the Lite Events Chec-
klist (Johnson & McCutcheon, 1980), the Unpleasant Life Events Schedule & the
Major Life Events Schedule (Lewinsohn, Gotlib, & Seeley, 1995) and the Short Life
Events & Difficultics Schedule (Smith & Oatley, 1993).

Depression was assessed by the Children’s Depression Inventory (CDI) is the most
widely used self-report measure of depressive symptomatolgy in youth (Curry & Craig-
head. 1993}. It has been shown to have high degrees of internal validity (.59 to .68;
Kovacs, 1992), test-retest reliability (r= .87; Saylor, Finch, Spirito, & Bennett, 1984),
and construct validity, especially in nonclinical populations (Kovacs, 1985). A CDI
cut-off score of 15 has been established as an “optimum” cut off for accurately iden-
tifying individuals who are dealing with depressed mood ( Fundudis et al., 1991) and
has been used in the present study.

Procedure

A task force including bilingual psychologists, bilingual language editor, and WHO
research team members translated measures from English to Latvian using the “back-
wards-forwards” method. The questionnaires were first translated from English into
Latvian, and then back to English and checked for discrepancies with the original
English version.

After consent to participate was obtained by principals and students, threc ¢xa-
miners from the Academy of Medicine (in Riga) research team administered ques-
tionnaire packages to students in a group-format during a rcgularly scheduled class.
To minimize order and fatigue effects on any particular questionnaire, packages we-
re randomly distributed by classroom. After these anonymous questionnaire packa-
ges were completed, students were debriefed and given the opportunity to ask the
research team questions regarding the study.

Results

Analyscs of variance and chi-squared analyses were conducted to examine group
differences (daily versus non-smokers) on smoking status in a sample of 2085 Latvian
adolescents 1n grades eight and ten. The majority of Latvian adolescents did not
engage in smoking behaviours (85.5%). Of those who did smoke, 14.2 % reported
smoking everyday. The majority of adolescents reported having tricd cigarctte smo-
king (68.9% ) and the average age of smoking onset was 13.3 yrs. Daily smokers were
found to smoke an average of 8.7 cigarettes a day. Approximately 76.4% of daily
smokers tried to quit smoking (scc¢ Table 1).
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Table 1. Frequency Distribution of Smoking Status

N Percentage"”
Total number of students 2085 100
Smoke everyday 297 14.2
Tried smoking 1690 68.9
Tried to quit smoking 470 19.1

a. Percentages are based on overall total students

Social-Environmental Factors

Gender, grade, ethnicity, and the socioeconomic status (SES) of the student’s father
and mother, the smoking behaviour of the student’s father and mother, and the
number of close friends, were included in the analysis of social- environmental fac-
tors (see Table 2). Results revealed a number of differences between smokers and
non-smokers. Adolescent males were more likely to smoke than adolescent girls,
x’(1, N = 2085) = 48.85, p < .001 and Latvian adolescents were more likely to
smoke than Russian adolescents, x* (1, N=1914) = 7.56, p<. 01. Grade was also
significantly related to smoking behaviour. Smoking increased significantly from gra-
de eight to ten, ¥* (1, N = 2085) = 101.95, p < .001. Adolescent smoking behaviour

was significantly related to parents’ smoking behaviour.

Table 2. Social-Environmental Factors by Smoking Status

Smoking Status

Smokers Non-smokers
Social/Environmental Factor N(%) N (%)

Gender***

Male 183 (61.6) 714 (39.9)

Female 114 (38.4) 1074 (60.1)
Grade***

Eight 69 (23.2) 981 (54.9)

Ten 228 (76.8) 807 (45.1)
Ethnicity**

Latvian 141 (50.5) 970 (59.3)

Russian 138 (49.5) 665 (40.7)
Parent’s Smoking Behaviour

Father Smokes* 186 (77.2) 1025 (70.4)

Mother Smokes*** 100 (36.3) 347 (21.1)
Father's SES**

High 49 (25.1) 258 (22.5)

Middle 29 (14.9) 302 (26.3)

Low 117 (60.0) 589 (51.3)
Mother’s SES

High 42 (20.3) 270 (20.4)

Middle 96 (46.4) 613 (46.4)

Low 69 (33.3) 438 (33.2)

a. Percentages are based on smoking status subgroup totals
¥p < .05. **p<. 01. **%p .00].
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Students were more likely to smoke if their mother currently smoked y%° (1, N=1916)
= 30.50, p<. 001, or father, }* (1, N=1696) = 4.59, p<. 05. A curvilinear relations-
hip between students’ smoking status and SES was found. Students with fathers of
high and low SES were more likely to smoke than students with fathers of middle
SES. ¥* (1, N=1344) =11.76, p<. 0l. In contrast, mothers’ SES was not related o
their children’s smoking behaviour, ¥* (2, N=1528) = 0.004, p<. 99.

Psychological Factors

Depression, stress, irritability, nervousness, and reported happiness were the psycho-
logical variables examined between smokers and non-smokers (see Table 3). Mood
and stress were significantly related to students’ smoking behaviour. Depressive sympto-
matology and stress varied between the two groups with smokers more likely to re-
port depressive symptoms, F (1, 2084) = 6.47, p < .011, dealing with a greater num-
ber of stresstul events, F (1, 1933) = 27.05, p < .001, and a higher level of stress F (1,
1932) = 29.04, p < .001.

Table 3. Psychological Factors by Smoking Status

Smoking Status

Smokers Non-smokers
Psychological Factor

Depressive Symptoms*

Mean 10.59 8.75

SD 5.65 5.14
Reported Level of Stress***

Mean 8.58 6.56

SD T4 3.2
Number of Stressful Events in Past Year***

Mean 49 3.8

SD 3.6 3.0

N (%) N (%)

[rritability/ Bad Temper**

About Every Day 34 (11.5) 168 (9.4)

More than Once a Week 71 (24.1) 328 (18.4)

About Every Week 87 (29.5) 435(24.5)

About Every Month 56 (19.0) 456 (25.6)

Rarely or Never 47 (15.9) 392 (22.0)
Feeling Nervous/Anxious**

About Every Day 43 (14.7) 207 (11.7)

More than Once a Week 44 (15.1) 250 (14.1)

About Every Week 73 (25.0) 316(17.8)

About Every Month 56 (19.2) 358(20.2)

Rarely or Never 76(26.0) 643 (36.2)
Happiness***

Very Happy 25 (8.4) 236 (13.2)

Quite Happy 174 (58.6) 1090 (61.1)

Not Very Happy 82 (27.7) 418 (23.4)

Not Happy at All 16 (5.4) 39 (2.2)

a. Percentages ure based on smoking status subgroup totals
*n< 05, *p<. 0. %4 00
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Smokers felt irritable or had a bad temper more often than non-smokers. More
smokers reported being irritable or having a bad temper “about every week”, “more
than once a week”, or “about every day” whereas more non-smokers reported being
irritable or having a bad temper “about every month” or “rarely or never”, ¥* (4,
N=2074) = 16.83, p<. 01. Smokers also reported feeling nervous more than non-
smokers. More smokers reported feeling nervous and anxious “about every week”,
more than once a week”, or “about every day” whereas more non-smokers reported
being nervous or anxious “about every month” or “rarely or never”, x* (4, N=2066)
= 16.63, p<. 01. There were also significant group differences in students’ self-re-
ports of perceived happiness with more smokers than nonsmokers likely to report
being “not very happy” or “not happy at all”. In contrast, non-smokers tended to
report being “very happy” or “quite happy”, ¥ (3, N=2080) = 16.68, p<. 001.

Table 4. Behavioural Factors by Smoking Status

Smoking Status

Smokers Non-Smokers
Behavioural Factor N (%) N (%)
Tried Alcohol 296 (99.7) 1559 (87.5)
Has ever been drunk***
Never 22 (7.4) 1252 (70.4)
Sometimes 208 (70.0) 510 (28.7)
More than 10 times 67 (22.6) 17 (1.0.)
Frequency of Drinking Beer
Every Day 8(2.8) 3(0.2)
Every Week 89 (30.8) 60 (3.5)
Every Month 59 (20.4) 111 (6.5)
Rarely 119 (41.2) 842 (49.4)
Never 14 (4.8) 688 (40.4)
Age of Drinking Onset
Mean 13.49 12.36
SD 148 242
Academic Achievement
Very Good 3(1.0) 57 (3.2)
Good 55 (18.6) 730 (41.1)
Average 203 (11.0) 903 (50.8)
Below Average 34 (11.5) 87 (4.9)
Missed School Days
0 63 (21.6) 847 (49.6)
1 43 (14.7) 266 (15.6)
2 21(7.2) 158 (9.3)
3 31 (10.6) 136 (8.0)
4 or more 134 (45.9) 299 (17.5)
Use Seat Belts 193 (72.6) 1245 (85.2)
Use Bike Helmets 8 (3.6) 99 (7.0)

a. Percentages are based on smoking status subgroup totals
*p <.05. **p<. 0. ***p< .001.

BALTIC Journal OF PSYCHOLOGY /2002, Vol. 3, No. 1/



49

Behavioral Factors

Smokers and non-smokers differed on a number of behavioural variables including,
alcohol use, drinking onset, academic achievement, truancy, and the usc of scat belts
and bike helmets (see table 4}, Smokers were more likely than nonsmokers to have
tried alcohol, ¥* (1. N = 2078) = 39.1, p < .001, although the age at which they
started drinking was carlicr for non-smokers than smokers, F (1, 516) = 33.46, p <
001. Smokers were also more likely to have been intoxicated, ¥* (2, N = 2076) =
583.92, p < .000, and to drink beer more often (“every month”, “cvery week”™ or
“every day”), x* (4, N = 1993) = 423.97, p <. 000.

Academic achievernent and truancy were highly related to student’s smoking sta-
tus. Students who did not do well in school were more likely to be regular smokers
compared to students who were more achievement oriented, x* (3, N=2072) = 72.20.
p<. 001. Smokers were more likely to receive “good” or “very good” grades in
school whereas non-smokers were more likely to be receive “average™ or “below
average” grades. Truancy rates were also found to be related to smoking status,
Smokers were more likely 1o miss more days of school (3 or more days) compared to
non-smokers (2 or fewer days), x° (4, N=1998) = 139.10, p<. 001.

Safety behaviours were not consistently related to smoking behaviour. Compared
to non-smokers, smokers were less likely to regularly use seat belts, ¢ (1. N=1727) =
25.88, p<. 001. Despite a moderate trend towards higher helmet use for non-smo-
kers compared to smokers, bike helmet use was not found 1o be significantly related
to smoking behaviour, ¥* (1, N=1629) = 3.62, p= <. 057.

Discussion

Adolescent smoking in Latvia is a significant health concern. The prevalence and
onset of smoking among Latvian youth was comparable to rates found in western
{Conrad, Flay & Hill, 1992; Kandel & Logan, 1984) and non-western samples (Zhang
et al., 2000). The majority of Latvian adolescents were not smoking, yet a large
number of our sample had tried smoking, and the number that smoked daily was
notable.

Some research has indicated that smoking is part of a cluster of problematic be-
haviours that constitutes the “risk behaviour syndrome” {Escobedo, 1996). Our fin-
dings suggest that Latvian adolescents who smoke have this cluster of problematic
behaviours and are more likely to be maladjusted compared to their nonsmoking
peers. For instance, adolescent Latvian smokers were more receptive to drinking
alcohol. Smokers had established more regular drinking patterns and werc more
likely to have “been drunk”. In fact, the percentage of smokers indicating that they
had been intoxicated was almost ten times greater than that of non-smokers. A
positive association between truancy and smoking behaviour and an inverse rela-
tionship between academic achievement and smoking behaviour indicated that smo-
kers were not performing well at school. Despite the uncertainty of whether these
students had poor grades and attendance prior to smoking initiation, low grades and
poor attendance 1n school indicates that adolescent smokers arc dealing with several
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problems. In addition to school related problems, smokers were more likely than
non smokers to avoid using seat belts and a positive trend for smokers to forego bike
helmet use. These findings lend support to Coogan et al.’s (1998) characterization of
a "high risk” individual as having poor school performance, poor self-esteem, and a
willingness to take risks.

Our findings add to Coogan et al.’s (1998) description of a “high risk™ individual
by addressing a cluster of social-environmental factors including family SES and
smoking status among parents. Results of this study indicated that tathers’ not
mothers” SES was associated with adolescent smoking behaviour. The lack of asso-
ciation between mothers’ SES and smoking status of their adolescents may be due to
the fact that father's SES is a better measure of a family’s overall SES. When fathers’
SES was examined it was found that adolescents from high SES and low SES groups
were more likely to smoke than students from a middle SES group. While previous
research has noted a positive relationship between smoking and low SES (Lewis et
al. 2001}, results of the present study revealed that the association between SES and
smoking was non-linear. It may be that adolescents at either end of the socioecono-
mic spectrum experience similar amounts of stress and use smoking as a coping mec-
hanism. Another explanation is that adolescents of high and low SES choose to
smoke for different reasons. There is some evidence that smoking is related to taste
and boredom among adolescents of high SES while low SES adolescents used smo-
king tor social reasons (De Vrics, 1995). Similarly, correlational studies have found
gender differences otor reasons why adolescents smoke (Allenet al,, 1994). Compa-
red to female adolescent smokers, males were more likely to smoke for social rea-
sons. In addition to being less socially confident. adolescent male smokers experien-
ced more depressed and anxious symptoms, and had fewer coping skills than their
female smoking peers.

Our findings also indicated that Latvian adolescents who smoke were more likely
to five in a smoking environment where one or both parcnts smeked. The smoking
behaviour of adolescents’ mother, opposed to father, was most strongly related to
smoking status. Although 1t has been found in previous studies (Patton et al., 1998)
1t 1s not clear why the smoking behaviour of an adolescent’s mother is particularly
predictive of smoking status. However, it is worth noting that in the present study
the smoking rate among fathers was considerably higher than among mothcrs, The
gender differences in adolescent smoking behaviour mirrors that of their parents. It
may be that if an adolescent’s mother smokes it is likely that both parents smoke,
which magnifies the association between parental and adolescent smoking. Tt s
possible that adolescents living in these homes may have more difficulty in smoking
cessation. The ditficulty in quitting may be due to easy accessibility to cigarettes, and
the fact that smoking i1s an integral part of the family lifestyle. Considering the heigh-
tened stress levels and associated behavioural problems of smoking, adolescent smo-
kers living in smoking environments may be ¢xposcd not only to their own psycholo-
gical and behavioural problems but also to those of their family members. It is
important to acknowledge that SES and the rate of smoking among families is
beyond the control of adolescents and it is therefore necessary to include family
members in prevention and cessation programs. Further research is needed to inves-
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tigate factors common to low and high SES that relate to smoking so that individu-
alized prevention programs can be designed.

Psychological problems were also identified in adolescents who smoked. Speci-
fically, higher rates of depressive symptoms, irritability, and nervousness among smo-
kers supports previous findings that associate mood disturbance and anxiety with
smoking status (Cohen et al., 1983; Conrad et al., 1992; Coogan et al., 1998; Mitic et
al,, 1985; Patton et al, 1998). Although it is not clear that smoking causes major
depression (Kendler et al., 1993), there is sufficient evidence to support the rela-
tionship between smoking status and negative mood which suggests that depressed
and anxious adolescents are particularly vulnerable to smoking behaviour. Smoking
cessation is also more difficult for individuals with a history of depression (Escobedo
et al.,, 1996; Quattrocki et al., 2000). Although the lack of diagnostic instruments did
not permit for identification of major depression in the present study, it is important
to note that adolescent smokers were more likely to experience negative affect. In
addition to feeling unhappy, smokers were alsae more likely to report being distressed
and had expericnced more stressful events within the past year. It is possible that
adolescent smokers use cigarette smoking as a way to deal with stress. However, this
incffective strategy can leave problems unresolved and contribute further to stress
tevels and cxacerbate mood states. 1tis important for adolescents to understand that
smoking can increase stress and affect mood and that it is not a viable coping mecha-
nism for stress reduction. These psychological problems speak to the cluster of pro-
blems adolescent smokers experience. It is thercfore important that professionals
understand the increased psychological distress experienced by adolescent smokers
and aim to provide information to adolescents about the relationship of stress and
depression to smoking. Furthermore, educating adolescents as to the physical and
psychological health risks associated with smoking is important for adolescents to
fully grasp the spectrum of health hazards associated with smoking.

The results of ths study speak 10 the vulnerability of adolescents who smoke. The
psychological, behavioural, and socio-economic problems that smokers face can alert
teachers, parents and caregivers that adolescents who smoke may be using substances
as a coping strategy. Morcover, these findings suggest the need for more claborate
and generalized prevention programs. The psychological, behavioural, and social-
cnvironmental implications of smoking could be integrated as part of an educational
program that would involve family members. Early identification of individuals who
smoke is critical as research has shown that high risk behaviours can emerge as early
as grade four (Coogan et al., 1998). The dramatic increase in the smoking rate among
Latvian students from grade eight to grade ten underscores the need to reach adoles-
cents at an early age.

Given that the majority of Latvian students have tried smoking and most have
tricd to quit, peer facilitation from smokers may be necessary for students to under-
stand the negative implications of smoking, including unsuccesstul attcmpts at quit-
ting despite a high desire to do so. Adolescents’ exaggerated perception of the
number of peers who smoke also speaks to the bencfits of peer facilitation.

Our resuits indicate that smoking appears in the context of other problems and
that adolescents who smoke arc more at risk or vulnerable to maladaptive beha-
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viours such as drinking and risk taking behaviours. It is therefore important to target
these individuals early on and to help them to address their problems with more
constructive coping strategies such as proactive problem solving skills and utilization
of support systems.

In summary, the findings in the present study identify a number of correlates of
smoking amoeng adolescents in a cross-cultural sample and further delineate a rela-
tionship between smoking behaviour with a number of psychosocial variables. Simi-
lar to Western samples, adolescent smoking is a significant health concern in Latvia.
The results in the present study have significant implications for helping health care
professionals and support the need for prevention programs with young Latvian ado-
lescents. In particular, these results help identify students potentially at risk for
smoking. emphasize the need for information regarding the effect of smoking on
mental health, and flag additional difficultics adolescent smokers may be facing.
The results also highlight the ubiquitous nature of smoking behaviour in adolescen-
ce and further affirm this developmental period as a critical time for smoking expe-
rimentation and initiation.
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The Attribution Style Questionnaire
(Lithuanian version): Adaptation Study
Comparing Depressed with Nondepressed
Participants

Viktoras Keturakis
Vilnius University, Lithuania

This study assessed the reliability and validity of the Lithuanian translation of the
Altribution Style Questionnaire (ASQ-L). A total of ninety-six parlicipants were
interviewed during a broader study of the cognitive style of depression. In addition
to the translated version of the Attribution Style Questionnaire, the Lithuanian ver-
sion of the Beck Depression Inventory (Beck et al 1961) was administered to check
for severity of depression symptoms. The results demonstrated moderate overall in-
ternal consistency separately for positive and negative events and an uncxpectedly
strong correlation between explanations of good and bad events. Construct validity
was supported by high interrater agreement between the test takers and expert raters
of explanations for typical hypothetical cvents of the ASQ. The scale’s criterion vali-
dity was confirmed by the significant difference between depressed and nondepres-
sed subjects in the employment of more internal, stable and global explanations for
bad events.'

Key words: attribution style, depression, internal consistency, criterion validity.
Introduction

The Attribution Style Questionnaire is one of the three most commonly used met-
hods for assessing explanatory style (Reivich, 1993). It measures the degree to which
a person tends to explain events with internal, stable and global rcasons (Petersen,
Semmel, Baeyer, Abramson, Metalsky & Seligman, 1982). It was developed to inves-
tigate the prediction of the reformulated learned helplessness model of depression
that people who tend to explain bad events using internal, stable and global reasons
will be more prone to depression than those who offer external, unstable specitic
explanations for these cvents (Abramson, Seligman, & Teasdale, 1978, Seligman,
Abramson, Semmel & von Baeyer, 1979). Much rescarch on depression utilizing an
attributional style viewpoint and the ASQ has been conducted (Peterson & Selig-
man, 1984; Sweeney, Anderson & Bailey 1986 for review) and meta-analysis con-

' Author’s note. Correspendence concerning this arficle should be addressed to Viktoras
Keturakis, e-mail: viktoras@kitokieprojektar.net
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firms the relationship between explanations of negative outcomes employing intern-
al, stable and global causes and depression (Sweeney at al., 1986). The expected
inverse relationship between a similar pattern of explanation for positive events and
depression has also been demonstrated, but is not so widely documented as with
negative events (Sweeney, Anderson & Bailey, 1986). The Attribution Style Ques-
tionnaire 1s a reliable, valid and convenient measure for assessing ways of explaining
evenls across various domains, in particular depression and achievement (Tennen &
Herzberger 1986; Reivich 1995).

The purpose of our study is to investigate the reliability and validity of the Lit-
huanian version of the ASQ, comparing clinically depressed with non-depressed sub-
jects. Research hypotheses are:

1. Clinically depressed participants will explain hypothetical negative events with
more internal, stable and global causes than non-depressed.

2. Clinically depressed participants will explain hypothetical positive events with
more external, unstable and specific causes than non-depressed.

Method
Participants

A total of 96 people were recruited to participate in a postgraduate study examining
the relationship between the cognitive style of field independence-dependence (Witkin
et al 1981) and depression. As part of this project, the ASQ and BDI responses from
two independent samples of Lithuanian participants were collected. Participants in
the experimental group (n = 43; mean age = 38.1 years; range: 16 to 67 years) and
control non-depressed group (n = 53; mean age = 39.5 years; range: 18 to 67 years)
were drawn from Mental Health Centers and Labor Exchange Training Units and
schools respectively. The groups were matched by age, sex, and education level. To
be included in the experimental group, participants were required to have received a
diagnosis of depressive episodes according to ICD 10 (The ICD-10, 1992). Exclusion
criteria were any of the following: bipolar disorder, comorbidity of psychotic symptoms
or organic disorder. The depressed patients scored M =25.24 SD =12.16 on the BDL
Participants from the control group - M =13.4 SD =9.45. The experimental group,
with a diagnosis of clinical depression, scored significantly higher than the control
group on the BDI, t (92)=5.31; p<0.01. The 95% confidence interval of the diffe-
rence was 7.41-16.26.

Procedure

Together with other instruments the ASQ and BDI were administered to partici-
pants from the experimental group during individual interviews, and in small groups
of 5 -10 to participants from the control group. All sessions lasted approximately 40-
60 min and were carried out by the same researcher. Participants had been provided
with a brief explanation of the aims of the study and the rights of participants.
Written consent was obtained from the students.
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Instruments

The ASQ is a self-report instrument that yields scores for the explanatory style of bad
and good events using three causal dimensions: internal versus external, stable versus
unstable, and global versus specific causes. The ASQ presents 12 hypothetical events,
half of them good and half bad, and the test taker is asked to write down the one
major cause of each event and then rate the cause along a 7-point continuum for
each of the three causal dimensions. The ASQ scores comprising the present data
were based on a Lithuanian translation of the original instrument, which we refer to
henceforth as the ASQ-L. Following independent translations of the ASQ-L by two
psychologists, all items were subsequently reviewed by a panel of experts. For good
events, a score of 1 is the lowest or worst possible score, whereas a score of 7 is the
highest, or best possible score. Conversely, for bad events a score of 1 is the highest,
or best possible score, and a score of 7 is the lowest, or worst possible score. Because
of the reverse order of scoring for good and bad situations, scores for good events
must be separated from scores for bad events. Composite scores, composite positive
(CoPos) and composite negative (CoNeg), were calculated by summing the positive
and then the negative scores on the three dimensions of attributional style. The
composite positive minus composite negative (CPCN) was computed by subtracting
the composite negative (CoNeg) scores from the composite positive (CoPos).

The BDI is a 21-item scale that identifies symptoms related to cognitive, beha-
vioral, affective, and somatic components of depression. It is used as a self-report
measure (Beck, Ward, Mendelson, Mock & Erbaugh 1961). Each item comprises
four statements rated from 0 to 3 in terms of intensity; high scores represent a more
intense depression. The measure showed a very good reliability of o = .82 (Yin &
Fan, 2000) and may be considered a valid measure of depression symptoms. The
Lithuanian version of the Beck Depression Inventory, BDI-L, showed good concur-
rent validity when clinically depressed participants (n=40), having a BDI average
score of 24, were compared with the members of a nondepressed control group
(n=40), who obtained a BDI average of 9 (Domanskiene, 1991). In our study the
BDI-L showed very high internal consistency (n=85) o. = .907.

The structure of the Attribution Style Questionnaire is a combination of an open-
ended format for items that ask the participant to record the major cause for the
event, and a fixed format for rating the dimensions on a continuum froml to 7.
During the administration of data collection we noticed that some participants had
difficulty with this format of the ASQ-L, and so we decided to compare ratings of
test takers with those of expert raters. If the interrater agreement indicated by a
correlation is high, this means that nalve test takers’ and questionnaire constructors’
understanding of internality, stability and globality does not differ, a finding that
would support the construct validity of the ASQ-L.

For this purpose, we employed the procedure described by Schulman et al., (1989).
We selected at random 27 ASQ protocols. Each hypothetical event and the cause
that the test taker wrote down was extracted from the protocol, typed out, randomi-
zed with the events and explanations of the subjects and given to three raters, who
did not know who the participants were and what their depression score was. The
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raters analyzed the cause written by the test taker for each event using “The Guide-
lines for Extraction and Rating Spontaneous Explanations” (Schulman et al. 1989).
All expert raters were literate in English, so that they could fully understand the
guidelines (Schulman et al, 1989).

We included the participants’ ASQ and raters’scores only if subjects responded to
every question on the questionnaire and also wrote explanations. For this reason the
number of protocols analyzed was less then 27.

Results
Reliability
Internal Consistency
[nternal consistency estimates (Cronbach’s alpha) for internality, stability, globality
and composite scores (Table 1) are modest and comparable to relevant estimates

mentioned by Tennen and Herzberger (1986) and Sweeney et al. (1986).

Table 1. Internal consistency scores (Cronbach’s alpha (d) for internality, stability, globality
between good and bad outcomes*

Internality Stability Globality Composite
Positive outcomes (n) .40 (84) 44 (84) .46 (83) 58 (81)
Negative outcomes (n) .38 (83) .58 (83) .56 (84) .69 (80)

* All scores are significant at .01 level.

Our study also confirms that the internal consistency for composite scores is hig-
her than for individual dimensions (Tennen & Herzberger, 1986) (Tablel).

Consistency across valence

Peterson et al. (1982) found that the attribution composite positive scores versus
composite negative scores are unrelated to each other (r= .02; n=130), but Schul-
man, Castellon and Seligman (1989) on the other hand, found a small, significant
negative correlation between those two indices (r= - .24; n=160). When we esti-
mated the relationship between composite negative and positive scores, it appea-
red to be surprisingly high (r= .53; p< .01; n=93). This shows a rigid pattern of
explaining events, whether positive or negative, or a rigid pattern of filling in the
questionnaire. To test this explanation we compared composite negative and com-
posite positive scores separately for the depressed participants and the nondepres-
sed control group. Strikingly, controls scored an even higher correlation between
the positive and negative events explanation (r = .67; p< .01) and the same calcu-
lations for depressed patients yielded non-significant estimates (r,= .35; p> .05.
This may have happened because in interviewing depressed patients individually
we obtained more accurate scores than when we worked in groups with partici-
pants in the control group. Some of them may have lacked motivation to fill out
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the questionnaires and thus have provided invalid ratings.

Construct validity

When comparing test takers’ ratings of their explanations on the ASQ-L with raters’
ratings of those same explanations we got similar or better scores than Schulman and
his colleagues (1989) (Table 2). In analyzing ratings by individual dimensions we esti-
mated the following scores: for the negative internal dimension o, = - .81; stablu -
o, = - .73 and global - o, = - .56 (p< 01) for the positive internal dimension o

- 89; stable - o, =-.68 and global - o _= -.55. All scores except the global negatwu
are significant when p< .01 and n varies from 16 to 22. Compdrmg, our results with
those reported by Schulman et al. 1989, it can be seen that in our study we observe a
much higher degree of interrater agreement between test takers and raters. This
indicates very good construct validity of the ASQ-L, bearing in mind our observa-

tions that some test takers were perplexed when they encountered the unusual ASQ-
L format.

Table 2. Comparison of test takers and raters interrater agreement scores of Schulman et al.
(1989) and our study Keturakis (2001)

Variable Correlation of ratings Test takers and 3 raters interrater
by test takers and 3 agreement Lithuanian sample
raters Schulman et al Average Intraclass Confidence

- (1989) study N=159 Correlation* (n)  interval (95 %)
Composite positive score 52 .83 (15) 62 -
(CoPos)
Composite negative score 48 19 (16) 55 - 92
(CoNeg)
CPCN Composite negative 71 85(10) .59- .96

minus composite positive

*All scores are significant at .01 level.
Criterion validity

Criterion validity is estimated by comparing test scores with one or more criteria
known to measure the attribute being examined. We followed the predicted concur-
rent validity according to the reformulated model in the domain of depression. We
compared attributional styles of clinically depressed and non-depressed controls. We
also related symptoms of depression measured by the BDI with explanatory style.

It would be expected that people who are depressed would use internal, stable and
global explanations for bad events more frequently than non-depressed persons. Com-
paring the composite negative attributional style scores (CoNeg) between groups (Tab-
le 3) we can observe that the depressed participants obtained higher scores on CoNeg
than the non-depressed. This difference is significant, t(92)=2.4, p< .05. The ASQ-L
scores are in accordance with the predictions of learned helplessness model in the
domain of depression.
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Table 3. Composite attribution style scores comparison between depressed and nondepressed

subjects
Variable N Mean Std. Deviation
CPCN Depressed 41 1.79 3.30
Controls 52 2.36 3.01
CoNeg* Depressed 42 12.96 3.23
Controls 52 11.34 3.26
CoPos Depressed 42 14.71 3.18
Controls 52 13.70 3.96

* Means differ significantly between groups at .05 level.

Two other composite scores that would be expected to differ between the groups
actually failed to do so in our study (Table 3).

The individual scales’ analysis (Table 4) comparison between depressed patients
and nondepressed participants revealed that only global ratings differed between
them for negative outcomes when p< .01. This means that the depressed patients
were prone to explain negative events with general causes. We can say they see those
causes as influencing their overall life. Put another way, they tend to generalize
causes for negative events.

Table 4. Individual dimensions of attributional style compared between depressed and
non-depressed subjects

Variables N Mean Std. Deviation
Internal Negative ~ Depressed 41 5.07 1.04
Controls 42 4.74 1.00
Stable negative Depressed 40 3.92 1.01
Controls 43 4.19 0.88
Global negative* Depressed 41 4.32 1.13
Controls 43 3.43 1.09
Internal positive Depressed 41 5.02 1.10
Controls 43 5.34 0.75
Stable positive Depressed 41 4.92 0.84
Controls 43 5.07 0.75
Gobal positive Depressed 41 5.12 0.96
Controls 42 4.73 1.03

* Meauns differ significantly between groups at .01 level.

Exploring the relationship between symptoms of depression and the explanatory
style, we found that composite negative scores correlated with BDI scores when Spear-
man’s tho was .36 (p< .01), and the composite positive minus negative score (CPCN)
correlated inversely with BDI - .28; p< .01. This corresponds with other data in the
original ASQ estimates (Peterson & Seligman 1984). The composite positive score
was not related to depression symptoms. The individual dimension analysis revealed
significant relationships between depression symptoms measured by BDI and intern-
al negative (r = .25 p< .05), stable negative (r= .22, p = .05) and global negative
(r= .41 p< .01) estimates. This is similar to what Peterson, Bettes and Seligman
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(1985) reported. Correlations of individual dimensions with positive events range from
- .13 to .11 and were not significant. In their study, Peterson et al (1985) noted an

inverse relationship between individual dimensions of attributions for good events and
depression.

Discussion

The Lithuanian translation of the Attribution Style Questionnaire is a reliable in-
strument for observing individual ways of explaining good and bad events. A signifi-
cant positive correlation between the ASQ-L scores for positive and negative outco-
mes contrasts with the data for the original ASQ (Peterson et al 1982; Schulman et al
1989) and possibly reflects the inconsistent behavior of unmotivated participants
when they filled out the questionnaire, something that threatens the reliability of
the scale. In future research with the ASQ-L the correlation of composite scores
between positive and negative events needs to be attended to and reported.

1. The explanatory style of internality, stability and globality for negative events was
related to clinical depression as well as to symptoms of depression measured by the
self-report questionnaire. Consequently, we can claim that the translated version of
the ASQ has good criterion validity.

2. The explanatory style of externality, instability and specificity for positive events
was not related to clinical depression or to the severity of symptoms of depression.
The meta-analysis of attribution style in depression revealed that effect sizes for
positive outcomes’ relations to depression were smaller than the corresponding ef-
fects for negative outcomes (Sweeney et al. 1989). In our view this results from the
small sample size.?
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Dimensionality of Pay Satisfaction in
Latvia: Exploring Structure

Uldis Pavuls,
University of Latvia, Latvia

The aim of the study was to test whether structure of pay satisfaction in Latvia is
multidimensional and to determine whether it is stable across distinct samples with
different pay practices. As yet there is little evidence on how universal is the multidi-
mensional structure of pay satisfaction in most studies having been conducted in
North America. Pay satisfaction was measured by Pay Satisfaction Questionnaire
(PSQ) developed by Heneman and Schwab. Two samples were used. One sample
consisted of 481 employees working in banks, mainly as tellers and account mana-
gers. The other sample consisted of 666 employees working in schools, mainly teac-
hers. Also a combined sample of the mentioned groups was used in several analyses.
Exploratory Factor analysis was the main method for exploring concept structure. In
addition, qualitative analysis was performed to identify availability of attitudes to-
ward pay. Results confirmed the previously obtained dimensions of pay satisfaction
for only one sample. Thus, the results suggest that the dimensions of pay satisfaction
vary with pay practices. Complementary items to the original PSQ helped to discover
additional dimensions of pay satisfaction and led to question the construct validity
of pay satisfaction. The study has implications for adaptation of PSQ outside of
North America and should stimulate further research on pay satisfaction in Europe
and eventually contribute to developing universally valid work motivation models.'

Key words: pay satisfaction.

One of the most significant outcomes of work is the reward people receive. The reward
can be almost anything an employee values and wants to receive for his/her work from
what an employer is willing and able to give (Cascio, 1995). Reward perceived more
narrowly consists of components that can be transformed into financial terms (Milko-
vich & Newman, 1990) and is called compensation or pay. Traditionally, compensation
consists of (a) base pay; (2) bonuses, incentives (variable pay); (3) benefits; and (4)
allowances (Ezera, 2001; Cascio, 1995; Armstrong, 1997, 2000:570). To broaden the
concept of reward, one can add nonfinancial components such as interesting work,

' Author’s note. Correspondence concerning this article should be addressed to Uldis Pavuls,
Lithuania. Electronic mail may be sent to uldis@fontes.lv
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challenging tasks, opportunitics to develop competence, good sccial environment, ex-
cellent company image, and work recognition (Armstrong & Murlis 1994).

Regardless of how perfectly a reward system is designed in a particular organiza-
tion, it is a subject of social cognition processes. How a person perceives reward
system or work outcome is largely based on values, assumptions, beliefs, ¢xpectations
and attitudes. Since a reward system consists of many different components, there
most likely will be separate il not different attitudes towards cach of the compo-
nents. This rises the question of reward structure and dimensions.

For the purposes of this study, only the financial part of a reward system will be
explored. Pay satisfaction broadly defined is an attitude (Miceli, & Lane, 1991; p.
238). If pay is to be included in a definition of attitude, pay satisfaction would be
regarded as an evaluative judgment lo rale pay positively or ncgatively. Pay satisfac-
lion as an altitude 1n a broader sense has affective, cognitive and behavioral dimens-
ions. It is rather unstable. and is subject to change with actual pay practices in a given
organization.

Rescarch on pay related issues began with scientific management proposed by
Frederick Taylor. During the 1930°s research on pay was focused on psychological
aspects in the context of motivation theories. Systematic research on pay satisfaction
was Initiated tn the 1960°s when Edward Lowler integrated discrepancy theory with
cquity theory (Lawler, 1971; Weiner, 1980;p.742).

Pay satisfaction is defined in discrepancy theory as the difference between expec-
ted and received pay, in absolute (Katzell, 1963) or perceived terms (Locke, 1968).
Typical measures of pay satisfaction in that period were based on the differcnce
bctween cxpected and received pay (Lawler, 1971;p.208; in Porter, 1961). Similarly,
Lawler defined pay satisfaction as “the discrepancy between (a) perceived amount of
actual pay and (2) perccived amount of pay, which should be received “(Lawler,
1971:p.214). A person thus would be dissatisfied with pay if there is less pay received
for the work done than what should be received. On the other hand if a person
receives more than he/she should receive, guilt and discomfort will be felt. Lee Dyer
and Roland Thenault (1976:p.602) modificd the model of Lawler by proposing that
pay satisfaclion is a function of perceived pay equity and perceived adequacy of pay
administration,

Weiner (198(}) proposed to return to the earlier Dyer and Theriault’s approach,
with one important modification which allowed avoiding different interpretation of
constant amount ol pay (e.g. a pay increase of 50 USD will be interpreted differently
by a person who receives a salary of 400 USD and a person receiving 2000 USD).
Weiner (1980;p.743) defined pay satisfaction as “‘discrepancy between (a) perceived
actual pay and (b) perceived pay that should be received (c) relative to pay in absolu-
te terms”. Therefore, relative equitable pay is the perceived pay that should be recci-
ved minus perceived actual pay divided by perceived actual pay.

Miceli and Lane (1991) concluded that pay satisfaction is not adequatcly defined
because in most definitions causes of pay satisfaction are described rather than ex-
plained. They named several problems with defining pay satisfaction. First, there is
challenge of interpreting what pay is. It can be influenced by pay history and tradi-
tions. Pay can be perceived as base pay only or it may include bonuses and benefits.
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Second, there is a lack of focus on affective dimension of pay satisfaction. Third,
there i1s no clear relationship between job satisfaction and pay satistaction. Fourth,
not enough cvidence has been gathered on pay satisfaction structure. Miceli and
Lane (1991;p.246) propose to define pay satisfaction as “the sum of overall positive
or negative feelings about pay”.

Initially, pay satisfaction was measured as one-dimensional concept (Shaw, 1999;
Judge &Welbourne, 1994; Heneman & Schwab, 1985). Among the most popular
measure of exploring pay satisfaction were the Minnesota Satisfaction Inventory (Weiss
et al,, 1967) and the Job Descriptive Index (Smith et al, 1969). Both methods were
developed to investigate job satisfaction along several dimensions, including pay sa-
tistaction. Despite the potential of these methods for grouping items into two or
three categories (€.g. pay amount, comparison, administration) (Weiner, 1980), tho-
se categories tended to be collapsed into a single overall pay satisfaction scale (He-
neman & Schwab, 1985;p.130).

A different approach was suggested by Hencman and Schwab (1985). They provi-
ded evidence that pay satisfaction is a multidimensional concept consisting of 4 in-
dependent dimensions: (a) satisfaction with pay level; (b) satisfaction with benefits;
(c) satisfaction with pay rises; and (d) satisfaction with pay structure and administra-
tion. In an earlier discussion authors proposed five factors by separating pay structu-
re from pay administration, but confirmatory factor analysis rejected this proposi-
tion. The main reason for proposing multidimensional approach was the expecta-
tion that a person may have a different attitude towards different aspects of pay, and
thus traditional methods measuring pay satisfaction would not be able to reveal
multidimensional nature of the concept.

Hencman and Schwab in the remarkable article sparked numerous research pro-
jects that were designed to explore pay satisfaction structure. Results were contradic-
tory. Among the first who doubted stability of pay satistaction structure were Scar-
pello, Huber and Vandenberg (1988). They found that the only valid scales were
these of pay level and benefits. Except for the pay level scale, the other scales highly
correlated. To determine factor structure, authors used the same method as Hene-
man and Schwab. A three-factor solution was found. It was conclded that pay satis-
faction structure systemaltically changes depending on pay system practices of a given
organization. Several researchers who discovered three, four and five factors solution
supported this conclusion. Carraher (1991) presented evidence for a three-factor so-
lution, adding that orthogonal factor extraction method is irrelevant since pay satis-
faction dimensions cannot be independent of each other. Findings of other authors
(e.g. Mulvey, Miccli, Near, 1992), who used confirmatory instead of exploratory fac-
tor analysis, did not yield support for three, four or five factor solutions. However,
they shared that a four or five factor solution fits empirical data somewhat better,
suggesting a return to the original version of pay satistaction dimensions proposed by
Heneman apd Schwab.

Strong support for the original four factor approach was provided by Judge and
Welbourne (1994) who concluded that the four-factor model is (a) reliable; (b) sup-
ported by empirical evidence; and (c) valid independently of high factor correlation.

Since most of the studies on pay satisfaction as well as job satisfaction were car-
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ried out in North America, there is not enough evidence on how universal multidi-
mensional structure of pay satisfaction is. Therefore, it is important to replicate pay
satisfaction studies in other cultures by cxploring its internal structure. The aim of
this study is 10 test whether structure of pay satisfaction in Latvia is multidimension-
al and to determine whether it is stable across samples with different pay practices.

An additional reason for exploring pay satisfaction structure is the growing num-
ber of cross-cultural studies designed to develop complex work motivation models,
with pay related attitudes often included as a variable (see Li-Ping Tang et al, 2000;
Roe et al, 2000; Kalleberg & Rognes, 2000; Lum et al, 1998; Dulebehn, 1998).

Method

Sample and procedure

Two samples were chosen, employees of banks and schools. One of the main reasons
tor choosing these groups was that there arc different pay practices in banks and
schools, which can be described by the following criteria - pay administration, setting
pay levels, compensation package. and pay rises. In banks pay is administered by
human resource or financial department in relation to each bank’s strategic objecti-
ves. In schools pay 1s admimstered centrally by Mimstry of Education and Science
and Teachers Trade Union in relation to the State budget. In banks therc arec human
resource management professionals who try to follow contemporary compensation
practices developed in United States and Europe. This would not be the case with
schools. In banks pay levels are mainly set according to competitive market rates for
well described jobs. In schools pay levels are based on state budget and are provided
for 1 full time job. irrespective of the fact that many teachers work “2 full time
workloads”. In banks there are more complex compensation packages including dif-
ferent bonuses and wide range of benefits. This is hardly the case in schools. In banks
there are annual pay reviews related to performance of the bank as well as unit and
individual reviews. In schools pay rises are determined irregularly by the responsible
Ministry, and sometimes even as a result of a general strike. Thus pay practices in
schools and banks can be considered different from the perspective of Human Re-
source Management.

Both samples were selected at random. First, eight cities were selected, and then
schools or branches of banks. The total number of questionnaires was 1171. There
were 481 (41.9%) banks employees, 666 (58.1%) schools employees. A total of 452
(39.4%) participants were from the capital Riga, and 695 (60.6%) from other cities.
There were 165 (14.4%) men and 975 (85%) women. In terms of age there were 132
(11.5%) persons under 25, 333 (29.0%) from 25-35, 341 (29.7%), from 35-45, 217
(18.9%) from 45-55, and 122 (10.6%) 55 years old or older. A total of 806 (70.3%) of
participants had Bachelor or Master degrees. Latvian was the native language of 972
(84.7%) participants.

The sample of bank employees mainly consisted of tellers and managers, 239
(49.7 %) of them were from Riga, 242 (50.3 %) from other citics. There were 109
(22.7 %) men, and 371 (77, 1%) women. There were 94(19.5%) participants under
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25, 186 (38, 7%) from 25-35, 119 (24.7%) from 35-45, 67 (13.9%) were from 45-55, 15
(3.1%) were 55 and older. 203 (42.2%) participants had bachelor programs in prog-
ress, and 220 (45.7%) had Bachelor or Master degrees.

The sample of school employees consisted mainly of teachers and principals. 213
(32%) of them were from Riga, and 453 (68%) from other cities; 56 (8.4%) were men
and 604 (90, 7%) women; 38 (5.7%) were under 25, 147 (22.1%) from 25-35, 222
(33.3%) were from 35-45, 150 (22.5%) were from 45-55, 107 (16.1%) were 55 and
older. 586 (88.0%) had a Bachelor or Master degrees.

All questionnaires were distributed to the 76 groups (46 branches of banks and 30
schools) of study participants who filled them out in groups under supervision of a
researcher. The response rate was higher than 95%.

Measures

Pay satisfaction was measured with a questionnaire developed by Heneman and
Schwab (1985). It consisted of 18 original questions, which were divided into four
pay satisfaction dimensions: (a) satisfaction with pay level; (b) satisfaction with be-
nefits; (c) satisfaction with pay raises; and (d) satisfaction with pay structure and
administration. Participants evaluated each item on a 5 point Likert type scale where
“1" was “very dissatisfied”, “2” “dissatisfied”, “3" “neither satisfied not dissatisfied”,
“4” “satisfied”, “5 “very satisfied”.

The questionnaire was adapted into Latvian by using international recommenda-
tions (Vijver & Poortinga, 1991); 12 items were added to provide similar items for
adaptation purposes if needed. These added items were created for four original pay
satisfaction dimensions and an additional one - for satisfaction with bonuses. All
original items in English were translated into Latvian by four different translators,
who compared their versions after the translations was completed, discussed them
and created one version for translation back into English. Different translators per-
formed the back translation. Then both versions were compared and discussed until
the panel of experts agreed on the final version. The method was slightly modified
by adding the answer option to “do not know”, which is assumed to be crucial in
cultures or organizations with different pay practices.

Results
Availability of attitudes

Before exploring pay satisfaction structure, analyses were performed to establish the
presence of attitudes on specific issues of pay practices. As expected, in both sam-
ples, a large number of “don’t know” responses was related to pay administration
and benefits (see Table 1).

Responses to all items were normally distributed with a slight positive skew, mea-
ning that respondents tended more to be dissatisfied than satisfied with their pay. In
both samples, the mean of all items ranged from 1.88 to 3.29 (see Table 2), and stan-
dard deviation, from 0.80 to 1.13. The number of cases with no missing values in the
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sample of banks* employees were 113(25%), and 180(27%) in the sample of schools*
employees.

Table 1. Analysis of “do not know" Responses to the Extended Heneman and Schwab Pay

Items Banks Schools
N Percentage N Percentage

Level of rumors in the company ** 228 48.4 275 425
Pay of other jobs in the company ® 217 455 277 43.2
How the company administers pay ° 186 39.3 204 31.2
Differences in pay among jobs in the company ® 179 37.9 224 34.0
Criteria determining pay level A% 157 33.3 51 7.8
Amount spent for benefits ®¢ 151 31.9 299 45.7
The way how pay increase is determined = 141 30.0 o7 14.7
Consequence in pay practices 2 137 29.3 147 22.7
How management accounts for external pay 127 27.0 194 29.7
references *®

Equity of pay system ** 125 26.3 131 19.9
Overall pay system of the company " 116 24.4 59 9.0
The company’s pay structure ® 107 22.7 99 15.2
Influence my supervisor has on my pay ° 95 204 106 16.3
The value of my benefits ® 74 15.6 146 22.4
My pay level comparing to the market level * 72 152 56 8.5
Bonus system of the company * 68 14.3 69 10.5
Rises I have typically received in the past 64 13.6 51 7.8
Size of my bonuses * 62 13.2 46 7.0
The number of benefits I receive ® 57 12.0 123 18.8
My most recent rise 51 10.8 37 5.6
All bonuses granted to me * 43 9:1 31 4.7
Information the company gives about pay 38 8.0 19 29
My benefits package 23 49 48 13
Everything I receive for my job * 13 2.7 18 2.7
My overall level of pay 10 2:1 8 12
My overall compensation * 8 1.7 3 0.5
Compensation compared to my job tasks * 5 1.1 7 1.1
Size of my current salary 5 1.0 2 0.3
My take-home pay 3 .6 0 0
My current salary 1 2 2 0.3

"Added items.

f More than 15% of respondents did not have any attitude or did not wish to disclose it on a particular
subject.

“More than 10% difference between school and bank employees in number of attitudes expressed
toward a particular subject.

Control for systematic differences based on demographic variables

Several tests were performed to identify if there are systematic differences based on
gender, age, and affiliation to a bank or a school.

First, One-way Anova for both samples separately was applied to compare means
of each item scores of male and female groups. Results indicated that there are no
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systematic differences based on gender. Similar procedure was applied to compare
means of each item scores of bank and school employees groups. Results indicated
that there are systematic differences based on type of organization respondents are
working. To eliminate mentioned differences data was standardized for both sam-
ples separately. Consequently, factor analysis for the combined sample was proces-
sed with Z-scores obtained for the employees of banks and schools.

Table 2. Mean, Standard Deviation and Number of Valid Responses for Items of Heneman
and Schwab Pay Satisfaction Questionnaire

Ttem Bank employees School employees

N M SD N M SD
My take-home pay - 477 287 092 661 188 0.86
My benefit package ® 449 265 1.13 607 200 0.98
My most recent rise ® 423 305 1.07 625 212 096
Influence my supervisor has on my pay = 368 329 090 547 328 091
My current salary - 477 297 094 659 215 087
Amount the company pays toward my benefits 321 2.7 1.07 355 201 093
Rises I have typically received in the past 406 3.07 094 604 219 0091
The company’s pay structure . 365 28 092 553 253 0.97

Information provided by company about pay issues 437 327 094 637 330 1.05
concerning me

My overall level of pay 467 303 090 655 214 0.86
The value of my benefits ® 398 279 1.01 505 216 094
Pay for other jobs in the company * 260 318 080 365 243 0.87
Consistency of the company's pay policy * 331 296 0.83 501 299  0.96
Size of my current salary " 476 296 092 659 209 0.86
The number of benefits I receive ® 416 256 099 531 211 090
How my rises are determined ® 329 290 088 563 265 1.00
Differences in pay among jobs in the company * 294 273 087 435 261 0.86
How the company administers pay ° 287 298 086 449 289 095
N of cases with no missing values 113 180

L - Satisfaction with pay level;
B - Satisfaction with benefits;
R - Satisfaction with pay rises;
§ - Satisfaction with pay administration/structure.

Second, after index of pay satisfaction was calculated based on results obtained in
factor analysis, correlation analysis was performed to cross check impact of age and
gender variables on Pay Satisfaction. Neither age nor gender correlated significantly
with pay satisfaction in both samples. Age and pay satisfaction in banks correlated
086, and in schools correlated .030. Gender and pay satisfaction in banks correlated
.009, and in schools correlated -.018.

Pay Satisfaction Structure for Bank Employees

Principal Components method with Varimax rotation was chosen for factor extrac-
tion. The number of factors was not defined prior to analysis. A four factor solution
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was obtained that corresponds to the original PSQ structure developed by Heneman
and Schwab (see Table 3). Criteria for using an item to define a factor was the highest
factor loading as well as an item’s semantic meaning according to the expected structu-
re of the construct. In the case of item’s fair (.450) and poor (.320) loading on one or
two other factors (Comrey & Lee, 1992), the decision was taken to exclude an item
from calculation due to poor interpretation opportunities. 16 out of 18 items clearly
indicating four underlying dimensions of Pay Satisfaction, and providing the ground
for calculating indexes: satisfaction with pay (F1, «=.94), satisfaction with benefits
(F2, x=.92), satisfaction with pay administration (F3, o.=.82), and satisfaction with
pay raises (F4, o=.68). Satisfaction with pay accounted for 42.9% of variance of all
iterns. Communalities for this dimension were also the highest (from .797 1o .891).
Satisfaction with benefits had factor loadings and communalities ranging from .752 to
.831. This factor had power to explain 11% of variance of all items. Satisfaction with
pay administration had relatively high factor loadings (from .794 to .579), but smaller
communalities (from .716 to .588). This factor had power to explain 9% of variance.
Fourth dimension (pay rises) had relatively small factor loadings (from .733 to .463),
but smaller communalities (from .649 to .366). This factor had power to explain only
6% of variance.

Table 3. Four Factors Solution”, Including Eigenvalues, Communalities and Reliability Cocffi-
cients of Heneman un Schwab Fay Satisfaction Questionnaire for bank employees

Irens Bank emplovees, N=260-477
n Fi K2 F3 rd
Size of my current salary 891 .887 189 159 207
My current salary .890 .883 153 A77 238
My take-home pay : 803 .850 166 145 178
My averall level of pay 797 .804 .265 220 180
The value of my benefits 831 229 850 214 103
Amount the company pays toward my benefits 821 142 8406 232 174
My benefits package 763 202 820 192 0
The number of benefits | receive 752 164 810 131 227
Differences in pay among jobs in the company 716 146 098 794 235
How the company administers pay 693 184 151 783 150
Conststency of the company's pay policy 682 216 252 734 185
The company’s pay structure 641 304 166 638 338
Pay for other jobs in the company 588 -.053 252 579 -.432
How my rises are determined 607 203 281 515 471
My most recent rise .649 .290 122 109 733
Intfluence my supervisor has on my pay 551 233 134 223 655
Rises I have typically received in the past 366 193 308 138 463

lnformation provided by company about pay issues 403 047 233 367 A60
concerning me

Eigenvalues for unrotated solution - 7.7 L9 1.6 1.1
Variance explained prior to rotation (%) - 42.9 10.9 8.9 6.3
Cronbahs u reliability coefficients” - 94 92 82 68

" Extraction method: undefined factor number, principal components, Varimax rotation with Kaiser
normalization.
“Coefficients were calculated only for underlined items.
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Pay Satisfaction Structure for School Employees

Principal Components method with Varimax rotation was again chosen for factor extrac-
tion. Factor number prior to analysis was not defined. A three factor solution was obtai-
ned which deviated from the original PSQ structure developed by Heneman and Schwab
(see Table 4). Criteria for using an item to define a factor was the same as described for
the sample of bank employees. 13 out of 18 items corresponded to expected underlying
dimensions of Pay Satisfaction. Items pertaining to satisfaction with pay raises appeared
in dimensions of satisfaction with benefits and satisfaction with pay administration.

It is interesting that in the sample of school employees of satisfaction with bene-
fits (F1, a=.86) explains more variance (41%) than satisfaction with pay (F3, a.=.92,
7%) contrary to the bank employees sample. Satisfaction with pay administration
(F2, a=.79) explained 13% of total variance. Satisfaction with pay had higher com-
munalities ranging from .857 to .785, and factor loadings from .866 to .776. Satisfac-
tion with benefits had communalities ranging from .709 to .519, and factor loadings
from .815 to .644. Satisfaction with pay administration had communalities ranging
from .729 to .477, and factor loadings from .834 to .685.

Compared to the other sample, the same items were loading only in two dimens-
ions - satisfaction with pay and benefits.

Table 4. Three Factors Solution, Including Eigenvalues, Communalities and Reliability
Coefficients of Heneman un Schwab Pay Satisfaction Questionnaire for School Employees

Items School employees, N=355-661
W Fl F2 F3

Amount the company pays toward my benefits 709 815 179 A1
The value of my benefits .697 770 187 262
The number of benetfits I receive .647 730 225 251
My benefits package 519 644 .209 .246
Rises | have typically received in the past 521 .600 144 374
My most recent rise 492 .555 169 394
Pay of other jobs in the company 307 522 143 115
How the company administers pay 729 139 .834 118
Consistency of the company’s pay policy 643 181 .784 075
Influence my supervisor has on my pay 536 .189 705 .058
Information provided by company about pay issues A77 .002 .687 069
concerning me

How my rises are determined .600 329 .685 154
Differences in pay among jobs in the company 419 227 .596 109
The company’s pay structure AT3 289 555 285
My current salary .857 286 159 .866
My take-home pay 738 161 105 837
Size of my current salary .806 322 141 .826
My overall level of pay .785 393 172 776
Eigenvalues for unrotated solution - 7.4 23 1.3
Variance explained prior to rotation (%) - 41.1 12.8 6.9
Cronbahs a reliability coefficients” . 86 .79 92

" Extraction method: undefined factor number, principal components, Varimax rotation with Kaiser
normalization.

“Coefficients were calculated only for underlined items.
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Pay Satisfaction Structure for Combined Sample with Additional Items

The last analysis performed on pay satisfaction structure was exploratory factor an-
alysis with Varimax rotation for the combined sample and with 12 items added to
the questionnaire. These items were intended to form an additional dimension re-
ferring to satisfaction with bonuses, and to add some items to the original dimens-
ions in order to obtain better concept structure. Factor number was not defined
prior to analysis. A five factor solution was obtained (see Table 5).

Table 5. Five Factors Solution’, Including Eigenvalues, Communalities and Reliability
Coefficients for The Expanded Heneman and Schwab Pay Satisfaction Questionnaire for

The Combined Sample
Ttem Joint sample, N=1148

K’ FI __F2 F3 F4 F5
Size of my current salary 853 .880 148 .190 .124 076
My current salary 818 859 159 205 .085 .072
My take-home pay .700 811 123 (146 059 051
My overall compensation * 778 801 176 .196 .208 .155
My overall level of pay J66 792 (158 283 .143 115
Compensation comparing to my job tasks * 599 631 257 .190 .230 .214
My pay level comparing to the market level * 412 444 136 071 .050 .435
My most recent rise 446 443 312 376 .077 -.064
How the company administers pay .673 130 723 086 .221 .279
Influence my supervisor has on my pay .602 75 704 (195 (120 -.154
Consistency of the company’s pay policy 606 .125 688 .162 .149 .262
Information the company provides on pay issues 448 069 649 (133 .072 .003
How my rises are determined 601 205 643 268 245 .116
Criteria determining pay level * 580 337 575 .074 224 283
Equity of pay system * 624 188 564 054 339 392
The company’s pay structure .545 319 558 186 .083 .301
Differences in pay among jobs in the company 563 (138 547 131 .032 476
The value of my benefits 754 265 165 767 178 .192
Amount the company pays toward my benefits 738 173 193 .760 .188 .240
The number of benefits I receive 697 255 173 733 213 (141
My benefits package 651 224 (183 727 177 .085
Rises I have typically received in the past 426 368 211 476 .141 -.017
All bonuses granted me * 832 206 .190 301 .807 .107
Size of my bonuses * 840 235 222 290 .801 .098
Bonus system of the company * .785 05 400 182 747 (153
Everything I receive for my job * 335 378 279 311 401 237
Level of rumors in the company * 458 -006 169 041 074 .650
Pay of other jobs in the company 426 .050 .004 349 033 .548
Overall pay system of the company * 544 356 218 (134 300 .511
How management accounts external pay references ® 542 253 424 108 .239 480
Eigenvalues for unrotated solution - 122 25 1.7 1.2 1.1
Variance explained prior to rotation (%) - 405 85 58 4.1 3.8
Sample size if index calculated ® - 1090 542 602 928 391
Cronbach’s « reliability coefficients ® - .94 .83 .89 90 .50

" Extraction method: undefined factor number, principal components, Varimax rotation with Kaiser
normalization.
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* Complemented items
# Coeffictents were calculuted only for underlined items,

Criteria for using an item to define a factor was the same as described for the
sample of banks. Fl corresponded satisfaction with pay, that explains 40.5% of total
variance (®=.94), F2 corresponded to satisfaction with pay administration. inclu-
ding one item from satisfaction with pay rise; it explained 8.5% of (otal variance
(0=.83); F3 corrcsponded to satisfaction with benefits, and explained 5.8% of total
variance (0.=.89). F4 corresponded o satisfaction with bonuses, and cxplained 4.1%
of total variance (0=.90), while F5 consisted of 3 items corresponding 1o satisfaction
with internal pay equity {rumors about pay, pay in other jobs, and overall pay system
of the company), that explained 3.8% of total variance {(a=.50). Excluding F5, com-
munalities and factor loadings were quile high for all four of the remaining lactors.
Satisfaction with pay had communalities ranging from .853 to .700, and factor loa-
dings ranging from .880 to .792. Satisfaction with pay administration had commun-
alines ranging from .673 to .448, and factor loadings ranging from .723 w0 .643. Satis-
faction with benefits had communalities ranging from .754 to .651, and tactor loa-
dings ranging from .767 to .727. Satisfaction with bonuses had communalities ran-
ging from .832 to .785, and factor loadings ranging from .807 to .747. Satislaction
with pay equity had communalitics ranging from .544 to .426, and factor loadings
from .650 to .511.

Factor analysis results suggested that samplcs be separated and that additional
calculations be conducted for complementary dimensions of satisfaction with pay.
Added item required expression of an attitude toward overall compensation, and
clcarly made this dimension broader as well as purificd factor loadings and reliability
of the scale. Satisfaction with pay {overall compensation) of school employees had
reliability of .93. A similar level of reliability (.95) was attained for bank employees.
In both samples, the extended complemented dimension of satisfaction with pay
had high factor loadings and communalities ranging from .873 to .809.

Discussion

The present study provides supportive evidence that in the sample of bank employee
structure of pay satisfaction measured by PSQ consists of four dimensions. However
the original structure of pay satisfaction measured by PSQ was not stable for the
samples. For school employees, who cxperience different compensation practices
from bank employees, there structure of pay satisfaction consisted of three dimens-
ions. Pay rise and pay administration dimensions were not differentiated from each
other. The same results appeared in the combined sample. The added items to PSQ
formed two separate dimensions. As cxpected, all items related to bonuses formed a
distinct dimension. This finding raises the question of whcther the original four (or
even five, if administration is separated from structure) dimensions represent the
complete structure of pay satisfaction. For cxample, bonuses are an important con-
tribution to total compensation, and might generate distinct attitude toward it. Sur-
prisingly, some evidence was obtained that results of pay administration, like rumors
and perceived level of pay of other jobs, might form another dimension. Thus there

BALTIC Journal OF PSYCHOLOGY 12002, vul. 3, No. I/




74

could possibly be two attitudes relating to pay administration, one focused on pay
administration effort and practices, and the other centered on the current result of
pay administration practices. This possibility should be further explored.

A novel feature included in the study is that respondents were provided with an
opportunity to give an alternative answer, namely, “do not know”. This innovation
generated interesting qualitative results in respect to the presence of attitudes. As
expected, many participants did not have an attitude toward items of pay admini-
stration and bencfits. These results can be explained on the basis of company or
sector specific pay practiccs cxperienced by employces in both samples. The majority
of participants probably perceive salary as only one component of their pay even it is
not true. Therefore, it is advisable to include in PSQ an opportunity to provide “do
not know” to see whether an attitude indeed exist. This would be helpful in these
countrics where employees perceive salary as their most important compensation
component.

Finally, results of the study imply that only one dimension of pay satisfaction has
the power to explain variance among surveyed employees, and it is satisfaction with
salary. This conclusion is supported by the results of qualitative analysis of “do not
know” responses as well as results of factor analysis. The question could be still asked
whether attitude toward salary or overall pay could serve better for predicting diffe-
rences among employees related to pay satistaction, and for predicting other attitu-
des in more complex work motivation models. In part, this question arose as a result
of reviewing numerous recently developed work motivation models, which, despite
the virtual consensus on multidimensional structure of pay satisfaction, still apply
one-dimensional (overall) measures of pay satisfaction. It seems that using a one-
dimensional structure of pay satisfaction results in glossing over the systematic varia-
bility in compensation practices on revealed structure of the concept in differcnt
countrics and across diverse samples.

However this conclusion about the applicability of one-dimensional structure of
pay satisfaction does not suggest that the concept itself does not have multidimens-
ional structure. It does, but there is a clear need to develop better pay satisfaction
measuring instruments, which would be more universal and not so dependent on pay
practices,

In addition some comments would be appropriate regarding relationships bet-
ween important demographic variables (age and gender) and pay satisfaction. Sever-
al analyses indicated that there were no significant relationships between gender and
pay satisfaction. This could be explained by the fact that in the mentioned samples
most likely there is pay equity both on objective and perceived level. Results also
suggested that there were no significant relationship between age and pay satisfac-
tton in each sample separately. Presumably, it is controversial since people in diffe-
rent career stages have another pay expectations. Results of the study can be explai-
ned by the fact that each sample was rather homogenous regarding age pattern.
Identification of age ditferences in rctation to pay satisfaction in the combined sam-
ple was not intended to be in the focus of the study. However this issue does require
further attention in further studies.

There are several limitations in this study. First, the number of samples in the
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study is not sufficient for drawing general conclusions about the stability of the con-
cept structure across distinet groups of cmployees. Second, use of exploratory met-
hods in exploring construct is subject to limitation. Analysis should be repealed with
confirmatory methods to test whether the data fit the a priori structure obtained by
Heneman and Schwab.

In summary, the stady was part of PSQ adaptation in Latvia, and it confirmed the
multidimensional structure of pay satisfaction. However, the number of dimensions
varied across samples raising the gquestion, whether satisfaction with pay raises could
well be an integrate part of satisfaction with pay administration. Thus, the study
supports the notion that the concept structure varies together with pay practices.
Complementary items to the original questionnaire helped to discover additional
dimensions of Pay Satisfaction that led to questioning the construct validity of Pay
Satisfaction.
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THEORETICAL ARTICLES

Creativity and innovation: Men’s business
or women’s work?

Arthur Cropley,
University of Hamburg

Innovation involves the introduction of novelty into a functioning system, for pre-
sent purposes a system of production, management, sales, and the like. The novelty
must lead to devices or procedures that achieve goals or solve problems of the parti-
cular system, i.e., it must be relevant and effective. Thus, innovation involves func-
tional creativity. Stereotypes of men and women regard properties associated with
innovation (e.g., having many ideas, taking risks, standing up to opposition) as typi-
cally male, and thus imply that innovation is men’s business. However, successfully
introducing novelty requires both “male” and “female” characteristics, so that it is
also women’s work. This paradox can be understood with the help of a phase model
of functional creativity.'

Key words: creativity, innovation, stereotype, gender.

The essence of creativity is production of novelty - doing something in a new way.
Although the term is traditionally used in connection with art, literature, music and
similar activities, in recent years the attention of researchers, educators, economists,
business and military leaders, and ultimately politicians, has been drawn to creati-
vity’s importance as a factor in social progress, economic development and even geo-
political survival. The general argument is easy to summarize: In the face of rapid
change societies will stagnate, even perish, unless their leaders in all ficlds become
more creative. Thus, creativity is no longer seen as purely the domain of aesthetes
and intellectuals concerned with questions of truth and beauty (as important as the-
se issues may be) but as a pathway to national prosperity and a means for making the
nation strong, stable and safe. In the Baltic States the problems are, among other
things, economic (e.g., developing the industrial base, combating poverty), biotech-
nological (e.g., communications and transport, health), environmental (e.g., pollu-
tion, deforestation), social (e.g., integration of minorities, ageing of the popula-
tion,) and political (e.g., achievement of stable and responsible government).

I Author’s note. Correspondence concerning this article should be addressed to Arthur
Cropley, e-mail: cropley@bold.net.au
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The importance of products

Adopting a human capital approach a number of recent writers (e.g., Walberg and
Stariha, 1992) have given considerable attention to the importance of creative peop-
le in business, manufacturing, sales, management, administration, and the like, areas
that are markedly different from the more traditional domains associated with crea-
tivity such as literature, art, music, or theatre. Creativity is frequently seen nowadays
as vital for the growth or even the survival of firms and organisations at a time of
globalisation and relentless competition. Although he was writing about enginee-
ring creativity, Horenstein (2002) summed up what is needed in a useful way: “devi-
ces or systems that perform tasks or solve problems [my italics]”. As Burghardt (1995)
pointed out, creativity in this sense differs from the kind of creativity that is typical in
areas such as fine art. According to him, fine art is “a manifestation of creativity with
no functional purpose [my italics], only aesthetic purpose”. By contrast, what is ne-
cded is “creativity with a purpose [my italics]”. The purpose is to design novel pro-
ducts, develop innovative systems for producing them, market them in new ways,
and so on. Cropley and Cropley (in press) refer to this as “functional” creativity. Its
most important aspect is the novel devices or systems that perform tasks or solve
problems, i.c. its products. The study of functional creativity thus involves a dimen-
sion (the product) that is often neglected in educational and psychological research.
I myself and other writers such as Albert (1990) frequently recommended focusing
on person and process, because creative products were thought to be too difficult to
define.

More recently, however, Cropley and Cropley (in press) defined four key proper-
ties of useful products, which they refer to as “functional”. Slightly modified for
present purposes, these are:

(a) relevance and effectiveness (the product does what it is supposed to do
in a particular context)

(b) novelty (the product introduces something new)

(c) beauty (the product is understandable, complete, well finished, and internally
harmonious)

(d) generalizability (the product opens up possibilities in contexts other than the
one into which it is being introduced)

Extending Taylor’s (1975) idea of “levels™ of creativity, Cropley and Cropley ar-
gued that the criteria just listed for defining functionally useful products (products
that succeed in performing tasks or solving problems) form a hierarchy. The first
criterion in the hierarchy is relevance and effectiveness. If a product is simply rele-
vant and effective it is not creative but “routine”. Of course, even if they are not
creative routine products can be extremely useful, and thus differ from those displa-
ying none of the criteria in the hierarchy, but they lack novelty and are therefore not
creative. When a relevant and effective product’s effectiveness is supplemented by
novelty, it achieves the lowest level of functional creativity, and can be labelled “ori-
ginal”. The further addition of beauty yields an “elegant” product, and effective-
ness, novelty and beauty supplemented by generalizability yield “innovative™ pro-
ducts. “Original,” “elegant” and “innovative” products can all lay claim to functio-
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ral creativity,

Functionally creative products that solve problems can be contrasted with the
“merely” aesthetic products of some forms of art, music, litcrature, and the like, in
which the primary focus is on novelty and/or beauty rather than on effectiveness,
with the result that practical uscfulness (relevance and effectiveness) is missing. Of
course, it can be argued that such products display their own form of usefulness,
since they solve aesthetic problems such as how to communicate an artist’s sense of
wonder. However, this concept of relevance and cffectiveness is clearly different
from what Horenstein and Burghardt had in mind in their definitions of enginecring
creativity, or Cropley and Cropley in their discussions of practical, “functional” crea-
tivity. The hicrarchical organization of the criteria of functional creativity is depicted
in Table 1.

Table 1. The hierarchical organization of functional products

Kinds of funcrional (practically usefid ) products

Criterion Uncreative Creative o
Routine Original Elegant Innovaiive Aesthetic
Etfectivenass + + + + >
Novelty - + + + +
Elegance - - + + 9
Generalizability - - . - 9

Innovation-introducing novelty into organizations

The achicvement of functional creativity in business, manufacturing, markcting, ad-
ministration, and the like is usually referred to as “innovation”-the deliberate intro-
duction of something new intc a functioning system. As King (1992, p. 9) put 1,
innovation is * ... the sequence of activities by which a new element is introduced”.
King emphasized that innovation in the sense just outlined involves an intention to
bring about change, so that innovatory change differs from change that results simply
from natural evolution with the passage of time-tt is revolutionary rather than simply
evolutionary. Thus, innovation involves a deliberate “challenge to the status quo.”
King went on to make a further important point. He argued that the term “mnova-
tion” should only be applied to change dehiberately introduced with the aim of bene-
fiting the system into which it is introduced. From the point of view of the present
paper, innovation thus involves the actual insertion of functional creativity into an
organization. One example illustrating the benefits it can bring is to be seen in Mun-
roe’s (1995) conclusion that 70% of the cost of a product is determined by its design,
so that creative design can lead to substantial cost savings. As a result, in some coun-
tries creativity training for employees, especially managers, is becoming widespread
(Clapham, 1997; Thakray, 1995). According to the 1995 US Industry Report, corpo-
rations in that country are now budgeting billions of US Dollars for creatvity trai-
ning programs, and demand for training 1s outstripping the supply of traincrs (He-
quet, 1995).

From an or organizational psychology point of view, innovation can readily be
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understood with the help of Sternberg’s (1999) concept of “propelling™ a ticld, alt-

hough he was referring to creativity. This can involve:

. conceptual replication (generalizing the known);

. redefinition (seeing the known in a new way);

. forward incrementation (extending the known in an existing direction);

. advance forward incrementation (extending the known in an existing
direction but going beyond what is currently tolerable);

. redirection (extending the known in a new dircction);

. reconstruction and redirection (returning to an approach previously
abandoned and breathing new life into that approach);

7. re-initiation (beginning at a radically different point from the current one

and taking off in a new direction).

As this list shows, the innovation need not necessarily involve calling into existen-
ce something that never existed before. Indeed, only the last of the processes or
tactics just mentioned involves introducing somcthing previously completely unk-
nown. In fact, Miller (2000) argued that moditying what already exists is the usual
way that creativity occurs, while King (1992), who was referring directly to the orga-
nizational psychology of innovation, also made the point that an innovation need
not be “entirely novel or [even] unfamiliar to the members of the unit (p. 90)”. In
terms of Kirton’s (1989) increasingly popular distinction, most innovations involve
“adaptation” rather than “innovation”.

A simple example of how this can happen in an industrial/organizational setting
is to be seen when a manager transfers to a new work setting procedures that were
commonplace in the old but are unknown in the new. This occurred for example
when safety practices well known in the refucling of commercial aircraft were trans-
terred to Formula One motor racing. Although commonplace in the original work
setting, the practices were unknown in the new. They were highly successful, and
were regarded as an effective, creative innovation. This is an example of forward
incrementation in Sternberg’s sensc (see above).

As has just been emphasized, simply drawing attention to novel ideas and practi-
ces or putting them up for discussion is not sufficient. Innovation requires the actual
introduction of novelty into the system, i.e., into a business, a factory, or an organi-
zation. It the introduction of novelty does not lead to a practical solution that “pro-
pels a field” by “performing tasks and solving problems” we would not normally
speak of innovation. Making the link to creativity, it can be said that unsuccessful
innovation that fails to perform tasks and solve problems in a functioning system
does not involve functional creativity because the first element in the hicrarchy (rele-
vance and effectiveness) is absent. There may still be a high level of, let us say, “aest-
hetic” creativity, but this is usually of little interest to people in organizations. Thus,
innovation can be regarded as an example of functional creativity.

Ironically, whether or not an innovation succeeds (i.e., whether functional creati-
vity 1s achieved) depends to a considerable degree on characteristics of the system
into which the novelty is introduced. Indeed, the success of an innovation may de-
pend more on characteristics of the organization than on its own intrinsic novelty or
merit. This is one of the “paradoxes” of creativity referred to by Cropley (1997)-in
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the functional sense, creativity may be determined more by the ¢nvironment into

which the novelty is introduced than on the novel measure or product’s actual quali-

ties. Summarizing the relevant literature, Plate (1997) listed the factors in an organi-

zation that may influence the success of an innovation without themselves being part

of the innovation. They may not even be directly affected by it! These are:

(a) available resources {personnel, infrastructure and financial);

(b) organizational culture;

(¢) short and long term goals of the organization;

(d) competing priorities of the organization;

(e) groups or individuals in the organization who see their position threatened by
the innovation;

(f} even the reactions of the opposition.

Psychological aspects of innovation

Other factors involved in innovation can be stated in a more psychological way: work-
place culture (Burningham and West, 1995), communication processes (Rosenfeld
and Servo, 1990), and rofe expectations (Scott and Bruce, 1994), As Miliward and
Freeman (2002) cmphasized, from a psychological point of view the most interesting
aspect of communications as an clement of innovation lies within the individual
person seeking to introduce an innovation. If the innovator fails to communicate the
idea effectively to others, the innovation will not occur. This can happen because of
lack of interpersonal communication skills, but also because the originator makes no
attempt to communicate an idea to others, for instance because of fear of being
ridiculed or of making other people angry or unhappy.

This means that innovation requires what might be called “intcrpersonal” skills.
One of these involves quieting people’s fears. This often requires indicating mudtiple
pathways to the implementation of the desired innovation, so that a way can be found
around anxiety and resistance. Abra (1994) showed that achieving spectacular breakt-
hroughs may require cooperation with others. This might take the form of brainstor-
ming or simlar kinds of team work. Managers who prefer to work alone or 1o be the
undisputed star of the show may have difficultics with this aspect of innovation. Re-
scarch on creativity has repeatedly linked it to personal properties. One of these 1s what
Cropley (1992) called “openness to the spark of inspiration”. Long experience can,
despite its undoubted benefits, inhibit such openness-willingness to allow innovation.
Root-Bernstein (1989) spoke of the “novice effect” in this regard. By contrast to the
expert, the novice is not inhibited by the negative effects of experience. However, for
an experienced manager to return to novice status or even admit to lack of expertise
requires a high level of self-confidence. Other examples of relevant personal properties
that have been investigated in the context of creativity research are flexibility, impulsi-
vity, sensitivity, autonomy, self-image, and ability to tolerate uncertainty. Recent re-
views of such research include summaries by Csikszentmihalyi (1996), Eysenck (1997)
and Feist (1999). Table 2 (see below) contains a number of examples of personal factors
that are of particular relevance to innovation.

To turn to a different aspect of the psychology of innovation, actions like taking a
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strong stand in favour of an innovation are risky, and people’s willingness to be
innovative is thus affected by, among other things, fear of being wrong or of looking
foolish. As a result, considerable courage and willingness to stand alone is required.
Production of novelty also depends on people’s dissatisfaction with the status quo
and a drive to make things better, as well as on their willingness to take risks, to
expose themselves to criticism or ridicule, and the like (i.e., on motivation). Exam-
ples of these psychological factors in innovation are also shown in Table 2.

Table 2. Examples of motivational, personal and social factors associated with innovation

~ Motivation Personality Social factors

* goal directedness * openness to the novel * team work

e persistence e flexibility » willingness to go it alone

* curiosity * independence * willingness to risk looking

» risk taking (courage) e acceptance of things that are foolish

* drive to ask questions “different” e communication skills
(even “uncomfortable™) e self-image as innovative and e confidence in a group

« unwillingness simply to daring * willingness to admit not
carry out orders e tolerance for ambiguity having an answer

* desire to do things ® sensitivity to problems * Jow level of respect for
differently e mental toughness “sacred cows”

e drive toreveal one’sown e autonomy * willingness to be disres-
unusual ideas to others e self-centredness pectful to authority

e mastery drive e intuitiveness « willingness to risk hurting

* desire for acclaim e playfulness people’s feelings

It is customary in discussions of production of novelty in psychology and educa-
tion to emphasize not only interpersonal skills, personality and motivation (see abo-
ve), but also cognitive processes such as having many ideas, iransforming them through
elaboration, expansion or reconstruction, building broad concepts, deviating from
the conventional, drawing unexpected conclusions, making unusual combinations,
constructing remote associations, and the like. These are the basis of “divergent”
thinking. In addition, both Sternberg’s seven ways of propelling a field (see above),
as well as the factors listed above that influence the success of an innovation, show
that the introduction of novelty into a functioning system must build on what al-
ready exists. Thus, innovative managers must operate on the basis of a foundation of
knowledge. They must be able to take account of factors that already existed prior to
the introduction of the novelty such as the goals of the organization, and to calculate
an innovation’s “downstream consequences”. This means that successful innovation
also requires knowledge of the status quo and the ability to make accurate decisions
based on existing knowledge. This, in turn, requires familiarity with the facts, good
memory, rapid recall, logical reasoning, and the like, aspects of what psychologists
call “convergent” thinking. Without underestimating the importance of convergent
thinking, there seems to be excessive emphasis on it in many organizations, and
consequently a need for more emphasis on diverging from the tried and trusted. For
this reason researchers studying innovation in practical setiings (e.g., Facaoaru, 1985)
have emphasized the importance of a “two track™ approach that involves both diver-
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gent and convergent thinking.
The arguments and definitions outlined above lay the foundation for the main

issue with which this paper is concerned: Is there a relationship between innovation
and gender? Put bluntly, “Can both men and women be innovative?”

Stereotypes of “male” and “female”

The concept of gender has a biological basis-there really are differcnces between
men and women! However, without disputing the existence of biological differen-
ces, there is a great deal of disagrcement about the naturc and extent of social and
psychological differences. According to traditional assumptions, males arc, among
other things, autonomous, self-confident, and determined, whereas females are sen-
sitive, modest and responsible. However, it is obvious that “male” and “female” are
not discrete categories: Fernales display characteristics traditionally labelled “male”
and males display “female” characteristics. In fact, it is unclear whether gender is a
matter of biological destiny or little more than a social construct. Thus, as psycholo-
gical categories “male” and “female” arc best regarded as stereotypes.

None the less, despite their uncertain scientific status, these stereotypes exert a
strong influence on aspects of experience such as the way boys and girls are educated
or treated by their parents. Tb take a simple example, it is commonplace in Austra-
lHan TV reports to sec the parents of an adult female athlete who has just won a
world title or a gold medal refer to their daughter as “my little girl”. By contrast, it is
almost unimaginable that the parents of a similar male athlcte would talk about
their “little boy”. Millward and Freeman (2002) summarized the central aspects of
society’s stereotypes of male and female and made a direct link to management by
reviewing evidence indicating that these stereotypes have conscquences for females’
management behaviour and for factors like promotion. Schein (1994) concluded
that the stereotypes dog female managers from the very beginning of their carcers.

An important mechanism through which stereotypes attect the behaviour of fe-
males and malces is role expectations. Scott and Bruce (1994} showced that these ex-
pectations have dircct effects on innovative behaviour. For instance, not only do
male managers expect their female colleagues to avoid risks, but the women too are
tamiliar with the stereotype and the associated role expectation, and tend to behave
accordingly. There are a number of psychological mechanisms that could lead fema-
les to conform to existing stereotypes: imitation (€.g., Bandura, 1962), identification
with the same gender parent, who conforms to the stereotypes (e.g., Hoffman, 1971),
differential reinforcement by parents, tcachers and the like of what are perceived as
gender appropriate behaviours (e.g., Fagot and Leinbach, 1993), or the view that
gender roles are an essential part of cognitive development and form part of a deve-
loping child’s internal view of how the world holds together (¢.g., Kohlberg, 1966).
Thus, even if they are no more than stercotypes, a society’s ideas on gender differen-
ces affect what is regarded as “normal” in men and women, what duties they take on
or are assigned, what kind of management behaviou they exhibit, and so on, alt-
hough it should also be emphasized again that gender behaviours overlap. Some of
the relevant aspects of the stereotypes of “male” and “female” are listed in Table 3.
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The contents of this table are based on discussions in Millward and Freeman (2002),
Powell (1993) and Schein (1994), and strongly reflect the “classic” analysis of Mac-
coby and Jacklin (1974).

Table 3. Stereotypes of the “typical” female and male

Area “Female” “Male” B o
Cognition e concrete e abstract
e narrowly focused e broadly focused
e convergent e divergent
= intuitive e logical
Motivation e gives up quickly e persistent
e seeks security (avoids risks) * takes risks
e seeks to avoid failure * seeks to achieve success
* reactive ® proactive
- e pursues long term goals ® pursues short term goals -
Personality * cautious e daring
¢ empathic e egocentric
* sensitive e aggressive
* oriented towards feelings e oriented towards ideas
* lacking self-confidence e full of self-confidence
* responsible ® adventurous
Social people oriented task oriented

wants to be liked
communicative

slow to come forward

allows herself to be dominated
gives in to authority

e fears criticism

wants to be respected
taciturn

thrusts himself into limelight
tries to dominate others
challenges authority

fights back when criticized

L ]
e & & o & o @

Gender and innovation

Combining the information in Tables 2 and 3, it is now possible to examine the
relationship between gender stereotypes and innovation or, in other words, to begin
answering the question listed above: “Is innovation men’s business or women’s work?”
Already by about 20 years ago creativity researchers had drawn attention to an inte-
resting aspect of creativity-it seems to have many characteristics that contradict each
other. Cropley (1997) summarized these as the “paradoxes” of creativity. Among
these are a number of “polarities”. To give a few examples, which do not by any
means exhaust the list, creativity requires:

1

bl ko
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openness for multiple solutions vs. drive to find the best possible solution;
openness to material from the subconscious vs. a strong orientation to reality;
a critical, almost destructive attitude vs. constructive problem solving;
openness to a variety of possibilities vs. passionate engagement for a particular
solution;

a self-centered attitude vs. consideration for others;

. emotional involvement vs. cool self-control;

. a “loner” work style vs. capacity for team work;




85

Table 4. The extended phase model of innovation

Phase Process Motivarion Personality ~ Social
Preparation » identifying the e problem solving e critical attitude o willingness to
problem drive (intrinsic e optimism admit not having
* selting goals motivation) e sensitivity to an answer
* convergent e dissatisfaction problems * willingness to
thinking with the status risk loss of status
quo
Information e perceiving e curiosity ® knowledgeabil- e« willingness to be
e learning  preference for ity * come a novice
e remembering complexity e willingnessto e openness to the
e convergent e willingness to judge and ideas of others
thinking work hard select e ability to
e patience brainstorm
e thoroughness -
Incubation e building broad e freedom from e nonconformity e willingness to de
categories constraints e acceptance of lay answering
* making remote e tolerance for fantasy e willingness to
associations ambiguity * adventurous- abandon a
e building e low closure ness previous
networks drive e intuitiveness position
[llumination e grasping the e intuition ® sensitivity o willingness o
essence of an e reduction of o flexibility admit being
idea tension » openness wrong
® recognizing a e desire for e willingness to
solution closure disagree
Verification * assessing rele- * desire for * hardnosed e belief in oneself
vance and closure sense of reality e willingness to
cffectiveness e desire for quality e self-criticism show
* self-assessment e responsibility “disrespect” for
authority
e achieving closure e desire for e self-confidence e willingness to
Communication e gaining feedback recognition, s courage of risk looking
e transmitting acclaim or one’s foolish
information reward convictions e willingness to
e focusing on the (extrinsic e autonomy stand out in the
essential motivation) e empathy group
e risk taking o willingness to
risk hurting
_ N § feelings
Validation e judging e desire for e toughness ® powers of
relevance and acclaim o flexibility persuasion
effectiveness » mastery drive e acceptance of
* evaluating criticism

¢ willingness to
risk seeming
antisocial
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8. a high level of expertise vs. ability to think like a novice;

9. playfulness vs. strong sense of responsibility

10. low level of need for feedback vs. high level of willingness to communicate results
to others.

Striking about these paradoxes is that they correspond well with a dichotomy
involving stereotypical “male” characteristics at one pole (e.g., coolness, indepen-
dence, secretiveness, preference for logic, etc) and stereotypically “femalc” proper-
tics at the other (c.g., emotional involvement, cooperativeness, communication skills,
intuitiveness, etc). Thus, the answer to the central question is that innovation requi-
res both typically male and also typically female characteristics, even if this state of
affairs is paradoxical in nature.

The way in which it is possible for such paradoxical relationships to exist simulta-
neously can be explained with the help of a phase model of creativity. Building on
the work of Wallas (1926) [ have proposed a seven-phase model: Preparation, Infor-
mation, Incubation, Illumination, Verification, Communication and Validation. These
are histed in Table 4. along with examples of thinking (cognition), motivation, perso-
nality and interpersonal skills that seem to be involved in each phase.

In the various phases different cognitive processes, motivational states, personal
properties, and interpersonal skills play different roles. In the stage of Incubation,
for instance, tolerance for ambiguity involving broad associations and uninhibited
flow of ideas is absolutely neccssary, whereas the phases of Verification or Commu-
nication demand more or less the opposite-a narrow focus and a single, clear answer.
Validation differs again because it necessitates exact calculation of what is possible
and practicable. According 1o the gender role stereotypes summarized in Table 3,
Incubation would thus be more “male”, Vernfication and Communication more “fema-
le”, and Validation would again be predominantly “male”. These remarks involve
only examples. The approach just sketched out can be applicd to all phases to show
how they involve “male” and “female” characteristics. Without attempting to deve-
lop an all encompassing and exhaustive model, I believe that the phase approach
offers insights into the “androgynous” nature of creativity and innovation. What is
necessary is the “integration of opposites” based on “the art of balancing” (Urban,
1997). Innovation is both men’s business and also women’s work!
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PROFESSIONAL AND ACADEMIC
ISSUES IN PSYCHOLOGY IN
BALTICS

Psihologa profesijas standarts

Malgozata Rascevska, Inga Ezera, Ilana Bistrova, Pavels Tjurins,
Ludmila Kalinnikova, Natalija Smelova, Ger3ons Breslavs, Guntis Tomsons,
Tamara Caikovska, Kristine Maslovska, Anda Kaulina, Inese Platpire, Ingiina
Upzare, Evija Strika, Anda Fenogenova
Latvija

Viens no nozimigakajiem 2002, gada notikumiem Latvijas psihologu dzivé ir psihologa
profesijas standarta izstrade. Saskana ar Latvijas Republikas Ministru kabineta notei-
kumu Nr. 481 “Par otrd limena profesionalas augstakas izglitibas valsts standartu™ 10).,
21. un 26. pantu, izstradajot atbilstodas profesionalas izglitibas programmas { protesio-
nala bakalaura, profesionala magistra, otra limena profesionala), ir janem vera profe-
sijas standarts, kas nosaka studiju kursu izveli, apjomu un saturu, ka ari prakses saturu
iegiistamajam protesionalajam gradam. Ministru kabincta noteikumi Nr. 131 nosaka
Frofesiju standarta izstrades kartibu, bet ta formatu — “Profesijas standarta formata
apraksts”, kas tika publicéts avizé “Izglitiba un Kultara” 2001. gada 13. decembri.

Ieverojot So reglamentéjoso dokumentu prasibas un kompetentu Izglitibas un zinat-
nes ministrijas (furpmak - IZM) vadoso specidlistu — Veltas Vikmanes un Izoldes Rodber-
gas - icteikumus, Latvijas psihologi 2002, gada aprili izveidoja darba grupu, kura ie-
satstijas vairums augstskolu (Latvijas Umversitite, Psihologijas augstskola, Starptautis-
kais Praktiskas psihologijas institaits, Socialo tehnologiju augstskola un RPIVA), kas izglito
psihologus. Darba grupa iesaistijas $o augstskolu psihologijas studiju programmu dirck-
tori un docetaj, ka ari vairaku vadoSo psihologu profesionalo asociaciju (Latvijas Skolu
psihologu asociacijas, Latvijas Klinisko psithologu asociacijas un Latvijas Organizaciju psi-
hologu biedribas) vaditajiun biedri ( pilnu sarakstu skat. profesijas standarta beigas, 1.pic-
likuma). Darba grupas regularajas tikSanas reizés vienreiz nedéla meénesa laika tika izstra-
dats psihologa profesijas standarts, balstoties ne tikai uz grupas dalibnieku protesionilo
kompetencl, bet arl npemot véra galvenokirt Eiropas Psihologu asociaciju federacijas (Eu-
ropean Federation of Psychologists Associations) izstradatas vadlinijas par prasibam psi-
hologa Eiropas diplomam (The developing of a European Diploma for Psychologists —
Europsychologits) un ASV Skolu psihologu nacionalas asociacijas (National Association
of School Psychologists) standartu skolu psihologu apmacibai un praksei (Standarts for
Training and Field Placement Programs in School Psuchology, 2000, informacija iegta
interneta adrese: www.naspweb.org ).

Darba grupa 15 cilvéku sastava par savu vaditaju izvéleja asoc. profesori MalgoZatu
Rascevsku, LU Pedagogijas un psihologijas fakultates Psihologijas nodajas vaditaju.
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Kad darbs pic standarta tika kopuma pabeigts, tas tika nodots apsprieSanai profesiona-
lo psihologu asociacijam, diskutéts augstskolu Psihologijas nodalu un katedru docétaju
sanaksmeés. leteikumi tika integréti standarta.

Standarts tika iesniegts IZM triju profesionalu psihologu asociaciju - Latvijas Skolu
psihologu asociacijas, Latvijas Klinisko psihologu asociacijas un Latvijas Organizaciju
psihologu biedribas varda.

Standarts latvieSu valoda redzams 1. pielikuma, un tam seko standarts anglu valo-
da. Zurnala redakcijas varda aicinu lasitajus apspriest 30 standartu, izteikt icrosinaju-
mus ta pilnveidei. Si standarta izstrades process ir sasniedzis tikai pirmo galapunktu,
bet tas ir atvérts parmainam. Darba grupa ir gatava turpinét radoSo procesu un ierosi-
nat veikt izmainas standarta, ja profesionalie psihologi to atzis par nepiecieSamu. le-.
teitkumus Indzu sutiet uz Zurnala adresi (skat.1. vaka iekSpuses Ipp.).

Izstradatais standarts tika apstiprinats ar IZM 2002. gada 6. junija rikojumu Nr. 321,
reg. Nr. PSO07S.

Pateicamies standarta ekspertiem — “Skalbes™ kliniskajai psihologei, Ma. psych. Na-
talijai Bahmacovai un Rigas 32. vidusskolas psihologe, dr. psych. Natalijas Ivanovai par
atsaucibu standarta izvértéSana no praktisko psihologu viedokla.

1. pielikums
APSTIPRINATS
ar Izglitibas un zinatnes ministrijas
2002.gada 6. junija
rikojumu Nr. 321

PROFESIJAS STANDARTS

Registracijas numurs PS0078

Profesija Psihologs
Kvalifikacijas limenis 5
Nodarbinatibas apraksts Psihologs strada organizacija un/vai privatpraks€ un sniedz

psihologiskos pakalpojumus individam un/vai grupai un/vai
organizacijai. Psihologs veic psihologisko izpéti un izvértésanu,
konsultésanu, psihologisko rehabilitaciju krizu un traumu gadijumos,
veicina psihologisko adaptaciju un attistibu, veic zinatniskos
pétTjumus, tos prezent€ un riipgjas par savu profesionalo izaugsmi
izvel&taja psihologijas darbibas joma — skolas, kliniskaja, socialaja,
organizacijas/ darba, juridiskaja u.c. psihologija. Atkariba no
izveletas darbibas jomas psihologs apgiist un lieto jomai specifiskas
zinatniski pamatotas izp€tes un izvert€sanas, konsult€3anas,
rehabilitacijas, adaptacijas un attistibas veicinaSanas metodes un
sniedz citus psihologiska rakstura pakalpojumus, ievérojot psihologa
darba &tiku.
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Pienakumi un uzdevumi

Dazadu psihologijas nozaru psihologu pienakumi un uzdevumi ir lidzigi, atkiras
S0 uzdevumu veik3anai izveleétas metodes, izpéles priekSmeti (personibas iezimes, in-
telektualas spejas u.c.) un objekti (individs, grupa un/ vai organizacija). Izvéli nosaka
katras psihologijas nozares teorijas un prakse.

Pienakumi Uzdevumi
1. leverot psihologa darba 1.1. Informé&t par psihologa &tikas principiem klientus, darba devéju
gtiku un citus specialistus.

1.2. Darba konfliktsituacijas rikoties atbilsto3i psihologa &tikas
kodeksa prasibam.

) !)S“JOI_OSISka.'ZPe(_e .y 2.1. Noteikt izpétes mé&rki.
izvértésana (individa, b e T Gt B e ; e
T 2.2. lzvelgties atbilsto3as izp&tes metodikas, sastadit izp&tes planu.
grupas un/ vai . g i o g 2
organizacijas) 2.3. Veikt da_tu_:ev_al_cﬁa_nulapstradu fmahz: un interpretaciju.

2.4, Noformét iegltas izpétes rezultatus un secindjumus.

2.5. Parrundt un izskaidrot giitas atzinas klientam saprotama veida.

. Psihologiska 3.1. levakt un precizét informaciju par problému.
konsultésana (individa, 3.2. Noteikt konsult€Sanas mérki un izstradat konsulticiju planu.
grupas un/vai 3.3. lzvelgties atbilsto3as konsult&Sanas metodes.
organizacijas) 3.4. Vadit konsulté$anas procesu.

3.5. Parrunat un izskaidrot klientam konsultéSanas procesu un ta
rezultatus.

. Psihologiskas 4.1. Precizét informaciju par problému (izvértét dezadaptacijas
adaptacijas un attistibas iemeslus).
veicinasana* 4.2. Noteikt adaptacijas vai attistibas veicind$anas programmas
mérki un planu.

4.3. Sadarboties ar citiem programma iesaistitajiem specialistiem.

4.4. Realizét programmu.

4.5. Novértét izmainas.

. Psihologiska 5.1. lzvért&t traumas un/vai krizes psihologiskas sekas un noteikt
rehabilitdcija péc rehabilitacijas mérkus.
traumas un krizu 5.2. lzveleties atbilstoSas rehabilitacijas metodes.
gadijumos ** 5.3. Sadarbiba ar citiem specialistem veikt rehabilitacijas
pasikumus.

5.4. Novértét izmaipas.

. Profesionala izaugsme 6.1. Piedalities zindtniskajas un zinatniski praktiskajis konferencés,
seminaros, kursos, treninos.

6.2. Sekot jaunumiem profesionalaja literattira. Piedalities
parraudzibas (supervizijas) nodarbibas un personigaja
psihoterapija.

. Zinatniska pétijuma 7.1. Noteikt pétijuma problému un mérki.
veik3ana psihologija 7.2. Formul@ét tematu un analizét zinatnisko literatiiru.

7.3. Formul&t pétfjuma hipotézi vai pétijuma jautdajumu.

7.4. lIzvElgties pétijuma metodes, shému (dizainu), izlasi un izstradat
planu.

7.5. levakt datus.

7.6. Apstradat, analizét un interpret€t datus.

7.7. Rakstiski noformét pétijuma rezultatus un secindjumus un tos
prezentetl.

. Psihologiskas izpétes 8.1. Saglabat un sistematiz&t psihologiskas izp&tes materialus.
datu bazes veido3ana 8.2. levérojot konfidencialitati un brivpratibas principu, sagatavot

psihologiskas izp&tes materialus Latvijas kopigo datu bazu
veido3anai (piem&ram, testu standartizacijai).

*§is pienakums ir vairak raksturigs skolu un kliniskajiem psihologiem
** §is piendkums ir raksturigs tikai kliniskajiem psihologiem
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Darba vidi raksturojoSie ipasie faktori

Organizatoriskie faktori — darbs tiek veikts individuali, pari vai darba grupa. Psi-
hologs ir psihologa asistenta darba vaditajs.

Darba telpu iekartojums — psihologam individualo un grupu konsultaciju va-
jadzibam ir nepiecieS8ams savs speciali iekartots darba kabinets (no aréjiem trok$niem
izoléts) ar vismaz vienu galdu, €rtiem krésliem, v€lams dators, materialu glabaSanai —
sledzams skapis. Psihologa darbam ir nepiecieSamas psihologiskas izpétes metodikas,
citi darba materiali un aprikojums atkariba no profesionalas darbibas jomas.

Fizikalie - nav - Biologiskie — nav - Kimiskie - nav

Ipasas prasibas uzdevumu veik$anai

Komplicétu psihologiskas izpétes un izveértésanas, konsultéSanas un rehabilitaci-
jas metoZu lietoSanai nepiecieSams oficials dokuments, kas apliecina psihologa saga-
tavotibu, ja attiecigas metodes nav apgiitas profesionilo studiju programmu ietvaros
apmacita specialista vadiba.

Prasmes
Kopigo un specifisko prasmju dalijuma veido$anas princips:
kopigds prasmes ir prasmes, kas tiek lietotas vairakas psihologijas jomas (skolu,
kliniskaja, socialaja, organizaciju/darba u.c. psihologija) vai ari veido specifisko prasmju
bazi jeb pamatu, bez kura apguves nevar turpinat profesionalas darbibas jomam spe-
cifisko prasmju apguvi.
specifiskas prasmes ir prasmes, kas péc nosaukuma ir lidzigas vairakam psiho-
logijas nozarém, bet péc satura ir specifiskas, atbilstoSas $o psihologijas nozaru teoré-
tiskajiem pamatiem, praksei un klienta veidam.
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Koplgds prasmes nozaré

Specifiskds prasmes profesijd

Visparejas prasmes / spgas

izvEl&ties atbilstodu sazinas
veidu ar daZzada vecuma un
socialo grupu parstavjiem
lietot dazadus saskarsmes
panémienus

novértét klienta* apkart€jas
vides faktorus, kultiras un
socialas iezimes

atpazit klienta personibas
iezImju un psihisko
stavok]u izpausmes
uzvediba

balstit savu profesiondlo
darbibu uz zinatniski
pamatotam psihologijas
teorijam

kritiski izvertét dazadu
metoZu validitati un
ticamibu

ievérot profesionalo €tiku
un psihohigi€nu

iegit psihologisku
informaciju, adekvati
izmantojot dazada veida
psihologijas metodes
(noverosana, aptauja,
test&Sana, intervija u.c.)
apkopot, analiz€t un
interpretét psihologiska
rakstura informaciju
izstradat pétijuma projektus
psihologija un tos realizét
rakstit zindtniska pétfjuma
parskata darbu/ rakstu
lietot datu statistiskas
apstrades un analizes
datorprogrammas

veidot kontaktu ar klientu*
intervija noteikt klienta
vajadzibas

izveéleties psihologiskas
izpétes metodes atbilstosi
klienta izpétes vajadzibam
veikt klienta psihologisko
izp€ti /izvertéSanu
parrunat un izskaidrot
psihologiska rakstura
informaciju klientam
saprotama veida

izvéléties psihologiskas
konsultacijas metodi
atbilstodi klienta
risinamajai problémai
sniegt klientam
psihologisku konsultaciju
novértét psihologiskas
konsultacijas rezultatu
veikt klienta psihologisko
rehabilitaciju **

pamatot psihologiskas
izpétes, konsult€sanas un
rehabilitacijas** metozu
izveli

izstradat klienta adaptacijas
vai atfistibas programmu
sadarbiba ar citiem
specialistiem un to realizét
novertét klienta
psihologiskas izmaigas
izvertét savu profesionalo
kompetenci konkrétu
uzdevumu veikSanai

saskarsmes prasme

veikt darbu individuali
sadarboties komanda/grupa
planot, organizét un vadit
izpildamos darbus un noteikt
to prioritates

planot, organizét un vadit
profesionalas grupas darbu
parliecinat citus un
argumentét savu viedokli
lietot informacijas avotus un
to atlases lidzek]us
noformét, sistematizét un
glabat lietiSkos dokumentus
jaunrades un p&tniecibas
prasme

risinat konfliktsituacijas
ieveérot visparigos &tikas
principus

ieverot darba drosibas un
higi€nas prasibas

spét sazinaties latviesu valoda
un apgita sveSvaloda
pilnveidot profesionalas
zindsanas un prasmes
talakizglitibas procesa
pienemt l€mumus un
uznemties atbildibu
prezentét informaciju par
noteiktu tematu, izskaidrot to
citiem (mutiski un rakstiski)
lietot datoru informacijas
glabasanai un apstradei

* klients var bt individs, grupa vai organizacija
** rehabilitacijas metodes lieto kliniskaja psihologija
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Zinasanas

ZindSanu lTmenis

ZinaSanas — e
Prieksstats Izpratne Lietosana

Psihologijas nozares un profesionalas
darbibas jomas

Kvantitativa un kvalitativa pétijjuma
metodologija un metodes psihologija
Statistikas datu apstrades un analizes
metodes (vienkar$as un multivariativas)

Psihes biologiskie pamati
Vispariga psihologija
Psihologijas vEsture e

Psihologa &tika

Kognitiva psihologija
Neiropsihologija

Attistibas psihologija

Sociala psihologija

Personibas psihologija

Diferenciala psihologija
Pedagogiska / macibu psihologija®
Organizaciju psihologija®

Darba psihologija®

Kliniska/ patopsihologija

Veselibas psihologija

Gimenes psihologija *

Psihologiska konsultésana
Psihometrika

Psihologiskas izpétes un izveértéSanas
metodes

Zinatnisko rakstu darbu izstrade
Svedvaloda

Informatikas pamati

Darba likumdoSana ® i
Ekonomikas pamati ”
Cilvektiesibu pamati _
Filozofijas pamati S

Citu psihologijas nozaru kursi ‘ e G

“ §is zinafanas ir vairak nepieciesamas skolu psihologiem

" §is zinaSanas ir vairak nepieciesamas organizaciju/darba psihologiem

‘S5 zinasanas ir vairak nepieciesamas kliniskajiem un skolu psihologiem

*§is zindsanas ir vairak nepieciesamas tiem psihologiem, kuri stradas specifiskas psihologijas nozarés
{juridiskaja, vides, sporta psihologija u.c.)
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Papildprasiba profesijas standarta apguvei

Profesijai atbilsto§o zinasanu un prasmju apguvei nepieciefami nc mazak ka 6
gadi, tai skaita 40 kreditu® apjoma jaietver viena gada parraudzibas (supervizijas) prakse.
To rekomendé Eiropas Psihologu asociaciju federacijas izstradatie vadosie noradiju-
mi Eiropas psihologa diplomam, un to atzist ka atbilstodu prasibu i Latvijas psiholo-
ga protesijas standarta izstrades grupa.

Psihologa asistentam, kurs var stradat tikai psthologa parraudziba, profesijai at-
bilsto$o zinaSanu un prasmju apguvel nepiecieSsami ne mazak ka 4-5 gadi un ne ma-
zak ka 50% no kopéja kreditu apjoma parraudzibas (supervizijas) prakses.

< Latvijas izglitibas sistéma 40 kr. = 60 - ECTS Eiropas izglitibas kreditu transfor-
macijas sistéma

Psiholaga profesijas standarta izstrades darba grupas sastivs:

Malgozata Ras¢evska, darba grupas vaditaja, Dr. psych. asoc. prof., Latvijas Uni-
versitates Pedagogijas un psihologijas fakultates Psihologijas nodalas vaditaja

Inga Ezera, darba grupas sekretare, Ma. psych., Latvijas Organizaciju psihologu
bicdribas delegéta parstave

Ilana Bistrova, Ma. psych., Latvijas Organizaciju psihologu biedribas valdes
priek$sedetaja

Pavels Tjurins, Dr. psych., Psihologijas augstskolas docents, Valsts policijas Psiho-
logiska dienesta pricksnieks

Ludmila Kalinnikova, Dr. psych., Psihologijas augstskolas docente, Attistibas psi-
hologijas katedras vaditaja, Profesionalo psihologu asociacijas biedre

Natalija Smelova, Psihologijas augstskolas lektore, Psihologiskas un psihiatriskas
palidzibas konsultativa centra vadita)ja, Psihologijas un psihiatrijas konsulticiju cen-
tra psihologe

Gersons Breslavs, Dr. habil. psych., Socialo tehnologiju augstskola, Psihologijas
katedras vaditajs, psihologijas profesionalas studiju programmas direktors

Guntis Tomsons, Starptautiska Praktiskas Psihologijas instituta vicerektors

Tamara Caikovska, Starptautiskais Praktiskas Psihologijas institiits, Praktisko psi-
hologu asociacijas delegéta parstave

Kristine Maslovska, Ma. psych., Latvijas Psihologu apvienibas valdes prieksscdétaja,
Valsts policijas Psihologiska dienesta psihologe

Anda Kaulina, Ma. psych., RPIVA psihologijas profesionalas studiju programmas
direktore

Inese Platpire, Ma. psych., Latvijas Skolu psihologu asociacijas delegéta parstave,
Rigas Kultiras skolas psihologe

Ingina Upzare, Ma. psych., Latvijas Skolu psihologu asociacijas prickssedctaja,
Rigas Skolu valdes Psihologiska dienesta psihologe

Evija Strika, Ma. psych., Klinisko psihologu asociacijas delegéta parstave, BOV
SIA “*Psihiatrijas centrs” vecaka psihologe

Anda Fenogenova, Ma. psych., Latvijas Universitdics Pedagogijas un psihologiias fa-
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kultates Psihologijas nodalas psihologa asistenta profesionalas programmas direktore.

Profesionalas izglitibas un nodarbinatibas trispuséjas sadarbibas apakS$padomes

cksperti:

Natalija Bahmacova, “Skalbes” kliniskais psihologs, Ma. psych.
Natalija Ivanova, Rigas 32. vidusskolas skolas psihologs, Dr. psych.

Profession
Qualification level

Job description

BALTIC Journal OF PSYCHOLOGY 2002, Vol. 3, No. I/

PROFESSIONAL STANDARD

Psychologist

5
A psychologist works in an organization and/or in private practice and renders
psychological services to an individual, and/or to a group, and/or to an
organization. A psychologist performs psychological assessment, counseling,
rehabilitation in crisis and after trauma, promotes psychological adaptation and
development, accomplishes scientific research, presents it, and is responsible for
his/her own professional development in the chosen field of school, clinical,
social, organizational/work, forensic, etc. psychology. A psychologist acquires
and uses specified scientitically based assessment and research methods,
consulting methods, rehabilitation methods, and development promotional
methods in the chosen field, and renders other psychological services in
conjunction with the psychologist’s work ethic.
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Responsibilities Tasks
. Follow psychologists 1.1. Inform clients, employers, and other specialists about ethical
work ethic principles in psychologists” work.

1.2. In conflict situations act according to the requirements of the
Code of Psychologists™ Ethics.

2. Psychological 2.1. Indicate the goal of the assessment.
assessment (of the 2.2. Choose appropriate research methods. develop assessment plan.
individual, group, and/or  2.3. Perform data collection, analysis, and interpretation.
organization). 2.4, Process the results and conclusions of the obtained assessment.

2.5. Discuss and explain the obtained conclusions to the client in an
understandable way.

3. Psychological 3.1. Collect and specify information about the problem.
counseling (of the 3.2. Define the problem, set goals and work out the counseling plan.
individual, group, 3.3. Choose appropriate counseling methods.
and/or organization). 3.4. Conduct the counseling process.

3.5. Discuss and explain counseling process and the results to the
client.

4. Promotion of 4.1. Define the problem (re-assess the reasons for non-adaptation).
psychological 4.2. Set the adaptation or development promotion program goals and
adaptation and plan.
development. * 4.3. Co-operate with other specialists in the program.

4.4, Implement the program.
4.5. Appraise the changes.

5. Psychological 5.1. Assess the psychological consequences of trauma and/or crisis
rehabilitation in crisis and set rehabilitation goals.
and trauma after- 5.2. Choose adequate rehabilitation methods.
effects. ** 5.3. Perform rehabilitation activities in co-operation with other
specialists.
5.4. Appraise the changes.
6. Professional growth. 6.1. Participate in scientific conferences, workshops, courses,

training sessions.
6.2. Follow new developments described in professional literature.
6.3. Participate in supervisory activities and in personal

psychotherapy.
7. Performing scientific 7.1. Indicate the problem and goal of the research.
research in psychology. 7.2. State the theme and analyze scientific literature on the chosen
topic.

7.3. State the research hypothesis or the research question.
7.4. Choose the research design, develop the plan

7.5. Collect data.

7.6. Process, analyze, and interpret the data.

7.7. Write a report on the research results and present it.

8. Developing the 8.1. Maintain and systematize materials of psychological research.
psychological research 8.2, Collect psychological research materials to add to the Latvian
data base. data base (for test standardizing, for instance), observing

confidentiality and principle of voluntary participation.

* these responsibilities are for school and clinical psychologists
** this responsibility is for clinical psychologists only
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Specific factors of work environment

Organizational factors — work is done individually, in pairs, or in task groups. The
psychologist is the supervisor of the assistant.

Office equipment — to counsel groups and individuals the psychologist needs a
specially equipped office (isolated from outer noises) with at least one table, com-
fortable chairs, computer, and a filing cabinet for keeping papers. The psychologist
needs psychological assessment equipment and other working materials, and other
equipment for his professional activities.

* No Physical * No Biological * No Chemical

Specific requirements for completing tasks

In cases where education has not been obtained under educated specialists in a
special study program a special official certificate attesting the background of the
psychologist is required for the application of complicated psychological research
and evaluation methods, consulting, and rehabilitation methods.

Skills

Division into common and specific skills:

» Common skills are skills used in diverse fields of psychology (school, clinical,
social, organizational/work, and other fields) and they are the basis for specific skills
required for performing professional activities.

* Specific skills are skills similar by the designation to several fields of psycho-
logy, but specific by the content, and appropriate to the theoretical basis, practice,
and type of client of those fields of psychology.
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Common skills in the field

Specific skills in the field

General skills / abilities

Choose an adequate way to
communicate with
representatives of diverse
age and social groups.
Use various modes of
contact.

Evaluate factors of
environment, culture, and
social background of the
client.

Recognize the client’s
personality traits and
expression of mental
condition in his/her
behavior.

Base professional activities
on scientifically based
psychological theories.
Reassess critically the
validity and reliability of
various methods.

Follow professional ethics
and psychohygiene.

Use various psychological
methods adequately to
obtain psychological
information (observation,
questionnaire, testing,
interview, etc.)

Process, analyze, and
discuss psychological
assessment information.
Develop research projects
in psychology, and
implement them.

Write reports on scientific
research.

Use computer programs for

statistics data processing
and analysis.

Make contact with client*
Define the needs of client
during the interview.
Choose adequate
psychological assessment.
Perform psychological
assessment of the client.
Discuss and explain
psychological information
to the client in an
understandable way.
Choose the method of
psychological counseling
according to the client’s
problem.

Provide psychological
information to the client.
Evaluate the results of
psychological counseling.
Perform psychological
rehabilitation of the
client**

Motivate the choice of
psychological assessment,
counseling, and
rehabilitation** methods.
Work out the adaptation
development program of
the client in cooperation
with other specialists, and
implement it.

Evaluate psychological
changes of the client.
Evaluate own professional
competence to perform
specific tasks.

Communication skills.
Work independently.
Cooperate in a team/group.
Plan and organize tasks, and
indicate priorities.

Plan, organize, and guide the
work of professional group.
Convince others and justify
Own opinions.

Use information sources and
selection criteria.

Process, systematize, and
store the applied documents.
Creativity and research skills
Conflict solving.

Follow general ethics
principles.

Follow the requirements of
work safety and hygiene.
Communicate in Latvian and
acquired foreign languages.
Upgrade professional
knowledge and skills in the
process of continuing
education.

Make decisions and take on
responsibility.

Present information about the
current theme, and explain it
to others (orally and in
writing).

Use computer in order (o store
and process information.

*client may be an individual, group, or organization
** rehabilitation methods used in clinical psychology
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Knowledge

Knowledge Stage of knowledge
Basic Understanding  Application

Branches of psychology and areas of professional
activities

Methods and Methodology of Quantitative and
Qualitative Research

Methods of Data Processing and Analysis (simple
and multifactorial)

Biological Basis of Mental Processes

General Psychology
History of Psychology 355
Ethics in Psychology ' ;
Cognitive Psychology
Neuropsychology
Developmental Psychology
Social Psychology SaEini
Personality Psychology A
Differential Psychology
Educational Psychology *
Organizational Psychology ”
Work Psychology "
Clinical/Abnormal Psychology
Health Psychology

Family Psychology ©
Psychological Counseling
Psychometrics

Psychological Assessment
Development of Scientific Thesis
Foreign Languages

Computers for Data Analysis
Labour Legislation "

Basic Economics "

Human Rights Basics

Introduction to Philosophy
Courses in other branches of psychology .

* mostly for school psychologists

* mostly for organizational/work psychologists

 mostly for clinical and school psychologists

! for psychologists of specific branches of psychology (forensic, environmental, sports., etc. psychology)

Additional Requirements for Professional Standards

There are at least 6 years (40 credits for every year) needed to acquire appropriate
knowledge and skills, inter alia, one year of monitored (supervised) practice of 40
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credits must be included. This is recommended by the guidelines of the Federation
of European Psychologists Association for Diploma of European Psychologist. The
working group of the Latvian Psychologists® Professional Standards accepts these
standards. Assistant psychologist can work under the supervision of the psychologist
only, and he/she needs at least 4-5 years, and at least 50% from the total credits of
the supervising psychologist.

* 40 credits in the Latvian educational system. = 60 credits - ECTS European
Credits Ttransformation System

Psychologists® Professional Standards Development Working Group:

MalgoZzata Rascevska, leader of the working group, Dr.psych., assoc. prof., Univer-
sity of Latvia, Faculty of Pedagogy and Psychology, director of Psychology Dept.

Inga Ezera, secretary of the working group, MA. psych., delegate of Latvian Asso-
ciation of Organizational Psychologists

Ilana Bistrova, MA. psych., Latvian Association of Organizational Psychologists,
director of the Board

Pavels Tjurins, Dr.psych., College of Psychology assoc. prof., head of State Police
Psychological Services

Ludmila Kalinnikova, Dr. psych., College of Psychology assoc. prof., chair of the
Developmental Psychology Dept., member of the Association of Professional Psycho-
logists

Natalija Smelova, lecturer at College of Psychology, head of Psychological and
Psychiatric Counseling Services Centre, Psychologcial and Psychiatric Counseling Cen-
tre psychologist

Gersons Breslavs, Dr. habil. psych., College of Social Technologies, chair of Dept.
of Psychology, dirtector of Professional Psychology Studies Program

Guntis Tomsons, vice-president of International Applied Psychology Institute

Tamara Caikovska, International Applied Psychology Institute, delegate of Ap-
plied Psychologist Association

Kristine Maslovska, MA psych., Association of Latvian Psychologists, chair of the
Board, psychologist at State Police Psychological Services

Anda Kaulina, MA. psych.,, R iga College of Pedagogy and Education Mana-
gement, director of Professional Psychology Studies Program

Inese Platpire, MA psych., delegate of Association of Latvian School Psycholo-
gists, psychologist at Riga College of Culture

Ingiana Upzare, MA psych., head of the Association of Latvian School Psycholo-
gists, psychologist with Riga School Board Psychology Services

Evija Strika, MA psych., delegate of the Association of Clinical Psychologists,
senior psychologist at BOV SIA “Psihiatrijas centrs”

Anda Fenogenova, MA. psych., University of Latvia, Faculty of Pedagogy and
Psychology, Dept. of Psychology, director of Psychology Assistant Professional Pro-
gram
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OPEN DISCUSSION BY OUR
READERS, AUTHORS, AND
EDITORS

Question: Which late twentieth century
theories, concepts, and research
directions could play a particularly
significant role in psychology’s future
development?

Imants Baruss (Professor, Department of Psychology, King’s College,
University of Western Ontario):

At the end of the twentieth century, psychology has remained multifaceted and I think
that that characteristic will continue for many years. The main schism has been bet-
ween academic, or scientific

psychology, which has sought to abide by the demands of science, and practical
psychology, in particular psychotherapy, which has tried to accommodate itself to real-
life situations. That schism is not as apparent in the Baltic states where the concerns of
practical psychology are studied in academic institutions. In the Western world, acade-
mic psychology, which determines the accepted directions in the discipline of psycho-
logy, is still largely based on the notion that the human psyche is an information pro-
cessing device. Thus, human beings are regarded as computers and any features of the
psyche that do not fit within the limitations of this notion get downplayed and forgot-
ten. Nonetheless, there are three approaches that have appeared in psychology and
one in the broader scientific community that could create a counter-movement.

The first new approach is positive psychology within which are studied a person’s
positive characteristics. Currently that is done in a narrowly scientific manner, but it is
possible that with time, this approach could expand. Well, to tell the truth, there is
nothing new about positive psychology in that it reflects some of the issues raised in
humanistic psychology which blossomed in the 1950s. Humanistic psychology, which
practically disappeared in the 1970s, is itself currently enjoying a rebirth, although it is
difficult to know if that rebirth will last. The scope of humanistic psychology is broader
than that of positive psychology in that there is an effort in humanistic psychology to
encompass the features of the psyche as they are lived. Along with that, within huma-
nistic psychology there have been developed research methods that are more suitable
for understanding human experience than those of conventional science.

The third approach that has recently appeared in psychology is to regard spirituality
as a specific ability in the same way that intelligence is regarded as an ability. It is not as

BALTIC Journal OF PSYCHOLOGY /2002, Vol. 3, No. 1/




103

though spirituality had been completely neglected. In the psychology of religion, one
of psychology’s oldest branches, and in transpersonal psychology, which grew out of
humanistic psychology in the 1960s, attention was directed specifically at spirituality.
But neither the psychology of religion nor transpersonal psychology has been able to
influcnce the main thrust of academic psychology. The concept of spiritual intelligence
has not yet lost the ability to have an effect on the future of psychology.

Within science a great deal of interest has been shown concerning consciousness
which, itself, has prompied a re-examination of ontological questions. It has been
interesting to note that this enthusiasm about consciousness has not affected the
discipline ot psychology even though the study of consciousness naturally fits within it,
Psychology has been isolated from other academic disciplines and, it could be said, has
been afraid of incorporating within it what other disciplines may have 1o offer. That
even applies (o statistics, for example, which is widely used in psychology often with
incorrect procedures because psychologists appear not to pay much attention to statis-
ticians. If the current discussions and research about human consciousness have the
power to affect psychologists, then I think that psychology could transform in fruitful
directions. It will be interesting to observe what the future will bring.

Juris G. Draguns (Professor, The Pennsylvania State University): Psycho-
logy in the New Millennium: Toward Globalization and Integration.

Throughout the twentieth century, much of psychology was polarized, notably bet-
ween the proponents of behaviorism and advocates of phenomenology. With the ad-
vent of the new millennium, signs are appearing that this division is being overcome.
Cognitive revolution was early harbinger of this trend, even though it brought with it
new imbalances, notably in its disregard of unconscious processes and the resulting
bias toward human rationality (cf., Mahoney, 1980). An antidote against this distor-
tion is the extension of operatiomsm, falsifiability, and replicability to the entire ga-
mut of human subjectivity, not only in cognition but in affect and motivation. Take for
example, the phenomenon of freedom, which as the people in the Baltic countries
know, looms large in human conduct and expenience. And jet, psychology has so tar
had little to say about it (cf., Draguns, 1996). Viktor Frankl envisaged height psycho-
logy as a counterpart to depth psychology, and it is time to implement his proposal
through rigorous qualitative and quantitative research. Beyond it, Staats (1998) has
pointed the way toward “weaving psychology “s diverse threads into the fabric of uni-
fied science.”

Another challenge that psychology is facing is globalization, in its two aspects. The
first involves making psychology truc to the totality of human experience by transcen-
ding the constructors proposed and the data gathered at the sites at which psychology
originated and developed. Hofstede “s (2001} integration of this worldwide rescarch
program points the way to this goal by pinpointing the ramifications of the five empi-
rically derived cultural dimensions throughout the various domains of psychology.

The other aspect of globalization with which psychologists (Hermans & Kempen,
1998; Marsella 1998) have begun to grapple revolves around the rapid pace of social
change across cultural and national boundaries. Assessing the impact of these pro-
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cesses, and of their positive and negative consequences, is a pressing task for psycho-
logists everywhere. It is particularly urgent in the Baltic region, where globalizing
trends are likely to mark a new phase in the continuing struggle for preservation of
cultural identity.
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Thomas Oakland (Professor of Educational Psychology, University of
Florida):

The extent to which theories, conceptions, and research contribute to the develop-
ment of psychology depends, in part, on psychology’s history and current development
within a country. Psychology’s development typically emerges from biology or philo-
sophy. Countries in which psychology has a stronger biological base tend to favour
empirical methods to guide psychology’s development while countries in which psycho-
logy has a stronger philosophical base initially rely more heavily on non-empirical met-
hods and gravitate toward a blending of theory and empiricism.

The discipline (i.e., a body of scholarly knowledge, including theory, research, and
related technology) and professional practice (i.e., applications of the discipline through
service) of psychology display uneven development internationally. They are strong
and vibrant in some counties, weak but growing in others, and not apparent in some.
Thus, the extent to which theories, conceptions, and research contribute to the deve-
lopment of psychology depends, in part, on psychology’s history and current level of
development.

Theory is important to both a discipline and its practice. Theory often serves as the
forerunner for research and practice and provides a unifying scholarly description of
evidence. For example, the impact of Freud and his disciples on research and practice
is immeasurable. Jung’s writings on temperament stimulated much research, lead to
the development of tests of temperament for adults and children, and furthered clini-
cal practice.

In countries in which the discipline and professional practice of psychology are
somewhat well established, psychology is asked to address practical issues. Some issues
are characterized positively (e. g., how best to promote normal growth and develop-
ment, achievement at schools and work settings, interpersonal relationships, and per-
sonal happiness). Other issues focus on chronic problems (e.g., mental illness, mental
retardation, learning disabilities, violence, and cognitive decline in the elderly). Psycho-
logy in these countries is asked to address the following question: what interventions,
delivered to whom and by whom, under what conditions, when and over what period
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of time may materially promote and change behavior, if not in this generation then in
the next? Answers to this broad question rest heavily on basic and applicd research.

A scholar-practitioner model is needed in which scholarship and practice enjoy
reciprocal relationships. Each contributes to the other. Research and other forms of
scholarship address important practice-related issues and inform psychologists as to
the strengths and limitations of various practices. In addition, professional practice
identifics critical needs and serves as a field-test for rescarch.

Thus, in my judgment, the development of psychology during the 21st Century will
benefit from various theorics and concepts However, its continued growth and social
support underscore the importance of instituting a scholar-practitioner model.

Viesturs Renge (Assoc. Professor, University of Latvia):

The future development of psychology will be considerably intluenced by achieve-
ments in genetic and neurosciences. Already in the next few years the decisive role of
the heredity factor in many aspects of human behaviour will be proven. More and
more the aspect that parents’ treatment ot a child determines the child's inherited
psychological peculiarities will be confirmed. The cognitive processes will be rescarc-
hed in close connection to neuron activitics and biochemical processes in the brain.
Thus, psychology will move still closer to the other natural sciences. With this the
¢volutionary approach to psychology will be strengthened - the formation and tunctio-
ning of mental characteristics and processes will be examined from the point of view of
human cvolution. At the same time more attention will be paid to the diffcrences in
human psychology determined by culture. Many branches ot psychology - develop-
mental phsychology, social psychology and others will be re-examined as a result of
intercultural research. [t is possible that evolutionary and intercultural approaches,
mutually supplementing each other, will create some kind of common psychology me-
tatheory. The cognitive approaches and the dominating role of social learning theory
will remain, but there the universally and culturally determined aspects will be separa-
ted more clearly. The experiment, the quantitative methods will continue to be the
basis of psychological research, and it will be significant in predicting an individual's
behaviour, but the importance of qualitative methods will grow in predicting single
individual‘s behaviour. The intluence of social constructivism ideas will grow, psycho-
logy links to tendencies in modern psychology. The 20th century personality theories
from Freud to Cattell will lose their actual meaning and will become objects of historic
research. Humanistic psychology will lose the link with science more and more and
will claim the status of a "New age” religion. Part of psychoanalysis will continue to
integrate into cognitive psychology, part will remain as a part of cultural heritage and
will continue to influence psychotherapy practice and methods.

[n total, psychology will consolidate as a science, yet at the same time it will be
more difficult to grasp it through the prism of everyday concepts and this will increase
the popularity of various pseudo-psychologies, which will be able to present to people
a scemingly clear and easily perceptible view of oneself and other people.
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