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ABSTRACT

In General English syllabus all four skills (reagli writing, listening and speaking)
are at the same level of importance, English FarcBig Purposes differs, because the
target audience usually is adults who need Engimsfstly for oral communication in
different contexts and real life situations. Treathy the question about the activities that
could help developing speaking skills for aduldets has become so important.

The Diploma Paper ‘Role-Play to Develop Adult $tnt$’ Speaking Skills in ESP
Classes’ was written to explore how role play dbuotes to develoment of speaking skills.

The aim of the Diploma Paper w&s explore how role plays based on needs
analysis and self-evaluation facilitate developmaispeaking skills needed for work at
Latvian State Archive .

The case study took place in Latvian State Archiviasted one month. A sample
consisted of 6 adult students. Five role plays wiessgned and applied in order to develop
students’ speaking skills.

The methods of data collection as needs analysesself-evaluation questionnaire
for students, evaluation of students’ speakinglskil 5 role-plays, post-self- evaluation
guestionnaire for students were used.

The results proved that role plays develop adullents’ speaking skills. It also
turned out that students enjoy participating irfedént real life situations roleplayed in a
classroom.

It was concluded that role plays based on needdysia and self-evaluation
develop adult students’ speaking skills in ESPsdas



ANOTACIJA

Visparigas andgu valodas racibu programra visascéetras prasmes ( igrasme,
raksttprasme un prasme klatiss, K ai runat prasme) ir vientlz svatgas. Profesiaila
andu valoda af§iras ar to, ka parasti @rkauditorija ir pieauguSie, kuriem vak
nepiecieSama muivdu komunikicija dazdos kontekstos un atas daves sitacijas. Tadél
Sobiid aktuals ir jaugjums, kidas aktiviites izmantot, lai a®fitu pieauguSajiem
nepiecieSams rurat prasmes

Diplomdarbs ,Lomu Sgle Pieauguso Ruah prasmes Aistibai Profesioalas
Anglu Valodas Sturas” tika uzraksts, lai izgEtitu, ka lomu sgle veicina ruat prasmju
attistibu.

Diplomdarba rarkis bija izfetit, ka lomu sggle, kas veidota balstoties uz vaj#ulz
anaizi un pasizertcSana, sek@ runas prasmju atiibu, kas nepiecieSamas ashijot
Latvijas Valsts Arliva.

Viena gagjuma izfte notika Latvijas Valsts Afilna, 2008. gada apt. Grup bija
6 pieaugusi studenti. Piecas lomuglep tika izveidotas un pielietotas, lai igfitu
pieauguSo ruat prasmes.

Tika izmantotas sekojoSas datik§¥anas metodes: vajablm anaize, pasertéjuma
anketa studentiem pirms lomuegpm, studentu runas prasmjertéSana 5 lomu ju laika,
pad\értéjuma anketa studentiengplomu sglem.

Rezultiti pieradija, ka lomu sples atista pieauguso rdh prasmes profesiafas
andu valodas sturi$. Pieadijas, ka studenti labpt piedais lomu splés, kuas tiek
izspeletas daZdas ralas daves sitacijas.

Tika seciats, ka lomu sfles, kas veidotas balstoties uz vajidz anaizi un

pasizérteSana, aista pieauguso rahprasmes profesiafas andu valodas sturis.
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INTRODUCTION

The theme of the Diploma Paper is ‘Role-play to &ep Adult Students’
Speaking Skills in ESP Classes’. Ability to comnuate and interact is a highly desirable
outcome of teaching and learning foreign langu&geide variety of communicative tasks,
including role-plays, can be practised in the Esiglilanguage classroom in order to
develop speaking skills. Role-play can be used sacgessfully to develop speaking skills
because it provides possibility to practise language through different contexts and
teacher can be sure that there will be a lot ofifiuine classroom during role plays.

Adults need to be able to interact in general Bhghnd professional situations, for
example, in meetings and conferences, at busines$,lon a business trip etc. The theme
of the Diploma Paper raises issue to the teachertbouse role plays to develop adult
students’ speaking skills so that they could be é&blcommunicate and interact effectively
both in general English and professional situations

The adults come to the classroom with a wide rasfgeersonal, professional and
learning experience, which can be both beneficiadl @isadvantageous for learning
process . English for Specific Purposes deals sptrial language and learning needs of
adults in order to provide learning environmentt theflects their real communicative
needs taking into account individuality and thearhing experience.

The aim of the Diploma Paper i® explore how role plays based on needs analysis
and self-evaluation facilitate development of speglskills needed for work at Latvian
State Archive.

The objectives are:

1) To study the theoretical literature in order to lexe
the importance of role play in developing speaking
skills in ESP classes;

2) To design and conduct a needs analysis to findheut
students’ needs;

3) To design and conduct questionnaire to find out
students’ self-evaluation on speaking skills;

4) To design and apply role plays based on needssisaly
in order to develop speaking skills

5) To design and conduct a questionnaire to find out

students’ self-evaluation after use of role plays;



6) To design and fill evaluation form for teacher der
to observe the students’ progress in speakingsskill

7) To draw conclusions from the collected data on role
plays.

The research questionsvhich the Diploma Paper deals with are the follayvin

1) How development of speaking skills takes placeS®PE
classes;

2) How role play and self-evaluation facilitate
development of adult student’s speaking skillE8P
classes;

3) How speaking skills should be evaluated during role
play activities in ESP classes.

Hypothesis: Role plays based on needs analysis and used irclaS$es as well as
self-evaluation develop speaking skills necessaryvbrk.

The research was conducted for one month in Lat@tate Archive. The target
group consisted of 6 adult students working in laat\State Archive.

Case study was chosen as the most appropriatercaseethod.

Such methods of data collection as needs anabgdiation of students’ speaking
skills in role-plays, two self- evaluation questiaires for students were used.

The Diploma Paper consists of 4 chapters. Chdptdentifies speaking skills and
role of needs analysis in ESP classes. Chaptereatigates the notion and characteristics
of role play, discusses reasons for using role plagSP classes as well as risks and their
possible solutions in running a role play. Chajedelas with assessment of speaking
skills using role plays and the role of self-evéilbra in development of speaking skills.

Chapter 4 is the case study.



1. DEVELOPING SPEAKING SKILLS IN ESP CLASSES

Speaking is often regarded as the most importathiecfour language skills and the
basic measure of knowing a language. Speaking m@anemmunicate and interact in
many different types of situations, e.g, talkingsommeone on the phone, talking in a
meeting, giving a speech, and so on. The chaptérewplore how development of
speaking skills takes place in ESP classes if timengunication and interaction in general
and professional situations is a basic need ot atiudients.

Lindsay and Knight (2006) say that speaking is@pctive skill which involves
putting a message together, communicating and aictieg successfully with other
speakers- respond appropriatelly and use the apatepanguage for the situation they are
in and the person they are talking to.

Lindsay and Knight (2006) are sure that in genéalners need to be able to
produce language accuratelly enough for the listembe able to understand withough too
much effort. Elli and Jonson (1994) also say thmstaking skills especially in ESP mean
clear communication when information is conveyedthwiminimum risk of
misunderstanding, and the time for processing (bgtthe speaker and by the listener) is
short.

McDonough and Shaw (2003) suggest that speakiaglghnvolve the following
areas of knowledge:

* Mechanics (pronunciation, grammar, and vocabulary);

» Functions (transaction and interaction);

» Social and cultural rules and norms (turn takirae rof speech, length of pauses
between speakers, relative roles of participadMgDonough and Shaw 2003: 134)
According to the experience of the author of thpl@na Paper it has turned out

that social and cultural rules and norms are vegortant for adult learners who need to
communicate and interact in professional situatiofts example, in meetings and
conferences with foreign colleagues.

According to Lindsay and Knight (2006) the followi speaking skills should be
developed:

» producing connected speech;

» the ability to interact;

» talking round gaps in their knowledge;

» speaking in a range of contexts;

» balancing accuracy and fluency.



Gower et.al. (1995) think that there are two spegpkspects that are important and
should be developed:

e Accuracy

It involves correct use of vocabulary, grammar prehunciation. In controlled and guided
activities the focus is usually on accuracy andi¢iaeher makes it clear from feedback that
accuracy is important. In free activities the tesral hoping for the correct use of language
but is also keen on encouraging the students’ atieto use the language they have in
order to communicate.

* Fluency

Fluency can be thought of as ‘the ability to keging when speaking spontaneously’.
When speaking fluently students should be ableetotlie message across with whatever
resources and abilities they have got, regardlésgrammatical and other mistakes.
Hartman and Stork (1976) also speaks about fluasdye main speaking skill. According
to the Hartman and Stork (1976) a person can parded a fluent speaker of language
when he can use its structures accurately whilsteatrating on content rather than form
using the units and patterns automatically at nbeoaversational speed when they are
needed (Hartman and Stork 1976: 86). Richards. €1.8B5) define fluency as “features
which give speech the qualities of being natura marmal, including native-like use of
pausing, rhythm, intonation, stress, rate of spegkiand use of interjections and
interruptions” (Richards 1985: 108).

Fillmore (1979) uses the term ‘maximally giftedeager’ to describe a person who
can fulfil all of the following four abilities thatto his mind, emphasize the maximally
gifted speaker. These are:

* The ability to talk at length, fill time with talk;

« The ability to talk in coherent, reasoned and sdivally dense sentences,
mastering the syntactic/semantic resources ofathguage;

» The ability to have appropriate things to say wide range of contexts;

» The ability to be creative and imaginative in laage use including telling jokes,
punning, varying styles and creating metaphorsinfleile 1979, in Foley and
Thompson 2003).

The author of the the Diploma Paper agrees todapdand Knight (2006) that
speaking means to communicate and interact witbratheaker accuratelly enough for the
listener to be able to understand and to use appteplanguage for the situation the

person is in. The author of the Diploma Paperelvel that basically teacher has to pay



attention to students’ accuracy and fluency develm and maintain the balance between
those two speaking skills.

In conclusion Gower et.al (1995) says that evargootunity for speaking in the
classroom should be taken. Lindsay and Knight (2@@Ri that learners need to practise
speaking in a wide range of contexts-with peopéy tkhow, strangers, at work, in a shop
or restaurant, and so on.

The next sub-chapter will explore the important@eeds analysis in ESP classes

in researching specific speaking needs of adultestts.

1.1The role of needs analysis in ESP speaking classes

English for Specific Purposes is very closely catee with adult learners and
their specific needs of English language. Awarend4sSP characteristics and the role of
needs analysis can help to understand how spe&éds of adults are found out and how
important this information is for English teachéradults.

ESP must be seen as an approach not as a prétdigcan approach to language
learning, which is based on learner needs. Thedation of all ESP is the simple question:
Why does this learner need to learn a foreign lagg@ From this question will flow a
whole host of further questions, some of which vélate to the learners themselves, some
to the nature of the language the learners willrteeoperate, some to the given learning
context. But this whole analysis derives from aitighidentified need on the part of the
learner to learn a language. (Hutchinon and W4&t@83: 19)

If ESP as an approach answers to the guestiondtféy this learner need to learn a
foreign language then in aspect of speaking thestion will be Why does this learner
need development of speaking skills and what ageetlspecific situations where learners
need to communicate.

Strevens’ 1988, in Dudley-Evans and St John (1@f8inition of ESP make a
distinction between four absolute characterictiosl &wo variable characteristics. The
absolute characterics are that ESP consists ofdbnighnguage Teaching which is:

» designed to meet specified needs of the learner;

» related in content (that is in its themes and ®pito particular disciplines,
occupations and activities;

» centred on language approapriate to those activiiesyntax, lexis, discourse,
semantics and so on, and analysis of the discourse;

* in contrast with ‘General English’.



The variable characteristics are that ESP
* may be restricted as to learning skills to be ledr{for example reading only);
* may not be taught according to any pre-ordainedhaustiogy.

Robinson (1991) in Dudley-Evans and St John (18@8gpts the primacy of needs
analysis in defining ESP. Her definition is basedwo key defining criteria and a number
of characteristics that are generally found torbe bf ESP. Her key criteria are that ESP is
‘normally goal-directed’, and that ESP course isdaleped from a needs analysis, which
‘aims to specify as closely as possible what exattis that students have to do through
the medium of English’.

Speaking is a wide term that is why the Diploma d?d{Role-play to Develop Adult
Speaking Skills in ESP classes” needs to take naedlysis as Robinson (1991) says to
specify as closely as possible what exactly ih&t students have to do with speaking and
what lack of speaking skills adult students have.

Dudley-Evans and St. John (1998) believe thatfmiten of ESP should reflect
the fact that much ESP teaching, especially whei® specifically linked to a particular
profession or discipline, makes use of a methodotbgt differs from that used in General
English teaching. By methodology there is meantiditeire of the interaction between the
ESP teacher and the learners. In more general BS&es the interaction may be similar to
that in a General Purpose English class; in theenspecific ESP classes, however, the
teacher sometimes becomes more like a languageltamts enjoying equal status with the
learners who have their own expertise in the stlojextter.

From the mentioned definition it can be seen Bf@P is an approach to language
learning which can be expressed by absolute andblarcharacteristics but still the main
idea will be that learners’ needs are very essemiiatchinon and Waters (1987) say that
not the existence of need is so essential but rathewareness of needs and that is what
distinguishes ESP from General English.

Robinson (1991) in Dudley-Evans and St John (1988)er definition of ESP
already mentioned needs analysis and its relevamcESP. Now it is important to
understand that needs analysis is the instrumertt tesfind out the learners’ needs. We
need to ask a very wide range of questions: gem@lspecific, theoretical and practical
to answer the question ‘Why does this learner neéehrn a foreign language?’

Hutchinon and Waters (1987) suggest distingogshietweenarget needi.e. what
the learner needs to do in the target situationl) laarning needqi.e. what the learner

needs to do in order to learn).



Hutchinon and Waters (1987) say that it is morefulsto look at the target
situation in terms ohecessities, lackand wants. Necessitieare what the learner has to
know in order to function effectively in the targgtuation. Teachers also need to know
what the learner already knows, so that it can égdeéd which of the necessities the
learnerlacks ESP teacher should know what the learners warieairthey need what
motivation they have in the learning process. Tlaeecalledvants

Hutchinon and Waters (198Tist number of ways in which information can be
gathered about needs. The most frequently used are:

* questionnaires;

* interviews;

* observation;

» data collection e.g. gathering texts;

» informal consultation with sponsors, learners ateics.

Hutchinon and Waters (1988uggest the following questions for target situatio
analysis:

* Why is the language needed?

* How will the language be used?

* What will the content areas be?

* Who will the learner use the language with?
* Where will the language be used?

* When will the language be used?

Hutchinon and Waters (1987) use analogy of the &SfPse as a journey where the
starting point (lacks) and the destination (ne¢essiis considered so far and route is left.
It is important to know how to get from starting imio (lacks) to the destination
(necessities). What is called route indicates asrdiind of need: learning needs.

To analyze learning needs, Hutchinon and Wate@87)lsuggest the following
checklist:

* Why are the learners taking the course?
* How do the learners learn?
* Who are the learners?
*  Where will the ESP course take place?
* When will the ESP course take place?
Schleppegrell and Bowman (1986) agree that nassisssment will help to identify

the particular skills that the learners will need gerform in English, and to create



opportunities for students to engage in activitlest give them practice in understanding
and using language structures to perform thoséssKihe needs assessment phase of ESP
program development will give teacher a better vstdading of students’ needs and
capabilities as English learners.

An ESP program is built on an assessment of m@gpand needs and the functions
for which English is required. In ESP course Engilis not separated from the students’
real world; instead it is integrated into a subjecttter area important to the learners. In
ESP a need assessment determines which langudigeaskimost needed by the students,
and the program is focused accordingly. (Schlepgeand Bowman 1986: 1)

Dudley-Evans and St John (1998) end saying thedsianalysis is corner stone of
ESP and leads to a very much focused course.

The Author of Diploma Paper believes that needdyais is really evaluable tool
in ESP that can help to gather a lot of usefulnmiation about students’ needs. In present
research of Diploma Paper “ Role Play To DeveloplA8tudents’ Speaking Skills” needs
analysis will help to answer the guestion why darmers need development of speaking

skills and what are these specific situations wiesieners need to communicate?



2. ROLE PLAYS TO DEVELOP SPEAKING SKILLS

2.1 The notion and characteristics of role play

There are a lot of activities that can be usedewetbp adult students’ speaking
skills but role playing is a very useful method ESP classes because it helps to bring real
life situations into a classroom. ESP studentspeaform particular job —related functions.
This chapter will examine how role play facilitatelevelopment of adult students’
speaking skills in ESP classes.

Ladousse (1987) says that role play is when stsdane in a safe environment (in
which they can be as inventive and playful as fspsand play a part (either their own or
somebody else’s) in a specific situation. It isoadstechnique which generates a lot of fun,
excitement, joy and laughter in the language claadousse (1987) agrees that role play
has ability to create a lot of fun and exitement.

Role-playing is a specialized technique that destrates the dynamics of human
exchange. (Schmuck and Schmuch 2001: 182)

According to Gower et.al. (1995 role play is when students take part of a
particular person: a customer, a manager, a stsigtast, for example. As this person they
take part in a situation, acting out a conversation

Gower et.al. (1995) and Matthews et.al. (1985)airéhe same opinion that role
playing is the oppurtunity to improve one’s fluency

Gower et.al. says that role play can be usedtalso

* remind the students of situations they might be in;

» give the students an opportunity to try out languescently introduced or revised
and practiced in a more controlled way;

» plan which areas to work on through the diagnokiti® strengths and weaknesses
of the students’ English.

Role play is a classroom activity in which studeptay parts or roles, and often
work in pairs or in groups. The precise content enlds are often determined in advance
by the teacher, usually by providing the studenith wle cards (Matthews et.al. 1985:
214).

Matthes et.al. (1985) and Ladousse (1987) agrat itiiormation on role cards
should be as brief as possible, but at the same itiwluding all necessary information.

Ladousse (1987) adds that if linguistic structaessuggested for use they should be ones



that the students are already familiar with. Howvdistribute the role cars? You can decide
who is who, the students can choose, or the digioib can be done at random. (Ladousse
1987:14)

In conclusion the main thing to remember abowt pays is that role cards should
be brief as possible including only main idea aindafion otherwise the role playing will
lose its spontaneous manner. The author of theoBiplPaper have experienced that it is a
good idea to distribute role cards at random amdstisdents to change roles after they
have played role they got. The author of DiplompdPaagrees to Ladousse (1987) that
linguistic structures practised in a role play dddae familiar to students otherwise it can
cause problems and role play will not serve the @mirdevelop speaking skills. It can be
guestionable whether it is a good idea to put de mards some hints of linguistic
structures, because then role play loses its speots manner and students do not have
chance to show their imagination and initiativeciB®n about role cards and organization
of role play should be made very carefully in order have successful process of
development of speaking skills.

Matthews et.al. (1985) suggest the following pchoe for planning role play
activity:

Language input;

Setting of context;

Allocation of roles;

Statement of aim(s);

Familiarization with roles;
Demonstration;

Role play and achievement of aim(s);

Report — back;

© ©®© N o 0o b~ 0DdE

Follow up;

-Language inputThis will often mean the presentation and pracsi@ge in the teaching
of a language item which is now to be practicechinita freer framework. It may also
mean the pre-teaching of vocabulary and/or othaguage considered useful for the
context of the role play;

-Setting of context.This should be done so as to hold the studengppoeciate fully the
situation in which they will be role playing. Vidsaan help to make this more effective;
-Allocation of rolesThe teacher should decide this; otherwise, ifcth@ice is thrown open

to volunteers, the extrovert students will alwags thhe best roles;



-Statement of aim(sThis is vital because it gives the students a @aaesult to aim for
in the role play and thus provides motivation anevpnts the activity fizzling out. It also
provides a clear-cut result to discuss in the repack phase;

-Familiarization with roles.This can take the form of reading role cards adesht
discussion;

-DemonstrationThis is an optional phase. If the students aramiifar with this form of
practice or unsure of what to do, then a demonastras useful. It is advisable to choose
the best students for this, as they can provideoa gnodel;

-Role play and achievement of aim@®e point to note here is that, if some groupsshin
significantly earlier than others, the teacher $thdwave ready one or two ideas for an
activity which can keep them occupied while theytwBhis should ideally be in the form
of an extension of the role play, e.g. writing bpit final decision;

-Report-back.This will concern how the different groups reactlibdir aims, i.e. what
decisions each group made. It also gives the stsid@nopportunity to talk about problems
they had and it rounds off the activity;

-Follow-up. This can take two forms: firstly, written work lealson the role play, perhaps
set for homework, and secondly, remedial work basednistakes noted by the teacher
while monitoring student performance.

Ellis and Johnson (1994) say that time devotegfeparing students for role play
is essential because participants must be familiir the background information, they
must have a clear idea of what shape the interaetith have, and what they are trying to
achieve.

Schmuck and Schmuch (2001) outline their sequefuasing role play

1) Selecting the problem;

2) Warming up;

3) Setting the stage by explaining the situation, desw participant roles, and
explaining audience roles;

4) Enactment;

5) Analysis and discussion;

6) Evaluation;

7) Reenactment of the role plays (Schmuck and SchraQ01: 182)

Ladousse (1987) have listed good suggestions famimg role play in order to
show that role play, like any other pair or grouprkvactivity can lead to chaos if not

properly organized:



» Distinguish between noise and chaos. Noise is anfpyroblem if the teacher
next door complains;

* Begin with pair work rather than group work;

» Keep the activity short until students get usei; to

» Make sure your role play can be used with differambers of students;

* Make sure the students have understood the situatid what is on the role
cards before you start;

» Do not use a role play that is too difficult or temotionally loaded until your
students are used to this activity;

» Always have a follow-up activity up your sleeve the groups that finish the
role play before the others;

» Set a strict time limit and make every attempttickgo it.

From previously presented role play running modeksclear that time devoted for
preparing role playing activities is essential hesgastudents must be acquainted with their
roles, with context of situation, and with languatgressary for playing one’s role. The
author of Diploma Paper thinks that setting a sttime limit for role play in adult
classroom is not essential. It could make studstnessed. The author of Diploma Paper
agrees to Schmuch and Schmuch (2001) that evatusitiould be included in organization
of role plays because role play is not only funvégtit has its aim, in present research -to
develop adult students’ speaking skills.

It was already mentioned by Ladousse (1987) thiat play generates a lot of fun,
excitement, joy and laughter in the language cl@lsre are more advantages of role play

activities which will be studied in the next subapler.

2.2 Reasons for using role play in ESP classes

Role play is advisable for adult learners in ES&sses for many reasons. One
reason is that almost any kind of real life sitoatcan be brought in a classroom through
role play.

Matthews et.al. (1985) and Ladousse (1987) satrtila play provide variety of
interaction. It is also possibility for shy studenbd be more forthcoming in small groups
and to have a mask if students have a great detiffigulties participating in conversation

about themselves.



Ladousse (1987) and Doff (1988) is of the sameniopithat role play gives a
chance to use language in many contexts that misamsvery wide experience can be
brought into the classroom through role play. Batithors are sure that students naturally
enjoy role-playing and that increases their moibrat

Matthews et.al. (1985) say that there are some measons for using role play in
ESP classes:

* The students’ linguistic performance during rol@yplprovides the teacher with
essential feedback on how well they have learntéhe language and understand
its appropriateness to a given context;

* Role play is one method of maximizing Students PagkTime, ensuring that

students get an optimum level of practice duriregrtmited class time;

Ladousse (1987) says that the main aim of theplalging is very similar: to train
students to deal with the unpredictable natureaoigliage. Some people are learning
English to prepare for specific roles in their 8vét is helpful for these students to try out
and experience the language they will need inribadly and safe environment of a class.

It has turned out that a wide range of experigheceugh different situations and
roles can be brought into the classroom and &&lrhost important reason for using role
play is fun. It is now clear about the structure@g play and about advantages of using

role play in a classroom, but there are some irskdved in running a role play.

2.3 Risks involved in running a role play and thei possible

solutions

There are many risks involved in running a roleypkor example:

» There is too much background information (it ise¢ltbnsuming to prepare and the
learners cannot keep the details in mind);

» There is too little information (the participantve to invent it during the role-play,
which can upset the course of discussion);

» The participants get so involved that they losétsa the objectives;

» The participants do not listen to each other; $Eind Johnson 1994:198)

Strategies for reducing risk:
* A ready made role-play which should be carefullylesked, taking into

consideration the level and experience of the EatrAvoid complicated situations



with a lot of background data if time is shorttlie learners’ level is too low or
experience too limited;

* When preparing a role play , take plenty of timaligcuss it with the participants
in detail;

» ltis vital to set a time limit for the action stagf the role play, and make sure that
participants are kept aware of the time. This sthalidcourage time-wasting;

* It is very useful to take a break during longerrplays in order to discuss how
things are going and to remind participants of leagge or behavioural objectives;

» Before starting the role play, it is useful to rediparticipants that effective
participation in meeting involves developing gomtidning skills;

» Encourage groups to be supportive and co-operdiaeguse it could help to solve
the problem with participants who have poor promat@n and cannot be
understood by the others. Make sure that the leatmeve plenty of practice in the
use of language for clarification. (Ellis and Jatm4.994: 199)

Ladousse (1987) states the following problemssadtion:

» One of the problems could be psychological stieasrhany people feel when they
are asked to be someone else. The more extrouddrds often manage to

convince the anxious ones that there is nothingaisy about;

» Students can break into their native languaget @itlr pair work and easy
information —gap role plays;

Lindsay and Knight (2006) point out one more peniiwhen to correct mistakes
that occur during the role playing. The problenthit correction of mistakes can break the
flow of communication and possibly demotivate orbamass the learner. Authors are sure
that learners need encouragement and they neeubte When they are making mistakes
that is why teacher should decide when to corfagthors suggest to correct as soon as the
mistake is made or at the end of the activity aassl The advantage of immediate
correction is that the learners can correct thereand use the corrected language for the
rest of the activity. The disadvantage is alrea@yntioned demotivation that can occur.

Ladousse (1987) suggests correcting the mistakeentrately after role play by
eliciting the correct forms from students, by wigi them on the blackboard, or by
providing some remedial exercises that teachephedicted would be necessary.

The author of Diploma Paper has experienced tlut So often immediate
correction of mistakes during the role play denmatid¢ or embarasses students. It is

sometimes even advisable because student furtlecarsect variant. Easier to correct



mistakes is when teacher plays one role in a paitually teacher should feel when it is
advisable to correct and how students feel or ilik©ne more risk is when student can
start conversation and interaction. That can redélynotivate to participate. In this case

teacher should help and encourage those who arer $bgl less confident.

3. EVALUATION OF SPEAKING SKILLS USING ROLE PLAYS

Madsen (1983) says that testing is an importaritgiavery teaching and learning
experience. That is why this chapter will revealvhepeaking skills should be evaluated
during role play activities in ESP classes.

According to Hariss and Bell (1996) most commoasons for assessing students
are:

» Increasing the motivation of students

» Prediction of an individual’s potential

» Diagnosis of learning

» Diagnosis of teaching

» Evidence of competence or attainment

» Certification, classification and comparison witther learners (Hariss and Bell

1996: 89)

The testing of speaking is widely regarded asntlest challenging of all language
exams to prepare, administer and score. One raagbat the nature of the speaking skill
itself is not usually well defined. Grammar, vockaoy, and pronunciation are often named
as ingredients. But matters such as fluency andogppteness of expression are usually
regarded as equally important. Still other factrde identified in oral communication
include listening comprehension, correct tone (sadnor fear, for instance), reasoning
ability and such things as initiative in asking fdarification. In brief, the elements of
speaking are numerous and not always easy to figetiso there is not very wide
agreement on how to weight each factor (such andly or grammar). Other concerns
related to the testing of speaking include howdbsjudents to speak and how to evaluate
so many things at once. (Madsen 1983:147-148)

Taylor and Falvey (2007) admit that there are twain ways of assessing the
learner’s speaking ability:

» Holistic scoring (giving a single score on the baxfian overal impression);



» Analytical scoring (giving a separate score fofatént aspects of the task) (Taylor,

Falvey 2007: 81)

Taylor and Falvey (2007) note that holistic scorlmgs the advantage of being quicker,
therefore, it seems to be more appropriate forrmé testing of progress. Analytical
scoring takes longer, but it compels testers te iako consideration a variety of factors,
and if these factors are well chosen it appearddoboth fairer and more reliable.
Nonetheless, one disadvantage of analytical scasitigat the scorer may be distracted by
all the categories and lose sight of the overaliype. Thus, Thornbury (2005) advises that
four or five categories should be the maximum 8wdrers can handle at once and these
may include: grammar and vocabulary, discourse gement, pronunciation, and
interactive communication.

According to Hughes (1989:101) the objective @fcteing spoken language is the
development of the ability to interact successfullythat language and this involves
comprehension as well as production. It is assuthatiat the earliest stages of learning
formal testing of this ability will not be callear, informal observation is needed that
could provide with some diagnostic information. Hag (1989:101) says that there are
three general formats in testing speaking:

* Interview
The most obvious format is the interview. Howevehas at least one potentially
serious drawback. The relationship between thertestd the candidate is usually such
that the candidate speaks as to a superiour amunsling to take the initiative. As a
result, only one style of speech is elicited, amghynfunctions (such as asking for
information) are not represented in the candidgief$ormance.
* Interaction with peers
Two or more candidates may be asked to discuspie tmake plans, and so on. The
problem with this is that the performance of onadidate is likely to be affected by
that of the others.
» Response to tape-recording
Uniformity of elicitation procedures can be achiévtbrough presenting all candidates
only with the same audio-(or video-) tape —recorskiauli. The obvious disadvantage
of this format is its inflexibility: there is no waof following up candidates’ responses.
Hughes (1989:104-105)

Hughes (1989) gives the following advice on plagr&nd conducting oral tests:



» Make the oral test as long as is feasible. It idikaly that much reliable
information can be obtained in less than about iftutas, while 30 minutes can
probably provide all the information necessaryrfast purposes.

* Include as wide a sample of specified content gossible in the time available.
Select what you regard as a representative samfie gpecified content and then
plan how you will elicit the necessary behaviour.

* Plan the test carefully.

* Give the candidate as many ‘fresh starts’ as plessithis means a number of
things. First, if possible and if appropriate, mtian one format should be used.
Secondly, again if possible, it is desirable fondidates to interact with more than
one tester. Thirdly, within a format there shoulsl &8 many separate ‘items’ as
possible. Particulary if a candidate gets intoidliities, not too much time should
be spent on one particular function or topic. At §ame time candidates should not
be discouraged from making a second attempt toesspwhat they want to say,
possibly in different words.

» Select interviewers carefully and train them. Iviewvers need to be sympathetic
and flexible characters, with a good command ofldhguages themselves.

* Use a second tester for interviews. Because ofdiffeulty of conducting an
interview and of keeping track of the candidategsfprmance, it is very helpful to
have a second tester present.

» Set only tasks and topics that would be expectezhtrse candidates no difficulty
in their own language.

» Carry out the interview in a quite room with goambastics.

* Put candidate at their ease. Testers should awidtantly reminding candidates
that they are being assessed. In particular theyldmot be seen to make notes on
the candidates’ performance during the interviewotter activity. Transitions
between topics and between techniques should be asdatural as possible.

» Collect enough relevant information. The test is¢ée what level the candidate is
at, in an interview the tester has to begin by gimgswhat this level is on the basis
of early responses. The interview is then conduatebat level.

« Do not talk too much. Avoid the temptation to malengthy or repeated
explanations of something that the candidate hasumderstood. Hughes
(1989:105-107)

Hughes (1989) provides the list of elicitationheiues and is sure that these all

can be fitted easily within an interview.



* Questions and requests for information
* Pictures

* Role play

* Interpriting

» Discussion

» Tape-recorded stimuli

* Imitation (Hughes (1989:107-10)

O’ Loughlin (2001) says that students themse$lesuld be encouraged to take the
responsibility for their own assessment. The "Comm&uropean Framework of
Reference” Council of Europe reference documentttier European Language Portfolio
offers Self Assessment Grid of the following pradiacy levels A1 and A2 Basic User, B1
and B2 Independent User, C1 and C2 Proficient Udkis intended to help learners to
profile their main language skills, and decide &ich level they might look at a checklist
of more detailed descriptors in order to self-assksir level of proficiency. The overview
of Self Assesment Grid is presented in table. (§gEendix 2)

The author of Diploma Paper agrees to Madsen (19838 testing speaking is quite
challenging process. Role play lasts quite shorétbut teacher has to manage to evaluate
all important measurements of speaking skills. E¥gnoup consist of 6 students it is hard
to observe all pairs at one role play though allttegm will expect feedback on their
performance. More useful to author's mind is anefftscoring according to Taylor and
Falvey (2007) where different measurements of gpgadkills are included. The author of
Diploma Paper has found useful self-assesment defod after some kind of activities.
That involves students in their own progress antte®assessment less subjective. The
main speaking skills that should be assessed t&ation and achievement to express the
message, fluency, pronunciation, grammar and vdaapbuThese skills are needed for
adults to communicate in general and professiohateoons. The interview could be time
consuming technique for daily assessment that isttva author of Diploma Paper prefers
adapted the Year 9 English Exam marking scale ithgrepared by many experts. (See
Apendix 5)



3.1 The role of self-evaluation during developmenif speaking

Adults as learners sometimes may have low sedfeestbecause of different
experience and beliefs in languages learning. Sealfuation encourages students to
become part of the whole process of language legrand to be aware of their own
progress. Carefully designed self-evaluation foetpsé to look at individual achievements
in objective way so students do not have wrong vieemwhat they can or cannot do. The
following chapter will look at more details of sttt self-evaluation.

Rolheiser (1996) says that self-evaluation is wbkerdents judge the quality of
their work, based on evidence and explicit criteiga the purpose of doing better work in
the future.

Rolheiser (1996) provides the theoretical modal $elf-evaluation based on

research and practice where it can be seen hovegalifiation contributes to learning:

How Self-Evaluation
Contributes to Learning
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Figure 1. Theoretical Model of Self-evaluation

When students evaluate their performance positiva@if-evaluations encourage students
to set higher goals (1) and commit more personsduees or effort (2) to them. The
combination of goals (1) and effort (2) equals aghment (3). A student's achievement

results in self-judgment (4), such as a studentecoplating the question, "Were my goals



met?" The result of the self-judgment is self-react5), or a student responding to the
judgment with the question, "How do | feel abowat®y Goals, effort, achievement, self-
judgment, and self-reaction all can combine to iohg&lf-confidence (6) in a positive way.
Rolheiser (1996) say that there are following bi#sef students’ self-evaluation:

» Students take greater responsibility for their work

» Students’ attitude toward evaluation becomes mosgtige when they participate
in the process of evaluation;

» Self-evaluation provides teachers with informatibay would otherwise lack, for
example, information about students’ effort, pdesise, goals orientation,
attributions for success and failure, and beliéfsud their competence.;

» Positive self-evaluation encourage students tchiggter goals and commit more
personal resources to learning tasks;

Blanche (1988) says that there is one main beokfising self-evaluation:

If learners can appraise their own performance rately enough, “they do not have to

depend entirely on the opinion of teacher and etstime time they can make teachers

aware of their individual learning needs.

Self-evaluation can be used for all skills of laage but as Blanche (1988) says in
fact most students find it easier to assess tlmgmeunicative competence (oral skills)
than their mastery of grammar. That is the reasly self-evaluation is very useful in
the conversation classes.

Adult student should be encouraged to use selfiatian because it can raise their
intrinsic motivation and it helps also teacher itmfout students’ individual learning
need. As ESP is based on awareness of studentds,nself-evaluation is very

important part of it.



4. CASE STUDY

The practical part of the Diploma Paper was caroetl in Latvian State
Archive. It lasted for one month (April of 2008)h& aim of the case study was to
investigate how the role plays based on needs sisafis well as self-evaluation
develop adult students’ speaking skills in ESPsgdas Case study was chosen as the
most appropriate research method to achieve thegihe practical part.

Case study had the following stages:

1) Designing and conducting a needs analysis in otdefind out students’
language level and learning needs;
2) Designing and conducting questionnaire to find students’ self-evaluation

on speaking skills;

3) Designing and applying role plays based on needlysis in order to develop
speaking skills;

4) Designing and conducting questionnaire to find students’ self-evaluation after
use of role plays;

5) Designing and carrying out evaluation form for te&cin order to observe the
students’ progress in speaking skills;

6) Drawing conclusions from the collected data on piésys.

The description of target group:

There were six adult students, three students wereen and three were men who
worked for Latvian State Archive. The lessons tgi#ice on company premises with
trainer coming from outside twice a week, for hdurs each lesson. The average level of
language was pre-intermediate. In general the greagpfriendly; learners were motivated
and encouraged to participate in all activities.

In order to be more successful in teaching adthts,author of the Diploma Paper
did theoretical research on adults as learners. &8tents are adults who have studied
English and are learning the language in ordelotarnunicate a set of professional skills
and to perform particular job—related functionsh(®ppegrell and Bowman 1986: 1)

Harmer (1998) says that perhaps the greatestatiffe between adults and young
ages is that the adults come to lessons with a hosigpry of learning experience. This
learning experience can be bad and good, and thally helps them to form strong
opinion about how teaching and learning shoulddyeed out.

Harmer (1998) draws attention also to adult sttglemwn record of success or

failure. Those who underachieved at school may audmiously assume that they are



going to fail again; those who were school success®y believe that learning English will
be easy.

Adults are frequently more nervous of learninganthyounger pupils are.
Adolescents dislike being made to look foolishriont of their classmates. Older students,
on the other hand, who are coming back to the rdass after a long absence, may have a
high degree of anxiety about the process of legriigelf. Nevertheless, adults as a group
have much to recommend them. They bring life exgmee into the classroom which
younger learners do not necessarily have. Theywsdlyhave a view of the importance of
learning which makes them stick to a course of ystinda specifically adult way. The
attention span that cooperative adults can offeslmsost certainly greater than that of
children and adolescents. Teachers can expect mureediate cooperation from the
majority of their students. (Harmer 1998: 12)

Knowles’ theory of adult learning rests upon sigimprinciples (Knowles et.al.
1998):

e Adult learners need to know what, why and how theylearning;

* Adult learners are authonomous and self-directed,;

e Adult learners come to the classroom with the wiglgge of personal experience,
which represents the richest resource for learning;

* Adult learners are ready to learn;

* Adult learning is oriented towards problem solviemgd cannot be seperated from
the context;

* Adult learners have motivation to learn.

The major difference between child learning andltadarning is attributable to the
large extent of prior knowledge and learning exgrese of adults, their mental models,
which are socioculturally and historically deteretdn This prior knowledge influences the
learning process at all stages. Prior knowledgense® be rather resistant to new
information and may consist of concepts as welbfsnisconceptions. Adults’ mental
models are generally more developed and more sfidglg than those of children. Adult
learners seem to be particulary inclined to tryitmew information into existing models.
(Byran 2000, 14-15)

The author of Diploma Paper has experienced thatsaare really great students if
the classroom environment is friendly. The teachewle is to provide this safe
environment by showing one’s attitude towards sttglend true interest in their progress.
It has also proved that adults are strict and asrabout what and why they are learning.

Teacher should be well prepared for the lessonsitAdarners’ personal experience in



most cases is an advantage in learning not an adéstaecause they can share a lot of

information and teacher can raise many topicsgeaking.

At the first step of the case study students vasieed to fill in the needs
analysis. The needs analysis consisted of 6 questi§ee Appendix 1)
The main aims of the needs analysis were:
* To find out students’ previous experience in Erdglianguage learning and
application
» Tofind out students’ needs in English languagsakmg skills

» To become aware of students’ aim of English languagrning

respondents
N w » [8)]
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Figure 2. Previous Experienda English Language Learning

The first question was about the previous expedeim English language
learning. It shows that all students have studiegliEh before. It means that they all
have their own concept about English language iegrihe author of the Diploma
Paper took it into account and observed whetheir thencepts hinder the
development of English language knowledge or not.

The second question was about previous experianaggplication of English
language. The most popular answer was travellimgheridays (3 respondents). The
second most popular answer was music, cinema, raachet (2 respondents). Only
one respondent said that he/she had used Engligin velbmmunicating with

colleagues and friends.



The author of the Diploma Paper found out that amg respondent had experience
with English language used in professional situetiorhat means that ESP is a new

approach to all the rest of respondents.
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Figure 3. Students’ Ability to Understand, Speak, Read andéNin English

The third question was asked to examine studebibtyato understand, speak, read
and write in English. The possible answers wer¢:anall, a little, good, very good,
perfect. The answers show that those respondentscan write a little will have
some difficulties with spelling and those who caad a little will have problems
with comprehension of written text. ESP course Ugwancentrates on one or two
language skills, but the author of the Diploma Papsure that teacher should know
students’ abilities of all four language skillsarder to react correctly and be ready to
devote some lessons for development of skills &matnot the main focus of ESP
course. English language competence cannot betlalgbility to speak in English.
This question also gives some impression of stwdeslf-evaluation of their
competence of English language. The author of tidoma Paper is sure that
teacher should check whether students’ self-evialuét objective or too critical.

The next question tried to find out whether stuslereed English for work or
for holidays. Almost all respondents (5 respondeatswered that they need English
for both-for work and for usage on holidays, onlyeaespondent said that he/she
does not need English for work only for usage oldhags. The answers reveal that
ESP course and speaking activities should contath lgeneral and professional

English in order to meet all respondents’ needs.



In the next question different speaking skills &vgiven and respondents were

asked to evaluate whether these speaking skillsiairaportant, important or very
important for them. Three respondents answeredathahentioned speaking skills
(speaking about oneself, speaking on a phone, withgpa foreign visitor in one’s
working place, ordering food at a restaurant, boeglka room at a hotel, expressing
offer and request, making an arrangement, pregeotie’s working place in English
and using English language also when travelling)\ary important for them. One
respondent said that all listed speaking skillsiamgortant. Other two answered that
almost all speaking skills are important but gtik following of them unimportant-
ordering food at a restaurant, welcoming a foreiggitor in one’s working place,
speaking on a phone in English and making an agraegt in English.
The previous question revealed respondents’ ndEssf speaking skills. The
author of the Diploma Paper took into account gattheinformation and chose
following situations for role plays: making and oling arrangement, starting a call,
welcoming a visitor, situation at a restaurant amxied situations for repetition.

The last question found out students’ aim of masgeEnglish language.
Respondents’ aims were following:

» To be able to present one’s company in English fiar@ign visitor and to be
able to answer their questions
* To be able to use English for travelling
» To be able to express one’s opinion and undersidrad others say in English
* To develop existing abilities in English in order teel confident when
travelling for work
* To be able to speak perfectly
* To learn how to write official letters
» To develop existing knowledge of English grammar
It is important for students to formulate their aihmastering language because it
helps them to take greater responsibility for tHamguage studies and they have
something to aspire after. This information is esiaé for teacher also as it helps to

choose topics and design activities.

At the next stage of case studies students wekeda® evaluate their
speaking skills before participating in role playjfie author of the Diploma Paper
decided to involve students in evaluation procédbeir progress in order to find out

students’ beliefs about their competence of spegpkikills. The evaluation form



consisted of 10 statements. Statements were oeghaizcording to the levelstand
2"4 statement corresponded to the level A1aBd 4 statement — level A2,"5and
6" statement -level B1,"7and &' statement - level B2,"0statement -level C1, {0
statement-level C2. (See Appendix 3) It was adagtech Common European

Framework of Reference, Self Assessment Grid. fpendix 2)
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Figure 4. Level of Speaking Skills in English According tetBelf-evaluation

All six respondents said that they are able t@ak@dout themselves and their family
in simple sentences. All six respondents agreettliey can ask and answer simple
guestions about well known topics. All six respamdewere sure that they can
communicate in simple situations (for example, whspeaking on a phone) if
companion repeats what he/she says. All six resusdvere sure that they can use
frequently used expressions, for example, when esgimmg offer, reguest and
arranging a meeting. Five respondents said that ¢ta@ deal with situations (for
example, at a hotel, at a restaurant and on at)stheeng travelling. One respondent
did not agree to this statement. Five respondentfirmed that they can put
sentences together in order to tell about one’sheds dreams, experience. One
respondents answered with ‘No’. Two respondentd #zt they can interact quite
fluently with foreign visitor at work as well asesgk about job related topics. Four
respondents answered with ‘No’. Only two responslemere sure that they can
discuss a wide range of topics and explain as agelnaintain their viewpoint. The

rest of respondents could not confirm that. Noboflgespondents could speak about



complex topics. Nobody of respondents could exptessnselves spontaneously,
fluently and precisely in any kind of situation.

According to Global Scale of European Language fBlat(See Appendix 4) and
students’ self-evaluation, 2 respondents fully espond to level of independent user
of English language speaking skills. 3 respondentsespond to level B1 which
means that they still need some improvement ofisgedkills in order to be able to
discuss a wide range of topics, explain and mainteie’s viewpoint and interact
fluently with foreign visitors at work. 1 respondefully correspond to level A2
which means that he/she is basic user of Englisfpulage speaking skills. The results
of students’ self-evaluation provided the author tbe Diploma Paper with
information on students’ individual lacks of spewakiskills. The self-evaluation

helped students’ to become aware of their own sfeadenprovement.

As it was researched in theoretical part of th@l@na Paper, students’
speaking skills should be evaluated according terattion and achievement to
express the message, fluency, pronunciation, grarandhvocabulary. The marking
scale of Year 9 English Exam (See Appendix 5) wadapted to assess students’

performance during role plays. (See Appendix 6)

TABLE 5. Speaking Skills Developed During Role-plays

Role play Speaking skills

“Making and changing arrangements” * making arrangements
» asking questions

» asking for clarification

« exchanging information

* agreeing and disagreeing

“Starting a call” » starting a call
» asking for information
* repeating information

» asking and replying politely

“Welcoming a visitor” * welcoming a visitor
* expressing polite phrases

» asking polite questions

“At a restaurant” » offering food at a restaurant




e asking questions and giving

recommendations

“Mixed situations” e introducing oneself

» asking for clarification
* spelling names

« saying goodbye

» expressing offers

» apologizing

* booking a room

* suggesting

Table 5. shows that five role plays were designed applied in order to develop
adult students’ speaking skills. The topics wereseim according to the information

gathered from needs analysis and students’ selfi@wan form.

Role play 1“Making and changing arrangements”
Source: Adapted from book “International Express” Pre-Intediate, Student’s
book, Lizz Taylor (2004), Oxford University Press;
Description of a situation: Telephone conversation between two business coksag
Aim: To develop speaking skills — making arrangemergking questions, asking
for clarification, exchanging information, agreeimgd disagreeing.
Organization: In pairs
Preparation and Warm-up: Explain the situation;
Revise the most common expressions used when
making an arrangement;
Procedure: Ask students to draw lots with the roles;
Give some 3 minutes to prepare;
Role-playing the situation;
Observing the procedure and fillinghe evaluation form (See
Appendix 6);

Discussing the feelings, succes®laf play




TABLE 6. Evaluation of Students’ Speaking Skills During Rplay

“Making and Changing Arrangements”

Student Task Interaction | Accuracy | Fluency | Pronunciation | Total
achievement of 20

1. 4 4 4 3 4 19

2. 4 4 4 3 4 19

3. 4 4 4 3 4 19

4. 4 3 4 3 3 17

5. 4 3 4 3 3 17

6. 4 2 4 2 3 15

Reflection: As it was the first role-playstudents felt a little unconvinced and some
students even shy. A few students experiencedlirdifficulties in initiation, one
student even needed teacher’'s and companion’sthelart roleplaying. Though on
self-evaluation all students admitted that they aae frequently used expressions,
including those needed for arranging a meeting, athor of the Diploma Paper
observed some hesitant utterance and lack of camd®l during role play however
students were able to keep conversation going. mibst common expressions on
making and changing arrangements (for exaniplériday) possible for you? No, |
am sorry, | am busy on (Friday). What about (nexd&y)? See you on (next Friday,
at 6 p.m.))were used. Latvian language did not appear duttregconversation.
Pronunciation was accurate and the author of th@oBia Paper did not need to
interfere. Despite of initial difficulties in indkion, hesitant utterance and lack of
confidence all pairs achieved the task successéully it was noticable that students
were engaged with their roles. The author of theldna Paper concluded that in this
role play beginnings of sentences on the role carele an advantage as well as
disadvantage. Beginnings of the sentences were@ giverder to encourage students
to start role playing and feel safer, but durinkg q@ay it turned out to be an obstacle,
because students kept to role cards and started ssetence as it was written on the
role card. As a result the conversation lost iefiicy and spontaneousness. Finally
students had the following comments after the fio& play- “You behave differently
when you are being observéd'l found my nervousness troublesoméThe
beginnings of sentences on role cards were verfulse

Role cards:See Appendix 7



Role play 2“Starting a call”
Source: Adapted from book “International Express” Pre-Intediate, Student’s
book, Lizz Taylor (2004), Oxford University Press;
Description of a situation: Telephone conversation between receptionist o§&ne
Translation Service and caller who wants to spedldnique Bresson.
Aim: To develop speaking skills — starting a call, agkior information, repeating
information, asking and replying politely.
Organization: In pairs
Preparation and Warm-up: Explain the situation;
Revise the most common expressions used when
making an arrangement;

Procedure: Ask students to draw lots with the roles;

Give some 3 minutes to prepare;

Role-playing the situation;

Observing the procedure and fillinghe observation form;

Discussing the feelings, succes®laf play
Reflection: The role play‘Starting a call” was a bit different and more complicated
than the role play‘Making and changing arrangements'This time role cards
provided only hints of conversation not beginningfs the sentences, that way
students were encouraged to use language theydwlde@ow or practise with
structures studied and revised before role playcofding to the self-evaluation
students were supposed to be able to communicatephione if companion repeats
what he/she says. The role of receptionist wasnasduess successfully than the role
of caller. The receptionist was asked to startravecsation that is why it was more
stressful and those students who had difficultresnitiation in previous role play,
experienced them also in this role play. The rélesoeptionist was less realistic for
students as nobody of them do similar job. Thise rplay had already some
characteristics of fluency and spontaneousness. $tudents needed a lot of
companion’s help, encouragement and patience, bedaeir utterance was halting
and fragmentary missing. As the role of caller wasasidered to be more realistic
than the role of receptionist, the author of thel@na Paper found it necessary to
give a chance to change role and role play sitnatiee more time. From students’
comments after the role play, the author of theld@a Paper concluded that there

were students who enjoyed both roles and who didikeobeing a receptionist.



Shy students admitted that the role of receptiomést a challenge for them, as it was
dominant role in the conversation.
Role cards: See Appendix 8

Role play 3“Welcoming a visitor”
Source: Adapted from book “International Express” Pre-Intediate, Student’s
book, Lizz Taylor (2004), Oxford University Press;
Description of a situation: Imagine you are welcoming a foreign visitor to you
place of work for the first time. Get to know easther better.
Aim: To develop speaking skills — welcoming a visitaolite phrases, asking polite
guestions.
Organization: In pairs
Preparation and Warm-up: Explain the situation;
Revise the most common expressions used when
making an arrangement;
Procedure: Ask students to draw lots with the roles;
Give some 3 minutes to prepare;
Role-playing the situation;
Observing the procedure and fillinghe observation form;

Discussing the feelings, succes®laf play

TABLE 7. Evaluation of Students’ Speaking Skills During Rplay
“Welcoming a Visitor”

Student Task Interaction | Accuracy | Fluency | Pronunciation | Total
achievement of 20

1. 4 4 4 4 4 20

2. 4 4 4 4 4 20

3. 4 3 3 3 3 16

4, 4 3 3 3 4 16

5. 4 3 3 3 3 16

6. 4 3 3 3 3 16

Reflection: Students enjoyed the role pldWelcoming a visitor” very much,

because it was realistic and everybody had expmecein real life the role of the
visitor and the role of host. According to the sataluation, only two students were
supposed to deal with welcoming a visitor, buttasiined out during the role play,

all students were able to interact and keep coatiers going even fluently. The



companion in pair was determinant factor for sustt#stask achievement. The

author of the Diploma Paper observed that cooperaind understanding companion
helped shy students to start role play and playllithe end. Those students who

thought that they would not deal with welcomingisiter, was quite surprised when

they successfully interacted and even enjoyed tlodés. As shy students needed a
lot of companion’s help, conversation sometimesedkeid from role cards at the

same time achieving advisable level of creativity.

Role cards:See Appendix 9

Role play 4“At a restaurant”
Source: Adapted from book “International Express” Pre-Intediate, Student's
book, Lizz Taylor (2004), Oxford University Press;
Description of a situation: Situation in a restaurant where one is host/hestesl
other is guest who is in the restaurant for th& fime.
Aim: To develop speaking skills — offering food at aaesant, asking questions and
giving recommendations.
Organization: In pairs
Preparation and Warm-up: Explain the situation;
Revise the most common expressions used when
making an arrangement;

Procedure: Ask students to draw lots with the roles;

Give some 3 minutes to prepare;

Role-playing the situation;

Observing the procedure and fillinghe observation form;

Discussing the feelings, succes®lef play
Reflection: Students were already used to role play as actaity they felt more
relaxed and confident. Role plést the restaurant” went well however it had the
same disadvantage as the role glaarting a call”. The role of waiter was adapted
less successfully. Students experienced some pnslite giving recommendations as
it needed some creativity. But at the same timeoatrall students used a wide range
of ESP vocabulary-in this time food vocabulary. Ymine student lacked food
vocabulary therefore she/he found this role play difficult. Like with the role play
“Starting a call”, the author of the Diploma Paper gave a chancédage roles and
to fit in an opposite role and it really helped.eTeecond time students felt more

confident and relaxed.



Role cards:See Appendix 10

Role play 5“Mixed situations”
Source: Adapted from book “International Express” Pre-Intediate, Student’s
book, Lizz Taylor (2004), Oxford University Press;
Description of a situation: Toss a coin. Tails-move one square. Heads-move two
squares.
Aim: To revise different speaking skills-introducing eal, asking for clarification,
spelling names, saying goodbye, offers, welcomirisaor, apologizing, booking a
room, suggesting.
Organization: In pairs
Preparation and Warm-up: Explain the situation;
Procedure: Ask students to draw lots with the roles;

Role-playing the situation;

Observing the procedure and fillinghe observation form;

Discussing the feelings, succeswlef play

TABLE 8. Evaluation of Students’ Speaking Skills During Rplay
“Mixed Situations”

Student Task Interaction | Accuracy | Fluency | Pronunciation| Total
achievement of 20

20

20

18

19

19

SIEIESIMINITS
IR EEN N NSNS RN
AR
WA WW NS
BB
WWAhWND

18

Reflection: It was noticable that students really enjoyed tile play“Mixed situations”

and even previously mentioned shy students conétbanthusiasticallgnd with certainty.
Tossing coins made this role play even more relatetienjoyable. The role pldyixed
situations” was more spontaneous than previous ones. Somekasstin accuracy
appeared, for example, problems in word order iestian and in pronunciation of food
vocabulary as well as difficulties in spelling naneere observed. Students agreed that it
was easier to recapture one particular phrasduwatsin than put together more phrases in
one particular situation. Students also admitted the role playMixed situations” was
good revision of all practiced speaking skills.

Role cards: See Appendix 11
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Figure 9. Development of Speaking Skills During the Role-glay

Figure 9. shows the progress of students’ speadiilg. It can be seen that majority
of students were good at making and changing aeraegts, less successful when
welcoming a visitor and very good at mixed spealshijls. Although all students
still have their own space for improvement of speglskills the progress is already
obvious. According to the self-evaluation all stoidewere sure that they can use
frequently used expressions when arranging a ngediut as it can be seen from the
results of teacher evaluation, some students rs¢éd to improve the following
speaking skills: making arrangements, asking qomesti asking for clarification,
exchanging information and agreeing and disagreeéingrder to demonstrate
proficient knowledge of English language when mgkamd changing arrangements.
According to the self-evaluation two students wesgpposed to be good at
welcoming a visitor, as it can be seen from Figdyén this case results conform to
real situation and teachers evaluation. The resh@fsrudents were sure that they
cannot deal with this situation. During role playélcoming a visitor” it turned out
that they have some basic speaking skills to ppstie in this situation. Still
improvement is needed on polite phrases and aglaiige questions. Two students
were very good at mixed speaking skills like askKioigclarification, spelling names,
expressing offers, all the rest of students weosecto maximal marks what means
that they still need practice in expressing offeqgplogizing, suggesting, booking

room etc.



After role playing activities self- evaluation waenducted in order to find
out students’ feelings of role plays and developmeh speaking skills. (See
Appendix 12) Students considered role-play as adgaay to bring real life
situations in a classroom. Students admitted they £njoyed participating in role
plays and would like to do it again as well as tBaggested including role plays in
further lessons. Five respondents of six said they felt comfortable starting the
conversation as first one, one respondent asnwgitbd'No’. All six respondents
said that they felt comfortable playing any roldl ¢ix respondents acknowledged
that they will be able to make an arrangement dsagavelcome a foreign visitor in
their working place and offer food in a restauraAtl six respondents answered that
they feel more confident in starting a conversatwn the phone. Finally all six
respondents were of the same opinion that thelityalw adapt to different situations
has improved. The conclusion is that role playasdyfor developing adult students’
speaking skills in ESP classes. Not only methodstegare sure about it but
students’ responses also prove it. It was demdestrédarough five role plays how

different topics can be brought by use of role praigSP classroom.



CONCLUSION

Development of speaking skills has a great impagain ESP classes.
Students need to interact and communicate in eéiftersocial and professional
situations where they need such speaking skill@askéng questions, exchanging
information, starting a call, welcoming a visitorarrying out a dialogue at a
restaurant and many others. Development of speasilts can happen only in
practice therefore every opportunity for speakinghe classroom should be taken.
Teacher of ESP should find effective way to deveddplt students’ speaking skills.
During the development of speaking skills studdatge to reach the level when they
can balance accuracy and fluency, can interactexpdess the message as well as
can demonstrate good knowledge of grammar, vocabatal pronunciation.

Role-play is one of the speaking activities thatance the oral proficiency of
adult students. In this activity students can anselves into different real life
situations. By doing this they can have a lot of fuhich increases their motivation
to participate in role-plays. Teacher should setet#-play taking into account the
level and experience of the learners and provitkeaards brief as possile at the same
time including all necessary information.

ESP is an approach to language learning whicherdrates on specific needs
of the adult students. There are number of ways heeds analysis can be carried
out. One of the most frequently used ways is qaestire which reveals adult
students’ necessities, lacks and wants. Resulteeefls analysis help teacher to
understand what the learners already know and wieatearners want or feel they
need to know. According to the needs analysis rachESP can choose the right
topics for role plays and can be sure that thvghat students really need.

The accurate measurement of speaking skills issasy. Testing technigues
range from observation and questioning to standardiesting.  Students’
performance during role play should be evaluatedoming to interaction and
achievement to express the message, fluency, pe@iiom, grammar and
vocabulary. Students also benefit from taking pgrt self-evaluation during
development of speaking skills. It encourages sttgdéo be more responsible for
their work, development of speaking skills andisgtof language learning goals.

Adults as learners can have good as well as badlparning experience and
opinion about teaching and learning process. TeaachESP can find it out by the

help of needs analysis and then observe whethardkperience prevent language



development or not. At the same time teacher of E&® find many advantages
working with adults, for example, adults have mation to learn, they can bring life
experience into the classroom, they have greattaitespan and teacher can expect
immediate cooperation from majority of students.

The case study showed that role-play based onsnaealysis and used in
ESP classes as well as self-evaluation develogkspeakills necessary for work at
Latvian State Archive. Enjoyable and stress-fressrioom environment as well as
cooperative companions encourage students andatmtivem to participate actively
in role plays in order to develop speaking skillbe author of the Diploma Paper
believes that self-evaluation improved studentstuate towards language learning
and their willingness to take more responsibilioy their own development. The
author of the Diploma Paper is sure that ESP teasimeuld provide adult students
with possibility to develop their speaking skillstivthe help of role play as well as

participate in evaluation process during the dgu@lent of speaking skills.



THESES

» Speaking skills are acting out dialogues and rafesking phone calls, welcoming
a visitor , making and changing arrangements, engihg information etc.

» Maximally gifted speaker can balance accuracy &amehty as well as can speak in
a wide range of contexts

 ESP is an approach of language learning which curates on specific needs of
the learner

* Needs analysis is a tool used to find out studgpesific needs

* Role-play is when students take part or role ofadiqular character and try out
language appropriate for this role and speakin@sgan they are in

* Role-play is a valuable technique to learn speakkilis because almost any kind
of real life situation can be brought in ESP claesn

» Successful role-play is selected taking into actdlme level and experience of the
learners and does not contain a lot of backgroofadmation

e Students’ performance during role play should belwated according to
interaction and achievement to express the mesdagency, pronunciation,
grammar and vocabulary

» Student self-evaluation is judging the quality béit work, in order to do better
work in the future

» Students benefit from sel-evaluation during develept of speaking skills because
it encourages students to be more responsible heir tvork and progress of
speaking skills

* Adults as learners have prior knowledge and legreixperience what can be as
advantage and as disadvantage as well as they bfngexperience into the

classroom, what is useful source for learning
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APPENDIX 1
Vajadzibu analize

Cien., student!Lai andu valodas kursa saturu piérotu Jisu vajadiham, lidzam
aizpildit So anketu. lega informacija tiks izmantota arig valodas kursa satura un

programmas izsidei.

1. lepriekja pieredze arlg valodas ap#tiba (atZzmgjiet arv sev atbilstodko)!

Skola

Augstskola

Valodu kursi

Cits variants (ierakstiet)

2. Pieredze ang valodas pielietosanatamegjiet arv sev atbilstodko)!

Darta

Ikdiena ar draugiem, kakiem

AtpaSoties, chojot

Mizika, kino, internets

Cits (ierakstiet)

3. Atzimgjiet arv sev atbilstogko!

Nemaz | Nedaudz Labi Loti labi | Teicami
Es saprotu arig valodi rumajoSos
Es rumju andu valodi
Es lasu anlg valodi
Es rakstu ang valodi
4. Atzimgjiet arvV sev atbilstodko!
ja né
Anglu valoda man ir nepiecieSama darb
Anglu valoda man ir nepiecieSamavaija laika
5. Atzimgjiet arV sev atbilstogko!
Mazsvatgi | Svaigi Loti
svaigi
Manir .......... prast pastit par sevi anly valod
Manir .......... prast saraties andu val. pa telefonu
Manir .......... prast lietot afig val. céojot
Manir .......... prast uzranharzemju viesi darba viet
Manir .......... prast pafit édienu restama andu val.
Manir .......... reze® numuru viestca andu val.
Manir .......... izteikt piegvajumu/ligumu angu val.
Manir .......... prast sar@htikSanos ani val.
Manir .......... prast prezettsavu darba vietu afg
val.
Citi varianti




6. Valodas apgSanas rerkis:




APPENDIX 2

Pasnogrtéjuma tabula

vienkarSus jaudjumus

sadiviskiem jausju-

saisitiem tematiem (pie;

Al A2 Bl B2 Cl C2

SAPRATNE Es saprotu pagtamus| Es saprotu atseWas | Es saprotu galveno satufuEs varu saprast giu | Es varu saprast giku | Es bez gitibam sa-

KlausiSanas vardus un daZadoti | frazes un biek lietotos | skaid& un literari pareiz | runu un lekcijas, sekatrunu ar tad, ja tai nav protu jebkuru runas
vienkarSas fiizes, kad| vardus izteikumos, kam runa par parstanim - | [idzi pat sarefitai argu-| skaidra uzbve un ir| veidu — gan ties sa-
I[eni un skaidri rua | ir saistba ar mani (pieq1 mam, ar kuem es saskaros mentcijai, ja temats ir vaji izteiktas Igsiskas | zipa teikto, gan pr-
par mani, manigime- | méram, vienlrsu infor- | darks, skok, brivaja laika | pietiekami paistams. EY sakatbas. Es bez {p | raidito pat tad, jaatra
ni un tuvako apkartni. | maciju  par sevi un| utt. Es saprotu radio unsaprotu gandz visu| |lem saprotu telgzijas | tem@ ruma dzim@s

gimeni, iepirkSanos| televizijas raidjumu saturu| televizijas zipas un repor-| raidijumus un filmas. | valodas lietdtjs. Es
dzves vietu, darbu). Estad, kad samra leni un | tazas par jaudkajiem varu saprast ruajus
varu uztvert galveng skaidri rura par aktdliem | notikumiem. Es saprotu ar da#dam izrunas
domu 1sos, vien&rSos| notikumiem vai tematiem| gandiz  visas filmas ipatriibam.

un skaidri izruatos pa-| kuri mani intereg perso-| literaraja rura.

zinojumos,  sludigju- | nigi vai profesioali.

mos.

LasiSana Es saprotu pagtamus| Es varu izlag loti isus| Es saprotu tekstus, kurgsEs varu izlag parskatus| Es varu saprast garus yrEs bez ditibam varu
vardus un nosaukur un vienkirSus tekstus| izmantota ikdiea bieZi | un rakstus par akilam | saregitus daZda tipa| izlagt da&da tipa,
mus, k& af loti vien- | Es varu sameft kon- | lietota vai ar manu darbuprobemam, kuros autorg tekstus, izprotot stila uzbaives vai valodas
karSus teikumus, pief kretu informaciju vien- | saistta valoda. Es varlipauz noteiktu attieksmi atXkiribas. Es varu sa-zipa saregitus tek-
meram, paziojumos, | karsSos, ar ikdienas @z | saprast pristajas \estuls | vai viedokli. Es varu prast spea@ios rakstus| stus: rokasgmatas,
plakatos, katalogos. | saisitos tekstos: sludir apraksitos notikumus, saprast msdienu prozas un gafkas tehnisks | specilos rakstus, lite-

najumos, rekimizde- | izjutas un €lmes. darbus. instrukcijas, pat tad, jararos darbus.
vumos, édienkarts, sa- tas neattiecas uz marnu
rakstos. Es varu sapra darlibas jomu.
isas un viernk3as pri-
vatas \estules.
Es varu vienkr& | Es varu saziities | Es sgju arzemju céojuma | Es varu diezgan tui un | Es varu veikli un ki | Es varu bez gtibam

RUNASANA | veida sazimties, ja| parasis ikdieni¥as si- | laika sazirties situcijas, | bez sagatavo$as sazi-| izteikties, piemdrotus| piedaities jebkui sa-

Dialogs sarunu biedrs teikto tuacijas, kur notiek| kur nepiecieSams rah Es | naties ar dzimis valodas| vardus un izteicienus rura vai diskusif, labi
var lenam atlartot vai | vienkarSa infornacijas | varu  bez  iepriel@as | rumatajiem. Es  varu| ipaSi nemekjot. Es| parzinu idiomatiskos
pateikt citiem vdrdiem | apmaha par man zir | sagatavoSas iesaigties | akiivi piedaities diskusi-| protu prasigi lietot | izteicienus un sarun
un patdz man formu-| miem tematiem vai dart sarua par man ziamiem | jas par man zi#imam | valodu gan ikdienas valodas Wrdus. Es
&t to, ko es cenSoshbibam. Es varu iesaist vai mani interegoSiem, | probmam, pamatojot url situacijas, gan darba varu rurat pilnigi brivi
pasatt. Es varu uzdot tities [oti 1sa sarua par | ka an ar ikdienas dwi | aizsavot savu viedokli. | vajadabam. Es protu| un pregzi izteikt var-

predzi formulet savas

da noZmes smalkkas




un atbilgt uz tiem| miem, tongr mana va-| méram, “gcimene”, “vdas-
sarua par man loti | lodas prasme ir nepig-prieks”, “darbs”, ‘“céoSa-

labi zilmmam t&mam. | tiekama, lai patatvigi | na”, “jaurakie notikumi”).
veidotu dialogu.

domas un uzskatus U
prasnigi uztugt sarunu.

nnianses. Ja valodd
lietojuma man rodas
gritibas, es protu tik
veikli parveidot sat
to, ka citi to nemana.

Monologs Es varu vienkrSos| Es varu vienkrSos tei-| Es protu veidot un saist
teikumos pagstit par | kumos padisiit par| kopa izteikumus, lai pa-
savu dzvesvietu un| savu gimeni un citiem| stasftu par pieredgo un
cilvekiem, kurus pad cilvékiem, daves ap-| daAadiem notikumiem, sa

Zistu. stakliem, savu izgtibu | viem sapiem, cetbam un
un pasreigio  vai | vélmém. Es varuisi pa-
iepriek®jo darbu. matot un paskaidrot savt

uzskatus un nodomus. H
varu paststit sfstu, iz-
klasfit gramatas vai filmas
saturu un izteikt par t
savu attieksmi.

tg1gos viedokus.

Es varu sniegt skaidru u
vispusgu daZdu €mu
izklastu, kas ietilpst ma
na intereSu lok. Es varu

pamatot savus uzskatugumus, iz@rst atse-

par ladu stidigu jaus-
gumu, izertgjot ati-

NEs varu sniegt skaidr
un vispusgu saregitu
+ temu  izklastu, iekaut
taja palartotus jaui-

viSkas €zes un nobeig
ar atbilstoSiem secin
jumiem.

UEs varu pilfigi brivi,
skaidri un argumen
teti, konkretajai situ-
cijai atbilstod veida
sniegt lkdas &mas
[ izklastu. Es protu veid
dot savu @tstjumu f,
lai klaugtajam hatu
vieglak uztvert un
iegaungt  svafgakas
vietas.

RAKSTISANA | Es protu uzrakst | Es varu uzrak#t isas| Es protu uzrak#t vien-
Relstsana - 1su, - vienkrsu| TS LV oron fauurmiom, kas man i
tekﬁtl_'l’ plerEram_, uzra{ksIt loti vienlkarSu | zinami vai mani interes
nogtit apPSVeI-| vestuli, pientram, izsa-| Es varu uzrakst vestuli,
kuma pastkarti. Eskot kadam pateitbu. aprakstot taj savus prdz-
protu aizpildt vojumus un iespaidus.

veidlapas a
personas datiem,
pieneram, ierak-
sit savu vrdu,
pilsoribu un
adresi  viesttas

registracijas lag.

Es varu uzrakdt skaidru,
detaliztu tekstu par da
Zadiem jaugjumiem, kas
skar manu intereSu loky
Es varu uzrak#t eseju
vai zipojumu, dot rak-
stisku infornmaciju, ka ai
argumertt vienu vai otru
viedokli. Es protu uzrak
sfit vestules, izct man
nozamigakos notikumus|
un iespaidus.

Es protu skaidri un
logiski uzraksit savas
domas, izteikt savl
.viedokli. Es varu uzrak
stit vestuli, eseju vai
zinpojumu par sare#-
tiem jaugjumiem, iz-
celot to, ko es uzskat
par noZmigu un sva-
rigu. Es protu rakgt
konkretam lastajam
pienerota stila.

Es protu uzrakst
skaidru, Igisku tekstu
I atbilsto& stila. Es
varu uzrakgt sarez-
gitas \estules, refei-
tus vai rakstusat lai
lagtajam hitu viegli
U pamarft un atcegties
svafigakas vietas. ES
varu uzrakst parska-
tus un recenzijas gal
par litearajiem, gan
specilas  literatiras
darbiem.

o Council of Europe / Conseil de I'Europe
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APPENDIX 3

Runas prasmes arfg valodz - paSnoertejuma anketa

Atzime ar \ sev atbilstogko apgalvojumu!
Izmantojot andu valodu..............

1. Es varu vienkSos teikumos paagfit par sevi un savgimeni.

2. Es varu uzdot vierak3us jaudjumus un atbildt uz tiem par sev zamam temam.

3. Es varu vienksa veida saziraties situicijas (piengram, rurajot pa telefonu), ja sarunu biedrs teikkoam atlarto.

4. Sarunas laikes varu pielietot labi zimas féizes, pieraram, izteikt pie@vajumu, igumu, saruft tikSanos.

5. Es varuwirzemju céojuma lailé saziraties situicijas, kur nepiecieSams ratrbez iepriek§as sagatavosas, piengram,

viesrica, restoéna, uz ielas.

6. Es protu sasaiskopa teikumus, lai pagstitu par saviem sajem, \elmem, pieredzto.

7. Es varu diezgan in uzruriat arzemju viesi darb un iesaigties sarua par darba jagjumiem.

8. Es varu akvi piedatities dikusifi par dazdam t£mam, pamatojot un aizatot savu viedokli.

9. Es varu sniegt vispigal un skaidru sarg#tas temas izkéistu.

10. Es varu piltgi brivi un skaidri izteikties jebkarsituacija.

Adapted from Common European Framework of Referebel Assessment Grid




APPENDIX 4

Global Scale

Proficient

User

Cc2

Can understand with ease virtually everythingrti®r read. Can summarise
information from different spoken and written sascreconstructing
arguments and accounts in a coherent present@@mexpress him/herself
spontaneously, very fluently and precisely, diffgi@ing finer shades of
meaning even in more complex situations.

C1

Can understand a wide range of demandingel texts, and recognise
implicit meaning. Can express him/herself fluerthd spontaneously
without much obvious searching for expressions. @Ganlanguage flexibly
and effectively for social, academic and profesaligmurposes. Can produge
clear, well-structured, detailed text on complelgjeats, showing controlled
use of organisational patterns, connectors andsbaheevices.

Independent

User

B2

Can understand the main ideas of complex textodin concrete and abstract
topics, including technical discussions in hisfeld of specialisation. Can
interact with a degree of fluency and spontandif makes regular
interaction with native speakers quite possibldaut strain for either party.
Can produce clear, detailed text on a wide rangmibjects and explain a
viewpoint on a topical issue giving the advantages disadvantages of
various options.

Bl

Can understand the main points of cleadsta input on familiar matters
regularly encountered in work, school, leisure, €&n deal with most
situations likely to arise whilst travelling in anea where the language is
spoken. Can produce simple connected text ondapiich are familiar or
of personal interest. Can describe experiencegwagts, dreams, hopes &
ambitions and briefly give reasons and explanationspinions and plans.

Basic

User

A2

Can understand sentences and frequently used sikpreselated to areas pf
most immediate relevance (e.g. very basic persamfamily information,
shopping, local geography, employment). Can comoataiin simple and
routine tasks requiring a simple and direct exckarfgnformation on
familiar and routine matters. Can describe in $&nm@rms aspects of his/h
background, immediate environment and matterseasaof immediate
need.

112

Al

Can understand and use familiar everyday expressind very basic

phrases aimed at the satisfaction of needs of eretntype. Can introduce
himself/herself and others and can ask and answestigns about personad|
details such as where he/she lives, people hershgskand things he/she
has. Can interact in a simple way provided thergpleeson talks slowly anc
clearly and is prepared to help.

http://www.coe.int/T/DG4/Portfolio/documents/globaéle.doc




APPENDIX 6

Marking Scale, Speaking

Task achievement Interaction Accuracy Fluency Prouanciation
4 Situation is role played| Successful interaction with ng A wide range of ESP vocabulary Utterance is even and Accurate use of
successfuly difficulties in initiation and phrases used with a few errars. fluent pronunciation
Situation is role played| Successful interaction with Moderate range of ESP vocabularyAlthough utterance is Pronunciation is quite
3 with some deflections | some difficulties in initiation and phrases. sometimes hesitant, accurate
the speakers is able to
keep conversation
going
Situation is role played| Initiation and communication| Restricted range of ESP vocabulary Utterance halts and Frequent errors
2 partly happens with the help of and phrases fragmentary excepts| sometimes make spee
teacher unintelligible
Does not understand Great difficulty in Very restricted range of ESP Speech is slow, Speech is largely
1 what to do to role play communication, unable to vocabulary and phrases halting. Difficult to unintelligible
the situation initiate even with the help of perceive continuity
teacher
0 Not enough to evaluate Not enough to evaluate Not enough to evaluate Not enough to Not enough to evaluate
evaluate

Adapted from marking scale of Year 9 English Exam
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A B:

-Hello, is that............ ? -(A speaking)

-(B speaking) -Yes..........

-Itis ...............here -(A speaking)

| am phoning..............

.............. possible? -No, lam ...................
What about............. ?

-(B speaking)
-(A speaking)

-No, lam ..............

How about............... ? -Well............. is not possible,
but.......... is OK

-(B speaking)
-(A speaking)

-Good
-S0....?

-(B speaking)

APPENDIX 8

Receptionist: Caller:

-Answer phone

-(caller speaking)

-Ask who is calling
-(caller speaking)

-Ask caller to hold the line
Say she is in a meeting
Offer to take a message
-(caller speaking)
-Repeat the message

-(caller speaking)

-Say goodbye

-(receptionist speaking)

-Ask to speak to Monique Bresson
-(receptionist speaking)

-Give your name and company
-(receptionist speaking)

-Give the message

-(receptionist speaking)

-Say thank you and goodbye




APPENDIX 9

Host:
-Welcome visitor and introduce yourself

-(visitor speaking)

-Ask about journey
-(visitor speaking)

-Ask if first visit

-(visitorr speaking)

-Ask how long here for
-(visitor speaking)

l—Ask where visitor lives and works
-(visitor speaking)

-Ask about travel for work
-(visitor speaking)

-Begin introduction with colleagues

Visitor:
-(host speaking)

-Greet host

-(host speaking)

-Replay

-(host speaking)

-Replay and give more information
-(host speaking)

-Say only two days

-(host speaking)

-Replay. Ask host same question
-(host speaking)

-Replay and give more information.
Ask host same questions

APPENDIX 10
Host: Quest:
-Ask quest what he/she would like -(host speaking)

-(quest speaking)

-Recommend a starter/main dish
-(quest speaking)

-Offer a drink: wine/beer

Later

-Offer a dessert/coffee

-(quest speaking)

-Replay to thanks

-Ask for recommendation
-(host speaking)
-Say what you would like
-(host speaking)
-Say what you would like
-(host speaking)

-Reply. Thank host




APPENDIX 12

Runas prasmes arfg valodz - pasnovrtejuma anketa @c lomu sgglem

Atzime ar V sev atbilstodko apgalvojumul!

Lomu sples ir labs veids kizsgele dazdas rélas daves sitdcijas klases apaitlos

Man patika piedaies lomu sples

Es jutos labi uzkot sarunu pirmaid/lomu sgle

Es jutos labi sg¢jot jebkuru lomu

Es jitu, ka uzlabojugs manas prasmes sak&titikSanos anig valodi

Es jitu, ka uzlabojugs manas prasmes @kssarunu angliski pa telefonu

Es jitu, ka uzlabojuss manas prasmes uzatimn sveiktarzemju viesi sav darba viet andu valodi

Es jitu, ka uzlabojugs manas prasmes pfis édienu restama andu valodi

© o N o g A W NoE

Es jitu, ka uzlabojugs manas prasmes veikli ggbties sitdcijai un atbilstoSi izmantot afg valodu

10. Es labpit vel piedaitos lomu splées

11. Es doraju, ka ar turpmak lomu sggles jaieklauj nodaribu kartiba




